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ABSTRACT

Name : Agus Ridha Aulia
Reg. No : 180203053
Faculty : Fakultas Tarbiyah dan Keguruan
Major : Department of English Language Education
Thesis Working Title : EFL Student's Perception Towards Virtual
Learning Environment
Main Supervisor : Khairiah Syahabuddin,
MHSc.ESL., M. TESOL, Ph.D.
Co-Supervisor : Syarifah Dahliana, M.Ag., M.Ed., Ph.D.
Keyword : EFL Students, Perception, Virtual Learning

Environment

Maintaining Virtual Learning Environment (VLE) is a difficult task that provides
advantages and disadvantages. This research aims to determine how satisfied EFL
students with their VLE experience and what difficulties they encountered. The
research method used in this research was the survey method. To achieve the goal
of this study, the researcher used a quantitative design, and the research data were
collected using questionnaires. The participants were 100 students from the
Department of English Language Education of Universitas Islam Negeri Ar-Raniry
batch 2018 and 2019 who were chosen randomly and were exposed to the VLE
platform; in this case, Google Classroom. The data were analyzed by SPSS version
29. The research found that each student had a different level of satisfaction and
faced different challenges. The satisfaction score was 63.675%, indicating that
student satisfaction in using the VLE was classified as satisfied. The findings also
showed that the challenges of learning with VVLE included: disruptions from home
and the surrounding environment, conflicting schedules, a lack of opportunity to
interact with lecturers, uncleared instruction, the need for additional time to finish
assignments and exams, and a lack of training about VLE provided by the
institution.
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CHAPTER |

INTRODUCTION

This introductory chapter describes the reasons for conducting the research.
It discusses the background of the study, research questions, the aim of the study,
its significance, and terminologies. The information needed is elaborated on in the

following section.

A. Backgrounds of Study

The learning environment has changed dramatically in the last 50 years, in
large part because of information and communication technology. According to
Koper (2014), a learning environment refers to various physical locations, contexts,
and the culture in which students learn, such as classrooms, workplaces,
laboratories, museums, natural sites, means of transportation, and houses. Most
learning environments are purposefully regulated or adapted to stimulate learning
towards some learning objectives, for example, by adding study materials,
assignments, tests, feedback, and support. However, if the teacher and the student
are separated by time, space, or both, this learning environment is called virtual
education or e-learning. Sri & Krishna (2014) state various types of learning/e-
learning technologies such as multimedia learning, technology-enhanced learning
(TEL), computer-based instruction (CBI), computer-based training (CBT),
computer-based assisted instruction (CAl), internet-based training (IBT), web-

based training (WBT), online education, and virtual education quickly emerged,



allowing for technical and methodological changes in the learning process and

environment.

Technological developments encourage the world to continue to change very
quickly, which has an impact on various aspects of life, including education. With
new technologies that continue to develop, new and exciting opportunities for
education are constantly emerging. According to Kusuma & Pradana (2019), in the
development of e-learning in recent years, the virtual learning environment (VLE)
or course management system (CMS) has quickly become a significant part of
learning at various levels of education. Jaya & Ahmar (2017) state that virtual
learning is a learning process using information and communication technology.
VLE is a platform designed to support online teaching and learning activities. It is
prevalent in many higher education institutions around the world. A web-based
learning platform or learning management system designed by an instructor for his
learners and aimed at various academic objectives is also known as a VLE (Martins
& Kellermanns, 2004). Since VLE is entirely web-based, it provides tools or
applications on the Internet that enable users to upload materials and customize
content/materials according to. user preferences, content delivery, ratings,
evaluations, communications, etc. This overcomes the traditional limitations of
face-to-face teaching and ensures that learning is not confined to geographic

location or time.

Beyond the confines of their classroom and the scheduled class times, students
can communicate, collaborate, access learning materials, upload assignments and

requirements, complete online quizzes, ask their lecturer for help, and more using



a VLE. Information on the courses is provided using IT applications, multimedia
materials, the Internet, video conferencing, and other tools. According to Jain
(2015), many commercial VLE programs accessible, like Blackboard, WebCT,
Moodle, Moocs, etc., offer different amenities that every institution requires. She
continued by saying that one of the Internet's greatest gifts to teachers is the chance

for international collaboration and teaching and learning.

The challenges and perceptions of EFL students regarding VLE have been the
subject of a few researches. To the best of my knowledge, one of the researches that
is related to this matter is Dayag (2018), he states that sustaining a VLE is a
challenging endeavor that creates numerous issues and difficulties, particularly in
the field of EFL learning. In addition, many students still face difficulties when
using VLE. Both advantages and disadvantages will result from these difficulties.
Students who are pleased with VLE will view it as effective, while those who are
not will view it as ineffective. Naturally, students who believe VLE is ineffective
must experience difficulties utilizing the system. As a result, the researcher is
motivated to carry out this study in order to understand more about VLE. The
purpose of this study is to examine how students in the English Language Education
Department at UIN Ar-Raniry use virtual classrooms on a regular basis and how
they see VLEs. This study focuses on how satisfied students feel with the VLE

platform, the difficulties they encounter while using it, and learning more about it.



B. Research Questions
Based on the previous explanation, this research focuses on two research
questions:
1. How is students' perception towards the satisfaction of using virtual learning
environment?
2. What challenges have the students encountered while using virtual learning

environment?
C. The Aims of the Study
In line with the research questions above, this quantitative research is intended:

1. To explore students' satisfaction of using virtual learning environment.

2. To discover the students' challenges in using virtual learning environment.

D. Significance of Study

The study's findings are expected to benefit academic institutions, lecturers,
researchers, and other parties. This study is anticipated to provide the English
Language Education department with additional insights into the perception of
student satisfaction and issues in the online learning environment. As a result, a
solution to the issues can be proposed. The study's findings are anticipated to be
used by lecturers as a guide when utilizing the VLE platform to improve teaching
and learning. The study's findings are expected to lend credence to theories about
virtual learning environments. This study can be consulted by other researchers

interested in exploring the same subject matter for the same objectives. This



research can be utilized as a resource to expand knowledge and develop new

research ideas.

E. Terminologies

To clarify the key terms used in the study, definitions of terminologies related

to this study are provided below:

1. EFL Students

EFL is considered English as Foreign Language. Learning English as a Foreign
Language is applicable in countries where most people do not communicate in
English regularly. Abdallah (2011) states that EFL students are the people who use
English in which English is not their native language. According to Yoko Iwai
(2011), EFL refers to the people who learn English in non-English speaking
countries (e.g., Japanese people who learn English in their country are EFL
learners). However, they continue to study English as a preparation for future
professional opportunities, such as completing their education at foreign colleges
that require high English language skills, job requirements, scholarship
requirements, requirements to join the international community, and so on.
Therefore, the students who study English based on the above needs are called EFL
Students. For this study, the meaning of EFL Students refers to the students
studying English in their own country who are not the first English language users.

2. Perception

According to Siregar (2013), perception is the process of observing and

interpreting events at a particular time through sensing, seeing, smelling, and



feeling. Furthermore, he added that the perception process is also influenced by
experience, socialization, horizons, and knowledge. In this study, the perception
refers to EFL Students' understanding and interpretation of the satisfaction and the
challenge of using a virtual learning environment based on their experience and

knowledge.

3. Virtual Learning Environment

According to O'Leary (2004), Virtual Learning Environment (VLE) is a
specific type of e-learning technology that employs computer networks to offer
several functions to instructors, students, and other users. Kumar et al. (1998) state
that Virtual Learning Environment (VLE) is an integrated multimedia teaching
environment designed in principle so that students can do everything that occurs in
traditional schools but do so through the Internet. He also mentioned that VLE is a
self-contained web-based system with no other technology required to run classes.
In this study, the meaning of VVLE is a web-based system that can connect the
learner and the instructor in the learning process because all of the class

information, learning materials, and tasks are contained on the VLE platform.



CHAPTER I

LITERATURE REVIEW

This chapter describes the theory used in the research. It covers a brief
discussion of perception, satisfaction, challenge, and Virtual Learning Environment

(VLE).

A. Perception in Brief
1. Definition of Perception
The fundamental cognitive interaction that man has with the world
around him is called perception. Perception is a process that starts by using
the five senses to receive a stimulus; then, it is organized and interpreted to
understand what is sensed (Nugroho, 2012). According to Kotler (2009),
perception is the process of individuals selecting, organizing, and
interpreting information input to create a meaningful picture of the world.
According to Asrori (2009), perception is an individual's process of
interpreting, organizing, and giving meaning to the stimulus that comes
from the environment where the individual is located, which is the result of
the learning process and experience. In line with Asrori, Fadila, and Ridho
(2013), perception is all processes of selecting, organizing, and interpreting
input information, sensations received through sight, feeling, hearing, smell

and touch to produce meaning.



Based on the definitions above, | can conclude that perception is a
unique interpretation of a situation, not a recording of the situation. In short,
perception is a complex cognitive process that produces a unique picture of
the world, which may be somewhat different from reality. Perception does
not only depend on stimuli in physical form but also depends on the

surrounding stimuli and the conditions that exist in a person.

Process of Perception
According to Walgito (2010), the formation of perception through a

process flow is as follows:

1. Natural (physical) process. The object that causes the stimulus and the
stimulus hits the sensory organs or receptors.

2. Physiological process. The stimuli received by the sensory organs are
continued by the sensory nerves to the brain.

3. Psychological process. The process that occurs in the brain/center of
consciousness. A process in the brain enables the person to be aware of
the stimulation they are receiving through their receptor.

The perceptual process includes selecting stimuli, allowing them to pass
through our filters, organizing them into our existing structures and
patterns, and finally interpreting them in accordance with previous
experiences. At the last stage of the perceptual process, the individual is

aware of what is received through the senses (receptors).



3. Types of Perception

Perception is the process of receiving stimulus by the individual

through the five human senses, sight, touch, hearing, taste, and smell

(Walgito, B., 2010). In line with this, he also added that there are several

types of perception based on the five senses as stimulus recipients, namely:

1.

Visual perception. Visual perception from the sense of sight, namely
the eye. Perception occurs when the object of perception (what you see)
is created within you, reflecting the external world's properties
(Sternberg, 2009). This is the earliest developed perception in infants
and influences infants and toddlers to understand the world. Visual
perception is the result of what we see, either before we see or still
imagine and after doing the intended object.

Auditory perception. According to Gichella (2019), auditory perception
is obtained from the sense of hearing, namely the ear. Hearing is the
ability to recognize the sound. A person can feel something from what
he hears.

Tactile perception. Okamoto (2012) states that tactile perception is
defined as the perception of a material's quality and surface properties
by touch. Perception of touch is a perception that is obtained from the
sense of touch, namely the skin. A person can feel something from what
he touches or the result of touching something with his skin.

Olfactory perception. Olfactory perception is the perception obtained

from the sense of smell, namely the nose. However, the odorant



receptors (ORs) connected with specific olfactory sensations are

unclear, unlike in sight or taste, where receptors are associated with a

different perception of color and taste (Kowalewski, 2020).

5. Taste perception. Food acceptability, preferences, and decisions are
significantly influenced by basic taste perceptions such as sweetness,
saltiness, umami, sourness, and bitterness, as well as the oral feeling of
fat (Noel, 2015). Taste perception is a type of perception obtained from
the sense of taste, namely the tongue. A person can perceive something
from what is tasted or felt.

There are five types of perception, according to several researchers,
based on the five senses as stimulus recipients; visual perception from the
sense of sight, auditory perception from the sense of hearing, tactile
perception from the sense of touch, olfactory perception from the sense of

smell, and taste perception from the sense of taste.

Factors Affecting Perception
According to Rahmatullah (2014), there are two factors that
influence a person’s perception, namely as follows:
a. Internal Factors
Internal factors are those that originate from a person. It is based on
psychological elements such as intentions, emotions, will, needs,
motivation, and gender. Every human being is unique and has a unique

temperament that is influenced by his family and surroundings.

10



b. External Factors

External factors are factors that come from outside a person. External
factors also affect a person's perception, and the stimulus is an internal
factor in the monitoring process. The stimulus process will be
connected through the sense organs or receptors such as sight, sound,
hearing, etc. It can be concluded that the individual senses are the link

between the individual and the objects in the world.

B. Virtual Learning Environment (VLE)

The introduction of computers, the Internet, and information technology has
enhanced the educational process. They are now so intertwined with the educational
system in general and language programs in particular that it is difficult to think of
them as separate entities. Every day, tutors worldwide upload thousands of useful
learning resources, such as lecture notes, tutorials, and tests, to the VLE system to
make it more successful in the teaching and learning process. VLE is one of the

most popular e-learning platforms among universities and training institutions.

1. Definition of Virtual Learning Environment
Based on Alves, Miranda, & Morais (2017), VLE is a technology-
based learning environment, and digital resources are mediators in the
learning process through the activities they allow. Teachers and students can
use a virtual learning environment (VLE) to present and share resources and
activities and engage with one another. This platform can be used to teach

entire online courses or as a support feature for face-to-face courses. Herrera

11



(2017) argues that the primary purpose of a virtual learning environment
(VLE) isto assist, encourage, and provide a learning experience that extends
further than the classroom. In contrast to the traditional face-to-face form of
teaching, where teachers can observe students' behavior and preferences
about how they learn best, VLE does not have the luxury of being able to
adapt teaching methodologies to support each student (Maaliw, 2020).

In the virtual classroom, there is a section called Classroom
Resources that enables the teacher to arrange all the content that students
will utilize to complete the planned activity and any more content that may
be beneficial in the learning process (Boneu, 2007). He also added that there
are different types of resource available in the Classroom Resources
depending on students' typology:

a. Course resources: this contains links to instructional materials in
HTML and/or PDF format that are separated into modules, similar
to textbooks.

b. Supporting tools and elements: this category contains additional
learning materials such as previous semester samples, suggested
books, etc. Students can find and use the majority of educational
resources in this area.

c. Knowledge source: external connections to numerous publications,
databases, and other resources that may be of interest to students.
According to the definitions above, the researcher concludes that

VLE is a place/platform that can assist and engage the learning process,

12



where the lecturer and the student can access learning materials, collaborate,

communicate, etc., beyond their actual classroom through the Internet.

Types of Virtual Learning Environment

There are mainly three types of virtual courses, each based on the
nature of the instructional relationship between the teacher and the learner,
as well as the time at which the engagement occurs; asynchronous online
course, synchronous online course, and hybrid online course (Dung, 2020).

a. The asynchronous online course refers to instruction not limited by
geography or time (Khan, 2005). The learning activities do not
require all students to be online simultaneously, such as online
discussion boards that may be read and responded to at any time. The
interaction takes place through email, blogs, discussion boards, etc.
Students can access online content at any time using asynchronous,
and teachers can teach at any time and in any location. Teachers are
not bound by regulations in selecting and using online learning
methods. However, the methods used by teachers can also be used
by students so that communication in learning can be carried out
properly.

b. Synchronous online course, refers to interaction of participants with
instructors via the Web in real time (Khan, 2007). In other words,
online learning activities that take place in real time. Every day, all
materials and teacher interactions with students are organized

according to the learning schedule. Yamagata-Lynch (2014) states

13



that synchronous online courses will help learners develop better
bonds with their classmates and instructors while also keeping them
engaged in class activities.
c. Hybrid online course, Hall & Villareal (2015) states that online and
face-to-face learning environments are combined in hybrid courses.
The instructor must be familiar with using different online learning
technologies and face-to-face classroom activities to encourage and
monitor student development to arrange and teach hybrid courses.
Based on the definitions above, the researcher asserts that a
synchronous online course is an instruction that is guided by the lesson's
timetable or schedule. Within a certain time, students can access materials
and assignments. In contrast, asynchronous online course time is more
flexible. Furthermore, the hybrid online course combines synchronous and

asynchronous course methods.

The Advantages of Virtual Learning Environment

According to Dung (2020), virtual learning is perceived positively
by the majority of students. He also mentioned that virtual learning has
many benefits for the student, such as having more free time for self-study,
exposure to new and fascinating kinds of learning, and easy access to online
resources.

Introducing new technology aims to improve, simplify, and speed
up processes. There are no exceptions in the VLE implementation. Let us

begin by looking at the advantages of a virtual learning environment.

14



a. Flexibility
There are three main components of flexible online learning; time,
location, and mode (Gordon, 2014). The educational process becomes more
flexible with using VLE, especially in terms of time. Students may simply
connect their studies with other plans and activities when they have
permanent and unrestricted access to all study resources. As a result,
continuing education becomes easy even if you have a full-time job or a
newborn baby that requires a lot of time and care. Furthermore, students are
permitted to work on their own schedule. Fast learners do not have to wait
for the rest of the group to go since they can read the text and watch as many
videos as they need to comprehend the material.
b. Accessibility
Accessible technology includes a constantly changing range of tools
and features that support the learning of students with disabilities
(McAlvage, 2018). There is no need to attend classes because learning may
be done online. This allows persons with impairments and those living in
rural places or even on different continents to access high-quality education.
The virtual learning system also allows for a continuous educational
process, as students may continue their studies while on vacation, on
business, or in bed with a sick.
c. Affordability
Another significant benefit of implementing VLE is that it is less

expensive to obtain a degree, even at a prestigious university, because there

15



are no campus fees to pay. Because the classes are online, the student no
need to be in a certain place at any specific time, the costs may be reduced
(Francis, 2019). Foreigners benefit even more from this arrangement since
they do not have to pay significant quantities of money to relocate to another
nation.
d. Simple Management

Teachers may use virtual learning environments to organize classes,
handle administrative tasks, track student performance, activity, and
engagement, and give extra resources and support to those who need it.
Simkova (2013) states that VLE is used to organize courses, facilitate
learning, and construct e-learning programs. It also allows for instant chat
communication and manages administration related to the verification of
student data. It is also easy to assess the effectiveness of the current
curriculum and, if necessary, adapt it using a VLE.

e. Engagement

Students may try out different material types and methodologies in
a welcoming virtual learning environment. Online assessments, quizzes,
movies, and podcasts enhance educational roadmaps. Combining different
activities improves student involvement and makes the learning process
more fun. Several experts contend that a good indicator of personal
development and achievement is student engagement (Oncu, 2011). He also
states that student engagement can be defined as the efforts made by

students for educational purposes.
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4. The Disadvantages of Virtual Learning Environment
Aside from the numerous advantages, there are several
disadvantages to consider while deploying a VLE system.

a. Motivation

Inadequate external support infrastructure can also contribute to
amotivation or a lack of motivation (Gustiani, 2020). For students who lack
self-discipline or enthusiasm, the virtual learning environment's flexibility
might be an issue. They cannot stay focused and study properly without
constant control and strict deadlines. Furthermore, because no one can see
whether they are cheating on an online test by utilizing another device or
doing it entirely themselves, VLE creates extra options for cheating. As a

result, self-discipline and strong drive become crucial.

b. Limitations

Xu (2007) states that an important component impacting the delivery
of designs that affect the evaluation of the efficacy of online programs is the
assessment techniques, benefits, and limitations. Students cannot undertake
complicated science experiments in a bedroom or practice dental skills
without specialist equipment. As a result, specific courses and degrees are
either too theoretical to be useful or are only available through traditional
learning institutions. There is also the issue of awaiting responses to

consider. In the class, students may answer the questions directly from the
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teacher. However, online education allows everyone, including the teacher,

to have more flexibility in time.

¢. Communication

While VLE systems offer a variety of communication capabilities,
such as chat, group discussions, and live courses, they cannot deliver the
same degree of engagement as face-to-face interactions. Since the online
environment lacks body language, engaging with students involves a little
more effort and planning than communicating with students in a traditional
context (Alawamleh, 2020). This not only prohibits kids from acquiring the
communication and conflict-resolution skills they will need in real life but
also prevents them from building warm and valuable connections within

particular groups.

d. Investment

A virtual learning environment needs time and financial investment
on the part of the educational institution. In order to properly structure ICT
investments, it may be important to examine a succession of tiered
(combined) alternatives that will assist in reducing risk and improving
economic or strategic performance (Angelou, 2007). VLE systems must be
selected from current solutions or built from the bottom up, and people must

adapt to new learning processes.
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5. Challenges in Virtual Learning Environment

According to multiple studies, there are also difficulties with virtual
learning. (Hildebrandt & Teschler, 2006; Ghaffari & Emami, 2011).
According to Hildebrandt and Teschler (2006), virtual learning does not
always make learning easier, simpler, more effective, or more cost-efficient
than traditional pedagogical techniques. Furthermore, Ghaffari and Emami
(2011) state that when there is no laboratory, students may have difficulty
honing their abilities and issues with self-discipline, such as procrastination
and inability to satisfy criteria. On the other hand, this research shows that
the advantages of virtual learning exceed the drawbacks.

Many parties (students, lecturers, parents, and the community)
encounter difficulties in terms of skills, knowledge, habits, infrastructure,
technology, time, and money. The primary drawbacks of implementing
online learning, according to (Zhong, 2020), are insufficient access, internet
availability, a lack of technology and student capability to participate in
digital learning, and a lack of proper relationships with instructors. In
addition, Yusny et al. (2021) state that there are several unpleasant
experiences faced by students in online learning that are connected to how
students learn, process information, participate in classroom activities and
communicate with teachers during learning activities. The students
acknowledged their challenges but also shared their issues and offered

solutions for what they felt was missing from their learning process. They
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also don't comprehend the material presented in the English learning
activities.

a. Internet Connection

The main problem faced while studying online is a slow internet
connection. This is often faced by teachers and students. The
implementation of online learning requires a strong internet connection to
be able to access applications, such as Zoom, Google Meet, and others.
Based on research conducted by Website Tool Tester, Indonesia is ranked
92 as the country with the fastest Internet in the world. The average speed
is only 6.65 Mbps. When the internet connection is not strong enough, then
the problem that often occurs is the sound is intermittent and the video stops,
this can cause ineffective learning, and students are unable to catch what the

teacher is explaining.

In addition to the problem of slow Internet, expensive internet quota
is also one of the problems that most students face in online learning. To be
able to run video conferencing requires a large internet quota. In Indonesia,
the average internet quota price is quite expensive, plus for one purchase,
the quota can only be used for one person, not for the whole family. This is

not in accordance with the income of most people in Indonesia.

b. Less Comfortable Learning Place

One of the differences between face-to-face learning and online or

virtual learning is the place of learning. Face-to-face learning is carried out
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in classrooms that have been arranged in such a way as to support the
learning process so that it runs smoothly. This is different from online or
virtual learning that is done at home. Not all students have comfortable
home conditions for studying. Sometimes, students need a quiet and
comfortable place and sufficient lighting to be able to focus on learning. The
number of activities carried out at home can cause noise that causes students

not to focus on learning.

c. Inability to Use Digital Technology

The online learning process forces teachers and students to use
various learning support applications, such as zoom, google meet, google
classroom, and so on. At first, many students and teachers did not
understand the use of digital technology as a medium of learning, but due to
the coronavirus pandemic, both students and teachers were forced to use
digital technology as a medium to learn. For this reason, at the beginning of
the pandemic, the learning process was not very effective, this was due to
the lack of knowledge of students and teachers in running several learning

support applications.

d. Difficult to Interactive

In general, the online or virtual learning process does not run
interactively. Students who do not understand the material presented find it
difficult to ask the teacher. This is sometimes because the teacher does not

hold a video conference but only provides learning videos and written
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material so that students find it difficult to ask questions. And some teachers
only teach in one direction, where the teacher does not provide opportunities

for students to ask questions about material that has not been understood.

e. Boredom
The difficulty of interacting between teachers and students, which
makes students not understand the material provided, can cause students to
get bored easily in participating in online learning. In addition, most teachers
use a monotonous learning system, where the learning process only uses one
method and is carried out repeatedly, and with a learning atmosphere that is
not supportive and carried out for a long time makes students bored, so the

learning process does not run effectively.

E-Learning Satisfaction

Based on the Cambridge university dictionary, satisfaction means
the pleasant feeling you get when you receive something you want or when
you have done or are doing something you want to do. Satisfaction is also a
condition of a desire or needs that must be fulfilled. Landrum (2020) states
that seeing students as consumers, what factors contribute to consumer
(student) satisfaction has become an urgent question in online/virtual
learning research. Interaction, computer self-efficacy, course content, self-
regulation, and perceived utility are common determinants of student
satisfaction in online courses, according to research (Landrum et al., 2021).
According to Rahmawati (2013), the factors that impact student satisfaction

specifically aspects linked to university goods (quality, type, suitability of
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tuition fees with the facilities offered, and fulfillment of student
needs/rights). According to Parahoo et al. (2016), student interactions with
faculty, lecturers, and classmates, as well as school reputation, are all

components of student experience satisfaction.

Accordingly, key determinants of student satisfaction include the
instructor's role, teacher-student interaction, the nature of the course
structure, course content, the use of technology, learners' motivation,
learner efficacy, self-regulated learning, learning environment, and
assessment techniques. Yunusa and Umar (2021) categorize various
determinants of student satisfaction in e-learning under four dimensions in
their review of literature on student satisfaction in e-learning over the last
decade: communication dynamics such as; interaction, informational
quality, and e-learning-environmental factors such as; course structure,
content), also organizational factors; technological support, service quality,
and personality and situational factors such as; autonomy, self-efficacy,

motivation.

There are four dimensions of student satisfaction in e-learning,

according to Yunusa and Umar (2021):

a. Communication dynamics
Communication dynamics can assist you in harnessing the strength of
numerous abilities to convey your thoughts or transmit information

effectively. The study of communication dynamics is the study of how
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communication works in the environment; what communication does
when it functions amongst individuals in diverse circumstances.
E-learning-environmental factors

Based on Vlasenko et al. (2022), you must clearly understand the
course's target audience, major needs, and unique characteristics before
establishing a course. Therefore, the tutor must set the learning
objectives and expected outcomes, subjects, framework, evaluation
criteria, and feedback organization. This has a huge impact on the
course's content and structure. The course structure should be logical,
clear, and intuitively understandable.

Organizational factors

There is a distinction to be made between online education and remote
education. Many scholars believe that online learning is more than just
a delivery method but rather a course designed to teach learning
information using online technologies. Distance learning, on the other
hand, is viewed as a ""short-term shift in the delivery of learning content,
which includes the use of distance teaching tools for an alternative
educational process that will be delivered face-to-face, and it will return
to a different form used before an emergency,” according to Hodges et
al., (2020). However, distance learning and online learning involve
using numerous digital tools, with learning content distributed over the

Internet.
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d. Situational factors
According to Makara & Madjar (2015), a good classroom climate has
been shown to enhance student motivation, fulfill psychological needs
such as autonomy, ability, and affiliation, and support learning and
academic achievement. In line with this, Davidovitch (2020) states that
Students who believe they are capable of learning have high self-

efficacy.

C. Previous Studies on Virtual Learning Environment
Numerous researches have been conducted to examine how students view a
virtual learning environment. Dayag (2018) used a qualitative study to determine
how the VLE was perceived by the stakeholders and the issues and difficulties
teachers and their students had when used the VLE in higher education. Based on
the recommendations of the students and lecturers, the study's findings revealed

ways to build better and more efficient VLESs.

Additionally, in the second semester of the 2019-2020 academic year,
Torres (2021) looked at how students at the Faculty of Education Sciences of the
University of Granada perceived the pedagogical model implemented in the VLE
during COVID-19. He discovered that the students are unhappy with the VLE
platform (PRADO) since they lack the necessary tool expertise (image editors,

computer graphics, synchronous response systems, etc.).

25



Ryan (2019) conducted a study to see if a VLE may improve instruction by
increasing student happiness, engagement, recall, and retention. The study revealed
that virtual learning considerably increased student pleasure, engagement, and
memory. The study's main conclusions imply that VLES can play a part in educating

students.

Furthermore, Mogus (2012) conducted a study to determine the frequency
and importance of students' selections for activities within the virtual learning
environment by analyzing the data (activity logs) they collected when accessing the
environment. The findings of this study revealed a strong relationship between

students' notes on particular activities and their final scores.

Despite previous studies on a related subject, this study aims to learn how
EFL students at Ar-Raniry State Islamic University's Department of English
Language Education feel about their satisfaction and challenges while using Google
Classroom as a virtual learning environment (VLE) during the COVID-19
pandemic. The study explores the students' perceptions of their satisfaction or
dissatisfaction with the VLE and any difficulties they have had utilizing it. The
selection of criteria and variables for this study differs from those used in earlier

research.
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CHAPTER Il

RESEARCH METHODOLOGY

This chapter presents the methods for conducting this research. It includes
research design, research participants, method of data collection, and method of

data analysis.

A. Research Design

This study applied a quantitative design. Quantitative research is a type of
scientific investigation that uses experiments and other systematic approaches to
focus on control and quantifiable outcomes (Proctor & Capaldi, 2013). The research
method used was a survey method. According to Sugiyono (2018), the survey
method is a quantitative research method used to obtain data that has occurred in
the past or present, about beliefs, opinions, characteristics, behavior of variable
relationships and to test several hypotheses about sociological and psychological
variables from the samples taken from a certain population. Data collection
techniques by observation (interviews or questionnaires) are not in-depth, and
research results tend to be generated. Check & Schutt (2012) state that survey
research is defined as gathering information from a sample of individuals through
their responses towards the questions. In line with this study, the survey method
was chosen to determine EFL students' perceptions of the satisfaction and challenge

of their actual use of a virtual learning environment.
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B. Research Participants

Creswell (2017) states that a population is a group of individuals who have
the same characteristics. In this research, the population was students from English
Education Department at UIN Ar-Raniry batch 2018-2019 who had learned using
the virtual learning environment platform; in this case, Google Classroom.

In this study, the researcher obtained samples using simple random
sampling to prevent researcher subjectivity. As a result, each member of the
population has the same chance of being selected. This allowed the researcher to
characterize the whole population. The function of simple random sampling is to
select individuals to be sampled, and these individuals will represent the population
(Mutagin Y.A.F., 2017). Creswell (2015) explains that subtle changes in a simple
random sampling procedure will be used in systematic sampling. In this study, the

researcher used a simple random sample to select 100 people.

C. Method of Data Collection

According to Sugiyono (2015), a questionnaire is a data collection technique
that responds to respondents by providing a series of questions or statements. In
short, questionnaires are a type of data collection technique that typically consists
of multiple written questions on a certain topic. Types of questionnaires are divided
into two types, namely open questionnaires and closed questionnaires. Closed
questionnaires refer to short questions with choices for each question, meaning that
the answers are limited in providing choices. Open questionnaires are free answers

that allow respondents to express opinions without being limited (Annum, 2017).
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Several statements were written into the questionnaire by using the structured item
type to determine the reasons of the sample.

In order to obtain information about students' perceptions towards the
satisfaction and challenges of using the virtual learning environment, a
questionnaire with a Likert scale consisting of 4 degrees of agreement was used to
collect the data. There are Strongly Agree (Score = 4), Agree (Score = 3), Disagree
(Score = 2), and Strongly Disagree (Score = 1). The student must choose the level
of agreement based on their opinion. After the data is collected, it is analyzed to
answer research questions and provide the study results. In this study, a
questionnaire was adopted from another researcher and modified by the researcher.
The questionnaire was divided into two sections; section one was to answer the
students' perceptions towards satisfaction in using VLE; this questionnaire was
adopted from Andersen, (2013); and the second section was used to answer the
students' challenges in using VLE which was adopted from Froman, (2021). Each

section consists of 10 questions.

D. Method of Data Analysis
Based on Kawulich (2004), data analysis is the process of reducing large
amounts of collected data to make sense of them. Data analysis is a systematic
process that helps researchers comprehend the data. According to Ramadhan et al.
(2020), a good instrument is an instrument that has high validity and reliability, as
well as the minimal potential error in gathering information. However, the
discovery of instruments that are not yet valid and reliable is often occurred and

still used for measurement (Sugiharni, 2017). It is necessary to test the validity and
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reliability to get a good instrument. If the test has measured students' actual abilities
through learning activities, the test is proven valid (Ramadhan, 2019).
a. Validity Test
Validity relates to how well an instrument measures the objectives
it is supposed to measure and how well it fits the requirements (Hatch
and Farhady, 1982). In short, a test is considered to be valid if it
measures what it is supposed to be measured. The score does not mean
what it was intended for if a test is invalid for its design purposes.
_ nxy) —Qx Xy)
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Description:

-

= product-moment correlation
n = number of respondents
X = question score (respondent’s answer)
y = total score of all questions
Xy = question score multiplied with total score
x? = question score (respondent's answer) squared
y? = total score of all questions squared
Based on Azwar (2015), an item is considered to be valid if it fits
the criteria for the validity coefficient value of >0.3.
b. Reliability Test
The term "reliability" relates to measurement consistency, or the

ability to compare test scores or other evaluation outcomes from one
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measurement to another (Bruton, 2000). This indicates that a test is
unreliable if it is conducted under the same conditions on different
occasions and provides different findings. In this study, the researcher
used the Cronbach Alpha technique to test reliability with the following

formula:

> (KIj 1) <S1g _55512>

Description:

a = Cronbach's alpha reliability coefficient
K = Total of question items being tested

2. S = Total of item score variances

Sy = Variance of test scores (all K items)

In its application, reliability is measured using a reliability
coefficient that ranges from O to 1.00. The higher the reliability
coefficient approaching the number 1.00 means the higher the
reliability. On the other hand, the lower the coefficient approaching 0
means the lower the reliability (Azwar, 2015). The reliability norms
described by Guilford include:

Table 3.1 Reliability Criteria (Azwar, 2015)

Reliability Coefficient Criteria
>0,9 Very Reliable
0,7-0,9 Reliable
0,4-0,7 Quite Reliable
0,2-04 Less Reliable
<0,2 Unreliable
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c. Indicator for satisfaction

Table 3.2 Criteria of Students' Satisfaction Index Value

Index (%) Criteria
80% - 100% Very Satisfied
60% - 80% Satisfied
40% - 60% Quite Satisfied
20% - 40% Less Satisfied

0% - 20% Not Satisfied

The researcher used SPSS to analyze the validity and reliability of the
instrument from the questionnaire. The data that had been collected from the
questionnaire in the google form were analyzed quantitatively. It is used to
determine students' perceptions of the satisfaction and challenges of using a virtual
learning environment. In the end, the study's result is summarized based on the
perceptions of students' satisfaction and challenges during the teaching and learning
process in a virtual learning environment.

To analyze the data obtained from the questionnaire, the researcher used a

simple statistical formula as follows:

P=—X100

Descriptions:

P = Percentage
F = Frequency
N = Number of samples

100% = Constants value
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CHAPTER IV

FINDINGS AND DISCUSSIONS

In this chapter, the researcher discusses the data that has been collected from
the questionnaire. This chapter consists of two parts. The first part is finding where
the questionnaire data is presented in the form of tables and graphs. The second part
is a discussion that explains the data that has been shown in the finding section. The
results of the data analysis will be discussed in the next section to answer the

research questions.

A. Findings

The questionnaire's 20 question items can be divided into two main
categories. The first section consisted of 10 questions, which included statements
to answer the first research question: How is students' perception towards the
satisfaction of using a virtual learning environment? It focuses on the student's
perceptions of satisfaction in using VLE. The second section consisted of 10
questions, which included statements to answer the second research question: What
challenges have the students encountered while using a virtual learning
environment? It focuses on the challenges/difficulties the students face in using

VLE.

1. Students’ Satisfaction of Using Virtual Learning Environment
Based on students' answers to the gquestionnaire that has been distributed,

the results of the questionnaire showed that most students agreed that virtual class
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was not as effective as a face-to-face class due to reduced interaction between
fellow students. However, students agreed that the explanation given by the
instructor was easy to understand, and the feedback was also positive, along with

the percentage of student answers.

Table 4.1 Student Satisfaction Towards VLE

Strongly Disagree Agree  Strongly Index Index
NO QUESTIONNAIRE Disagree Agree percentage average
F % F % F % F %
1 | feel online or 4 4 59 59 34 34 3 3 59

virtual course(s) are
as effective as face-
to-face courses
2 lam verysatisfied 5 5 47 47 42 42 6 6 6225
with the interaction
opportunities with
other students in
online or virtual
course(s)
3 | am very satisfied 1 1 39 39 55 55 5 5 66
with my
instructor(s) course
communication
methods
4 | learned as much 8 8 57 57 27 27 8 8 5875
in my online and
virtual course(s) as
compared to a face-
to-face course
5 lamverysatisfied 3 3 39 39 49 49 9 9 66
with the timeliness
of my instructor(s)
feedback
6 lamverysatisfied 1 1 38 38 57 57 4 4 66
with my
instructor(s) course
organization
7 | am very satisfied 3 3 38 38 51 51 8 8 66
with the overall
experience of my
course(s) delivered

63.675
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through Google
Classroom
8 | would liketotake 9 9 49 49 32 32 10 10 60.75
another online or
virtual course
9 Online or virtual 1 1 38 38 53 53 8 8 67
course(s) did not
meet my learning
needs
10  Overall, online or 3 3 40 40 51 51 6 6 65
virtual course(s)
encouraged
students to discuss
ideas and concepts
covered with other
students

Based on the outcomes of the data processing and analysis that was done, it
can be determined that EFL students are happy with the usage of VLE in the
teaching and learning process. This is demonstrated by the average index value of
63.675%, which indicates that the level of student satisfaction in using the VLE is

classified as satisfied.

The result showed that there were as many as 37 (37%) students who chose
strongly agree and agree that they agreed online classes were as effective as face-
to-face classes. 63 (63%) other students chose the disagree and strongly disagree
statements. Then, there were 48 (48%) students who chose strongly agree and agree
that they were very satisfied with the opportunity to interact with their peers in
online classes. While 52 (52%) other students chose disagree and strongly disagree

statements.
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Furthermore, there are 60 (60%) students who chose strongly agree and
agree that they were satisfied with the communication method used by instructors
in the classroom. 40 (40%) other students chose to disagree and strongly disagree
statements. Then, as many as 35 (35%) students chose strongly agree and agree that
the amount of time they spent studying in virtual classes was the same as when
compared to face-to-face classes. While 65 (65%) other students chose disagree and

strongly disagree statements.

There were 58 (58%) students who chose strongly agree and agreed that
they were satisfied with the feedback provided by the instructor in the learning
process. 42 (42%) other students chose disagree and strongly disagree statements.
Then, there were 61 (61%) students who chose strongly agree and agreed that they
were satisfied with the course that had been prepared by the instructor in the virtual
learning process. While 39 (39%) other students chose disagree and strongly

disagree statements.

There were as many as 59 (59%) students who chose strongly agree and
agree that they were satisfied with the overall learning experience delivered through
Google Classroom. 41 (41%) other students chose disagree and strongly disagree
statements. Then, there were 42 (42%) students who strongly agreed and agreed
that they were satisfied with the virtual course and would take other virtual courses
in the future. While 58 (58%) other students chose disagree and strongly disagree

statements.
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There were as many as 61 (61%) students who chose strongly agree and
agree that they thought the virtual course could not meet their learning needs. 39
(39%) other students chose disagree and strongly disagree statements. Then, there
were 57 (57%) students who strongly agreed and agreed that they felt that the virtual
course could encourage students to discuss ideas and concepts thoroughly with
other students. While 43 (43%) other students chose disagree and strongly disagree

statements.

Figure 4.1 The Recapitulation of Students' Satisfaction of Using VLE
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2. Students' Challenges of Using Virtual Learning Environment
Based on the results of students' answers, most experienced challenges in
the virtual class in the form of distractions from the outside environment that did

not support learning, the virtual class schedule being conflicted and disrupting other
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class schedules, lack of interaction between students and lecturer, the instruction is
uncleared. Also, students need additional time to complete assignments and exams

given. Moreover, there is a lack of training about VLE provided by the institution.

Table 4.2 Student Challenges in Using VLE

Strongly Disagree Agree  Strongly Index Index
NO QUESTIONNAIRE Disagree Agree percentage average
F_ % F % F % F %
1 | face many - - 10 10 59 59 31 31 80.25

interruptions or
distractions when
learning at home

2 My schedule or 3 3 30 30 56 56 11 11 53.75
availability
conflicts due to
caregiving, work,
or other classes

3 | do not have access 12 12 59 59 26 26 3 3 55
to devices or other
equipment for
course

4 | do not have any 21 21 53 53 24 24 2 2 5175
technological
background

5 | donothaveaccess 11 11 61 61 23 23 5 5 555 66.825
to reliable
internet/service

6 There is a lack of 1 1 13 13 62 62 24 24 77.25
interaction between
students and
teaching staff

7 The instruction is - - 18 18 65 65 17 17 74.75
unclear or difficult
in learning course
content

8 It is harder for me 2 2 37 37 50 50 11 11 675
to access course
notes/feedback
about materials

9 | need additional - - 19 19 60 60 21 21 755
time for classwork
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and
exams/assignments
10 There is a lack of - - 14 14 64 64 22 22 77
training courses
provided by the
institution

Based on questionnaire answer, there were as many as 90 (90%) students
who chose strongly agree and agree that they faced many distractions when
studying at home. 10 (10%) other students chose disagree and no student chose a
strongly disagree statement. Then, there were 67 (67%) students who strongly
agreed and agreed that their schedule was messy because of work and other virtual
classes to follow. While 33 (33%) other students chose disagree and strongly

disagree statements.

There were 29 (29%) students who chose strongly agree and agree that they
did not have access to operate the device or equipment needed for the virtual course.
71 (71%) other students chose disagree and strongly disagree statements. Then,
there were 26 (26%) students who strongly agreed and agreed that they did not
previously have a technology background or expertise to operate the available
technology. While 74 (74%) other students chose disagree and strongly disagree

statements.

There were as many as 28 (28%) students who chose strongly agree and
agree that they did not have access to the Internet. 72 (72%) other students chose
disagree and strongly disagree statements. Then, 86 (86%) students strongly agreed

and agreed that they felt that in the virtual course there was a lack of interaction
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between students and lecturers. While 14 (14%) other students chose disagree and

strongly disagree statements.

There were as many as 82 (82%) students who chose strongly agree and
agree that the instructions given during the virtual course process were not clear
enough to be understood. 18 (18%) other students chose disagree and no student
chose strongly disagree statement. Then, there were 61 (61%) students who chose
strongly agree and agreed that they felt that in the virtual course it was sometimes
difficult to access the material and feedback given by the lecturer. While 39 (39%)

other students chose disagree and strongly disagree statements.

There were as many as 81 (81%) students who chose strongly agree and
agree that they needed a longer time to complete assignments and exams given by
the lecturer. 19 (19%) other students chose disagree, and no students chose strongly
disagree statements. Then, 86 (86%) students strongly agreed and agreed that the
institution did not provide enough training regarding virtual classes. While 14
(14%) other students chose disagree, and no students chose strongly disagree

statements.

Based on the data that has been analyzed, it can be concluded that all of the
10 challenges in the questionnaire were acknowledged by the students. However,
the researcher discovered that 6 of the challenges had a more significant impact on
students' use of the VLE, with a score of 80.25% for distractions at home and
77.25% for lack of interaction between students and instructors. Then, with a score

of 77%, the institution's absence of training courses regarding virtual learning. The
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need for more time received a score of 75.5%. In addition, the instruction was
uncleared, with a score of 74.75%. Moreover, with a score of 67.5%, it was

challenging to get course notes and feedback.

Figure 4.2 The Recapitulation of Students' Perception on The Challenges of Using

VLE
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B. Discussions
This study aimed to find out how satisfied students were with their VLE
experience and what difficulties they encountered. The researcher used a
questionnaire to determine the students' perceptions in this study. After presenting
the research results in the form of charts and percentages, the researcher analyzed
the data in further explanation. The following is a discussion of student

questionnaire answers.
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1. Students’ Satisfaction of Using Virtual Learning Environment

Students agree that virtual courses are not as effective as face-to-face
classes. According to them, it was because they did not have a great opportunity to
interact with other friends in class in the online virtual course because they did not
meet in person. This is similar to Yusni et al. (2021), who found that student
satisfaction and enjoyment of learning are still heavily influenced by teacher-
student interaction. However, they were satisfied with the communication method
used by the lecturer when delivering the material, even though it was only through
a screen. Furthermore, the time spent by students studying during virtual courses is
not as much compared to face-to-face classes. This is because students are not in

class, and virtual courses can take place anywhere and anytime.

In the ongoing learning process, students feel satisfied with the feedback
given by the lecturer. Even though the feedback is not given directly, the lecturer
always provides feedback on time so that students can find out their own mistakes.
Then, the course design and preparation of the material delivered by the lecturer
during the learning process were very good and made students feel satisfied during
the learning process. Several supporting applications are used in running virtual
classes, one of which is Google Classroom, which connects lecturers and students
in a room. While using this application students feel satisfied with the material
presented. However, despite this, they have no intention of taking any other virtual

courses in the future.

According to students, virtual courses cannot meet their learning needs.

Although they can still learn without meeting each other, virtual courses certainly

42



have their own advantages and disadvantages, so not all learning needs can be met
in virtual courses. However, students feel the virtual course can encourage them to
continue discussing and exchanging opinions with other students because they can
still communicate well online. This is the same as the results of Ryan (2019)
research which found that students were happy during the virtual learning process
because they were still involved in the class. Even though they did not meet, they

could still improve their memory of the material.

2. Students® Challenges of Using Virtual Learning Environment
In terms of challenges faced by students during virtual classes, the biggest
challenge came from outside, where the conditions of the home and surrounding
environment did not support students to take virtual classes well. Besides that,
students also experienced obstacles in setting schedules, virtual classes that have
been set at certain times often coincide with student activities such as work or the

same schedule as other virtual classes.

Students do not experience challenges in terms of technology. Because we
know that in this era, everything is technology-based, students already have
adequate and basic background technology to access the devices and equipment
needed in the learning process through virtual classes. They also did not experience
difficulties in accessing the Internet. Because now there is a lot of Internet available
on various devices that can be accessed easily. This is not the same as the research
results of Torres (2021), who found that students were unhappy in virtual classes
because they had difficulty accessing the devices and equipment needed during the

learning process.
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Then, in virtual learning, students felt they had little opportunity to interact
with the learning staff because of separate places and times, so they could only
interact when learning occurred. In addition, because they did not meet face-to-face
with the lecturer, students could not understand the instructions given properly, so

the instructions that the students understood became unclear.

Furthermore, students also need more time to complete assignments or to
answer exam questions given by lecturers. Then, students feel that institutions must
provide training before deciding to use virtual courses. According to them, so far,
institutions have not provided adequate training. The results of this study are
relevant to the research conducted by Dayag (2018). In his research results, he
explained that stakeholders and institutions must think about the best way to
implement an effective virtual class, and also institutions must improve VLE for

the better.
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CHAPTER V

CONCLUSIONS AND SUGGESTIONS

In this chapter, the researcher presents the conclusion regarding EFL

students' perception of using VLE and proposes some suggestions.

A. Conclusions

This study shows that each student has a different level of satisfaction in the
virtual class and faces different challenges. Several things make students happy and
satisfied in the learning process using VLE. They find it easy to access and
understand the material presented through Google Classroom, and they are also
satisfied with the lecturer's feedback and the prepared material's design. However,
there are things that make virtual classes not provide a satisfying experience during
the learning process; for example, students feel they do not have an excellent
opportunity to continue to be able to interact with other friends because they do not
meet in person. So, in some cases, the virtual class does not meet the learning needs.
Based on the outcomes of the data processing and analysis, it can be determined
that EFL students are happy with using VVLE in the teaching and learning process.
This is demonstrated by the average index value of 63.675%, which indicates that

the level of student satisfaction in using the VLE is classified as satisfied.

There are several challenges students face in virtual classrooms, including
disturbances that arise from home and the surrounding environment that do not

support it, there are schedules that coincide with other virtual classes or with student
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work, a lack of opportunities for students to interact with lecturers in the learning
process, the instruction is uncleared, students need more time to complete
assighments and exam questions given by the lecturer, and lack of training course
about VLE provided by the institution. Furthermore, students do not experience
difficulties and challenges in accessing the devices and equipment needed, they also

have no difficulty in accessing the Internet and other technologies.

B. Suggestions
This research is focused on the EFL student’s perception and challenges they
encounter while using virtual learning environment. Based on the findings, the
researcher offers some recommendations for English students and future

researchers.

For students, the challenges that arise in virtual class can be minimized by
attending virtual classes in a supportive place so that there are no disturbances
arising from the surrounding environment. In addition, students must also have

access to devices and other equipment as well as good internet access.

For future researchers, this research was conducted using quantitative
method with a questionnaire instrument in collecting data. So that the perceptions
generated in this study are in the form of agreeing and disagreeing perceptions. For
future research, employ in-depth interviews can be carried out to find out more
deeply about students' perceptions and the reasons behind the challenges they face

in the learning process using virtual classes.
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Appendix D: Questionnaire

QUESTIONNAIRE

A. Participant Identity:

1. Name
2. Student ID
3. Phone Number

B. The Student Satisfaction and Student Challenges Survey Instruction:
Please choose the answer according to your level agreement based on the
statement below. Strongly Agree (SA), Agree (A), Disagree (D), Strongly

Disagree (SD)
Direction:

1. Read the following statement carefully
2. Please choose the most appropriate response that applies to you

A. Participant Identity

Name:
Student ID:

Phone Number:

B. The Student Satisfaction Survey (Andersen, J. C.)

Strongly . Strongly
No Statement Agree A(?Ar\;ee Dls(%;)ree Disagree
(SA) (SD)
1 | | feel online or virtual course(s) are as
effective as face-to-face courses
2 | | am very satisfied with the interaction
opportunities with other students in
online or virtual course(s)
3 | I am very satisfied with my
instructor(s) course communication
methods
4 | | learned as much in my online and
virtual course(s) as compared to a
face-to-face course
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5 | I am very satisfied with the timeliness
of my instructor(s) feedback
6 | | am very satisfied with my
instructor(s) course organization
7 | I am very satisfied with the overall
experience of my course(s) delivered
through Google Classroom
8 | I would like to take another online or
virtual course
9 | Online or virtual course(s) did not
meet my learning needs
10 | Overall, online or virtual course(s)
encouraged students to discuss ideas
and concepts covered with other
students
C. The Student Challenges Survey (Froman, V.)
Strongly : Strongly
No Statement Agree Ag\;:e Dls(aDg)ree Disagree
(SA) (SD)
1 | | face many interruptions or
distractions when learning at home
2 | My schedule or availability conflicts
due to caregiving, work, or other
classes
3 | I do not have access to devices or
other equipment for course
4 | 1 do not have any technological
background
5 | I do not have access to reliable
internet/service
6 | There is a lack of interaction between
students and teaching staff
7 | The instruction is unclear or difficult
in learning course content
8 | Itis harder for me to access course
notes/feedback about materials
9 | I need additional time for classwork
and exams/assignments
10 | There is a lack of training courses

provided by the institution
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Appendix E: Output Data of SPSS

Student Satisfaction Towards VLE

Strongl . Strongl
QUESTIONNAIRE Disag?e)é Disagree | Agree Agrgey Index | Index
E % E % E % | F % percentage average
1 4| 4 |59 59 34(34] 3| 3 59
2 51 5 |47 |47 [42(42] 6 | 6 | 6225
3 1] 1 |39/3955/55| 5 |5 66
4 8| 8|57 572727 8 | 8| 5875
5 33 [3939(49(49] 9 | 9 66
6 1| 1 | 38|38 |57|57| 4| 4 66 | 0267
7 3| 3 [38]38|50(51] 8|8 66
8 9 | 9 |49 49 (32(32]10| 10| 60.75
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6 T | 1T [ 13136262 24| 24| 77.25 '
7 - [ - {187 186565 17 [ 17| 74.75
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10 S - (14|14 64|64 22 22| 77
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