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ABSTRACT

Name : Anggie Syofania

NIM : 190203065

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis working title : Exploring Teachers Strategy in Dealing with Students’

Individual Differences in Learning English

Main supervisor : Syarifah Dahliana, S.Ag., S.E., M.Ed., Ph.D
Co-supervisor : Azizah, S.Ag., M.Pd
Keywords : Teachers strategy, students’ individual differences

The researcher conducted this research to explore teachers strategy in dealing with
students’ individual differences in learning English. This research aims to find out
the strategies used by teachers in dealing with students’ individual differences in
learning English and to discoyver students’ perceptions of these strategies and which
strategy helpsstudents in learning English. A qualitative method was applied in this
research. The data were gathered using observations and interviews which were
analysed with thematic analysis. The participants were two English teachers who
teach in class XI Al1-2 and XI A2-1 of SMAN 8 Banda Aceh and four students who
are actively involved in the class. This study found that there are three teaching
strategies that teachers used to accommodate students’ individual differences in
learning English. These strategies are discussion, cooperative learning, and
technology-based learning strategy. Furthermore, this study also found that there
are two strategies that are students’ preference in learning process, i.e., discussion
and cooperative learning strategy. Subsequently, students had their perceptions
towards teaching strategies, which are they feel supported and motivated in learning
English.
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CHAPTER |

INTRODUCTION

This chapter consists of five sections. It is started by the background of study,
research question, research aims, significance of the study, and terminologies.
Those sections need to be clarified since this chapter is an overview of the research.

A. Background of Study

The field of education has long recognized the diverse nature or individual
differences of students’ learning abilities and the pivotal role that teachers have
played in fostering effective English language acquisition. In an era marked by
increasing globalization and multicultural classrooms, understanding how teachers
strategically address students’ individual differences in' learning English is of
paramount importance.

English, as a global lingua franca, is taught to students.from varying
linguistic, cultural, and socio-economic backgrounds. These differences in
students’ prior knowledge, language proficiency, and learning styles pose unique
challenges for educators. Furthermore, the advent of technelogy and the evaluation
of teaching strategies have added new dimensions to the strategies employed by
teachers.

Individual differences in the context of learning refer to students who have
differences in terms of interests, learning styles, learning speed, and learning needs
(Walqui, 2012). In English language learning, teachers need to pay attention to
these differences and develop appropriate strategies to meet the learning needs of

each student.



Walqui (2012) explains that, according to Stanford University, students who
learn English as a second language (ELLS) are a very diverse group student. They
have differences in terms of place of birth, development, language exposure,
parental education, community attitudes, socioeconomic status, and ethnic heritage.
Individual student differences are unique differences and include many things, such
as physical, intelligence level, personality, psychology, differences in language
skills, and learning styles (Sari & Mudjiran, 2020).

According to Riswanti et al., (2020) individual differences that need to be
considered in the implementation of classroom teaching are factors related to
student readiness to receive teaching because these differences will determine the
overall education system. The factors that affect individual differences are self-
concept, anxiety experienced by students, and learning motivation. For this reason,
accordingto Turhusna and-Solatun (2020), in the learning process, it is not enough
for teachers to only deliver learning materials but also to understand the individual
differences of their students. dn-their research, individual differences in education
include sex and gender differences, differences in ability and intelligence levels,
learning readiness, personality differences, and differences in learning styles are
some examples of individual differences that affect the learning process.

Teachers need to be aware of the physical, psychological, economic, social,
student readiness, and academic inequalities between their students at the start of
the school year (Riswanti et al., 2020). Lack of awareness of these disparities among
students may lead to students' disengagement from the teaching-learning process

and subsequent academic failure. As a good teacher, he/she cannot negate



differences by assuming all students are the same. Therefore, efforts are needed to
address the differences of each student, these efforts can be in the form of varied
teaching methods or other strategies that will be used by a teacher (Bebasari &
Suhaili, 2022). Therefore, teachers are required to be able to model and facilitate
students in using effective and efficient learning strategies, especially in learning
English.

Thereare several previous studies about teachers’ strategies in dealing with
individual differences In learning English (Ahmad, 2014; Kubat; 2018). Those
researchers are specifically researching students’ individual differences in learning
and provides strategies that are used by educators. Ahmad (2014) explored the
variables that affect how each student learns English in the seventh semester of the
English and Literature Department. The findings of this study demonstrated that
sociolinguistic characteristics, such as language ability, motivation, attitude,
personality, and cognitive style, are domains where students differ from one
another. “The study found«that' many.-lecturer use discussion strategy to
accommodate students while‘learning initheir:class.

Kubat (2018) investigated how science teachers could recognize individual
student variations during the teaching and learning processes. He contends that a
teacher must be aware of the individual distinctions among the students, including
their traits, abilities, perceptions, gender, and learning styles. The findings of this
study demonstrated that a teacher creates a learning-teaching process in the
classroom that is relevant to the unique peculiarities of the students. Working in

groups is the strategy that teachers in this study utilized.



However, this study has significant urgency in the context of English
language education when compared to previous studies. Although there have been
several previous studies that tried to explore teachers' strategies in dealing with
students' individual differences, the changing dynamics of learning and the rapid
development of information technology have created profound changes in the
educational environment.

In recent years, student-centred learning approaches;.technology-driven
approaches, and an emphasis on educational inclusion have become increasingly
dominant, meaning that the strategies employed by teachers in addressing students'
individual differences in English language learning have also undergone significant
development and transformation. This study not only tdentifies and analyses the
strategies used by teachers but also provides an in-depth understanding of how
changes in the Education context affect their/approaches. This research update is
also expected to provide importantinsights for policymakers, curriculum
development, and teachers <professional.-development to ensure that English
language teaching practices are-always relevantiand responsive to the increasingly

diverse needs of students in an ever-evolving era of education.



B. Research Questions
Based on the background of this study, the researcher formulates the research
questions as follows:

1. What are the strategies used by teachers in dealing with students’ individual
differences in learning English?

2. How do students perceive these strategies and which strategy helps students
in learning English?

C. Research Aims

Based on the research questions stated, the objectives of the study are as

follows:

1. To find out the strategies that teachers use in /dealing with students’
individual differences.

2. To-discover students’ perceptions of these strategies and which strategy
helps students in learning.

D. Significant of Study
This study would like'to know teachers’ strategies in dealing with students’

individual “differences in learning English and how students perceive these

strategies. Therefore, the result of the study is expected to give more

contributions as follows:
a. Teachers

Based on this research, the researcher expects that teachers can improve

the quality of English teaching by considering students' individual

differences. The researcher also hopes that teachers can provide



constructive and supportive feedback to students to improve their
confidence and learning achievement.
b. Students

The researcher hopes that students can develop critical, creative, and
collaborative thinking skills, and. can increase their confidence and
motivation in‘learning English by getting positive feedback and support
from.teachers and peers. Thus, the results of this study are also expected to
improve their academic goals in learning English.
c. Readers and other researchers

The researcher hopes that readers and other researchers can gain more
in-depth knowledge and understanding of the strategies used in students'
learning process. .In addition, readers and other researchers can find
inspiration and new ideas to conduct further research on topics related to
this study.

E. Research Terminology
The researcher provides an operational explanation of the themes to avoid
any ambiguity regarding the specific terms used in this research.

a. Teachers Strategy

According to Hayati et al. (2021), a teacher is required to have
pedagogical competence, teaching methods, and strategies. A teacher is a
person who plays a very important role in the classroom to achieve success
and learning goals. To achieve a comprehensive learning process, a teacher

needs to use teaching strategies that can support the learning process. The



teaching strategies that will be used by a teacher will be a benchmark in
creating more effective and active learning so that students are interested
and motivated to learn.

Sarode (2018) stated that teaching strategy refers to technique, style, or
methods used to help students learn subject content to develop learning
goals to be achieved in the future. Apart from that, teaching strategies can
be interpreted as a series of arrangements or plans‘used by teachers to help
teachers convey easily and effectively to students (Hayati et al., 2021)

In this research, the teachers’ strategy refers to teachers’ strategy in
dealing with students’ differences in learning English at SMAN 8 Banda
Aceh.

b. Students’ Individual Differences

Individual disparities among pupils are differences that are unique to
each student (Kubat, 2018). Individual differences are personal qualities that
differentiate learners from ‘one anether during the teaching and learning
processes. Learnersare distinct individuals who bring a vital set of
characteristics to each learning setting, such as delicate qualities as markers
of potential and records of achievement as evidence of previous
achievements and predictors for upcoming performance (Simsek, 2012).

In this study, the meaning of students’ individual differences refers to
Skehan (1991) who claimed that personality, cognitive style, motivation,
language aptitude, and attitude are the factors that affect learners especially

second language learners.



c. Learning English

According to Nuriska (2021) learning English is a traditional term used
for people whose primary language is not English or known as non-native
speakers who do not live in an English-speaking environment. Learning
English as a second language is designed with a very specialized approach
for those whose primary language is not English, this approach is used in
schools with.specific teacher strategies (Nordquist, 2019). Hasyim (2021)
stated that a simple way to define learning English is a process of developing
knowledge and language skills from within a person.

Learning English is one of the critical skills that every student must
master to gain skills and knowledge in English’ (Andayani, 2022). As
Richard (2015) said, learning English'is.very important, especially for
students because they will face the global world and will help them adapt to
global communication,-media, literature, and various fields of work. In
supporting the success.of learning:English, teachers usually use appropriate
learning strategies'and teachers will also face and adjust these strategies to

the individual differences of students.



CHAPTER II

LITERATURE REVIEW

This chapter discusses the literature that has been done on this topic. This
chapter also discusses theories on the.teachers’ strategy in dealing with students’
individual differences in learning English.

A. An Overview of Teaching Strategy

1. Definition of Teaching Strategy

According to Johar (2021), teaching strategy is a plan for how to maximize
and utilize existing potential and facilities to increase the efficacy and efficiency
of the learning activity target. In other words, teaching strategy is a method of
teaching that has been designed with a specific goal in mind which is to enhance
the learning process.

Meanwhile, according to.Ayua (2017), teaching strategy is aplan of actions
or interactions between teachers and students in the classroom that is meant to
achieve specified teaching-learning-objectives. When creating techniques or
strategies to provide learning.materials, teachers must be aware of their place in
the classroom. Teachers implement learning strategies to help students reach
their learning objectives.

According to Colombo (2012), teaching strategies are how educators decide
to give students educational materials in a certain setting, these strategies
include the planning, structuring, and diversity of activities that are intended to
impart understanding and abilities to students. In addition, instructional

strategies refer to specific resolutions for a challenge or task, operational
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techniques aimed at accomplishing a particular objective, and prearranged

methods for handling and controlling information (Mustika & Wardah, 2021)

2. Strategy in Teaching

Typically, the choice of teaching strategy is highly important. Teacher-
Centred Learning (TCL) and+Student=Centred Learning (SCL) stand out as
widely discussed teaching approaches in the realm of education. TCL (Teacher
Centredearning) emphasizes and focuses more on the teacher and all sources
of material come from the teacher, while SCL (Student Centred Learning)
experiences are gained from the results of learning experiences, which can be
from teachers, students, or other participants (Mariana, 2020)

According to Mariana (2020), Teacher Centred Learning (TCL) is a
teaching strategy. that is very centered and dependent on the teacher, this
strategy tends to make students passive, rigid, and monotonous, and the material
is more likely to be theoretical than practical. Strategies commonly used in the
TCL approach include lectures, unidirectional discussions, demonstrations, and
question-and-answer sessions.' These methods often make students just listen
without doing anything, making them bored and lose motivation and creativity
in learning.

Ardian and Munadi (2015) stated that Teacher Centred Learning (TCL) is a
learning strategy that is still traditional in nature where learning and knowledge
transfer is approximately 80% explained by the teacher and students only listen

until it is finished, students will work if there are exercises or quizzes.
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According to them, in this strategy, the teacher is still the center of the role in
achieving learning outcomes and is the only source of information.

The next strategy is Student Centred Learning (SCL), according to Ardian
and Munadi (2015), SCL is a teaching approach in which a teacher emphasizes
learning to students. In this strategy students are more active and play a role in
learning, they get the opportunity and facilities to be able to build their
knowledge so that they will gain a deep understanding which in turn can build
the quality of each learner. Student-centered Learning (SCL) necessitates
educators to select a teaching approach that encourages each student's eagerness
for active participation in the learning process. Student- centered Learning
(SCL) proves highly fitting for English language acquisition as it offers an
adaptable learning system tailored to individual students' learning preferences
(Mustika & Wardah, 2021)

Although there are vast differences between these two strategies, the TCL
strategy would be appropriate.if it is:used-in certain lessons where students are
unable to learn on their own.!Therefore, each strategy has its advantages and
disadvantages.

3. Teaching Strategy in Language Class

In the teaching strategy or instruction strategy phase, educators should
delineate specific learning objectives encompassing knowledge (facts),
comprehension (concepts and pronciples), and proficiency (skills), students are
expected to acquire by the unit’s conclusion. Following this, teachers should

craft a core collection of enganging activities that offer diverse pathways for
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students to grasp the essential content outlined, and facilitating students to
understanding the learning material that the teachers deliverd. (Tomlinson,
2014)

According to Hayati et al. (2021), educators need a deliberate approach to
impart classroom learning. This strategy is designed to facilitate students'
comprehension, ensuring the attainment of desired educational objectives. They
identify wvarious.types of language teaching classes-based. on Killen (1996),
which consist of discussion, cooperative learning, roleplay, and writing
strategy. Subsequently, Algahtani (2021) also mentioned several strategies that
commonly teachers use in English language class which encompass discussion,
cooperative learning, and technology-based learning strategy. The following is
a detailed explanation. of the strategies used hy teachers in teaching language
class.

a. Discussion

Abdulbaki et al. (2018) stated-that discussion strategies are the most
common choice used by!iteachers to create active learning to increase

students” motivation to learn. As stated by Killen (1996) discussion is a

strategy type and most of the activities are student- centered or known as

SCL (Student Centred Learning). Mustika and Wardah (2021), stated that

discussion strategy can be used in any classroom environment not only in

language classes, discussion strategy types allow students to discuss and
share information from what they understand and ask other friends about

what they don't understand. When applying discussion strategy, the teacher
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usually just steers things in the right direction if the discussion goes off track
(Algahtani, 2021)
b. Co-operative Learning

Co-operative learning is a learning method that involves cooperation
between students in the classroom._with the hope that the success and
learning objectives are not only obtained by one student but they can help
otherfriendswhose scores are still below the minimum standard (Ali, 2021).
Killen (1996) stated that this approach involves collaborative learning
among two or more students in either small or large groups to enhance
comprehension. Algahtani (2021) stated that, in cooperative learning
strategy, teachers facilitate the pairing of students, forming groups where
effective knowledge-sharing occurs through mutual learning.
c. Roleplay

Roleplay are used to help students understand information and see its
value through direct.experience- in. situations that resemble real-life
situations (Killen,1996). The role-play method 1sa method used by teachers
to train students' abilities in comprehensive areas such as grammar, on-site
reaction speed, communication, and vocabulary (Hayati et., 2021)
d. Writing

According to Killen (1996), writing is a good way to find out and test
students' understanding. This strategy can see the extent of their
understanding effectively. They can do exercises or the teacher makes them

express their opinions or problems they face in class by writing. Ntombela
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(2020) stated that writing strategy helps teachers look at students' grammar
and helps students explore their language use skills such as the use of
grammar, vocabulary, idioms, and any other linguistic elements.
e. Technology-based learning strategy

The application of technological media is one of the strategies used by
teachers as a modern strategy in teaching. Based.on Algahtani (2021) stated
that technology-based learning 1s a teaching strategy that utilizes computers,
smart boards, projectors, the internet, smartphones, and screens. Eady
(2023) mentioned that, in its application, teachers usually collaborate this
strategy with another strategy to create a learning experience, such as
communicating through media, creating ideas with technology, and making
an evaluation for teaching and learning.

Furthermore, embracing diverse teaching strategies in language classes
enriches the learning experience by-addressing various learning styles (Hayati
et al., 2021). Cooperative learning, discussion, and technology-based learning
strategy activities cater to differentiaspects; creating a dynamic and effective
language ‘education for well-rounded communicators ready for a global
landscape.

B. Students’ Individual Differences
1. Definition of Individual Differences

Individual differences among students are personal qualities that distinguish
learners from one another during the teaching and learning process. Physical

characteristics (height, weight), intellectual ability, passion, perceptions,
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gender, skills, learning styles, motivation, and personality traits are all examples
of individual variances (Borich, 2014). Individual disparities in learning explain
differences in student perceptions, emotions, and behaviors in a class. The
"difference” in "individual difference™ refers to the variations that exist, both
physically and psychologically(Septiara et al., 2021).

According to’ Tomlinson (2014) students individual differences is the
differences that vary each indivual in experiences, readiness, interest, cognitive
abilities, language proficiency, cultural background, gender; and learning
preferences. According to Tomlinson, classroom that fail to acknowledge these
differences are unlikely to fully unleash the potential of any student who differs
significantly from the “norm”.

Students vary among themselves in terms.of background, social standing,
race, culture, language ability, attitude, and learning preferences. It will be far
mare effective to use various teaching techniques for various students, utilizing
their unique experiences and educational backgrounds (Borich, 2014). As Kubat
(2018) said, there are disparities in individuals' interests and abilities, and each
learning experience is unigue. Some students learn mare slowly than others
while some pupils study best on their own, and others require more teacher
assistance.

Individual differences, according to Ahmad (2014) as cited in Skehan
(1991) are distinct from personal characteristics, particularly for English

language learners. He and other academics claim that motivation, linguistic
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ability, personality, cognitive style, and attitude are individual distinctions

among pupils.

2. Types of Individual Differences in Class
Skehan (1991) claimed that personality, cognitive style, motivation,

aptitude, intelligence, and attitude are the factors that affect learners especially

second language dearners.
a. Language Aptitude

Language aptitude, according to Skehan (1991), refers to a collection of

certain cognitive skills that allow some people to learn a foreign or second
language more quickly and successfully than others. According to Singleton
(2017), language aptitude is a person's initial level of readiness and ability
to acquire a second language. As to his argument,an individual's proficiency
ina second language. is not a result of self=learning, but rather of practice,
effort, experience, and-memory. Wen et al. (2023) stated that language
aptitude involves a set-of uniqueskills that make it possible to foresee or
understand why certain individuals’have an easier and more successful time
learning a foreign language or second language compared to others when
all other factors are identical. According to Doughty et al. (2021), language
aptitude is a crucial factor in second language research. Experts in the field
concur that language aptitude refers to the individual differences that
learners possess, and they measure this ability through a variety of tests that
determine the extent of the learners' second language skills. Stated

differently, a person's aptitude for language refers to their capacity for
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learning English or a second language. A person with strong language
aptitude will be sympathetic toward a foreign language; on the other hand,
a person with weak language aptitude will be emphatic about a foreign
language.

b. Motivation

Motivation 1S a dynamic process that affects people's reasons for
choasing to start a particular activity, exactly how long they are ready to
remain with it, and how hard they will pursue it (Skehan, 1991). One factor
that might boost students' tenacity and enthusiasm in language acquisition
iIs motivation. Specifically, Harmer (2007) maintained that there are two
different types of motivation: intrinsic and extrinsic. The internal force that
propels someone to act for its own sake is’known as intrinsic motivation.
On the other side, extrinsic motivation entails acting in a way that leads to
an objective or reward-from outside sources such as social acceptance,
professional prospects,.or,academic standing.

According to Liu(2020) motivation; especially, intrinsic and extrinsic
motivation has an impact on EFL learners. He claimed that intrinsic
motivation in pupils was their degree of fulfillment of needs including
happiness or enjoyment, self-challenge, and interest. However, extrinsic
motivation, which is determined by the amount of external encouragement
(such as awards, scholarships, college applications, future careers, etc.), also

positively impacts intrinsic motivation.
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c. Attitude

The general definition of attitude, according to Ahmad (2014), is the
way that an individual interacts with other individuals as well as with things,
objects, occasions, and so on. He went on to say that an individual's attitude
is defined by their behavior; including how they agree or disagree and how
they respond to things they enjoy or detest.

Referring to the definition of attitude, as stated by Susanti et al. (2019)
attitude is important for how students act when they're learning. It's about
what they do to learn, how much work they put in, and how much.they want
to learn. Attitude is an assessment of the value of something or someone,
whether that someone or something is kind, negative, helpful, detrimental,
necessary, or.unnecessary.

In the overall secheme of education and learning, a learner's attitude is
typically characterized-as. their -inclination or disposition to react
enthusiastically or negatively to-certain parts of the educational process.
This ‘can apply to concepts; things,: people, or circumstances that are
experienced when learning (Ahmad, 2014)

d. Personality

According to Skehan (1991), personality is defined in terms of
characteristics like introversion and extraversion. He proposed that the
results of language learning processes can be influenced by these

personality traits. For instance, extroverted students might do well in
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listening and speaking exercises, whilst introverted students might do better
in writing and reading assignments.

Jusuf (2018) claimed that the term "personality” in psychology refers to
a person's everyday behavior. In his view, an essential educational goal that
interests the child thoroughly will. foster the development of a positive
personality as well as the acquisition of particular habits, abilities, and
attitudes.

Nevertheless, based on the definition of personality, De Goma et al.
(2021) stated that extroverted learners are typically described as gregarious,
and energetic. They could benefit from activities that require group
collaboration “and communication, “as well as interactive learning
environments. Conversely, introverted learners/are typically quieter and
more contemplative, and they frequently favor alone time for study and
reflection.

e. Cognitive Style

Language learners’ styles; according'to Skehan (1991), are variances in
cognition when learning a second language. It has to do with how each
person prefers to perceive, conceptualize, organize, and recall language
learning-related information.

Ahmad in Zafar et al. (2012) have identified the following cognitive
styles below:

= Concrete Learning Style
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Zafar et al. (2012) Stated that students who prefer hands-on
learning are proactive and straightforward when it comes to
absorbing information. Students usually enjoy diverse activities
and moving around, and they want to be engaged and actively
participate in their education. They don't like repetitive tasks or
writing assignments, and they would rather learn through
speaking or seeing things. Soelistijowati et al. (2023) also stated
that students’ preference in concrete learning is usually
spontaneous in  a learning activity, people-oriented,
unpremeditated, and prefer playing a game while learning.
Analytical Learning Style

Analytical learners are self-reliant, love problem-solving,
and take.an interest in discovering concepts and formulating
theories on-their. own. These students are best served by a
methodical, fogical-introduction to new content coupled with
options. far independent study. Analytical learners are serious,
self- motivated, and resistant to failure (Zafar et al., 2022).
Pupils with analytical learning styles value grammar, enjoy
reading English-language books and newspapers, prefer to work
independently, finish assignments on their own, and identify

their errors (Wong & Nunan, 2011)

Communicative learning style
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Zafar et al. (2022) stated that social learning is preferred by
learners who have a communicative learning style. Their
learning is enhanced by group activities and discussions, and
they require individual feedback and connection. Wong and
Nunan (2011).said that.students with communicative learning
styles prefer to learn while communicating with classmates in
English, enjoy learning new vocabulary through conversation or
what they hear, like to listen to native speakers, and enjoy
discussion.

Authority-oriented learning style

Soelistijowati et al. (2023) claimed that the authority
learning style needs teacher direction in learning so it tends to
only depend on the explanationsgiven by the teacher. According
to Zafar et-al. (2022), dependability and responsibility
characterize fearners who-have an authority-oriented learning
style. They enjoy growth that is sequential and well-organized.
They fit very nicely in a conventional classroom. They prefer
having precise instructions and are adept at what they do. They

also enjoy having discussions that lead to an agreement.

However, Shaheela (2012) also lists the following additional

language learning styles as follows:

Field-independent (more to left brain dominance)

Field-dependent style (more to right brain dominance)
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Particularly when it comes to language learning tasks like grammar
analysis and vocabulary acquisition, field-independent learners appear to be
more analytical and adept at differentiating components. Contrariwise,

field-dependent learners process information more globally and tend to do

better in communicative tas equire social cues and context. They are

mstances, as well as being

----------------
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CHAPTER Il

RESEARCH METHODOLOGY

This chapter explains aspects related to research methodology which covers
some points including research design, research participants, method of data
collection, and method of dataanalysis.

A. Research Design

In this study, the researcher used qualitative approach as the research design.
This approach is used because the research methodology. focuses on
understanding complex and exploratory phenomena through analyzing and
collecting data such as words, non-numerical, observations, or pictures.
Creswell (2014) stated that qualitative research seeks to reveal the context of
the problem, and. the.depth and meaning inherent in human views and
experiences. Qualitative design has a very strong philosophical foundation and

usually involves interviews to collect data.

According to Creswell (2014), qualitative research encompasses approaches
like ethnography, grounded theory, narrative, phenomenology, and case
studies. Ethnography involves a thorough examination of a cultural or social
group in a natural setting. Grounded theory emerges from participant
perspectives in data collection. Narrative research focuses on individual
anecdotes, transforming them into a chronological narrative. Phenomenology
describes individual experiences related to specific activities. Case studies
involve in-depth analyses of situations, events, or procedures in one or more

activities.
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In accordance with the theoretical framework, this study adopted case study
approach, delving deeply into the analysis of an individual or a small group
selected from five distinct qualitative research designs. The objective of case
studies is to generate precise descriptions and offer an understanding of
individual attitudes or behavior. Aswoutlined by Creswell (2014), a well-
structured case study should encompass elements such as problems, contexts,

issues, and lessons.

B. Research Participant

A generalization field known as “population” consists of items or subjects
that the researcher has chosen to analyze to conclude particular quantities and
traits (Sugiyono, 2015). Sugiyono said that population is the total of every
element studied and has the same characteristics, the same events, can be
individual from a group, or something impertant to study as a whole. Therefore,
the population of this research are English teachers and students at SMAN 8

Banda Aceh.

Furthermore, after selecting the population, the researcher determined the
sample in the study. According to Creswell (2014), the sample is the main
subset of the target population that will be researched by the researcher to draw
generalizations about the target population. Creswell (2016) said that the
average number of research participants is in the range of 3-10 participants.
Therefore, in this study, the sample selected are 2 teachers who teach English
in the second grade and 4 students from the second grade who are directly

involved in the teaching-learning process.
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In determining participants, purposive sampling is a technique chosen by
the researcher. Purposive sampling is a sampling technique that predetermined
goals, criteria, or traits (Campbell et al., 2020). It aims to find a suitable sample
that is expected to provide information related to the research being conducted
(Braun & Clarke, 2013). In this study;.the criteria for appropriate participants
are 2 teachers who are experienced in dealing with individual differences in
students,they are also those who have taken part in professional development
or training and have one year of active experience in teaching English in class

X1 A2-1 (Kedokteran) and XI A1-2 (Teknik).

As for students, the researcher chose 2 students from class XI A2-1 and 2
students from class XI"Al-2 with the criteria that they are students who play an
active and passive role in the classioom which/is the researcher gets the
infarmation of active and passive studentsfrom the teachers who teach in that
class, the students are also those who must be directly involved when the teacher
delivers the subject. The researcher.chose classes X1 A2-1 and XI Al-2 from a
total of 8 classes. This class was chosen because it is a core/main/essential class,
aside from that teachers already know the students better than those who are
still in first grade, also the teachers who teach in this class matched the criteria

proposed by the researcher.

C. Method of Data Collection
The data collection steps involve defining the study’s parameters, gathering
data through unstructured or semi-structured interviews, observations,

documents, and visual materials, as well as designing the technique for
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capturing information (Creswell, 2014). This study used interviews and
observations to collected the data. Griffe (2012) says that interviews are one-
on-one communication to obtain and collect information data which is then
validated and analyzed. According to Braun and Clarke (2013), there are three
types of interviews in research, namely semi-structured, unstructured, and
structured. An interview can be conducted online/by.email, face-to-face, and by

telephone.

This study employed semi-structured interviews, involving a list of prepared
questions posed to participants with 8 interview questions, 6 for each teacher
and 5 questions for each student, the interview was also conducted within a
timeframe of 5-15 minutes and_using the Indonesian language to prevent
misunderstanding during the interview. Semi-structured is chosen to uphold
flexibility during the interview, mitigating the risk of deviating from the

intended topics and ensuring focused information retrieval.

Observations is also used while collecting the data. Smit (2018) claimed that
observation in a qualitative approach entails gathering information with one's
senses, particularly by listening and looking in a methodical and significant
manner. Kawulich (2012) states that researchers typically select between two
methods for gathering data observation: covert observation, which happens
when the subjects are not aware that they are being observed, and overt
observation, which happens when the subjects are conscious that they are being

observed.
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In this study, when conducting observations, overt observations is used with
a checklist table approach, namely taking notes with yes and no for every
observation activity that the researcher has determined, the researcher also
added some comments activities at the end of every session. The researcher only
a non-participant observation-which means did not follow the teaching and
learning process 4n the classroom. The researcher prepared the tools such as
camera or recorder, and then observe the class activities based on items that the
researcher adopted from Hayati et. al (2021) in Killen (1996). Observations
activity were carried out with permission from each partisipants and happened
on the date February 28, 2024 in class XI A1-2 and March 01, 2024 in class XI

A2-1.

D. Method of Data Analysis

Referring to the preview.researcher, data analysis in the qualitative research
process with hand-in-hand with other stages of developing the qualitative study,
which are, the data collection.and.the write-up of findings (Creswell, 2014). The
interview was recorded to aid in the scripting process of this research’s findings.

Thematic content analysis was used to analyze data in this study.

The researcher used thematic analysis based on Braun (2011), there are
certain procedures involved in the thematic analysis of data. The first step in
data analysis is to become familiar with the data and discover relevant themes.
The next step is to evaluate the interview audiotape and convert it into a Word
document transcript. The full transcripts were then studied and discussed to

better comprehend what participants said. Before it was ultimately translated
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narratively, techniques for evaluating and coding were established based on

some themes.

To analyze the observation data, the researcher transcribed the results of

note-taking from the checklist table approach that the researcher chooses from

overt observation. Afte explained it narratively on the

|||||
----------------
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CHAPTER IV

FINDINGS AND DISCUSSION

This chapter contains findings and discussion. It includes research findings
and discussion on teachers' strategies-and students' perceptions of the strategies
teachers use in the classroom:

A. Research Findings

This study aimed to explore the strategies used by English teachers in
dealing with students' individual differences in learning English.and students'
perceptions towards those strategies. The research was conducted from
February 28 to March 02, 2024. The researcher conducted interviews with two
English teachers and four students to obtain the data. In addition, the researcher
also conducted classroom observations to 'deepen and clarify the classroom

activity.

1. Interview

The interview comprises six primary questions for teachers and two for each
student, along with additional supporting questions related to the teachers’
strategy in addressing individual differences among students in learning English
and the students’ opinions on those strategies. Each interview session for
respondent lasts 5 to 15 minutes. Subsequently, participants were labeled: RB
for teacher 1, RM for teacher 2, P1 as student participant 1, P2 as student

participant 2, and so on.
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In detail, the data analysis was organized into two themes and coded based
on the research question that needed to be clarified. The themes are teachers'
strategy in dealing with students’ differences in learning English, and students’

perceptions on teachers’ strategy in teaching.

1.1 Teachers' strategy.in dealing with students’ individual differences in

learning English

There are three strategies used by teachers in dealing with students'
individual differences in English lessons. This is based on the results of

interviews with teacher RB and teacher RM.
a. Cooperative learning

The first strategy is.cooperative learning; teacher RB and teacher RM use
this strategy in teaching because according to them this strategy. helps students

in tolerance and respect each other’s opinions. As stated by teacher RB:

We make a group which-consists-of four-people, give some information to
the group. Later on, two-students willlisten and the other two will separate
to explain to-another group: This-is because we-have to teach from an early
age how to cooperate well and how to be tolerant of others. [RB]

Teacher RM also stated that:

In speaking class, I ask the students to have a conversation in pairs, each
group will present the results of the task they have completed in front of the
class. | see that students’ ambition and motivation to learn increases if I ask
them to come in front of the class. [RM]

Teacher RB and teacher RM choose the cooperative learning strategy to help
students increase their positive attitude toward each other, and this strategy also

motivates them to learn.
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b. Discussion

Based on the data, RB uses the discussion method in the classroom,
especially when teaching text-based lessons. Meanwhile, RM uses discussion

strategy when teaching speaking classes.

RB said:

If we ook at, for example, the narrative textbook; Inask them what they
think, and what is the storyline, and then we continue how to develop it
further, it makes it easier for us to do activities in class. [RB]

In‘line with RB, RM also stated:

| usually take the conversation in the printed book. After that, they will
discuss a conversation. So, they read the conversation. There | can see how
the children read, the conversation, the pronunciation, the focus, whether it's
good or not. [RM]

The discussion strategy is used by participants'RB and RM to lead all
students understand the.material presented. and.to increase students' confidence
in conveying information and allows students to exchange opinions, and ask

questions with both the teacher:and fellow.friends.

c. Technology-based learning strategy

Based on the interview results, both teachers use technology-based learning
strategy to make it easier for all students to understand the learning material.

This statement is proven by RB and RM.

RB stated:

I am using technology as a teaching strategy, one example is using a
computer or a big screen, we play a movie, it's usually in narrative text, |
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ask what you think about the movie, how is the storyline, if using today's
technology, they are very enthusiastic in learning. [RB]

RM also stated:

Sometimes we watch movies with English nuances. So, they hear the real
person speaking directly. It's more effective, motivates them, and more
absorbing for the kids, and both the active and quiet ones like it. There's
also, sometimes we ask the.children.to search on Google, on their cellphones
about the knowledge of something and they-read it to explain back to us and
some are written or oral. [RM]

Implementing" a technology-based learning strategy..enhances students'
learning experiences. It fosters enthusiasm among students, boosts their
motivation to learn, and enhances their language aptitude. This strategy also

creates a more engaging and effective learning environment.

1.2 Students’ perception on teachers’ strategy in teaching

In this section, it shows how students perceive the strategies used by their
teachers in teaching English: Before conducting the interviews, students were
first given an understanding of what strategies their teachers have used so far
when teaching. The following-are-the-opinions of each participant on the

research question that needs to be clarified.

a. Students’ feelings of the teaching strategy

1. Students feel supported

All participants agreed that the strategies their teachers used so far supported

their learning. As P1 stated:

In my own opinion, the learning provided by the teacher helps my learning,
it supports my learning. [P1]
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In line with P1, P2, P3, and P4 also agree with P1's argument, where
according to them, the teaching strategy is very supportive and helps them in

learning.

P2 said:

In my own opinien; | am very helpful for teacher learning at SMA 8 because
we can discuss this with the teacher or fellow friends. [P2]

P3 stated:

Yes, it is quite supportive because it makes me faster to understand the
lessons and can also facilitate the teaching-learning process. [P3]

P4 also stated:

In my opinion, it is very supportive, it’s helping me in learning English. [P4]

It can be concluded that all students feel they are supported by the teaching
strategy that their teacher.used in class:" Teaching strategy ‘helps them to
understand more about the material they learn and facilitate them in achieving

their needs.

2. Students feel motivated

Based on the responses, they agreed that the teaching strategy motivates

them to learn English. This is proven by the statement of P1, P2, and P4.

P1 said:

What motivates me is that they usually use strategies such as doing group
work with five or more members. It makes me learn or digest the material
faster. [P1]

P2 stated:
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When discussing with the teacher, we can know where it is wrong and the
teacher can also explain what, which part is wrong, and then justify it, that’s
motivated me to learn. [P2]

P4 also stated:

With the materials and teaching strategy, it can be used in everyday life, we
can talk or speak with the teacher or friends, so it’s stimulated me. And so,
the performance that we-can produce from ourselves can be adjusted to what
the teacher explains. [P4]

It can be concluded that the strategies used by teachers when teaching in
the class make students more motivated to learn English. Students feel
motivated when working in groups or when discussing the learning material

with friends or teachers.

b. Students preferences of teaching strategy in English Classroom

From the data collection; students’ preferences to teachers’ teaching

strategies include discussion and cooperative learning strategy.

1. Discussion strategy

Based on the respanses, the discussiaon is a strategy that helps P2, P4, and

P5 to learn English in the classroom.

P2 stated:

| think the most helpful strategy when | learn English is discussion, which
is discussing with the teacher or with friends in language learning. Because
I think discussion is the place that gets the most information, even if we are
wrong in the pronunciation or sentence, we can discuss together which one
is right and which one is wrong. [P2]

In line with P2, P4 also stated:
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I think discussion strategy helps me more because, with discussion, we can
provide ideas and can also be given ideas by our friends so that our ideas are
not too monotonous. In quotes, it's not always the same thing, our mind is
more open. [P4]

P5 also stated that:

The strategy that can help me .in the process of learning English is the

discussion strategy because the discussion strategy aims to make me discuss

with friends a lesson that we can learn together. [P5]

The discussion strategy allows students to find out more about the learning
material. They can ask directly to the teacher or even to their friends. This
strategy is student-centered learning (SCL) where students are more active and

teachers facilitate students.

2. Cooperative learning strategy

Based on the interview results, one of the respondents chose cooperative
learning as a strategy that helped the participantin learning English. As stated

by P1:

In‘'my opinion, cooperative'learning, because this learning is made in groups

with friends, thus, we can respect the opinions of friends more and allow

friends to express their own opinions."Why this strategy, because it's more
fun. [P1]

According to the responses, this strategy helps the participant to engage

in the learning process because students can express their opinions in group

work. Cooperative learning is one of the strategies that can encourage an

individual to accept others' suggestions or positively increase their attitude.
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2. Observation
The following are the results of the classroom observation activity with
teachers RB and RM in dealing with students’ individual differences in learning

English.

a. Teachers preparation-inteaching

Teacher RB' taught about Reading Comprehension with the material
"Narrative Text". The teacher had prepared appropriate materials and resources
by defining narrative text, the generic structure, and examples. The teacher also
differentiated instruction for different students' levels and needs. Based on the
observation activity, for silent students, the teacher came to their seats and asked
them which parts they didn't undersiand. In the end, the teacher made a group

discussion to make them more active.

Teacher RM taught about Party Time and the sub-material “"Conversation in
Invitation". The teacher. gave examples and types of invitations. As for
differentiated instruction for different students, almaost all students were active
in the classroom, but for students who were too shy to talk in front of the class,

the teacher asked them directly and called their names one by one.

b. Teaching strategies/technique

At first, teacher RB used cooperative learning strategy. The teacher engaged
the students in meaningful communication and interaction to make the class into
cooperative learning and made them discuss the material. They were more

active in the classroom after discussing with each other, which was the same as
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the discussion strategy. To provide feedback and correction constructively, the
teacher corrected the grammar with their task and gave a score to students who

finished the task.

Meanwhile, teacher RM used. discussion strategy to enhance students'
knowledge about the material. To make every student active, the teacher used
cooperative learning which invelved writing conversation text in pairs, then
they were asked to speak with their classmates in front of the class. The teacher
also allow students to search the vocabulary trough their phone,.it means that
teacher RM also use technology-based learning in her class. The teacher
provided feedback by correcting the pronunciation, giving a reward or score for
those who finished the task, and lastly giving applause for students who finished

the conversation task in front of the class.

c. Students/teacher relationship

Both teachers have a geod relationship with their students. Teacher RB
knew the students name and the teacher also-had a friendly relationship with the
students. Teacher RM also remembered every student's name and knew which

students were active and passive in the classroom.

The teachers dealt with classroom management and discipline issues
effectively. Teacher RB came directly to noisy students’ seats and warned them
to be silent, he also gave a penalty to students who didn’t listen. Teacher RM
instructed students to be quiet when the class was uncontrollable and gave

penalties to noisy students.
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d. Learning outcomes

In the class of teacher RB, the students read a narrative text and understood
the generic structure of the narrative text. The students achieved learning goals;
they agreed to make a narrative text as homework to further their knowledge
and understanding of the-material. Meanwhile, in teacher RM's class, the
students excelled in a conversation task. After the class, they actively engaged
in English conversations by revisiting the dialogue @and conversing with their

peers to improve their English proficiency.

B. Discussion

This section provides a discussion based on the data from interviews and
observations. There are two research guestions.that the researcher proposed in
the first chapter. The first rescarch question 1s “What are the strategies used by

teachers in dealing with students'individual differences in learning English?”.

From the data interview and observation, there are several strategies that
participants apply when teaching English, namely: cooperative learning
strategy, discussion strategy, and technology-based learning strategy. The first
teaching strategy is cooperative learning. The researcher agreed with the
participants' statement that the teacher must familiarize students to interact with
each other, this habit will encourage individual students to accept different
opinions, help each other, and exchange ideas. In the application of cooperative

learning strategy, one student can help another student to understand the
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learning material, or students who have higher cognitive can help their friends
who have standard or below-standard cognitive (Ali, 2021). This is a good
intervention strategy to increase students' accessibility and engagement to
academic goals so that later in life it benefits them positively (Mitchell, 2008).
Some previous studies (Aporbo, 2023; Kubat, 2018) agreed that this strategy
brings notable educational benefits, such as encompassing intrinsic motivation,
fostering positive attitudes, enhancing self-esteem; and. providing social

support.

The second strategy is the discussion strategy. Discussion is one of the
strategies used by participants when teaching in the classroom. This strategy
helps participants to create a more active class. This finding has a similar result
to Ahmad (2014), who mentioned that, the discussion strategy can invite
students to be more active starting from questioning, observing, collecting,
communicating, and processing activities. In this case, students are stimulated
to receive and explore existing of new ideas and solve problems with the teacher
and classmates. This activity makes all students participate in learning activities

to increase their language aptitude.

The last strategy is the technology-based learning Strategy. The researcher
found that both teachers applied this strategy to deal with their students. This
strategy makes the students more enthusiastic in learning, establishes students
to be more independent, and also helps teachers to improve students'
understanding of the learning material. It is proven by previous study (Zhu &

Zhang, 2021; Algahtani, 2021) who mentioned that technology-based learning
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strategy allows teachers to deliver material more deeply, and students are
invited to see direct examples through videos or other media. This statement is
supported by Mustika and Wardah (2021) who mentioned that using technology
helps teachers encourage every student to learn and have more interest in

learning.

The second research question is "How do students perceive these strategies
and which strategy helps students in learning English?" Based on the interview
results, the researcher found that students feel supported and motivated by the
teaching strategy that teachers used in classroom. Based on their perceptions,
they feel that the teaching strategies supported their learning needs, such as,
they are easy to interact directly with the teacher, they can ask each other

guestions and receive knowledge more easily:

Furthermore, from the data, it was found that there are two strategies
preferred by students in learning process. The first strategy that supports
students’ learning based on students* perceptions IS cooperative learning
strategy. The students feel this strategy helps them-to improve their skills in
social relationships with fellow friends and they enjoy learning with this
strategy. Cooperative learning strategy is indeed one of the strategies that are
very suitable to encourage each individual student to work together and respect
the opinions of others to achieve learning goals. This statement is closely related
to the previous study by Deysolong (2023), who mentioned that cooperative

learning is useful for improving deep understanding through discussion with
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group members or getting information from other groups, improving social

skills with cooperation between one group or another.

The second strategy that supports students' learning based on students'
perceptions is discussion strategy. The students feel this strategy motivated
them to get as much information as they want by discussing it with the teacher.
This strategy is/indeed very suitable to be used to increase their focus on
learning materials. In this case, a previous study by Fatma (2021) proved that
structured classroom discussion encourages student motivation and
participation, helps students appreciate diversity, helps teachers to better

understand individual students, and fosters students' engagement.

The strategies that students choose based on their preferences are strategies
that can help them to expand their knowledge. Apart from that, the strategies
used by teachers in the classroom havessimilarities with previous studies with
the aim of helping students in learning English. However, in this research,
technology-based learning strategy is a new strategy used by teachers in dealing

with all individual students in the class.



CHAPTER V

CONCLUSION AND SUGGESTION

This chapter is divided into two sections, the first part provides the
conclusion of the research findings, while the second part provides suggestion

for future research on the-related topic.

A. Conclusion

This study aimed to explore and analyse the strategies that teachers use in
dealing with students’ individual differences in learning English at SMAN 8
Banda Aceh and to discover students’ perceptions of these strategies and which

strategy helps students in learning English.

The study’s conclusions, which are based on _the data, indicated that all
teachers used a variety of teaching strategies.in dealing with students’ individual
differences in learning English. These strategies are cooperative learning,
discussion, and technology-based learning strategy. These strategies are able to
unite students' individual differences to learn actively in the classroom and to

achieve students learning goals.

Moreover, students feel supported and motivated in learning through the
teaching strategy that their teacher uses. In addition, strategies that support
students learning based on students' perceptions are cooperative learning
strategy and discussion strategy. These strategies help students to learning

English in the class and achieve learning goals.

42
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B. Suggestion

Based on the results, the researcher provides tree key suggestions for teachers:
Firstly, teachers are encouraged to use varied strategies when teaching English to
create an active class. Secondly, before teaching process, EFL teachers must pay
attention to whether the strategy is able to control the class activities and is able to
keep all students involved in learning. Lastly, when using a teaching strategy, such
as cooperative learning strategy, it would be better if the teacher. pays attention to
all groups during the group work process, this aims to minimize the occurrence of

unnecessary conversations in learning process.

Furthermore, school policies should allow flexible access to multimedia spaces
for students learning needs. Sehools. can ‘consider/ integrating multimedia
technology in the learning curriculum. By, giving students wider access to
multimedia spaces, students can,develop<digital skills that are important in the

modern era.

However, this research®was limited only to class XI high school students.
Therefore, future researchers need to conduct research with a wider number of
classes to get newer results. This will enable better generalization of findings and
provide a better comprehensive insight into the strategies used by teachers in

addressing students’ individual differences in English language learning



REFERENCES

Abbuhl, R., Gass, S., & Mackey, A. (2013). Experimental research design.
Research methods in linguistics, 116-134. Retrieved from
https://www.academia.edu/download/34353085/1107014336_L inguist.pd

f#page=136

Abdulbaki, K., Suhaimi, M., Alsaqgaf, A., & Jawad, W. (2018). The use of the
discussion method..at™ University:.. Enhancement of teaching and
learning. International Journal of Higher Education, 7(6), 118-128.

Abutabenjeh, S.,'& Jaradat, R. (2018). Clarification of research design, research
methods, and research methodology: A guide for public administration
researchers and practitioners. Teaching Public Administration, 36(3), 237-
258.

Agnihotri, A. K., & Ngorosha, T. (2018). Small group teaching and
learning. Internet Journal of Medical Update-EJOURNAL, 13(1).
Retrieved from
https://www.ajol.info/index.php/ijmu/article/view/171013/160431

Ali, 1. (2021). Pembelajaran kooperattf (cooperativelearning) dalam pengajaran
pendidikan. agama islam:Jurnal Mubtadiin, 7(01), 247-264. Retrieved
from https://www.academia.edu/download/35097475/m-nafiur-rofig-
pembelajaran-kooperatif-cooperative-learning-dalam-pengajaran-
pendidikan-agama-islam.pdf

Algahtani, M. A. (2021). The Use of Technology in English Language
Teaching. Frontiers in Education Technology, 2(3), 168.
https://doi.org/10.22158/fet:-v2n3p168

Andayani, E. S. (2022).'The importance ‘of learning and knowing English in
higher education in indonesia. Research-and-Development Journal of
Education, 8(1), 372-379. http://dx.doi.org/10.30998/rdje.v8i1.13315

Aporbo, R. (2023). Impact of Cooperative Learning Strategy on Students’
Academic Productivity. Journal of Student and Education, 1(1), 16-26.
https://doi.org/10.54536/se.v1i1.1506

Ardian, A., & Munadi, S. (2015). Pengaruh strategi pembelajaran student-
centered learning dan kemampuan spasial terhadap kreativitas
mahasiswa. Jurnal Pendidikan Teknologi Dan Kejuruan, 22(4), 454-466.
Retrieved from
http://journal.uny.ac.id/index.php/jptk/article/download/7843/6715

Ayua, G. A. (2017). Effective teaching strategies. Workshop Paper 2, 1-9.
DOI:10.13140/RG.2.2.34147.09765

44


https://www.academia.edu/download/34353085/1107014336_Linguist.pdf#page=136
https://www.academia.edu/download/34353085/1107014336_Linguist.pdf#page=136
https://www.ajol.info/index.php/ijmu/article/view/171013/160431
https://www.academia.edu/download/35097475/m-nafiur-rofiq-pembelajaran-kooperatif-cooperative-learning-dalam-pengajaran-pendidikan-agama-islam.pdf
https://www.academia.edu/download/35097475/m-nafiur-rofiq-pembelajaran-kooperatif-cooperative-learning-dalam-pengajaran-pendidikan-agama-islam.pdf
https://www.academia.edu/download/35097475/m-nafiur-rofiq-pembelajaran-kooperatif-cooperative-learning-dalam-pengajaran-pendidikan-agama-islam.pdf
https://doi.org/10.22158/fet.v2n3p168
http://dx.doi.org/10.30998/rdje.v8i1.13315
https://doi.org/10.54536/jse.v1i1.1506
http://journal.uny.ac.id/index.php/jptk/article/download/7843/6715

45

Bebasari, M., & Suhaili, N. (2022). Perbedaan individu di dalam psikologi
pendidikan. Indonesian Journal of Counseling and Development, 4(1), 1-
8.

Borich, G. D. (2014). effective teaching methods: reserach-based practice.
pearson, USA

Braun, V. (2011) Thematic Analysis. International qualitative health research
workshop: Challenges and issues in qualitative studies, 1-42.

Braun, V., & Clarkey'V. (2013). Successful qualitative research: A practical
guide for beginners. London, England: SAGE Publications Ltd.

Campbell; S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S., ...
& Walker, K. (2020). Purposive sampling: complex or simple? Research
case examples. Journal of Research in Nursing, 25(8), 652-661.

Colombo, M. (2012). Teaching English language learners: 43 strategies for
successful K-8 classrooms. London: SAGE Publication.

Colorado, C. (2015). Cooperative learning strategies. Retrieved from

http://www.colorincolorado.org/article/cooperative-learning-strateqgies

Creswell, J. W. (2014). Research Design: Qualitative, Quantitative and Mixed
Methods Approaches (4"ed.). Thousand Oaks, CA: Sage.

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design:
Choosing among five approaches:"Sage publications.

De Goma, I. A., & Moneva, J. C. (2020). Introvert—extrovert personality types
and self-confidence case-study-from'the Philippines.

Deysolong, J. A. (May 2023).//Assessing the Benefits of Cooperative Learning
or Group—Work: Fostering -Collaboration-and Enhancing Learning
Outcomes. International Journal of e-Collaboration. Retrieved from
https://doi.org/10.6084/m9.figshare.23009159

Doughty, C. J., & Mackey, A. (2021). Language aptitude: Multiple
perspectives. Annual Review of Applied Linguistics, 41, 1-5.

Eady, M. J., & Lockyer, L. (2023). Tools for learning: Technology and teaching
strategies. In Learning to Teach in the Primary School (pp. 71-89).
Cambridge University Press.

Fatma, S. (2021). Strategies to improve classroom discussions. International
Journal of Advance Research, Ideas and Innovations in Technology, 7(2),
715. Retrieved from https://www.ijariit.com



http://www.colorincolorado.org/article/cooperative-learning-strategies
https://doi.org/10.6084/m9.figshare.23009159
https://www.ijariit.com/

46

Good, T., & Power, C. (1976). Designing successful classroom environments
for different types of students. Journal of Curriculum Studies. 8, 45-60.

Griffee, D.T. (2012). An introduction to second language research methods:
Design and data. Retrieved from
http://www.teslej.org/pdf/ej60/sl_research_methods.pd

Harmer, J. (2007). The practice of English language teaching 4th ed. England:
Pearson Education Limited:

Hashim, H. U. (2021): English as a second language (esl) learning: setting the
right environment for second language acquisition. E-Journal, 3.
http://ejournal.radenintan.ac.id/index.php/tadris/article/view/2941/pdf

Hayatiy' A. R., Afriani, Z. L., & Akbarjono, A. (2021). Teacher’s teaching
strategies in EFL class. Jadila: Journal of Development and Innovation in
Language and Literature Education, 1(3), 330-341.
DOI:10.52690/jadila.v1i3.126

Liu, I. F. (2020). The impact of extrinsic motivation, intrinsic motivation, and
social self-efficacy on English competition participation intentions of pre-
college learners: Differences between high school and vocational students
in Taiwan. Learning and motivation, 72, 101675.

Ma, T. (2018, December). The application of role-playing teaching method in
college English.teaching for adult education:'In 2018 8th International
Conference on Management, Education and Information (MEICI
2018) (pp. 327-330). Atlantis Press. Retrieved from https://www:.atlantis-
press.com/article/55910035.pdf

Ma, Y. (2022). On the relationship-between english as a foreign language
learners’ positive affectivity, academic-disengagement, and
communication apprehension. Frontiers in Psychology, 12, 828873.
https://www.frontiersin.org/articles/10.3389/ipsyq.2021.828873/full

Minniti, L. F. S., Melo Jr, J. S. M., Oliveira, R. D., & Salles, J. A. A. (2017).
The use of case studies as a teaching method in Brazil. Procedia-Social
and Behavioral Sciences, 237, 373-377. DOIl:
[10.1016/j.sbspro.2017.02.024] retrieved from
(https://doi.org/10.1016/].sbspro.2017.02.024)

Mariana, M. (2020). Comparation of Teacher-Centered Learning and Student-
Centred Learning approaches to better understanding in mining
regulation study. Jurnal Ilmiah PPSDM Geominerba, 2(1).
DOI:10.13140/RG.2.2.29424.48643

Mitchell, D. (2008). What really works in special and inclusive education;
Using evidence based teaching strategies. Routledge, Abington, Oxon:
Routledge.


http://ejournal.radenintan.ac.id/index.php/tadris/article/view/2941/pdf
https://www.atlantis-press.com/article/55910035.pdf
https://www.atlantis-press.com/article/55910035.pdf
https://www.frontiersin.org/articles/10.3389/fpsyg.2021.828873/full
https://doi.org/10.1016/j.sbspro.2017.02.024

47

Mustika, U., & Wardah, W. (2021). An analysis of teacher’s strategies in
teaching English. Journal of English Education Program, 2(1). Retrieved
from
https://jurnal.untan.ac.id/index.php/JEEP/article/download/2129/7567658
8092

Nordquist, R. (2020). Definition of English as a second language
(ESL). ThoughtCo, Aug, 27. Retrieved from http://thoughtco.com/english-
as-a-second-language-esl-1690599

Ntombela, B., Ngubane, N. I., & Govender, S. (2020). Writing approaches and
strategies used by teachers in selected South African English First
Additional ‘Language classrooms. Reading & Writing-Journal of the
Reading Association of South Africa, 11(1), 1-8.

Nuraeni, N., & Aisyah, S. (2022). Contextualisation of direct instruction
method in teaching reading comprehension skills: The Literature
Review. SELTICS, 43-50. Retrieved from
http://ejournals.umma.ac.id/index.php/seltics/article/download/1401/918

Pollock, P. H., Hamann, K., & Wilson, B. (February 2011). Learning Through
Discussions: Comparing the Benefits of Small-Group and Large-Class
Settings. Journal of Political.Science Education, 7(1), 48-64. Retrieved
from https://doi.org/10.1080/15512169.2011.539913

Rauf, L., Aisyah, N., & Nawawi, E. (2020). "Problem Solving Skill: What is
the Difference between Practitioners and Experts?" 4th Sriwijaya
University Learning and Education International Conference (SULE-IC
2020). DOI: [10.2991/assehr.k.201230.196]. Retrieved from
https://doi.org/10.2991/assehr.k.201230.196

Richards, J. C. (2015). The changing face of language learning: Learning
beyond the classroom. Relc Journal,"46(1), 5-22. Retrieved from
https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=7604f
6f962f835€9546045cba3464b9d90aba004

Riswanti, C., Halimah, S., Magdalena, 1., & Silaban, T. S. (2020). Perbedaan
individu dalam lingkup pendidikan. PANDAWA, 2(1), 97-108.

Riyanto, M., & Sayer, I. M. (March 2022). Teacher's Duties and
Responsibilities. PPSDP International Journal of Education, 1(1), 74-90.
https://doi.org/10.59175/pijed.v1il.6

Sari, S. G., & Mudjiran, M. (2020). Pentingnya pemahaman perbedaan
individual (individual differences) bagi calon guru sekolah dasar. Jurnal
Cerdas Proklamator, 8(2), 54-63.


https://jurnal.untan.ac.id/index.php/JEEP/article/download/2129/75676588092
https://jurnal.untan.ac.id/index.php/JEEP/article/download/2129/75676588092
http://thoughtco.com/english-as-a-second-language-esl-1690599
http://thoughtco.com/english-as-a-second-language-esl-1690599
http://ejournals.umma.ac.id/index.php/seltics/article/download/1401/918
https://doi.org/10.1080/15512169.2011.539913
https://doi.org/10.2991/assehr.k.201230.196
https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=7604f6f962f835e9546045cba3464b9d90aba004
https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=7604f6f962f835e9546045cba3464b9d90aba004
https://doi.org/10.59175/pijed.v1i1.6

48

Sarode, R. D. (2018). Teaching strategies, styles and qualities of a teacher: a
review for valuable higher education. International journal of current
engineering and scientific research (IJJCESR), 5(5), 57-62.

Septiara, S. W., Daffah, V., & Magdalena, I. (2021). Sources of individual
differences in education. Progres Pendidikan, 2(3), 139-142.

Shaheela Zafara and K. Meenakshi, (2012). A review School of Social Sciences
and Language Vellore University India. Journal of Language Teaching
and Research Individual Learner-Differences and Second Language
Acquisition. 3(4).

Simsek, A. (2012). Individual Differences. In: Seel, N.M. (eds) Encyclopedia
of the Sciences of Learning. Springer, Boston, MA.

Singleton, D. (2017). Language aptitude: Desirable trait or acquirable
attribute? Studies in Second Language Learning and Teaching, 7(1), 89-
103.

Skehan, P. (1991). Individual differences in second language learning. Studies
in second language acquisition, 13(2), 275-298.

Smit, B., & Onwueghuzie, A.'J. (2018). Observations in qualitative inquiry:
When what you see is.not what you see. International Journal of
Qualitative Methods, 17(1).

Soelistijowati, J. O., Suhartono, S., & Munir, A:(2023). Learning styles in post-
intermediate speaking class: a phenomenology case study. Parafrase:
Jurnal Kajian Kebahasaan dan Kesastraan, 23(1), 1-11. Retrieved from
https://repository.unipasby.ac.id/id/eprint/6963/2/Jurnal%20Parafrase.pdf

Sugiyono, D. R. (2015)...Statistika.untuk penelitian [Statistic for
research]. Alfabeta,;Bandung (2012:)(in Bahasa Indonesia).

Susanti, E. (2019). A study of students’attitude toward learning english of the
tenth graders in SMAN 1 Abung Semuli Lampung Utara. Edukasi Lingua
Sastra, 17(1), 15-20.

Teng, M. F. (2023). Language Learning Strategies. In Acquisition: Theories,
Assessment and Pedagogy (pp. 147-173). De Gruyter. DOI:
10.1515/9781614514749-008

Tomlonson, C. A. (2014). The differentiated classroom: Responding to the
needs of all learners. Ascd.

Turhusna, D., & Solatun, S. (2020). Perbedaan individu dalam proses
pembelajaran. As-Sabiqun, 2(1), 18-42.

Walqui, A. (2012). Instruction for diverse groups of English language
learners. Retrieved from


https://repository.unipasby.ac.id/id/eprint/6963/2/Jurnal%20Parafrase.pdf

49

https://repositorio.sineace.gob.pe/repositorio/bitstream/handle/20.500.12
982/593/walqui doc2.pdf?sequence=1&isAllowed=y

Webhrli, G., Nyquist, J.G. (2017). creating an educational curriculum for learners
at any level. AABB conference

Wen, Z. E., Skehan, P., & Sparks, R. L. (2023). language aptitude
research. Language Aptitude Theory and Practice, 1.

Wong, L. L., & Nunan, D. (2041). The learning styles and strategies of effective
language learners. System, 39(2), 144-163. Retrieved from
https://www.academia.edu/download/81682362/wong-and-
nunan_2011 the-learning-styles-and-strategies-of-effectivec-language-

learners.pdf

Zafar, S., & Meenakshi, K. (2012). Individual learner differences and second
language acquisition: A review. Journal of Language Teaching and
Research, 3(4), 639.

Zhu, M., Berri, S., & Zhang, K. (2021). Effective instructional strategies and
technology use in blended learning: A case study. Education and
Information Technologies, 26(1).  https://doi.org/10.1007/s10639-021-
10544-w



https://repositorio.sineace.gob.pe/repositorio/bitstream/handle/20.500.12982/593/walqui_doc2.pdf?sequence=1&isAllowed=y
https://repositorio.sineace.gob.pe/repositorio/bitstream/handle/20.500.12982/593/walqui_doc2.pdf?sequence=1&isAllowed=y
https://www.academia.edu/download/81682362/wong-and-nunan_2011_the-learning-styles-and-strategies-of-effectivec-language-learners.pdf
https://www.academia.edu/download/81682362/wong-and-nunan_2011_the-learning-styles-and-strategies-of-effectivec-language-learners.pdf
https://www.academia.edu/download/81682362/wong-and-nunan_2011_the-learning-styles-and-strategies-of-effectivec-language-learners.pdf
https://doi.org/10.1007/s10639-021-10544-w
https://doi.org/10.1007/s10639-021-10544-w

APPENDECES

Appendix A Appointment Letter of Supervisor

KEPUTUSAN DEKAN FAKULTAS TARBIYAH D GURUAN UIN AR-RANIRY BANDA ACEH
NOMOR : B-2047/Un.g 07.6/02/2024

arbiyah dan Keguruan UIN

KETIGA pada pembimb b
perundang-undangan yang berfaku;
KEEMPAT 8 akibat ini dibebankan pada DIPA UIN Ar-Raniry Banda Aceh Nomor SP DIPA-
025 042 .423925/2024Tanggal 24 November 2023 Tahun Anggaran 2024;
KELIMA . Surat Keputusan ini berlaku selama enam bulan sejak ditetapkan;
NAM C SuratK lusaninibaflnku aklanggaldatehplmndengmkehtmanbam”gahusumaun
W e‘;uan ”‘ apabila kemudian hari temyata terdapat

kekeliruan dalam Surat Keputusan ini. -

Ditetapkan di : Banda Aceh
Padatanggal  : 15 Februari 2024
Dekan,

Tmb"“s.wn Komantorian Agama RI di Jokerta; \f
3 Islam Kementorian Agama Ri

di Jakarta;
K;nlnr ano:l’:o"m ety Safrul Muluk

—
i
il
z
1
i

§
i

50



51

Appendix B Recommendation Letter from Fakultas Tarbiyah dan Keguruan to

Conduct Field Research

KEMENTEI?:IAN AGAMA REPUBLIK INDONESIA
: AM NEGERI AR-RANIRY BANDA ACEH
ARBIYAH DAN KEGURUAN

elp/Fax. : 0651-752921

Nomor

akukan penelitian
Teachers Strategy in

Prof. Haf)iburrahim, S.Ag., M.Com,, Ph.D.
Berlaku sampai : 28 Maret 2024 NIP. 197208062003121002



52

Appendix C  Recommendation Letter from Cabang Dinas Wilayah Kota Banda

Aceh dan Kabupaten Aceh Besar to Conduct Field Research

I

PANCACITA




53

Appendix D Confirmation Letter from the School

PEMERINTAH ACEH
DINAS PENDIDIKAN
SMA NEGERI 8 BANDA ACEH

= Jalan Tgk. Chik Dipineung Raya ,Kel.KotaBaru, Kec.Kuta Alam, BandaAceh, 23125
Pos-el: sman8bandaaceh01 ail.com Laman:www.sma8bna.sch.id

101292007012001



Appendix E  List of Observation

1. Teachers preparation

54

Planning

Yes

No

Comments

The teacher has clear and specific

lesson objectives.

The teacher has prepared appropriate

materials and resource.

The teacher has differentiated
instruction for different student levels

and needs.

2. Teaching strategies/technique

Teaching strategies/technique

Yes

No

Comments

The teacher uses variety of methods
and approaches to teach English

The teacher engages the students in
meaningful communication and

interaction.

The teacher.provides.feedback.and

correction in a constructive way

3. Students/teacher relationships

Students/teacher relationships

Yes

No

Comments

The teacher knows well every student

especially their individual differences
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while teaching-learning in English
class

The teacher motivates and encourages
the students to learn English

The teacher deals with classroom

management and discipling

effectively

------
...............

AR-RANIRY
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Appendix F  List of Interview Question

Interview questions for teachers:
Assalammu’alaikum Wr. Wb.

I am Anggie Syofania, a student of Department of English Language Education at
UIN Ar-Raniry. I intend to_interview you about “Exploring Teachers Strategy in
Dealing with Students Individual Differences in Learning English. As is known, the
application ofteaching strategies is very important in the teaching process for the
benefit of/students. Therefore, I would like gain deeper knowledge about this

problem and want to ask several questions.

1. Do you use teaching strategy while teaching English language, do you think
it is important?
1.Apakah Anda menggunakan strategr mengajar ketika mengajar pelajaran
bahasa Inggris, menurut Anda apakah itu penting?

2. How did you teach students with individual differences.in your English
class, are you using specific.teaching strategy?
2.Bagaimana Anda mengajar siswa yang herbeda individu di kelas bahasa

Inggris, apakah Anda.menggunakan. strategli mengajar tertentu?

3. What teaching strategy you 'use to help all students with individual
differences to learn well'in your class?
3.Strategi mengajar apa saja yang Anda gunakan untuk membantu semua

siswa dengan individu yang berbeda belajar dengan baik di kelas Anda?

4. How do you handle situations where students require additional support due
to specific learning difficulties?
4.Bagaimana Anda menangani situasi di mana siswa membutuhkan

dukungan tambahan karena kesulitan belajar?
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5. Have you implemented technology in your teaching strategy to cater
students need in learning? If so, how well they work?
5.Sudahkah Anda menerapkan teknologi dalam teaching srategy untuk
memenuhi kebutuhan siswa dalam pembelajaran? Jika ya, seberapa baik

cara kerjanya?

6. How do you improve your skills in addressing students’ individual
differences, do you join any professional development or training?
6.Bagaimana Anda meningkatkan keterampilan<Anda dalam mengatasi
perbedaan individu siswa, apakah anda mengikuti pelatihan profesional?

Interview questions for students:

Before conducting the interviews, students were first given an understanding of
what strategies their teachers have used so far when teaching. The researcher then
explained with easy word the definition.of each streategy that their teacher uses in

the'classroom.
Assalammu’alaikum Wr. Wb.

I am Anggie Syofania, a student of Department of English Language Education at
UIN Ar-Raniry. | intend to interview you about “Exploring Teachers Strategy in
Dealing with Students Individual Differencesyin Learning English. You are a
student who is actively taking part in class. Previously, | explained what strategies
teachers use when teaching in your respective classes. Therefore, 1 would like dig
deeper into your perceptions regarding the strategies used by teacher when teaching

in your class.

1. What is your experience toward English teaching strategies that teacher uses
in classroom, does it support your learning or not?
1.Apa pengalamanmu terhadap strategi belajar yang digunakan guru di
dalam kelas, apakah mendukung pembelajaranmu atau tidak?

2. Why do you think teachers strategy support you in learning?
2.kenapa kamu berpikir strategi guru mendukung pembelajaran mu?
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3. Do you feel motivated when teacher teachs in your class? Why?
3.apakah kamu merasa termotivasi ketika guru mengajar di kelas mu?
Kenapa?

4. What teaching strategies helped you most in your English learning and why
do you think it helps you?
4.Strategi mengajar apa yang
Inggris dan mengapa k

angat membantumu dalam belajar bahasa
gi itu membantumu?

Does teachi e your understanding in

learning?
an pemahaman

|||||
----------------
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