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ABSTRACT 
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Main Supervisor : Prof. Dr. Jarjani Usman, S.Ag., S.S., M.Sc., M.S 

Co-Supervisor  : Rita Hermida. M.Pd 

Keywords  : Student Teacher; Teaching Practicum; Perception of 

mentors 

 

Student teachers' competencies in preparing to teach, doing teaching, and carrying 

out assessments are crucial. This is so because they are prepared for future 

teachers. This study investigated the perceptions of mentors at Dayah Darul Ulum 

Al-Munawarah Lhokseumawe regarding the preparedness and competence of the 

teaching practicum students in teaching practice, especially teaching practicum 

students' competencies in preparing themselves to teach and asseying students 

abilities. The research involved six mentors in the 2022/2023 academic year. 

Based on the results of the interviews, mentors' perceptions of teaching practicum 

students in teaching preparation, such as preparing syllabus and lesson plans, were 

favorable. However, the development of teaching materials still needs improving. 

The mentors' perceptions of teaching practicum students including managing the 

learning process, understanding students' needs, and building positive 

communication relationships, which were positive. Their abilities to do some 

things still needs to be improved, such as mastery of the subject matter and the use 

of learning media. In addition, the students-teachers' ability to assess students also 

needs to be improved, especially in designing efficient assessment instruments 

and analyzing the needs and characteristics of each student. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of study 

Teaching practicum is one of the requirements for student teachers who are 

studying in teacher education programs. It is essential for many reasons. Student 

teachers will learn to teach as part of their preparation to become teachers; they 

will learn and practice managing the classroom by doing a teaching practicum, 

which includes making lesson plans, teaching in class, conducting assessment 

meetings, and others. Furthermore, student teachers will learn to relate learning 

media, as well as be able to apply learning approaches during the teaching and 

learning process and be able to relate learning materials to real life. 

Teaching practicum is an essential aspect of any teacher education program. 

It allows for the development of the connection between theory and practice and 

the application of academic knowledge (Nemtchinova, 2018). Teaching 

practicum is also very important in English teacher education programs. It 

provides an ideal opportunity for prospective English teachers to practice the 

pedagogical knowledge they have acquired in lectures by teaching real students 

(Koşar, 2021). The success of the teaching practicum indicates an effective 

teacher education program (Köksal & Genç, 2019). Teaching practicum is one of 

the courses that will provide student teachers with authentic and hands-on 

classroom teaching experience (Kim, 2020). Therefore, student teachers must 

undergo a teaching practicum course to practice teaching in a classroom. 
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On the other hand, PPL is a program held by the Faculty of Tarbiyah and 

Keguruan, Ar-Raniry State Islamic University. Prospective teacher students 

carried out this program after completing the micro-teaching course. The actual 

teaching practice faced by student teachers in teaching practicum students will 

prepare them to become professional teachers (Paula, 2020). Haigh, Ell, and 

Mackinac (2013) stated that teaching practice has long been essential for 

beginning teacher education programs. Since then, it has also played a 

significant role in preparing teacher candidates for the teaching world. 

Prospective teachers were expected to engage in reciprocal exchanges with 

students during the learning process. The actual classroom during practicum time 

and the success of the teaching practicum are two signs of a successful teacher 

education program. While there was widespread acceptance of the need for 

theoretical knowledge in teacher education, this was not the case. Theoretical 

knowledge was adequately received with a practical understanding of teaching. 

As a result, practice is essential. Teaching has been integrated into all teacher 

training programs to assist pre-service teachers in using it. 

Mulyasa (2002) suggested that competence is defined as knowledge, skill 

and abilities that someone has become a part of themselves so that they can 

perform cognitive, affective and psychomotor actions as well as a possible part 

of themselves so that they can perform cognitive, affective and psychomotor 

actions as well as possible. Mulyasa (2002) also identified several aspects of the 

concept of competence, including knowledge, understanding, values (behaviour 

standards), attitudes, and interests. For instance, a teacher should be able to 
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identify students' learning needs and conduct learning activities accordingly. 

Teachers must also thoroughly understand what makes students tick and how to 

facilitate effective and efficient learning. Within this framework, a teacher must 

uphold standards of honest, open, and democratic behaviour. Additionally, a 

teacher must maintain a positive interest and attitude towards their learning. 

On the other hand, Mukhid (2022) identified several dimensions of 

pedagogical competence among teaching practicum student. First, must master 

student characteristics from physical, moral, social, cultural, emotional, and 

intellectual aspects. Second, they must understand learning theory and 

pedagogical principles well. Third, they must be able to develop effective 

curriculum and learning designs. Fourth, they must implement educational 

learning, facilitating the development of learners' potential. Fifth, communicate 

effectively and empathetically with learners. Sixth, conduct evaluation and 

assessment of learning processes and outcomes, utilize assessment results to 

benefit learning, and take reflective action to improve the quality of learning. 

Numerous previous research has been conducted related to this topic. One 

of them was conducted by Dewi in 2019. Dewi (2019) examined the perception 

of mentors teachers towards the teaching skills of Biology FKIP UIR PPL 

students in junior high school in Siak Hulu, Kampar in the 2018/2019 academic 

year; the results showed that the highest percentage of prospective teachers' 

perceptions of teachers' skills in closing lessons was in the excellent category 

with 82.93%, while the lowest perceptions of teachers' skills in explaining 

material were in the excellent category with 76.53%. 
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Another research was also conducted by Rosales (2015). Rosales examined 

Pamong Teacher's Perception of teaching practicum student preparedness for 

Teaching Practice. The overall results showed that the preparedness of the 

student teachers was very satisfactory. Looking at the individual attributes 

assessed, it was found that student teachers' preparedness in terms of teaching 

skills and strategies was only satisfactory. Personal, professional, and classroom 

management and evaluation attributes were very satisfactory. The mentors also 

mentioned some issues to consider related to the success of the teaching practice. 

The findings from this research provided feedback not only to equip pre-service 

teachers with knowledge and skills but also to help enhance their teaching 

practice. 

The last study was conducted by Indah Wahyuningruma and 

Tinambunanbunan Pamong Teacher's Perception of Student Teaching Practices 

Field Experience Program (PPL) (2021). The results of this research concluded 

that the perceptions of the host teachers towards the teaching practices of PPL 

students in opening lessons were categorized as good with 79.71%, activities to 

explain the subject matter were categorized as sufficient with 67.39%, classroom 

management activities were categorized as good with 80.63%, and activities to 

close lessons were categorized as sufficient 81.88%. So, the perception of the 

host teacher towards the teaching practice of students teaching practicum of Riau 

Islamic University at YLPI Pekanbaru High School in the 2019/2020 academic 

year is categorized as good, with 77.4%. 

 



14 

 

  

Considering the five research studies above, gaps existed between this 

research and previous research. Another research examined the perceptions of 

student teachers on the abilities of PPL students. Another research also discussed 

the perceptions of the readiness of PPL students. However, in the context of 

elementary schools, the research discussed student teachers' perceptions of 

teaching practices. In contrast, this research focused more on the student teachers 

prepared for teaching practicum: the perception of a mentors. In addition, this 

research will focus on the school where I run the PPL program, Senior High 

School boarding school Darul Ulum, Lhoksemawe. I took this title when I saw 

many student teachers in the same teaching practicum program. I saw many 

student teachers in the same school who sometimes almost did not prepare 

anything when they entered the class to start learning. Because of that, I want to 

find out the mentors' perceptions of students' preparedness during the teaching 

practicum program. 

B. Research questions: 

 

This research is guided by the following research questions: 

1. What is mentors perception of students‘ competencies related to lesson 

preparation differently? 

2. What is mentors perception of students‘ competencies in teaching 

differently? 

3. What is mentors perception of students‘ competencies in assessing 

students differently? 
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C. Research Aim 

 

This research purposively wants: 

1. To find out the perception of mentors on the students‘ competencies to 

prepare teaching. 

2. To find out the mentors‘ perceptions on the students‘ competencies to 

teach. 

3. To find out the mentors‘ perception on the students‘ competencies to do 

assessment of student. 

 

D. Research Significance 

1. Practically 

The research examined the student teachers' preparedness for teaching 

practicum and the perception of a mentors. As a result, it presents a picture of the 

perception of mentors on the students' competencies to prepare for teaching, the 

mentors' perceptions of the students' competencies to teach, and the mentors' 

perception of the students' competencies to assess students. For teachers or 

lecturers, this research could be used to identify the effectiveness of student-

teacher preparedness before the class. 

2. For future researchers 

The results of this study are expected to be used as an illustration for future 

researchers about the implementation of teaching practicum students that has been 

carried out so that researchers can further improve their professionalism as prospective 

teachers. 
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E. Terminologies 

1. Teaching Practicum 

Teaching practicum is refers to the practical training that student teachers 

experienced as part of the education program. It involves real classroom teaching 

experiences under the mentorship of experienced teachers. In this study, the 

teaching practicum is crucial as it evaluates student teachers‘ preparedness and 

competencies in actual teaching scenarios. In addition, teaching practicum also 

allows students to apply the principles of teaching and learning learned during 

lectures. In this study, the teaching practicum serves as a lens through which 

mentors assess student teachers‘ readiness. By observing their interactions with 

students, lesson delivery, and classroom. 

2. Preparedness 

Preparedness refers to student teachers‘ readiness to step into the classroom 

and effectively engage with students. It goes beyond theoretical knowledge and 

includes confidence, adaptability, and the ability to handle unexpected situations. 

Mentors assess student teachers‘ preparedness by examining their lesson planning 

skills, material preparation, and classroom management techniques. In this study, 

evaluating preparedness provides valuable insights for teacher education 

programs, helping refine curriculum content and better prepare future educators. 
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3. Competencies 

Competence is derived from the word ―competence,‖ which signifies ability, 

authority, and proficiency. In the context of teaching, competencies refer to 

excellence and expertise in a person‘s knowledge, behavior, and skills. In this 

study, competencies involve understanding specific teaching methodologies, 

classroom management techniques, and educational theories. 

Pre-teaching competencies focuses on preparing for effective classroom 

instruction by developing syllabi, lesson plans, and teaching materials. Effective 

teaching encompasses managing the learning process, understanding student 

needs, and building positive relationships with students. Assessment involves the 

ability to assess students, and analyze student needs and characteristics, which 

requires further improvement. In summary, competencies in this study play a 

pivotal role in shaping effective educators who can positively impact student 

learning experiences.  
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CHAPTER II 

LITERATURE REVIEW 

 

A. Definition of Teaching Practicum 

Praktik Pengalaman Lapangan (PPL) is a series of activities intended for 

prospective teacher students that include teaching practice as a vehicle for 

forming and developing teacher competencies required by the teaching 

profession—formation and development of teacher competencies required by the 

teaching profession (Wahidah, 2023). 

Another definition related to teaching practicum is an integral part of 

teacher education programs; it is known by various terms such as teaching 

practice, field experience, internship, practical experience, and apprenticeship 

(Gebhard, 2019). Furthermore, Ranjan (2013) stated that teaching practice, often 

referred to as Praktek Pengalaman Lapangan (PPL), is essential to becoming a 

teacher who provides experiences for students and teachers in the actual teaching 

and learning environment. Shalihah (2019) noted that "teaching practice provides 

an opportunity to apply the principles of teaching and learning that have been 

studied during coursework." 

From some of the definitions above, researchers can conclude that Field 

Experience Practice (PPL) is a series of activities intended for prospective 

teacher students to practice teaching skills needed in the teaching profession. 

PPL is also important in teacher education programs because it provides real 

experience to students and teachers in an actual learning environment. In 
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addition, teaching practicum also allows students to apply the principles of 

teaching and learning learned during lectures. Teaching practicum is an 

invaluable platform for developing teacher competencies and preparing them to 

face challenges in the teaching profession. It allows prospective Teachers must 

practice their skills naturally while playing a crucial role in their formation and 

development. 

In many teacher education programs, although the nature, quantity, and 

frequency of the practicum varies from institution to institution, the practicum is 

an obligatory course to be taken by all students as a necessary part of the 

teacher's expert improvement as this is a central and vital aspect of teacher 

education, a lot of time and interest need to be spent and given to ensure that 

student teachers undergoing the path are organized physically and mentally 

(Zuhry, 2020). Paula (2020) stated that teaching is integral to teacher training 

programs. Through teaching practice, student-teachers are challenged to deliver a 

good quality teacher experience while learning about teaching skills, techniques, 

and class leadership at the same time. Andani (2018) agreed that the teaching 

practicum is essential to the education and training of teachers. Student-teachers 

develop competence, gain self-confidence in addressing broad audiences in 

classes, and learn appropriate individuals. 
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B. Teaching practicum: Student teacher preparedness 

Students' preparedness can be influenced by experience, knowledge, and 

skills, which students will bring to the teaching practicum. The teaching 

practicum process should allow students to develop teaching skills and a deep 

practical understanding of teaching. Before starting the learning process, 

teaching practicum students must prepare learning tools. According to (Trianto, 

2015), Learning tools such as the syllabus, Learning Implementation Draft 

(RPP), and Learning Knowledge System (Student Activity Sheet) can manage 

the teaching-learning process. Learning aids are products used to help students 

learn more effectively." Learning tools such as syllabus, lesson plans, Student 

Activity Sheets (LKS), Evaluation Instruments or Learning Outcome Tests 

(THB), and teaching aids are used to manage learning; a teacher must use 

Learning Tools to support him in his teaching and learning tasks. 

From the explanation above, learning tools are materials teachers or 

prospective teachers use in learning activities. Likewise, teaching practicum 

students, before entering the learning process, need preparation, one of which is 

learning tools because learning tools have an essential role in the effectiveness of 

a learning process and a teacher or prospective teacher is obliged to prepare 

learning tools that are active, interactive and inspiring. Learning tools used in 

teaching include syllabus, lesson plans and teaching materials. 

 

 



21 

 

  

a. Syllabus 

According to Trianto (2015), a syllabus is a learning plan for a 

specific group of subjects consisting of competency standards, essential 

competencies, learning materials, learning activities, indicators of 

competency achievement assessment, time allocation, and learning resources. 

A syllabus is a learning program designed for one or more subjects that 

contain competency standards and essential competencies that students must 

achieve, subject matter that students must learn and how to learn it, and how 

to determine the achievement of essential competencies set (Sanjaya, 2016). 

Following the learning pattern in each school year, the syllabus is 

designed based on the competency standards of graduates and the content 

standards of primary and secondary education units. According to Kunandar 

(2014), the syllabus is a guideline for preparing a learning framework for 

each subject study content.   Following the learning pattern in each school 

year, the syllabus is designed based on the Graduate Competency Standards 

(SKL) and Content Standards (SI) for primary and secondary school units. 

The syllabus is a guideline (RPP) for the Learning Implementation Plan. On 

the other hand, the centre prepared the syllabus for the 2013 curriculum, so 

teachers no longer need to do so. According to Trianto (2015), certain 

principles must be followed when making a syllabus, including (1) scientific, 

(2) relevant, (3) systematic, (4) consistent, (5) adequate; (6) actual and 

contextual; (7) flexible; and (8) thorough. 
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From the opinions of the experts above, it can be concluded that the 

syllabus is a set of plans and arrangements regarding curriculum 

development, which contains Subject Identity, Competency Standards (SK) 

and Basic Competencies (KD), Indicators, Subject Matter, Learning 

Activities, Time Allocation, Learning Resources, and Assessment. Therefore, 

the syllabus is a learning tool that has a vital role in teaching. Teachers or 

prospective teachers must have preparation in preparing a good syllabus so 

that the learning process runs smoothly. 

b. Learning Implementation Plan (RPP) 

Mulyasa (2018) stated that RPP is a short plan that estimates all the 

activities students and teachers will do during learning activities. "RPP is a 

plan that includes procedures and management of learning to achieve one or 

more core skills set out in the content standards and defined in the syllabus‖. 

A learning implementation plan (RPP) is a kind of procedure and 

management of learning to achieve basic skills determined by the content 

standards, according to (Daryanto & Aris, 2014). The implementation of 

lesson plans aims to facilitate the learning process to align with the 

objectives. Material standards must be designed following the wishes and 

needs of students, as well as environmental conditions. 

The characteristics of a good Learning Implementation Plan (RPP) are: 1) 

Contains teaching and learning activities that will be carried out by the 

teacher and will provide learning experiences to students. 2) The learning 
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phases are methodically organized to ensure that the learning objectives are 

met. 3) The learning stages are organized in a way that is as detailed as 

possible, so if other teachers use the lesson plan, it will be easy to understand 

and will not cause confusion (Daryanto & Aris, 2014). 

Based on the previous description, researchers argue that lesson plans are 

teaching tools that include planning learning activities that educators must 

complete before entering the classroom for successful and meaningful 

learning. 

c. Teaching materials 

According to Abdul Majid (2017), teaching materials include all types of 

materials, information, tools, and texts that help teachers/instructors carry out 

teaching and learning activities. It does not matter whether the item in 

question is written or unwritten. The substance or content of the curriculum 

that students must understand to meet curriculum objectives is known as 

teaching materials or curriculum materials. According to (Belawati (2013), 

teaching materials include all information, instruments, and texts used by 

teachers or instructors in the classroom. The material in teaching materials is 

systematically organized to assist students in learning in the classroom. 

According to Tiwari (2018), teaching materials assist teachers in planning 

assignments, conducting courses, and leading students through the learning 

process. Since the objectives of teaching materials are more precise and their 

achievement can be felt instantly, students get the idea that they are 
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achieving something (Richards & Schmidt, 2012).   Furthermore, according 

to Choudhury (2014), teaching materials are a binder for the entire learning 

process. They can be utilized as a control to minimize missing elements or 

excessive repetition if packaged as a system. 

 

C. Teaching practicum: Student teacher competencies 

Competence is defined as ability or skill. Competent people have the 

ability or proficiency to perform their duties and obligations in the desired 

manner. 

Mulyasa (2018) stated that competence is defined as knowledge, skills, 

and abilities that are mastered by someone who has become part of himself so 

that he can perform cognitive, affective a person who has become part of himself 

to fulfil cognitive, affective, and psycho motor behaviour as well as possible. 

According to Mulyasa (2018), several aspects or domains are contained 

in the concept of competence:  

1. Knowledge is awareness in the cognitive field. For example, a teacher 

knows how to identify learning needs and how to do learning for 

students according to their needs. 

2. Understanding, namely, the cognitive and affective depth individuals 

possess. For example, a teacher who will carry out learning must have 

a good understanding of the characteristics and conditions of students 

to carry out learning effectively and efficiently.  
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3. Value is a standard of behaviour that has been believed and has 

psychologically integrated into a person—for example, teacher 

behaviour standards in learning (honesty, openness, democracy, etc.). 

4. Attitude is a feeling or reaction to a stimulus from outside. 

5. Interest is a person's tendency to do something. 

Teacher competence (Slameto, 2013) is the ability of a teacher to carry 

out obligations responsibly and adequately. So, a professional teacher's 

competence is the teacher's ability to carry out the teaching profession. 

Regarding teachers as professionals, competence shows the ability of 

teachers (prospective teachers) to perform educational tasks according to certain 

specifications. From the above understanding, a teacher's competence is the 

ability or skill that a teacher must have in order to perform his or her duties and 

obligations. 

According to Law No. 14 of 2005 concerning Teachers and Lecturers, 

professional competence is "the ability to master subject matter broadly and 

deeply." Surya (2013) argued that professional competence refers to various 

abilities needed to realize oneself as an experienced teacher. Professional 

competence includes ten essential competencies that a teacher must master. The 

ten critical competencies are as follows: 
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According to Hamalik (2013), the profile of basic teacher skills includes: 

1. Mastery of materials 

a. Mastery of subject matter in the school curriculum. 

b. Mastery of in-depth or application materials in the field of 

study. 

2. Managing teaching and learning programs  

a. Formulating teaching objectives.  

b. Knowing and being able to use teaching methods. 

c. Selecting and compiling appropriate teaching procedures. 

d. Implementing teaching and learning programs. 

e. Knowing students' abilities.  

3. Managing the classroom  

a. Organizing the classroom.  

b. Creating a harmonious teaching and learning environment. 

4. Use of media or resources  

a. Knowing, selecting and using media. 

b. Making simple learning aids. 

c. Using and managing laboratories in the context of the 

teaching and learning process.  

d. Developing laboratories.  

e. Using the library in the teaching and learning process. 

Developing the laboratory. 
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f. Using the micro teaching unit in the field experience program. 

Use of the micro teaching unit in the field experience 

program. 

5. Managing the interaction of the teaching and learning process.  

a. Learning ways to motivate students to learn  

b. Practicing using ways to motivate students  

c. Learning ways to communicate inter personally 

d. Practicing using ways to communicate personally Practicing 

using ways to communicate personally 

6. Master the fundamentals of education. 

a. Study the concepts and problems of education and teaching 

from sociological, philosophical, historical, and psychological 

perspectives.  

b. Recognize the function of schools as social institutions that 

can advance society and the mutual influence between schools 

and society.  

7. Assess student achievement for instructional purposes. 

a. Learn the function of assessment. 

b. Learn various assessment techniques and procedures.  

c. Practice compiling assessment techniques and procedures.  

d. Learn criteria for selecting assessment techniques and 

procedures.  

e. Practice using assessment techniques and procedures.  
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f. Practice managing and interpreting assessment results.  

g. Practice using assessment results to improve the teaching and 

learning process. 

h. Practice evaluating assessment techniques and procedures. 

i. Practice assessing instructional programs. 

8. Know the functions and programs of guidance and counseling 

services with learning experience  

a. Know the functions and programs of guidance and counseling 

services in schools  

b. Organize guidance and counseling service programs in 

schools 

9. Knowing and organizing school administration with learning 

experience 

a. Knowing the organization of school administration  

b. Organizing school administration 

10. Understand the principles and interpret the findings of educational 

research for teaching purposes. 

a. Learn the fundamentals of using the scientific method in 

educational research education 

b. To learn the techniques and procedures of educational 

research, especially as consumers of educational research. 

c. Interpret research findings for instructional improvement. 
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Of the ten essential teacher competencies, only five aspects of 

professional teaching competence are restricted. Professional teaching 

competence, assuming that it can be directly observed by the host teacher in the 

school during teaching and learning. In school, during teaching and learning. It is 

only possible competencies to be taught to students due to time constraints, time, 

place, facilities, and infrastructure. 

1. Competence in mastering the subject matter 

Before the teacher begins teaching and learning, the teacher must master the 

subject matter the students will be introduced to; mastery of the subject matter is 

central to learning success. 

According to Sudjana (2014), the ability to master the subject matter will 

impact student learning outcomes, where the process and results of student 

learning depend on the teacher's mastery of the subject matter and teaching 

skills. 

The expression of teachers (PPL students) who have mastered the subject 

matter is reflected in their ability to communicate or explain the subject matter. 

In a sense, the teacher can realize his skills and describe or explain the theories 

clearly, fulfilling the aspects needed as a teacher in front of the class. 

For a teacher, mastering the subject matter involves two areas:  

a. Mastering the subject matter in the school curriculum. In getting the 

subject matter, learning experiences include reviewing the subject matter 

curriculum materials, reviewing the subject matter textbooks, carrying 
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out the activities prescribed in the subject matter curriculum, and 

reviewing the basics of evaluating the subject matter curriculum. 

b. Mastering subject matter deepening and application in mastering subject 

matter deepening and application, learning experiences such as studying 

science that is closely related to the field of study being taught and 

studying the application of the field of science in other fields of science 

for specific study programs (Sardiman, 2017). 

2. Competency in managing the instructional program 

The teaching and learning process is the core of educational activities in 

schools. Therefore, teachers in the classroom must prepare materials that will be 

taught by their students, which will be used as directions and guidelines in 

teaching. 

Sudjana (2021) stated that the implementation or management of the 

teaching and learning process is the planning stage of the program that has been 

made. In carrying out the teaching and learning process, the ability that must be 

required is the teacher's activeness in creating and promoting students' learning 

activities through the plans that have been prepared in planning. The steps that 

must be taken by the teacher so that this teaching and learning program is 

achieved are: 

a. Formulating instructional learning objective. 

These instructional objectives are important because they are guidelines 

or practical instructions about learning. They are the results or changes in 
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behaviour, abilities, and skills students get after participating in learning 

activities. 

1. Knowing and using the instructional process correctly 

Teachers who will teach usually prepare teaching preparations such as 

formulating objectives, developing evaluation tools, formulating learning 

activities, and planning a program of learning activities. 

2. Implementing a Teaching and Learning Program 

In the activity of delivering material, the teacher must pay attention to 

such matters as conveying the subject matter accurately and ensuring the 

questions asked are sufficient to stimulate thinking, educate and hit the 

target, provide opportunities or create conditions that can raise questions 

from students; the teacher must pay attention to the reactions that develop 

in students, give praise or appreciation to students who answer correctly 

and direct answers that are less accurate. 

3. Planning and Implementing Remediation Programs 

In the ideal teaching and learning process, two kinds of activities will be 

included: enrichment for students who answer correctly and remediation 

for students who answer less accurately. Student ability Student ability to 

understand because each student has different characteristics, including 

their abilities. 

4. Planning and Implementing Remedial Programs 

The ideal teaching and learning process will include enrichment for 

successful students and improvement for those who have yet to succeed. 
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Factors that need to be considered in the remedial process are the type of 

remedial activities, the number of students who need them, the place 

where they are to be provided, the time they are to be provided, the 

methods used, the facilities used, and the level of students' learning 

difficulties. (Hamalik 2013). 

3. Classroom management skills 

In carrying out teaching activities, teachers must not only master the subject 

matter but also be able to manage the class. A teacher's failure in teaching 

activities may not be due to the teacher's inability to master the subject matter 

but only because the teacher fails to manage the class. 

According to (Sardiman, 2017), to teach a class, teachers are required to 

handle the class, that is, to create conditions conducive to learning. Classroom 

management activities include organizing the classroom layout for teaching and 

creating a harmonious learning climate. Managing classroom layout means that 

teachers must be able to design and arrange classrooms so that teachers and 

students can learn creatively and comfortably in the room. 

Then, what is related to creating a harmonious teaching and learning climate 

means that the teacher must be able to handle the behaviour of his students so as 

not to damage the classroom atmosphere. 

4. Competency in using media 

The use of teaching aids is essential to improve teaching and learning outcomes. The 

teaching aids can be classified as follows: 
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a. Two-dimensional teaching aids: blackboards, charts, maps, etc. 

b. Three-dimensional teaching aids: natural objects and models 

Samana (2014) stated that the teacher's ability to use learning aids or 

teaching media (both in the implementation stage) is essential to improve the 

quality of his teaching.  

According to Sardiman (2017), there are several steps in using media: 

a. Identifying, selecting, and using a medium. 

b. Creating simple instructional tools. 

c. Use a manual. Therefore, prospective teachers can at least use cheap and 

efficient tools, which, although simple and unpretentious, are necessary 

to achieve the expected teaching objectives.  

In addition to using the available tools, teachers must also be able to develop 

skills in making learning media that will be used when the media still needs to be 

public. 

5. Skills for managing learning interactions 

In teaching and learning activities, it is essential to have good interaction 

between teachers and students; learning success is not only determined by the 

mastery of materials, management of learning programs, classroom management, 

and use of media but also by the quality of interaction between teachers and 

students. 

Sardiman (2017) argued that interaction activities between teachers and 

students are dominant in the learning process. Transferring knowledge and 

values requires harmonious components between the teacher and student. 
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Therefore, interaction between teachers and students is essential to the learning 

process. Teachers not only provide valuable knowledge but also impart essential 

values for the development of society. 

D. Previous related studies  

Many previous studies have been conducted on student teachers' 

preparedness for teaching practicum based on their mentors. One of them was 

conducted by Dewi in 2019. Dewi (2019) examined teachers' perception of the 

teaching skills of biology FKIP UIR PPL students in junior high school in Siak 

Hulu, Kampar, in the 2018/2019 academic year. It revealed that the highest 

percentage of prospective teachers' perceptions of teachers' skills in closing 

lessons was in the excellent category at 82.93%, while the lowest percentage of 

perceptions of teachers' skills in explaining material was in the excellent 

category at 76.53%. 

Rosales (2015) examined mentors' perceptions of the preparedness of 

student teachers for practice teaching. The overall results showed that the 

preparedness of the student teachers was very satisfactory. Looking at the 

individual attributes assessed, it was found that student teachers' preparedness in 

terms of teaching skills and strategies was only satisfactory. Personal, 

professional, and classroom management and evaluation attributes were very 

satisfactory. The mentors also mentioned some issues to consider related to the 

success of the teaching practice. The findings from this research provided 

feedback not only to equip per-service teachers with knowledge and skills but 

also to help enhance their teaching practice. 
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Another research by Wahyuningrum and Tinambunan (2021) examined 

teachers' perception of teaching practice Field Experience Program (PPL) 

students. The results of this research concluded that the perceptions of the host 

teachers towards the teaching practices of PPL students in opening lessons were 

categorized as good with 79.71%, activities to explain the subject matter were 

categorized as sufficient with 67.39%, classroom management activities were 

categorized as good with 80.63%, and activities to close lessons were 

categorized as sufficient 81.88%. So, the perception of the host teacher towards 

the teaching practice of PPL students of Riau Islamic University at YLPI 

Pekanbaru High School in the 2019/2020 academic year is categorized as good, 

with 77.4%. 

Pratiwi, Saukah, Rachmajanti, and Anugerahwati (2020) researched 

classroom management in the student teachers' teaching practicum, focusing on 

challenges and recommendations for teacher education. This study used a 

sequential explanatory mixed methods design consisting of two phases: 

quantitative methods and qualitative methods. Quantitative data were collected 

through questionnaires, and qualitative data were collected through interviews 

and reflective journals about their experiences in dealing with student discipline 

and compliance. The findings of this study prompted a discussion on the 

importance of equipping student teachers with classroom management skills in 

teacher education prior to teaching practice. The research also highlights issues 

in classroom management that require a shift in focus from the simple 

management of behaviour to the management of behaviour and learning. 
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Meje, Nggandung, and Loe (2022) conducted a quantitative research study 

using descriptive techniques on the perceptions of Pamong teachers regarding the 

teaching skills of Field Experience Practice (PPL) students at UPTD SMP Negeri 

1 Kupang. The study involved 23 responses from the Pamong teachers, and 

interviews were used as the qualitative data collection process. The Miles and 

Huberman scientific method was used to process and analyze the descriptive 

qualitative data. The study results demonstrate that pre-learning activities were 

completed with a 100% success rate. The explanation skills were performed 

well, with a 95.65% success rate. The ability to hold variations was categorized 

as good, with an 82.60% success rate. The activities to conclude the learning 

session were also categorized as good. It is worth noting that one student did not 

participate in summarizing the lesson material, and five students should have 

reflected on the closing activities. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Reseach Design 

 

I applied qualitative research design to find out the perception of 

mentors on the students‘ competencies to prepare for teaching, the 

mentors‘ perceptions of the students‘ competencies to teach, and the 

mentors‘ perception of the students‘ competencies to assess students. 

Qualitative research involves collecting open-ended questions, word or 

picture data, and gathering data from several individuals or sites 

(Creswell, 2012). It is a popular research method, although it should be 

noted that it is subjective. I employed a descriptive qualitative research 

design to thoroughly and broadly explore and portray social conditions 

(Sugiyono, 2013). Qualitative research aims to examine social events or 

phenomena, provide a deeper understanding of existing activities, events, 

or situations, and comprehend the dimensions of social life (Leavy, 2020). 

 

B. Research Location 

 

This study was conducted at Dayah Darul Ulum Al-Munawarah 

Lhoksemawe, situated in Lhok Mon Puteh, Subdistrict Muara Dua, 

Lhokseumawe City, Aceh Province. Darul Ulum was chosen because it is 

recognized for its educational programs. Moreever, my experience as a 

teaching practicum student there made it an ideal location for the study. 
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C. Research Participants 

 

a. Population and sample 

A population is all individuals or units of interest; typically, data 

are not available for almost all individuals in a population (Hanlon & 

Larget, 2011). The population in this research was all the Pamong 

teachers in Dayah Darul Ulum Lhoksemawe in the PPKPM program 

organized by UIN Ar-Raniry in the academic year 2022/2023. 

As explained by Crewell (2003), purposive referred to selecting 

participants who will assist I in understanding the research problem and 

questions. They must be willing to reflect and share this knowledge. 

Therefore, the population in this study were all mentors at Dayah Darul 

Ulum Lhoksemawe in the 2022/2023 school year, with six mentors. 

Arikunto (2006) suggests that for a group smaller than 50 participants, it 

is advisable to include everyone in the study, which is then termed 

‗population research.‘ If the group size is over 50, a sample of about 10-

25% or more is recommended. In my research, I included the entire 

group, which consisted of six teachers from different subjects, which are: 

English, Arabic, Chemistry, Islamic Education Management, and 

Physics, as mentors. This research was carried out at the conclusion of 

the teaching practicum to obtain more detailed findings. 
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D. Technique of Collecting Data 

 

When conducting data collection techniques, it is necessary to use 

research instruments. As mentioned by Ary (2018), selecting appropriate 

and helpful measurement instruments is very important for the success of 

a study. Therefore, to obtain data in this study, the I used interview 

techniques and documentation during the research process. In this 

research process, the first technique I applied to collect research data was 

through interview. According to Fox (2022), interviews are an essential 

data collection technique that involves verbal communication between I 

and the subject and are commonly used in survey, exploratory, and 

descriptive research methods. The interview's design and the questions' 

structure affect the depth and freedom of the subject's response. In this 

case, I used telephone interviews with the six samples I took. Telephone 

interviews between I and participants can minimize difficulties in 

obtaining data. During the telephone interviews, a list of open-ended 

questions was applied to obtain information from the participants needed 

for the research. The open-ended questions that will be used are related to 

the mentors teachers' perceptions of the students' competencies to prepare 

for teaching, the mentors' perceptions of the students' competencies to 

teach, and the mentors' perceptions of the students' competencies to assess 

students. 
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E. Data analysis 

 

The results of this study were analyzed qualitatively. I analyzed 

the interview data using Miles and Hubberman's (1994) analysis 

model. The analysis consisted of data reduction, data presentation, and 

conclusion. First, the I recorded the interviews by telephone and 

transcribed them individually. After that, I conducted data reduction, 

identified all the detailed information with the same topic/point and 

eliminated the redundant information to organize the data more 

orderly. After that, I conducted a data display. I managed essential data 

in the form of essays/narratives in data display. The last process is 

inference, which is a data verification process. I checked the 

information and concluded. 
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CHAPTER IV 

FINDING AND DISCUSSION 

 This section A analyzes the findings. Section B discusses the findings to 

answer three research questions. 

A. Findings 

  

This section presents and analyzes the data for this study which eliminates 

the interview with mentors Dayah Darul Ulum Al-Munawarah Lhoksemawe, 

located in Lhok Mon Puteh, Sub. Muara Dua, Lhokseumawe City, Aceh 

Province. This research used the Miles and Huberman (1994) analysis model to 

analyzed the interview data. 

The interview questions for mentors are structured around three phases: 

pre-teaching, teaching, and post-testing. Initially, the focus is on their insights 

regarding the students‘ abilities in preparing for instruction, encompassing the 

development of the syllabus, lesson plans, and instructional materials. Also the 

attention shifts to their views on the students‘ teaching competencies, which 

include establishing learning objectives, orchestrating the teaching process, 

managing the classroom environment, utilizing media, and fostering interaction. 

The mentors‘ perspectives on the students‘ assessment skills are also examined, 

particularly concerning the selection of assessment methods and the construction 

of assessment instruments. 
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1. Preparing syllabus 

Among the activities practiced before teaching in the classroom is 

developing a syllabus. This can be understood from what the school-mentors 

says on the following: 

Excerpt 1 

―Good, teaching practicum students have actively participated in 

preparing the syllabus before starting the lesson.‖ (interview 

miss p2) 

           Another participant stated a similar idea about this. 

 Excerpt 2 

―Good students prepare their syllabus; teaching practicum 
students make it by compiling competency standards to lesson 

plans because prospective teachers must be able to master the 

syllabus.‖ (interview miss p5) 

 

Excerpts 2 above showed that, the perception of the student teachers 

towards the preparedness of the teaching practicum students in making the 

syllabus was positive. The teaching practicum students were considered to be 

active and competent in preparing the syllabus before starting the lesson. 

According to the mentors, teaching practicum students were actively involved in 

compiling the syllabus from competency standards to lesson plans, besides the 

arguments of other student teachers also confirmed that teaching practicum 

students understood the importance of mastering the syllabus making process as 

prospective teachers. 
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2. Preparing lesson plans 

Among the activities practiced before teaching in the classroom is 

developing a lesson plan. This can be understood from what the school-

mentors says on the following: 

Excerpt 3 

 ―Good, students can compile the app's components well and 
completely, and the models and methods used are also good, 

making learning varied and exciting.‖ (interview miss p1) 

Another participant stated a similar idea about this. 

Excerpt 4 

 ―Good, the lesson plans prepared by teaching practicum students 

have contained activities that teachers will carry out during the 

teaching and learning process.‖ (interview miss p2) 

 
Excerpts 2 above showed that, teaching practicum students have 

shown good preparedness in preparing lesson plans. They compiled the 

components of the lesson plan correctly and entirely and chose models 

and learning methods that make learning varied and exciting. 

3. Preparing teaching materials 

Among the activities practiced before teaching in the classroom is 

developing a teaching material. This can be understood from what the 

school-mentors says on the following: 

Excerpt 5 

―There is, namely, the difficulty when adjusting the needs and 
characters of students with the teaching materials provided.‖ 

(interview miss p2) 



44 

 

  

Another participant shared a similar idea. 

Excerpt 6 

―There are challenges. Some are because it is difficult to find 

book references. Some are clueless or have not mastered 

technological developments, which makes it difficult for these 

students to find interesting teaching materials.‖ (interview miss 

p5) 

 

Excerpts 2 above showed that, teaching practicum students 

encountered several challenges in making teaching materials, one of them 

was the difficulty in adjusting the needs and characters of students with 

the teaching materials provided. In addition, there were obstacles in 

finding book references and a need for proficiency in mastering 

technological developments, making it difficult for students to find 

exciting teaching materials. 

4. Formulating learning objectives  

Developing a formulated learning objective is among the 

activities practiced when teaching in the classroom. This can be 

understood from what the school-mentors says in the following: 

Excerpt 7 

―Yes, teaching practicum students can formulate learning 

objectives well.‖ (interview miss p3) 

Another participant shared a similar thought. 

Excerpt 8 

―They have a well understanding of learning objectives. 
Teaching practicum students provides hands-on experience that 

allows them to understand better the context and needs of learning 

to formulate relevant and useful objectives.‖ (interview miss p5) 
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Excerpts 2 above showed that, the mentors teachers' perceptions 

of the teaching practicum students' ability to formulate learning 

objectives were positive. They stated that the teaching practicum students 

formulated the learning objectives well. 

5. Managing teaching process 

In the management aspect of the teaching process, I found two 

points regarding appropriate learning methods and the ability to 

recognize students' strengths/weaknesses in teaching. 

a. Appropriate learning methods 

Developing an appropriate teaching method is among the 

activities practiced in the classroom. This can be understood from what 

the school-mentors says in the following: 

Excerpt 9 

―Most teaching practicum students usually use appropriate 

learning methods in their teaching process. They are 

encouraged to apply various learning methods appropriate to the 

context, the needs of the students, and the subject matter being 

taught. In addition, they also receive direction and guidance from 

teachers or field supervisors to ensure that the learning methods 

they use are appropriate and effective.‖ (interview miss p2) 

Another participant shared a similar opinion. 

Excerpt 10 

―Alhamdulillah, the methods used appropriate to the 

material.‖ (interview miss p3) 
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Excerpts 2 above showed that, mentors' perceptions towards the 

teaching process of student-teacher' management showed that most 

teaching practicum students tend to be positive in evaluating learning but 

still need to improve on the correct evaluation process and accommodate 

the qualitative aspects of learning. 

b. Ability to recognize students' strengths/weaknesses in 

teaching 

Developing and recognizing students' strengths/weaknesses is 

among the activities practiced in the classroom. This can be understood 

from what the school-mentors says in the following: 

Excerpt 11 

―Yes, teaching practicum students can recognize students' 

abilities through various means, including direct observation, 

direct interaction with students, and structured assessments. By 

spending time in the classroom and interacting with students 

directly, they can notice each student's strengths, weaknesses, 

interests, and learning styles. This information can then be used to 

design lessons that suit individual needs and facilitate their 

learning progress.‖ (interview miss p4) 

Other participant shared a similar statement. 

Excerpt 12 

―Yes, teaching practicum students are good at recognizing 

students' abilities through direct observation and interaction in 

the learning context.‖ (interview miss p6) 
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Excerpts 2 above showed that, perception of mentors on the 

ability to recognize the strengths/weaknesses of students in teaching. The 

mentors stated that teaching practicum students have good skills, they 

could achieve this understanding through various means, such as direct 

observation, direct interaction with students, and structured assessments, 

by spent time in class and building good interactions. Teaching practicum 

students could identify the strengths, weaknesses, interests, and learning 

styles of individual students, this information is the basis for designing 

learning that suits the needs of each student, making a positive 

contribution to the progress of teaching and learning. 

6. Classroom management 

I found two points regarding classroom management: learning 

evaluation and classroom layout learning climate. 

a. Learning evaluation 

Among the activities practiced when teaching in the classroom is 

developing learning evaluation. This can be understood from what the 

school-mentors says in the following: 

Excerpt 13 

―Of course, learning evaluation by teaching practicum 

students can be done well through active involvement in the 

learning process and providing constructive feedback.‖ (interview 

miss p2) 
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Another participant shared a similar statement. 

Excerpt 14 

―Yes, teaching practicum students will enable them to 

evaluate learning well. They learn to use various evaluation 

instruments, such as tests, project assignments, classroom 

observation, and self-reflection, to measure student understanding 

and learning effectiveness. In addition, they also receive guidance 

from teachers or field supervisors in the evaluation process to 

ensure that the evaluation is done correctly and provide valuable 

insights for future learning improvements.‖ (interview miss p4) 

 

Excerpts 2 above showed that, regarding mentors' perception 

towards the learning evaluation of teaching practicum students, the 

mentors recognized that teaching practicum students could do well 

through active involvement in the learning process and by providing 

constructive feedback. Teaching practicum students were trained to use 

various evaluation instruments, such as tests, project assignments, 

classroom observations, and self-reflection, with guidance from the 

supervisor or field supervisor. This reflected an effort to ensure proper 

evaluation and provide valuable insights for learning improvement so that 

they could carried out learning evaluations well. 

b. Classroom layout and learning climate 

Developing classroom layout and learning climate are among the 

activities practiced when teaching in the classroom. This can be 

understood from what the school-mentors says in the following: 
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Excerpt 15 

―They understand classroom management well and have a 
harmonious teaching climate in a learning environment where 

teachers and students feel comfortable, open, and supported to 

interact and learn together.‖ (interview miss p2) 

Another participant responded similarly. 

Excerpt 16 

―Yes, PPL students have the potential to manage classroom 

layout and harmonious teaching climate well.‖ (interview miss 

p3) 

 

Excerpts 2 above showed that, to the mentors's perception on 

teaching practicum student was considered to have a good understanding 

of the concept of classroom management. The mentors said that the 

teaching practicum students could create a learning environment where 

the teacher could organize the classroom layout, and create a harmonious 

teaching climate, the mentors teacher's perception showed that students 

felt comfortable, open, and supported to interact and learn together. 

7. Media  

Using learning media is among the activities practiced when 

teaching in the classroom. This can be understood from what the school-

mentors says in the following: 

Excerpt 17 

―Not, because teaching practicum students' use of teaching media 

and supporting facilities can vary depending on each individual. 

However, they cannot use learning media and still need more 

simple press.‖ (interview miss p5) 
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Another participant also responded similarly 

Excerpt 18 

―They cannot utilize learning media; they are too focused on 

the material in the package book and do not try to be more 

creative in applying learning media.‖ (interview miss p6) 

 

Excerpts 2 above showed that, mentors' perception towards using 

learning media by teaching practicum students. Mentors stated that 

teaching practicum students tend to be less able to use learning media and 

still need to be more creative in applying simple press. Therefore, 

teaching practicum students still need to improve their ability to utilize 

learning media; efforts to be more innovative and actively integrate 

various types of learning media are expected to be the focus of 

improvement to create a more dynamic and effective learning 

environment. 

8. Interaction 

Developing learning motivation is among the activities practiced 

in the classroom. This can be understood from what the school-mentors 

says in the following: 

Excerpt 19 

―Yes, teaching practicum students are good at influencing 

students by providing good motivation.‖ (interview miss p5) 
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another participant shared a similar statement. 

Excerpt 20 

―Yes, practicum students have great potential to influence 

students by providing good motivation. They often bring new 

enthusiasm and energy into the classroom, inspiring and 

motivating students to learn. In addition, a good relationship 

between student teachers and students can build trust and student 

engagement in the learning process. By providing support, praise 

and encouragement, student teachers can help build students' 

intrinsic motivation, which is critical to success in long-term 

learning.‖ (interview miss p6) 

 

Excerpts 2 above showed that, the teaching practicum students 

have an excellent ability to influence students by providing positive 

motivation; they were considered to bring new enthusiasm and energy 

into the classroom, can inspire and motivate students to learn, good 

relationships between the teaching practicum and students were also 

considered to build students' trust and involvement in the learning 

process, by providing support, praise, and encouragement, teaching 

practicum teachers are considered to help build students' intrinsic 

motivation, which is a critical factor for success in long-term learning. 

After completing the interviews, I collected answers to the third 

research question and found two components related to research methods 

and instruments. 
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9. Assessment method 

Developing assessment methods is one of the activities practiced 

after teaching in class. This can be understood from what the following 

school mentors said: 

Excerpt 21 

"Teaching practicum students are not yet proficient in 

developing assessment methods.‖ (interview miss p2) 

Other participants also expressed similar sentiments. 

Excerpt 22 

―"most teaching practicum students are not yet fluent in using 

assessment methods, and most of them only focus on the written 

test method and rarely use various.‖ (interview miss p3) 

Excerpts 2 above showed that, perceptions of the preparedness of 

teaching practicum students' assessment methods for students, it can be 

concluded that there were concerns about the need for more 

understanding and creativity of students in applying various assessment 

methods. However, teaching practicum students have received adequate 

training and field experience; they tend to focus on more than just the 

written test method. In contrast, other assessment methods were less 

used; this suggests more effort in expanding the understanding and skills 

of teaching practicum students by applying various assessment methods, 

such as projects, portfolios, and observations, to ensure that they could 

become educators who were more comprehensive and responsive to the 

needs of their students. 
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10. Compiling assessment instruments 

Developing compiled assessment instruments is one of the 

activities practiced after teaching in class. This can be understood from 

what the following school mentors said: 

Excerpt 23 

―In my opinion, teaching practicum students are less capable 
because they have not been able to apply assessment methods 

effectively and cannot understand the characteristics of students.‖ 

(interview miss p1) 

Another participant shared a similar statement. 

Excerpt 24 

―Less capable, because these teaching practicum students are 

less able to understand the characteristics of students, if in terms 

of lessons they can, if in terms of student characteristics, of 

course, they are less capable because they cannot understand 

because they have just been assigned there.‖ (interview miss p2) 

Excerpts 2 above showed that, the perception of teaching 

practicum students' preparedness in preparing assessment instruments 

still needs to be more capable. This was due to two main factors: First, 

students' ability to applied assessment methods effectively; teaching 

practicum students still need to improve their ability to evaluate students' 

understanding of the subject matter properly. Second, there was limited 

understanding of student characteristics; teaching practicum students 

have yet to fully understand the individual student characteristics needed 

to design appropriate and relevant assessment instruments; they were 

more likely to understand the subject matter rather than deeply 

understand the needs and characteristics of students. 
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B. Discussion  

 

The most critical points were discussed in this section, and this discussion 

provided answers to the three research questions in Chapter I. 

1. How does the perception of mentors on the students’ competencies 

to prepare teaching? 

 

This question is answered by using the data of the interviews with 

teaching practicum students related to the preparation of teaching practicum 

students in teaching, the specific explanation as follows showed that there were 

three components mentioned by Trianto (2015) learning tools such as syllabus, 

lesson plans (RPP), and LKS (Student Activity Sheets) can manage the teaching-

learning process. From the three components of learning tools mentioned that 

through the interview transcripts from 6 participants involved, it appeared that 

their perceptions of the preparedness of teaching practicum students in making 

syllabus, and lesson plans, were positive. Mentorss said that students have shown 

good ability in preparing the syllabus. They are active and can plan lessons well, 

from determining competency standards to designing appropriate lesson plans. In 

addition, teaching practicum students have also prepared well in preparing lesson 

plans. 

The outcome was related to a study by Rosales (2015) that chose 

interview as a research method. The preparedness of the teaching practicum 

student was also a positive result because it was satisfactory, while for the 

teaching materials was not success. This result was also in line with Amirul 

(2016). The pedagogical competence of PPL teachers of the 2016 Islamic 
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Religious Education Study Program in planning learning can be said to be good, 

besides that, in making test instruments and lesson plans that use a variety of 

sources. 

However, the result of the third component or teaching material was 

negative because adjusting teaching materials to students still need improvement.  

2. How do the mentors’ perceptions on the students’competencies to 

teach? 

This question is answered by using the data of the interviews with 

teaching practicum student related to mentors perceptions in teaching 

competence of teaching practicum students, can be seen from five components: 

formulating learning objective, management of the teaching and learning 

process, classroom management, use of learning media and interaction of 

teaching and learning results, according to (Hamalik, 2013), the profile of basic 

skills of teachers, through interview transcripts from the six participants 

involved, it can be seen that the mentors's perception of the preparedness of 

teaching practicum students. 

In teaching, the mentors argued that teaching practicum students of Darul 

Ulum Lhoksemawe can master several aspects, such as managing the learning 

process, recognizing student needed, and building positive communication 

relationships. This result in line with Rahayu (2019) found the result in teaching 

competencies such as managing the learning process, recognizing student 

needed, and building positive communication relationships was very well. The 

results of this study also can be confidently compared to those of Reski (2019). 
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The study found that student teachers perceive National PPL students majoring 

in physics education class of 2015 at the Faculty of Tarbiyah and Keguruan UIN 

Alauddin Makassar to have good pedagogical potential. In addition, the study 

conducted by Amirul (2016) also has a positive correlation with the result of this 

study, that shows pedagogical competence of PPL teachers of the 2016 Islamic 

Religious Education Study Program in carrying out the learning process as a 

whole can be said to be good, such as conditioning students, making 

apperceptions, applying learning methods, motivating students, communicating 

well during the learning process and asking questions during the learning 

process. However, there are still some things that needed to be improved, such as 

mastery of learning materials and utilization of learning media. 

3. How do the mentors’ perception on the students’ competencies to 

do assessment of student? 

 

The mentors stated that the competence of teaching practicum students in 

choosing methods of assessing students still needs to be improved because there 

are still shortcomings, including in designing appropriate assessment 

instruments, especially in analyzing the needs and characteristics of each student. 

This study is consistent with Amirul (2016), who said that the result 

assessment method and instrument were unsuccessful, which means a negative 

result. The factors that cause not achieving the full learning target are the 

reduced PPL period due to the COVID-19 pandemic. Why can these two study 

results be correlated, both are caused by the same factor of lack of entry hours, 

which causes the results not to meet the target. 
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CHAPTER V 

      CONCLUSION AND SUGGESTIONS 

 

This chapter provides several conclusions and suggestions.  

A. Conclusion 

After meticulously analyzing the data and engaging in thorough 

discussions, this study has drawn three significant conclusions. Firstly, All 

mentors unanimously perceive that teaching practicum students exhibit 

commendable competencies in pre-teaching. This perception is grounded in the 

fact that these students actively participate in developing syllabus and lesson 

plans. However, there remains room for improvement, particularly in crafting 

teaching materials that cater to students‘ specific needs and enhance their 

mastery of technology. 

The mentors‘ observations regarding teaching competencies among 

practicum students reveal positive progress in several critical areas. These 

include adeptly managing the learning process, recognizing individual student 

needs, and fostering positive communication relationships. Nonetheless, certain 

aspects warrant attention and enhancement, such as subject matter mastery and 

effective utilization of learning media. For assessment competencies, the mentors 

unanimously agree that teaching practicum students‘ competence in assessing 

students requires further development. Specifically, there is room for 

improvement in designing assessment instruments. This pertains particularly to 

analyzing the unique needs and characteristics of each student, an area that still 

demands refinement. 
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B. Suggestion 

 

This study would like to provide some valuable suggestion for students-

teachers and future research: 

In completing this thesis, there are several things that I suggested for 

teaching practicum students, and I saw that teaching practicum students needed 

to improve and maintain professional teaching competencies such as mastering 

teaching materials, managing teaching and learning programs, managing classes, 

using media and remembering the ability to manage teaching and learning 

interactions. Before teaching practicum students carried out their duties, they 

needed to be equipped with the ability to make simple and creative learning 

media so that teaching practicum students can be deliver material that is more 

able to attract students' attention and arouse their enthusiasm for learning. 

The limitations of this such as the preparedness of school-supervising 

teachers in dealing with teaching practicum students and the interaction between 

teaching practicum students and school-supervising teachers in teaching practice. 

Both of these can provide valuable insights to improve the quality of teaching 

practice in schools. In addition, it is hoped that future researchers can conduct 

additional research to explore diverse perspectives across different schools and 

levels from elementary to high school.
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Appendices B Recommendation Letter from The Fakultas Tarbiyah dan 

Keguruan to Conduct Field Research 
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Appendices C  Confirmation Letter from The School 
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Appendices D  List of Interview Questions 

 

 

This is the interview guidelines that I used to gain data in order to answer 

the research questions. 

RQ-1 

1. What is your perception of student teachers‘ involvement in preparing 

syllabus? 

2. What are your thoughts on the quality of lesson plans (RPP) prepared by 

student teachers? 

3. In your view, what specific challenges or obstacles do student teachers 

face when preparing teaching materials? 

 

RQ-2 

4. According to your assessment, do student teachers fully grasp the subject 

matter in line with the curriculum? 

5. How well do student teachers formulate learning objectives? 

6. Do you believe that student teachers‘ chosen teaching methods align with 

the needs of students? 

7. How effectively do student teachers recognize the abilities of their 

students? 

8. In your opinion, can student teachers evaluate student learning effectively? 

9. Can student teachers effectively arrange classroom layout and create a 

conducive teaching environment? 

10. Do student teachers utilize instructional media and supporting facilities 

effectively? 

11. Do student teachers make efforts to create simple teaching aids? 

12. To what extent can student teachers influence students by providing 

positive motivation? 

13. How do student teachers interact with students, especially in terms of 

personal communication? 

 

RQ-3 

14. In your view, how competent are student teachers in understanding various 

assessment methods and applying them effectively? 

15. Can student teachers develop assessment instruments that aligns with 

student characteristics and learning objectives?  
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