
THE USE OF STUDENTS LIFE EXPERIENCES TO 

IMPROVE THEIR ENGLISH SPEAKING ABILITY 
 

 

THESIS 

 

 

Submitted by  

 

Student of F Education and Training 
Department of English Education 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FACULTY OF EDUCATION AND TEACHER TRAINING 

AR-RANIRY STATE ISLAMIC UNIVERSITY 

BANDA ACEH 

2024 M / 1445 H 
 

YUSLINDA ANIZAH  

NIM. 170203201 









iii 

ACKNOWLEDGEMENT 

 

 

First of all, I would like to express my deepest praise and gratitude to Allah 

Subhanahu Wa Ta’ala, the Lord of the worlds who has his mercy and blessings on 

this world. Sholawat and greetings may be extended to the Prophet Muhammad 

Shalallahu Alaihi Wa Sallam and his family and friends who have brought 

enlightenment in human life.  

I would like to express my sincere gratitude to my supervisors Prof. Jarjani, 

S.Ag.,S.S.,M.Sc.,M.S,.Ph.D and Fitriah,S.Ag.,M.Pd for supporting me throughout 

my thesis with patience to motivated me to finish the study. This thesis would not 

have been finished without their sincere patience and encouraging guidance. I also 

dedicate my deepest gratitude to my academic supervisor, Azizah, S.Ag., M.Pd who 

has encouraged me to finish this thesis, I would like to thank all the lecturers and 

the staff of English Language Education Department who have inspired, lectured, 

and assisted me during my studies in this department. May Allah grant you paradise 

and ease your path. 

My warm gratitude goes to my lovely family, my beloved mother Ramista Br 

Bangun, and my father Ahmardi Sitepu, my beloved young brother Azi Yudi Yana 

Sitepu, and Perdi Maulidul Rizki Sitepu who always motivate me, support me, pray 

for me, give me lots of love, and give me strength to live this challenging life. They 

are my precious people who make me strong and keep moving forward. 

I also extend my appreciation and gratitude to my beloved partner Aidil 

Ambia. Likewise to my good friends Putri Machfirah, Rizky Amelia, Febri Indah,



iv 

Susanty Br Pandia and all my friends who I can't mention all, who always support 

and listen to my complaints. I will never stop thanking all my friends who always 

support each other and may it last until the end of this life. Finally, I would like to 

express my deepest gratitude to all the research participants and the school who 

were kind enough to help me with this research.  

Thank you to all the friends who I cannot mention one by one who have 

colored my life, supported me, and inspired me. You are very precious to me. May 

Allah bless and give you heaven. Aamiin 

 

 Banda Aceh, 29 April 2024 

 The researcher,  

 

 

Yuslinda Anizah 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 

ABSTRACT 
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Speaking is a challenging skill for EFL learners to master. This is so because, to 

become proficient English speakers, students must learn vocabulary and 

pronunciation in conversation. Students also need to have ideas for speaking out 

they can use their lived experiences. This study aims to investigate how they use of 

lived experience stories helps improve students' English speaking. This study 

Hypothesis that using student life experiences improve their English speaking 

ability. I conducted experimental research on sixty students of SMP Negeri 1 

Naman Teran, divided into two classes thirty student in the control class and thirty 

in the experimental class. The data was collected directly in test. This study revealed 

that the average speaking score of students in the experimental class was 80, higher 

than that the control class, 73. This research also analyzed the significant 

differences between the control class and the experimental class, (0.000) less than 

0.05. This research indicates that using the strategy of telling lived experiences 

helps students to further improve their speaking abilities. Therefore it is suggested 

that teachers should use lived experiences when teaching speaking to students. 
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CHAPTER I 

INTRODUCTION 

 

This chapter explains the following: Background of the study, research 

questions, the aim of the study, and research terminologies. 

A. Background of the Study 

Speaking is a productive skill that is inseparable from listening. When we 

speak we will produce text skills in English. English language ability is a very 

crucial measure of ability in the professional world. Learning English is important 

because it not only prepares students for living in this globalized era but also helps 

them continue their education to a higher level.  

It is necessary to learn to interact, and form relationships with other people. 

Today's world is increasingly interconnected thanks to Globalization. Because 

speaking is one of the basic skills of English, speaking is an important component 

in language learning. According to Iman (2017), students need to acquire speaking 

skills for communicative purposes. Speaking is usually imitative and reproductive 

which provides students with practice language and communication patterns.  

Some factors that cause students difficulty speaking English are a lack of time 

and opportunity. Besides, students find learning English boring because the system 

or technique used to monitor their progress is concentrated on the teacher. 

According to Amiruddin (2019), Students' ability to speak English is still low 

despite having studied the language for six years in a row. Many students still have 

difficulty developing good speaking skills.  
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My experiences in one of the SMPN 1 Naman Teran district of Karo many of 

the students struggled with vocabulary when learning English, making it difficult 

for them to start a conversation in English. This is not only students, faculty but 

also teachers' teaching methods. The teacher's teaching technique is important in 

teaching speaking because it influences student achievement in learning to speak 

(Andestina 2017). Many students in class do not pay attention when the teacher is 

teaching and they are learning. 

Therefore, students may become interested in learning if they are not taught 

how to speak or are not allowed to speak in language sessions. Teachers tend to still 

deliver learning material using the lecture method, without paying attention to 

students' understanding of speaking skills in this language process, students only 

listen without practicing directly in front of the class, which means students bored 

and sleepy in the process studying in class.  

Some previous studies have been conducted by other researchers. The first study 

was conducted by Inayah (2015). Her experimental study also focused on improving 

students’ speaking skills through storytelling techniques. This study shows that the 

storytelling technique positively affected students’ speaking ability, and overall, 

students’ attitudes toward the implementation of the storytelling technique were 

positive. They enjoyed the learning process and were interested in the story.  

Another relevant study conducted by Goncalves et al. (2019) found that the 

storytelling technique is effective in teaching speaking as it could develop students' 

speaking skills. lived experiences story techniques improve students’ interest in 

learning English, mainly when expressing their expressions when telling a story. 
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Fulrthe lr, thel application of thel storyte llling te lchniqule l hellps the lm melmorizel thel 

vocabullary. Ulsing story-base ld, live l e lxpe lrielncels to incre lase l vocabullary is ve lry 

e lffelctivel belcaulse l of thel relpe ltition of words. Thel re lpeltition of a word in a story can 

be l elasily ulndelrstood by stulde lnts. It can be l a lot of fuln and also givel stulde lnts thel 

opportulnity to melmorizel words and ulndelrstand phrasels qulickly. 

Thelre lforel, this re lse larch was condulcteld to de ltelrminel thel e lfficielncy of stuldelnt 

lelarning elfforts. In this relse larch, I want to find oult thel impact of ulsing stulde lnts' lifel 

e lxpelrie lncels to improvel thelir Elnglish-spe laking ability.  

B. Research Questions 

Base ld on thel backgroulnd of the l problelm abovel, this stuldy addre lsse ls the l 

following qule lstion;  

Do the l ulse l of stulde lnt-liveld e lxpelrie lncel telchniqulels improve l thel E lnglish 

spe laking ability of stuldelnts at SMP Ne lge lri 1 Naman Telran? 

C. Research Aim 

Thel aim of this stuldy was to invelstigatel how thel ulse l of lifel elxpe lrielncel storiels 

he llps reldulce l stuldelnts' spe laking ability. 

D. Significance of the Study 

This stuldy is significant in that it can providel insight into how the l ulse l of 

stulde lnt liveld e lxpe lrielncels improve l thelir E lnglish spe laking ability, for class II stuldelnt 

of SMP Ne lge lri 1 Naman Telran, district Karo North Sulmatra by analyzing the l 

factors that ulnde lrliel thelir low Elnglish langulagel ability. At thel timel this relse larch 

was condulcteld, it be lcamel ve lry important to ide lntify what caulse ls stulde lnt's spe laking 

ability and what appropriatel melthod to ulse l to reldulcel it as will as covelring othelr 
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problelm that woulld arisel if the ly elxpe lrielnceld spe laking ability. This will givel the l 

telachelr an informeld pictulrel of what ne lelds to bel taulght and how thel lelsson shoulld 

procele ld. Ne lxt, thel telachelr will pay spelcial attelntion to delaling with factors that will 

re lculr in thel fultulre l. Apart from that, it is also hopeld that this relse larch can bel a ulse lfull 

re lfelre lncel for fultulre l re lse larchelrs who are l intelre lste ld in condulcting fulrthelr re lse larch in 

thel fie lld of spele lch ability. 

E. Terminologies 

To avoid reladelrs’ misulnde lrstanding, thel te lrms ulse ld throulghoult this relse larch 

re lport nele ld clelar e lxplanations. Thel telrms arel as follows: 

1. E lnglish Spelaking Skill  

According to Farabi elt al. (2017), spe laking is an important part of langulagel 

lelarning and telaching that involvels the l produlction, relcelption, and procelssing of 

information. Spelaking is a procelss of intelraction whelre l spe lakelrs attelmpt to 

e lstablish melaning throulgh crelating, re lceliving and procelssing information 

Fulrthe lrmorel, it involvels idelntifying whelthelr logical, velrbal, psychological, and 

physical rulle ls shoulld bel applield in a giveln situlation. Thel main objelctivel of spelaking 

is commulnication. In this stuldy, thel main objelctivel of applying thel storytellling 

melthod was to improvel stulde lnts’ spe laking ability. 

2. Liveld E lxpelrie lncels  

A pe lrson's live ld e lxpe lrielncel is a narrativel of thelir actions and elxpe lrielncels, 

togelthe lr with thel le lssons the ly le larneld from the lm. Thel stuldy of lingulistics, 

commulnication, and culltulrel and socielty arel all charactelrizeld by lifel e lxpelrie lncel. 

Wilhellm Dilthely's (2022) philosophy statels that natulral scielnce ls are l thoulght to relly 
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on scie lntific e lxpelrimelntation, bult hulman scielnce ls are l base ld on living e lxpelrie lncel. 

This stratelgy is morel akin to relcollelction, in which an elve lnt is disculsse ld and 

thoulght back on aftelr it has happe lne ld. Individulals with re lal-world elxpe lrielncel 

providel e lxcelllelnt gulidels for lelarning stratelgiels aimeld at improving langulagel 

proficielncy. Abovel all, thely offe lr insightfull commelntary on lifel's e lxpe lrielncels.
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CHAPTER II 

LITERATURE REVIEW 

 

This chaptelr re lvielw lite lratulrel on the l stuldy spe laking ability, action lelarning 

approach, and concelptulal framelwork are l among thel main issule ls it raisels.  

A. The Concept of Speaking  

Spe laking is an important tool in hulman daily lifel. According to Bailely (2005) 

“spe laking is a procelss of intelraction whelre l spelake lrs attelmpt to elstablish melaning 

throulgh crelating, relceliving and procelssing information.” In short, spelaking ulse ls 

words and produlcels soulnd to elxprelss oulrse llvels e lithelr idela, felelling, or thoulght by 

acting from a script of a story. 

Spe laking is onel of thel foulr componelnts of thel Elnglish langulagel, and its 

fulndamelntal charactelristic is that it occulrs in relal timel (Solcova, 2011). Spelaking 

is charactelrizeld as a cre lativel talelnt in which spe lake lrs produlce l some lthing to convely 

thelir idelas and win ove lr the l auldielncel. Variouls e lxpelrts have l variouls de lfinitions of 

spe laking. Spelaking is an oral commulnication, according to Helrwanto (2013), who 

also de lfineld spe laking as a complicateld talelnt inclulding an activel procelss of 

intelraction beltwe leln the l spe lakelr and thel listelne lr.  

Spe laking occulrs whe ln two pe lrsons are l convelrsing with one l anothelr, 

according to Harmelr (2001). Thelse l delfinitions lelad to thel conclulsion that spelaking 

is an oral commulnication activity that involvels information transfelr beltwe leln thel 

spe lakelr and thel listelnelr. As a re lsullt, thel aulthor comels to thel conclulsion that To 

e lxprelss one lse llf, one l mulst talk ulsing words and makel noise ls. In a relgullar voicel, 
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e lxprelss youlr fe le llings, thoulghts, and nelelds. 

B. Teaching Speaking Ability  

Spe laking ability is thel capacity for intelrpe lrsonal commulnication. Spelaking is 

thelre lfore l elsse lntial for intelrpe lrsonal commulnication in day-to-day lifel to modify 

information. "Spelaking is an inte lractivel proce lss of construlcting me laning that 

involvels produlcing, re lceliving, and procelssing information orally. According to 

Brown (2004). Onel of thel most important aspe lcts of telaching a forelign langulagel is 

telaching spelaking skills.  Spe laking is relal commulnication thelre lforel, it nele lds habit 

formation. In Elnglish classe ls, thel lelarnelrs ofteln fe lell ulncomfortablel ulsing E lnglish 

whe ln commulnicating and intelracting with othelrs, and thely felell ulnconfidelnt doing 

so. 

Telaching spe laking, theln, is the l proce lss of te laching somelonel how to talk. 

Wheln a telachelr telachels a stulde lnt to spelak in Elnglish, thely arel telaching thelm to: (1) 

produlcel thel Elnglish spele lch soulnd and soulnd pattelrn; (2) ulse l words and selntelncels, 

stre lss intonation pattelrns and thel rhythm of thel selcond langulagel; (3) choosel 

appropriatel words and se lnte lnce ls according to thel prope lr social seltting, auldielnce l, 

situlation, and sulbjelct mattelr; (4) organizel the lir thoulghts in a melaningfull and logical 

se lqule lncel; (5) ulse l langulagel as a melans of elxpre lssing, valule ls and juldgmelnts; and (6) 

u lse l thel langulagel qulickly and confidelntly with felw awkward paulse ls, or flule lncy. 

Many eldulcators thelse l days conculr that intelracting with peloplel in a forelign 

langulage l is the l be lst way for stulde lnts to acqulirel the l langulage l. In this situlation, 

stulde lnts shoulld be lcomel proficielnt in a nulmbelr of spe laking skills, inclulding flule lncy, 

grammar, vocabullary, and pronulnciation. To pult it brielfly, E lnglish te lachelrs shoulld 
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be l crelativel in how the ly de lvellop the lir lelssons in orde lr to foste lr a positivel le larning 

e lnvironmelnt, hellp stulde lnts be lcomel be lttelr spe lake lrs, foculs on the l spe laking 

componelnts, and makel thel sulbjelct mattelr morel e lngaging. 

C. Speaking teaching strategies  

Stulde lnts ofteln think that thel ability to spe lak is thel produlct of langulagel 

lelarning, bult spelaking is also a crulcial part of thel langulagel lelarning procelss. 

E lffelctivel instrulctors telach stulde lnts spe laking stratelgiels ulsing minimal relsponse ls, 

re lcognizing scripts, and ulsing langulage l to talk aboult langulagel, which thely can ulse l 

to hellp thelmse llvels e lxpand thelir knowleldge l of thel langulagel and thelir confidelnce l in 

u lsing it. Thelse l instrulctors hellp stuldelnts le larn to spe lak so that thely can ulse l spe laking 

to lelarn. 

a. Ulsing minimal relsponse ls Langulagel 

Langulage l lelarnelrs who lack confidelnce l in thelir ability to participatel 

sulccelssfullly in oral intelraction ofteln listeln in sile lncel while l othe lrs do the l talking. 

One l way to e lncou lragel sulch le larne lrs to be lgin to participatel is by he llping thelm bulild 

u lp a stock of minimal relsponse ls that thely can ulse l in diffelrelnt typels of e lxchangels. 

Sulch re lsponse ls can be l e lspe lcially ulse lfull for be lginne lrs. Minimal relsponse ls are l 

pre ldictablel, ofteln idiomatic phrasels that convelrsation participants ulse l to indicatel 

u lnde lrstanding, agrele lmelnt, doulbt, and othe lr relsponse ls, e lnabling a lelarnelr to foculs 

on what the l othelr participant is saying withoult having to plan a relsponse l 

simulltaneloulsly.  

b. Re lcognizing scripts  

Some l commulnication situlations arel associateld with a preldictablel selt of 
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spoke ln e lxchangels calleld a script. Greleltings, apologiels, complimelnts, invitations, 

and othelr fulnctions that arel influlelnceld by social and culltulral norms ofteln follow 

pattelrns or scripts. So do thel transactional elxchangels involveld in activitiels sulch as 

obtaining information and making a pulrchasel. In the lse l scripts, thel re llationship 

be ltwele ln a spe lake lr’s tulrn and the l one l that follows it can ofteln be l anticipateld. 

Instrulctors can hellp stuldelnts de lvellop thelir spe laking abilitiels by making thelm awarel 

of thel scripts for diffe lre lnt situlations so that the ly can preldict what thely will he lar and 

what thely will nele ld to say in relsponse l. Throulgh intelractivel activitiels, instrulctors 

can givel stulde lnts practicel managing and varying thel langulage l that diffelre lnt scripts 

contain. 

c. Ulsing langulagel to talk aboult langulagel  

Lelarne lrs arel ofteln too elmbarrasse ld or shy to say anything wheln thely do not 

u lnde lrstand anothelr spe lakelr or wheln thely re lalizel that a convelrsation partnelr has not 

u lnde lrstood thelm. Instrulctors can hellp stulde lnts ove lrcomel this relticelncel by assulring 

thelm that misulnde lrstanding and thel ne leld for clarification can occulr in any type l of 

intelraction, whatelvelr thel participant's langulagel skill lelve ll. Instrulctors can also givel 

stulde lnts stratelgiels and phrasels for clarification and comprelhelnsion chelcks. By 

e lncoulraging stulde lnts to ulse l clarification phrase ls in class whe ln misulnde lrstanding 

occulrs and relsponding positivelly wheln the ly do, instrulctors can crelatel an aulthelntic 

practicel elnvironmelnt within thel classroom itsellf. As the ly delve llop control of variouls 

clarification stratelgiels, stulde lnts will gain confidelncel in the lir ability to managel the l 

variouls commulnication situlations thely may e lncoulnte lr oultsidel thel classroom. 
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Thel arel se lve lral division in lelarning to improvel stulde lnt's E lnglish spe laking 

ability:  

1. Functions of Speaking Ability 

A nulmbe lr of lingulists have l madel an e lffort to classify thel pulrpose ls of spe le lch 

in intelrpelrsonal commulnication. Thel threle l rolels of spe laking are l "talk as intelraction, 

talk as transaction, and talk as pelrformancel," according to Brown and Yullel, citeld 

by Richards (2015). Sincel thel forms and fulnctions of elach of thelse l spele lch activitiels 

vary grelatly, diffelrelnt instrulctional strate lgiels arel ne lelde ld. Thel elxplanations of 

spe laking's pulrpose ls are l provideld be llow.  

Thel first is to think of talking as intelraction; it re llatels to what most pe loplel 

think of wheln thely say "convelrsation" and delpicts intelraction that is largelly social. 

This fulnction is morel concelrne ld with thel spe lakelrs and how thely want to elxhibit 

thelmse llvels to one l anothelr than it is with thel contelnt. Wheln individulals mele lt, for 

e lxamplel, the ly elxchangel ple lasantriels, e lngagel in small convelrsation, sharel storie ls, 

and so on. 

Talk as transaction is anothelr fulnction; it re llatels to situlations in which 

attelntion is foculse ld on what is said or done l. Participants and how thely e lngagel 

socially with onel anothelr arel le lss important than thel me lssage l and making onelse llf 

known cle larly and propelrly. For e lxamplel, stulde lnts might participatel in hands-on 

activitiels to le larn aboult the l idelas of floating and sinking. Talk as a pelrformancel is 

thel final fulnction. It's aboult pulblic spelaking, which involvels de llivelring knowleldgel 

to an auldie lncel throulgh activitiels sulch as classroom prelse lntations, pulblic 

annoulncelmelnts, and spe lelche ls. 
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Thelre l is also a link beltwele ln thel thre lel fulnctions of spe lelch and thel storyte llling 

telchniqulel. Livel elxpe lrielncels are l a typel of spe laking activity that elncoulragels or forcels 

stulde lnts to ulse l thelir ve lrbal abilitiels. As a re lsullt, liveld elxpe lrielncels have l thel potelntial 

to elncoulragel stulde lnts to ulsel the lir spelaking abilitiels. 

2. Teaching Of Speaking Ability 

Telaching spelaking diffelrs significantly from telaching listelning, writing, or 

re lading. Belcaulse l spe laking is a form of gelnulinel commulnication, it nelce lssitatels the l 

crelation of a habit. Spelaking julst takels morel practicel. As a re lsullt, thel aulthor 

be llielvels that if stu lde lnts consistelntly practicel the l E lnglish langulagel, the ly will bel able l 

to lelarn it qulickly. Elnglish telachelrs shoulld be l innovativel in how thely delsign the lir 

telaching lelarning procelsse ls in orde lr to crelatel a plelasant elnvironmelnt, improvel 

stulde lnts' spe laking abilitiels, pay attelntion to thel spe laking componelnts, and make l 

E lnglish class morel intelre lsting. 

Richard and Relnandya quloteld in Maksulm, (2012) list thel following as 

charactelristics of sulccelssfull instru lction: 

a. Thel instrulction is gulideld by the l prel planne ld culrricullulm  

b. Thel strong e lxpe lctation for stuldelnts le larning  

c. Thel situlation is clelar and foculse ld 

d. Thel stulde lnt arel carelfullly orielnte ld to thel lelsson 

e. Thel te lachelr re lplay wheln the l stuldelnts do not ulndelrstand  

f. Class timel considelre ld for lelarning 

Thel instrulctor has to bel awarel of thel difficulltiels the l kids arel having lelarning 

how to spe lak. Wheln telaching spelaking skills, thelre l arel some l arelas that relqulirel the l 
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telachelr's attelntion. Thel aulthor will provide l some l information on spe lelch instrulction. 

Thel goal of writing instrulction in spelaking is to he llp stulde lnts grasp prope lr word 

and soulnd ulsage l by gulidancel, knowle ldgel, or telachelr training.  

A lot of pelople l who arel lelarning Elnglish as a se lcond langulagel or as a forelign 

langulage l bellielve l that spelaking Elnglish welll is crulcial. Fulrthe lrmorel, hel clarifiels that 

stulde lnts frelqule lntly elvalulatel the lir progrelss in acqu liring a langulage l by melasulring 

how mulch the ly be llielvel the lir spe laking skill has improveld as a re lsullt of the l coulrse l. 

Spe laking is sele ln as beling morel important than thel othelr foulr skills whilel lelarning 

a se lcond or fore lign langulage l. Fulrthe lrmore l, spe laking is thel soulrce l of all othe lr 

langulage l-lelarning abilitiels, according to Ulr as stateld in Khamkhieln (2010). 

According to Brown (2001), the lrel are l six type ls of oral oultpult that stulde lnts 

shoulld e lngagel in in thel classroom. Thely are l: 

a. Imitativel 

Imitativel spe laking is a sort of intonation elxe lrcisel that aims to isolatel a celrtain 

vowe ll soulnd. It's done l with thel inte lntion of foculsing on a ce lrtain componelnt of 

langulage l form rathelr than elngaging in melaningfull conve lrsation. Thel most typical 

form of this activity is drilling. 

b. Intelnsive l 

Intelnsive l spe laking is a ste lp ulp from imitative l spe laking in that it elncompassels 

any spe laking pelrformancel aimeld at improving a grammatical part of thel langulagel. 

It might takel thel form of a sellf-direlcteld or groulp activity. 

c. Re lsponsive l 

Re lsponsive l spe laking relfe lrs to thel ability to re lspond to inquliriels or commelnts 
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in a melaningfull and gelnulinel mannelr. 

d. Transactional 

In this elxamplel, transactional relfe lrs to thel actions takeln throulghoult thel 

discoulrse l. It is a typel of re lsponsive l langulagel that is ulse ld to e lxpre lss or e lxchange l 

spe lcializeld information. 

e. Intelrpe lrsonal 

Spe laking, likel transactional spelaking, is donel in a discoulrse l. Its primary 

fulnction is to sulstain social tiels rathe lr than to transmit facts and information. Thelse l 

disculssions are l a littlel more l difficullt. Slang, e lllipsis, sarcasm, a casulal tonel, and 

othelr e llelme lnts can bel ulse ld by le larnelrs. 

f. E lxtelnsive l 

Lelngthy spe laking, primarily as a monologu le l; in relality, highelr lelve lls arel 

e lxpelcteld to providel elxtelnde ld monologule ls in thel form of oral relports, sulmmariels, 

or possibly brie lf spe le lchels. E lach of the l cate lgoriels above l can be l applield de lpelnding 

on thel le lvell and ability of thel stulde lnt’s. 

D. The elements of Speaking Ability 

Thel following componelnts can hellp maintain oral commulnication. In thel 

de lvellopmelnt of stulde lnts, thelre l arel selve lral ellelme lnts that mulst bel ulnde lrstood in thel 

spe laking lelarning procelss, as follows: 

a. Vocabullary 

One l of thel most crulcial aspelcts of telaching and lelarning spokeln langulagel is 

vocabullary. In orde lr to makel thelir spe laking me laningfull, langulagel le larnelrs mulst ulse l 

thel prope lr words in celrtain contelxts. Whe ln individulals wish to elxpre lss how the ly 
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fe lell aboult somelthing, for elxamplel, thely mulst be l ablel to choosel a telrm that 

acculratelly re lprelse lnts the lir fe lellings. As a re lsullt, stulde lnts mulst comprelhe lnd thel 

significancel of contelxt in ulnde lrstanding melaning, as welll as thel facts aboult word 

construlction and how to twist words to fit variouls grammatical situlations. 

b. Pronulnciation 

Pronulnciation in Elnglish is concelrne ld with thel crelation and relcognition of 

soulnds, stre lss pattelrns, and intonation. Mulltiplel-choicel helaring idelntification is 

introdulce ld. Somel fe latulre ls of E lnglish pronulnciation arel takeln into accoulnt. It first 

has to do with the l spe le lch organs and how the ly makel soulnds. At the l vocal cord, 

throat, moulth, and nasal cavity, thel passage l of air from the l lulngs will be l altelreld. It 

occulrs whe ln the l vocal cords ope ln and shult. None lthe llelss, the l air in the l ulppe lr se lction 

of thel spe le lch organs, sulch as thel pharynx, moulth, and nasal cavity, is transformeld 

into plosivel, latelral, vellar, nasal, bilabial, alvelolar, delntal, and othelr soulnds. 

Listelne lrs will bel ulnablel to grasp what thel spe lakelr is saying if thel 

pronulnciation is poor, making commulnication morel difficullt. As a re lsullt, 

pronulnciation is ve lry important in both acadelmic and social se lttings. Thel melans by 

which stuldelnts can activelly participatel in and elffe lctivelly intelgratel into thelir 

commulnitiels. 

c. Grammar 

Grammatical proficielncy is all aboult showing proficielncy in a varielty of 

arelas, from infle lctions to syntax, from which Withoult ulnde lrstanding thel langulage l's 

pattelrn, wel won't be l ablel to commulnicate l. Belcaulse l grammar is so important for 

langulage l lelarne lrs, it's obviouls that stulde lnts will ne le ld to mastelr some l of the lse l 
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principlels in orde lr to spe lak correlctly. Grammar charactelristics su lch as modals, 

modifielrs, prelpositions, claulse ls, and othelr grammatical aspelcts shoulld bel taulght to 

stulde lnts. 

d. Flule lncy 

Listelne lrs will bel ulnablel to grasp what thel spe lakelr is saying if thel 

pronulnciation is poor, making commulnication morel difficullt. As a re lsullt, 

pronulnciation is ve lry important in both acadelmic and social se lttings. Thel melans by 

which stuldelnts can activelly participatel in and elffe lctivelly intelgratel into thelir 

commulnitiels. Sulch as answe lring cohelre lntly within thel conve lrsation's tulrns, 

u ltilizing linking words and phrasels, and maintaining an ulnde lrstandablel 

pronulnciation and accelptablel tonel withoult helsitating. Acculracy and flule lncy arel 

inelxtricably linkeld. The l mastelry of phonological componelnts, grammar, and 

discoulrse l is relfe lrreld to as acculracy. 

E. Comprehension 

Thel final aspelct of spe lelch is ulnde lrstanding. Ulnde lrstanding and intelrpre ltation 

of what is spokeln is relfe lrre ld to as comprelhe lnsion. It is aboult stulde lnts' ability to talk 

flulelntly and natulrally on all profelssional and ge lnelral thelmels, as we lll as likel nativel 

spe lakelrs. To su lmmarizel, pronu lnciation, grammar, vocabullary, flulelncy, and 

u lnde lrstanding arel all significant and complelme lntary aspelcts of a stuldelnt's spe laking 

ability. Thelse l factors work togelthe lr to he llp youl achielve l youlr aim of spelaking. 

Fulrthe lrmorel, those l fe latulre ls will se lrvel as the l instrulmelnt or grading critelria for thel 

stuldy's spe laking telst. Elach part incluldels a score l scalel to asse lss the l stulde lnts' ability 

to commulnicatel. Aftelr that, thel ratings will bel gathelre ld as relse larch data. 
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F. Teaching Lived Experiences  

Liveld elxpe lrielnce l is thel main aim of stuldy in phe lnomelnological relse larch. Thel 

aim of thel re lse larch is to look belyond stuldelnts' live ld e lxpe lrielncels as facts and 

de ltelrminel thel intelrpreltation of thelir melaning. In thel liveld e lxpelrie lncel melthod, 

re lse larchelrs want to ulse l this melthod in thel de lvellopmelnt of stulde lnts' E lnglish.  

Bradlely (2005) statels that thelre l arel two Se lnse ls involveld in liveld e lxpelrie lncel. 

A pe lrson's formativel or diachronic elxpe lrie lncels are l the l major prelviouls e lvelnts that 

havel moldeld thelm into thel pelrson the ly are l today. Dielse ls are l thel initial selnse l of 

e lxpelrie lncel. Ovelr timel, thelse l elxpe lrielnce ls add ulp, impart knowleldge l, and influle lnce l 

how we l re lact to thel oultsidel world. The l se lcond se lnse l, thel culrrelnt se lnse l of 

e lxpelrie lncel, spe laks of important things that arel taking placel right now. 

Althoulgh thelrel is a high relcommelndation to ulse l the l story liveld e lxpelrie lncels 

melthod in E lFL classe ls, its implelmelntation mulst also inclulde l considelration of 

stulde lnt pelrce lptions. Sincel the l le larnelrs are l one l of the l main stakelholdelrs in le larning, 

thelir pe lrcelption is one l of the l de ltelrmining factors for sulccelss in e lve lry le larning 

activity, inclulding story liveld elxpe lrielnce ls. Stuldelnts' pe lrce lptions of story liveld 

e lxpelrie lncels, activitiels and matelrials grelatly influle lncel the lir lelvell of motivation and 

involvelmelnt. Liveld elxpe lrielnce l within the l scopel of ordinary stulde lnts improvels 

stulde lnts' spe laking skills in the l me lthod of re ltellling thelir lifel e lxpe lrielncels to the lir 

frielnds. Phe lnome lnology is an approach ulse ld to re lve lal thel melaning of hulman 

e lxpelrie lncel as pelople l livel it (Maneln, 2007). 
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Liveld E lxpelrie lncel is a telrm ulse ld to de lscribe l a pelrson's ulnde lrstanding of the l 

world gaineld throulgh direlct and immeldiatel participation in daily activitiels, rathe lr 

than throulgh relprelse lntations madel by othelrs. Dire lct Elxpe lrielncel is anothelr telrm for 

u lnde lrstanding pelople l throulgh dire lct, facel-to-facel intelractions, rathelr than throulgh 

telchnological meldia. 

Be llielf in sulbjelctivity ulltimatelly stelms from considelration of thel sulbje lct's 

e lxpelrie lncels and lifel e lvelnts in inquliry. Conse lqulelntly, De lpraz (2003) delfinels 

e lxpelrie lncel as “dire lct acqulaintancel and dire lct elxpe lrielncel with the l e lntirel coulrse l of 

thoulght and action, with elmphasis not on thel contelxt of thel action bult on its 

immeldiatel and inhelre lnt natulrel, and thuls ine lxtricably pelrsonal.” 

A pe lrson's live ld e lxpe lrielncel is the lir direlct knowle ldgel of that location. Thel 

thoulghts, fele llings, be llielfs, and attitulde ls that a pelrson has re lgarding whe lrel the lir life l 

e lxpelrie lncels occulr. Thel words “lifel e lxpe lrie lncel” and “elngagelme lnt” arel ofteln ulse ld 

togelthe lr. Thelse l threlel concelpts arel intelrre llateld and impact elach othelr. A pelrson's 

lifel e lxpelrie lncels are l important belcaulse l the ly influle lncel the lir lelvell of involvelme lnt 

with a placel and thelir attachmelnt to that placel. A pe lrson's life l e lxpelrie lncels and 

e lmotional tiels to thelir commulnity will influlelnce l how thely vielw it. Thel delcisions 

and belhavior a pelrson takels in thel commulnity whelre l thely livel will also bel 

influle lnceld by the lir lifel e lxpelrie lncels. 

Se lve lral soulrce ls de lfinel lifel e lxpe lrielncel as a de lscription of lifel that can inclulde l 

idelas, be llielfs, pe lrsonal elxpelrie lncels, and lelarning aboult lifel throulgh a story. On thel 

othelr hand, othe lr soulrcels de lfine l e lxpelrielnce l as a pictulrel of life l that can inclulde l thelse l 

things. Se lrrat, (2008). According to elxpelrts, storyte llling is thel act of tellling childreln 
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aboult thelir own lifel e lxpe lrielncels throulgh convelying storiels orally in a selrvicel to 

he llp thelm ulnde lrstand thel melaning belhind thelir fe lellings and thoulghts. 

1. The Effect Lived Experiences 

Thel e lffelct of thel lelarning melthod of tellling lifel e lxpelrie lncels in improving 

spe laking skills providels positivel relsullts and has a significant elffelct on 

se lcond/forelign langulage l skills sulch as pronulnciation, vocabullary lelarning, and 

flulelncy. Le larning lifel e lxpe lrielncel storie ls can be l an intelre lsting langulagel class 

(Zhang, 2013). stulde lnts' ability to ulse l lifel e lxpe lrielncel storie ls to improve l stulde lnts' 

E lnglish spe laking skills, bult only a fe lw foculs on life l elxpe lrielnce ls, foculsing on the l 

storiels the ly havel that can elxpre lss melaning rellateld to thelir awarelne lss, be llielfs and 

actions. Draft elxpe lrielncels in phe lnome lnology and sulgge lstions for e lxpe lrie lncels with 

telchnology as eldu lcational telchnology relse larch construlcts arel propose ld as important 

re lse larch to condulct (Cilelsiz, 2011). 

This has the l potelntial to providel valulablel insight into thel ulse l of lifel 

e lxpelrie lncel in telaching and lelarning. Thel aim of this relse larch is to delscribe l and 

intelrpre lt thel melaningfull elxpe lrielnce ls of stulde lnts at SMP Ne lge lri 1 Naman Telran, 

Karo Relge lncy, North Sulmatra in ulsing one l melthod of delvelloping spelaking skills. 

To he llp thelm lelarn E lnglish. De lscription and intelrpre ltation will lelad to anothelr goal, 

namelly to promotel highe lr elfficielncy and a be lttelr ulndelrstanding of thel valule l de lriveld 

from thel participants' live ld elxpe lrielncels. 

2. The Aim lived experiences  

Thel pulrpose l of spe laking flule lncy is to improvel stulde lnts' capacity to talk 

flulelntly and intelractivelly via langulagel practicel in re lal-world situlations. Thel goal of 
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thelse l spe laking elxelrcise ls will bel langulagel practicel if thely arel pre lcelde ld by activitiels 

that prelse lnt and givel relgullateld telxtulal tasks involving grammar or vocabullary. 

Spe laking activitiels that incluldel re lading or listelning to te lxts first, or julst spe laking 

for thel pulrpose l of spe laking, havel thel goal of improving spelaking flule lncy. 

3. Experience as Speaking Activity 

Liveld elxpe lrielncels arel thel oldelst kind of spe laking skills telaching activity that 

may motivatel stu lde lnts to elnjoy thel proce lss of lelarning to spelak. It has selvelral 

advantagels, inclu lding elntelrtainmelnt, eldulcation, culltulral prelse lrvation, and moral 

valule l instillation. It also contains compone lnts that shoulld be l noteld, sulch as a story, 

charactelrs, and the l point of vie lw of the l narrativel. Brown also incluldeld nulme lrouls 

othelr forms of classroom spelaking activitie ls in this articlel. In thel following format: 

a. It is imitativel. Stuldelnts work on the lir intonation or attelmpt to pinpoint a 

celrtain vowell soulnd. The l foculs of this practicel is on the l aspe lcts of langulagel 

form. 

b. It is relally intelnsive l. This is a spe laking pe lrformancel that is intelnde ld to 

improvel phonological or grammatical skills. It's normally donel solo or in 

pairs. 

c. It is adaptablel. It elntails pulpils practicing the lir langulage l skills by relsponding 

to a se lriels of qule lstions. Simple l statelme lnts that arel re llelvant and sincelre l are l 

ulse ld in this practicel. 

d. Thel goal of transactional disculssion is to achielve l a celrtain goal (dialogulel). 

e. Intelrpe lrsonal commulnication (dialogulel). Thel goal of intelrpelrsonal discoulrse l 

is to prelse lrve l social tiels rathelr than to transmit facts and information. Stulde lnts 
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arel fre lqulelntly askeld to talk aboult how thely arel fe lelling. 

f. E lxhaulstive l (monologule l). Stu ldelnts are l relqulire ld to dellivelr lelngthy 

monologule ls as part of oral relports, sulmmariels, or pre lse lntations. 

g. E lxhaulstive l (monologule l). Stu ldelnts are l relqulire ld to dellivelr lelngthy 

monologule ls as part of oral relports, sulmmariels, or pre lse lntations. 

It is apparelnt that storytellling is a form of spe laking activity that is re llateld to 

a varielty of othelr type ls of spe laking activitiels. Livel e lxpe lrielncels is an activity that 

re lqulirels both a storytelllelr and an auldielnce l, so thel stulde lnts will participatel as both 

a spe lakelr and an auldie lncel, pe lrforming the lir narrativel and relsponding to anothelr 

story. Thel narrativel will elncoulragel stulde lnts to practicel imitating and intelnsive l 

spe laking as a sort of prelparation belforel pelrforming thel liveld elxpe lrielncels. The l 

stulde lnts will theln bel compellleld to relspond to thel talel as if thely welre l in thel auldielncel. 

Liveld elxpe lrielnce ls will havel a positivel influlelnce l on thel lelarnelrs' spe laking skills 

sincel the ly telach thelm how to talk with prope lr gelstulre ls and intonation. It is 

advantagelouls for the l stuldelnts to maintain the lir elxtelnsive l spe laking skills. As a relsullt 

of this elxplanation, liveld elxpe lrielncels may be l ulse ld in a varielty of selttings, inclulding 

spe laking classe ls and many typels of jobs. This may bel ulse ld by the l te lachelr as a 

crelativel melthod to introdulcel a job as a topic in thel classroom. 

G. Previous Studies 

Thelre l arel se lve lral stuldiels had be le ln done l aboult thel implelmelntation of 

storytellling telchniqulels in telaching spelaking. In this selction, I disculss brie lfly the l 

pre lviouls re llateld stuldy of storytellling telaching to givel a clelar foulndation and sulpport 

to thel pre lse lnt stuldy. 
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One l of thel pre lviouls stuldie ls has done l by Inayah (2015). Thel relse larch was 

condulcteld in thel telnth gradel of a selnior high school in Bandulng. Thel re lse larchelr 

u lse ld a qulasi-elxpe lrimelntal delsign involving 30 stu lde lnts in thel e lxpe lrimelntal groulp 

and in thel control groulp relspe lctivelly. Thel e lxpelrimelntal groulp was giveln the l 

trelatmelnt with thel storytellling telchniqule l, whilel thel control groulp with the l 

convelntional telchniqulel. The l instrulmelnt ulse ld we lre l spe laking telsts (pre l-telst and post-

telst) give ln to both groulps, and qu le lstionnairels to thel e lxpe lrimelntal groulp only. 23 

Thel re lsullt of this stuldy shows that: thel storytellling telchniqule l affelcteld improving 

stulde lnts’ spe laking ability and ovelrall stulde lnts’ attitulde ls toward the l implelmelntation 

of thel storytellling telchniqulel we lrel positivel belcaulse l thely e lnjoyeld thel lelarning 

procelss and the ly we lrel intelre lste ld in thel story 

Thel se lcond prelviouls re llateld stuldy has by Goncalvas elt al. (2019). Thel aim of 

this re lse larch is to find oult whe lthe lr the l ulse l of narrativel to improvel stulde lnts' spe laking 

abilitiels can improvel thelir spelaking abilitie ls and whelthelr thelrel is a relal diffelre lnce l 

be ltwele ln spe laking abilitiels be lforel and aftelr ulsing thel storytellling melthod. Twelnty-

two se lcond gradel stuldelnts from a Catholic school in Brazil participateld in this stuldy 

as re lsponde lnts. In this relse larch, qulalitativel de lscriptivel analysis was ulse ld. The l 

avelrage l scorel of stulde lnts belfore l and aftelr thel telst is delte lrmineld ulsing qulalitative l 

telchniqulels. Me lanwhile l, de lscriptivel analysis was ulse ld to show the l ave lragel score l of 

thel post-te lst compareld to the l pre l-telst and to e lxplain thel re lsullts e lxpe lrielnceld by 

stulde lnts dulring thel pre l-te lst withoult re lse larche lr participation whe ln ulsing storyte llling 

to telach spelaking ability.  

Thel third re llelvant was condulcteld by Citrayasa (2019). This relse larch was 
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condulcteld at Julnior High School Stulde lnts’ Liveld E lxpe lrie lncels Of Le larning E lnglish 

Ulsing Bulsulul”. Re lse larche ls on MALL mostly foculs on how le larning by ulsing mobile l 

phone ls givels significant elffe lct on selcond/ fore lign langulagel skills. Howe lve lr, only 

fe lw which foculs on thelir liveld-e lxpelrie lncels of lelarning Elnglish ulsing thelir 

smartphonels anywhelre l oultsidel thelir class and anytimel oultsidel thelir school timel can 

re lvelal melanings re llateld to the lir awarelnelss, be llie lfs, and actions. This re lse larch is 

theln aimeld at delscribing and intelrpre lting thel stuldelnts’ liveld elxpe lrielncel of ulsing a 

mobilel application namelly Bulssul for le larning Elnglish. Thel stuldy is a helrmelne lultic 

phe lnomelnology stuldy which foculse ls on thel de lscription and intelrpre ltation of the l 

stulde lnts’ liveld e lxpelrie lncels of u lsing Bulsulul to lelarn Elnglish. Thelre l we lrel two 

participants intelrvielwe ld ulsing in-de lpth inte lrvielws and the l data was in thel form of 

telxts. Thel re lsullt shows thel participants’ live ld elxpe lrielncels showe ld some l elmpirical 

melanings: ulbiqulitouls le larning, fuln lelarning, and ulse lfull Elnglish lelarning assistant. 

This stuldy also re lve lals thel finding of transcelnde lnt melaning that Bulsulul e lncoulrageld 

thelm to belcomel morel aultonomouls le larne lrs. Thel culrre lnt stuldy diffelrs in celrtain 

ways from thelse l e larlielr, similar invelstigations. In this stuldy, I elmployeld 

e lxpelrimelntal telaching, which took placel ove lr thel coulrse l of six me leltings. The l SPSS 

program was ultilizeld to asse lss the l pre lte lst and posttelst relsullts. This program 

facilitatels qulick, relliablel, and simplel data analysis. 

Thel last re llelvant relse larch was carrield oult by Ikrammulddin (2017). Thel 

re lse larch took placel at Insan Qulr’ani Boarding School whelre lby thel relse larch sulbje lct 

was the l se lcond gradel. The l re lse larchelr ulse ld Classroom Action Relse larch (CAR) 25 

de lsign which melans thel re lse larchelr did elxpe lrimelntal telaching (prel-e lxpelrimelntal), 
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telsts, and qule lstionnairels. Pulrposive l sampling is thel telchniqulel that thel re lse larchelr 

u lse ld in choosing thel samplel. Thel re lsullt of the l relse larch delmonstrateld that thel pre ltelst 

and post-telst we lre l analyzeld by ulsing a statistical formulla. According to thel re lsullts 

of thel re lse larch, applying thel storyte llling telchniqulel in telaching spelaking coulld 

improvel stulde lnts’skills. It was prove ln by the l improvelmelnt of the l me lan score l which 

was shown highe lr (72.6 to 84). Morelove lr, baseld on thel analysis of qule lstionnairels, 

most of thel stulde lnts gavel a positivel re lsponse l to thel storyte llling telchniqule l. Finally, 

it coulld be l concluldeld that thel ulse l of the l storytellling telchniqule l improveld the l 

stulde lnts’ skill in spelaking and thelir intelrelst in spe laking. 

This prelviouls re llateld relse larch is diffelrelnt from thel culrrelnt relse larch stuldy. In 

this relse larch, I ulse ld elxpe lrimelntal telaching that occulrre ld ove lr six mele ltings, and the l 

data obtaineld from thel preltelst and posttelst we lre l analyzeld throulgh SPSS application. 

This application makels data analysis fast, valid and elasy. In this re lse larch thelre l is 

one l qule lstion and to answelr the l qule lstion is the lre l a significant diffelrelnce l be ltwele ln 

stulde lnt improvelmelnt in telaching spelaking throulgh thel lifel e lxpe lrielncel story 

melthod? So he lrel I ulse l a hypothelsis to melasulre l it. 

a) Nulll hypothelsis (Ho) that thel lifel e lxpelrielncel story stratelgy will havel no elffe lct 

improvel stu lde lnts' spe laking skills. 

b) Altelrnativel hypothe lsis (Ha) that thel lifel e lxpe lrielncel story strate lgy will be l 

e lffelctivel in improving stuldelnts' spe laking skills.
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CHAPTER III 

RESEARCH METHODOLOGY 

 

In this chaptelr, thel relselarchelr provideld a gelnelral elxplanation of thel relselarch 

delsign, relselarch sitels and samplels, data collelction telchniqulels, and analysis telchniqulels. 

A. Research Design 

This relse larch ulse ls a qulantitativel melthod. According to Crelswe lll (2012), thel 

qulantitativel melthod is thel correllation de lsign in which invelstigators ulse l thel 

correllational statistic to delscribe l and melasulre l the l de lgrele l of association (or 

re llationship) beltwele ln two or morel variablels or se lts of score ls. The l delsign of this 

stuldy is prel-e lxpelrimelntal. Arifin (2014) stateld that elxpelrimelntal relse larch is thel 

practicel of stuldying some lthing ulnde lr varying conditions and obselrving othelr 

things. Thel charactelristics of thel pre l-elxpe lrimelntal delsign incluldel pre ltelsts and 

posttelsts; the lrel is no control groulp. According to Gay and Airasain (2012), a selt of 

pre ltelsts and thel posttelst layoult takels a se lt, preltelste ld, elxpose ld to trelatmelnt, and 

posttelst.   

According to Sulgiyono (2018), qulantitative l data is a relse larch melthod baseld 

on positivistic (concreltel data); relse larch data is in thel form of nulmbe lrs that will bel 

melasulre ld ulsing statistics as a coulnting telst tool, rellateld to thel problelm beling stuldield 

in ordelr to re lach a conclulsion. 

B. Research Location  

I carrield oult this spelaking improvelme lnt le lsson for class II stuldelnt's at SMP 

Ne lge lri 1 Naman Telran, situlateld in Kultarayat Villagel, Naman Telran Sulbdistrict, 
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Karo Re lgelncy, North Sulmatra. 

C. Population and Sample 

1. Population  

According to Sulgiyono (2011), popullation is a ge lnelralization consisting of 

objelcts or sulbje lcts that havel celrtain qulalitie ls and charactelristics that arel de ltelrmineld 

by re lse larchelrs to bel stuldie ld and theln conclulsions drawn. The l popullation of this 

stuldy was class II stulde lnts of SMP Ne lge lri 1 Naman Telran, Karo Relge lncy, North 

Sulmatra. Thel popullation for this stuldy was 60 stulde lnts. 

2. Sample  

A sample l is a part of a sulbje lct or objelct that relpre lse lnts a popullation. Baseld 

on Sulgiyono (1997), the l pe lrcelption is that thel samplel is a small portion of thel 

nulmbelr and charactelristics of thel popullation. In this se lction thel re lse larchelr will takel 

samplels from class II stulde lnts of SMP Ne lge lri 1 Naman Telran, Karo Relgelncy, 

North Sulmatra. Thel telchniqulel in this re lse larch is elxpelrimelntal and classroom 

control. Thel control and elxpe lrimelntal classe ls we lre l divideld into two, namelly 30 

stulde lnts for thel control class and 30 stulde lnts for thel e lxpe lrimelntal class. So this 

telchniqulel will bel re llelvant for class II stulde lnts at SMP Ne lge lri 1 Naman Telran. 

D. Data Collection 

To collelct thel ne lcelssary qulantitativel data, I carrield oult thel following procelss: 

1. Experimental Teaching 

Telaching elxpelrimelnts arel a spe lcial typel of instrulctional delsign. I condulcteld 

E lxpelrimelntal telaching in classels attelnde ld by relse larch samplels to collelct data. My 

e lxpelrimelntal telaching occulrre ld ove lr 6 me le ltings. Bellow are l thel ste lps I took dulring 
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my elxpe lrimelntal telaching. 

1) First Me le lting 

• Explanation about pre-test. 

• Distribute pre test to the student. 

• Pre-test, vocabulary, pronoun and grammar 

• Closing 

 

2) Se lcond Me lelting 

• Re lse larchelr providels videlos aboult re lcoulnt telxts 

• Stulde lnts listelne ld to thel relse larchelr telll his lifel elxpelrie lncel aboult " My 

English Learning Experiences". Thel re lse larchelr provide ls a brielf 

e lxplanation of relcoulnt telxt, its melaning, pulrpose l, telxt strulctulre l, telxt type l 

and lingulistic charactelristics.  

• Thel Stu lde lnts arel aske ld to form groulps of 5 stulde lnts elach. 

• Thel re lse larchelr gavel a telxt aboult "My English Learning Experiences“ to 

e lach groulp. 

• E lach groulp disculsse ls and e lxchangels vocabullary to compleltel the l tasks 

giveln by the l relse larchelr. 

• E lach groulp pre lselnts the l relsullts and re lads the l telxt. 

3) Third Mele lting 

• Thel re lse larchelr providels a brielf e lxplanation of thel re lcoulnt-telxt and a 

re lvielw of the l last mele lting. 

• Re lse larchelr providel elxamplels of how to te lll storiels of lifel-e lxpelrielnce ls  

• Thel re lse larchelr gavel stulde lnts a telxt aboult “My Elnglish Lelarning 

E lxpelrie lncel” 
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• Re lse larchelrs relad stulde lnts' te lxts relpe lateldly and providel vocabullary at 

e lach mele lting. 

• Stulde lnts told storiels in front of thel class. 

4) Foulrth Me le lting 

• Thel re lse larchelr provide ld a brielf e lxplanation of the l re lcoulnt te lxt and a 

re lvielw of the l last mele lting. 

• Re lse larchelr providels e lxamplels of how to te lll storiels of live ld-elxpe lrielnce ls 

• Re lse larchelr givels stulde lnts a telxt aboult “My English Learning 

Experiences” 

• Thel re lse larchelr re lad thel telxt, re lpe lateld by the l stuldelnts and the l re lse larchelr 

providels vocabullary at elach melelting 

• Thel stu lde lnts told storiels in front of thel class. 

5) Fivel Melelting 

• Thel relselarchelr givels a brielf elxplanation aboult how to relcoulnt and relvielw 

telxts at thel last melelting. 

• Stuldelnts relcoulnt telxts ulsing thel vocabullary thely ulndelrstand dulring thel 

melelting. 

6) Sixth Melelting 

• Stuldelnts told thelir lifel-elxpelrielncels in front of thel class, tellling thelir frielnds.    

2. Test 

In eldulcational relse larch, thel school systelm telsts we lre l ulse ld in eldulcational 

re lse larch and thel classroom to collelct information and asselss stulde lnts' skills, 

knowle ldgel, and intellligelncel. Thel Achielve lmelnt Telst is onel sulch popullar telchniqule l 



28  

 

that is ulse ld to asselss a pelrson's le lvell of le larning. Thelse l elxams asselss a pelrson's 

compeltelncy and mastelry across a rangel of sulbje lct arelas. Thel topic was sulgge lste ld 

by thel re lse larchelr, who also gavel a thoroulgh ju lstification. Thel re lse larchelr can 

distingulish be ltwe le ln stulde lnts' abilitiels by de lvelloping an elxam. At the l first mele lting, 

stulde lnts takel a pre ltelst. Afte lr tre latmelnt, the ly takel a postte lst. Thel pre l-telst asse lsse ls 

stulde lnts' anxielty lelve lls aboult storytellling with thel sulbje lct of “liveld e lxpelrie lncels” 

be lforel the l trelatmelnt. 

Dielsels Telsts Objelctivel is to gaulgel a stuldelnt's advancelmelnt in a spelcific sulbjelct 

arela. Thel melan scorel of thel data was deltelrmineld by thel relselarchelr ulsing Microsoft 

Elxcell's "Avelragel" formulla. A groulp of nulmbelrs was mulltiplield by thelir coulnt to 

deltelrminel thel melan. Thel relselarchelr melasulreld stuldelnts' spelaking comprelhelnsion ulsing 

thel story liveld elxpelrielncels modell, and theln ulseld thel SPSS-Softwarel to calcullatel thel 

data. Ulsing thel story-liveld elxpelrielncels modell, thel T-telst is ulseld to comparel thel 

spelaking comprelhelnsion lelvells of stuldelnts in thel elxpelrimelntal- and control groulps.   

3. Speaking Rubric Score 

A spe laking scoring rulbric was ulse ld to asse lss and collelct data on thel stulde lnts' 

spe laking abilitiels. Thel spe laking scorels of the l stulde lnts we lrel e lvalulateld ulsing Harris's 

(1977, as citeld in Azizah, 2016) rulbric both in thel prel- and post-telst phase ls. The l 

implelmelntation of a spelaking scoring rulbric is melntioneld in this stuldy as a possiblel 

soulrce l of anxielty for stuldelnts. This is be lcaulse l, as was cove lre ld in chaptelr 1, stulde lnts 

arel awarel of a varielty of langulagel-re llateld topics, inclulding vocabullary, pronoulns, 

grammar, flule lncy, and comprelhelnsion. As sulch, anxielty may arisel as a re lsullt of the l 

fe lar of making mistakels. 
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Table. 3.1 Speaking Scoring Rubric  
 

Categories Range Score Aspects 

 

 

 

 

 

 

   Vocabullary 

5 (95-100) Ulse l of vocabu llary and elxpre lssions likel a 

nativel Spe lakelr 

4 (85-94) Some ltimels ulse l inappropriatel words and 

havel to 

re larrangel ide las 

3 (75-84) Fre lqule lntly ulse l thel wrong word,

 and convelrsation is somelwhat 

limiteld be lcaulse l of inadelqulatel vocabullary. 

2 (65-74) Misulse l of words and ve lry limiteld 

vocabullary 

makels ulnde lrstanding qulitel difficullt 

1 (Be llow 65) Spe le lch is so halting and fragmelntary. 

 

 

 

 

 

 

 

        

Pronulnciation 

5 (95-100) Thel accelnt soulnds likel a nativel spe lakelr, and 

it 

is simplel to ulndelrstand. 

4 (85-94) E lasy to ulndelrstand elve ln with a celrtain 

accelnt 

3 (75-84) Impropelr pronulnciation makels listelne lrs 

havel to concelntratel more l 

2 (65-74) Difficullt to ulnde lrstand be lcaulse l thelre l 

arel pronulnciation problelms that arel ofteln 

re lpelateld 

1 (Be llow 65) Thel problelm with pronulnciation is so 

se lriouls that it can't bel ulndelrstood 

 

 

 

Flule lncy 

5 (95-100) Flule lnt likel a nativel spe lakelr 

4 (85-94) Flule lnt se lelms a littlel distracteld by thel 

langulage l Problelm 

3 (75-84) Langulage l issule ls caulse l some l flule lncy 

challelnge ls 

2 (65-74) Ofte ln helsitating and stopping dule l to 

langulage l barrielrs. 

 1 (Be llow 65) Spe le lch stu lttelrs and bre laks off,

 making 

discoulrse l impossiblel 

Ad: Ali 2022 

 

E. Data Analysis Technique 

Afte lr thel data has beleln collelcteld in its elntirelty from thel telst re lsullts, thel ne lxt 

stagel is thel data analysis stagel. Thel collelcteld data is theln procelsse ld ulsing statistics 

that sulit thel variants of thel two samplel groulps. The l formulla ulse ld is as follows: 
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1. Calculating the average score of pretest and post test 

Thel ave lragel valule l is calcullateld ulsing the l statistical formulla proposeld by 

Suldjana, which is as follows: 

𝑋 = 
∑𝑋

𝑁
 

Information: 

𝑋 = Thel melan or avelrage l valulel soulght 

∑𝑋 = Total scorel X 

N  = Total samplel 

 

2. Calculating Percentages 

Afte lr thel data is obtaineld, elach componelnt is theln procelsse ld ulsing ce lrtain 

conditions. To deltelrminel the l lelvell of stulde lnts' spe laking skills, data analysis is ulse ld 

base ld on thel avelragel scorel of thel telst relsullts which arel analyzeld ulsing a simplel 

statistical formulla with pelrcelntagel calcullations calleld fre lqule lncy distribultion, 

namelly: 

𝑃 =  
𝐹

𝑁
 𝑥 100% 

Information: 

P  = Pe lrse lntasel 

F  = Fre lqulelncy 

N = Samplel  

100%  = Fixe ld nulmbelr 
  

To find oult thel le lvell of the lsel critelria, theln thel data obtaineld score ls (%) with 

de lscriptivel analysis of pelrcelntagels with standard critelria norms as follows: 

Table 3.2 Students' Mean Score Classification 

 

Kategori Kriteria 

80 – 100 Ve lry Good 

60 – 79 Good 

40 – 59 Pre ltty Good 

20 – 39 Not Good 

00 – 19 Not Good 

Soulrce l: Sulgiyono, 2018. 
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1. Normality Test 

Thel normality telst in the l re lse larch was carrield oult to de lte lrminel whe lthe lr the l 

data in thel post-telst of thel elxpe lrimelntal class ulnde lr stuldy was normally distribulteld 

or not. As for thel telst elqulipmelnt ulse ld to de ltelrminel whe lthelr thel data is normally 

distribulte ld or not, thel aulthor ulse ls the l Kolmogorov-Smirnova telst and thel Shapiro-

Wilk telst ulsing the l SPSS ve lrsion 26 application provideld that thel significancel valulel 

is > 0.05 the ln thel data is normally distribulteld, conve lrse lly if thel significancel valule l 

is < 0 .05 theln thel data is not normally distribulte ld (Sulgiyono, 2019:109). 

2. Hypothesis Testing 

To telst the l hypothe lsis, the l Mann Whitnely Te lst was ulse ld for both 

e lxpelrimelntal class post telst lelarning oultcomels valu lels ulsing SPSS ve lrsion 26. Thel 

de lcision making is, if thel significancel valule l is < 0.05, the ln thel hypothelsis is 

accelpteld, convelrse lly if thel significancel valule l is > 0.05, the ln thel hypothe lsis is 

re ljelcteld. 

Table. 3.3 The l Critelria for thel Hypothe lsis telsting 

 
Comparison Hypothelsis  

H0 H1 

t-valule ls<alpha scorel Reljelcteld Accelpteld 

t-valule ls>alpha scorel Accelpteld Reljelcteld 

 

Thel tablel 3.3 shows if thel t valulel is smalle lr than 0.05 (alpha scorel), thel nulll 

hypothelsis is re ljelcteld, whilel thel altelrnative l hypothelsis is accelpteld. More love lr, if the l 

t valule l is e lqulal or highe lr than <0.05, the l nulll hypothelsis is acce lpteld while l the l 

altelrnativel is re ljelcteld. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

A. Finding  

This relse larch was condulcteld at SMP Ne lge lri 1 Naman Telran, Karo district, 

North Sulmatelra. Dulring May 17 - 20 May, 2023. Thel samplel of this stuldy we lrel 

se lcond gradel stulde lnt of SMP Ne lge lri 1 Naman Telran. 

B. Description of Learning Outcome Data 

In this se lction, relse larch findings arel e lxplaineld re lgarding improving thel 

E lnglish spelaking skills of stulde lnts at SMP Ne lge lri 1 Naman Telran belfore l and aftelr 

lelarning with direlct elxpe lrielncel for thel e lxpe lrimelntal class and control class. Thel 

pre ltelst and post telst scorels for thel e lxpelrimelntal and control classe ls can bel se leln in 

Tablel 4.1. 

Table 4.1 Pre l Telst and Post Telst Score ls for E lxpelrimelnt Class 

 

Experimental Class 

Respondent Pre-Test 
Post-

Test 

1 65 70 

2 65 70 

3 70 78 

4 72 80 

5 73 80 

6 74 82 

7 70 77 

8 69 78 

9 68 82 

10 70 80 

11 75 90 

12 76 78 

13 65 75 
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14 70 75 

15 70 78 

16 65 74 

17 60 77 

18 74 80 

19 76 92 

20 76 90 

21 70 80 

22 75 90 

23 75 90 

24 70 86 

25 55 70 

26 63 76 

27 70 88 

28 60 75 

29 68 73 

30 70 86 

Mean Score 2070 2405 

 

 

C. Calculating the Average Value 

Thel ne lxt stelp is to carry oult an analysis by calcullating thel avelrage l valulel of 

improvelmelnt in the l E lnglish spe laking skills of stu lde lnts at SMP Ne lge lri 1 Naman 

Telran, namelly as follows: 

a. E lxpelrimelntal Class Prel Telst Ave lrage l 

𝑥  =  
∑𝑥

𝑁
 

    =  
2070

30
 

= 69 

Base ld on thel relsullts of thel calcullations above l, thel avelragel score l for Elnglish 

spe laking skills belfore l be ling giveln e lxpe lrimelntal class trelatmelnt was 69 and was 

classifield as good. 
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b. E lxpelrimelntal Class Post Telst Ave lragel 

𝑥  =  
∑𝑥

𝑁
 

                =  
2405

30
 

     = 80. 

Base ld on thel relsullts of thel calcullations above l, thel avelragel score l for Elnglish 

spe laking skills aftelr be ling give ln e lxpelrimelntal class tre latmelnt was 80 and was 

classifield as velry good. 

Table 4.2 Pre l Telst and Post Telst Score ls for Control Class 

 

 

Control Class 

Respondent Pre-Test 
Post-

Test 

1 60 66 

2 55 65 

3 60 68 

4 74 80 

5 68 75 

6 70 76 

7 65 72 

8 68 70 

9 65 72 

10 68 74 

11 72 78 

12 70 80 

13 64 70 

14 68 73 

15 66 72 

16 56 65 

17 60 70 

18 65 72 

19 70 78 

20 72 80 

21 68 76 
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22 70 82 

23 70 84 

24 68 78 

25 55 65 

26 60 66 

27 66 74 

28 56 65 

29 65 72 

30 68 76 

Mean Score 1962 2194 

 

c. Control Class Prel Te lst Ave lragel 

𝑥  =  
∑𝑥

𝑁
 

                =  
1962

30
 

     = 65 

Base ld on thel relsullts of thel calcullations above l, thel avelragel score l for Elnglish 

spe laking skills in thel control class in thel pre ltelst was 65 and was classifie ld as good. 

d. Control Class Post Telst Ave lragel 

 𝑥  =  
∑𝑥

𝑁
 

                 =  
2194

30
 

      = 73 

Base ld on thel relsullts of thel calcullations above l, thel avelragel score l for Elnglish 

spe laking skills in thel control class in thel post telst was 73 and was classifield as good. 
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D. Calculating Category Percentages 

Afte lr obtaining thel avelragel prel-telst and post-telst score ls for both classe ls, in 

thel ne lxt stagel thel pe lrcelntagels arel calcullate ld baseld on thel scorel catelgoriels obtaineld 

by thel stulde lnts as shown in Tablel 4.3. 

Table 4.3 Catelgorization of Pre l Telst and Post Te lst Score ls for E lxpe lrimelntal and 

Control Classels 

 

No 

 

Namel 

 

E lxpelrimelntal Class Scorel Control Class Scorel 

Prel 

Telst 
Catelgory 

Post 

Telst 
Catelgory 

Prel 

Telst 
Catelgory 

Post 

Telst 

 

Catelgory 

1 S1 65 Good 70 Good 60 Good 66 Good 

2 S2 65 Good 70 Good 55 
Preltty 

Good 
65 Good 

3 S3 70 Good 78 Good 60 Good 68 Good 

4 S4 72 Good 80 Good 74 Good 80 
Velry 

Good 

5 S5 73 Good 80 Good 68 Good 75 Good 

6 S6 74 Good 82 
Velry 

Good 
70 Good 76 Good 

7 S7 70 Good 77 Good 65 Good 72 Good 

8 S8 69 Good 78 Good 68 Good 70 Good 

9 S9 68 Good 80 
Velry 

Good 
65 Good 72 Good 

10 S10 70 Good 82 
Velry 

Good 
68 Good 74 Good 

11 S11 75 Good 80 
Velry 

Good 
72 Good 78 Good 

12 S12 76 Good 90 
Velry 

Good 
70 Good 80 

Velry 

Good 

13 S13 65 Good 78 Good 64 Good 70 Good 

14 S14 70 Good 75 Good 68 Good 73 Good 

15 S15 70 Good 78 Good 66 Good 72 Good 

16 S16 56 
Preltty 

Good 
74 Good 56 

Preltty 

Good 
65 Good 

17 S17 60 Good 77 Good 60 Good 70 Good 

18 S18 74 Good 80 
Velry 

Good 
65 Good 72 Good 

19 S19 76 Good 92 
Velry 

Good 
70 Good 78 Good 

20 S20 76 Good 90 
Velry 

Good 
72 Good 80 

Velry 

Good 

21 S21 70 Good 80 
Velry 

Good 
68 Good 76 Good 

22 S22 75 Good 90 
Velry 

Good 
70 Good 82 

Velry 

Good 

23 S23 75 Good 90 
Velry 

Good 
70 Good 84 

Velry 

Good 
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24 S24 70 Good 86 
Velry 

Good 
68 Good 78 Good 

25 S25 55 
Preltty 

Good 
70 Good 55 

Preltty 

Good 
65 Good 

26 S26 63 Good 76 Good 60 Good 66 Good 

27 S27 70 Good 88 
Velry 

Good 
66 Good 74 Good 

28 S28 60 Good 75 Good 56 
Preltty 

Good 
65 Good 

29 S29 68 Good 73 Good 65 Good 72 Good 

30 S30 70 Good 86 
Velry 

Good 
68 Good 76 Good 

 

a. Percentage of Experimental Class 

(1) Pe lrcelntagel of E lxpelrimelntal Class Prel Te lst 

In this selction, thel pe lrcelntagel classification of prel-telst E lnglish spelaking skills 

for thel e lxpe lrimelntal class is calcullateld ulsing thel following formulla: 

𝑉𝑒𝑟𝑦 𝐺𝑜𝑜𝑑     𝑃 =
0

30
 𝑥 100% = 0% 

𝐺𝑜𝑜𝑑                𝑃 =
28

30
 𝑥 100% = 93% 

𝑃𝑟𝑒𝑡𝑡𝑦 𝐺𝑜𝑜𝑑  𝑃 =
2

30
 𝑥 100% = 7% 

𝑁𝑜𝑡 𝐺𝑜𝑜𝑑       𝑃 =
0

30
 𝑥 100% = 0% 

𝑉𝑒𝑟𝑦 𝑃𝑜𝑜𝑟     𝑃 =
0

30
 𝑥 100% = 0% 

 

Table 4.4 Elxpe lrimelntal Preltelst Pe lrcelntage l 

 

No Category Frequency Percentage 

1 Ve lry Good 0 0% 

2 Good 28 93% 

3 Pre ltty Good 2 7% 

4 Not Good 0 0% 

5 Ve lry Poor 0 0% 

Total 30 100% 

 

Base ld on thel calcullation of thel pe lrcelntagel lelve ll of prel-te lst Elnglish spe laking 

skills for thel e lxpelrimelntal class, it can bel de lpicteld in Diagram 4.1. 
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Figulre l 4.1 Pe lrcelntagel of Elxpe lrimelntal Class Pre l-Te lst Elnglish spe laking Skills 

 

Diagram 4.1 abovel shows that thel ave lragel pe lrcelntagel lelve ll of pre l-telst E lnglish 

spe laking skills in thel e lxpe lrimelntal class is classifield as fair. Of the l 100% of 

athleltels, 93% are l in the l good cate lgory and 7% are l in the l pre ltty good. Howe lve lr, 

thelre l is none l in thel velry good, not good and ve lry poor catelgoriels. 

(2) Pe lrcelntagel of E lxpelrimelntal Class Post Telst 

In this selction, thel pelrcelntagel classification of post-telst Elnglish spe laking 

skills for thel e lxpelrimelntal class is calcullate ld ulsing thel following formulla: 

𝑉𝑒𝑟𝑦 𝐺𝑜𝑜𝑑     𝑃 =
14

30
 𝑥 100% = 0% 

𝐺𝑜𝑜𝑑                𝑃 =
16

30
 𝑥 100% = 93% 

𝑃𝑟𝑒𝑡𝑡𝑦 𝐺𝑜𝑜𝑑  𝑃 =
0

30
 𝑥 100% = 7% 

𝑁𝑜𝑡 𝐺𝑜𝑜𝑑       𝑃 =
0

30
 𝑥 100% = 0% 

𝑉𝑒𝑟𝑦 𝑃𝑜𝑜𝑟     𝑃 =
0

30
 𝑥 100% = 0% 
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Table 4.5 Elxpe lrimelntal Post Telst Pe lrcelntagel 

 

No Category Frequency Percentage 

1 Ve lry Good 14 47% 

2 Good 16 53% 

3 Pre ltty Good 0 % 

4 Not Good 0 0% 

5 Ve lry Poor 0 0% 

Total 30 100% 

 

Base ld on thel calcullation of thel pe lrcelntagel lelve ll of post-telst Elnglish spe laking 

skills for thel e lxpelrimelntal class, it can bel de lpicteld in Diagram 4.2. 

 
Figulre l 4.2 Pe lrcelntagel of Elxpe lrimelntal Class Post-Te lst E lnglish Spelaking Skills 

 

Diagram 4.2 abovel shows that the l ave lragel pe lrce lntagel lelve ll of E lnglish 

Spe laking skills in thel e lxpe lrimelntal class post te lst is classifield as good. Of the l 100% 

of athleltels, 47% arel in thel velry good catelgory and 53%% arel in thel good catelgory. 

Howe lve lr, none l of thelm arel in thel preltty good, not good and velry poor catelgory. 

b. Percentage of Control Class 

(1) Pe lrcelntagel of Control Class Prel Te lst 

In this selction, thel pelrcelntagel classification of post-telst Elnglish spe laking 
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skills for thel control class is calcullateld ulsing thel following formulla: 

𝑉𝑒𝑟𝑦 𝐺𝑜𝑜𝑑     𝑃 =
0

30
 𝑥 100% = 0% 

𝐺𝑜𝑜𝑑                𝑃 =
26

30
 𝑥 100% = 86% 

𝑃𝑟𝑒𝑡𝑡𝑦 𝐺𝑜𝑜𝑑  𝑃 =
4

30
 𝑥 100% = 14% 

𝑁𝑜𝑡 𝐺𝑜𝑜𝑑       𝑃 =
0

30
 𝑥 100% = 0% 

𝑉𝑒𝑟𝑦 𝑃𝑜𝑜𝑟     𝑃 =
0

30
 𝑥 100% = 0% 

Table 4.6 Class Post Telst Pe lrce lntagel 

 

No Category Frequency Percentage 

1 Ve lry Good 0 0% 

2 Good 26 86% 

3 Pre ltty Good 4 14% 

4 Not Good 0 0% 

5 Ve lry Poor 0 0% 

Total 30 100% 

 

Base ld on thel calcullation of thel pe lrcelntagel lelve ll of post-telst Elnglish spe laking 

skills for thel control class, it can bel delpicte ld in Diagram 4.3. 

 
Figulre l 4.3 Pe lrcelntagel of Elxpe lrimelntal Class Post-Te lst E lnglish Spelaking Skills 

 

Diagram 4.3 abovel shows that the l ave lragel pe lrce lntagel lelve ll of E lnglish 
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spe laking skills in thel control class post te lst is classifield as good. Of the l 100% of 

athleltels, 86% arel in thel good catelgory and 14%% arel in thel pre ltty good catelgory. 

Howe lve lr, none l of thelm arel in thel velry good, not good and velry poor catelgory. 

(2) Pe lrcelntagel of Control Class Post Telst 

In this selction, thel pelrcelntagel classification of post-telst Elnglish spe laking 

skills for thel control class is calcullateld ulsing thel following formulla: 

𝑉𝑒𝑟𝑦 𝐺𝑜𝑜𝑑     𝑃 =
5

30
 𝑥 100% = 17% 

𝐺𝑜𝑜𝑑                𝑃 =
25

30
 𝑥 100% = 83% 

𝑃𝑟𝑒𝑡𝑡𝑦 𝐺𝑜𝑜𝑑  𝑃 =
0

30
 𝑥 100% = 0% 

𝑁𝑜𝑡 𝐺𝑜𝑜𝑑       𝑃 =
0

30
 𝑥 100% = 0% 

𝑉𝑒𝑟𝑦 𝑃𝑜𝑜𝑟     𝑃 =
0

30
 𝑥 100% = 0% 

Table 4.7 Class Post Telst Pe lrce lntagel 

 

No Category Frequency Percentage 

1 Ve lry Good 5 17% 

2 Good 25 83% 

3 Pre ltty Good 0 0% 

4 Not Good 0 0% 

5 Ve lry Poor 0 0% 

Total 30 100% 

 

Base ld on thel calcullation of thel pelrce lntagel lelve ll of post-telst E lnglish Spelaking 

skills for thel control class, it can bel delpicte ld in Diagram 4.4. 
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Figulre l 4.4 Pe lrcelntagel of Elxpe lrimelntal Class Post-Te lst E lnglish Relading Skills 

 

Diagram 4.4 abovel shows that the l ave lragel pe lrce lntagel lelve ll of E lnglish 

spe laking skills in thel control class post te lst is classifield as good. Of the l 100% of 

athleltels, 83% are l in thel good catelgory and 17%% are l in thel ve lry good catelgory. 

Howe lve lr, none l of thelm arel in thel preltty good, not good and velry poor catelgory. 

E. Normality Test of Learning Results for Experimental Class and Control 

Class 

Thel normality telst is ulse ld to deltelrminel whe lthelr thel data from thel samplel has 

a normal distribultion or not. To obtain normal distribultion data, it was telste ld ulsing 

thel Chi Squlare l formulla ulsing SPSS ve lrsion 26. Thel SPSS oultpult for the l normality 

telst can bel se le ln in Tablel 4.8. 

Table 4.8 Normality Telst Relsullts 

 

Tests of Normality 

 
Class 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

Lelarning 

Re lsullts of 

Pre l-telst e lxpe lrimelntal 

class 
.143 30 .146 .939 30 .102 
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E lxpelrimelntal 

and Control 

Classe ls 

Post-te lst 

e lxpelrimelntal class 
.214 30 .112 .939 30 .103 

Pre l-telst control class .185 30 .115 .872 30 .113 

Post-te lst control 

class 
.201 30 .109 .662 30 .112 

a. Lillielfors Significancel Correlction 

 

Base ld on the l normality telst tablel abovel, it can bel se le ln that thel significancel 

valule l in both normality telsts, both thel Kolmogorov-Smirnova telst and the l Shapiro-

Wilk telst, obtaineld a sig valulel > 0.05, so all thel data is delclareld to bel normally 

distribulte ld. 

F. Hypothesis Testing 

Base ld on thel re lsullts of thel Mann Whitnely telst for the l two post te lst lelarning 

oultcomels valulels for thel elxpe lrimelntal class and control class ulsing SPSS ve lrsion 

26, thel following oultpult was obtaineld: 

Tabell 4.9 Hasil Ulji Ulji Mann Whitnely 

 

 Post Te lst 

Mann-Whitnely Ul 171.000 

Wilcoxon W 577.000 

Z -3.687 

Asymp. Sig. (2-taileld) .000 

a. Groulping Variablel: Class 

 

Base ld on thel re lsullts of thel Mann Whitnely telst, it is known that thel 

significancel valule l obtaineld is 0.000. This shows that thelre l arel diffelre lncels in the l 

lelarning oultcomels of control class stulde lnts and elxpe lrimelntal class stulde lnts. This 

can bel se le ln from thel significancel valulel of 0.000 <0.05. 
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G. Discussions 

Thel pulrpose l of this re lse larch is to find oult that lifel e lxpe lrielncel can improvel 

stulde lnts' spe laking skills. Thel re lse larch relsullts arel pre lse lnteld in main points baseld on 

thel re lse larch qulelstions. The l point is, that lifel e lxpelrielnce l storiels can improvel 

stulde lnts' spe laking skills baseld on score ls be lforel and aftelr tre latmelnt. Sulccelss 

indicators 

This relse larch will bel base ld on thel oral proficielncy asselssme lnt catelgorie ls 

propose ld by Brown (2001). The l re lse larch is conside lreld sulcce lssfull if stulde lnts 

e lxpelrie lncel a significant increlase l in thel avelrage l stulde lnt scorel be lforel and aftelr 

trelatmelnt. Thelrelfore l, I calcullateld the l nulll hypothelsis (Ho) which state ls that thel ulse l 

of lifel e lxpelrie lncel storiels cannot improve l stuldelnts' spe laking skills and thel 

altelrnativel hypothelsis (Ha) melans that thel ulse l of lifel elxpe lrielncel storiels can improvel 

stulde lnts' spe laking skills. He lre l, I can assulmel that lifel e lxpelrielnce l storiels are l qulitel 

e lffelctivel in improving stulde lnts' spe laking skills. This is caulse ld by the l avelragel 

pre ltelst score l.  

Base ld on thel relsullts of thel Mann-Whitnely telst, it is known that thel 

significancel valule l obtaineld is 0.000. This shows that thelre l arel diffelre lncels in the l 

lelarning oultcomels of control class stulde lnts and elxpe lrimelntal class stulde lnts. This 

can bel se le ln from thel significancel valulel of 0.000 <0.05.  

Base ld on thel elxplanation abovel, it can be l se leln that thel ave lragel scorel for 

E lnglish spelaking skills in thel pre l-telst control class was 65 and thel post-telst scorel 

was 73. For the l e lxpe lrimelntal class, the l pre ltelst was 69 and the l post-te lst score l was 
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80. Most of the l stuldelnts we lre l intelre lsteld in lelarning ulsing thel storytellling melthod 

and stuldelnts got vocabullary. Nelw words and can commulnicatel with frielnds.  

Base ld on data analysis, thelrel was a significant increlasel in stulde lnt scorels from 

thel pre ltelst to the l posttelst in the l e lxpelrimelntal class. Many stulde lnts got good score ls, 

bult somel stuldelnts got bad scorels. Baseld on thel relsullts, it can bel concluldeld that thel 

avelrage l pelrcelntagel and avelragel scorel on thel posttelst arel highelr than dulring thel 

pre ltelst. 

This finding is re llateld to re lse larch condulcte ld by Goncalvels e lt al. (2019), who 

re lvelaleld that thel te lchniqule l of tellling life l elxpe lrielncels is e lffe lctivel in telaching 

spe laking belcaulse l it can delve llop stuldelnts' spe laking skills. This re lse larch ulse ls 

qulantitativel analysis. Qulantitativel melthods are l ulse ld to calcullatel the l avelragel pre ltelst 

and posttelst score ls of stulde lnts in thel elxpe lrimelntal class and control class.  

Thel re lsullts can be l se le ln from the l pre ltelst and postte lst score ls by carrying oult 

maintelnancel in the l classroom. Ve lry diffelre lnt from thel pre ltelst re lsullts and post-te lst 

score ls. Ove lrall, thel findings of this stuldy are l in linel with e lxisting re lse larch that 

shows the l potelntial belnelfits of ulsing storiels aboult liveld elxpe lrielnce ls to telach 

E lnglish spe laking skills. Inayah's (2015) re lse larch shows that this lifel e lxpe lrielncel 

story telchniqulel has a positivel influle lncel on stulde lnts' spe laking abilitiels and ove lrall 

stulde lnt abilitiels.  

Attitulde ls towards thel application of lifel e lxpelrie lncel story telchniqulels are l 

positivel. The ly e lnjoy thel le larning procelss and arel inte lrelste ld in the l lifel e lxpe lrielncels 

of thelir classmatels. Base ld on thel relsullts of thel preltelst and posttelst re lsullts, I 

conclulde ld that ulsing thel lifel e lxpelrie lnce l story telchniqule l is one l of thel most 
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intelre lsting and elffe lctivel telchniqule ls in improving stulde lnts' spe laking skills and the l 

lifel elxpe lrielncel story telchniqule l can bel applield in langulage l classe ls to hellp and 

facilitatel stulde lnts' spe laking. 
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CHAPTER V 

CONCLUSION AND RECOMMENDATION 

 

A. Conclusion 

Finally, Thel findings of this relse larch indicatel that, aftelr e lxplaining and 

de lscribing all thel data containeld in Chapte lr IV, in this selction, thel conclulsions arel 

pre lse lnteld. I formullatel se lvelral conclulding statelmelnts. From thel disculssion in thel 

pre lviouls chapte lr, I conclulde ld that thel lifel e lxpelrie lncel story te lchniqule l can improvel 

stulde lnts' E lnglish spe laking skills. This relse larch was condulcteld on class II stulde lnts 

in onel of the l schools in Karo Re lgelncy, North Sulmatra Provincel. The l nulmbelr of 

class II stuldelnts is 60. Base ld on data, class II stulde lnts in privatel Islamic boarding 

schools have l sulccele ldeld in implelme lnting storytellling in telaching spelaking. It can 

be l se leln from the l data that Tcoulnt is highe lr than Ttablel. This melans that thel nulll 

hypothelsis (Ho) is re lje lcteld and thel altelrnativel hypothe lsis (Ha) is accelpteld. In short, 

thel ulse l of lifel e lxpelrie lncel storiels can improve l stuldelnts' spe laking skills.  

Thelre lforel, in te laching spe laking, storytellling is e lffe lctivel. It can he llp stulde lnts 

to delve llop thelir spelaking. Thuls, story live ld e lxpelrielnce ls givel a lot of contribultions 

to Elnglish le larning and it shows the ly improveld in se lve lral aspelcts of spe laking 

pe lrformancel, sulch as pronulnciation, vocabullary, and flulelncy. 

B. Suggestion 

After conducting this study, the writer proposed some suggestions that would be 

useful for teachers and other researchers who are interested in using storytelling technique 

to improve students’ skill in speaking for their study or teaching.  
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1. For the teachers 

Correct choice of teaching technique can make the teaching and learning 

process not only run well but also interesting and enjoyable. Enjoyable teaching 

and learning activities help students receive the material more effectively and 

efficiently; it also makes the teacher more focus on the necessary things needed 

for the class. Storytelling technique is a technique which lead students to be more 

independent; thus it is good to be applied in small classes as well as the big ones. 

It is simple, fun and arousing creativity. That’s why, it is recommended for teacher 

to apply it in their class. 

2. For the students 

Storytelling is a simple technique which used for speaking activities. It is not only 

helpful in teaching and learning process in the classroom. Story life experiences  also 

useful in other speaking activities to generate and organize ideas, opinion and thoughts. 

So, the researcher suggests that all students learn how to use it. 

3. For the other researchers 

a. This study discusses the use of storytelling technique in teaching English to 

improve the students’ skill especially in speaking. It was conducted on senior 

high school students. The researcher hopes that this technique can be applied 

by other researcher in different level of students. 

b. Considering that this study still any lack and it is just one of efforts in 

increasing students’ skill in speaking, so the researcher hopes that the finding 

of this study will be used as starting point of the future research on similar 

problems.  
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APPENDICES 

 

Appendix A. Appointment Letter of Supervisor
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Appendix B Recommendation Letter from The Fakultas Tarbiyah dan 

Keguruan to Conduct Field Research 
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Appendix C Recommendation Letter from Education Office to Conduct Field 

Research 
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Appendix D Lesson Plan 

LESSON PLAN 

RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Tema/Muatan : Recount Text 
 Kelas/Semester : VII/Genap 

Pembelajaran ke : Pertemuan  ke -1 Alokasi Waktu:  (4x40 menit) 

 

 
Kompetensi 

Dasar 

3.11 Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks personal 

recount lisan dan tulis dengan memberi dan meminta informasi terkait pengalaman pribadi di 

waktu lampau, pendek dan sederhana, sesuai dengan konteks penggunaannya. 

Indikator 

Pencapaian 

Kompetensi 

(IPK) : 

3.11.1 Menjelaskan fungsi sosial yang terkandung dalam teks personal recount tulis pendek 

dan sederhana.  

3.11.2 Menganalisis struktur teks personal recount tulis pendek dan sederhana.  

3.11.3 Menganalisis unsur kebahasaan pada teks personal recount tulis pendek dan sederhana 

 

A. Tujuan Pembelajaran 

 Setelah mengikuti pelajaran peserta didik diharapkan dapat: 

• Menjelaskan struktur dan unsur kebahasaan pada teks khusus dalam bentuk teks 

• Menyimpulkan makna terkait struktur dan unsur kebahassan teks recount 

 

B. Langkah-Langkah Pembelajaran ( Pertemuan ke-1 ) 

Kegiatan Pembelajaran Waktu 

Kegiatan Pendahuluan 

1. Melakukan pembukaan dengan salam dan berdoa untuk memulai pembelajaran, dan memeriksa kehadiran siswa  

2. Mengaitkan materi/kegiatan pembelajaran dengan pengalaman peserta didik,serta mengajukan pertanyaan untuk 

mengingat dan menghubungkan dengan materi selanjutnya 

3. Menyampaikan motivasi tentang apa yang diperoleh(tujuan & manfaat) dengan mempelajari materi fungsi sosial 

struktur dan unsur kebahasaan teks  

 
 

15 

Menit  

Kegiatan Inti 

 

Kegiatan 

Literasi  

Peserta didik diberi motivasi dan panduan untuk melihat,mengamati,membaca dan 

menulisnya kembali. Peserta didik diberikan tayangan dan bahan terkait topik teks 

recount 

 

Critical 

Thinking 

Guru memberikan kesempatan kepada peserta didik untuk mengidentifikasi pertanyaan-

pertanyaan yang berkaitan dengan teks tentang “vacation or trip that you have done” 

yang disajikan kemudian merumuskannya dalam bentuk hipotesis. Pertanyaan ini harus 

berkaitan dengan materi teks recount 

 

Collaboration 

Peserta didik dibentuk dalam beberapa kelompok untuk mendiskusikan, mengumpulkan 

informasi,mempresentasikannya ulang dan saling bertukar informasi mengenai topik 

teks recount 

 

Communication 

Peserta didik mempresentasikan hasil kerja kelompok atau individu secara klasikal, guru 

menilai dan mengamati kemampuan siswa dalam menggunakan bahasa Inggris melalui 

presentasi yang dilakukan peserta didik. 

 

 

 

 

 

60  

Menit  
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Creativity 

Guru dan peserta didik membuat kesimpulan tentang hal-hal yang telah dipelajari terkait 

teks recount Peserta didik diberi kesempatan untuk menanyakan kembali terkait hal- hal 

yang belum dipahami. 
 

Kegiatan Penutup 

1. Peserta didik dan guru bersama-sama membuat rangkuman /isi simpulan pembelajaran tentang point-point 

penting yang muncul dalam kegiatan belajar yang baru dilakukan. 

2. Bertanya jawab tentang materi yang telah dipelajari (untuk mengetahui hasil ketercapaian materi). 

3. Guru memberi kesempatan kepada peserta didik untuk menyampaikan pendapatnya tentang pembelajaran yang 

telah diikuti. 
4. Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelompok/perseorangan dan menyampaikan rencana 

pembelajaran pada pertemuan berikutnya. Kemudian proses pembelajaran diakhiri dengan berdoa bersama.  

 
 

 

15 

Menit  

 

C. Penilaian: 

• Penilaian Pengetahuan berupa tes tertulis &  tertulis uraian, tes lisan/obeservasi terhadap 

diskusi tanya jawab dan percakapan serta penugasan 

• Penilaian keterampilan berupa penilaian unjuk kerja,penilaian proyek, penilaian produk 

dan penilaian portofolio 

 

  Mengetahui, 
Kepala SMP Negeri 1 Naman 
Teran 
 
Jenda Kita Br Sinulinga. S.Pd., 
M.Pd 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Tema/Muatan :  Recount Text 
 Kelas/Semester : VII/Genap 

Pembelajaran ke : Pertemuan  ke -2  Alokasi Waktu:  (4x40 menit) 

 

 
Kompetensi 

Dasar 

3.11 Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks personal 

recount lisan dan tulis dengan memberi dan meminta informasi terkait pengalaman pribadi di 

waktu lampau, pendek dan sederhana, sesuai dengan konteks penggunaannya. 

Indikator 

Pencapaian 

Kompetensi 

(IPK) : 

3.11.1 Menjelaskan fungsi sosial yang terkandung dalam teks personal recount tulis pendek 

dan sederhana.  

3.11.2 Menganalisis struktur teks personal recount tulis pendek dan sederhana.  

3.11.3 Menganalisis unsur kebahasaan pada teks personal recount tulis pendek dan sederhana 

 

D. Tujuan Pembelajaran 

 Setelah mengikuti pelajaran peserta didik diharapkan dapat: 

• Menjelaskan struktur dan unsur kebahasaan pada teks khusus dalam bentuk teks 

• Menyimpulkan makna terkait struktur dan unsur kebahassan teks recount 

 

E. Langkah-Langkah Pembelajaran ( Pertemuan ke-2 ) 

Kegiatan Pembelajaran Waktu 

Kegiatan Pendahuluan 

4. Melakukan pembukaan dengan salam dan berdoa untuk memulai pembelajaran, dan memeriksa kehadiran siswa  

5. Mengaitkan materi/kegiatan pembelajaran dengan pengalaman peserta didik,serta mengajukan pertanyaan untuk 

mengingat dan menghubungkan dengan materi selanjutnya 

6. Menyampaikan motivasi tentang apa yang diperoleh(tujuan & manfaat) dengan mempelajari materi fungsi sosial 

struktur dan unsur kebahasaan teks  

 
 

15 

Menit  

Kegiatan Inti 

 

Kegiatan 

Literasi  

Peserta didik diberi motivasi dan panduan untuk melihat,mengamati,membaca dan 

menulisnya kembali. Peserta didik diberikan tayangan dan bahan terkait topik teks 

recount 

 

Critical 

Thinking 

Guru memberikan kesempatan kepada peserta didik untuk mengidentifikasi pertanyaan-

pertanyaan yang berkaitan dengan teks tentang “Holiday experiences” yang disajikan 

kemudian merumuskannya dalam bentuk hipotesis. Pertanyaan ini harus berkaitan 

dengan materi teks recount 

 

Collaboration 

Peserta didik dibentuk dalam beberapa kelompok untuk mendiskusikan, mengumpulkan 

informasi,mempresentasikannya ulang dan saling bertukar informasi mengenai topik 

teks recount 

 

Communication 

Peserta didik mempresentasikan hasil kerja kelompok atau individu secara klasikal, 

mengemukakan pendapat atas presentasi yang dilakukan kemudian ditanggapi kembali 

oleh kelompok atau individu yang mempresentasikan 

 

Creativity 

Guru dan peserta didik membuat kesimpulan tentang hal-hal yang telah dipelajari terkait 

teks recount Peserta didik diberi kesempatan untuk menanyakan kembali terkait hal- hal 

yang belum dipahami. 
 

 

 

 

 

 

60  
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Kegiatan Penutup 

5. Peserta didik dan guru bersama-sama membuat rangkuman /isi simpulan pembelajaran tentang point-point 

penting yang muncul dalam kegiatan belajar yang baru dilakukan. 

6. Bertanya jawab tentang materi yang telah dipelajari (untuk mengetahui hasil ketercapaian materi). 

7. Guru memberi kesempatan kepada peserta didik untuk menyampaikan pendapatnya tentang pembelajaran yang 

telah diikuti. 
8. Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelompok/perseorangan dan menyampaikan rencana 

pembelajaran pada pertemuan berikutnya. Kemudian proses pembelajaran diakhiri dengan berdoa bersama.  

 
 

 

15 

Menit  

 

F. Penilaian: 

• Penilaian Pengetahuan berupa tes tertulis &  tertulis uraian, tes lisan/obeservasi terhadap 

diskusi tanya jawab dan percakapan serta penugasan 

• Penilaian keterampilan berupa penilaian unjuk kerja,penilaian proyek, penilaian produk 

dan penilaian portofolio 

 

   

 

 

 

  

Mengetahui, 
Kepala SMP Negeri 1 Naman 
Teran 
 
Jenda Kita Br Sinulinga. S.Pd., 
M.Pd 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Tema/Muatan : Recount Text 
 Kelas/Semester : VII/Genap 

Pembelajaran ke : Pertemuan 3  Alokasi Waktu:  (4x40  menit) 

 

 
Kompetensi 

Dasar 

3.11 Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks personal 

recount lisan dan tulis dengan memberi dan meminta informasi terkait pengalaman pribadi di 

waktu lampau, pendek dan sederhana, sesuai dengan konteks penggunaannya. 

Indikator 

Pencapaian 

Kompetensi 

(IPK) : 

3.11.1 Menjelaskan fungsi sosial yang terkandung dalam teks personal recount tulis pendek 

dan sederhana.  

3.11.2 Menganalisis struktur teks personal recount tulis pendek dan sederhana.  

3.11.3 Menganalisis unsur kebahasaan pada teks personal recount tulis pendek dan sederhana 

 

A. Tujuan Pembejajaran 

 Setelah mengikuti pelajaran peserta didik diharapkan dapat: 

• Menjelaskan struktur dan unsur kebahasaan pada teks khusus dalam bentuk teks 

• Menyimpulkan makna terkait struktur dan unsur kebahassan teks recount 

 

B. Langkah-Langkah Pembelajaran ( Pertemuan ke-3)  

Kegiatan Pembelajaran Waktu 

Kegiatan Pendahuluan 

1. Melakukan pembukaan dengan salam dan berdoa untuk memulai pembelajaran, dan memeriksa kehadiran siswa  

2. Mengaitkan materi/kegiatan pembelajaran dengan pengalaman peserta didik dan kegiatan sebelumnya, serta 

mengajukan pertanyaan untuk mengingat dan menghubungkan dengan materi selanjutnya 

3. Menyampaikan motivasi tentang apa yang diperoleh (tujuan & manfaat) dengan mempelajari materi struktur dan 

unsur kebahasaan teks  

 
 

15 

Menit  

Kegiatan Inti 

 

Kegiatan 

Literasi  

Peserta didik diberi motivasi dan panduan untuk melihat,mengamati,membaca dan 

menulisnya kembali. Peserta didik dan guru mengulang atau me-recall kembali formula 

pattern dari Recount Text yang telah dipelajari pada pertemuan sebelumnya. 

 

Critical 

Thinking 

Guru memberikan kesempatan kepada peserta didik untuk mengidentifikasi pertanyaan-

pertanyaan yang berkaitan dengan teks recount yang ada di printed text/worksheet 

mengenai stories of life-experiences yang disajikan kemudian merumuskannya dalam 

bentuk hipotesis. 

 

Collaboration 

Peserta didik diberikan tugas kinerja untuk membuat sebuah teks recount dengan 

mendiskusikan, mengumpulkan informasi, mempresentasikannya ulang dan secara 

individu menggali informasi mengenai topik “My English Learning Experiences”. 

 

Communication 

Peserta didik mempresentasikan hasil tulisannya secara individu dengan klasikal, 

mengumpulkan kosakata baru yang ditemukan dalam teks tersebut,  dan mengemukakan 

pendapat atas presentasi yang dilakukan kemudian ditanggapi kembali oleh individu 

yang mempresentasikan.  

 

Creativity 

Guru dan peserta didik lain bersama membuat kesimpulan tentang hal-hal yang telah 

dipelajari terkait teks recount. Peserta didik diberi kesempatan untuk menanyakan 

kembali terkait hal- hal yang belum dipahami.  
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Kegiatan Penutup 

1. Peserta didik dan guru bersama-sama membuat rangkuman /isi simpulan pembelajaran tentang point-point 

penting yang muncul dalam kegiatan belajar yang baru dilakukan. 

2. Bertanya jawab tentang materi yang telah dipelajari (untuk mengetahui hasil ketercapaian materi). 

3. Guru memberi kesempatan kepada peserta didik untuk menyampaikan pendapatnya tentang pembelajaran yang 

telah diikuti. 

4. Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelompok/perseorangan dan menyampaikan rencana 

pembelajaran pada pertemuan berikutnya. Kemudian proses pembelajaran diakhiri dengan berdoa bersama.  

 
 

 

15 

Menit  

 

C. Penilaian: 

• Penilaian Pengetahuan berupa tes tertulis &  tertulis uraian, tes lisan/obeservasi terhadap 

diskusi tanya jawab dan percakapan serta penugasan 

• Penilaian keterampilan berupa penilaian unjuk kerja,penilaian proyek, penilaian produk 

dan penilaian portofolio 

 
Mengetahui, 
Kepala SMP Negeri 1 Naman 
Teran 
 
Jenda Kita Br Sinulinga. S.Pd., 
M.Pd 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Tema/Muatan :  Recount Text 
 Kelas/Semester : VII/Genap 

Pembelajaran ke : Pertemuan ke- 4 Alokasi Waktu: (4x40  menit) 

 

 
Kompetensi 

Dasar 

3.11 Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks personal 

recount lisan dan tulis dengan memberi dan meminta informasi terkait pengalaman pribadi di 

waktu lampau, pendek dan sederhana, sesuai dengan konteks penggunaannya. 

Indikator 

Pencapaian 

Kompetensi 

(IPK) : 

3.11.1 Menjelaskan fungsi sosial yang terkandung dalam teks personal recount tulis pendek 

dan sederhana.  

3.11.2 Menganalisis struktur teks personal recount tulis pendek dan sederhana.  

3.11.3 Menganalisis unsur kebahasaan pada teks personal recount tulis pendek dan sederhana 

 

D. Tujuan Pembejajaran 

 Setelah mengikuti pelajaran peserta didik diharapkan dapat: 

• Menjelaskan struktur dan unsur kebahasaan pada teks khusus dalam bentuk teks 

• Menyimpulkan makna terkait struktur dan unsur kebahassan teks recount 

 

E. Langkah-Langkah Pembelajaran ( Pertemuan ke-4)  

Kegiatan Pembelajaran Waktu 

Kegiatan Pendahuluan 

1. Melakukan pembukaan dengan salam dan berdoa untuk memulai pembelajaran, dan memeriksa kehadiran siswa  

2. Mengaitkan materi/kegiatan pembelajaran dengan pengalaman peserta didik dan kegiatan sebelumnya, serta 

mengajukan pertanyaan untuk mengingat dan menghubungkan dengan materi selanjutnya 

3. Menyampaikan motivasi tentang apa yang diperoleh (tujuan & manfaat) dengan mempelajari materi struktur dan 

unsur kebahasaan teks  

 
 

15 

Menit  

Kegiatan Inti 

 

Kegiatan 

Literasi  

Peserta didik diberi motivasi dan panduan untuk melihat,mengamati,membaca dan 

menulisnya kembali. Peserta didik dan guru mengulang atau me-recall kembali formula 

pattern dari Recount Text yang telah dipelajari pada pertemuan sebelumnya. 

 

Critical 

Thinking 

Guru memberikan kesempatan kepada peserta didik untuk mengidentifikasi pertanyaan-

pertanyaan yang berkaitan dengan teks recount yang ada di printed text/worksheet 

mengenai stories of life-experiences yang disajikan kemudian merumuskannya dalam 

bentuk hipotesis. 

 

Collaboration 

Peserta didik diberikan tugas kinerja untuk membuat sebuah teks recount dengan 

mendiskusikan, mengumpulkan informasi, mempresentasikannya ulang dan secara 

individu menggali informasi mengenai topik “Experiences with a good Friends”. 

 

Communication 

Peserta didik mempresentasikan hasil tulisannya secara individu dengan klasikal, 

mengumpulkan kosakata baru yang ditemukan dalam teks tersebut,  dan mengemukakan 

pendapat atas presentasi yang dilakukan kemudian ditanggapi kembali oleh individu 

yang mempresentasikan.  

 

Creativity 

Guru dan peserta didik lain bersama membuat kesimpulan tentang hal-hal yang telah 

dipelajari terkait teks recount. Peserta didik diberi kesempatan untuk menanyakan 

kembali terkait hal- hal yang belum dipahami.  
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Kegiatan Penutup 

1. Peserta didik dan guru bersama-sama membuat rangkuman /isi simpulan pembelajaran tentang point-point 

penting yang muncul dalam kegiatan belajar yang baru dilakukan. 

2. Bertanya jawab tentang materi yang telah dipelajari (untuk mengetahui hasil ketercapaian materi). 

3. Guru memberi kesempatan kepada peserta didik untuk menyampaikan pendapatnya tentang pembelajaran yang 

telah diikuti. 

4. Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelompok/perseorangan dan menyampaikan rencana 

pembelajaran pada pertemuan berikutnya. Kemudian proses pembelajaran diakhiri dengan berdoa bersama.  

 
 

 

15 

Menit  

 

F. Penilaian: 

• Penilaian Pengetahuan berupa tes tertulis &  tertulis uraian, tes lisan/obeservasi terhadap 

diskusi tanya jawab dan percakapan serta penugasan 

• Penilaian keterampilan berupa penilaian unjuk kerja,penilaian proyek, penilaian produk 

dan penilaian portofolio 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Mengetahui, 
Kepala SMP Negeri 1 Naman 
Teran 
 
Jenda Kita Br Sinulinga. S.Pd., 
M.Pd 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Tema/Muatan : Recount Text 
 Kelas/Semester : VII/Genap 

Pembelajaran ke : Pertemuan ke- 5 Alokasi Waktu: (4x40  menit) 

 

 
Kompetensi 

Dasar 

4.11.2 Menyusun teks recount lisan dan tulis, sangat pendek dan sederhana, terkait 

pengalaman pribadi di waktu lampau (personal recount), dengan memperhatikan fungsi 

sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai konteks. 

Indikator 

Pencapaian 

Kompetensi 

(IPK) : 

4.11.2.1 Merangkai kata acak menjadi kalimat dalam simple past tense. 4.11.2.2 

Merangkai paragraf acak menjadi teks personal recount tulis pendek dan sederhana. 

4.11.2.3 Menyusun teks personal recount tulis pendek dan sederhana. 

 

G. Tujuan Pembejajaran 

 Setelah mengikuti pelajaran peserta didik diharapkan dapat: 

• Menjelaskan struktur dan unsur kebahasaan pada teks khusus dalam bentuk teks 

• Menyimpulkan makna terkait struktur dan unsur kebahassan teks recount 

• Membuat teks recount dengan menggunakan kosakata yang sesuai konteks 

 

H. Langkah-Langkah Pembelajaran ( Pertemuan ke-5)  

Kegiatan Pembelajaran Waktu 

Kegiatan Pendahuluan 

4. Melakukan pembukaan dengan salam dan berdoa untuk memulai pembelajaran, dan memeriksa kehadiran siswa  

5. Mengaitkan materi/kegiatan pembelajaran dengan pengalaman peserta didik dan kegiatan sebelumnya, serta 

mengajukan pertanyaan untuk mengingat dan menghubungkan dengan materi selanjutnya 

6. Menyampaikan motivasi tentang apa yang diperoleh (tujuan & manfaat) dengan mempelajari materi struktur dan 

unsur kebahasaan teks  

 
 

15 

Menit  

Kegiatan Inti 

 

Kegiatan 

Literasi  

Peserta didik diberi motivasi dan panduan untuk melihat,mengamati,membaca dan 

menulisnya kembali. Peserta didik dan guru mengulang atau me-recall kembali formula 

pattern dari Recount Text yang telah dipelajari pada pertemuan sebelumnya. 

 

Critical 

Thinking 

Guru memberikan kesempatan kepada peserta didik untuk mengidentifikasi pertanyaan-

pertanyaan yang berkaitan dengan teks recount yang ada di printed text/worksheet yang 

disajikan kemudian merumuskannya dalam bentuk hipotesis. 

 

Collaboration 

Peserta didik diberikan tugas kinerja untuk membuat sebuah teks recount dengan 

mendiskusikan, mengumpulkan informasi, mempresentasikannya ulang dan secara 

individu menggali informasi dengan menggunakan kosakata yang sesuai konteks dan 

tema yang bebas.  

 

Communication 

Peserta didik mempresentasikan hasil tulisannya secara individu dengan klasikal, 

mengklasifikasikan kosakata baru yang mereka pahami dalam teks tersebut,  dan 

mengemukakan pendapat atas presentasi yang dilakukan kemudian ditanggapi kembali 

oleh individu yang mempresentasikan.  

 

Creativity 

Guru dan peserta didik lain bersama membuat kesimpulan tentang hal-hal yang telah 

dipelajari terkait teks recount. Peserta didik diberi kesempatan untuk menanyakan 

kembali terkait hal- hal yang belum dipahami.  
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Kegiatan Penutup 

1. Peserta didik dan guru bersama-sama membuat rangkuman /isi simpulan pembelajaran tentang point-point 

penting yang muncul dalam kegiatan belajar yang baru dilakukan. 

2. Bertanya jawab tentang materi yang telah dipelajari (untuk mengetahui hasil ketercapaian materi). 

3. Guru memberi kesempatan kepada peserta didik untuk menyampaikan pendapatnya tentang pembelajaran yang 

telah diikuti. 

4. Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelompok/perseorangan dan menyampaikan rencana 

pembelajaran pada pertemuan berikutnya. Kemudian proses pembelajaran diakhiri dengan berdoa bersama.  

 
 

 

15 

Menit  

 

I. Penilaian: 

• Penilaian Pengetahuan berupa tes tertulis &  tertulis uraian, tes lisan/obeservasi terhadap 

diskusi tanya jawab dan percakapan serta penugasan 

• Penilaian keterampilan berupa penilaian unjuk kerja,penilaian proyek, penilaian produk 

dan penilaian portofolio 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

Tema/Muatan : Recount Text 
 Kelas/Semester : VII/Genap 

Pembelajaran ke : Pertemuan ke -6 Alokasi Waktu:  (4x40  menit) 

 

 
Kompetensi 

Dasar 

3.11 Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks personal 

recount lisan dan tulis dengan memberi dan meminta informasi terkait pengalaman pribadi di 

waktu lampau, pendek dan sederhana, sesuai dengan konteks penggunaannya. 

 

4.11.2 Menyusun teks recount lisan dan tulis, sangat pendek dan sederhana, terkait pengalaman 

pribadi di waktu lampau (personal recount), dengan memperhatikan fungsi sosial, struktur teks, 

dan unsur kebahasaan, secara benar dan sesuai konteks. 

Indikator 

Pencapaian 

Kompetensi 

(IPK) : 

3.11.1 Menjelaskan fungsi sosial, struktur teks,dan unsure kebahasaan yang terdapat pada 

teks recount.  

 

4.11.2.1 Menyusun teks personal recount tulis pendek dan sederhana. 

 
J. Tujuan Pembejajaran 

 Setelah mengikuti pelajaran peserta didik diharapkan dapat: 

• Menjelaskan struktur dan unsur kebahasaan pada teks khusus dalam bentuk teks 

• Membuat teks recount sesuai dengan pengalaman hidup mereka dan 

mempresentasikannya sesuai konteks. 

K. Langkah-Langkah Pembelajaran ( Pertemuan ke-6)  

Kegiatan Pembelajaran Waktu 

Kegiatan Pendahuluan 

4. Melakukan pembukaan dengan salam dan berdoa untuk memulai pembelajaran, dan memeriksa kehadiran siswa  

5. Mengaitkan materi/kegiatan pembelajaran dengan pengalaman peserta didik dan kegiatan sebelumnya, serta 

mengajukan pertanyaan untuk mengingat dan menghubungkan dengan materi selanjutnya 

6. Menyampaikan motivasi tentang apa yang diperoleh (tujuan & manfaat) dengan mempelajari materi struktur dan 

unsur kebahasaan teks  

 
 

15 

Menit  

Kegiatan Inti 

 

Kegiatan 

Literasi  

Peserta didik diberi motivasi dan panduan untuk melihat,mengamati,membaca dan 

menulisnya kembali. Peserta didik dan guru mengulang atau me-recall kembali formula 

pattern dari Recount Text yang telah dipelajari pada pertemuan sebelumnya. 

 

Critical 

Thinking 

Guru memberikan kesempatan kepada peserta didik untuk mengidentifikasi pertanyaan-

pertanyaan yang berkaitan dengan teks recount yang ada di printed text/worksheet 

mengenai stories of life-experiences yang disajikan kemudian merumuskannya dalam 

bentuk hipotesis. 

 

Collaboration 

Peserta didik diberikan tugas kinerja untuk membuat sebuah teks recount dengan 

mendiskusikan, mengumpulkan informasi, mempresentasikannya ulang dan secara 

individu menggali informasi mengenai topik Life-Experiences”. 

 

Communication 

Peserta didik mempresentasikan hasil tulisannya secara individu dengan klasikal, 

mengumpulkan kosakata baru yang ditemukan dalam teks tersebut,  dan mengemukakan 

pendapat atas presentasi yang dilakukan kemudian ditanggapi kembali oleh individu 

yang mempresentasikan.  

 

Creativity 

Guru dan peserta didik lain bersama membuat kesimpulan tentang hal-hal yang telah 

dipelajari terkait teks recount. Peserta didik diberi kesempatan untuk menanyakan 

kembali terkait hal- hal yang belum dipahami.  
 

 

 

 

 

 

60  

Menit  



65  

 

Kegiatan Penutup 

1. Peserta didik dan guru bersama-sama membuat rangkuman /isi simpulan pembelajaran tentang point-point 

penting yang muncul dalam kegiatan belajar yang baru dilakukan. 

2. Bertanya jawab tentang materi yang telah dipelajari (untuk mengetahui hasil ketercapaian materi). 

3. Guru memberi kesempatan kepada peserta didik untuk menyampaikan pendapatnya tentang pembelajaran yang 

telah diikuti. 

4. Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelompok/perseorangan dan menyampaikan rencana 

pembelajaran pada pertemuan berikutnya. Kemudian proses pembelajaran diakhiri dengan berdoa bersama.  

 
 

 

15 

Menit  

 

L. Penilaian: 

• Penilaian Pengetahuan berupa tes tertulis &  tertulis uraian, tes lisan/obeservasi terhadap 

diskusi tanya jawab dan percakapan serta penugasan 

• Penilaian keterampilan berupa penilaian unjuk kerja,penilaian proyek, penilaian produk 

dan penilaian portofolio 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mengetahui, 
Kepala SMP Negeri 1 Naman 
Teran 
 
Jenda Kita Br Sinulinga. S.Pd., 
M.Pd 
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LAMPIRAN 

MATERI AJAR 

 
Definition of Recount Text (Definisi/Pengertian Teks Recount) 

Recount text is a text which retells events/experiences that happened in the past. 

(Teks recount adalah sebuah teks yang menecritakan kembali 

kegiatan/pengalaman yang terjadi di masa lampau.) 

 
Purpose/Social Function of the Recount Text (Tujuan/Fungsi Sosial Teks 

Recount) 

Its social function is to retell an experience or an event that happened in the past. 

(Fungsi sosialnya adalah untuk menceritakan kembali sebuah pengalaman atau 

kegiatan yang terjadi di masa lampau. 

 

Generic Structure of Recount Text (Struktur Umum Teks Recount) 

- Orientation (Orientasi) 

Memberikan pembaca informasi latar belakang (background knowledge) yang 

dibutuhkan untuk memahami teks, seperti siapa yang terlibat, di mana itu 

terjadi, dan kapan itu terjadi. 

- Sequence of events (Urutan kejadian/kegiatan) 

Serangkaian peristiwa/kejadian yang diurutkan secara kronologis. 

- Re-orientation (Orientasi ulang/penutup) 

Sebuah komentar pribadi tentang peristiwa atau apa yang terjadi pada 
akhirnya. 

 
Language Features of Recount Text (Unsur Kebahasaan Teks Recount) 

- Kalimatnya menggunakan Simple Past tense. 
Formula = S + Verb 2 + Object/Complement (kata keterangan) 

- Menggunakan action verb, contoh: went (pergi), stayed (tinggal), did 

(melakukan). 

- Fokus pada specific participant, contoh: I (the writer/penulis) 

- Menggunakan kata keterangan waktu (adverb of time): yesterday (kemarin), 
last month (bulan lalu), an hour ago (satu jam yang lalu), a month ago (satu 
bulan yang lalu), last year (tahun lalu), last holiday (liburan kemarin), dan 
sebagainya. 

- Menggunakan kata penghubung (conjunction): first (pertama), then (lalu), 
after that (setelah itu), before (sebelum), at last (terakhir), finally (akhirnya), 
dan sebagainya. 

Grammar focus: Simple Past Tense Verbal Sentence 

Affirmative : S + Verb 2 + Object/Complement Negative: S + didn’t + Verb 

1 + Object/Complement 
 

Nominal Sentence 

Affirmative : S + was/were + Object/Complement Negative: S + wasn’t/ 

weren’t + Object/Complement 



67  

 

 

Contoh: 

Last month my family and I went to Pangandaran Beach for a vacation. (Bulan 

lalu aku dan keluargaku pergi ke pantai Pangandaran untuk liburan.) 

We took a tourism bus to go there. (Kita menaiki bus pariwisata untuk pergi 

kesana.) 

It was a nice sunny day with a blue sky and a gentle breeze. (Itu adalah hari yang 

cerah dengan langit biru dan angin sepoi – sepoi. 

Verbs Form 

Regular Irregular 

 
No Verb 1 Verb 2 Verb 3  No Verb 1 Verb 2 Verb 3 

1 Open Opened Opened 1 Go Went Gone 

2 Close Closed Closed 2 Have Had Had 

3 Decide Decided Decided 3 Get Got Got 

4 Move Moved Moved 4 Make Made Made 

5 Wash Washed Washed 5 Tell Told Told 
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References  
Pronoun reference digunakan untuk mengganti noun atau noun phrase with a 

pronoun (kata ganti). Ini disebut 'reference' karena pronoun (kata ganti) 'refers' 

(merujuk/mengacu) pada noun atau noun phrase yang disebutkan sebelumnya.  
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LAMPIRAN 2 

 

Recount Text  

Trip To Pangandaran Beach 

 

Last month my family and I went to Pangandaran Beach for a vacation. We 

took a tourism bus to go there. We left at 7 o’clock in the morning. The trip took 

about 4 hours and we arrived at for about 11 a.m. 

After we arrived there, we walked down to the beach. It was a nice sunny day 

with a blue sky and a gentle breeze. I saw some seagulls flew around hunting for 

fish. The waves were suitable for swimming, but I didn’t swim because I couldn’t 

swim. I just played with the water in the shallow part. We also didn’t miss our 

opportunity here taking some picture with the background of the beautiful 

Pangandaran beach. Before we went home, we looked for some beautiful souvenirs 

at the nearby shop there. After that we went home for about 4 p.m. It was a 

memorable experience for me and my family. 

Write down the verb 2 used on the text. 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 

……………………………………………………………………………………… 
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LKPD 1 

A. Change the verbs in the brackets into the correct forms of Past Tense. 

1. Rian and I (go) to Bali last year. 

2. We (visit) our grandparents last week. 

3. I (stay) at my grandma’s house last month. 

4. The trip (take) about 2 hours. 

5. We (see) some people sunbathing. 
 

B. Read the following text carefully. Then, underline the 

conjunctions and circle the past time expressions written on the 

text. 

Trip to Pangandaran Beach 

 

Last month my family and I went to Pangandaran Beach for a 

vacation. We took a tourism bus to go there. We left at 7 o’clock in the 

morning. The trip took about 4 hours and we arrived at for about 11 a.m. 

After we arrived there, we walked down to the beach. It was a 

nice sunny day with a blue sky and a gentle breeze. I saw some seagulls 

flew around hunting for fish. The waves were suitable for swimming, but 

I didn’t swim because I couldn’t swim. I just played with the water in the 

shallow part. We also didn’t miss our opportunity here taking some 

picture with the background of the beautiful Pangandaran beach. Before 

we went home, we looked for some beautiful souvenirs at the nearby shop 

there. After that we went home for about 4 p.m. It was a memorable 

experience for me and my family. 

 
C. Analyze the social function of the text. 

The social function of the text 
is………………………………………………………………... 

………………………………………………………………………………

…………………... 
 

D. Analyze the generic structure of the text. 
Trip to Pangandaran 

Beach 
 

Last month my family and I went to 

Pangandaran Beach for a vacation. We took a 

tourism bus to go there. We left at 7 o’clock in 

the morning. The trip took about 4 hours and 

we arrived at for about 11 a.m. 

After we arrived there, we walked down 

to the beach. It was a nice sunny day with a blue 

sky and a gentle breeze. I saw some seagulls 

flew around hunting for fish. The waves were 

suitable for swimming, but I didn’t swim 

because I couldn’t swim. I just played with the 
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water in the shallow part. We also didn’t miss 

our opportunity here taking some picture with 

the background of the beautiful Pangandaran 

beach. Before we went home, we looked for 

some beautiful souvenirs at the nearby shop 

there. After that we went home for about 4 p.m. 

It was a memorable experience for me and my 

family 
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A. Arrange the jumbled words into good sentences. 

1. me / last night / gave / my sister / some money 

2. passed / yoga / yesterday / the exam 

3. the beach / went / my family and I / to / two weeks ago. 

4. take a rest / looked for / we / to / a place 

5. at / the market / last week / met / I / them 

 

B. Arrange the jumbled paragraphs into a good order of recount text. 
 

 

 

 

 
My Holiday in Danau Toba 

 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

  

The first day of our holiday, we went to Prambanan Temple. When we got there, we could 

see that Prambanan Temple was very beautiful and huge. There were many small temples 

around the location with some big temples. After that, we visited Gembira Loka Zoo. 

I could see snakes collection, butterfly, fish, elephant, crocodiles and even tigers. I took 

some pictures of the animals. In the evening, we went back to our hotel at Sahid Raya 

Hotel to take a rest. I felt very comfortable staying in this hotel since the facilities were 

completed and satisfying. 

Next day, my family and I went to Malioboro. I bought some souvenirs for my friends in 

Malioboro. This place was very busy and crowded. Overall, I liked this experience so much. 

Last month, My Family and I went to Yogyakarta. We took a tourism bus to go there. We 

left at 7 o’clock in the morning. The trip took about 4 hours and we arrived at for about 11 

a.m. We visited many famous and amazing places in Yogyakarta. 
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LKPD 2 

 

Discuss with your group and make your own recount text. 

Use this mind map to help you write your own recount text by 

answering the guided questions, then arrange the answers (sentences) into 

a recount text. 

 

MIND MAP 

 

 

 

 

 

  

 

 

 

 

 

 

Title of the Story/ Topic 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. What  did you do?  

2. Where did you go? 

3. When did it happen? 

4. Who did you go with? 

5. How did you get there? 

6. How long did it take? 

Events 1: 

1. What did you do? (Mention all the 

activities you did)  

2. What did you see? 

3. How did the place look like? 

 

Re-Orientation: 

1. How did you feel about your 

experience?  

2.What was your comment about 

your experience? 
 

Events 2: 

1. What did you do next? 

(Mention all the activities you did) 

2. What did you see? 

3. How did the place look like? 
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Title:……………………………………….......................................................... 

Orientation: 

………………………………………………………………………………… 

……...…………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

Sequence of Events (Event 1 and Event 2): 

………………………………………………………………………………… 

……...…………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

……...…………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

………………………………………………………………………………… 

Re-orientation: 

………………………………………………………………………………… 

………………………………………………………………………………… 
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Last month 

ANSWERS KEY: 

 

A. Change the verbs in the brackets into the correct forms of Past Tense. 

1. Went 

2. Visited 

3. Stayed 

4. Took 

5. Saw 

 

B. Read the following text carefully. Then, underline the conjunctions and 

circle the past time expressions written on the text. 

Trip to Pangandaran Beach 
 

my family and I went to Pangandaran Beach for a 

vacation. We took a tourism bus to go there. We left at 7 o’clock in the 

morning. The trip took about 4 hours and we arrived at for about 11 a.m. 

After we arrived there, we walked down to the beach. It was a nice 

sunny day with a blue sky and a gentle breeze. I saw some seagulls flew 

around hunting for fish. The waves were suitable for swimming, but I didn’t 

swim because I couldn’t swim. I just played with the water in the shallow part. 

We also didn’t miss our opportunity here taking some picture with the 

background of the beautiful Pangandaran beach. Before we went home, we 

looked for some beautiful souvenirs at the nearby shop there. After that we 

went home for about 4 p.m. It was a memorable experience for me and my 

family. 

C. Analyze the social function of the text. 

The social function of the text is to retell the writer’s trip to Pangandaran 

Beach. 

 
D. Analyze the generic structure of the text. 

1. Orientation 

2. Sequence of Events 

3. Re-orientation 

 

Kunci Jawaban Keterampilan 

 

E. Arrange the jumbled words into good sentences. 

1. My sister gave me some money last night. 

2. Yoga passed the exam yesterday. 

3. My family and I went to the beach two weeks ago. 

4. We looked for a place to take a rest. 

5. I met them at the market last week. 
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F. Arrange the paragraphs into a good order of recount text. My Holiday in 

Danau Toba 

 

Last month, My Family and I went to Danau Toba. We took a tourism 

bus to go there. We left at 7 o’clock in the morning. The trip took about 4 hours 

and we arrived at for about 11 a.m. We visited many famous and amazing places 

in Yogyakarta. 

The first day of our holiday, we went to Prambanan Temple. When we 

got there, we could see that Prambanan Temple was very beautiful and huge. 

There were many small temples around the location with some big temples. After 

that, we visited Gembira Loka Zoo. I could see snakes collection, butterfly, fish, 

elephant, crocodiles and even tigers. I took some pictures of the animals. In the 

evening, we went back to our hotel at Sahid Raya Hotel to take a rest. I felt very 

comfortable staying in this hotel since the facilities were completed and 

satisfying. Next day, my family and I went to Malioboro. I bought some souvenirs 

for my friends in Malioboro. This place was very busy and crowded. Overall, I 

liked this experience so much. 
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LAMPIRAN 4 

 
RUBRIK PENILAIAN SIKAP 

 

Penilaian Sikap Observasi Guru 
 

a. Teknik Penilaian : Observasi 

b. Instrumen Penilaian : Jurnal penilaian sikap 

c. Karakter : Jujur, Disiplin, Percaya Diri, Kerjasama, 

Tanggung jawab 

 
 

No. 

 

Nama 

Aspek perilaku yang dinilai 

Jujur Disiplin 
Percaya 

diri 
Kerjasama 

Bertanggung 

jawab 

1.       

2.       

Kolom aspek perilaku diisi dengan angka yang sesuai dengan kriteria berikut: 
 

4 = Sangat baik 2 = Cukup 
 

3 = Baik 1 = Kurang 
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RUBRIK PENILAIAN PENGETAHUAN 

a. Teknik Penilaian : Tes Tulis 

b. Bentuk : Uraian 

 

A. Change the verbs in the brackets into the correct forms of Past Tense. 

No Aspek yang dinilai Skor 

1-5 a. Jawaban benar 

b. Jawaban salah 
2 

0 

 Skor Maksimal 10 

 

B. Read the following text carefully. Then, underline the conjunctions and 

circle the past time expressions written on the text. 

No Aspek yang dinilai Skor 

B a. Mengidentifikasi > 3 kata 

b. Mengidentifikasi < 3 kata 
10 

5 

 Skor Maksimal 10 

 

C. Analyze the social function of the text. 

No Aspek yang dinilai Skor 

C a. Menyebutkan fungsi sosial dengan tepat 

b. Menyebutkan fungsi sosial kurang tepat 

c. Tidak menyebutkan fungsi social 

10 

5 
0 

 Skor Maksimal 10 
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D. Analyze the generic structure of the text. 

No Aspek yang dinilai Skor 

D a. Menyusun paragraf dengan tepat sesuai struktur teks recount 

b. Menyusun paragraf yang kurang sesuai dengan struktur teks recount 

c. Tidak menyusun teks sesuai struktur dengan baik 

10 

5 
0 

 Skor Maksimal 10 

 

E. Arrange the jumbled words into good sentences. 

No Aspek yang dinilai Skor 

1-5 a. Jawaban benar 

b. Jawaban salah 
2 

0 

 Skor Maksimal 10 

 

F. Arrange the paragraphs into a good order of recount text. 

No Deskripsi Skor 

D 1. Merangkai paragraf dengan benar sesuai dengan struktur teks yang 

tepat 

2. Merangkai paragraf dengan benar struktur teks kurang tepat 

3. Merangkai paragraf kurang tepat dengan struktur teks yang kurang 

tepat 

10 

5-8 

1-4 

 Skor Maksimal 10 

Nilai Pengetahuan = Perolehan skor x 10 Skor maksimal = 100 
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RUBRIK PENILAIAN KETERAMPILAN 

a. Teknik Penilaian: Tes Tulis 

b. Bentuk : Unjuk Kerja 

 

Scores 1 2 3 4 

Content Weak 

developmentof 

topic 

Adequate 

development 

oftopic, listing 

of detail 

Good 

development 

of topic 

Extensive 

development of 

topic, strong 

support of main 

ideas with 
details 

Organization Not organized Sparsely 

organized, 

lackof 

sequence 

Fairly well 
organized, 
flow and 
sequence 
evident 

Completely 
organized, 
smooth flow 
with strong 
Sequence 

Vocabulary Poor or 
inappropriate word 
choice 

Fair word 

choice, 

simple 

words 

Good word 
choice, 
simple 
words 

Vivid 
imaginative 
word 
choice, 
appropriate 
use of 
vocabulary 

LanguageUse Poor: manyerrors Fair: 

choppywit

h variety 

Adequate: 
few errors 
and some 
variety of 
length 

Excellent: 
no errors 
and a 
variety 
length 

Mechanics Many errors(over 
10) 

Some 

errors (6 

–10) 

Very few 
error (1 – 5) 

Error free 

Nilai = j𝑢𝑚𝑙𝑎ℎ 𝑠𝑘𝑜𝑟 𝑦𝑎𝑛𝑔 𝑑i𝑝𝑒𝑟𝑜𝑙𝑒ℎ x 25 j𝑢𝑚𝑙𝑎ℎ 𝑠𝑘𝑜𝑟 𝑡𝑜𝑡𝑎𝑙 
 
Skor maksimal = 100 
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Appendix E Dokumentasi 

DOKUMENTASI 
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Appendix F Autobiography 

 

AUTOBIOGRAPHY 

 

 

1. Name    : Yuslinda Anizah 

2. Place / Date of Birth  : Berastagi, 3 Januari 1999 

3. Sex    : Female 

4. Religion   : Islam 

5. Nationality   : Indonesia 

6. Address   : Desa Kutarayat, Kec Naman Teran, 

Sumatera Utara  

7. Email    : 170203201@student.ar-raniry.ac.id 

8. Occupation    : Student of English Language Education of  

  Ar-Raniry  Islamic State University  

9. Parents  

a. Father’s Name  : Ahmardi Sitepu 

b. Mother’s Name  : Ramista Br Bangun  

c. Address   : Desa Kutarayat, Kec Naman Teran, Sumatera  

  Utara     

10. Educational Background 

a. Elementary School  : SD Impres Singarang-garang 

b. Junior High School  : SMPN 1 Naman Teran 

c. Senior High School  : MA Babun Najah 

 

 

 

       Banda Aceh, 223 April 2024 

       The Writer 

        

       Yuslinda Anizah 
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