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ABSTRACT 

 

Name : Muhammad Taqwallah  

NIM : 200203018  

Faculty : Fakultas Tarbiyah dan Keguruan  

Major : Department of English Language Education  

Thesis working title : The Implementation of Kurikulum Merdeka in English 

Language Learning at a Vocational School: Teachers’ 

Perspective 

Supervisor  : Rita Hermida, S.Pd.I., M.Pd. 

Keywords  : Kurikulum Merdeka, Vocational School, English Language 

Learning, Teachers’ Perspective 

 

This research investigates the implementation of the Kurikulum Merdeka in English 

language learning at SMK Negeri 2 Banda Aceh, with an emphasis on English teachers 

perspective of it is effectiveness in improving students’ language proficiency, and also 

the problems faced during implementation. The research included six English teachers 

and used qualitative methods of research, including semi structured interview. The 

researcher select the sample for this research using the purposive sampling approach. 

The findings found that four themes impact students’ language proficiency to improve: 

student centered learning encourages students’ active participation, teachers more 

freedom in deciding materials that suit the interest of their students, the Kurikulum 

Merdeka liberates teachers’ expression of creativity in the classroom, and learning 

resources that can be obtained from anywhere. Additionally, teachers faced four major 

problems, including: teachers lack sufficient time to create teaching materials, teachers 

lack information related to the Kurikulum Merdeka from the school, teachers must be 

able to master Information Technology (IT) as a supporting tool, and parents who have 

not received information related to the Kurikulum Merdeka. This study emphasizes 

need of providing teachers with bigger support and profesional development in order 

to enhance the Kurikulum Merdeka’s effectiveness in increasing English language 

proficiency among vocational students.   
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CHAPTER I 

INTRODUCTION 

 

A. Background of Study 

During the teaching and learning process, teachers apply a curriculum for 

providing education to students. This contains goals for learning, material, and 

activities accomplish those goals. According to Fauzan (2017), curriculum has been 

narrowly defines as the amount of topics that students must study or master in schools 

or universities. In a boarder sense, the curriculum is described as anything that 

encompasses more than just academics. According to Supardi (2013), besides of being 

a concept and a framework adopted by teachers in the classroom, the curriculum can 

be defined as a series of activities carried out to achieve targets, beginning with the 

determination or selection of approaches, learning strategies, methods, processes, and 

learning evaluation (Fauzan, 2017). 

The curriculum as an opportunity for education considers the curriculum not 

merely as a lesson plan, but additionally as a genuine and authentic experience of 

learning that takes place within the schooling process. Students do activities for 

learning in order to comprehend competence demands (Afgani, 2019). According to 

Hasan (2019), Indonesia’s changing curriculum is affected by the nation’s state 

factors, which include movements for politic, altering national priorities, and 
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government changes. These modifications are impacted not only by the time, but also 

by changes in learning techniques and other variables (Hadiasnyah, Pradhana, & 

Mustiningsih, 2020). From the 1947 curriculum to the current curriculum, also known 

as “Kurikulum Merdeka”. 

The presence of the Republic of Indonesia’s Minister of Education and Culture, 

Nadiem Makarim, prompted an idea for curriculum revision, particularly the 

Kurikulum Merdeka Belajar. The Kurikulum Merdeka Belajar is one of the curricular 

principles that requires students to be self-sustainable. Every learner is given the 

flexibility to acquire knowledge earned using formal and non-formal education, 

resulting in independence. This curriculum does not restrict the notion of learning that 

occurs at school or outside of school and also requires teachers and students to be 

creative (Manalu, Sitohang, & Henrika, 2022). According to Risdianto (2019), the 

establishment of this Kurikulum Merdeka also seeks to respond to the obstacles that 

education faces in the era of the 4.0 industrial revolution, which in it is realization must 

support students’ skills in analytical thinking and solving problems, creativity and 

innovation, and communication and collaboration (Manalu, Sitohang, & Henrika, 

2022). 

The Kurikulum Merdeka is often referred to as the prototype curriculum. This 

curriculum that is adaptable. Furthermore, this program emphasize important material, 

building character, and learner capabilities. The use of more participatory and 

collaborative learning approaches is one of the characteristic features of the Kurikulum 
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Merdeka. In addition, the Kurikulum Merdeka is seen to be more adaptable than the 

earlier curriculum. This implies that teachers, students, and schools are increasingly 

self-sustainable in carrying out educational learning activities (Lestari, Asbari, & Yani, 

2023).  

The establishment of thinking freedom is the concept of Kurikulum Merdeka. 

The teachers influences the student’s freedom of thinking. This suggests that teachers 

are the primary foundations in promoting educational achievement. Technological 

advancements have an impact on educational quality in today’s digital age. Where 

every action performed by teachers and students is closely linked to digital base 

gadgets. Literacy abilities, knowledge capabilities, talents and attitudes, as well as 

technological competence, are all integrated into the concept of Kurikulum Merdeka 

(Manalu, Sitohang, & Henrika, 2022). 

According to Santoso et al. (2023), Teachers must adopt the “Profil Pelajar 

Pancasila” in the Kurikulum Merdeka, as defined by the Minister of Education and 

Culture’s regulation no. 22 of 2022 concerning the Minister of Education and Culture’s 

strategic plan for 2020-2024. The initiative to increase the Profil Pelajar Pancasila 

needs implemented in student literacy, interest in reading, and writing, particularly in 

the lower levels of education. So good human resources, particularly teachers, are 

required for the Profil Pelajar Pancasila project to run effectively and successfully. 

According to Rachmawati et al. (2022), the Profil Pelajar Pancasila is a component 

of strategy to enhance the quality of education in Indonesia by emphasizing character 
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development. According to Faiz and Kurniawaty (2022), in this age of technological 

development and globalization, the role of values and character education is critical in 

maintaining a balance between technology and human development. 

According to Rahayuningsih (2021), strengthening the Profil Pelajar 

Pancasila focuses on developing individual students’ character and talents in daily life 

through school culture, intracurricular and extracurricular learning, projects to 

improve the Profil Pelajar Pancasila, and work culture. According to Syafi’i (2022), 

the Profil Pelajar Pancasila initiative is now being strengthened in educational units 

under the Program Sekolah Penggerak (PSP) at the elementary, middle, and high 

school/vocational school levels. The Program Sekolah Penggerak looks to promote 

educational units to undergo transformation in order to improve the quality of learning 

in school, one of which is the implementation of a Kurikulum Merdeka. 

According to Yaelasari and Astuti (2022), the implementation of the 

Kurikulum Merdeka, the significance of developing a comprehensive curriculum that 

involves partners in order to accomplish learning goals in vocational school education 

units. The vocational school education unit employ external parties in the curriculum 

formulation process so that the outcomes of it is graduates may be acknowledge in the 

global field of employment. There are several agreed upon program, which include: 

student exchange, internship, work experience, teaching assistance in educational 

units, research, humanitarian projects, entrepreneurial activities, independent 
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studies/project, and acceptable of students after graduating from vocational school in 

the industrial or business sector. 

In the implementation of face to face learning, the execution of the Kurikulum 

Merdeka can be accomplished by using practical learning that improves thinking, such 

as the most recent innovative ideas appear, so that the learning environment becomes 

conductive, unlike previous learning, which only was centered on lectures and 

discussions in class (Yaelasari & Astuti, 2022). 

Several research for the Kurikulum Merdeka have already been done before. 

Researcher found several previous studies, the first was research by Cilvia Nur 

Wakhidah Ramadhoni (2023). In the research, Cilvia analyzed the Implementation of 

English Teaching-Learning in the Context of the Merdeka Curriculum at the Seventh 

Grade of Madrasah Tsanawiyah Negeri 3 Ponogoro. This in field research in seventh 

grade using a qualitative method. Data is gathered by observation, interviews, and 

documentation. English teachers from MTsN 3 Ponorogo came as participation. Data 

analysis utilizing WS Winkle’s theory, which included data reduction, data 

presentation, and conclusions. The result from the research indicated that 1) the 

English lesson plan at MTsN 3 Ponegoro is based on the Kurikulum Merdeka, with an 

emphasis on learning outcomes, materials, teaching methods, the Profil Pelajar 

Pancasila, media, target students, learning models, assessment, meaningful 

understanding, trigger questions, learning activities, reflection, worksheets, 

enrichment and remediation, reading materials, and bibliography. This plan assesses 



6 

 

 

and arranges classes utilizing both textual and nontextual elements. 2) To strengthen 

Pancasila, English subject implementation at MTsN 3 Ponogoro employs varied and 

curricular programs. Lesson planning, lecture, presentation, and discussion methods 

are used by teachers to teach students about school activities and everyday home 

activities, while also improving listening, speaking, reading, and writing abilities. 3) 

Summative and formative assessments, such as mid semester and final examinations, 

daily teacher journal assessments, pretest, and posttest, are used to direct student 

conduct in learning and activities at MTsN 3 Ponorogo.  

Second research on Kurikulum Merdeka was carried out by Arum Ambar Sari 

(2023). In the research, Arum analyzed the Implementation of Merdeka Curriculum in 

English Teaching Learning at the Seventh Grade of SMPIT Insan Mulia Surakarta in 

the Academic Year 2022/2023. This research using a qualitative method. Data is 

gathered by observation, interviews, and documentation. The researcher conducted 

observation in two seventh grade class and an interview with the English teacher. Data 

analysis technique from Miles and Huberman, which included data reduction, data 

display, and drawing conclusions and verification. The result from the research 

indicated that in English teaching and learning, the Kurikulum Merdeka has been 

implemented. The teacher creates alur tujuan pembelajaran and modul ajar based on 

Kurikulum Merdeka that is customized for the needs of the course of study. The teacher 

has also developed a learning cycle and assessed students using the Kurikulum 

Merdeka. In English teaching and learning, learning components such as objectives, 
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materials, techniques, media, and assessment have been satisfied. The teacher’s 

dilemma is that teacher is given little time to construct varied learning based on the 

specific requirements of the students, and teacher is unable to keep up student 

excitement until the end of the class.  

Third research on Kurikulum Merdeka was carried out by Holip Viya (2023). 

In the research, Holip analyzed the Teacher Barriers in Implementing Kurikulum 

Merdeka to Teach English of Tenth Grade at SMA Al-Azhar Syifa Budi Solo in the 

Academic Year of 2022/2023. This in field research in tenth grade using a qualitative 

method with case study. Data is gathered by observation, interviews, and document 

analysis. One of English teachers from SMA Al-Azhar Syifa Budi Solo came as 

participation. Data analysis strategies included data condensation, data presentation, 

and making conclusion. The result from the research indicated that 1) three meetings 

are being held to implement the Kurikulum Merdeka in the tenth grade English regular 

program. The learning process is divided into three stages: the starts, the core activity, 

and the final phase. Diagnostic assessments, lecturers, conversations, and project based 

learning are all examples of teaching activities. 2) Teachers of English faced a variety 

of obstacle, such as environmental context, skill, and knowledge limitations, that 

disrupt successful curriculum implementation. 

Based on the findings of the previously mentioned research, researcher have 

been motivated to further investigate the implementation of Kurikulum Merdeka, 

particularly in the process of teaching and learning English at SMK Negeri 2 Banda 
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Aceh. The aim of this study is to describe and analyze the use of Kurikulum Merdeka 

by English teachers at SMK Negeri 2 Banda Aceh, as well as to investigate the 

influence of the use of Kurikulum Merdeka on the teaching and learning process. As a 

result, the purpose of this research is to gain a better knowledge of how the Kurikulum 

Merdeka may be implemented in vocational high school, as well as to assess it is 

usefulness in enhancing students’ English proficiency. 

The majority of the research papers that have been accomplished cover the 

implementation of the Kurikulum Merdeka in general. However, there is no research 

that clearly analyzes the usefulness of the Kurikulum Merdeka in enhancing students’ 

English language proficiency from the perspective of teachers at the vocational high 

school level. Furthermore, this research will be used to help develop the Kurikulum 

Merdeka that will better fulfill the needs of language learners. 

B. Research Question 

Base on the background, the researcher constructs the following problems: 

1. What are the English teachers’ perceptions regarding the effectiveness of 

the Kurikulum Merdeka in improving students’ language proficiency? 

2. What problems do teachers face when implementing the Kurikulum 

Merdeka in English language classes at school? 
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C. Aim of Study 

This research is intended to: 

1. To investigate English teachers perspectives of the Kurikulum Merdeka in 

impacting students English language proficiency development. 

2. To identify the particular problems that English teachers face when 

implementing the Kurikulum Merdeka in their classrooms. 

D. Significance of Study 

1. To Education Government 

By conducting this research, the education government can monitor the 

implementation and effectiveness of the Kurikulum Merdeka in vocational school. 

Then also the education government can ensure that the objectives of the 

implementing of this Kurikulum Merdeka have been achieved and can make 

adjustments if necessary. 

2. To Teachers 

This research can help in the implementation of teacher creativity to organize 

the class into different levels of students. The Kurikulum Merdeka presents a variety 

of student learning styles so that it can provide a variety of strategies for equitable 

access to quality English language learning to all students. 
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It also looks at gaps in the curriculum which may be hindering students’ 

progress. This information can be used to effectively implement the Kurikulum 

Merdeka and meet the needs of students at different levels of proficiency. 

3. To Researchers 

This study provides a broader understanding of the competency based 

approach to language education and it is effectiveness in improving language 

proficiency. It also informs future curriculum development efforts by looking at the 

effect of the Kurikulum Merdeka and presenting improvements based on experiences 

from it is real world implementation. 

E. Research Terminology 

To avoid misunderstandings, it is important to define the words used 

throughout this research. The following are the words: 

1. Kurikulum Merdeka 

According to Rifa’i, Asih, and Fatmawati (2022), Kurikulum Merdeka is 

curriculum that allow schools to explore their potential based on their facilities, inputs, 

and resources, as well as giving teachers the freedom to present essential and critical 

knowledge. Most significantly, it allows students to maximize their ability in order to 

get the best educational achievements. 

Following the Covid 19 pandemic, the government is trying to reestablish the 

learning process by releasing a policy in the development of the Kurikulum Merdeka 
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through the Ministry of Education, Culture, Research, and Technology (Kemendikbud 

Ristek). This curriculum is provided to education units as an additional choice for 

carrying out learning recovery activities in 2022-2024 (Santoso et al., 2023). 

According to Santoso et al. (2023), Teachers must implement the “Profil 

Pelajar Pancaila” as specified in the Minister of Education and Culture regulation 

(Permendikbud) no.22 of 2022 about the Kemdikbud Strategic plan for 2020-2024 

while implementing the Kurikulum Merdeka. The endeavor to increase the Profil 

Pelajar Pancasila demands literacy interest in reading and writing students, 

particularly in lower grades. As a result, competent human resources, particularly 

teachers, are required to ensure that the Profil Pelajar Pancasila project runs 

efficiently and effectively. Because the Kurikulum Merdeka is a new curriculum, 

teachers will need to adjust while implementing the Profil Pelajar Pancasila 

strengthening project. Seminars organized by the Ministry of Education and Culture 

are needed for all principals and teachers. 

2. Vocational School 

According to Achdiani and Rusliyani (2017), vocational school is education at 

high school that focuses on developing a student’s ability to perform specific sorts of 

employment. Vocational school places emphasis on training students for employment 

and establishing professional attitudes. According to Rahmadhani and Suryati (2022), 

vocational high school by definition, organize educational programs that adapt to 

certain types of work. Vocational High School (SMK) is a formal educational 
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institution that provides secondary vocational education as a continuation of SMP, 

MTs, or other comparable forms. Vocational High School offers a variety of 

competence programs. The skills course provided at Vocational Schools is adapted to 

the demands of the current employment market. According to Putriatama et al. (2016), 

the Vocational Schools expertise program also adapts to community and company 

needs. The specific goal of vocational secondary education is to equip students with 

the skills to become responsible human beings capable of working independently, 

filling existing job vacancies as middle level workers through the abilities gained in 

the expertise program of their choice. 

3. Teachers Perspective 

According to Cross (2014), a perspective is defined as a certain attitude toward 

or manner of viewing something, a point of view. It cannot be denied that every human 

individual, even teachers has their own viewpoint on a particular thing. Each teacher 

has an individual perception how to teach in order to achieve the curriculum’s goal, 

cover the syllabus, assist students in understanding the materials, handle the classroom 

effectively, and foster positive relationships between teachers and students 

(Zaiturrahmi, 2021). 

4. Language Learning 

Learning is important to individuals, as is the drive to grow and evolve. A 

change in behavior as a result of the acquisition of knowledge, skills, and attitudes is 
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one indicator of learning. However, intelligence and the ability to learn are not the only 

characteristics that influence learning success. Many other elements can have an 

impact on learning achievement, including educational background, motivation, and 

learning practices. The application of the appropriate learning technique is one of the 

variables that can help in the learning process, making it easier, more effective, and 

more organized (Marina, 2017) 

Language learning is the process of developing proficiency in languages, both 

spoken and written. To gain a better understanding it, language learning provides with 

a variety of skills to learn so that people can communicate effectively with others in 

both spoken and written language, including getting and offering information by using 

language. According to Susini (2020), the ability of getting information is referred to 

as receptive ability, and the ability of offering information is referred to as productive 

ability. Each of these abilities has been further divided down into two categories. 

Listening skills and reading skills are the two categories of receptive abilities, and 

productive abilities are separated into two categories, speaking skills and writing skills. 

These four abilities define a person’s ability to become proficient in several languages.
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CHAPTER II 

LITERATURE REVIEW 

A. Generic Curriculum 

1. Definition of Curriculum 

In education, the word “curriculum” refers to the general plan or concept for 

the course of study, as well as how the course material is translated into an outline for 

teaching and learning that allows the desired learning objectives to be reached 

(Richards, 2013). The curriculum is defined in Law No. 20 of 2003 concerning the 

Sistem Pendidikan Nasional (SPN) and used in Government Regulation No. 19 of 2005 

as a set of strategies and arrangements concerning targets, material/content or topic of 

study, and methods that serve as regulations for creating learning activities in order to 

accomplish educational objectives (Afgani, 2019). Curriculum experts also define 

curriculum as a teaching approach that enables both teachers and learners to establish 

target for learning that will be reached as an outcome of the process of education and 

learning. Thus, the curriculum as an approach of educational and learning can be 

designed with specific aims and in accordance with the culture of a particular nation 

(Habiburrahim, 2021).  

Curriculum, on another hand, can be defined as a selection of products created 

by policymakers. Instruction is sometimes regarded as a technical exercise, with 

administrative control over all areas of instruction. In this paradigm, the curriculum is 
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prepared to satisfy a specific need, and objectives are established to achieve the need. 

The curriculum is then applied in the classroom, and educational outcomes are 

measured (Yusny, 2014). The curriculum takes an important part and has significant 

influence in achieving national educational objectives. This curricular idea is adaptable 

to changing situations. Curriculum creation is led by student needs and is geared 

towards fulfilling the state’s purpose of teaching the nation’s life, as well as the success 

of the national development program. It is evident that Indonesia’s curriculum has 

changed often throughout time (Syafly, 2019). 

The curriculum in Indonesia has been trough eleven significant changes in it is 

history. Starting with a very fundamental from during the pre-independence period and 

continually improving it during the independence period, start from 1947, 1952, 1964, 

1968, 1975, 1984, 1994, 2004, 2006, Kurikulum 2013, and Kurikulum Merdeka. The 

numerous curriculum reform policies are based on the outcomes of analysis, 

assessment, projections, and other internal and external issues that are always changing 

(Aprillia, Nurhayati, & Pandiangan, 2023). According to Hasan (2019), the curriculum 

in Indonesia is quite dynamic, and changes in the curriculum are very unusual. These 

changes particularly in Indonesia, cannot be separated from the dynamics of the 

Indonesian state itself, such as movements in politics, shifting the nation’s focus, the 

existence of separated or joined Indonesia, regime shifts, changes in learning 

procedures, the times, and other factors (Hadiasnyah, Pradhana, & Mustiningsih, 

2020). 
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2. History of the Curriculum in Indonesia 

In 1947, the first curriculum development following the declaration of 

independence in Indonesia was known as the Rencana Pembelajaran. The shift in 

educational direction was increasingly political, with Dutch education being more 

focused on national interest. Pancasila was the guiding principle for schooling 

(Soleman, 2020). In 1952, Indonesia established the 1952 curriculum, known as 

“Rentjana Pembelajaran Terurai 1952”, which was more specific for each topic and 

remained identical to the 1947 curriculum, but without the title “curriculum” and with 

a similar structure. In 1964, Indonesia’s curriculum was revised to emphasize active, 

creative, and productive learning. The 1964 educational plan highlighted the need of 

encouraging students to think creatively and solve issues. In 1968, the 1968 

curriculum, which replaced the 1964 curriculum influenced by the “Orde Lama” 

government, aimed to improve patriotism, physical health, intelligence, and morals 

while also emphasizing religious beliefs (Setiyorini & Setiawan, 2023). According to 

Kurniasih (2014) in 1975, the 1975 curriculum as aimed at meaning driven, efficient, 

and successful, with influences from psychology of behavior. It emphasizes the role 

of behavior among students in reaching specified objectives, uses the Prosedur 

Pengembangan Sistem Instruksional (PPSI)  method, and prioritizes stimulus 

response, all of these contribute to it is efficacy and efficiency. In 1984, the 1984 

curriculum, an updated version of the 1975 curriculum, aims to restore national 

education by adopting the Cara Belajar Siswa Aktif (CBSA) and the spiral system. 
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CBSA promotes students participation in teaching and learning while sustaining the 

educational system. In 1994, the 1994 curriculum was created as a revision of the 1984 

curriculum and was introduced in phases beginning in 1994/1995. It was implemented 

in grades 1 and 4 of elementary school, grade 1 of junior high, and grade 1 of high 

school. In 2004, the Kurikulum Berbasis Kompetensi (KBK) was established as a new 

curriculum, developed from the 1994 curriculum, with the goal of improving students’ 

competences through a mix of knowledge, skills, values, and attitudes as expressed in 

their thinking and action habits. In 2006, Kurikulum Tingkat Satuan Pendidikan 

(KTSP) in Indonesia was developed according to the requirements indicated in law No. 

20 of 2003 and government regulation No. 19 of 2005. The curriculum allows local 

communities to choose curriculum material, learning methods, assessment system, 

teachers, and principals. Regional autonomy is also established in areas like as 

education and culture. According to Fadilah (2014), the Kurikulum 2013 was designed 

to improve the previous curriculum, KTSP. Kurikulum 2013 focuses on increasing and 

balancing students’ soft and hard skills, which comprise behaviors, abilities, and 

intellectual competencies (Soleman, 2020). In Kurikulum Merdeka, as part of the 

learning recovery efforts, the Kurrikulum Merdeka (formerly known as the prototype 

curriculum) was created to provide a more flexible curriculum structure while 

emphasizing key content and the development of learners’ personalities and 

competences (Setiyorini & Setiawan, 2023). 

 



18 

 

 

B. Kurikulum Merdeka  

1. Definition of Kurikulum Merdeka  

Kurikulum Merdeka is a curriculum that includes a variety of intracurricular 

learning activities. The material will be adjusted so that students have adequate time 

to explore topics and improve abilities. Teachers have the freedom to select from a 

variety of teaching resources, allowing learning to be personalized to the requirements 

and interests of students. Projects to improve the accomplishment of the Profil Pelajar 

Pancasila are produced in accordance with government established topics. The project 

is not intended to reach specific learning result objectives, hence it is unrelated to 

subject matter (Anggraini et al., 2022) 

Kurikulum Merdeka is an innovative program of the Ministry of Education and 

Culture of the Republic of Indonesia (Kemendikbud RI), announced by the Minister of 

Education and Culture of the Advanced Indonesia Cabinet. According to Nadiem, 

teachers must first demonstrate the concept of free thinking before teaching it to 

students. According to Nadiem, without the process of translation between the core 

skills and the present curriculum, no learning would occur in the competency of 

teachers at any level (Hasim, 2020). 

The Kurikulum Merdeka’s origins may be traced back to the Covid-19 

pandemic, which posed a number of challenges to learning. The Kurikulum 2013 that 

was utilized during the process of learning is then condensed into an emergency 

curriculum that helps education units manage learning (Aisyah et al., 2022). 
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According to Nasution et al. (2023), Permendikbudristek No. 5 of 2022, title 

Standar Kompetensi Lulusan (SKL) in early childhood education, basic education, and 

secondary education, serve as the legal foundation for the Kurikulum Merdeka’s 

implementation. SKL are minimal criteria for the unity of attitudes, skills, and 

knowledge that demonstrate students competencies based on their learning outcomes 

at the conclusion of their academic level. 

The Kurikulum Merdeka is a method of review of the preceding curriculum. 

The Kurikulum Merdeka now includes Capaian Pembelajaran (CP), Tujuan 

Pembelajaran (TP), and Alur Tujuan Pembelajaran (ATP), which were previously 

known as Kompetensi Inti dan Kompetensi Dasar (KI-KD) and syllabus. The word KI-

KD in the Kurikulum 2013 has been replaced by CP in the Kurikulum Merdeka, and 

the syllabus has been replaced by ATP in the Kurikulum Merdeka (Aulia, Sarinah, & 

Juanda, 2023).  

2. Objective of the Kurikulum Merdeka  

The system of education in Indonesia has passed through eleven curriculum 

shifts, beginning in 1947 and until with the Kurikulum Merdeka. However, changes 

the curriculum is just the goal to upgrade over the prior curriculum. Today’s 

curriculum revisions are referred to as Kurikulum Merdeka or the concept of Merdeka 

Belajar. 
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According to Saleh (2020), Merdeka Belajar is an initiative program of the 

Minister of Education and Culture, Nadiem Makarim, aims to foster a positive learning 

environment. Merdeka Belajar is intended to provide a comfortable environment for 

students, teachers, and parents together. Merdeka Belajar implies that the process of 

education must foster a pleasant environment. Happy for whom? Happy for students, 

teachers, parents, and everyone. According to Sherly et al. (2021), Merdeka Belajar is 

a policy adaptation that aims to reestablish the essence of assessment which has 

become progressively abandoned. Merdeka Belajar aims to restore the national 

education system to the substance of the Undang Undang by allowing schools to 

incorporate the essential competences of the curriculum into their assessments.  

According to Ramadhan (2023), the objective of the Kurikulum Merdeka is to 

provide students with learning freedom by enhancing the efficiency of learning 

instruments in routine or regular activities and projects, so strengthening the Profil 

Pelajar Pancasila. Both will have an impact on the amount of human resources 

generated. The availability of practical activities after intracurricular activities serve 

the purpose of strengthening students’ hard skills and capabilities. This is inspired by 

Merdeka Belajar‘s objective of freedom of thinking, freedom of employment, and 

tolerance for or reaction to change.  

According to Masiri (2021), the goal of this Merdeka Belajar program is to 

give schools, teachers, and students the freedom to creativity and choose strategies in 

the process of educational activities, encouraging teachers and schools to avoid 
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monotony and to support all of the different characteristics of students (Idhartono, 

2023). According to Yunita et al. (2023), the Kurikulum Merdeka is a curriculum 

aimed to generate graduates who are proficient in both soft and hard skills, resulting 

in graduates who are more equipped and more relevant to the present. As a result, the 

learning process is divided into intracurricular and co-curricular activities that guide 

students’ soft and hard skills. 

3. Advantages of the Kurikulum Merdeka  

Every curriculum update result in a new curriculum. The goal of creating a new 

curriculum is to solve the weaknesses of the previous curriculum so that it may be 

utilized as an advantages in future curriculum. The Kurikulum Merdeka is an 

intracurricular learning program. This curriculum is designed to improve achieving of 

the Profil Pelajar Pancasila. 

The Kurikulum Merdeka is significantly simpler than prior curriculum, 

including 2004, 2006, 2013, and others. Even though simple, this program is actually 

comprehensive. In reality and implementation, the Kurikulum Merdeka allows 

students also get the flexibility to explore their passion and abilities, making the 

experience of learning feel significantly more meaningful, they are not made to rush 

or pressured to complete the material, and learning is more enjoyable. The autonomous 

curriculum focuses on key information and student development trough stages and 

processes. Learners are increasingly self-sufficient, for example, in high school, there 

is no longer a specialized program. Learners can choose their subjects of interest based 
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on their abilities and goals. Teachers additionally have an opportunity to choose their 

own teaching materials under the Kurikulum Merdeka, and throughout teaching and 

learning activities, teachers are able to customize their instruction to students levels of 

success and growth (Ramadhani et al., 2023). 

A few advantages of Merdeka Belajar, Students are freedom to express 

themselves, which means that they are free to express themselves in terms of learning 

since they are not constrained by a single lesson. The goal is that students study based 

to their personal abilities. Students are not expected to be the same, the Merdeka 

Belajar program has brought innovations to the Indonesian education system because, 

in the past, students have been targeted merely by academic grades. The Merdeka 

Belajar program makes students seem unique because of their diverse skills. In the 

process of comprehending their abilities, teachers must always be present so that 

student do not become discouraged. One sheet RPP, because students study based on 

their own abilities, the teacher who direct them only requires to modify the direction, 

using one sheet of RPP leading and supporting students (Shyafitri, Anggraini, & 

Waroza, 2023). 

The Kurikulum Merdeka has the following advantages. It makes the world of 

learning more adaptable, which means publishing the limitations of the world of 

learning so that it is easier to move around, it provides chances for students to explore 

lessons that can be taken when necessary, it provides a platform for students to explore 
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broader topics by plunging into society, and it prepares students to enter employment 

(Harahap et al., 2023). 

According to Suanto et al. (2023), the advantages of the Kurikulum Merdeka 

are: simplified administration, more in depth investigation of the substance of the 

lesson, more independence, more relevant and participatory, and more space for 

students to grow and develop. According to Maulida (2022) the Kurikulum Merdeka 

allows teachers freedom to select, create, utilize, and develop lesson plan forms. 

Lesson plans are often referred to as modul ajar. 

4. Teachers’ Role in Kurikulum Merdeka 

Learning is a collaboration between teachers and students to achieve a common 

objective. It entails modifying student behavior in order to become better individuals 

while still learning the material that is presented. Teachers and students must 

collaborate together to complete certain assignments. Teachers must not only teach the 

content, but also create an enjoyable learning atmosphere. Students must be engaged, 

innovative, and focused on the content offered by the teacher. According to Fadillah, 

Ridha, and Juhaidi (2022), throughout the educational process, teachers and students 

interact. Good contact is defined by interaction in both directions, which leads to 

mutual comprehension among teachers and students. In this situation, the 

comprehension in question is the success of the teacher’s objective of developing 

student’s grasp of new knowledge. 
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According to Aminullah (2016), Pancasila is the foundation of Indonesian 

education, and it serves as a framework for teachers learning activities. Pancasila’s 

idea must be presented to students and used in daily activities. According to 

Setiyaningsih and Wiryanto (2022), education is quite necessary and is required to all 

Indonesian citizens to have, and the message of Pancasila included within it is essential 

for us to implement in daily life, particularly in the school environment. 

The Kurikulum Merdeka seeks to enhance the Profil Pelajar Pancasila by 

emphasizing their attitudes and characteristics. Teachers have an important role in 

forming students’ attitudes and characteristics, which may be accomplished through 

coaching, tolerance development, discipline reinforcement, and producing 

nationalism. The curriculum may assist students in developing a strong national 

character by offering counsel, encouraging tolerance, and employing disciplined 

learning techniques. Furthermore, the curriculum should highlight the value of 

nationalism, since it has a good influence on national advancement in both the 

classroom and social contexts (Setiyaningsih & Wiryanto, 2022). 

The actual position of teachers in the Kurikulum Merdeka of the merdeka era 

of learning, particularly the position of a Guru Penggerak, namely the teacher in the 

Kurikulum Merdeka Belajar, must be able to become an inspiration with competent 

instructional skills, including the ability to manage the classroom properly, build 

strong connections with students, and be a creative, innovative figure that is competent 
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and enthusiastic about assisting with educational activities at school (Kusumadewi et 

al., 2023). 

Teachers’ role in this curriculum are to teach students at their current level of 

ability and growth. In addition, teachers must participate by working on the Merdeka 

Belajar platform, gaining knowledge and sharing with one other and improving 

themselves by studying independently on the Merdeka Belajar platform. In addition, 

teachers must implement the Kurikulum Merdeka using a variety of assistance 

programs, one of which is the Guru Penggerak program (Suhandi & Robi’ah, 2022). 

According to Faiz and Faridah (2022), the goal of this program is to enable teachers to 

become leaders in the classroom and throughout the educational process. In this 

situation, the teacher’s responsibility is to use the Guru Penggerak program as a 

guideline for carrying out capability and competence. 

Teachers have an important role in improving the quality of learning through 

the implementation of Kurikulum Merdeka. They must implement learning and 

assessment strategy that focuses on the students' comprehension of understanding, 

mindsets and abilities. Teachers must follow the principles of objectivity, 

comprehensiveness, and continuity while keeping to targets. They may actively 

participate in all aspects of education, both internal and external, in developing an 

educational atmosphere. Collaboration and motivation among teachers in the 

education field can lead to effective interaction (Suhandi & Robi’ah, 2022). 
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C. The Implementation of English Language Learning  

1. Implementation of Curriculum 

The curriculum originates from the word Greece, which means runners and 

journey, and is typically translated into the realm of education as the requirement to 

complete 12 years of education, which in Indonesia is separated into elementary, junior 

high, and senior high school. We are expected to learn and teach since the curriculum 

was developed in Indonesia. And the curriculum itself is designed to keep the nation’s 

future clever, creative, and innovative, which is why the implementation of curriculum 

is formed (Wahid, 2021). 

The implementation of the curriculum is defined as a strategies or activities 

implemented and carried out by schools to achieve academic objectives that are 

supposed to produce smart student individuals, specifically in understanding, skills, or 

morality, through each lesson and learning opportunity available at school (Wahid, 

2021). 

2. Implementation of Kurikulum Merdeka in Classroom 

The initiative for transforming the Kurikulum 2013 revised to the Kurikulum 

Merdeka is based on the Minister of Education, Culture, Research, and Technology of 

Republic of Indonesia’s regulation No. 56/M/2022, dated February 10, 2022, regarding 

guidelines for curriculum implementation in the context of educational recovery. The 

previously mentioned decision by the Ministry of Education, Culture, Research, and 
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Technology serves as the foundation, legal cover, and reference for the Kurikulum 

Merdeka’s implementation in Indonesian schools, madrasas, and universities 

(Cholilah et al., 2023). 

According to the Kurikulum Merdeka, educational institutions have three 

decision choices about the implementation submitted in the Kurikulum Merdeka 

Belajar for the 2022/2023 academic year. First, the concepts of the Kurikulum 

Merdeka are mostly implemented without totally replacing the previous one. Second, 

the Kurikulum Merdeka is implemented using prepares instructional materials. Third, 

the use of a Kurikulum Merdeka for growing independently using a range of 

instructional materials (Priantini, Suarni, & Adnyana, 2022). 

According to Pratiwi et al. (2023), students are required to create and manage 

a project while implementing the Kurikulum Merdeka. Students can grow their abilities 

and skills by completing projects. Strengthening the Profil Pelajar Pancasila (P5) is 

one of the curricular projects. The processes are carried out in two phases: conceptual 

and contextual. According Pratiwi et al. (2023), students characteristics can be 

represented through the implementation of the Kurikulum Merdeka that includes both 

cognitive and non-cognitive diagnostic assessments. Students’ motivation to learn 

might be increased if the resources they get fit their requirements. 

The implementation of this curriculum also quickly advocates for the 

protection of teacher hours of teaching and professional allowances. The Merdeka 

Mengajar platform also helps to assist teachers in implementing the Kurikulum 
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Merdeka by providing guaranteed hours and professional allowances. The Merdeka 

Mengajar platform assists and facilitates teachers in discovering motivation, sources, 

education, and knowledge as they work to carry out the Kurikulum Merdeka (Priantini, 

Suarni, & Adnyana, 2022). The curriculum is then implemented with teachers and 

principal training and the availability of learning material. This may provide with a 

variety of activities, including possible training for teachers and principals using micro 

learning on digital platforms (Priantini, Suarni, & Adnyana, 2022). 

The support of parents is an important aspect of the Kurikulum Merdeka’s 

effectiveness. This allows parents to directly become friends and learning partners for 

their children. Recognize the skills that children have to master during their 

developmental stage. Parents may also access the textbooks used in the Kurikulum 

Merdeka at buku.kemdikbud.go.id. Kemendikbudristek continuous to aim to create and 

provide books that are more entertaining, less thick, and include more interesting 

artwork with more affecting and important subjects (Ningsih, 2023). 

D. Teachers’ Problems in Teaching English 

The problems that teachers experience when teaching English using the 

Kurikulum Merdeka are key factors to consider. Although the implementation of this 

new curriculum provides several innovations and flexibility, it also provides a number 

of problems for to solve. 

One of these relates to the unequal communication of information about the 

Kurikulum Merdeka, which means that many teachers have yet obtained it. According 
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to Falah, Apsari, and Kusumah (2023), socialization is necessary for the transfer of 

knowledge about the Kurikulum Merdeka because not all teachers, particularly English 

teachers, have the chance to get involved. They have limited opportunity to get 

involved in socializing events hosted by the regional office. Indeed, some English 

teachers must conduct their own research on the Kurikulum Merdeka using internet 

platforms and websites. 

Furthermore, using media in the classroom may assist teachers make learning 

more engaging. However, teachers frequently deal with a variety of problems that 

might hinder the success of employing these media. According to Fitra and Tiarina 

(2023), the problem faced by teachers in employing media include teachers and 

students who are unfamiliar with numerous media, thus they must be able to use variety 

of media to keep the class interesting. Although the Kurikulum Merdeka has significant 

potential for the use of media, not all teachers are capable of implementing it 

effectively. As a result, additional efforts are required to train and support teachers in 

the use of learning media, such as providing of necessary facilities and infrastructure, 

so that all teachers get the advantage of this new approach and students can learn in a 

more engaging and effective method. 

Besides, the problem that teachers deal with relate to classroom management, 

which is a crucial component of the learning process, particularly when implementing 

the Kurikulum Merdeka. Teachers deal with several kinds of problems that night have 

an impact on the quality of their teaching and learning. According to Fitra and Tiarina 
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(2023), the problem for teachers in classroom management is inspiring students to 

follow classes until they are completed. Because most students are less enthusiastic 

about studying English, especially if it is not their first language. Teachers must have 

excellent management skills as well as particular instructional ways to deal with this 

difficulty. 

Finally, a lack of continuous professional development and training for 

teachers makes it challenging for them to use creative teaching approaches that are 

consistent with the Kurikulum Merdeka. Nonetheless, teachers continue to look for 

innovative and adaptable methods to address these problems in order to increase the 

quality of English learning in their classrooms.
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CHAPTER III 

RESEARCH METHODOLOGY 

  

A. Research Design 

The particular techniques involved in the research process are known as 

research design. These procedures include data collection, data analysis, and report 

writing (Creswell, 2012). Research design are forms of inquiry that are included within 

the qualitative, quantitative, and mixed methods approaches and give particular 

guidance for processes in a research project (Creswell, 2019). 

In this study the researcher used the qualitative method, because in this study 

the researcher wanted to understand a problem in depth and produce a description that 

is rich in meaning. This research also aims to understand how the implementation of 

the Kurikulum Merdeka in the English learning process at SMK Negeri 2 Banda Aceh 

from teachers’ perspective. To understand this problem deeply, the researcher need to 

interact directly with English teachers in implementing the curriculum. The qualitative 

approach will help the researcher in conducting this research. 

B. Research Participants 

All English teachers at SMKN 2 Banda Aceh are seven teachers. The data for 

this study were gathered from six teachers of English at SMKN 2 Banda Aceh who 

teach students in grades 1 through grade 3, the reason researcher only chose six 
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teachers is because these six teachers have been using the Kurikulum Merdeka for four 

years, while the other has been using it for less than four years, so the data may less 

strong. The participants of this study are MSB, LA, SHH, SA, RD and DS. The primary 

objective of this study was to investigate teachers’ perceptions on the effectiveness of 

implementing the Kurikulum Merdeka in term of improving students English language 

proficiency, as well as the problems teachers face when implementing the Kurikulum 

Merdeka in school English classes. Data were gathered from interviews with English 

teachers. 

C. Data Collection 

Interview with English teachers 

An interview conducted semi structured interview between six persons in 

which the interviewer asks questions to the respondent to collect information. 

Researcher chose these six persons because they have been actively involved for four 

year in the implementation of Kurikulum Merdeka in their English language learning.  

In this section, researcher uses a semi structured interview model. The reason 

chose semi structures interview is in order to allow the researcher to follow a 

preplanned route of question while still giving flexibility for the researcher to get more 

into the topic based on respondents’ answer. If the responder reveals interesting details, 

the researcher may adjust the next questions to go more deeply. According to Sugiyono 

(2016), this kind of interview comes within the scope of in depth interviews, and it is 
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implementation is more flexible than organized interviews. The goal of this kind of 

interview is to uncover problems more freely by asking the person being interviewed 

for their comments and suggestion. Researcher must pay close attention and document 

what informants say (Mariana, 2021). 

The aim of this semi structured interview is to gather information regarding the 

methods that used at SMK Negeri 2 Banda Aceh in implementing the Kurikulum 

Merdeka for English language learning. This semi structured interview can answer 

question about English teachers’ perceptions of the Kurikulum Merdeka’s 

effectiveness in improving students’ language proficiency, as well as the problems 

teachers face when implementing the Kurikulum Merdeka in school English classes. 

In addition, the researcher created some questions that would be directed 

specifically at six of the English teachers there. The teachers were free to answer some 

of the questions the researcher asked, but still in the direction of the questions the 

researcher asked. Interviews lasted 15-30 minutes and were recorded for transcription. 

The information gathered will be examined qualitatively. The goal of this data 

collection is to create trustworthy information regarding the English teaching 

techniques at SMK Negeri 2 Banda Aceh. This information will be used to investigate 

the factors that determine the success of English education in vocational high schools. 
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D. Data Analysis 

1. Data Reduction 

According to Sugiyono (2015), data reduction means summarizing, choosing 

essential points, focusing on what is significant, searching for themes and patterns, and 

removing irrelevant one. As a result, the reduced data will present an accurate picture 

and make it easy for researchers to acquire additional data and search for it if necessary 

(Mariana, 2021). In this study, researcher translated the result of the previous data 

collection from Indonesia into English, then summarizes the research topic, and used 

codes to identify themes in the data, which is about the implementation of Kurikulum 

Merdeka in English language learning at a vocational school. 

2. Data Display 

According to Sugiyono (2015), data display in qualitative research might take 

the form of brief description, infographics, and correlations between categories. By 

showing data, it will be simpler to comprehend what is going on and plan future work 

based on what has been learned. In this situation, researcher give data from interviews, 

and documentation that have already been converted to data with descriptive 

categories in chapter IV discussion (Mariana, 2021). 

3. Drawing and Verifying Conclusions 

The drawing and verification stage is a more advanced step in which the 

researcher generates conclusion based on the data results, this is the researcher’s 
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interpretation by rechecking the coding procedure and data presentation to make sure 

that none of the mistakes have occurred. After completing this step, the researcher will 

have study results based on data analysis from an in depth interview or a document 

(Mariana, 2021). 

The Milles and Huberman analyzing model was employed in the research, 

allowing for an interaction link between the essential components of the inquiry while 

documenting each significant part descriptively.  

These three processes, according to Milles and Huberman, are carried out or 

repeated after each data gathering technique. As a result, this step must continue till 

study is complete (Mariana, 2021). In this research, the researcher generalized the 

findings of previously given data, especially about the implementation of the 

Kurikulum Merdeka in English language learning at a vocational school.  
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CHAPTER IV 

FINDING AND DISCUSSION 

 

A. Findings 

This chapter presents English teachers’ perspectives on the implementation of 

the Kurikulum Merdeka at SMKN 2 Banda Aceh. The study aimed to explore and 

describe teachers’ views on the curriculum’s effectiveness and the problems 

encountered. Data was collected through semi structured interviews conducted with 

six teachers over three days, from 07/22/24 to 07/24/24. Each interview, lasting 

approximately 15-30 minutes, delved into the teachers’ knowledge and opinions about 

the curriculum. Participants were designated as Teacher 1 to Teacher 6. To address the 

research questions, the analysis focused on two primary topics: Teachers’ perception 

of Kurikulum Merdeka’s impact on English proficiency and problems in implementing 

Kurikulum Merdeka in English language classes. The interview data was classified 

into several topics, detailed below. 

1. The Effectiveness of the Kurikulum Merdeka in Improving English Language 

Skills 

This section focuses on the English teachers’ perceptions regarding the 

effectiveness of the Kurikulum Merdeka in improving students’ language proficiency. 

The data collected through the interview result are divided into four theme, including:  

student centered learning encourages students’ active participation, teachers more 
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freedom in deciding materials that suit the interest of their students, the Kurikulum 

Merdeka liberates teachers’ expression of creativity in the classroom, and learning 

resources that can be obtained from anywhere. 

By exploring these four theme, this research may give a comprehensive board 

view of how English language teachers evaluation the effective implementation of the 

Kurikulum Merdeka from several aspect. This can provide more informative and useful 

recommendation for the effective implementation of the Kurikulum Merdeka. 

a. Student centered learning encourages students’ active participation 

The implementation of student centered learning as part of Kurikulum Merdeka 

enables students to play a more active role in their learning experience. The emphasis 

on student engagement creates a collaborative environment in which students are 

encouraged to express their opinion, ask question, and participate in problem solving 

activities. This method makes teaching the English language more interactive, 

allowing students to use their proficiency in the language in meaningful conditions. 

The outcomes of the research show how teachers at SMKN 2 Banda Aceh perceptions 

the impact of student centered learning on student involvement and language 

proficiency. 

According to the interview result, the implementation of the Kurikulum 

Merdeka focuses more on the student center, as stated by teacher 2 below: 
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“The difference is that the Kurikulum Merdeka is “more focused on students, 

the focus is on students,” students are more active. If for example k13 is the 

teacher who is more active.” 

As a result of the interview with teacher 2, when focusing on the student center 

learning, there is an increase in students’ active participation in the teaching and 

learning process and the development of students’ language proficiency become more 

increase. 

b. Teachers more freedom in deciding materials that suit the interest of their 

students 

Another aspect of the Kurikulum Merdeka is that teachers more freedom in 

deciding materials that suit the interest of their students. This strategy seeks to address 

the different interests and characteristics of students, particularly in vocational 

education context. According to the findings of this study, teachers value the extra 

flexibility since it allow them to decide the material to the interests of their students. 

Teachers indicated that by deciding materials to students’ real world objectives, they 

increased student engagement and motivation in language proficiency. 

According to the interview result, teachers more freedom in deciding the 

material while implementing Kurikulum Merdeka, students feel that learning is more 

interesting and relevant to their needs, as stated by teacher 3 below: 
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“The Kurikulum Merdeka, because we can use media, we don't have to stick to 

books, if the K13 book is this one, “but if the independent curriculum doesn't 

have to be from a book, just what the theme is, what the material is, it can be 

taken from the internet, it can be taken from books that are high school, 

vocational high school,” so it's easier now, because it's more flexible.” 

According to the interview result, students are more motivated because it suits 

their interests, as stated by Teacher 3 below: 

“There is, the change is very significant, because if we have used this 

Kurikulum Merdeka, because the curriculum is “according to their interests,” 

for example what they like, we will condition it to suit these students. So it's 

better now.” 

In conclusion, according to interview with teacher 3 show that implementing 

Kurikulum Merdeka allows teachers more freedom in deciding materials that suit the 

interest of their students. This flexibility enables teachers to better develop their 

classes, resulting in a more interesting learning experience. Teachers noticed this 

independence improved student enthusiasm while also creating a more engaging and 

contextually appropriate language learning environment. 
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c. The Kurikulum Merdeka liberates teachers’ expression of creativity in the 

classroom 

Kurikulum Merdeka liberates teachers’ expression of creativity in the 

classroom, which mean teachers have more freedom to create learning activities that 

are more engaging, creative and adapted to the needs of their students, as they are no 

longer restricted by the rigid constraints of the prior Kurikulum 2013. This liberates 

teachers’ expression to explore with a variety of methods of instructional, include 

technology, and create an environment that encourages active engagement.  

Additional, the Kurikulum Merdeka also liberates teacher’s expression, 

allowing teachers to adjust the methods they use to the student’s character, so teachers 

can more easily adapt teaching methods to the characteristics of students, so that 

learning becomes more effective, as mentioned by Teacher 6 below: 

“The advantages are like what I said earlier, “we can be free to express 

ourselves as teachers,” no longer bound, no longer many times with the 

learning tool instruments that we have to make, only a few, that's good in my 

opinion.” 

In conclusion, Kurikulum Merdeka liberates teachers’ expression of creativity 

in the classroom, teachers can create more creative and different learning materials by 

using a more flexible approach that is focused on the needs and interest of their 

students. This not only improves students’ language proficiency, but also increases 

teachers’ involvement in the teaching process. 
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d. Learning resources that can be obtained from anywhere 

In the implementing of the Kurikulum Merdeka, learning sources that can be 

obtained from anywhere. This strategy aims to encourage a more active and 

autonomous learning process by encouraging students to explore and use accessible 

materials both online and offline. Teachers have a crucial role in assisting students to 

use these different learning materials, which range from digital platforms and 

instructional website to practical learning. The data in this theme show how teachers 

perceptions the effectiveness of such materials in increasing students’ language 

proficiency. 

According to the interview result, teacher mention that the curriculum 

emphasizes learning resources can be obtain from anywhere, as stated by Teacher 3 

below: 

“If the advantages are the first, “the material we can take from anywhere,” 

from any media, and the learning methods are also directed.” 

As a result, implementing the Kurikulum Merdeka increases students’ access 

to a boarder selection of learning resources, both digital and non digital. Teachers can 

choose learning material that match the character of students, so that they become more 

motivated and actively to improve language proficiency. 

 

 



42 

 

 

2. Common Problems Teachers Face in Implementing Kurikulum Merdeka 

This section focuses on the problems teachers face when implementing the 

Kurikulum Merdeka in English language classes at school. The data collected through 

the interview result are divided into four theme, including: teachers lack sufficient time 

to create teaching materials, teachers lack information related to the Kurikulum 

Merdeka from the school, teachers must be able to master Information Technology 

(IT) as a supporting tool, and parents who have not received information related to the 

Kurikulum Merdeka. 

a. Teachers lack sufficient time to create teaching materials  

One of the problems that English teachers face while implementing the 

Kurikulum Merdeka in SMKN 2 Banda Aceh is teachers lack sufficient time to create 

teaching materials. According to the interview, teachers expressed a shortage of time 

to produce creative and contextualized learning resources. This has an effect on 

teaching quality because teachers frequently have to rely on existing resources that 

may not be totally relevant to the needs of vocational students. The problem is made 

more difficult by the need to integrate Merdeka Belajar concept, which emphasize 

longer preparation times. 

According to the interview, the problems is the lack of time available for 

teachers to create teaching materials, as stated by Teacher 1 below: 
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“The obstacle is the “lack of available time” so teachers have to provide 

special time to compile this tool, until they have to teach again they also have 

to think about this, so the teacher’s workload is added again, very much 

increased.” 

Based on interview result, due to teachers lack of time for developing teaching 

materials, the quality and range of teaching materials offered to students is less than 

optimal, which may hinder the learning process and comprehension by students. 

b. Teachers lack information related to the Kurikulum Merdeka from the school 

English teachers mentioned a lack information related to the Kurikulum 

Merdeka from the school. Teachers were concerned about lack of open discussion and 

profesional training on how to effectively implement the Kurikulum Merdeka in their 

classes. This lack of information has created confusion in methods of teaching and 

limited to completely understand the Kurikulum Merdeka’s objectives and 

methodology. As a result, teachers have been pushed to manage the change with few 

tools, relying on own investigation or peer discussions to cover knowledge gaps. 

According to the interview result, the condition of teachers who lack 

information related to the Kurikulum Merdeka from the school, as stated by Teacher 3 

below: 

“If from the school environment, “the obstacle is the information,” but if the 

community does not seem to exist.” 
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Based on interview result, condition of teachers who lack information related 

Kurikulum Merdeka from the school can result in misinterpretation and problems to 

implementing the curriculum, which then turn impact to teaching effectiveness and 

student learning result. 

c. Teachers must be able to master Information Technology (IT) as a 

supporting tool 

Technological advancements in education have made it crucial for teachers to 

understand Information Technology (IT) as a tool in the classroom. IT particular 

important for the framework of Kurikulum Merdeka, where flexibility and creativity 

are encouraged, because it allows teachers to obtain a wide range of resources, apply 

innovative strategies for instruction, and create interesting environments for learning. 

However, the ability to properly integrate IT into instructional strategies needs 

continual learning and adaption. 

According to the interview, teachers must also be able to master IT as a 

supporting tool, as mentioned by Teacher 3: 

“but for me it’s more that we are not good at IT, “we have to be good at IT.” 

It’s also a challenge that duh this can’t be done, you have to learn.” 

According to the interview, some teachers’ incapacity to master IT as a 

supporting tool could affect the efficiency of the learning process and decrease the 

quality of interaction between teachers and students. 



45 

 

 

d. Parents who have not received information related to the Kurikulum Merdeka 

The implementation of the Kurikulum Merdeka has brought about 

developments in numerous aspects of the education system, a crucial factor in the 

Kurikulum Merdeka’s success is parental involvement and comprehension of it is 

objectives and implementation. According to the data obtained, some parents did not 

receive appropriate information on the Kurikulum Merdeka. This lack of 

understanding presents a problem because parents take an important role in their 

children’s educational path. Without a comprehensive grasp of the curricular 

framework, parents may struggle to match their expectations and give the required 

support for their children, reducing the overall effectiveness of the curriculum in 

enhancing student learning outcomes. 

According to the interview, parents who have not received information related 

to this curriculum, as stated by Teacher 4 below: 

“at the beginning, there may be “a little bit from parents,” complaints from 

parents but I see it is not too significant, meaning that the complaints are only because 

they have not received information.” 

Parents who are not knowledgeable about the curriculum may struggle to 

effectively assist their children at home, which can lead to a lack of enthusiasm in the 

classroom. 
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3. Training Needs and Additional Resources 

The successful implementation of the Kurikulum Merdeka has an impact from 

teacher training needs and additional resources. Comprehensive professional 

developments is required to provide teachers with the skills and knowledge necessary 

to properly deliver the Kurikulum Merdeka. This involves training in creative teaching 

approaches, technological integration, strategies for constructing a student centered 

learning environment and teacher mindset.  

Based on the interview results, the reasons why teachers need training and 

additional resources, as stated by Teacher 4 below: 

 “Definitely yes, if training is needed, it is certain, because the teacher's ability 

must be upgraded continuously, especially if there is a gap in understanding 

due to differences in information, from the office like this, from the supervisor 

like this, from friends who participated in training like this, so there is an 

information gap, there is different information, well so that also requires 

training conducted by the office or center as well as the ministry so that the 

information obtained is one-way and that is what is expected” 

In conclusion, the finding highlight the crucial need for comprehensive training 

needs and additional resources to facilitate the successful implementation of 

Kurikulum Merdeka. Capable professional development programs are required to 

provide teachers with the necessary skills and knowledge to adapt to Kurikulum 
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Merdeka. Furthermore, providing training and resources is crucial to the Kurikulum 

Merdeka’s success and long term sustainability. 

B. Discussion 

The first research question explores English teachers’ perceptions regarding 

the effectiveness of the Kurikulum Merdeka in improving students’ language 

proficiency. According to the findings, English teachers recognized an improvement 

in students’ language proficiency. This indicates that by focusing on the student center 

learning, there is an increase in students’ active participation in the teaching and 

learning process and the development of students’ language proficiency become more 

increase. Students’ active participation in class discussions is key for motivating them, 

which is consistent with the Kurikulum Merdeka’s aims. Additionally, teachers more 

freedom in deciding materials that suit the interest of their students as in the theory of 

Ramadhani et al. (2023), this flexibility enables teachers to better develop their classes, 

resulting in a more interesting learning experience. Teachers noticed this independence 

improved student enthusiasm while also creating a more engaging and contextually 

appropriate language learning environment. Then also Kurikulum Merdeka liberates 

teachers’ expression of creativity in the classroom as in the theory of Maulida (2022), 

teachers can create more creative and different learning materials by using a more 

flexible approach that is focused on the needs and interest of their students. This not 

only improves students’ language proficiency, but also increases teachers’ 

involvement in the teaching process.  Last one is learning sources that can be obtained 
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from anywhere as in the theory of Ramadhani et al. (2023), implementing the 

Kurikulum Merdeka increases students’ access to a boarder selection of learning 

resources, both digital and non digital. Teachers can choose learning material that 

match the character of students, so that they become more motivated and actively to 

improve language proficiency. 

The second research question explores problems teachers face when 

implementing the Kurikulum Merdeka in English language classes at school. 

According to the findings, the shift to Kurikulum Merdeka creates various problems 

for teachers. Some of the difficulties is teachers lack sufficient time to create teaching 

materials, the quality and range of teaching materials offered to students is less than 

optimal, which may hinder the learning process and comprehension by students. 

Furthermore, teachers lack information related to the Kurikulum Merdeka from the 

school as in the theory of Falah, Apsari, and Kusumah (2023). Condition of teachers 

who lack information related Kurikulum Merdeka from the school can result in 

misinterpretation and problems to implementing the curriculum, which then turn 

impact to teaching effectiveness and student learning result. Additionally, teachers 

must be able to master Information Technology (IT) as a supporting tool as in the 

theory of Fitra and Tiarina (2023), some teachers’ incapacity to master IT as a 

supporting tool could affect the efficiency of the learning process and decrease the 

quality of interaction between teachers and students. Last one is parents who not 

received information related to the Kurikulum Merdeka, parents who are not 
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knowledgeable about the curriculum may struggle to effectively assist their children 

at home, which can lead to a lack of enthusiasm in the classroom. 

Teachers expressed a high need for training through workshops. This is because 

teachers are not adequately prepared for implementing Kurikulum Merdeka. The 

workshop will give teachers practical instruments and a better knowledge of the 

curricular structure. According to the teachers, workshop are needed because many 

teachers do not understand this curriculum. Teachers also feel that they must continue 

to upgrade their skills. Teachers need workshop that come directly from the experts. 

In addition to workshop on the Kurikulum Merdeka, teachers also fell that they need 

training on teachers mindset, because with a good mindset, every time the curriculum 

changes, teachers will be able to follow the development of the curriculum.  

To make sure that the Kurikulum Merdeka is effectively and sustainably 

implemented, all stakeholders must work together to overcome these problems. To 

make sure that the Kurikulum Merdeka is effectively and sustainably implemented, all 

stakeholders must work together to overcome these problems. Without professional 

training such as workshops, teachers may difficult to comprehend the Kurikulum 

Merdeka completely and fulfill the requirements of the new curriculum. Addressing 

this need for comprehensive training is important to Kurikulum Merdeka’s successful 

implementation in English language learning at SMKN 2 Banda Aceh.
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Based on the research findings and data analysis, this research could reach the 

following conclusions to address research questions 1 and 2: 

This first research question is investigates English teachers' perceptions of the 

Kurikulum Merdeka's effectiveness in improving students' language proficiency. 

Interviews and data analysis reveal that four key factors impact students' proficiency: 

student centered learning encourages students’ active participation, teachers more 

freedom in deciding materials that suit the interest of their students, the Kurikulum 

Merdeka liberates teachers’ expression of creativity in the classroom, and learning 

resources that can be obtained from anywhere. Furthermore, these themes collaborate 

to provide a more active and adaptable learning environment in which students and 

teachers are able to explore with various kinds of language learning methodologies. 

This flexibility allows teachers to modify their teaching approaches to their student’s 

specific requirements, resulting in a more engaging classroom environment. As a 

result, students not only become more motivated to learn, but also better prepared to 

develop their proficiency in language as ways that align with their interests. The 

alignment of curriculum goals with students needs is important in improving language 

proficiency.  
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The second research question aims to identify the problems teachers face when 

implementing the Kurikulum Merdeka in English language classes. Four main 

problems include: teachers lack sufficient time to create teaching materials, teachers 

lack information related to the Kurikulum Merdeka from the school, teachers must be 

able to master Information Technology (IT) as a supporting tool, and parents who have 

not received information related to the Kurikulum Merdeka. These problems not just 

limit curriculum implementation, but also have an impact on teachers’ ability to give 

successful classes. Without appropriate time and resources, teachers may struggle to 

construct learning experiences that are consistent with Kurikulum Merdeka goals. 

Furthermore, a lack of comprehensive curriculum training and knowledge increases 

teachers’ workload, allowing them to explore new methods without enough support. 

Mastering of Information Technology (IT) is becoming more important as digital 

technologies play a key role in modern methods of instruction. Additionally, a lack of 

parental awareness and involvement makes a gap between educational requirements 

and home support, which can limit the curriculum effectiveness. 

Teachers also need training workshop for several reasons: because many 

teachers do not understand the Kurikulum Merdeka, because teachers’ abilities need to 

be continuously upgraded and there should be training but directly from the experts. 

Moreover, continual professional development is necessary for teachers to keep up 

with the most recent pedagogical approaches and developments in education. The 

Kurikulum Merdeka fosters flexibility and creativity in teaching, but also challenges 
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teachers to adjust to new approaches and technologies, which can be difficult without 

competent guidance. 

B. Suggestion 

For the government, must actively support the implementation of the 

Kurikulum Merdeka in English language learning by providing training programs, 

including seminars and workshops, to address specific teacher issues and provide 

mindset training. The government should allocate resources to encourage innovative 

learning methods, aligning with the Kurikulum Merdeka's goals. Addressing these 

issues will help create an environment conducive to high-quality education and better 

student outcomes, especially in terms of language proficiency. This will ensure the 

effective implementation of the Kurikulum Merdeka in English language learning. 

For teachers, to enhance the curriculum's effectiveness, teachers can use 

engaging resources to create an active student centered learning environment. This 

strategy allows teachers to tailor their teaching methods to students' characteristics 

needs, resulting in a more successful learning experience. The flexibility provided by 

this curriculum allows teachers to showcase their creativity and adapt to different 

learning types, promoting active student participation and higher educational 

outcomes. Consistent communication with parents is also crucial to ensure everyone 

understands the curriculum's aims and expectations. 

For other research, Future research should explore the Kurikulum Merdeka in 

English language learning at vocational schools. It is important to evaluate English 
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teachers' experiences with the Kurikulum Merdeka and identify problems they face. 

Case studies from successful schools can provide valuable insights. Additionally, 

assessing the effectiveness of teacher training programs can provide insights for better 

teacher support. By addressing these topics, future research can contribute to a better 

understanding of curriculum effectiveness and make recommendations for continuous 

development. This will help improve the Kurikulum Merdeka's effectiveness in 

English language learning. 
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Appendix E Interview Protocol 

 

Interview Protocol 

Interview Instrument RQ1: 

Research Topic: English teachers’ perceptions regarding the effectiveness of the 

Kurikulum Merdeka in improving students’ language proficiency. 

Instructions: This interview aims to understand your views as an English teacher 

about the Kurikulum Merdeka and its impact on students' language skills. 

General Information 

Project : The Implementation of Kurikulum Merdeka in English 

Language Learning at a Vocational School: Teachers’ 

Perspective 

Time of interview : 

Date  : 

Place  : SMKN 2 Banda Aceh 

Interviewer  : Muhammad Taqwallah 

Correspondent  :  

Current grade level taught : 

Part 1: Experience with Kurikulum Merdeka 

1. How long have you been using Kurikulum Merdeka in teaching English? 

2. In your opinion, what are the fundamental differences between Kurikulum 

Merdeka and the previous curriculum in terms of teaching English? 

Part 2: Perceptions of the Effectiveness of Kurikulum Merdeka 

3. In your opinion, to what extent is the Kurikulum Merdeka effective in improving 

students' abilities in the following aspects?  

- Speaking ability : 

- Listening skills : 

- Reading skills : 

- Writing skills : 
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4. Have you seen any changes in students' learning motivation since the 

implementation of the Kurikulum Merdeka? If yes, explain the changes and how 

Merdeka Curriculum affects student learning motivation. 

5. Overall, in your opinion, what are the advantages and disadvantages of the 

Kurikulum Merdeka in terms of improving students' English language skills? 

Interview Instrument RQ2: 

Research Topic: Problems faced by teachers when implementing Kurikulum Merdeka 

in English classes at school 

Instructions: This interview aims to understand the problems you face as an English 

teacher in implementing the Kurikulum Merdeka in the classroom. 

Part 1: Problems 

1. What do you think are the biggest problems you face in implementing the 

Kurikulum Merdeka for teaching English? 

2. Can you tell us about your experience facing one of these problems? How did you 

overcome or get around it? 

3. Do you feel the need for additional training or resources to support the 

implementation of Kurikulum Merdeka? If so, what kind of training or resources 

do you need. 

4. Apart from the problems you mentioned earlier, are there any other problems 

originating from external factors, for example from students, schools, or parents, 

that complicate the implementation of the Kurikulum Merdeka? 

5. How do these problems affect the English learning process in your class? 

Part 2: Suggestions and Expectations 

6. Are there any suggestions that you would like to convey to curriculum makers or 

related parties regarding the implementation of Kurikulum Merdeka or to 

overcome its problems in English language learning? 

7. Are there any expectations that you would like to convey regarding the 

development of the Kurikulum Merdeka or with its support to facilitate classrooms 

in the future? 

Closing 

Thank you for your willingness to participate in this interview. 
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