
THE INFLUENCE OF USING DRAMA ON THE 

ENGLISH SPEAKING LEARNING 

 

 

THESIS 

 

 

Submitted by: 

 

MASMI 

NIM.210203137 

 

Student of Fakultas Tarbiyah dan Keguruan  

Department of English Language Education 

 

 

 

 

 

 

 

FAKULTAS TARBIYAH DAN KEGURUAN  

AR-RANIRY STATE ISLAMIC UNIVERSITY BANDA ACEH  

2025 M / 1447 H 









 

 

ACKNOWLEDGEMENT 

    ﷽First and foremost, all praises be to Allah SWT, the Most 

Gracious and the Most Merciful. I am deeply grateful for His endless blessings 

and guidance throughout every stage of this thesis. 

I sincerely thank my supervisor, Rita Hermida, S.Pd.I., M.Pd., for her 

guidance, encouragement, and valuable feedback. I am also truly grateful to Dr. 

Muhammad Nasir, M.Hum., my academic advisor, for his continuous support and 

advice during my academic journey. 

My heartfelt appreciation goes to my beloved parents and family, whose 

love, prayers, and constant support have been my greatest source of strength. I 

also thank my siblings for their encouragement and belief in me. 

Special thanks to my friends and classmates for their support and the 

memories we shared your presence made this journey more meaningful. 

Lastly, I thank myself for staying committed and resilient despite the 

challenges. May this work contribute positively to English education and inspire 

continuous learning. 

Banda Aceh,   June 2025 

 

Masmi 

 

 

 

 



 

 

ABSTRACT 
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This research explores the influence of drama-based learning on students’ English 

speaking skills within the English Language Education Program at UIN Ar-Raniry 

Banda Aceh. By incorporating drama techniques such as role-playing and 

performance into speaking activities, students are provided with meaningful 

opportunities to enhance their pronunciation, fluency, and self-confidence in 

authentic communicative contexts. A quantitative research design was employed, 

utilizing a Likert-scale questionnaire distributed to 33 students from the 2021 

cohort who had completed the Literature in English Education course and 

participated in drama-based projects. The findings demonstrate a generally 

positive response from students toward the use of drama as a language learning 

medium. Most participants reported significant improvement in their fluency, 

pronunciation accuracy, and confidence when speaking English. Additionally, the 

results indicate that drama activities contribute to increased motivation and 

engagement in the classroom by creating a dynamic and supportive learning 

environment. Descriptive statistical analysis, including mean scores and frequency 

distributions, was conducted using Microsoft Excel to interpret the data. Overall, 

the study concludes that drama is an effective pedagogical tool for enhancing 

students’ English speaking skills. It is recommended that educators integrate 

drama-based activities into speaking and literature lessons to promote 

communicative competence and foster active learner participation. 

 

 

 



 

 

LIST OF CONTENTS 

ACKNOWLEDGEMENTS ............................................................................... ii 

ABSTRACT ...................................................................................................... iv 
LIST OF CONTENTS ....................................................................................... v 

LIST OF TABLE .............................................................................................. vi 
LIST OF APPENDICES .................................................................................. vii 

 

CHAPTER I INTRODUCTION ....................................................................... 1 
A. Background of Study ................................................................ 1 
B. Research Questions................................................................... 2 

C. Research Aims .......................................................................... 3 
D. Significance of the Study .......................................................... 3 

E. Terminologies........................................................................... 4 

 

CHAPTER II LITERATURE RIVIEW ........................................................... 6 
A. Drama Theory .......................................................................... 6 

B. Learning English ...................................................................... 7 
C. Speaking Skills ......................................................................... 9 

D. The Use of Drama in Speaking Skills ..................................... 12 
E. Thinking Framework .............................................................. 15 

 

CHAPTER III RESEARCH METHODOLOGY ........................................... 18 
A. Research Design ..................................................................... 18 
B. Population and Sample ........................................................... 19 

C. Instrument for Data Collection ................................................ 20 
D. Stages of Research Implementation ........................................ 23 

E. Technique of Data Analysis .................................................... 25 

 

CHAPTER IV FINDINGS AND DISCUSSION ............................................. 28 
A. Findings.................................................................................. 28 

B. Result of the Data ................................................................... 28 
C. Discussion .............................................................................. 32 

 

CHAPTER V CONCLUSION AND SUGESSTION ...................................... 36 
A. Conclusion ............................................................................. 36 
B. Sugesstion .............................................................................. 39 

 

REFERENCES ................................................................................................ 42 

APPENDICES .................................................................................................. 45 
 

 

 

 

 



 

 

LIST OF TABLE 

 

Table 4.1  Descriptive Statistics of Students Responses on The Use Of 

Drama in Learning Speaking.......................................................  35 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

LIST OF APPENDIXS 

 

Appendix A: Appoitment Letter Of Supervisor 

Appendix B: SK Penelitian 

Appendix C: List of Questionnaire 

Appendix D: Autobiografhi



 

 1 

CHAPTER I 

INTRODUCTION 

A. Background of Study 

In recent years, the use of innovative methods in language learning has 

become increasingly important, especially in higher education where students are 

expected to acquire both proficiency and confidence in English communication. 

Among various approaches, drama has gained attention as an effective tool to 

enhance English speaking skills, particularly for students majoring in English 

Education. 

Drama-based activities, such as role-playing, dialogue reenactments, and short 

performances, are known to help students practice pronunciation, improve 

fluency, and build self-confidence—aspects often not fully addressed in 

traditional language learning. Although the implementation may vary in each 

class, students’ experiences with drama can provide insight into how these 

activities support their speaking development. 

At the English Education Department (PBI), drama has been introduced as 

part of learning activities to help students express themselves more naturally and 

reduce anxiety in speaking English. Rather than relying solely on textbook 

dialogues, drama encourages creative and meaningful language use in the 

classroom setting. 

According to Brown (2004), speaking is “an interactive process of 

constructing meaning that involves producing, receiving, and processing 

information.” This definition highlights that speaking is not only about delivering 
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words but also understanding context and responding appropriately. Therefore, to 

help learners develop these skills effectively, teaching methods should be 

dynamic and interactive—such as those found in drama-based learning. 

Several studies support the use of drama in language learning. According to 

Lee (2017), drama-based techniques help learners overcome speaking anxiety, 

improve pronunciation, and enhance fluency. Similarly, Eckersley (2016) 

emphasizes that drama improves communicative competence by simulating real-

life situations, allowing learners to practice speaking meaningfully and 

interactively. 

This study explores how students perceive the influence of drama on their 

English speaking skills. The data was collected through a questionnaire that 

focuses on key aspects such as fluency, pronunciation, and self-confidence. By 

analyzing students’ responses, the research aims to understand how drama-based 

activities have supported their speaking development from the learners’ own 

perspectives. 

 

B. Research Questions 

Based on the background of the study above, the research questions can be 

formulated as follows: 

1. How is the process of using drama in enhancing students' English speaking 

skills? 

2. What steps and techniques are most effective in facilitating this process? 
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C. Research Aims 

This study aims to: 

1. Explore students’ perceptions regarding the use of drama-based activities 

in enhancing English speaking skills, and identify techniques they find 

most effective. 

2. Assess the results of drama-based activities on students’ speaking 

proficiency, with a focus on pronunciation, fluency, and especially self-

confidence, as perceived through the responses in the questionnaire. 

 

D. Significance of the Study 

This study is expected to provide several contributions, as follows: 

1. To the field of English language teaching 

This research contributes to the development of innovative teaching 

methods by emphasizing the use of drama as a strategy that can support 

students’ speaking development, particularly in fluency, pronunciation, 

and confidence. 

2. To English Education students 

The study offers practical insights for pre-service teachers by showing 

how drama-based techniques can be useful in encouraging student 

engagement and communication in class. 

3. To future researchers 

This study provides empirical data on student perceptions regarding drama 
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in speaking learning, which can be used as a reference for similar research 

using self-report instruments like questionnaires. 

4. To the institution (UIN Ar-Raniry) 

The findings of this study may serve as a reference to improve English 

speaking courses by integrating creative approaches that support fluency 

and confidence among students. 

 

E. Terminologies 

To avoid misunderstanding, the following operational definitions are 

provided: 

1. Influence 

In the context of language learning, influence refers to the extent to which 

a particular method or activity brings about change in learners' behavior, 

skills, or attitudes. In this study, it refers to how drama-based activities 

affect students’ speaking performance and engagement, as perceived 

through their responses to the questionnaire. According to Richards and 

Schmidt (2010), influence in language learning involves measurable or 

observable changes in learners' language use and learning outcomes as a 

result of specific interventions or teaching methods. 

2. Drama 

Drama in this study refers to classroom-based performance activities such 

as role-playing, dialogue reenactments, and improvisation. It is not drama 

in the sense of literary analysis, but a language learning technique that 

allows students to express themselves more freely and confidently. 



5 

 

 

 

As Kao and O’Neill (1998) explain, drama in the ESL/EFL classroom 

provides learners with opportunities to use English in meaningful contexts, 

helping to reduce anxiety and encourage authentic language use. In this 

study, drama is measured not by direct observation, but by students’ self-

reported experiences in using drama during learning. 

3. Speaking Skills 

Speaking skills refer to students’ ability to express thoughts and ideas 

clearly and confidently in spoken English. This includes three core 

elements: 

a. Pronunciation: how accurately sounds and words are produced, 

b. Fluency: how smoothly and naturally speech flows, 

c. Confidence: the speaker’s self-assurance and willingness to 

communicate. 

According to Brown (2004), speaking is “an interactive process of 

constructing meaning that involves producing, receiving, and processing 

information.” This highlights that speaking is not only about producing sentences 

but also about interacting and reacting in real-time, which requires fluency, 

clarity, and confidence. In this study, speaking skills are measured through 

students' self-assessment based on their experience using drama techniques in 

class. 
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