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ABSTRACT

Name : M. Machdum Chairul Alam

NIM : 210203092

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis Working Title : EFL Learners’ Culture Shock in Teaching Practice:
A Case Study on International Community Service
Program

Supervisor : Prof. Dr. phil. Saiful Akmal, M.A.

Keywords : Culture Shock, Adaptation Strategies, EFL

Learners, International Teaching, Thailand,

Intercultural Competence

This study investigates the experiences of English as a Foreign Language (EFL)
learners from UIN Ar-Raniry Banda Aceh who participated in the International
Community Service Program (PPKPM) in Thailand, focusing on the challenges of
culture shock and the adaptation strategies employed during their teaching practice.
Using a qualitative case study approach, data were collected through in-depth
interviews with eight participants were purposively selected from the 2021 cohort
of the English Education Department at UIN Ar-Raniry to explore their perceptions,
challenges, and coping mechanisms in a cross-cultural teaching context. The
findings reveal that participants encountered significant cultural challenges,
including language barriers, differences in classroom management styles,
adaptation to local customs, and varying levels of student engagement. Emotional
impacts such as homesickness, confusion, and feelings of isolation were also
evident during the initial adjustment phase. Despite these challenges, participants
employed various adaptation strategies such as learning basic Thai phrases, using
translation tools, observing and imitating local practices, and relying on peer and
community support. These strategies not only facilitated smoother integration into
the host environment but also enhanced participants’ intercultural competence and
teaching skills. The study underscores the importance of cultural awareness and
flexibility in international teaching programs and suggests that future participants
be provided with pre-departure cultural training to better prepare them for the
challenges of teaching abroad.
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CHAPTERI I
INTRODUCTION

A. Background of The Study

International initiatives, such as the International Community Service
Program are essential for augmenting the competencies and cultural awareness
of English as a Foreign Language (EFL) learners. These programs offer
valuable opportunities for learners especially those from non-English-speaking
countries to immerse themselves in different cultural settings, thereby
enhancing both linguistic proficiency and intercultural understanding. Deng
(2019) emphasizes that immersion in varied cultural environments not only
improves language skills but also cultivates a deeper sensitivity to cultural
diversity.

Among those who benefit from such programs are EFL learners from
the English Education Department at UIN Ar-Raniry, particularly students from
the 2021 cohort, who participated in the International Community Service
Program in Thailand in 2024. As pre-service teachers, these students were
exposed to a new cultural and educational environment, which presented both
learning opportunities and adaptation challenges. While these international
teaching experiences are valuable, they often come with psychological and
emotional challenges, primarily in the form of culture shock. This phenomenon
can manifest as anxiety, confusion, homesickness, or frustration factors that
may hinder both language development and professional performance. Li and

Liu (2021) emphasize the importance of institutional support systems to help



participants cope with such experiences and transform them into meaningful
learning opportunities.

The relationship between language and culture is inseparable,
particularly in EFL teaching contexts. Guellil (2020) argues that effective
English language instruction must include a focus on cultural literacy,
especially in real-world settings such as classrooms, business environments,
and intercultural communication. Without cultural sensitivity, the learning and
teaching of English may become superficial, limiting the learner's ability to
engage meaningfully across diverse contexts.

International teaching practice and community service programs, such
as the one undertaken by UIN Ar-Raniry’s English Education Department
students, offer not only pedagogical enrichment but also deep cross-cultural
exposure. These programs allow student teachers to experience different
educational systems, teaching methods, and cultural expectations. However,
these encounters often include various challenges, such as language barriers,
unfamiliar teaching practices, and adjustment difficulties. While previous
research Nisa (2024) has examined the cultural benefits of such programs,
including cultural exchange through activities like Batik-making or promoting
Indonesian cuisine, there remains a gap in understanding the personal and
academic difficulties EFL student-teachers face during teaching practice
abroad. This study aims to address that gap by exploring the culture shock
experiences of EFL learners specifically English Education Department

Students from UIN Ar-Raniry during their teaching practice in Thailand, with



a focus on their adaptation processes, pedagogical struggles, and coping
strategies.

According to Krauter (2024), although overseas programs offer
significant benefits, they can result in shallow cultural understanding if not
carefully structured. Thus, comprehensive preparation both linguistic and
cultural is essential. Programs must equip students with the skills to navigate
cross-cultural classrooms effectively while also fostering deep cultural respect
and awareness. Without such preparation, the risk of miscommunication,
stereotyping, or cultural insensitivity increases.

In conclusion, International Community Service Program offer great
potential for EFL learners to grow linguistically, pedagogically and culturally.
However, the challenges of culture shock and the risk of superficial cultural
engagement highlight the need for well-designed support systems. By
addressing these aspects, such programs can truly become transformative
experiences that prepare future educators to succeed in multicultural and
globalized teaching environments.

B. Research Question
1. What are the culture shocks in teaching faced by EFL Learners during their
International Community Service Program in Thailand?
2. How do the EFL Learners adapt to cultural differences and manage culture

shock during their practice in Thailand?



C. Research Aim

The objectives of this study are as follow:

1.

Identify the culture shock in teaching these EFL Learners face while engaging
in academic and social activities in a cross-cultural environment.

Examine the strategies and approaches EFL Learners use to adapt to
cultural differences and manage the effects of culture shock during their

practice in Thailand.

D. Significance of The Study

This study holds both theoretical and practical significance in the field

of cross-cultural education and international teaching programs. Theoretically,

it contributes to the academic conversation on cultural adaptation, language

acquisition, and the issues confronted by pre-service teachers as EFL Learners

in

international teaching situations (Korolova, L. 2024). Practically, it gives

significant insights for students, universities, and politicians to boost the

efficacy of overseas programs, particularly in preparing students for cultural

and academic adaptation.

1.

From a theoretical standpoint, According to Kuncahyo et al., (2023) this
study improves the existing literature on cross-cultural education,
international student mobility, and teacher preparation in varied situations.
By documenting the experiences of EFL Learners in Thailand, this research
provides new insights into the relationship between cultural adaptation,
language proficiency, and the psychological aspects of culture shock.

Furthermore, it highlights the importance of incorporating cultural education



into language learning curricula, ensuring that EFL Learners not only
acquire linguistic competence but also develop intercultural communication
skills necessary for a globalized world.

2. From apractical standpoint, according to Olagunju et al., (2024) this research
benefits students, universities, and educational institutions involved in
international teaching and community service programs. The findings offer
critical insights into the challenges in teaching faced by EFL Learners and
the adaptive strategies they employ, helping universities design more
effective preparatory programs. These programs should include linguistic
training, cultural awareness, and psychological readiness to equip EFL
Learners with the necessary skills for teaching in a foreign cultural setting.
Additionally, this study serves as a reference for future researchers and
educators in refining international community service initiatives, ensuring
that EFL Learners gain meaningful cross-cultural experiences while
minimizing potential cultural misunderstandings.

E. Terminology
1. EFL Learners
EFL (English as a Foreign Language) learners refer to individuals who
study English in a context where English is not the dominant language of daily
communication, often within countries where English holds a foreign rather
than a second language status. These learners typically acquire English in
formal educational settings, such as schools or universities, rather than through

natural immersion in an English-speaking environment. The experiences of



EFL learners are shaped by various factors, including limited exposure to
authentic language use, cultural differences, and the challenges of transferring
classroom knowledge to real-life communication contexts. According to
Alberth (2023), EFL learners often struggle with fluency, confidence, and
pragmatic competence due to the lack of consistent interaction with native or
proficient English speakers. This distinction is crucial in understanding how
EFL learners may respond differently to cultural and educational experiences
abroad, particularly in settings where English is more commonly used as a
medium of instruction or communication. Their learning journey is not only
linguistic but also deeply intertwined with socio-cultural adaptation, especially
when they engage in international teaching or community service programs.
Culture Shock

Culture shock is a prevalent phenomenon for persons adapting to a new
cultural milieu, characterized by confusion, anxiety, and disorientation. This
condition is especially common among students relocating for scholastic
reasons, since they encounter different social norms, languages, and cultures.
The adaptation process generally has multiple stages: initial euphoria, crisis,
adjustment, and eventual absorption, all of which profoundly influence
students' emotional well-being and academic success. Suseno and Rinawati
(2024) assert that "culture shock results from the incapacity to utilise familiar
habits, norms, and values in an unfamiliar environment, resulting in
frustration and communication challenges.” This study defines culture shock as

the difficulties faced by EFL Learners during their involvement in the



International Community Service program in Thailand. This study examines the
crisis and adjustment phases of culture shock, as both stages are essential for
comprehending how students encounter challenges and formulate coping
mechanisms. The crisis stage underscores the preliminary challenges,
encompassing sentiments of uncertainty, irritation, and fear stemming from
disparities in language, pedagogical approaches, social conventions, and
everyday encounters. The adjustment stage analyses how pupils progressively
acclimate by formulating new learning techniques, enhancing cross-cultural
communication abilities, and devising methods to surmount emotional and
academic obstacles. This study focuses on the emotional and academic aspects of
culture shock experienced by EFL learners during their teaching practice,
particularly the crisis and adjustment stages, which are commonly experienced
during short-term international teaching programs.
. Teaching Practice

Teaching practice refers to a structured, supervised period in which student
teachers apply their pedagogical knowledge and skills in real classroom settings,
typically as part of their teacher education programs. It serves as a bridge between
theoretical coursework and professional teaching, providing pre-service teachers
with the opportunity to experience the complexities of classroom management,
lesson planning, student engagement, and instructional delivery. As noted by
Mahmood and Aziz (2023), teaching practice plays a central role in shaping a
teacher’s professional identity and pedagogical beliefs through reflective

experiences and feedback from mentors. When carried out in an international or



cross-cultural context, teaching practice becomes even more significant, as it
introduces additional layers of linguistic and cultural negotiation. EFL learners
participating in teaching practice abroad must navigate not only the challenges of
delivering lessons in English but also the expectations and norms of a foreign
educational culture. This experience can lead to a deeper understanding of
intercultural communication, yet it may also result in culture shock, especially when
learners face unfamiliar classroom dynamics or educational values. Hence, teaching
practice is both a formative and transformative component in the development of
future English language educators.
. International Community Service Program
International Community Service Programs are structured efforts that
enable EFL Learners to engage in academic and social activities beyond their
home countries, boosting cross-cultural interchange and professional
development. These programs aim to develop EFL Learners pedagogical skills,
intercultural competency, and adaptability by immersing them in varied
educational and cultural situations. Beygi et al., (2022) assert that "international
community service programs afford EFL Learners the opportunity to apply their
academic knowledge in practical contexts while addressing cultural differences
and communication obstacles.” This study examines the International Community
Service Program that conducted by English Department students from UIN Ar-
Raniry Banda Aceh in Thailand, emphasizing their teaching experiences,

cultural adaptation, and professional development.



