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challenges.

This study investigates the challenges and strategies of English as a Foreign
Language (EFL) teachers in rural and under-resourced schools in Aceh, Indonesia.
Using a qualitative case study design, data were collected through observations,
interviews with four EFL teachers, four students, and two principals, as well as
documentation. The findings revealed that teachers faced four major challenges:
limited facilities and infrastructure, students’ low English proficiency, language
and environmental barriers, and fluctuating learning motivation. To address these
issues, teachers employed contextual and basic approaches, utilized media and
limited technology, applied bilingual instruction with repetition, incorporated fun
and motivating learning activities, and adapted their methods flexibly to class
conditions. These strategies not only facilitated comprehension but also enhanced
student engagement despite resource constraints. The study concluded that effective
EFL teaching in rural areas depend on teachers’ adaptability, creativity, and
contextualized approaches. It recommends increased provision of learning
facilities, early English introduction at the primary level, targeted teacher training,
and stronger collaboration between schools, parents, and communities to improve

English education in rural setting.
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CHAPTER |
INTRODUCTION

A. Background of Study

English had long become a compulsory subject at all levels of education in
Indonesia. It was introduced in elementary schools up to college Supriadi et al.,
(2023),The goal was for students to achieve mastery of English in the current era of
globalization Rahmajanti(2008), where proficiency in English is required.

Nonetheless, teaching English as a Foreign Language (EFL) in many rural
areas in Indonesia faced numerous contextual and structural challenges. The lack of
adequate infrastructure, such as poorly equipped classrooms, limited access to
resources, and a scarcity of textbooks, became teachers' daily struggles as they
strived to deliver excellent instruction to the students. Additionally, the low literacy
level in English among students, combined with social and economic factors that
impacted student motivation and school attendance, further compounded the
difficulties faced by EFL teachers in these regions.

To overcome these challenges, EFL teachers in rural Aceh often needed to
devise creative and innovative teaching strategies to deliver effective instruction,
despite the constraints they faced. They had to maximize available resources and
adapt their teaching methods to local conditions. Therefore, conducting an in-depth
investigation into the challenges EFL teachers faced in rural Aceh and the strategies
they employed to address them was crucial.

This study focused on two schools located in rural areas of Aceh Selatan.
Both schools lacked sufficient media and learning resources to support English
language teaching. Moreover, students at these schools showed limited or even no
attention and interest in learning English. Specifically, the schools were situated in
some of the most remote villages in Aceh Selatan. Teaching English at these schools
was particularly challenging, as previous observations had highlighted several issues
faced by English teachers. These included a lack of learning facilities, such as

textbooks, reading materials or educational videos. Furthermore, most students at



these schools primarily communicated in their local language, even during
classroom learning activities. This posed a significant challenge for English teachers
working in such contexts.

Another challenge was the need for teachers to find effective ways to
motivate students to actively participate in classroom activities, particularly in
English lessons. Students often lacked interest in learning English and failed to
engage with the material taught due to their unawareness of the importance of
learning the language Harmer,(2007). Additionally, the family and community
environment often did not provide sufficient support for students' English education
(Mustafa,2010).

This study aims to explore the challenges that EFL teachers face in under-
resourced rural schools in Aceh and examine their strategies to overcome these
challenges. A deeper understanding of these conditions is expected to provide
insights into potential solutions to improve the quality of English language teaching
in rural areas of Aceh, ultimately contributing to better educational outcomes in
these regions.

Existing research has examined similar topics. For instance, Hu (2016)
explored how limited resourcessuch as textbooks, technology, and qualified
teachersaffected EFL students’ learning outcomes in rural Indonesian schools.
Unlike Hu’s study, which emphasized the impact of resource shortages on students,
this research focuses on the challenges and strategies of teachers.

Wang and Ortega (2017) investigated the role of teacher training and
professional development in addressing challenges in resource-limited rural areas.
Their study centered on how professional growth supports teachers, whereas this
research highlights teachers’ practical strategies and daily classroom struggles.
Moreover, their study covered several Southeast Asian countries, while this thesis
focuses specifically on Aceh.

Mukherjee (2020) examined the effectiveness of community-based
approaches, such as parental support and community involvement, in improving
English teaching in rural schools. This contrasts with the present research, which

emphasizes teachers’ efforts and challenges rather than the broader role of



community actors. Mukherjee’s work considered students, teachers, and
communities, while this study looks exclusively at teachers’ perspectives.

In summary, this thesis aims to analyze and describe the challenges faced
by English teachers in rural Indonesian schools, the strategies they employ to
overcome these challenges, and how the findings can fill gaps in existing research.
Ultimately, it seeks to provide pedagogical insights relevant not only for Indonesia

but also for rural EFL contexts more broadly.

B. Research Questions
1. What challenges do English teachers encounter in teaching English in rural
and under-resourced schools inSMPN 2 Bakongan and SMPN 3 Bakongan

2. How do these teachers address these challenges?

C. Research purposes
1. To investigate the kinds of challenges English teachers face when teaching
English in rural and under-resourced schools in Aceh
2. To explore the strategies employed by teachers to overcome challenges in

English language teaching in the rural and under-resourced schools.

D. Research Benefits
This research is expected to provide both theoretical and practical benefits:
1. Theoretical Benefits
This study can enriched the literature on English language teaching in rural
areas, especially in Indonesia, by providing a deeper understanding of EFL
teachers’ challenges and teaching strategies. It also serves as a foundation for
further research on education in resource-limited areas.
2. Pedagogical Benefits
This research provided recommendations for EFL teachers in rural areas to
enhance the quality of their teaching through more effective strategies that align
with existing conditions. Moreover, policymakers can use this study’s findings to

design more targeted training programs for teachers in rural areas.



E. Terminology of Rural Area :

According to the OECD (2020), a rural area is an area with low population
density, limited access to public facilities, and an economy that is generally
dependent on agriculture and natural resources. This definition is used in this study
to explain the context of rural schools in South Aceh, the research location.

A rural area refers to a geographical region located outside urban centers,
generally characterized by low population density, limited infrastructure, and a
dominance of primary economic activities such as agriculture, livestock, and
fisheries. According to the United Nations (2018), rural areas are typically defined
as territories where the level of infrastructure, economic activity, and demographic
concentration is significantly lower than in urban settings. These areas are often
marked by restricted access to essential services, including healthcare, education,
transportation, and technology, which in turn contributes to development
disparities between rural and urban regions.

From a sociological perspective, rural areas are seen as communities with
more homogeneous social structures, stronger reliance on tradition, and higher
levels of communal solidarity compared to urban populations (Tacoli, 2004).
Social relations in rural areas tend to be closer and more cohesive, often supported
by practices such as mutual cooperation and community-based living. However,
such advantages are accompanied by challenges, including limited access to
information, fewer economic opportunities, and lower exposure to modernization.

In the field of education, rural areas are frequently associated with
challenges in teaching and learning quality. Schools in rural regions often lack
adequate facilities such as classrooms, laboratories, and modern teaching media
(Nugraha, 2020). The shortage of professionally trained teachers and the limited
opportunities for continuous professional development further exacerbate the gap
in educational outcomes between urban and rural students.

Despite these challenges, rural areas hold significant potential for
sustainable development. Abundant natural resources, strong cultural heritage, and
environmentally friendly lifestyles are considered key assets that can contribute to

inclusive and locally driven growth (Ellis & Biggs, 2001). Thus, the term rural



area should not merely be perceived as a disadvantaged space, but rather as a
region with unique characteristics and opportunities that, if properly managed, can

play an essential role in achieving balanced and sustainable development.



