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Main Supervisor               : Prof. Safrul Muluk, S.Ag., M.A., M.Ed., Ph.D 
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This thesis examines the correlation between self-esteem and self-perceived 

speaking competence among final-year students of the 2022 cohort in the English 

Language Education Department at UIN Ar-Raniry Banda Aceh, motivated by the 

observation that students who feel positively about themselves do not always 

demonstrate equal confidence when speaking English. The study adopted a 

quantitative correlational design using a census method with 130 respondents. Data 

were collected through the Rosenberg Self-Esteem Scale and the Self-Perceived 

Speaking Competence Questionnaire adapted from MacIntyre et al. (1997), both 

confirmed as valid and reliable (RSES α = 0.812; SPCC α = 0.874), and analyzed 

through SPSS using descriptive statistics, normality testing, and Pearson Product-

Moment Correlation. The findings revealed that 94.6% of participants demonstrated 

high self-esteem with a mean of 31.76, while self-perceived speaking competence 

averaged only 47.01, placing most students at a moderate confidence level. The 

Pearson correlation produced r = 0.154 and p = 0.081, indicating a very weak and 

statistically insignificant relationship, leading to the acceptance of the null hypothesis. 

These results suggest that self-esteem alone does not reliably predict speaking 

confidence among EFL learners, and that factors such as language anxiety, frequency 

of practice, classroom environment, and actual linguistic proficiency, may carry 

greater influence on how students perceive their own speaking ability. 
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CHAPTER I  

INTRODUCTION 

This chapter presents the background of the research, the research questions, 

research aims, and the significance of the study. Key terms related to the research are 

also defined to provide a clear understanding of the concepts used throughout the 

thesis, and the hypothesis guiding the analysis is stated. 

A. Background of Study 

Among the many goals that EFL students work toward, being able to speak 

English clearly and with confidence tends to be one of the most important. Speaking 

holds a special place in language learning because it is the skill that allows people to 

share what they think, feel, and want to say in real time. Many teachers treat it as one 

of the clearest signs of how far a student has come in their language journey. And yet, 

despite how important it is, speaking remains the skill that most students find the 

hardest to develop. Unlike reading or writing, which can be done privately, speaking 

requires students to perform in the moment, and that means they need not only a solid 

grasp of grammar and vocabulary but also the inner confidence to actually open their 

mouths and try (Dewi et al., 2022). 

This challenge is something that many university students in Indonesia know 

all too well. Even after spending years in English classrooms, a large number of them 

still struggle to speak comfortably and effectively. What makes this especially 

interesting is that the problem is not always about not knowing enough words or 

grammar rules. A lot of the time, students hold back because of how they feel. Anxiety, 

nervousness, and the fear of being judged for making a mistake are all very real 

experiences that get in the way of students putting their language knowledge to use 

(Wijaya, 2023). 

One psychological factor that seems to sit at the heart of this issue is self-

esteem, which refers to how much a person values themselves and believes in their 

own ability to succeed. In a learning context, self-esteem can shape a student's 
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motivation, their attitude toward the subject, and how willing they are to take part in 

speaking activities. Students who feel good about themselves tend to engage more 

actively and speak with greater confidence, while those who struggle with low self-

esteem often hold back, doubt themselves, and avoid situations where they might have 

to speak up (Bouih et al., 2022). 

A number of studies have looked into how self-esteem connects to speaking 

performance, though the results have not always pointed in the same direction. Dewi 

et al., (2022) found that students with a more positive self-image tended to do better 

when asked to speak, suggesting that feeling confident on the inside can make a real 

difference on the outside. Al-Ariqi & Sharyan, (2022) came to a similar conclusion, 

noting that students with higher self-esteem generally came across as more fluent and 

less hesitant when speaking English. Wijaya, (2023) also argued that nurturing self-

esteem in learners helps them become more resilient and more capable communicators 

over time. 

On the other hand, not every study has found such a clear connection. Waluyo 

& Rofiah, (2021) argued that how proficient a student actually is in the language 

matters more than how they feel about themselves when it comes to speaking 

performance. Similarly, Gultom & Oktaviani, (2022) did not find a strong link between 

self-esteem and English achievement at all. These different results suggest that how 

much self-esteem matters may depend on a range of other things, such as the kind of 

school environment a student is in, how much exposure to English they have had, and 

their general educational background. 

Within the specific setting of Indonesian higher education, and particularly 

among final year students from the 2022 cohort, this relationship has not been explored 

very much. At UIN Ar-Raniry Banda Aceh, students have spent several years learning 

English and taking part in various speaking activities as part of their program. Even 

so, many of them still appear nervous and unsure of themselves when it comes to 

speaking English, both inside the classroom and in more public settings. What stands 

out is a curious pattern where some students who seem to have decent language skills 

still shy away from speaking, while others who may not be as proficient come across 
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as far more willing and confident. This gap raises a genuine question about whether 

self-esteem might be playing a role in shaping not just how students perform but how 

they see their own ability to perform. 

Getting a clearer picture of how self-esteem relates to speaking confidence 

matters because it could have real implications for the way teachers approach their 

work. When educators understand what is going on beneath the surface for their 

students emotionally, they are better placed to create classrooms where students feel 

safe enough to take risks and speak up. This study was designed with that in mind, 

focusing specifically on the space between what students can actually do in English 

and what they believe they can do, and asking whether self-esteem has something 

meaningful to say about that gap. 

To explore this question, the study uses a quantitative correlational design, 

which is a research approach that works by measuring two variables and running 

statistical analysis to see how strongly and in what direction they are related (John W. 

Creswell, 2018). The data were gathered using two well-known instruments, namely 

the Rosenberg Self-Esteem Scale and the Self-Perceived Speaking Competence 

questionnaire adapted from MacIntyre et al., (1997), both of which have been widely 

used in similar research settings and are trusted for their consistency and reliability. 

Altogether, this study aims to shed light on the relationship between self-

esteem and self-perceived speaking competence among final year students of the 

2022 cohort at UIN Ar-Raniry Banda Aceh. It is hoped that the findings will help 

teachers and program designers think more carefully about the emotional side of 

language learning and come up with better ways to support students in becoming 

more confident and capable English speakers. 

B. Research Questions 

To guide this investigation, two research questions were developed based on 

the issues identified in the background of the study: 

1. To what extent does self-esteem relate to how EFL learners evaluate their own 

ability to speak English? 
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2. Do learners that score higher on self-esteem measures also tend to rate their 

speaking confidence more favorably compared to those whose self-esteem 

scores are lower? 

C. Research Aims 

 This study was carried out to look more closely at how self-esteem and self-

perceived speaking competence connect with each other, focusing specifically on 

final-year students from the 2022 cohort at UIN Ar-Raniry Banda Aceh. At the heart 

of this research is a desire to find out whether the way students feel about their own 

worth and value as people has any meaningful bearing on how they judge their ability 

to speak English. Going a step further, the study also wanted to explore whether 

students who report stronger self-esteem are the same students who tend to see 

themselves as more capable, more prepared, and more at ease when it comes to 

speaking English, in comparison to those whose sense of self-worth sits at a lower 

level. 

D. Significance of the Study 

This study looks at how emotions and psychology affect students’ confidence in 

speaking English. The findings are expected to be helpful for several groups: 

1. English Language Teacher 

By gaining awareness of how learners' sense of self-worth shapes their 

confidence and oral performance, teachers are better positioned to foster 

classroom climates that feel genuinely safe and encouraging. Such awareness 

may also inform the development of instructional approaches that attend to 

students' emotional well-being alongside their linguistic growth. 

2. EFL Learner 

Students who recognize the connection between how they view 

themselves and how capable they feel as English speakers may be more 

inspired to invest in building a healthier self-image. This awareness can serve 

as a practical motivator, pushing learners to seek out more speaking 

opportunities and engage more willingly in communicative tasks. 
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3. Curriculum Developers and Education Planners 

People who design English programs may need to rethink what their 

courses are really aiming to achieve. This study shows that it is not only about 

grammar and vocabulary, but also about helping students feel more confident 

and comfortable with themselves. When programs include activities that 

support students emotionally and encourage them to take risks, the impact can 

go beyond test scores. Students become more confident, more willing to 

participate, and better prepared to use English in real situations. 

4. Future Researchers 

For those who want to carry this kind of work forward, this study can 

serve as a useful starting point rather than a finishing line. There is still a great 

deal left to understand about how emotional and psychological factors shape 

the way students grow as English speakers. Researchers who explore these 

questions in new settings, with different groups of learners, or by bringing in 

variables that this study could not fully cover, will likely uncover a richer and 

more complete picture of what it truly takes to feel confident speaking in a 

foreign language. 

E. Terminology 

1. Self-Esteem  

When people talk about self-esteem, they are really talking about the way a 

person internally sizes up their own value and what they believe they are capable of 

achieving. It is a deeply personal kind of evaluation, one that touches on whether 

someone sees themselves as worthy, able, and deserving of good things in life and in 

learning (Bouih et al., 2022). It grows over time, fed by the thoughts a person returns 

to most often, the stories they tell themselves about who they are, and the experiences 

that have left a mark on them. Inside a classroom, this sense of self quietly but 

powerfully shapes how students approach difficult tasks and how much they trust 

themselves to figure things out. Learners who carry a solid sense of their own worth 

tend to be more willing to try and more naturally inclined to get involved. Those with 
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a weaker or more uncertain sense of self often find that worry and hesitation get in the 

way before they even have a chance to speak or take part (Novela Ananda & Hastini, 

2023; Wijaya, 2023). 

2. Self-Perceived Speaking Competence 

Self-perceived speaking competence is essentially the personal score a student 

gives themselves when they ask how well they think they can communicate in English. 

It is not a measure of how well they actually perform on a test or how a teacher might 

rate them. Instead, it is about something more internal, which is the degree to which a 

student feels fluent, confident, and comfortable when speaking (MacIntyre et al., 

1997). These personal evaluations matter because they shape behavior in very real 

ways. A student who believes they are a capable speaker is far more likely to raise their 

hand, join a conversation, and push themselves to use English in situations that feel 

challenging. In EFL contexts especially, this kind of self-belief tends to be closely 

linked to how actively students engage with the language and how willing they are to 

take the kind of communicative risks that lead to genuine growth (Bahadori, 2018). 

F. Hypothesis 

With the research questions and study objectives in mind, a central hypothesis 

was put forward to give direction to the analysis. On one side, the null hypothesis 

argues that there is no statistically meaningful connection between the level of self-

esteem a student holds and the way they judge their own English-speaking ability. On 

the other side, the alternative hypothesis counters this by suggesting that a genuine and 

positive relationship between these two things does exist and can be measured. To find 

out which of these positions the data supports, a quantitative correlational approach 

was adopted, with the Pearson Product-Moment Correlation serving as the main 

statistical method. This tool was chosen because it is able to reveal both how closely 

the two variables move together and in which direction that movement goes, allowing 

for a clearer and more grounded answer to the questions this study set out to address, 

specifically among final-year students from the 2022 cohort at UIN Ar-Raniry Banda 

Aceh. 
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CHAPTER II  

LITERATURE REVIEW 

This chapter reviews the theoretical foundations and previous studies relevant 

to the research. It covers the definition, dimensions, and levels of self-esteem, an 

explanation of self-perceived speaking competence, and the challenges EFL learners 

face in speaking. A review of previous studies exploring the connection between self-

esteem and speaking confidence in language learning contexts is also presented. 

A.  Self-Esteem 

When it comes to learning a language, the emotional and psychological side of 

things matters a great deal. Factors like how motivated a student feels, the attitudes 

they bring into the classroom, and the emotions they experience while learning all play 

a part in shaping how they behave and how well they do. Out of all these affective 

factors, self-esteem tends to stand out as one of the most influential because of how 

directly it touches on a learner's confidence, their drive to keep going, and how willing 

they are to get involved in what is happening in class (Bouih et al., 2022; Wijaya, 

2023). 

What makes self-esteem particularly worth paying attention to in the context 

of speaking is the way it seems to open students up or close them down when it comes 

to communication. Students who carry a stronger sense of self-worth into speaking 

activities tend to do better, and a big part of the reason for that is simply that they 

believe they are capable of getting their ideas across and connecting with others 

through the language they are learning. That belief, even when it is not perfectly 

matched to actual skill level, appears to make a real difference in how students show 

up and perform (Al-Ariqi & Sharyan, 2022). 

1. Definition and Concept of Self-Esteem 

At its most basic level, self-esteem is a psychological idea that captures how a 

person sees and judges themselves. It goes beyond just how someone feels on a given 

day and touches on something deeper, which is how much a person believes in their 
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own abilities, how much they feel they are worth, and how they measure their own 

value as a human being (Meylasari, 2023). In that sense, self-esteem is not simply 

about feeling happy or positive. It is also about carrying a genuine belief that one is 

capable of working toward meaningful goals and getting through the challenges that 

life and learning throw at a person. 

When this idea is brought into the world of education, self-esteem becomes 

about how strongly a student believes that they have what it takes to succeed, that they 

matter, and that they deserve good outcomes from their efforts (Novela Ananda & 

Hastini, 2023). This internal sense of self can lean in either direction. Students who 

see themselves in a positive light tend to show up to learning with more energy, take 

part more willingly in class activities, and stay more motivated even when things get 

difficult. On the flip side, students who carry a more negative view of themselves often 

struggle with self-doubt and anxiety, and many of them develop a particular fear 

around speaking or putting themselves out there in communicative situations, which 

can hold them back significantly (Dewi et al., 2022). 

2. Dimensions and Structure of Self-Concept in the Foreign Language 

Classroom (FLC) 

It is important to understand that self-esteem does not work the same way in 

every part of a person’s life. A student might feel confident in subjects like math or 

sports but feel very unsure when they are in an English class. Researchers call this 

domain-specific self-esteem, meaning a person’s self-evaluation can change 

depending on the situation (Manuel et al., 2024). The foreign language classroom is a 

unique setting because how students see themselves there can shift over time, 

influenced by their experiences, the feedback they get from teachers, and how well 

they feel they are doing in language tasks. 

(Bouih et al., 2022) explain that self-esteem in language learning has three 

connected aspects that shape how students see themselves as language users. 

The first is how students feel about their own ability to understand and use the 

language they are learning. This goes beyond just knowing grammar rules or 
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vocabulary. It is really about how capable and confident a student genuinely believes 

themselves to be when it comes to picking up and using English. 

The second aspect has to do with how students judge their own performance 

when they actually carry out language tasks, things like speaking in front of others, 

listening carefully, or trying to get their pronunciation right. Speaking in particular 

seems to carry a lot of weight here, because how well or poorly a student feels they 

perform when talking out loud tends to have a strong effect on how they see themselves 

overall in the language classroom (Wijaya, 2023). 

The third aspect is about whether students feel accepted and supported by the 

people around them in class, including both their teacher and their classmates. When 

students receive encouragement and positive feedback, it tends to strengthen their 

belief in themselves. On the other hand, when feedback feels harsh or when students 

sense that they are not valued, it can slowly wear away their confidence and make 

them less willing to take part in activities (Manuel et al., 2024). 

All three aspects work together to shape a learner’s motivation, emotional 

balance, and confidence throughout the language learning process. 

3. Levels and Related Concepts of Self-Esteem 

How much self-esteem a student carries into the classroom can make a 

surprisingly large difference in how they engage with learning and how far they go. 

Students who have a strong and healthy sense of self-worth generally feel more at ease 

expressing what they think and are less thrown off by the possibility of getting 

something wrong. Because they tend to see mistakes as a normal and necessary part of 

getting better rather than something to be ashamed of, they are more likely to keep 

trying and to gradually strengthen their speaking ability over time (Dewi et al., 2022). 

For some students, speaking in English can feel very overwhelming. Those 

with low self-esteem often enter the classroom feeling nervous and unsure of 

themselves. They also worry about being judged if they make a mistake. This 

combination of insecurity and fear usually makes them stay quiet, which means they 

get much less practice than they need. Over time, avoiding speaking can slow their 
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progress and make it harder for them to improve as communicators (Novela Ananda 

& Hastini, 2023). 

Closely tied to self-esteem is the idea of self-confidence, which is more specific 

in what it describes. While self-esteem is about how a person feels about themselves 

in a broad sense, self-confidence is about whether a student believes they can actually 

do a particular thing well. In the context of English learning, this shows up in how 

ready a student feels to speak and how willing they are to use the language even when 

the situation feels unfamiliar or uncomfortable (Wijaya, 2023). A student who lacks 

this kind of task-specific confidence may go quiet and hold back even in moments 

when they genuinely know what they want to say. 

B. Self-Perceived Speaking Competence 

Self-perceived speaking competence is about something quite different from 

how a teacher grades a student or how someone performs on a speaking test. It refers 

to the judgment that learners make about themselves, specifically how capable, 

comfortable, and ready they personally feel when it comes to speaking English. This 

judgment lives entirely inside the learner and is built on their own feelings and beliefs 

rather than any external measure (Bahadori, 2018). 

 What makes this concept worth paying attention to is how directly it shapes 

what students actually do in the classroom. A learner who genuinely believes they are 

a capable English speaker tends to step into conversations more readily and share their 

thoughts without holding back too much. A learner who sees themselves as weak or 

inadequate may pull away from speaking opportunities altogether, even when their 

actual language knowledge would have been more than enough to get them through. 

This gap between what students believe about themselves and what they are actually 

capable of doing plays a significant role in determining both how willing they are to 

communicate and how much their speaking ability grows over time (Peng & Woodrow, 

2010). 
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1. Definition of Self-Perceived Speaking Competence 

At its simplest, self-perceived speaking competence is the assessment a student 

makes about how well they think they can express themselves in English. It is not 

something that sits separately from the rest of who a learner is. It is deeply tied to their 

emotional state and psychological makeup, connecting closely to things like how much 

they value themselves, how motivated they feel to learn, and how anxious they become 

when speaking is required (MacIntyre et al., 1997). 

(Durak, 2019), found that this inner assessment is not just a passive feeling 

students carry around. It actually predicts in a meaningful way how ready they are to 

open up and communicate, as well as how they end up performing when a speaking 

task is put in front of them. In other words, the story a student tells themselves about 

how capable they are as a speaker has a direct hand in writing the outcome of what 

actually happens when they speak. 

2. Relationship Between Self-Esteem and Self-Perceived Speaking Competence 

It has become increasingly clear through research that the emotional side of 

learning does not sit quietly in the background. How a student feels about themselves, 

including their level of self-esteem, actively shapes the way they see their own 

speaking ability. MacIntyre et al., (1997) captured this dynamic in their model of 

Willingness to Communicate, which showed that a learner's self-perception of 

competence acts as a kind of bridge between their emotional state and how they 

actually use language. What this means in practice is that a student who feels genuinely 

good about themselves tends to carry that positive self-view into speaking situations 

as well, seeing themselves as someone who is capable of communicating effectively. 

That belief then feeds into how motivated they feel to speak and how readily they put 

themselves forward in communicative activities. 

3. Challenges in Speaking 

 Learning to speak a foreign language well is not just about studying hard. For 

many EFL learners, becoming a confident speaker is blocked by two main types of 

challenges. First, there are the language-related difficulties, such as limited vocabulary, 
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grammar problems, or trouble pronouncing certain sounds correctly (Manuel et al., 

2024). Second, there are psychological challenges, which can be just as serious. Fear 

of making mistakes, feeling nervous when attention is on them, and general anxiety 

about speaking can make students stay silent even when they know what they want to 

say. 

 This second type of challenge was highlighted by Habiburrahim et al., (2020), 

who studied students in Aceh. They found that many students avoided speaking 

English not because they did not know the language, but because they felt afraid of 

criticism, lacked confidence, or compared themselves negatively to others. This shows 

that emotional factors cannot be ignored. Self-esteem plays a central role in whether 

students feel ready and willing to speak, and supporting it can be just as important as 

teaching grammar or vocabulary for helping learners improve. 

C. Previous Studies 

Before diving into the findings of this study, it is worth looking at what earlier 

researchers have already discovered about the connection between emotional and 

psychological factors like self-esteem and self-perceived competence and how they 

shape language learning. A good number of studies have explored this territory, and 

their results offer a useful backdrop for understanding what this research is trying to 

add to the conversation. 

One study that stands out in this area is the work of Dewi et al., (2022), who 

ran a quantitative correlational study with a group of 18 students and came away with 

some noteworthy findings. What they discovered was that students who held a more 

positive view of themselves also tended to do considerably better when it came to 

speaking tasks, with the two variables showing a strong and positive connection to 

each other. This finding matters because it suggests that what goes on inside a learner, 

specifically how much they believe in their own worth, does not stay locked away 

privately. It finds its way out through how the student performs when they are actually 

asked to open their mouth and speak in a real communicative setting. 

Bahadori, (2018) added another layer to this understanding by looking at 

university students and finding a meaningful positive connection between how capable 
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students believed themselves to be as speakers and how they actually performed when 

given real communication tasks. This is an important finding because it shows that the 

way a student thinks about their own ability is not just a feeling locked inside their 

head. It can genuinely shape what happens when they open their mouth and try to 

communicate. 

The work of MacIntyre et al., (1997) pointed in a very similar direction. Their 

research showed that when students felt more certain of themselves as speakers, they 

were also far more willing to actually put themselves out there and use the language 

in real situations rather than holding back. The study went further than just speaking 

confidence though, also uncovering something interesting about self-esteem more 

broadly. Learners who had a stronger and more settled sense of their own personal 

worth seemed to walk into foreign language speaking situations carrying noticeably 

less anxiety than those who did not. This matters because it quietly challenges the idea 

that speaking anxiety is purely a language problem. What the findings suggest is that 

the roots of that anxiety can run much deeper, reaching into how a person 

fundamentally sees and values themselves, and that working on self-esteem may be 

just as important as working on language skills when it comes to helping students feel 

ready to speak. 

Durak, (2019) took a different angle by going beyond simply studying self-

perceived speaking competence and actually building a trustworthy way to measure it, 

resulting in the development and validation of the Self-Perceived Speaking 

Competence Questionnaire. What came out of that process was a clear confirmation 

that the way students privately assess their own speaking ability is not just an 

interesting psychological detail. It is a genuine indicator of how communicatively 

active they will be and how well they are likely to perform when speaking is required. 

Students who believed in themselves as speakers showed up differently, demonstrating 

more confidence and a much stronger tendency to engage rather than withdraw. What 

this line of research keeps coming back to is a fairly simple but important truth, which 

is that the feelings students carry about their own abilities have real and measurable 

effects on how they learn and grow as communicators. 
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Meylasari, (2023) opened up an interesting angle by examining not just self-

esteem but also the educational background of students' parents and how both of these 

things related to speaking ability. The fact that both factors turned out to be significant 

tells us something worth paying attention to, which is that a student's journey toward 

becoming a confident speaker is shaped by forces that reach well beyond the four walls 

of a classroom. The inner resources a learner has built up over time and the kind of 

home environment they grew up in both leave traces in how comfortably and 

effectively they are eventually able to express themselves in a foreign language. 

Rubio-Alcalá & Cano-Jiménez, (2024) studied how self-esteem, gender, and 

age affect the speaking performance of intermediate EFL university students. They 

used Sorensen’s Self-Esteem Test (2005) and found that self-esteem and gender 

influenced speaking, but age did not have a clear effect. Self-esteem was especially 

linked to fluency, meaning how smoothly and confidently students spoke, while it had 

less impact on pronunciation or grammar. Including gender and age shows that 

students’ personal differences matter in learning to communicate in a foreign language. 

That said, since some other studies have produced mixed or unclear results on this 

matter, the effects of gender and age might vary depending on culture and the learning 

environment. 

The findings of Al-Ariqi & Sharyan, (2022) pointed in the same direction, with 

their study revealing a positive connection between how students felt about themselves 

and how they performed when speaking. What their work reinforced is something that 

keeps coming up across this body of research, which is that the confidence a learner 

carries into a speaking situation is rarely just a background detail. It can genuinely 

shape the quality and character of what comes out when they speak. 

Wijaya, (2023) took a different approach by conducting a qualitative library 

study that reviewed as many as 30 earlier studies focused on Indonesian EFL learners. 

The overall picture that came out of this review was that learners who feel good about 

themselves tend to show more confidence, keep trying even when things get difficult, 

and are generally more open to speaking English, particularly in classrooms where the 

atmosphere feels relaxed and pressure is kept low. Adding to this, Ananda and Hastini 
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(2023) found that a common reason students hold back in speaking activities is the fear 

of saying something wrong, along with the pressure they feel from their peers around 

them. These two factors were seen to quietly chip away at students' confidence over 

time and make them less willing to join in. Because of these findings, both studies 

pointed to how important it is for teachers to actively work on strengthening students' 

self-esteem inside the EFL classroom, as doing so can have a real and positive effect 

on how students perform when speaking. 

Syamsudin et al., (2024) found that when students learned to use 

communicative strategies, such as using fillers in conversation, they gradually felt less 

worried about making mistakes and became more comfortable participating in 

speaking activities. This shows that teaching students simple ways to keep a 

conversation going can do more than improve fluency, as it also helps reduce the 

anxiety that often prevents them from speaking.  

Yüce, (2023) looked at this question from within a Turkish EFL context and 

found that students who carried a more secure and settled sense of their own value 

tended to show up to learning in a noticeably different way. They were more consistent 

in their engagement, pushed themselves further academically, and the study also 

revealed that this stronger self-regard did not stand alone but moved together with how 

capable students believed themselves to be as learners and how genuinely driven they 

felt to improve. 

Shifting to a different part of the world, Lääti, (2025) studied high school 

students in Finland who were learning English and arrived at findings that pointed in 

a complementary direction. Students who held a warmer and more accepting view of 

themselves were also the ones who showed a greater readiness to open up and use the 

language, felt more assured about what they could do with it, and as a result were 

noticeably more present and active during classroom activities. 

Not all research in this area has focused specifically on speaking. Some studies 

have taken a wider view and looked at how self-esteem connects to student learning 

more broadly. Talle Vacalares et al., (2023) found that students who felt genuinely good 

about who they were tended to bring more motivation and investment into their studies 
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overall, and that this heightened engagement had a way of spilling over into how 

willing and able they became to use English communicatively. Adding a more 

technical but equally important point, Bouih et al., (2022) confirmed that the 

Rosenberg Self-Esteem Scale holds up well in EFL research settings, demonstrating 

the kind of validity and reliability that gives researchers confidence the tool is actually 

capturing what it sets out to measure rather than something else entirely. 

Looking at the situation from within Indonesia, Habiburrahim et al., (2020) set 

out to understand why so many students struggled to speak English despite having 

gone through years of instruction. What they found was that the barriers were largely 

emotional rather than linguistic. Anxiety, the worry of being judged for making a 

mistake, and a deep-seated lack of confidence in their own ability all came up as major 

reasons students held back. The study was not directly about self-esteem, but what it 

revealed points strongly in the same direction as the other research discussed here. A 

student who is emotionally blocked will struggle to communicate regardless of how 

much language knowledge they have stored away, and that reality alone makes it 

difficult to treat emotional factors as anything less than essential to the language 

learning experience. 

Stepping back and looking at the research as a whole, it becomes clear that 

many studies have found reason to believe that self-esteem and how students perceive 

their own speaking ability tend to move in a positive direction together. That said, the 

strength of this connection is far from consistent. The findings shift quite a bit 

depending on the country where the study took place, the kind of learners who were 

involved, and the particular conditions of the learning environment they were in. Given 

how much variation exists in the existing research, this study was built around the 

desire to see how things actually look in one specific place, namely among students at 

UIN Ar-Raniry Banda Aceh, in the hope of contributing something grounded and 

locally relevant to what is known about self-esteem and speaking confidence in the 

Indonesian EFL context. 
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CHAPTER III  

RESEARCH METHODOLOGY 

This chapter describes the research design, population and sample, data 

collection procedures, and data analysis methods used in the study. It explains the 

quantitative correlational approach, the process of obtaining informed consent from 

participants, the two instruments used to collect data, and the steps followed in 

analyzing the data through SPSS. 

A. Research Design 

The approach taken in this study falls under the category of quantitative 

correlational research, a choice that grew naturally out of the kind of question the study 

is trying to answer. Rather than testing the effect of one thing on another or comparing 

groups under different conditions, this type of research focuses on looking at things as 

they already exist and asking whether two measurable qualities tend to move together 

in a consistent pattern (John W. Creswell, 2018). That makes it a fitting match for a 

study that wants to know whether students who feel more positively about themselves 

also tend to feel more capable when it comes to speaking English. 

One of the reasons a correlational design made the most sense here is that this 

study was never about changing or controlling anything. The goal was simply to 

observe and measure, to take stock of where students stood on two particular 

dimensions and see whether any meaningful pattern emerged between them. Because 

nothing was being manipulated or altered, this correlational framework gave the most 

straightforward and honest route toward answering what the study set out to explore. 

The study consists of two main variables: 

a. Independent variable (X): Self-Esteem 

b. Dependent variable (Y): Self-Perceived Speaking Competence 

1. Statistical Formula 

The Pearson Product Moment Correlation was the statistical method selected to 

examine how the two variables related to each other. Its formula is written as follows: 
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𝑟 =
N(∑𝑋𝑌) − (∑𝑋)(∑𝑌)

ඥ[𝑁∑𝑋ଶ − ∑𝑋)ଶ][𝑁∑𝑌ଶ − (∑𝑌)ଶ]
 

Where: 

r = correlation coefficient 

N = number of respondents 

X = self-esteem scores 

Y = self-perceived speaking competence 

The r value that comes out of this calculation tells us how strongly and in what 

direction the two variables are connected. The following scale was used to make sense 

of what each r value actually means: 

Correlation Coefficient (r) Strength 

0.00 – 0.199 Very Weak 

0.20 – 0.399 Weak 

0.40 – 0.599 Moderate 

0.60 – 0.799 Strong 

0.80 – 1.000 Very Strong  

 

B. The Population and Sample 

The participants in this study were about 140 final-year students from the 2022 

cohort of the English Education Department at UIN Ar-Raniry Banda Aceh. They had 

already completed most of their core English courses, including advanced speaking 

and research-related classes, which made them a suitable group for this study. 

The population was small enough that reaching every member of it was 

genuinely possible, so the decision was made to bring all of them in rather than 

working with only a portion. This approach, commonly referred to as a census method, 

was chosen because it removes the guesswork that comes with sampling and tends to 
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produce findings that more accurately reflect the full group rather than just a slice of 

it. From the standpoint of correlational research, having the complete population 

involved rather than an estimated representation of it strengthens the reliability of 

whatever conclusions emerge (John W. Creswell, 2018).  

C. Data Collection 

Before the questionnaires were distributed, all potential participants were 

informed about the purpose and nature of the study. A consent statement was included 

at the very beginning of the questionnaire, giving each student the choice to either 

agree or decline to participate. Only responses from students who indicated their 

willingness to take part were included in the data analysis, ensuring that participation 

remained entirely voluntary throughout the process. The data were then gathered using 

two well-established instruments that have been widely applied in similar research and 

demonstrated consistent and dependable results in measuring the constructs they are 

designed to capture (Bouih et al., 2022). 

1. Self-Esteem Questionnaire 

The instrument used to assess students' self-esteem was the Rosenberg Self-

Esteem Scale, a tool that researchers across many different fields and settings have 

turned to repeatedly over the years precisely because it does what it promises to do in 

a consistent and trustworthy way (Bilich, 2020). 

It presents ten statements and asks students to indicate how much each one 

resonates with how they see themselves, using a four-step response scale that stretches 

from Strongly Agree at one end to Strongly Disagree at the other. For statements 

written in a positive direction, the score recorded is taken at face value. For those 

written in a negative direction, the score is flipped through a reverse-scoring process 

so that the total remains interpretable in the same direction throughout. Adding up all 

ten item scores produces a final figure, and the higher that figure is, the stronger the 

student's overall sense of self-esteem is considered to be. 
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2. Self-Perceived Speaking Competence Questionnaire 

To measure students’ confidence in their own speaking ability, this study used the 

Self-Perceived Speaking Competence Questionnaire (SPCC) developed by MacIntyre 

et al., (1997) 

The SPCC measures how confident students feel about speaking English in 

different contexts such as: 

a. Talking with one person 

b. Speaking in a small group 

c. Giving a speech or presentation 

d. Talking with a stranger or a teacher 

The instrument contains 15 items rated on a scale of 0 to 100, where: 

 0 = completely unconfident 

 100 = completely confident 

After students rated each situation, their scores were averaged to produce a single 

mean score reflecting their overall sense of speaking competence. The higher that 

mean score, the more confident and capable the student considered themselves to be 

as an English speaker. 

D. Data Analysis 

All data collected in this study were processed and analyzed using SPSS, with 

the analysis following a clear sequence of steps: 

1. Data Screening and Normality Testing 

Before moving into the main analysis, the data were reviewed carefully to 

make sure everything was complete and accurate. To check whether the data followed 

a normal distribution, both the Kolmogorov-Smirnov and Shapiro-Wilk tests were 

applied. Because the sample in this study exceeded 50 participants, the Kolmogorov-

Smirnov test was treated as the main reference point for this decision (Leyman & 

Vanhoucke, 2015). 

 p > 0.05 is taken as a sign that the data are normally distributed 
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 p < 0.05 suggests the data do not follow a normal distribution 

2. Descriptive Statistics 

Before moving into the inferential stage of the analysis, descriptive statistics 

were generated to provide a broad overview of the data. This meant calculating the 

average score for each variable alongside its standard deviation and the range between 

the lowest and highest values recorded. Together these figures offered a useful 

snapshot of how students were spread across both dimensions being measured. 

3. Correlation Analysis (Hypothesis Testing) 

The heart of the analysis was the Pearson Product Moment Correlation test, which 

was used to determine whether a statistically meaningful relationship could be detected 

between students' self-esteem and their self-perceived speaking competence. This 

method was selected because of how well it handles the task of capturing both the size 

and the direction of a relationship between two variables that are measured on a 

continuous scale. 

Guiding the analysis were two competing positions. One held that the data would 

show no significant link between self-esteem and perceived speaking competence. The 

other argued that a significant and positive link would in fact be present. The outcome 

came down to the p value produced by the test. A result below 0.05 would mean the 

first position could not be sustained and the second would take its place, confirming 

that the relationship between the two variables is real and meaningful. A result above 

0.05 would leave the first position standing, pointing to the conclusion that no 

significant connection between the two variables was found among the students who 

took part in this study. 
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CHAPTER IV  

FINDINGS AND DISCUSSION 

This chapter presents and discusses the results of the data analysis in relation 

to the research questions. It covers validity and reliability testing, descriptive statistics, 

normality testing, and the results of both the Pearson and Spearman correlation 

analyses. The findings are discussed in light of relevant theories and previous studies, 

including the Affective Filter Hypothesis. 

A. Findings  

 The pages that follow present what was uncovered through the statistical 

analysis of data gathered from 130 student respondents. Two instruments were at the 

heart of this data collection process, the Rosenberg Self-Esteem Scale and the Self-

Perceived Speaking Competence questionnaire, and the analysis was carried out with 

the aim of understanding whether and how the two variables these instruments 

measured turned out to be connected. 

Getting the data into a form suitable for analysis required a preparatory step 

before any statistics could be run. For the self-esteem responses, items that had been 

written with a negative orientation posed a particular challenge because a high score 

on those items would actually indicate lower rather than higher self-esteem. To resolve 

this, the values for those items were inverted through reverse scoring, bringing the 

entire scale into a consistent direction where higher numbers always mean stronger 

self-esteem. Each student's total self-esteem figure was then arrived at by adding up 

all ten item scores. 

For the SPCC variable, responses were first transformed into a 0–100 scale. 

Then, the average (mean) score for each respondent was calculated. This method 

provides a clearer picture of how students perceive their speaking ability across 

different communication situations. 
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1. Validity Test 

The first order of business before trusting any of the results was to establish 

that the instruments were genuinely capturing what they were built to capture. This 

was done by running the Corrected Item-Total Correlation procedure through SPSS, 

which works by examining how well each individual item within a scale relates to the 

overall score for that scale. Items that show a strong relationship with the total score 

are understood to be genuinely tapping into the construct being measured, while those 

that do not may be pulling in a different direction altogether. 

Decision rules (130 students, significance level 0.05): 

 r-count > 0.172 = Valid item 

 r-count < 0.172 = Invalid item 

Valid instruments matter greatly in quantitative research. They guarantee the tool 

captures the right theoretical concept. Poor validity can cause wrong study 

conclusions. 

a. Validity Test of Self-Esteem (Rosenberg Self-Esteem Scale) 

The Rosenberg Self-Esteem Scale served as the instrument for gathering self-

esteem data in this study. Its ten items present students with statements about how 

they see and value themselves, and before the validity check could be applied, the 

negatively oriented items were reverse-scored to bring the entire scale into a 

uniform direction. This ensured that once all items were added together, the 

resulting total score consistently reflected stronger self-esteem the higher it went. 
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Table 4.1 Validity Test Results of Self-Esteem (RSES) 

No. Item Corrected Item-Total Correlation r-table Decision 

1 SE1 0.512 0.172 Valid 

2 SE2 0.438 0.172 Valid 

3 SE3 0.601 0.172 Valid 

4 SE4 0.577 0.172 Valid 

5 SE5 0.465 0.172 Valid 

6 SE6 0.489 0.172 Valid 

7 SE7 0.623 0.172 Valid 

8 SE8 0.452 0.172 Valid 

9 SE9 0.471 0.172 Valid 

10 SE10 0.590 0.172 Valid 

 

Going through the table item by item, the pattern is consistent and encouraging. 

All of them produced Corrected Item-Total Correlation values that came out above 

0.172, which is the minimum value required for an item to be considered valid given 

the sample size of 130 students. What this tells us is that each item is genuinely 

connected to what the scale is trying to measure, which is students' overall sense of 

self-esteem, rather than picking up on something unrelated.  

Among all ten items, SE7 came out with the strongest correlation at 0.623, 

meaning it had the closest relationship with the total score and contributed the most 

to the overall measurement. At the other end, SE2 recorded the lowest value at 

0.438, but even that was comfortably above the cutoff point, so there was no reason 

to be concerned. The fact that all ten items cleared the required threshold gives 

confidence that the Rosenberg Self-Esteem Scale worked well in this context and 

that none of the items needed to be taken out or changed before moving on to the 

main analysis. 

b.  Validity Test of Self-Perceived Speaking Competence (SPCC) 

The questionnaire adapted from MacIntyre et al., (1997), was used to 

measure how confident students felt about their own speaking ability across a 



 

25 

variety of real-world communicative scenarios. Running the same validity 

procedure on this instrument was essential to confirm that its items were doing 

what they were supposed to do. 

Table 4.2 Validity Test Results of SPCC 

No. Item Corrected Item-Total Correlation r-table Decision 

1 SPCC1 0.606 0.172 Valid 

2 SPCC2 0.560 0.172 Valid 

3 SPCC3 0.514 0.172 Valid 

4 SPCC4 0.524 0.172 Valid 

5 SPCC5 0.470 0.172 Valid 

6 SPCC6 0.450 0.172 Valid 

7 SPCC7 0.515 0.172 Valid 

8 SPCC8 0.581 0.172 Valid 

9 SPCC9 0.436 0.172 Valid 

10 SPCC10 0.501 0.172 Valid 

11 SPCC11 0.564 0.172 Valid 

12 SPCC12 0.503 0.172 Valid 

13 SPCC13 0.575 0.172 Valid 

14 SPCC14 0.466 0.172 Valid 

15 SPCC15 0.607 0.172 Valid 

 

Looking at the results of the SPCC instrument, all items scored above 

the required threshold of 0.172, meaning they all passed the validity test. This 

indicates that each item is effectively measuring how students perceive their 

own speaking ability, rather than something unrelated. 

Out of all fifteen items, SPCC15 stood out as the strongest, recording a 

correlation value of 0.607 and showing the closest connection to the overall 

construct being measured. SPCC9 came in at the lower end with a value of 

0.436, but even that was well above the cutoff, so it raised no concerns at all. 
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Since all items met the validity requirement, the SPCC questionnaire 

can be considered a valid and reliable instrument, and all of its items were kept 

in place for the statistical analysis that followed. 

2. Reliability Test 

After validity, the next question was whether the instruments produced 

consistent results, that is, whether they could be counted on to measure the same thing 

in the same way each time they were used. Cronbach's Alpha was calculated through 

SPSS as the measure of this internal consistency, and the following benchmarks were 

used to make sense of the results: 

 α ≥ 0.90 to excellent reliability 

 α ≥ 0.80 to good reliability 

 α ≥ 0.70 to acceptable reliability 

 α < 0.70 to poor reliability 

 

a. Reliability of Self-Esteem (RSES) 

Table 4.3 SPSS Output: Reliability Statistics (Self-Esteem) 

Cronbach’s Alpha N of Items 

0.812 10 

 

When it came to reliability, the self-esteem instrument performed well. The 

Cronbach's Alpha value came out at 0.812, which places it in the good reliability 

category. What this number is essentially telling us is that the ten items within the 

scale are working together in a consistent way, all pulling in the same direction to 

measure the same underlying idea, which is how students feel about their own self-

worth. A value that sits above 0.80 is generally taken as a sign that the instrument 

is dependable, meaning that if the same group of students were to answer the 

questionnaire again under similar conditions, the results would likely come out in a 

similar pattern. For this study, that level of consistency is reassuring because it 
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means the data collected through the RSES can be trusted as a reliable reflection of 

how students actually feel about themselves. 

b. Reliability of SPCC 

Table 4.4 SPSS Output: Reliability Statistics (SPCC) 

Cronbach’s Alpha N of Items 

0.874 15 

 

  A Cronbach's Alpha of 0.874 came back for the SPCC instrument, placing it in 

the good reliability category as well and putting it close to the line that separates 

good from excellent. This figure provides strong reassurance that the items 

measuring self-perceived speaking competence are internally consistent, hanging 

together as a coherent unit and collectively pointing toward the same construct with 

a high degree of reliability. 

3. Descriptive Statistics of Self-Esteem 

Table 4.5 Descriptive Statistics of Self-Esteem 

 

 

 

 

 

The self-esteem scores across the sample averaged out at 31.76, with the lowest 

individual score sitting at 28 and the highest at 35. What is perhaps most telling here 

is not the mean itself but the standard deviation of 1.38, which is quite small. A number 

that compact tells us the group was not particularly spread out. Most students were 

sitting within a fairly narrow band around the average, which points to a sample that 

No. Statistic Value 

1. Number of Respondents 130 

2. Minimum Score 28 

3. Maximum Score 35 

4. Mean 31.76  

5. Standard Deviation 1.38 



 

28 

shared a similarly elevated level of self-esteem rather than one where scores were 

scattered widely. 

4. Self-Esteem Category Distribution 

 To make the results easier to interpret, the total self-esteem scores were 

grouped into three categories following the classification commonly applied in 

Rosenberg Self-Esteem studies.  

Table 4.6 Self-Esteem Classification 

No. Score Range Category 

1. 30 – 40 High Self-Esteem 

2. 20 – 29 Moderate Self-Esteem 

3. 10 – 19  Low Self-Esteem 

 

 Based on this classification, the respondents were then grouped and their 

distribution across the three categories was determined. 

Table 4.7 Distribution of Self-Esteem Levels 
No. Category Frequency Percentage 

1. High Self-Esteem 123 94.6% 

2. Moderate Self-Esteem 7 5.4% 

3. Low Self-Esteem 0 0% 

Total 130 100% 

 

 When the scores were sorted into categories, the picture became even clearer. 

One hundred and twenty-three students, accounting for 94.6% of everyone who 

participated, fell into the high self-esteem category. Seven students, representing the 

remaining 5.4%, were placed in the moderate category. The low category attracted no 

one at all. What this distribution says about the sample is that the overwhelming 

majority of these students carry a genuinely positive sense of their own worth into their 

daily lives and learning. Learners who sit at that level of self-esteem tend to approach 
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challenges with a steadier inner footing, to stay more engaged when things get difficult, 

and to see themselves as capable of growing and improving. Whether that translates 

into the specific domain of speaking English, however, is something the data on the 

second variable begins to complicate. 

5. Computation of Mean Self-Perceived Speaking Competence (SPCC) 

Table 4.8 Descriptive Statistics of Self-Perceived Speaking Competence 

No. Statistic Value 

1. Number of Respondents 130 

2. Minimum Score 8.33 

3. Maximum Score 98.33 

4. Mean 47.01 

5. Standard Deviation 17.73 

 

 The descriptive statistics for the Self-Perceived Speaking Competence variable 

reveal a notably different picture from the self-esteem results. With a minimum score 

of 8.33 and a maximum of 98.33, the SPCC scores were spread across a wide range, 

producing a mean of 47.01 and a standard deviation of 17.73. This large standard 

deviation indicates considerable diversity in how students rated their own speaking 

confidence, with some feeling very uncertain and others feeling highly capable. Unlike 

the self-esteem scores, which clustered tightly near the top of the scale, SPCC scores 

were distributed broadly across all levels, suggesting that feeling good about oneself 

as a person does not automatically translate into feeling confident as an English 

speaker. 
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6. Distribution of Self-Perceived Speaking Competence Levels 

 To provide a clearer interpretation of the SPCC results, the mean scores were 

categorized into four levels. 

Table 4.9 SPCC Classification 
No. Score Range Category 

1. 0 – 24 Low 

2. 25 – 49 Moderate 

3. 50 – 74 High 

4. 75 – 100 Very High 

 

 Based on these categories, the distribution of respondents’ speaking 

competence perception is shown below. 

Table 4.10 Distribution of SPCC Levels 

No. Category Frequency Percentage 

1. Low 8 6.2% 

2. Moderate 75 57.7% 

3. High 35 26.9% 

4. Very High 12 9.2% 

Total 130 100% 

 

 The results show that most students fall into the moderate level of speaking 

confidence. Out of 130 students, 75 (57.7%) felt moderately confident when speaking 

English. Meanwhile, 35 students (26.9%) felt confident, and 12 students (9.2%) felt 

very confident. Only 8 students (6.2%) reported low confidence, meaning only a few 

students really struggle with confidence when speaking. This shows that even though 

most students have high self-esteem, their confidence in speaking English is still 

mostly at a moderate level. In other words, feeling good about oneself does not always 

mean feeling confident in speaking skills. 
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7. Descriptive Statistics 

Table 4.11 Descriptive Statistics of Research Variables 

No.  Variable  N  Minimum  Maximum Mean Std. 

Deviation 

1. Self-Esteem 130 28 35 31.76 1.38 

2. SPCC 130 8.33 98.33 47.01 17.73 

 

 Setting both variables side by side in a single table makes the contrast between 

them impossible to ignore. On the self-esteem side, scores are tight and elevated, with 

a mean of 31.76 and a standard deviation of 1.38 telling us that most students occupy 

a narrow and relatively high band on the scale. On the speaking competence side, the 

same number of students are distributed across a dramatically wider range, with a mean 

of 47.01 and a standard deviation of 17.73 reflecting the considerable diversity in how 

students assessed their own ability to communicate in English. One variable pulls the 

group together; the other spreads it apart. That contrast alone begins to raise questions 

about how closely the two are truly linked. 

8. Normality Test 

Table 4.12 Normality Test Results 

 

 

 

 

 

No.  Variable  Test Statistic Sig. (p-

value) 

Interpretation 

1. Self-

Esteem 

Kolmogorov-

Smirnov 

0.161 0.002 Not Normal 

2. Self-

Esteem 

Shapiro-Wilk 0.944 0.000 Not Normal 

3. SPCC Kolmogorov-

Smirnov 

0.136 0.015 Not Normal 

4. SPCC Shapiro-Wilk 0.966 0.002 Not Normal 
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Checking both variables against the normality assumption revealed that neither 

one passed the test. The Kolmogorov-Smirnov test came back with a significance 

value of 0.002 for self-esteem and 0.015 for SPCC, and the Shapiro-Wilk test arrived 

at the same conclusion for both. With every result sitting below the 0.05 threshold, it 

became clear that the data for neither variable could be described as following a normal 

distribution. 

This did not, however, mean the analysis had to stop there. A well-established 

principle within applied statistics holds that the Pearson correlation remains a 

dependable method even when the data departs from normality, provided the sample 

is large enough to compensate. With 130 participants making up the data set, the 

sample was considered more than sufficient to justify moving forward, and the results 

produced through this approach can be treated with confidence. It is still worth 

pointing out, though, that the Spearman Rank Correlation is the method that 

researchers most commonly turn to when normality is in question. As Stewart and 

Jensen, (2026) explain, Spearman works without making any assumptions about how 

the underlying data is distributed, which is precisely what makes it a natural fit for 

situations where the Pearson requirements cannot be fully met. To make the analysis 

as complete as possible, the Spearman test was run alongside the Pearson test. It 

returned a coefficient of 0.148 and a significance value of 0.092, figures that sit very 

close to what the Pearson analysis produced and that reinforce the same overall 

conclusion, namely that no statistically significant relationship was found between 

self-esteem and self-perceived speaking competence in this study. 

9. Pearson Product-Moment Correlation 

  

 

 

 

 

No. Correlation Coefficient Interpretation 

1. 0.00 – 0.199 Very Weak 

2. 0.20 – 0.399 Weak 

3. 0.40 – 0.599 Moderate 

4. 0.60 – 0.799 Strong 

5.  0.80 – 1.00 Very Strong 
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Table 4.13 Pearson Correlation Results  

 

When the Pearson correlation was calculated between the two variables, the r 

value that emerged was 0.154. By the classification scale in use, this places the 

relationship in the very weak category. The significance value of 0.081 adds another 

layer to that picture, sitting as it does above the 0.05 level that would be needed for the 

relationship to be declared statistically significant. What the numbers are collectively 

saying is that while there is a faint and positive tendency for self-esteem and speaking 

confidence to move in the same direction, that tendency is neither strong enough nor 

consistent enough to be taken as a meaningful statistical finding. 

10. Hypothesis Testing 

With an r value of 0.154 and a significance value of 0.081, the statistical 

evidence gathered in this study does not support the claim that self-esteem and self-

perceived speaking competence share a meaningful relationship among the 

participants involved. The position that proposed no significant relationship would be 

found is therefore the one that the data support, and it is accepted accordingly. The 

position that predicted a significant positive relationship between the two variables is 

not supported by the evidence and is therefore rejected. 

 

 

 

  

Variables  Pearson r Sig. (p-value)  Interpretation 

Self-Esteem & SPCC 0.154 0.081 Very Weak / Not 

Significant 



 

34 

B. Discussion 

The correlation that emerged from the analysis was real in the sense that it 

pointed in a positive direction, but it was too fragile and too faint to carry the weight 

of a meaningful conclusion. An r of 0.154 and a p value of 0.081 together describe a 

relationship that exists, if at all, only as a whisper. Students with stronger self-esteem 

did show a slight tendency to rate their speaking confidence a little higher, but the 

connection between the two was not consistent enough across the sample to be treated 

as statistically reliable. 

What this seems to suggest is that self-esteem, valuable as it undoubtedly is as 

a psychological resource, does not have the kind of direct and decisive influence on 

speaking confidence that one might initially expect. Speaking in a foreign language is 

not simply a matter of feeling good about oneself. It involves navigating anxiety, 

building habits through regular practice, operating in a classroom environment that 

may or may not feel safe, and developing actual language skills that make 

communication possible in the first place. Each of these factors appears to carry more 

immediate weight in shaping how a student rates their own speaking ability than their 

general sense of self-worth does. 

One way to make sense of why self-esteem and speaking confidence did not 

move together more strongly is through the lens of the Affective Filter Hypothesis. 

Bedford, (2023) describes the affective filter as a collection of emotional forces, 

among them anxiety, motivation, and self-confidence, that together act like an internal 

wall in the language learning process. When that wall goes up, it interferes with clear 

thinking and makes it much harder for new learning to take hold. Bedford, (2023) goes 

on to explain that the wall tends to rise in response to uncomfortable feelings in the 

learning environment, things like fear, embarrassment, or a nagging sense of self-

doubt. This offers a useful way of understanding something in the findings that might 

otherwise seem contradictory.  

A student can hold a genuinely positive view of themselves as a person and 

still find speaking English deeply uncomfortable, particularly in settings where they 

feel watched or judged. The reason is that general self-worth and confidence in 
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speaking a foreign language, while they may be related, are not the same thing and are 

not driven by the same emotional experiences. Feeling good about who you are does 

not automatically dismantle the specific emotional barriers that come with performing 

in another language in front of other people. This is what helps explain why 94.6% of 

students in this study reported high self-esteem while the majority of those same 

students described their speaking confidence as only moderate. A strong sense of 

personal worth is a valuable resource, but it does not on its own clear the path that 

stands between a student and genuine communicative confidence in English (Bedford, 

2023; MacIntyre et al., 1997). 

The contrast between the two distributions is worth lingering on. Almost the 

entire sample reported high self-esteem, yet more than half of those same students 

described their speaking confidence as moderate rather than high or very high. If self-

esteem were a strong driver of speaking confidence, that gap would be much harder to 

explain. Instead, what the data appear to be showing is that these two qualities, while 

they may share some common ground, are ultimately shaped by different forces and 

respond to different kinds of experiences. 

The divergence between these findings and the stronger correlations reported 

in some earlier studies is worth addressing directly. Research does not happen in a 

vacuum, and the relationship between psychological factors and language performance 

can shift considerably depending on the cultural context, the institutional setting, the 

frequency of English use outside the classroom, and the particular mix of students 

involved. What holds true in one environment may look quite different in another, 

which is why this kind of locally situated research adds something genuinely useful to 

the broader conversation even when its results do not align neatly with what has come 

before. 

Finally, while the normality testing flagged that the data did not follow a 

perfectly normal distribution, this does not undermine the findings. Statistical 

guidance is clear that with a sample as large as 130 participants, Pearson correlation 

analysis holds up well even when normality is not fully achieved, and the conclusions 

drawn here can be considered sound on that basis. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

This chapter presents the conclusions drawn from the study and offers practical 

suggestions for English language teachers, EFL learners, curriculum developers, and 

future researchers based on the findings of the research. 

A. Conclusion 

When this study was first designed, the question sitting at its center was one 

that feels intuitive on the surface but turns out to be harder to answer than it looks: 

does the inner sense of worth a student carries around with them have any meaningful 

effect on how capable they feel when they are asked to speak English? One hundred 

and thirty EFL students provided the data needed to explore that question, and what 

emerged from the analysis was not a clean or simple answer but rather a layered and 

thought-provoking set of findings. 

The first thing that stood out was just how consistently high the self-esteem 

scores were across the sample. One student after another was found to have scores 

indicating high self-esteem, and in total, 94.6% of the participants fell into this 

category. What this tells us is that most of the students in this group carried a genuinely 

positive internal picture of who they were, valued themselves as capable people, and 

approached their lives and learning with a reasonably settled sense of personal worth. 

That kind of inner foundation is widely associated with greater engagement, more 

persistence in the face of difficulty, and a general readiness to take on challenges. 

When it came to self-perceived speaking competence, however, the picture 

looked a little different. Most students landed in the moderate category, which tells us 

that even though they felt generally good about themselves as people, that sense of 

confidence did not automatically carry over into how capable they felt when speaking 

English. It is also worth noting that the scores varied quite a bit from one student to 

another, covering a wide range from very low to very high levels of perceived speaking 

ability. 
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The correlation analysis brought this disconnect into sharpest focus. Running 

the Pearson Product-Moment Correlation between the two variables produced an r 

value of 0.154, a figure that falls into the very weak category by any standard 

interpretation. The accompanying significance value of 0.081 sat comfortably above 

the 0.05 threshold that would have been needed for the relationship to be declared 

statistically meaningful. Taken together, these numbers mean that while self-esteem 

and speaking confidence do nudge in the same direction, they do so too faintly and too 

inconsistently for that movement to be treated as a genuine and reliable finding. The 

null hypothesis, which held that no significant relationship would be found, was 

therefore accepted, and the alternative hypothesis was set aside. 

Taking a step back, what these findings seem to suggest is that while self-

esteem does matter as a psychological factor, it is not the main thing driving speaking 

confidence in an EFL setting. A student can have a strong sense of self-worth and still 

feel uncertain or uncomfortable when asked to speak English. This points to the reality 

that speaking ability is shaped by a whole range of things working together, including 

how anxious a student feels, how often they get to practice, what the classroom feels 

like, and how strong their actual language skills are. 

The fact that some earlier studies found stronger and more significant 

correlations between self-esteem and speaking performance is worth acknowledging, 

but it is not necessarily a contradiction of what this study found. The relationship 

between any psychological factor and a language skill is not fixed. It bends and shifts 

in response to context, culture, the specific characteristics of the learners involved, and 

the particular conditions under which data were collected. Studies conducted in 

different settings with different populations will naturally arrive at different results, 

and that variability is itself an important part of what the literature as a whole is trying 

to map. 

In short, having high self-esteem is a good thing, but it is not enough on its 

own to guarantee that a student will feel confident and capable when speaking English. 

Improving speaking performance calls for a wider effort that goes beyond just building 
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self-esteem and takes into account the many other factors that shape a learner's 

experience. 

 

B. Suggestion 

 The conclusions drawn from this research have practical implications 

for everyone involved in the work of English language education, and the 

following suggestions are offered with those implications in mind. 

1. English Language Teacher 

What teachers do inside the classroom shapes far more than just 

language knowledge. It shapes the emotional conditions under which students 

decide whether to speak or stay silent, and whether they leave feeling more 

capable than when they arrived. Creating an atmosphere where, getting 

something wrong is treated as a natural part of learning rather than something 

to be embarrassed about can make a real difference to how willing students are 

to try. Activities that push students to use the language in genuine interaction 

rather than simply demonstrating what they know are particularly valuable 

here, and so is offering feedback that encourages rather than just corrects. 

2. EFL Learner 

Students themselves have an important role to play in improving their 

speaking confidence. Making a steady habit of practicing English, whether 

through joining classroom discussions, having conversations with classmates, 

or simply trying to use the language in everyday situations, can gradually build 

both confidence and actual ability. The key is consistency, because real 

improvement tends to come from showing up and practicing regularly over 

time rather than waiting for the perfect moment. 

3. Curriculum Developers and Education Planners 

Those who design and plan English language programs may want to 

consider creating more structured opportunities for students to practice 

speaking outside of regular class time. Initiatives such as speaking clubs, 
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communication workshops, and informal language practice sessions could give 

students the extra exposure and encouragement they need to grow more 

comfortable expressing themselves in English. 

 

4. Future Researchers 

Researchers who wish to build on this study are encouraged to look 

more closely at other factors that might be shaping speaking confidence among 

EFL learners, such as language anxiety, personal motivation, and the ways 

students interact with one another in class. Exploring these questions across 

different schools, regions, or types of learners could help paint a fuller and 

more nuanced picture of what it really takes for a student to feel capable and 

willing to speak in a foreign language. 
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APPENDIX 1: Research Instrument 

Section A: Self-Esteem Questionnaire Adapted from Bouih et al., (2022) 

Purpose: To measure students’ general self-esteem (how they value and feel about 

themselves). 

Scale: 

1 = Strongly Disagree 

2 = Disagree 

3 = Agree 

4 = Strongly Agree 

Instruction: 

Read each statement carefully and choose the option that best represents how 

you feel about yourself. 

No. Statement 1 2 3 4 

1 On the whole, I am satisfied with myself. 
    

2 At times, I think I am not good at all. (R) 
    

3 I feel that I have a number of good qualities. 
    

4 I am able to do things as well as most other people. 
    

5 I feel I do not have much to be proud of. (R) 
    

6 I take a positive attitude toward myself. 
    

7 On the whole, I feel that I am a failure. (R) 
    

8 I feel that I am a person of worth, at least on an equal basis 

with others. 

    

9 I wish I could have more respect for myself. (R) 
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10 I certainly feel useless at times. (R) 
    

 

Notes: 

Items marked (R) are reverse-scored (Strongly Agree = 1, Strongly Disagree = 4). 

After scoring all 10 items, sum the total score: 

a. 30–40 = High self-esteem 

b. 20–29 = Moderate self-esteem 

c. 10–19 = Low self-esteem 
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Section B: Self-Perceived Speaking Competence Questionnaire Adapted from 

MacIntyre et al., (1997) 

Purpose: To measure how confident students feel speaking English in different 

situations. 

Scale: 

0 = Completely Unconfident 

25 = Slightly Confident 

50 = Fairly Confident 

75 = Confident 

100 = Completely Confident 

Instruction: 

Rate how confident you are speaking English in each of the following 

situations. Circle or mark the number that best represents your feeling. 

No. Situation 0 25 50 75 100 

1 I feel confident speaking English with a close friend. 
     

2 I feel confident speaking English with a classmate I 

do not know well. 

     

3 I feel confident speaking English with a stranger for 

the first time. 

     

4 I feel confident sharing my ideas in a small group 

discussion in English. 

     

5 I can start a conversation in English without 

hesitation. 

     

6 I feel confident joining a group conversation in 

English when I am not familiar with the topic. 
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7 I feel confident speaking English in front of my entire 

class. 

     

8 I feel confident volunteering to answer questions in 

English during class. 

     

9 I feel confident giving short explanations or 

comments in English during class discussions. 

     

10 I feel confident giving a short presentation in English 

in front of the class. 

     

11 I can keep a conversation going without long pauses. 
     

12 I am able to use a varied vocabulary in English. 
     

13 I feel confident expressing my needs or requests in 

English. 

     

14 I feel confident starting and maintaining a simple 

English conversation. 

     

15 I feel confident expressing my ideas clearly in English 

when the topic is important to me. 

     

 

Scoring:  

Add all 15 responses and divide by 15 to get the mean confidence score (0–100). 

Higher mean = stronger self-perceived speaking competence. 
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APPENDIX 2: Raw Data of Research Respondents 

Table A: Raw Data for Self-Esteem (Rosenberg Self-Esteem Scale) 

 

No. SE1 SE2(R) SE3 SE4 SE5(R) SE6 SE7(R) SE8 SE9(R) SE10(R) Total 

1 3 2 4 3 3 3 2 4 3 2 29 

2 3 3 4 3 3 3 3 4 3 3 32 

3 2 4 3 3 4 3 3 4 3 3 32 

4 3 3 4 3 3 2 3 3 4 3 31 

5 3 4 3 3 3 3 3 3 3 3 31 

6 3 2 4 3 4 4 2 3 3 4 32 

7 3 2 4 3 4 4 3 4 3 4 34 

8 3 3 3 3 3 3 3 4 3 3 31 

9 3 2 3 4 4 3 2 3 4 4 32 

10 3 4 3 3 3 3 2 4 4 4 33 

11 2 3 4 4 3 3 4 4 3 2 32 

12 3 3 4 3 3 4 3 3 3 4 33 

13 3 3 3 3 4 3 3 4 3 3 32 

14 3 3 3 3 4 4 3 3 1 4 31 

15 3 4 2 3 3 3 2 3 3 3 29 

16 3 3 3 2 3 3 3 2 3 3 28 

17 2 4 4 3 3 3 4 3 3 3 32 

18 3 3 3 2 4 4 2 2 4 4 31 

19 3 3 4 4 4 2 4 3 2 3 32 

20 4 2 4 1 4 4 4 3 3 3 32 

21 3 3 4 3 3 3 3 4 3 3 32 
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No. SE1 SE2(R) SE3 SE4 SE5(R) SE6 SE7(R) SE8 SE9(R) SE10(R) Total 

22 3 3 4 3 3 3 3 3 3 3 31 

23 3 2 3 3 4 3 4 4 3 3 32 

24 4 3 4 3 4 2 3 4 2 3 32 

25 3 3 3 3 3 4 3 3 3 3 31 

26 4 4 3 3 2 3 3 2 3 4 31 

27 3 3 3 3 3 3 3 4 3 3 31 

28 3 3 4 3 3 4 3 4 3 4 34 

29 2 3 2 3 4 2 4 3 3 4 30 

30 3 4 4 4 3 3 4 2 2 4 33 

31 3 2 3 3 3 3 2 4 4 4 31 

32 3 4 3 4 3 3 4 3 4 2 33 

33 4 4 3 4 3 4 3 3 3 4 35 

34 3 3 3 3 3 3 3 4 3 4 32 

35 2 4 4 3 3 3 3 4 4 2 32 

36 4 3 3 3 3 3 3 4 3 3 32 

37 4 4 3 2 4 2 3 4 4 2 32 

38 3 3 3 4 4 3 3 3 2 3 31 

39 3 3 3 3 3 3 3 4 3 3 31 

40 4 4 3 3 2 3 3 4 4 3 33 

41 3 3 3 3 3 3 3 3 4 4 32 

42 4 3 4 4 2 3 4 3 3 4 34 

43 4 3 3 3 3 3 3 3 3 3 31 

44 4 3 2 3 4 3 3 3 3 4 32 

45 4 3 3 4 2 3 4 4 4 3 34 
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No. SE1 SE2(R) SE3 SE4 SE5(R) SE6 SE7(R) SE8 SE9(R) SE10(R) Total 

46 4 3 3 3 3 3 3 3 4 4 33 

47 3 3 4 3 3 3 3 3 3 3 31 

48 2 3 3 4 3 4 3 3 3 3 31 

49 4 3 3 3 3 3 3 4 3 3 32 

50 4 3 4 3 2 3 3 4 4 3 33 

51 4 3 3 3 3 4 3 3 3 3 32 

52 4 3 2 4 3 4 4 4 3 2 33 

53 3 3 4 3 3 3 3 3 4 3 32 

54 3 3 4 4 3 2 4 3 3 2 31 

55 3 3 3 3 4 3 3 3 3 3 31 

56 3 3 4 3 3 3 3 3 3 3 31 

57 3 3 3 3 3 3 3 3 3 3 30 

58 3 4 4 4 4 3 4 3 1 2 32 

59 3 3 3 3 3 3 3 3 3 4 31 

60 3 3 3 3 3 3 3 3 3 3 30 

61 4 4 2 3 3 4 3 4 4 2 33 

62 4 4 3 4 3 3 3 3 3 3 33 

63 3 3 3 4 3 3 4 3 3 3 32 

64 3 3 3 3 3 3 4 3 3 3 31 

65 3 3 3 4 3 3 3 3 3 3 31 

66 3 3 4 3 3 3 3 3 3 3 31 

67 3 3 3 3 2 3 4 2 3 2 28 

68 1 2 3 4 4 2 3 4 4 3 30 

69 3 3 3 3 3 3 4 3 3 3 31 
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No. SE1 SE2(R) SE3 SE4 SE5(R) SE6 SE7(R) SE8 SE9(R) SE10(R) Total 

70 3 3 3 2 3 3 3 3 3 3 29 

71 2 4 4 4 3 3 2 4 4 3 33 

72 3 3 3 4 3 3 3 3 3 3 31 

73 3 3 3 4 3 3 3 3 3 3 31 

74 4 4 3 1 4 3 3 3 4 4 33 

75 3 3 4 3 3 3 3 3 3 3 31 

76 3 4 2 4 3 3 4 4 4 2 33 

77 3 4 3 3 2 4 3 4 2 3 31 

78 4 4 4 4 3 3 3 3 3 4 35 

79 2 2 4 3 3 4 4 3 3 3 31 

80 4 3 4 4 3 3 3 2 3 2 31 

81 4 4 2 3 4 3 4 3 3 3 33 

82 3 4 2 2 3 2 4 3 4 4 31 

83 4 4 3 3 4 2 4 3 4 3 34 

84 3 4 2 2 4 3 3 3 4 4 32 

85 4 3 2 4 3 4 4 2 3 3 32 

86 3 3 3 3 3 3 3 3 2 3 29 

87 3 2 4 4 3 4 4 3 2 3 32 

88 3 4 3 3 3 3 3 4 3 3 32 

89 3 3 3 3 4 3 3 3 3 3 31 

90 4 3 4 2 3 3 3 4 4 3 33 

91 3 4 4 3 3 2 3 4 4 3 33 

92 3 4 3 3 3 4 3 3 3 3 32 

93 4 3 3 3 3 3 3 3 3 3 31 
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No. SE1 SE2(R) SE3 SE4 SE5(R) SE6 SE7(R) SE8 SE9(R) SE10(R) Total 

94 3 4 3 3 4 2 4 4 2 3 32 

95 3 3 4 3 3 3 3 3 3 3 31 

96 3 4 4 3 4 3 3 3 2 3 32 

97 3 4 3 2 2 3 4 3 3 3 30 

98 3 4 3 3 4 4 3 2 3 3 32 

99 3 3 4 3 3 2 4 3 3 3 31 

100 3 2 4 3 4 4 3 3 3 3 32 

101 2 2 3 3 4 3 3 3 2 3 28 

102 4 3 3 4 3 3 2 4 4 2 32 

103 3 3 4 4 3 3 3 4 4 2 33 

104 3 3 3 3 4 4 2 4 4 3 33 

105 3 3 3 3 3 3 3 4 3 3 31 

106 4 4 3 3 3 1 3 4 3 3 31 

107 3 3 3 3 4 4 4 4 3 3 34 

108 3 3 3 3 3 3 4 3 4 4 33 

109 4 4 2 2 3 3 4 4 4 4 34 

110 4 4 2 4 4 4 3 2 3 3 33 

111 4 1 3 3 4 3 4 3 3 4 32 

112 3 4 3 3 3 3 3 4 3 2 31 

113 1 4 4 4 3 4 4 3 3 3 33 

114 4 4 4 3 3 3 3 4 3 2 33 

115 3 2 4 3 3 3 4 4 4 2 32 

116 3 4 3 3 3 3 3 4 4 2 32 

117 3 4 3 4 2 3 3 3 3 4 32 
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No. SE1 SE2(R) SE3 SE4 SE5(R) SE6 SE7(R) SE8 SE9(R) SE10(R) Total 

118 3 3 3 2 3 3 4 4 3 3 31 

119 3 3 3 4 3 2 3 4 3 3 31 

120 4 3 2 3 2 4 3 3 3 3 30 

121 3 4 3 3 2 4 3 3 4 4 33 

122 4 3 4 3 3 3 2 4 3 3 32 

123 4 3 3 3 3 4 3 4 4 4 35 

124 3 3 3 3 2 4 4 4 2 3 31 

125 3 3 4 2 4 3 3 4 3 3 32 

126 3 4 3 3 2 4 3 3 3 4 32 

127 2 3 3 4 3 4 3 3 4 3 32 

128 3 4 3 3 4 3 4 3 2 2 31 

129 3 3 3 4 4 4 3 2 3 4 33 

130 4 3 3 3 3 3 3 3 3 3 31 
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Table B: Raw Data for Self-Perceived Speaking Competence (SPCC) 

 

No. SPC

C 1 

SPC

C 2 

SPC

C 3 

SPC

C 4 

SPC

C 5 

SPC

C 6 

SPC

C 7 

SPC

C 8 

SPC

C 9 

SPC

C 10 

SPC

C 11 

SPC

C 12 

SPC

C 13 

SPC

C 14 

SPC

C 15 

Mean 

1 50 50 0 25 100 100 0 75 100 0 50 25 25 50 25 45.0 

2 75 75 50 75 75 100 50 100 75 100 100 75 100 75 25 76.67 

3 25 75 100 100 100 100 75 50 50 25 75 75 75 100 100 75.0 

4 0 50 0 50 50 75 25 25 75 75 75 50 25 0 50 41.67 

5 0 0 25 50 0 50 25 25 25 50 50 50 25 75 25 31.67 

6 25 75 50 50 75 75 50 25 50 50 75 25 25 25 50 48.33 

7 75 25 25 0 0 50 50 50 50 100 75 50 25 50 25 43.33 

8 50 75 25 0 0 25 75 25 50 0 50 50 0 0 0 28.33 

9 0 25 75 50 50 50 0 50 75 50 50 100 25 75 50 48.33 

10 100 75 100 50 100 50 50 50 50 75 75 50 50 75 75 68.33 

11 50 50 50 50 25 25 25 100 0 25 25 0 50 25 50 36.67 

12 0 25 50 50 25 0 25 25 50 50 0 25 25 0 50 26.67 

13 25 0 50 50 75 50 50 50 25 100 50 50 25 75 25 46.67 

14 50 25 25 100 50 75 75 100 50 50 75 25 50 75 25 56.67 

15 75 100 50 0 50 75 100 50 25 50 50 100 50 25 50 56.67 

16 100 50 75 75 0 50 50 75 50 75 75 75 75 50 100 65.0 

17 25 0 50 75 50 0 50 0 75 50 75 25 50 0 75 40.0 

18 75 50 75 25 25 25 50 100 75 75 100 75 100 50 75 65.0 

19 25 25 75 25 75 25 50 75 50 50 75 50 50 50 25 48.33 
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No. SPC

C 1 

SPC

C 2 

SPC

C 3 

SPC

C 4 

SPC

C 5 

SPC

C 6 

SPC

C 7 

SPC

C 8 

SPC

C 9 

SPC

C 10 

SPC

C 11 

SPC

C 12 

SPC

C 13 

SPC

C 14 

SPC

C 15 

Mean 

20 75 100 75 0 25 0 50 25 75 75 50 25 25 50 0 43.33 

21 0 0 25 0 0 0 25 0 0 50 25 25 25 25 0 13.33 

22 0 25 0 75 0 25 75 25 25 25 0 25 25 25 0 23.33 

23 50 50 25 75 50 100 50 100 0 25 50 25 100 50 75 55.0 

24 25 50 50 50 25 100 25 50 50 100 100 50 25 0 50 50.0 

25 75 75 25 75 25 25 50 25 25 75 25 25 75 50 75 48.33 

26 75 25 25 75 0 75 50 50 100 100 25 50 25 100 25 53.33 

27 75 50 25 0 50 75 25 0 75 50 25 0 25 75 25 38.33 

28 0 0 0 25 0 25 25 0 0 0 0 25 0 0 25 8.33 

29 75 75 50 50 50 25 50 50 50 100 25 25 50 100 25 53.33 

30 75 75 75 75 25 0 25 100 100 50 25 50 100 50 75 60.0 

31 75 50 75 100 50 100 25 100 75 50 50 75 100 50 100 71.67 

32 25 75 75 100 100 50 100 75 25 75 50 50 25 50 25 60.0 

33 0 50 100 50 50 0 0 50 25 25 100 25 50 0 75 40.0 

34 25 0 25 25 0 25 0 25 75 25 0 50 25 25 25 23.33 

35 25 25 75 25 75 50 25 25 0 0 75 0 0 0 25 28.33 

36 75 50 50 50 50 50 25 25 0 25 25 50 25 50 50 40.0 

37 100 100 100 100 75 100 100 100 100 100 100 100 100 100 100 98.33 

38 100 50 50 75 25 0 100 25 50 50 25 50 75 50 75 53.33 

39 50 25 50 25 25 50 50 50 75 100 0 50 25 50 50 45.0 

40 25 25 25 50 25 25 0 25 25 50 25 50 75 50 50 35.0 
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No. SPC

C 1 

SPC

C 2 

SPC

C 3 

SPC

C 4 

SPC

C 5 

SPC

C 6 

SPC

C 7 

SPC

C 8 

SPC

C 9 

SPC

C 10 

SPC

C 11 

SPC

C 12 

SPC

C 13 

SPC

C 14 

SPC

C 15 

Mean 

41 75 75 50 100 50 25 25 50 50 25 25 25 50 50 50 48.33 

42 25 25 75 25 50 50 25 100 75 25 25 50 50 25 25 43.33 

43 75 75 75 25 50 100 75 50 25 0 50 25 50 50 0 48.33 

44 75 100 50 25 50 50 75 75 75 75 75 75 75 75 50 66.67 

45 75 25 25 75 50 75 75 25 50 0 25 50 50 75 25 46.67 

46 25 75 25 75 50 0 0 0 25 25 25 50 25 25 25 30.0 

47 25 50 75 0 75 25 25 0 100 25 50 75 0 75 50 43.33 

48 25 25 50 100 25 50 75 25 25 50 25 25 50 0 50 40.0 

49 25 25 50 50 50 25 25 50 50 75 25 0 50 50 50 40.0 

50 50 50 25 75 100 50 25 75 25 25 25 25 50 0 0 40.0 

51 25 0 25 75 50 50 50 25 0 25 75 50 25 25 0 33.33 

52 0 50 50 25 50 50 75 0 75 0 50 25 25 25 25 35.0 

53 25 0 50 25 25 50 75 25 50 50 50 100 50 25 50 43.33 

54 75 25 25 50 50 50 25 50 75 50 25 50 75 25 50 46.67 

55 25 50 0 75 25 50 0 25 50 50 25 25 50 50 25 35.0 

56 25 75 50 75 75 25 100 50 25 50 75 75 50 50 75 58.33 

57 100 75 50 100 75 100 100 75 50 75 100 100 75 50 75 80.0 

58 50 75 25 0 25 75 75 75 25 50 50 100 100 25 25 51.67 

59 25 25 50 50 0 100 25 50 0 25 50 50 50 50 25 38.33 

60 0 50 25 0 0 25 75 25 25 0 50 50 75 50 50 33.33 

61 50 75 0 0 50 50 50 50 100 0 25 50 25 0 50 38.33 
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No. SPC

C 1 

SPC

C 2 

SPC

C 3 

SPC

C 4 

SPC

C 5 

SPC

C 6 

SPC

C 7 

SPC

C 8 

SPC

C 9 

SPC

C 10 

SPC

C 11 

SPC

C 12 

SPC

C 13 

SPC

C 14 

SPC

C 15 

Mean 

62 100 100 100 75 100 75 75 100 25 50 100 50 100 100 100 83.33 

63 50 75 0 75 75 75 50 75 75 50 100 50 50 100 75 65.0 

64 75 75 75 75 75 0 50 25 50 100 75 50 50 100 50 61.67 

65 0 0 25 75 25 50 50 0 25 25 25 25 0 0 75 26.67 

66 50 75 25 50 75 50 25 75 25 50 50 0 50 50 25 45.0 

67 100 75 100 100 100 100 100 75 75 50 100 75 75 75 100 86.67 

68 75 50 50 75 75 75 75 100 75 50 75 50 25 50 50 63.33 

69 50 25 100 25 25 0 50 50 0 25 25 0 50 75 75 38.33 

70 75 50 25 0 50 50 0 50 100 25 0 50 75 50 25 41.67 

71 50 100 100 100 75 75 75 75 100 100 100 25 50 50 100 78.33 

72 25 25 50 50 0 25 50 0 75 25 100 50 25 0 0 33.33 

73 50 50 50 50 50 25 25 75 50 50 75 25 25 75 50 48.33 

74 50 50 50 25 0 0 0 25 50 25 0 50 25 50 0 26.67 

75 25 25 50 50 50 0 50 25 25 50 25 25 75 75 75 41.67 

76 50 50 100 75 50 50 75 75 25 75 50 50 75 50 50 60.0 

77 25 25 0 0 0 50 50 50 50 0 50 50 50 75 25 33.33 

78 50 50 50 50 50 50 50 50 25 25 25 100 75 50 25 48.33 

79 100 100 100 100 50 75 100 75 100 100 75 100 100 50 100 88.33 

80 50 100 25 100 50 100 50 50 100 25 50 50 50 75 100 65.0 

81 0 100 0 75 25 75 50 50 50 75 75 50 25 50 50 50.0 

82 50 75 75 50 50 25 50 50 100 75 50 100 75 50 50 61.67 
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No. SPC

C 1 

SPC

C 2 

SPC

C 3 

SPC

C 4 

SPC

C 5 

SPC

C 6 

SPC

C 7 

SPC

C 8 

SPC

C 9 

SPC

C 10 

SPC

C 11 

SPC

C 12 

SPC

C 13 

SPC

C 14 

SPC

C 15 

Mean 

83 25 0 0 25 0 0 0 25 25 0 50 0 25 0 0 11.67 

84 0 50 25 25 25 25 25 0 50 50 0 25 75 0 50 28.33 

85 25 0 50 0 25 50 75 50 0 0 50 50 25 50 25 31.67 

86 50 75 50 100 100 75 25 100 75 100 75 75 100 50 25 71.67 

87 50 50 75 50 100 75 50 25 50 25 25 0 0 50 50 45.0 

88 75 25 25 50 75 75 50 50 50 75 75 25 75 25 50 53.33 

89 0 25 25 100 75 25 25 0 25 0 50 25 50 25 25 31.67 

90 0 50 50 0 50 75 0 25 0 0 25 0 50 0 25 23.33 

91 50 25 25 25 50 50 0 0 25 0 25 50 0 50 50 28.33 

92 50 75 75 75 25 75 75 75 50 75 75 100 100 75 75 71.67 

93 75 50 50 50 0 25 50 25 50 25 75 50 75 50 25 45.0 

94 50 25 50 50 25 100 50 50 50 75 0 25 25 25 50 43.33 

95 50 0 25 0 50 50 25 75 50 75 50 75 50 25 25 41.67 

96 50 100 50 50 75 75 25 50 50 50 25 0 0 50 50 46.67 

97 25 50 50 0 50 75 25 75 50 50 0 50 0 50 50 40.0 

98 75 100 100 100 25 75 100 50 100 100 75 75 75 75 100 81.67 

99 25 75 50 50 50 100 50 50 50 75 50 25 100 50 75 58.33 

100 75 75 50 100 100 75 100 75 75 50 50 50 75 100 75 75.0 

101 50 50 50 100 25 100 50 50 75 50 100 100 50 75 75 66.67 

102 100 100 50 50 75 75 50 25 50 50 25 75 50 75 50 60.0 

103 50 0 25 50 25 50 25 25 25 25 75 0 0 50 50 31.67 
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No. SPC

C 1 

SPC

C 2 

SPC

C 3 

SPC

C 4 

SPC

C 5 

SPC

C 6 

SPC

C 7 

SPC

C 8 

SPC

C 9 

SPC

C 10 

SPC

C 11 

SPC

C 12 

SPC

C 13 

SPC

C 14 

SPC

C 15 

Mean 

104 75 50 0 25 0 25 75 100 50 0 25 50 50 25 25 38.33 

105 100 75 75 100 75 75 100 100 25 50 100 100 100 75 75 81.67 

106 75 50 50 25 25 25 50 25 0 50 25 50 75 75 50 43.33 

107 25 50 100 75 75 75 75 50 50 50 25 50 25 0 50 51.67 

108 25 25 50 0 0 25 0 0 0 50 0 0 25 50 0 16.67 

109 50 50 50 25 75 0 50 50 50 0 50 0 25 0 50 35.0 

110 25 50 25 25 0 0 0 25 25 25 25 25 50 75 25 26.67 

111 50 50 25 50 50 25 0 50 0 25 75 50 50 100 50 43.33 

112 75 50 50 75 100 25 100 50 100 50 100 100 100 50 75 73.33 

113 75 75 100 50 75 100 50 100 75 100 100 100 75 100 75 83.33 

114 0 75 0 50 0 25 25 50 25 25 50 75 50 0 0 30.0 

115 50 75 75 100 25 75 100 0 25 50 50 50 75 50 25 55.0 

116 75 50 50 75 25 25 50 25 50 50 25 25 25 50 25 41.67 

117 0 25 25 25 75 25 0 25 50 25 0 50 25 50 0 26.67 

118 25 50 0 75 25 25 25 25 0 50 75 50 75 25 25 36.67 

119 25 50 25 50 0 25 50 25 25 0 0 25 75 100 0 31.67 

120 75 50 50 100 100 25 75 75 75 100 50 75 100 50 100 73.33 

121 25 75 0 25 0 25 0 0 25 50 0 25 25 50 50 25.0 

122 25 50 50 50 75 25 75 25 75 25 100 75 50 50 0 50.0 

123 25 25 25 75 50 0 50 75 50 50 50 25 0 25 50 38.33 

124 75 25 75 50 25 50 25 75 25 50 75 25 25 0 75 45.0 
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No. SPC

C 1 

SPC

C 2 

SPC

C 3 

SPC

C 4 

SPC

C 5 

SPC

C 6 

SPC

C 7 

SPC

C 8 

SPC

C 9 

SPC

C 10 

SPC

C 11 

SPC

C 12 

SPC

C 13 

SPC

C 14 

SPC

C 15 

Mean 

125 0 25 50 0 0 25 75 0 0 100 0 0 25 25 50 25.0 

126 0 0 25 25 0 0 25 50 25 0 0 50 0 0 25 15.0 

127 25 50 0 25 75 75 0 0 25 0 25 25 50 50 0 28.33 

128 50 50 25 0 25 25 50 0 0 0 25 50 0 25 50 25.0 

129 75 75 50 50 75 25 50 50 75 50 100 75 50 75 75 63.33 

130 25 25 50 0 50 25 50 50 50 25 0 75 25 0 25 31.67 
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APPENDIX 3: SPSS Output 

A. Validity Test for Self-Esteem (RSES) 

Output 1: Case Processing Summary for Self-Esteem 

 

 

 

Output 2: Item-Total Statistics for Self-Esteem 

Item Scale Mean if 
Item Deleted 

Scale Variance if 
Item Deleted 

Corrected Item- 
Total Correlation 

Cronbach's Alpha 
if Item Deleted 

SE1 28.31 8.14 .512 .787 

SE2 28.28 8.43 .438 .796 

SE3 28.22 7.61 .601 .775 

SE4 28.35 7.88 .577 .779 

SE5 28.19 8.21 .465 .793 

SE6 28.24 8.07 .489 .790 

SE7 28.18 7.45 .623 .772 

SE8 28.30 8.29 .452 .795 

SE9 28.26 8.17 .471 .792 

SE10 28.21 7.73 .590 .777 

 

r-table (N=130, α=0.05) = 0.172. All items: Corrected Item-Total Correlation > 0.172 

→ VALID. 

 N % 

Valid 130 100.0 

Excluded 0 .0 

Total 130 100.0 
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B. Validity Test for Self-Perceived Speaking Competence (SPCC) 

Output 3: Case Processing Summary for SPCC 

 N % 

Valid 130 100.0 

Excluded 0 .0 

Total 130 100.0 

Output 4: Item-Total Statistics for SPCC 

Item Scale Mean if 
Item Deleted 

Scale Variance if 
Item Deleted 

Corrected Item-
Total Correlation 

Cronbach’s Alpha if 
Item Deleted 

SPCC1 658.08 61765.65 0.606 0.862 

SPCC2 654.23 62830.80 0.560 0.865 

SPCC3 657.50 63494.67 0.514 0.867 

SPCC4 653.08 62131.93 0.524 0.866 

SPCC5 659.04 63372.13 0.470 0.869 

SPCC6 655.96 63602.75 0.450 0.870 

SPCC7 657.31 63143.86 0.515 0.867 

SPCC8 657.31 61971.38 0.581 0.864 

SPCC9 656.92 64234.65 0.436 0.870 

SPCC10 657.88 62955.76 0.501 0.867 

SPCC11 655.38 61899.08 0.564 0.864 

SPCC12 656.92 63643.56 0.503 0.867 

SPCC13 655.58 62347.53 0.575 0.864 

SPCC14 657.50 63853.20 0.466 0.869 

SPCC15 658.46 62224.36 0.607 0.863 

 

r-table (N=130, α=0.05) = 0.172. All items: Corrected Item-Total Correlation > 0.172 

→ VALID. 
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C. Reliability Test 

C.1 Reliability for Self-Esteem (RSES) 

Output 5: Reliability Statistics for Self-Esteem 

Cronbach's Alpha Cronbach's Alpha Based 

on Standardized Items 

N of Items 

.812 .816 10 

 

C.2 Reliability for SPCC 

Output 6: Reliability Statistics for SPCC 

Cronbach's Alpha Cronbach's Alpha Based 

on Standardized Items 

N of Items 

.874 .878 15 

 

D. Descriptive Statistics 

Output 7: Descriptive Statistics 

Variable N Minimum Maximum Mean Std. 

Deviation 

Variance 

Self- 

Esteem 

130 28 35 31.76 1.38 1.904 

SPCC 130 8.33 98.33 47.01 17.73 314.35 

Valid N 

(listwise) 

130      
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Output 8: Frequency Distribution for Self-Esteem Categories 

Category Frequency Percent Valid 
Percent 

Cumulative 
Percent 

High Self-Esteem (30–40) 123 94.6 94.6 94.6 

Moderate Self-Esteem 
(20–29) 

7 5.4 5.4 100.0 

Low Self-Esteem (10–19) 0 .0 .0 100.0 

Total 130 100.0 100.0  

Output 9: Frequency Distribution for SPCC Categories 

Category Frequency Percent Valid 
Percent 

Cumulative 
Percent 

Low (0–24) 8 6.2 6.2 6.2 

Moderate (25–49) 75 57.7 57.7 63.8 

High (50–74) 35 26.9 26.9 90.8 

Very High (75–100) 12 9.2 9.2 100.0 

Total 130 100.0 100.0  

 

E. Normality Test 

Output 10: Tests of Normality 

Variable Kolmogorov-Smirnov Shapiro-Wilk 

 Statistic df Sig. Statistic df Sig. 

Self-Esteem .161 130 .002 .944 130 .000 
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Variable Kolmogorov-Smirnov Shapiro-Wilk 

 Statistic df Sig. Statistic df Sig. 

SPCC .136 130 .015 .966 130 .002 

 

F. Pearson Product-Moment Correlation Output 

Output 11: Correlations 

  Self-Esteem SPCC 

Self-Esteem Pearson Correlation 1 .154 

Sig. (2-tailed)  .081 

N 130 130 

SPCC Pearson Correlation .154 1 

Sig. (2-tailed) .081  

N 130 130 

 

G. Hypothesis Testing Summary 

Hypothesis Test r p-value Decision 

H0: No significant relationship 
between Self-Esteem and 
SPCC 

Pearson 
PPMC 

.154 .081 Accepted (p > .05) 

Ha: Significant positive 
relationship between Self-
Esteem and SPCC 

Pearson 
PPMC 

.154 .081 Rejected (p > .05) 
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APPENDIX 4: Administration 
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