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ABSTRACT

Name : Atha Ramadhani

Reg. No : 220203048

Faculty : Tarbiyah and Teacher Training
Major : English Language Education

Thesis Working Tittle : The Perceived Impacts of Participation in The English
Department Student Association (EDSA) on Students'
Speaking Skills Development

Supervisor : Prof. Dr. T. Zulfikar, M.Ed.
Keywords : Percieve Impacts, EDSA, Speaking Skills, EFL, Student
Organization

The need to enhance English speaking proficiency among Indonesian EFL learners
has led to interest in extracurricular activities that complement formal classroom
instruction, as traditional classroom settings often fail to provide sufficient
opportunities for spontaneous verbal communication. While quantitative studies
have shown that student organizations can improve speaking performance, there is
a gap in understanding how students themselves perceive the impact of their
participation in such organizations, particularly the English Department Student
Association (EDSA) at UIN Ar-Raniry. This study, therefore, aimed to qualitatively
explore EFL students' perceptions of the impact of EDSA participation on their
speaking skills development and to identify which specific EDSA programs are
perceived as most beneficial. Employing a descriptive qualitative design, data were
collected concurrently from ten purposively selected active members of EDSA
through in-depth semi-structured interviews. The qualitative data underwent
rigorous thematic analysis based on the Miles and Huberman interactive model.
Students predominantly perceived EDSA positively, reporting that the organization
provides a supportive and non-judgmental environment that significantly enhances
their speaking fluency, pronunciation, vocabulary, and confidence by reducing
anxiety and enabling active participation. EDSA was also perceived to foster
learner autonomy, personal branding, and leadership identity. Regarding specific
programs, English Day was perceived as the most beneficial due to its regular,
informal practice opportunities, followed by Debate Club, Speaking and Branding
Class, Talk Club with LDC, and large-scale events such as international seminars.
However, these benefits were conditional on students' active participation and self-
regulation skills, as challenges in time management, limited vocabulary,
unsupportive peers, and social comparison were noted. It is concluded that EFL
students perceive EDSA as a beneficial platform for speaking development,
primarily through a cycle of supportive environment, confidence building, and
interactive practice. Its effectiveness is contingent on supporting student active
engagement and strategically maintaining diverse, high-quality programs.
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CHAPTER1

INTRODUCTION

A. Background of Study

In today's globalised world, proficiency in spoken English is an
essential skill that facilitates academic achievement and enhances professional
opportunities. English has become the lingua franca in many international
settings, and effective communication skills are highly valued across various
sectors. However, despite its importance, many students, particularly those
studying in non-English-speaking countries such as Indonesia, struggle to
develop their speaking skills (Yusuf & Mabagits, 2020). A major barrier to
improving spoken English is a lack of opportunities to practise the language in
real-life situations, since formal classroom settings often fail to provide
students with enough chances for spontaneous verbal communication.

At UIN Ar-Raniry, the English Department Student Association
(EDSA) provides an ideal platform for students to enhance their speaking skills
outside the classroom. Like many other student organisations, EDSA offers a
variety of extracurricular activities in which students can participate, such as
discussions, debates, public speaking events and other language-focused
activities. These activities encourage regular English conversation, helping
students to gain confidence and fluency. Such organisations are essential in
providing a social space where students can practise English in an informal yet

meaningful way.



Research has shown that student organisations play a pivotal role in
developing students speaking abilities. For example, Amalia (2021) found that
joining English conversation clubs can significantly improve students speaking
skills, as these clubs provide an environment in which students can freely
converse in English. The informal nature of these clubs alleviates the pressure
that many students experience when speaking in formal settings, enabling them
to experiment with new vocabulary, refine their pronunciation and enhance
their fluency without fearing mistakes. This kind of informal practice is
particularly important for students who do not have much opportunity to use
English in their daily lives.

Furthermore, student organisations provide opportunities for
collaborative learning, which has been shown to enhance language acquisition.
Yang (2023) highlights the positive impact of collaborative learning activities,
such as group discussions and peer feedback, on improving students' spoken
English skills. In these activities, students engage with their peers, share ideas,
and practise speaking in a supportive and interactive environment.
Collaborative learning fosters teamwork, critical thinking, and communication,
all of which contribute to the development of speaking skills. As students
collaborate, they gain confidence in expressing ideas in English and become
more comfortable with public speaking.

Another important factor in developing speaking skills is the use of
modern technology. With the advent of digital media, tools such as podcasts

have become valuable language-learning resources. Fathonah (2023) discusses



how podcasts offer students the flexibility to practise their listening and
speaking skills at their own pace, thereby improving their understanding and
production of spoken English. Listening to various accents and speech patterns
gives students exposure to diverse linguistic features, enhancing their speaking
abilities and preparing them for real- world communication scenarios.
Previous studies have consistently highlighted the significant role of
English Department Student Associations (EDSA) in enhancing students'
speaking skills. Research has shown that participation in various EDSA
programs, such as debate clubs, public speaking workshops, and group
discussions, significantly contributes to improving students' fluency,
pronunciation, confidence, and overall speaking proficiency. Numerous studies
have highlighted the positive impact of English Department Student
Associations (EDSA) on enhancing students' speaking skills. Jannah (2020)
found that EDSA at UIN Ar-Raniry significantly improved students' speaking
fluency, pronunciation, and confidence through activities such as debate clubs,
EDSA corners, and public speaking workshops. Suciati, Rizqina, and
Dzulfahmi (2019) emphasized the role of group discussions and debates in
fostering a supportive learning environment, which increased students'
confidence and speaking proficiency. Hasanah (2022) noted that students
involved in EDSA exhibited higher self-confidence in English speaking,
attributing this to the frequent exposure to speaking activities and a supportive
community that helped reduce anxiety. Aina (2020) also found that EDSA

activities like role-playing and group interactions provided valuable, real-world



speaking practice, promoting active participation without fear of judgment.
These studies collectively demonstrate that EDSA programs play a vital role in
improving students' speaking skills by offering regular opportunities for
practice in a supportive and interactive environment, which ultimately
contributes to both academic and personal growth.

Despite the growing body of research on the benefits of extracurricular
participation and the role of student organisations in improving speaking skills,
specific studies focusing on the English Department Student Association
(EDSA) at UIN Ar-Raniry are lacking. This study aims to address this gap by
investigating the perceived impact of joining the EDSA on students' speaking
skills. By exploring students' perceptions, this research will provide valuable
insights into the effectiveness of student organisations in enhancing language
learning and contribute to the development of similar programmes at other
universities.

As the demand for strong English communication skills continues to
rise, it is more important than ever to understand the role that student
organisations like EDSA play in fostering these skills. The findings of this
study will inform the design of more effective extracurricular programmes
focusing on language development and communication skills. Furthermore, the
study will offer recommendations for enhancing current EDSA practices,
thereby ensuring that students are better prepared to face the challenges of a

globalised world.



B. Research Questions

Based on the background of the study, the research questions of this
study are formulated as follows:
1. How do English Education students perceive the impacts of EDSA on
their speaking skills development?
2. What specific programs in EDSA provide the most benefit in improving

students' speaking skills?

C. The Aims of Study

Based on the research aims, this study has the following aims:
1. To explore students perceptions about the potential positive impacts of
joining EDSA on their speaking skills development.
2. To identify which specific programs within EDSA are perceived by

students as the most beneficial for improving their speaking skills.

D. Significance of Study

This study aims to provide valuable insights into the role of
organizational activities, particularly the English Department Student
Association (EDSA), in improving students' speaking skills. By exploring
students' personal experiences and reflections, this research introduces a fresh
perspective to the existing literature, which has largely focused on formal
classroom settings. The findings will highlight how student organizations like
EDSA offer informal, real world opportunities for language practice that can

significantly enhance speaking proficiency.



For educators, this study underscores the potential of student
organizations to complement formal language instruction by creating dynamic
and engaging learning environments. The results can inform the development
of educational strategies that integrate classroom learning with practical, real-
life speaking opportunities, promoting a more holistic approach to language
acquisition.

For students, the research serves as a reminder of the importance of
participating in extracurricular activities to improve language skills. It
encourages active involvement in EDSA and similar organizations,
emphasizing how these activities can boost speaking confidence and
proficiency. The study also reinforces the idea that language learning extends
beyond the classroom, with real-world practice being essential to mastering a

second language.

E. Terminology

Terminology is an explanation of the keywords of this study and aims

to avoid misunderstandings. The following terms are described as follows:

1. Perceived Impacts

Perceived impacts refer to how individuals evaluate the effects or
outcomes of a particular activity or experience. In this study, the focus is
on how students in the English Department at UIN Ar-Raniry perceive the
influence of their involvement in the English Department Student
Association (EDSA) on their speaking skills. Salsabila and Nugraheni

(2024) note that participation in language-focused student organizations,



like EDSA, enhances students' fluency, pronunciation, and confidence in
speaking English, especially in informal settings where they can practice
without the pressure of formal evaluations. These improvements are not
limited to technical skills but also contribute to personal growth, such as
increased self-esteem and a greater willingness to engage in conversation.
2. English Department Student Association (EDSA)

The English Department Student Association (EDSA) at UIN Ar-
Raniry is an extracurricular group that offers students opportunities to
improve their English outside the formal classroom setting. According to
Suciati et al. (2019), EDSA organizes activities such as debates,
workshops, and informal discussions, which help students enhance their
speaking and communication skills in a supportive and engaging
environment. These activities provide students with a chance to practice
English in real-world scenarios, boosting their confidence and fluency,
both of which are essential for language development.

3. Speaking Skills Development

Speaking skills development refers to the process of improving
one’s ability to communicate verbally in a foreign language, focusing on
fluency, pronunciation, vocabulary, and overall conversational
competence. Leong and Ahmadi (2017) emphasize that speaking is often
the most challenging skill for English Language Learners (ELLs), yet it is
crucial for effective communication. In the context of this study, speaking

skills development involves overcoming obstacles such as anxiety and



limited vocabulary, while engaging in regular, informal speaking
practice Extracurricular activitieslike those offered by EDSA play a key
role in enhancing students' language proficiency and building their

confidence in speaking.



CHAPTER 11

LITERATURE REVIEW

A. English Department Student Association

1. The Definition of English Department Student Association

The English Department Students' Association (EDSA) was founded in
1985 by the Department of English Language Education at UIN Ar- Raniry in
Banda Aceh, Indonesia. As an official student organisation, EDSA plays a vital
role in fostering collaboration between students and faculty. EDSA organises
a variety of events, ranging from academic seminars to social gatherings, to
ensure that students' voices are heard and their needs are met, both
academically and socially.

EDSA impact goes beyond event organisation. It is central to achieving
the English Department’s broader goals, helping students to develop the skills
necessary for their future careers. The association provides a platform where
students can improve their language abilities, particularly in speaking, writing,
listening and reading, through non-formal activities. Key activities include
debates, role-plays and speech competitions, which are instrumental in
enhancing practical English skills, particularly speaking, which is essential for
communicating in English as a foreign language (Suciati, Rizqina &
Dzulfahmi, 2019).

In addition to improving language skills, EDSA nurtures students

personal and professional growth. The association offers leadership

10
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opportunities through which students can develop organisational and
managerial skills, thereby promoting a sense of community and shared
purpose. This collaborative environment fosters a culture of mutual support,
enhancing both personal development and academic success (Destrianti,
Syafrizal & Mutiara Hati, 2018).

One of EDSA most notable initiatives is the Students' English Fun
Activity (SEFA) programme, which ran from June to November 2022 in
collaboration with the Sukma Bangsa School (SSB) in Lhokseumawe. This
extracurricular programme focused on improving students’ speaking skills
through consistent practice in small groups, with each group guided by an
English Department tutor. According to Fitriani et al. (2024), SEFA enabled
87 students to develop their speaking abilities in a supportive peer
environment, enhancing their confidence and fluency in English. This initiative
highlights EDSA dedication to equipping students with practical language
skills, particularly in oral communication.

EDSA also plays a crucial role in furthering the department's academic
goals. It provides a platform for students to present their academic research and
interests, encouraging active participation in the academic community. This
aligns with the department’s mission to prepare students for advanced studies
and professional careers in English education (Suciati et al., 2019). By
fostering critical thinking, creativity and professional development, EDSA
ensures that students are well equipped for success in higher education and

their future careers.
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However, EDSA faces challenges in maximising student participation.
As Fitriani et al. (2024) point out, factors such as time constraints, varying
levels of motivation, and limited access to suitable learning environments can
hinder involvement. Addressing these issues requires continuous efforts to
develop clear organisational structures, engaging programmes and flexible
scheduling. Both students and faculty have suggested solutions, including
improved coordination, more interactive learning methods, and better-tailored
programmes to meet the diverse needs of students.

EDSA is a vital part of the educational experience for English students
at UIN Ar-Raniry. Through its academic and social initiatives, EDSA
significantly contributes to students' language proficiency, leadership skills and
career readiness. By fostering an inclusive and dynamic environment in which
students can interact with their peers, faculty members and the wider academic
community, EDSA continues to be a cornerstone of the English Department,
equipping students with the skills necessary for academic success and future
careers.

a. Division of EDSA

1) Event Coordination and Operation (ECO)

refers to creating, implementing, and managing various
technical aspects in every activity to support certain goals, as well as
connecting and ensuring all elements in an activity work together

effectively and efficiently.
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2) Information and Technology (IT)

The team responsible for controlling, organizing, and
disseminating information within the organization through EDSA
Social media (Instagram & TikTok) is well structured, and clear. This
division focuses on editors photographers, videographers, & writers to
write clear information with quality content that is easily understood by
everyone.

3) Public Relations and Communication (PRC)

The Public Relations and Communication (PRC) Division
develops relationships with students, teachers, and outside partners,
manages EDSA communication plans, and enhances the organization's
public profile. In order to expand EDSA reach, it also works with other
communities and organisations. On and off campus, PRC promotes
EDSA objectives and maintains transparency through partnerships,
events and the media.

4)Human Resource Development (HRD)

Human Resource Development is a division that focuses on
managing and developing the talents and skills of PBI Students
academically or non-academically by providing the possibility of
development opportunities.

5) Stuff Cooperation (SC)
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This division is responsible for producting creative stuff in
bussiness field which will generate income for EDSA through certain
bussiness, SC also is in charge of planning a good working system in
order to oversee EDSA stuff.

b. Vision and Missions of EDSA

The vision and mission aim to enable EDSA to become a better
organisation and build success for its members.

1) Vision: Realising unity and prosperity based on Islamic, academic,
ethical, aesthetic and social values in the PBI student community.

2)Mission

a) To facilitate and develop the potential, talents and interests of PBI
students, whether academic or non-academic.

b) Eliminating the gap between EDSA members and non- EDSA
members by treating them equally when recruiting for committees in
programmes involving PBI students, and not distinguishing between
EDSA members and non-EDSA members in campus social life.

c) Making EDSA a forum for PBI students to express their positive
opinions, suggestions and aspirations.

d) Strengthening relationships among PBI students and connecting them
to the head of the English Education Department and its staff.

e) Making EDSA welcoming to all PBI students.

c. Programs of HRD
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EDSA has several programmes designed to help students
improve their English language skills. These programmes are run by the
HRD (Human Resources Development) division. Most of the
programmes focus on speaking skills.

1)EDSA Corner

EDSA Corner is a programme that aims to improve English
skills, especially speaking, pronunciation, grammar and reading,
through social media.

2)Debate Club

Debate Club is a formal discussion on a particular topic,
consisting of students who can express their thoughts clearly and
concisely. This programme could improve students' English skills,
particularly their speaking skills.

3) Speaking and Branding Class

The Public Speaking Personal Branding Class is a forum for
developing the English speaking skills of PBI students and can train
them to speak with confidence, share ideas, and discuss various topics.

4)English Day

One of the key programs within EDSA is English Day, designed
to encourage students in the English Education Department to actively
practice their language skills. Students who are part of or join EDSA

are required to use English on the designated day. This initiative aims
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to create a supportive environment for language learners, offering
themthe opportunity to immerse themselves in English conversations
and gain confidence in using the language in various contexts.

5)Talk Club With LDC

Another notable program from EDSA is the Talk Club, in
collaboration with LDC (Language Development Center) at UIN Ar-
Raniry. This program offers a variety of clubs that cater to different
interests and needs, including discussion, watching, reading,
scholarship, and TOEFL/IELTS preparation. Through this
collaboration, students have a platform to improve their language skills
in engaging and diverse ways, allowing them to explore topics of

interest while enhancing their academic and language proficiency.

2. Benefits of Joining English Student Associations

a. Fluency and pronunciation

Student associations, particularly English clubs, provide valuable
opportunities for students to practise speaking English consistently and
informally, which helps them to improve their fluency and pronunciation.
These associations foster environments in which students can engage in
meaningful interactions, which is a crucial aspect of enhancing speaking
skills. According to Nawati, Elyza and Susiani (2024), English clubs offer
students the chance to practise speaking in a real-world context through

activities such as debates, discussions and interactive exercises. This
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exposure helps students to refine their pronunciation as they replicate
natural conversational patterns and receive immediate feedback. Similarly,
Jayanti, Ulyani and Susanti (2022) found that students who regularly
participated in English clubs demonstrated significant improvements in
fluency and pronunciation thanks to constant practice and interaction with
peers in real-life situations.
b. Confidence Building

Student associations play a critical role in helping students to
overcome anxiety and develop confidence, particularly with regard to
public speaking. Through activities such as debates, presentations and
group discussions, students learn to express their ideas clearly and
assertively, fostering greater self-assurance in their communication
abilities. Alfi and Amalia (2024) emphasise that student clubs provide a
supportive, less formal environment for practising public speaking, which
is essential for overcoming the nervousness that often accompanies
speaking in front of an audience. By consistently engaging in such
activities, students can reduce their fear of making mistakes and build the
confidence necessary to communicate effectively in academic and
professional settings. Hijrah and Umar (2021) also emphasise that this
confidence extends beyond public speaking, contributing to an overall

sense of self-efficacy that is vital for personal and professional growth.
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c. Public Speaking and Communication

Public speaking is an indispensable skill, and student associations
provide an ideal platform on which students can practise and refine it.
Events such as webinars, presentations and debates provide students with
hands-on experience in public speaking and formal communication. Alfi
and Amaliaaz (2024) highlights the significance of public speaking in
cultivating leadership and communication abilities, particularly through
student-led events where participants present their ideas to an audience.
Such activities teach students how to communicate effectively, manage
audience expectations and present their arguments persuasively. Such
experiences prepare students not only for academic success, but also equip
them with the essential communication skills that will enhance their
professional prospects. As Suryanto (2025) suggest, these experiences are
invaluable for developing the real-world communication skills that can
boost students' employability in a variety of fields.
d. Supportive Practice Environment

One significant benefit of student associations is the supportive,
low-pressure environment they provide for language practice. This type of
non-judgemental space encourages active participation, helping students
to feel more comfortable speaking without fear of making mistakes.
Nawati et al. (2024) explain that the informal nature of these associations
removes the pressure of formal assessments, allowing students to practise

speaking more freely. This is particularly beneficial for language learners
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who may experience anxiety or fear when speaking in public or interacting
with native speakers. By fostering a sense of community, student
associations motivate students to improve their speaking abilities. Hijrah
and Umar (2021) further emphasise that this peer-driven learning
environment is vital for sustaining long-term engagement in language
practice. Furthermore, the regular provision of peer feedback and
collaborative activities within these associations enables students to
express their thoughts more clearly and effectively, thereby enhancing
their overall communication skills.

. Speaking SKkills in English as a Foreign Language (EFL)

The Importance of Speaking Skills in Language Learning

Speaking is a vital part of learning a language, particularly in the
context of English as a Foreign Language (EFL). As Brown (2007) points
out, speaking is essential not only for basic communication, but also for
developing fluency and building confidence when using a foreign language.
Devi (2022) agrees, stating that speaking skills are fundamental to achieving
proficiency in a language, enabling students to participate more deeply in
academic and social settings. However, traditional classroom environments
often prioritise reading and writing, which can result in underdeveloped
speaking skills and students being unprepared for real-world
communication.

Kadamovna (2021) emphasises that many EFL learners face barriers

such as anxiety and a lack of confidence, which can hinder the development
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of their speaking abilities. This issue is exacerbated by the educational focus
on grammar and vocabulary, which often comes at the expense of practical
speaking opportunities. Therefore, it is crucial to create more interactive and
real-world contexts in which students can practise speaking, something that
traditional classrooms often lack.

Therefore, extracurricular activities that promote speaking practice
are crucial. They bridge the gap between theoretical knowledge and
practical application, offering students a space to build confidence and
enhance fluency outside the classroom (Kadamovna, 2021). At UIN Ar-
Raniry, the English Department Student Association (EDSA) plays a vital
role in providing students with opportunities to engage in English debates
and discussions, helping them to overcome these barriers in a supportive
environment.

. Approaches to Teaching Speaking Skills

Various pedagogical approaches have been proposed to address the
challenge of teaching speaking skills in English as a Foreign Language
(EFL) contexts. One of the most widely recognised is Communicative
Language Teaching (CLT), which emphasises real-life communication
through interaction (Richards, 2006). CLT's emphasis on fluency rather than
perfect accuracy encourages students to speak without fearing mistakes.
However, implementing CLT in large classes, particularly in non-English-

speaking countries such as Indonesia, can be challenging due to limited
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opportunities for meaningful student-to-student interaction (Richards,
2006).

Despite its benefits, CLT has faced criticism. Some scholars argue
that its focus on communication at the expense of grammatical accuracy can
result in students producing incorrect language forms, which could
negatively impact their performance in standardised assessments (Ellis,
2003). An alternative approach is Task-Based Language Teaching (TBLT),
which focuses on students performing practical tasks in English and
provides a more structured way to develop speaking skills (Ellis, 2003).
Shaby (2022) suggests that TBLT is particularly effective in improving
speaking abilities in real-life contexts as it involves completing tasks in
conditions that simulate real communication.

Despite the theoretical advantages of both CLT and TBLT,
implementing them often requires changes to teaching methodology that
may not always align with traditional educational systems. This is where
extracurricular organisations like EDSA become essential. EDSA provides
a flexible environment in which students can engage in task-based activities
such as debates, public speaking and language exchange. This allows them
to practise their speaking skills in settings that resemble real-world
communication.

The Role of Extracurricular Activities in Speaking Skills Development

Extracurricular activities have been consistently shown to enhance

language learners’ speaking skills by providing authentic, non-academic
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contexts for practice. Alnacem (2021) underscores the importance of these
activities in reducing communication anxiety and boosting self-confidence
both of which are critical for speaking development in EFL contexts. Many
students report feeling more at ease in extracurricular settings, where the
pressure to perform is lower than in formal classroom environments
(Alnaeem, 2021).

Participating in activities such as debates, presentations, and
language exchange programs offers EFL students valuable opportunities to
apply their language skills in real-life scenarios. Alruwili (2024) highlights
that these activities not only improve fluency but also encourage critical
thinking and collaboration, as students must quickly organize their thoughts
and communicate effectively under time constraints. These abilities, often
overlooked in traditional classrooms, are essential for effective
communication in real-world settings.

However, the effectiveness of extracurricular activities in enhancing
speaking skills depends on the level of student engagement. If students are
not motivated, they may not fully benefit from these opportunities, raising
the question of how to better integrate and promote extracurricular activities
like those organized by EDSA. Salah (2023) argues that motivation both
intrinsic and extrinsic plays a significant role in how effectively students
participate in these activities. Therefore, institutions must foster a culture
that encourages active participation in extracurricular events, integrating

them more deliberately into students’ academic lives.
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EDSA at UIN Ar-Raniry, through activities such as English debates,
cultural exchanges, and public speaking workshops, provides students with
an invaluable platform to develop speaking skills in a low-pressure
environment. These extracurricular activities give students the chance to
practice English in diverse contexts, helping them build confidence and
fluency.

. Students Perceptions of the Impact of Student Associations on
Academic Performance

Perception of Academic Performance

Academic performance is shaped by various factors, including
student engagement, motivation and social interactions. All of these factors
are essential to academic success. One crucial element is academic
engagement, which has been shown to affect academic achievement
positively. Casuso-Holgado et al. (2013) found that students who are more
actively involved in and emotionally committed to their learning tend to
achieve better results. In their study of health sciences students, they
observed the strongest correlation between engagement and Grade Point
Average (GPA), indicating that students who engage more in their studies
tend to perform better academically.

Similarly, Rahman et al. (2024) examined the impact of student
associations on academic success. Their findings indicated that active
participation in these associations positively influences academic

performance. They noted that student organisations provide valuable
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opportunities to develop key skills such as time management, leadership and
peer support, all of which contribute to higher academic achievement.
However, Rahman et al. (2024) also pointed out that excessive involvement
in extracurricular activities could detract from academic focus if not
correctly managed, emphasising the need for balance.

Another important factor influencing academic success is self-
efficacy, or the belief in one's ability to succeed in educational tasks.
Davidovitch and Dorot (2023) examined the link between self-efficacy and
academic motivation, finding that students with greater self-efficacy tend to
be more motivated and consequently achieve better educational outcomes.
The study also revealed that a supportive social-academic climate, fostered
by student associations, can strengthen self-efficacy. They found that
students living in dormitories tended to rate the activities of their student
associations more positively, which increased their self-efficacy and
motivation compared to their peers living off campus (Davidovitch & Dorot,
2023). Together, these studies demonstrate that academic engagement,
involvement in student associations and self-efficacy are integral to
improving academic performance. Engagement in both academic and
extracurricular activities helps students to develop the necessary skills and
attitudes for success. Furthermore, a positive social-academic climate,
frequently cultivated by student associations, can boost students self-

efficacy and motivation, thereby improving their academic performance.
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2. Perceived Benefits of EDSA on Speaking Skills

Joining the English Department Student Association (EDSA) can
significantly improve students' speaking abilities. Studies have shown that
taking part in extracurricular activities such as EDSA 1is crucial for
improving language proficiency. Regular interaction and practice within the
EDSA community provides students with a supportive environment that
helps them to overcome their anxieties about speaking, leading to increased
fluency and confidence in using English.

Afifah (2023) observed that EDSA participants actively engage in
discussions, debates and presentations, thereby developing their speaking
skills. These informal settings encourage students to practise English
without fear of making mistakes, which is a critical aspect of language
learning. Consistent participation in such activities helps build self-
confidence, enabling students to express themselves more effectively in
academic and social settings.

Beyond confidence, participation in EDSA is also linked to higher
levels of self-efficacy in speaking. Hasanah (2022) observed that students
involved in EDSA demonstrated significantly greater self-confidence in
speaking than peers not involved in extracurricular activities. This increased
self-confidence motivates students to speak more frequently, engage in
public speaking and participate in classroom discussions, thereby further

enhancing their speaking abilities. Similarly, Alsaraireh (2022) argued that
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EDSA participants felt more confident and were better prepared to use their
speaking skills in real-world situations.

Peer interaction within EDSA is another key factor in improving
speaking skills. As Alsaraireh (2022) pointed out, social strategies such as
group discussions and collaborative tasks are vital for improving language
proficiency. EDSA provides an ideal platform for students to collaborate,
receive constructive feedback and practise English in a relaxed social
environment. These interactions help to refine pronunciation, expand
vocabulary and improve communication skills overall. Group activities, in
particular, enable students to apply their language skills in practical
scenarios, thereby reinforcing their learning.

Involvement in EDSA offers many benefits for improving speaking
skills. From building self-confidence and facilitating peer interactions to
Providing ample opportunities for speaking practice, EDSA is a key
contributor to language development. Research indicates that integrating
extracurricular activities such as EDSA into the academic experience
significantly enhances students’ language proficiency, making it an
essential part of any language-learning programme.

Students Attitudes Toward EDSA and Academic Performance

Students’ attitudes towards participating in the English Department
Student Association (EDSA) are crucial in shaping their academic
performance. Research has consistently shown that active involvement in

extracurricular activities such as the EDSA has a positive impact on
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academic achievement. By engaging in these activities, students gain
valuable opportunities to practise communication skills in informal settings,
which can reduce anxiety and boost confidence in their speaking abilities.

A study by Ruiz-Jiménez et al. (2022) found that students' attitudes
towards learning activities, including those in active learning environments
such as flipped classrooms, directly influence their academic outcomes. A
positive attitude towards active learning contributes to better academic
performance, as students who are motivated and confident in their abilities
are more likely to excel. The researchers found that when students viewed
their educational environment and teaching methods like those employed in
EDSA positively, they tended to achieve better academic results.

Consistent with this, Nja et al. (2022) investigated how students’
attitudes towards flipped classrooms and other active learning methods
impact academic success. They found that students with a positive
approach, especially in interactive learning settings, performed better
academically than those who did not participate in such environments.
These results emphasise the importance of a proactive attitude in enhancing
learning outcomes, as engaged and motivated students tend to perform
better academically.

Further supporting this, Ince (2023) demonstrated that a positive
attitude, when combined with strong motivation and self-efficacy, can
significantly enhance academic performance. Their study showed that

students who maintained a positive attitude towards their coursework and
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had high self-efficacy consistently performed better academically. This
highlights the importance of psychological and motivational factors, such
as believing in one's abilities and maintaining a positive outlook on learning,
in fostering academic success. Together, these studies emphasise the critical
role of cultivating positive attitudes towards organisations like EDSA and
of creating a supportive environment that encourages active participation.
Interacting with peers and faculty in such environments fosters motivation
and builds self-efficacy, thereby improving academic outcomes.
Participation in extracurricular activities enriches students overall

educational experience and strengthens their academic performance.



CHAPTER III

RESEARCH METHOD

A. Research Design

This study will employ a qualitative research approach. Creswell (2007)
explains that this approach is efficient when the goal is to gain an in-depth
understanding of how individuals or groups interpret and make sense of their
social or human experiences. This approach is ideal for exploring the complex
and multifaceted nature of identity construction, as it enables researchers to gain
insight into participants' subjective experiences and how they perceive their

identities in relation to spoken English in the classroom.

It is particularly valuable for studying the dynamic process of identity
construction in language learning, where learners constantly negotiate and
redefine their identities through social and academic interactions. As Creswell
(2007) further argues, qualitative research emphasises the complexity and
richness of human experience, capturing the depth of participants' perspectives
that other research methods might overlook. Using this approach, this study will
contribute to a deeper understanding of the role that spoken English plays in

shaping the identities of EFL learners in formal academic settings.

The specific method used in this study is descriptive qualitative
research, which is designed to provide a systematic and detailed description of
real-world phenomena. As Nassaji (2015) notes, it involves gathering

contextualised, detailed data that reflects participants experiences. In this study,
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descriptive qualitative methods will be employed to explore how EFL learners
at UIN Ar-Raniry perceive and construct their identities through spoken English
communication in formal classroom settings. Focusing on personal experiences
and interpretations, the study will elucidate the emotional, social, and

psychological factors influencing their sense of self during these interactions.

B. Research Location

This research is conducted within the English Department at UIN Ar-
Raniry Banda Aceh, explicitly focusing on students involved in the English
Department Student Association (EDSA). The choice of this location is based
on its emphasis on enhancing students' speaking skills through extracurricular
activities, which are crucial for the development of spoken English. The diverse
socio-cultural environment, along with the active participation of future
educators, provides an ideal setting to examine how engagement in EDSA
influences the development of speaking proficiency and the construction of

student identities through language.

C. Participant

The population in this study consists of 72 active members of the
English Department Student Association (EDSA) for the 2025-2026 academic
year at UIN Ar-Raniry. The focus of this research is on students who hold
positions within the organization and are actively engaged in its activities,
particularly those aimed at improving English speaking skills. The participants

were selected using purposive sampling, a technique described by Sugiyono
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(2016) as “a sampling method based on specific criteria or considerations.” The

final sample will consist of 10 students from this population.

According to Creswell (2007), qualitative research typically involves
smaller sample sizes, generally between 5 and 10 participants, as the goal is to
collect in-depth, meaningful data rather than to ensure statistical representation.
In this case, the total number of participants corresponds to the active members
of EDSA, guaranteeing a comprehensive exploration of their experiences and

perspectives.

The selection criteria for participants include: (1) they must be active
members of EDSA for the 2025-2026 academic year, (2) they must have
participated in EDSA activities that focus on improving English speaking skills,
and (3) they must be willing to participate in a 30-45 minute interview. These
participants are expected to provide valuable insights into how their roles in
EDSA influence their speaking proficiency, confidence, and identity
development through spoken English. The sample size of 10 Participants are
appropriate when data saturation is reached, meaning that no new significant

information arises from additional participants (Creswell, 2007).

D. Data Collection

The primary method of data collection for this study will be semi-
structured interviews. According to Kvale (1996), these interviews involve a set
of predetermined questions designed to guide the conversation while allowing

flexibility to probe deeper based on participants' responses. This approach is
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beneficial because it combines the consistency of structured questions with the
openness of unstructured conversations. It enables researchers to explore
participants' experiences in depth while maintaining a focus on the research
objectives. Semi-structured interviews allow for the gathering of rich, nuanced
data, providing an opportunity to explore participants' thoughts, feelings, and
reflections in greater detail. The interviews will be conducted offline using
voice notes to collect data, an effective way to capture participants' responses
while making them feel more comfortable and encouraging them to speak
freely. Using voice notes ensures that the conversations are recorded accurately
and can be transcribed later for detailed analysis. Each interview will last
approximately 30—45 minutes, enough time to cover key topics related to
participants' experiences with spoken English and their identity formation. This
duration is sufficient to gather the necessary data while avoiding participant

fatigue.

E. Data Analysis

This study will use the interactive qualitative data analysis model
proposed by Miles and Huberman (1994 ) for data analysis. This model involves
three main stages: data reduction, data display, and drawing/verifying

conclusions.

1. Data reduction
This involves simplifying, focusing on, and eliminating irrelevant
information to make the data more manageable for analysis. As Hardani

et al. (2020) suggest, qualitative data can be filtered and classified into
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relevant categories using summaries or brief explanations. In this study,
data unrelated to the research focus will be discarded. In contrast, data
reflecting participants' perceptions of their identity and strategies for
managing spoken English will be retained for further analysis. This
process ensures that the most relevant data is used to address the research
questions.
Data display

Data display refers to the organisation of data in a visual format
that makes it easier to understand and interpret. According to Hardani et
al. (2020), systematic data display, such as flowcharts or thematic maps,
clarifies relationships among categories and enables better understanding
decision-making. In this study, the data will be displayed thematically to
summarise the key findings on identity construction and to highlight how
these findings align with the research questions. Thematic maps and
matrices will be used to illustrate the relationships between the various
aspects of the data, thereby facilitating a more straightforward
interpretation of the results.
Concluding and verification

The final stage of the analysis involves drawing conclusions and
verifying the findings. Once the data has been displayed, patterns and
themes will be identified, and preliminary findings will be drawn. As
Miles and Huberman (1994) explain, verification involves ensuring that

the conclusions drawn are consistent with the data and the realities of the
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field. In this study, triangulation will be used to verify the findings by
comparing the interview data with other sources, such as classroom
observations or academic policy documents. Additionally, member
checking will be employed to confirm the findings with the participants
themselves, ensuring their perspectives are accurately represented and

the conclusions are valid.



BAB IV

FINDINGS AND DISCUSSION

This chapter presents the research findings based on the interviews
conducted with ten active members of the English Department Student Association
(EDSA) at UIN Ar-Raniry. The findings are organized according to the two
research questions in this study. Each research question is discussed through themes
that emerged from participants' answers, supported by direct quotes to show their

real perspectives.

A. Research Findings
1. Students Perceptions of EDSA Impacts on Speaking Skills Development
a. EDSA as a Supportive Environment for Speaking Practice
All participants agreed that EDSA provides a supportive environment
where students can practice speaking English without fear of being judged.
Students felt that the friendly atmosphere in EDSA helped them overcome

nervousness and become more confident.

NR explained: "Before I joined EDSA, I felt nervous to speak English.
When I joined EDSA, I felt free to speak with my partner because |

think EDSA 1is the place for me to improve my speaking."

NR's statement shows that EDSA provides a sense of freedom that
reduces her nervousness. The word "free" indicates that she no longer feels

constrained when speaking English.

35
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UQ added, "When I joined EDSA, I found that EDSA is a supportive
environment. When we got a supportive environment, our confidence
increased. I feel more confident to speak English because I don't get

any judgment."

UQ directly links the supportive environment to increased confidence.
The absence of judgment is a key factor that enables her to speak more

willingly.

These answers show that EDSA helps students feel safe to practice
English. When students don't worry about making mistakes, they are more

willing to speak.

b. Improved Fluency and Pronunciation
Many participants said their fluency and pronunciation improved
because they practiced regularly in EDSA activities. Talking with native

speakers and joining structured programs helped them.

AK shared his experience at an International Seminar: "At the
International Seminar, I had to deliver a welcoming speech in English.
Speaking in front of such a large audience helped me overcome my

nervousness and improve my confidence."

AK's experience with a formal speaking task in front of university
leaders shows that high-stakes events push students to speak beyond their
comfort zone. Successfully handling this situation helps them grow more

confident.
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AG discussed speaking with a native speaker: "When we had the
International Branding Class, we had a native speaker from the USA.
I had the chance to speak with him, and he gave me a lot of praise.

That was a huge confidence boost for me."

The opportunity to interact directly with a native speaker gave AG
authentic communication experience. The positive feedback he received

made him believe more in his own speaking ability.

RA, who has been in EDSA for three periods, shared his
progress: "When I first joined in semester 2, I struggled with speaking
in public. But after joining EDSA, I learned how to improve my
speaking in a more structured way. | have gained a lot of confidence

over the years."

RA's reflection over three periods shows that the benefits of EDSA
build up over time. The phrase "more structured way" suggests that EDSA
provides organized opportunities for practice, unlike random or unguided

attempts to speak English.

c. Learning New Vocabulary from Friends
Students reported that their vocabulary grew through interacting with
more advanced English speakers. Peer interaction became a natural way to

learn new words.

RA explained, "Through talking with friends, I have learned new

vocabulary and phrases. Some of my friends had more advanced
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speaking skills, and by interacting with them, I was able to learn new

things."

RA shows that talking with peers helps him learn new words.
Learning happens naturally through conversation rather than through

memorization or drills.

AG described his experience: "I have a friend who speaks English
fluently. It is really motivating for me to practice with him. We often

practice together, and I also teach him idioms and new vocabulary."

AG's statement reveals that learning words in EDSA goes both ways.
Even students who think they are less advanced can still help their friends

learn, creating a situation where everyone benefits.

MH admitted his initial challenge: "I think the challenges I face in
speaking English are a lack of vocabulary because I did not practice
much before. I also feel insecure compared to others who are more
advanced. But I try to overcome this by staying positive and reminding

myself that every journey has obstacles."

MH honestly admits his lack of words but also shows a desire to get
better. Knowing his own weakness, combined with his determination to

improve, shows that EDSA members think about their own learning process.
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d. Real-World Practice That Classrooms Cannot Provide
Students felt EDSA gave them chances to practice English in real

situations, bridging the gap between theory and real-life use.

AK compared classroom learning with EDSA: "As an English
Department student, it can be monotonous if you only speak English
in class. On English Day, the setting is more relaxed, and it encourages
more students to participate. In class, not everyone gets the chance to

speak English."

AK points out two problems with classroom learning: it becomes
boring and only a few students get to speak. EDSA fills this gap by offering

a relaxed atmosphere where more students can practice speaking.

MF explained how his organizational duties required English use:
"My first real English-speaking challenge came when I served as
committee chair for an event. That involved inviting lecturers,
requesting funding, and conducting meetings all in English. It was

challenging but really helped me improve."

MF's job as committee chair required him to use English for real tasks
like writing invitations and leading meetings. These tasks have real

consequences, which pushes students to speak more carefully and effectively.
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NR shared her experience in Public Relations: "When I was a member
of the Public Relations Division, I had to interact with lecturers. Even
outside the classroom, that gave me an impact to communicate

confidently."

NR's role required her to talk with lecturers in English. This type of
interaction goes beyond casual conversation and prepares students for formal

communication in their future jobs.

e. Building Personal Brand and Leadership Through Speaking
An interesting finding was that EDSA helped students build their

personal image and leadership identity through English speaking.

AK explained this clearly: "Before joining EDSA, I did not have many
issues with speaking in class. However, joining EDSA helped improve
my image. As a member in a high position, people recognize me.
When I speak in class, T feel pressure because I want to maintain a

good image. EDSA has helped me develop a strong personal brand."

AK makes a clear difference between basic speaking ability and
personal image. His position in EDSA creates positive pressure to perform
well because other people know who he is. This shows that having a role in

an organization adds extra motivation beyond just wanting to get better.

AG shared how EDSA became part of his identity outside campus:
"Being in EDSA really made me stand out. It gave me more

confidence when speaking outside of EDSA. For example, when [ was
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involved in a film shoot, I introduced myself saying, 'I am from
EDSA, and I speak English.' People were impressed by my English,

and it made me feel proud."”

AG uses his EDSA identity as a credential when he is outside campus.
The pride he feels indicates that speaking English has become part of who he

is, not just a skill he practices.

2. Specific EDSA Programs That Help Improve Speaking Skills
Participants identified several EDSA programs that contributed to their
speaking development. Each program offered distinct benefits, and students

expressed clear preferences based on their individual learning needs.

a. English Day: Regular Practice in Relaxed Settings
English Day was the most frequently mentioned program, with five
out of ten participants identifying it as the most helpful for their speaking

development.

AK stated, "English Day was a great program. It was a chance to speak
with my friends and peers in English. I hope English Day continues

because it is one of the best programs EDSA has organized."

AK values English Day because it lets him talk with his friends in
English. His hope that it will continue shows that he sees lasting value in the

program.
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RA explained why English Day helped him more than other programs:
"If I had to choose the program with the most impact, it would be
English Day. It was all about practicing. The more we practiced

speaking, the more we learned."

RA values practice more than learning rules. His statement suggests
that for speaking skills, doing it regularly is more effective than just learning

techniques.

MZ added, "English Day is held weekly, so we practice speaking

regularly, which makes it easier for us to get comfortable with it."

MZ points out the benefit of doing something every week. Regular
practice builds habit and reduces fear over time, making speaking feel more

natural.

b. Debate Club: Learning to Think and Speak Logically
Debate Club was valued for helping students organize their thoughts

logically and express ideas clearly under pressure.

NR explained, "In the debate club, we can express our ideas clearly.
People do not have to be fluent in English to join the debate. That is

why we join the debate to improve our speaking skills."

NR notes that Debate Club accepts learners at different skill levels.
The focus is on sharing ideas clearly rather than speaking perfectly, which

reduces pressure on beginners.
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UQ shared, "I joined Debate Class from my first period until my
second period. In Debate Class, we learn how to make a sentence,
express our ideas, and communicate well without judgment, but still

with our own opinion."

UQ stayed in Debate Club for a long time, which shows she found it
useful. The combination of learning skills like making sentences and sharing
ideas, along with a non-judgmental atmosphere, makes this program

effective.

UQ also noted the supportive environment: "My friends in Debate
Class are very supportive. When 1 make a mistake, they help me

correct it without any judgment."”

Having supportive friends in Debate Club creates a safe space for
making errors. Getting help right away in a friendly way helps students learn

without feeling embarrassed.

c. Speaking and Branding Class: Building Confidence for Public Speaking
The Speaking and Branding Class helped students learn specific
techniques for public speaking and feel more confident when presenting

before audiences.

AG said, "For me, Public Speaking or Branding Class was the most
helpful. It is not just about learning English, but also about improving
public speaking skills. Being able to speak confidently in front of an

audience is valuable everywhere."
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AG values that public speaking skills can be used in many situations.
The benefit goes beyond learning English to general communication skills

that help in many areas of life.

NR added, "The debate club and speaking class both contributed to
my speaking skills. The debate club helped me articulate ideas
logically, while the speaking class focused on building confidence and

teaching public speaking techniques."

NR sees two different benefits from two different programs. Debate
Club helps her organize her thinking, while speaking class helps her feel

confident and learn specific techniques for speaking in public.

d. Talk Club with LDC: Leading While Learning to Speak
The Talk Club, run in collaboration with the university Language
Development Center, was especially beneficial for volunteers who led

activities while simultaneously practicing English.

MH said, "The program that contributed the most to my development
1s Talk Club with LDC. As a volunteer, I had the chance to organize
events. Because everything was in English, we were required to speak

English in every situation with the participants."”

MH's job as a volunteer created a real need to use English all the time.
Being responsible for organizing events pushed him to speak English beyond

just casual conversation.



45

AM, the Head of Talk Club, explained: "I am the leader of the Talk
Club team. I am responsible for all participants and volunteers. In Talk

Club, we speak English during the program until the end."

AM's role as leader required him to use English for a long time during
the program. Speaking English for an extended period gave him deeper

practice.

e. EDSA Fair and International Seminars: Big Events That Build
Confidence
Large scale events provided high stakes practice that built confidence

for future academic and professional settings.

AK shared, "At the International Seminar, I delivered a welcoming
speech in English in front of the Deputy Dean, department head, and
many students. Speaking in front of such a large audience helped me

overcome my nervousness."

Having university leaders in the audience created a formal, high-
pressure speaking situation. Successfully handling this situation built AK's

confidence for future academic and professional presentations.

NR stated, "When EDSA held an international seminar with a native

speaker, I became brave. I was not shaken anymore."
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NR directly says that the international seminar made her brave. The
change from feeling nervous to feeling confident is described as a clear

before-and-after change.

3. Challenges Students Faced in Improving Speaking Skills Through EDSA
Despite the overall positive impact, students encountered several

challenges in their speaking development journey through EDSA.

a. Nervousness and Fear of Being Judged
Students initially worried about how others would perceive them

when speaking English, a common affective barrier in language learning.

AK admitted, "One of the biggest challenges was worrying about how
others would perceive me when I spoke. I wondered if people would
think I was making mistakes. But over time, I learned to let go of that

fear."

AK's worry about what others think is a common barrier when
learning to speak. His ability to overcome this fear shows that practicing

many times in a safe environment can reduce speaking anxiety.

NR shared, "One of the main challenges was overcoming nervousness
and fear of making mistakes. This challenge gradually decreased
through frequent participation. I still feel nervous, but it does not make

me more afraid to speak."
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NR admits that nervousness does not completely go away. However,
she has learned to speak even when she feels nervous, which shows real

progress in speaking confidence.

b. Not Having Enough Vocabulary
Some students struggled with limited vocabulary or difficulty

recalling known words during spontaneous speech.

MH explained, "I think the challenges I face are a lack of vocabulary
because I did not practice much before. Sometimes, 1 also feel

insecure compared to others who are more advanced."

MH connects not knowing enough words to both lack of practice and
comparing himself with more fluent friends. Feeling insecure happens when

measuring oneself against others who are better.

AM described the problem of word recall: "Sometimes there are
words I have heard before and know the meaning, but when speaking,
I cannot express them correctly. Later, I realize what I should have

said. But it is not easy to express it at that moment."

AM shows the difference between words he understands when he
hears them and words he can use when speaking. This gap between

understanding and speaking is a common challenge for language learners.
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c. Friends Who Don't Want to Speak English
Some participants reported that not all EDSA members participated in
English speaking activities, making it difficult to find willing practice

partners.

IF shared, "I have many friends in EDSA, but interactions rarely
involve English. Most of the time, I communicate in Acehnese. Even

when I encourage others to use English, they are often hesitant."

The local language (Acehnese) is used most of the time for daily
conversation. Even in an organization focused on English, students face social

pressure to use their shared first language.

AM had similar experiences: "When I speak with them in English,
they do not respond as I expect. Rather than miscommunicating, why
should I continue? They do not have the interest to develop speaking

skills at this point."

AM chooses to stop speaking English when others do not respond in
English. This shows that having friends who also want to practice is essential
for creating an English-speaking environment. If only one person tries, it is

hard to keep going.

d. Feeling Less Capable Compared to Fluent Friends
Some students felt insecure when comparing themselves to peers who

spoke English more fluently.
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RA admitted, "Honestly, one of the biggest challenges was seeing my
friends speak so fluently. Sometimes it made me feel insecure because
their speaking skills were much better than mine. They were more
fluent, their sentences were more coherent, and they had wider

vocabulary. This was a big challenge for me."

RA gives a detailed comparison of what makes his friends better
(fluency, clear sentences, more words). This shows how aware students are
of skill differences. Comparing oneself to better speakers can reduce

motivation when the gap feels too large.

MZ also noted, "One challenge is the skill gap. Sometimes my peers
have stronger speaking skills, and it is tough to keep up with them.

The main challenge is the lack of confidence."

MZ identifies the skill gap as the cause of low confidence. When
students see themselves as far behind their friends, they become less willing

to speak.

4. How Students Overcame These Challenges
Students developed practical strategies to overcome the challenges they

faced, demonstrating learner autonomy and resilience.

a. Practicing by Themselves
Many students practiced alone by speaking in front of mirrors or

recording themselves.
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AK explained, "The most important thing is personal practice. I
trained myself by speaking in front of the mirror or recording myself.

Peer interaction can be useful, but it is not the only factor."

AK takes responsibility for his own learning by practicing alone.
Recording himself and practicing in front of a mirror allows him to notice and

fix his own mistakes without depending on others.

b. Finding Supportive Friends to Practice With
Students learned to selectively associate with peers who wanted to

speak English rather than forcing unresponsive partners.

AM shared his strategy: "As for dealing with people who are difficult
to speak with, I will not try too much. When I speak English, it is
better with myself or with people who are comfortable speaking

English."

AM saves his energy by focusing on friends who want to practice with
him. This selective approach gives him more productive practice time instead

of forcing conversation with friends who are not interested.

c. Learning from Friends Who Are Better at English
Students actively sought advice from fluent friends and imitated their

speaking styles.

RA shared, "To overcome the skill gap, I started asking my friends

how they improved. They told me it takes constant practice and not to
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be afraid of making mistakes. So I focused on practicing more and not

worrying about mistakes."

RA asks his more fluent friends for specific advice. The message he
received normalizes mistakes as part of learning, which helps reduce his fear

of being wrong.

MZ described his method: "I overcome these challenges by listening
to others and trying to speak like them. If someone speaks fluently, I

listen closely and imitate their speed and style."

MZ learns by watching fluent speakers and copying how they talk. By
observing and imitating their delivery, he slowly learns more natural speaking

patterns.

5. How EDSA Helped in the Classroom
All participants unanimously reported that joining EDSA improved their

performance in formal English courses and classroom presentations.

AM stated, "When the lecturer asks a question, I am already active in the
classroom because T have gained confidence in my English from joining
EDSA. Even when the lecturer speaks Indonesian, I always answer in

English."

AM's confidence from EDSA carries over to the classroom. His habit of
answering in English even when the lecturer speaks Indonesian shows that EDSA

has strengthened his commitment to using English whenever possible.
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AG felt more confident during presentations: "When I present in class,
there is always some anxiety, but after joining EDSA programs, I feel more
confident. I feel proud to wear the EDSA logo and speak in front of my

classmates."

AG's EDSA identity gives him a sense of pride that increases his
confidence when presenting in class. Being recognized as an EDSA member

encourages him to speak.

RA used more natural language learned in EDSA: "When I present in class,
I feel much more confident and fluent. I have learned that I do not always
have to use textbook language; I can use the more natural language I have

practiced in EDSA."

RA makes a distinction between textbook English and natural
conversational English. EDSA gives him exposure to natural English, which

makes his classroom presentations sound more fluent.

UQ explained how EDSA prepared her for class: "When I joined EDSA, I
focused on debate class and speaking class. So, when I am in English
course, I can handle my nervousness. I already know how to speak in the

class."

UQ's statement shows that EDSA gives her practice before she faces
graded speaking tasks in class. By the time she speaks in class, she has already

practiced similar skills in a low-pressure environment.
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6. Students Suggestions for Future EDSA Programs
Participants offered constructive suggestions for improving EDSA

programs to better serve students' speaking development needs.

a. Make English Use More Structured with Accountability
AK suggested, "English Day could be more structured. We could introduce
small penalties for those who do not participate. Not harsh punishments,

but simple consequences to encourage more involvement."

AK believes that letting people choose to participate is not enough.
Gentle accountability could increase involvement without making people

afraid.

UQ proposed an English Camp: "We could make one full day where all of
us speak English. We share opinions, make English games, and do fun
activities together. We really spend time with EDSA students speaking

English all day."

UQ's idea of an English Camp creates a full day of English use. A
whole day of concentrated practice would give more benefit than weekly

sessions.

b. Hold Focus Group Discussions on Current Topics
AM recommended, "We should create focus group discussions about viral
news or topics like politics, humanity, or social issues. We speak in

English about that topic."
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AM suggests practicing speaking by discussing real issues. Talking
about real-world topics makes conversation more meaningful and prepares

students for academic discussions in English.

c. Add Role-Play Activities for Professional Situations
RA proposed, "EDSA could add a speaking class based on role-playing.
Role-playing would allow us to practice English in different contexts, like
being a lawyer, entrepreneur, or interviewer. This would expose us to

professional vocabulary."

RA's suggestion focuses on getting ready for jobs. Acting out
professional situations would help students move from casual conversation to

workplace communication.

d. Leaders Should Set an Example by Speaking English
IF emphasized, "As leaders, we need to lead by example. We should
normalize speaking English, even within our own teams. If we start using

English more, others will follow."

IF recognizes that what leaders do shapes the culture of the
organization. When leaders consistently use English, it shows that using

English is expected and valued.

e. Create Exchange Programs with Native Speakers
MH suggested, "Exchange programs or inviting native English speakers
from outside Aceh to interact with students would be beneficial. We could

communicate and get to know each other better in English."
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MH sees value in bringing in people from outside. Native speakers
provide examples of natural English that even advanced Indonesian speakers

cannot fully provide.

NR proposed international exchange: "EDSA could implement language
exchange programs with native speakers abroad. If we go to Southeast

Asia like Malaysia or Thailand, that would be very useful."

NR's suggestion goes beyond local native speakers to studying in
another country. Studying abroad would require using English in daily life all

the time, not just during organized activities.

f. Hold Movie-Based Discussions
MZ suggested, "Group discussions on relaxed topics like movies or music
would help. We could discuss a movie, summarize it, and present it to the

group. This would help with speaking, listening, and writing."

MZ's idea combines several skills around topics that are fun. Talking
about movies lowers anxiety by focusing on enjoyable content rather than on

language performance itself.

B. Discussion

This section interprets the findings from semi-structured interviews with
ten active EDSA members at UIN Ar-Raniry, as outlined in Chapter III. The
following discussion connects participants' perceived experiences with the
theoretical framework presented in Chapter II. This focus on students' perceptions

aligns with Salsabila and Nugraheni's (2024) approach to understanding how
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language-focused student organizations enhance fluency, pronunciation, and
confidence in informal settings. The discussion also incorporates findings from
Alruwili (2024) and Amalia (2021) about the effectiveness of story-based tasks
and conversation clubs in reducing communication anxiety and building fluency.

Conclusions and recommendations are reserved for Chapter V.

Addressing the first research question (students' perceptions of EDSA's
impacts on speaking skills development), the findings show that all participants
perceived EDSA as a supportive place where they can practice speaking English.
Students felt that EDSA helped them become more confident and improved their
speaking skills. This perception is evident in how students talked about feeling

"free to speak" (NR) and having "no judgment" from others (UQ).

This finding aligns with what language learning experts have said about
the importance of a comfortable environment for learning. Brown (2007) and
Richards (2006) explain that students learn better when they feel safe and
supported. When students are not afraid of making mistakes, they are more willing
to try speaking. The way students repeatedly described EDSA as "supportive"
shows that they have internalized this perception. It also demonstrates that
extracurricular activities can create favorable conditions for learning English
when students feel psychologically safe. This finding is consistent with Amalia's
(2021) research, which found that joining English conversation clubs can
significantly improve students' speaking skills because these clubs provide an

environment where students can freely converse in English without pressure.
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Students also perceived that EDSA helps fill a gap that classroom learning
cannot fill. In class, teachers often only call on one or two students to speak. But
in EDSA programs like English Day, many students get chances to practice. AK
compared this clearly: "In class, not everyone gets the chance to speak English, as
lecturers usually select just one or two students to answer. But on English Day,

the setting is more relaxed, and it encourages more students to participate."”

This matches what researchers have found about the lack of speaking
practice in EFL classrooms, especially in countries like Indonesia where English
is not spoken daily (Yusuf & Mabagits, 2020; Leong & Ahmadi, 2017). Leong
and Ahmadi (2017) emphasize that speaking is often the most challenging skill
for English Language Learners (ELLs), yet it is crucial for effective
communication. Kadamovna (2021) also emphasized that extracurricular
activities are important because they connect theory with real practice. The
findings from this study show that students themselves recognize this gap and use

EDSA to obtain the practice they need.

Confidence building was the most common theme in students' answers.
Almost every participant mentioned that their confidence grew after joining
EDSA. UQ explained: "When I joined EDSA, T found that EDSA is a supportive
environment. So, when we got a supportive environment, our confidence will

increase."

This supports what Alnaeem (2021) found about extracurricular activities

reducing communication anxiety and boosting self-confidence, both of which are
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critical for speaking development in EFL contexts. Hasanah (2022) also found
that students involved in EDSA demonstrated significantly greater self-
confidence in speaking than peers not involved in extracurricular activities. Hijrah
and Umar (2021) further emphasize that this confidence extends beyond public
speaking, contributing to an overall sense of self-efficacy that is vital for personal
and professional growth. When students feel more confident, they speak more
often, and speaking more often helps them improve even further. This creates a

positive cycle of practice and improvement.

Vocabulary enrichment was another benefit that students mentioned. RA
said: "Through talking with friends, I've learned new vocabulary and phrases.
Some of my friends had more advanced speaking skills, and by interacting with

them, I was able to learn new things."

This finding shows that peer interaction is useful not only for practice but
also for learning new words. Alsaraireh (2022) found that social strategies such as
group discussions and collaborative tasks are vital for improving language
proficiency. Yang (2023) also emphasized that collaborative learning helps
students learn from each other through group discussions, peer feedback, and
shared ideas. In EDSA, students learn from friends who are more advanced, and
this mutual learning helps everyone grow. Jayanti, Ulyani, and Susanti (2022)
similarly found that students who regularly participated in English clubs
demonstrated significant improvements in fluency and vocabulary thanks to

constant practice and interaction with peers in real-life situations.
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An unexpected finding was that EDSA helped students build their personal
brand and leadership identity. AK, who held a high position in EDSA, explained:
"As a member in a high position, people recognize me. When I speak in class, I
feel more pressure because I want to maintain a good image. EDSA has helped

me develop a strong personal brand."

This shows that speaking skill development is connected to personal
growth. Destrianti, Syafrizal, and Mutiara Hati (2018) found that student
associations offer leadership opportunities that help students develop
organizational and managerial skills, thereby promoting a sense of community and
shared purpose. Fitriani et al. (2024) also highlighted that EDSA initiatives like
the Students' English Fun Activity (SEFA) programme enable students to develop
speaking abilities in a supportive peer environment, enhancing their confidence
and fluency. The findings from this study add to this by showing that speaking

well becomes part of how students see themselves and how others see them.

Moving to the second research question (specific EDSA programs
perceived as most beneficial for improving speaking skills), the data shows that
different programs help in different ways. Students had clear preferences based

on what they needed.

English Day was the program mentioned most often. Five out of ten
participants said it was the most helpful for their speaking. RA explained why:
"Even though it didn't focus on theory, it was all about practicing. The more we

practiced speaking, the more we learned." MZ liked that it was held weekly: "We
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practice speaking more regularly, and that makes it easier for us to get comfortable

with it."

This finding supports Jannah's (2020) research that EDSA programs at
UIN Ar-Raniry improved students' speaking through activities like EDSA corners,
debate clubs, and public speaking workshops. Nawati, Elyza, and Susiani (2024)
also found that English clubs help students practice speaking in real situations
through debates, discussions, and interactive exercises. The weekly schedule of

English Day gave students the regular practice that language learning requires.

However, students also noted that not everyone joins English Day. AK
said: "Not everyone participates, which is unfortunate. EDSA has a large number
of members, but not all of them take part." This matches what Salah (2023) found
about motivation playing a significant role in how effectively students participate
in extracurricular activities. Both intrinsic and extrinsic motivation affect how
students engage with these opportunities. Therefore, while English Day is very
helpful for those who join, finding ways to encourage more students to participate

would make it even better.

Debate Club helped students think logically and speak in organized ways.
NR said: "In the debate club, we can express our ideas clearly. In the debate,
people don't have to be fluent in English. That's why we join the debate to improve

our speaking skills."
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This supports Suciati, Rizqina, and Dzulfahmi's (2019) finding that
debates create a supportive learning environment and increase students'
confidence and speaking proficiency. UQ added that her friends in Debate Club
were "very, very supportive" and would help her when she made mistakes without
judging her. This matches Aina's (2020) finding that EDSA activities like role-
playing and group interactions provide valuable, real-world speaking practice,

promoting active participation without fear of judgment.

Speaking and Branding Class helped students with public speaking
techniques. AG said this was his favorite program: "It's not just about learning
English, but also about improving our public speaking skills. Being able to speak

confidently in front of an audience is valuable everywhere."

This finding supports Alfi and Amalia's (2024) research that student clubs
help students practice public speaking in a supportive environment. They also
emphasized that public speaking skills are important for overcoming nervousness
and building effective communication abilities. Suryanto (2025) suggests that
such experiences are invaluable for developing real-world communication skills

that can boost students' employability in a variety of fields.

Talk Club with LDC gave students leadership experience while they
practiced English. AM was the Head of the program and had to manage a team
and organize activities. MH said Talk Club helped him most because "as a

volunteer, I had the chance to organize these events, and because everything was
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in English, we were required to speak English in every situation with the

participants."

This supports Suciati, Rizqina, and Dzulfahmi's (2019) finding that EDSA
programs help students develop English skills through non-formal activities. It
also shows that when students have responsibility, they are motivated to speak
better. Furthermore, the structured, task-oriented nature of Talk Club aligns with
Ellis's (2003) and Shaby's (2022) Task-Based Language Teaching (TBLT)
framework, which emphasizes practical task completion as a driver of speaking
development. Shaby (2022) specifically notes that TBLT is particularly effective
in improving speaking abilities in real-life contexts as it involves completing tasks

in conditions that simulate real communication.

Large-scale events such as EDSA Fair and International Seminars gave
students high-stakes practice. AK spoke in front of university leaders. AG talked
with a native speaker. NR felt "brave" after the International Seminar. This aligns
with Aina's (2020) finding that EDSA activities provide real-world speaking
practice. Fathonah (2023) also discussed how exposure to different accents and
speech patterns through podcasts and similar media prepares students for real-
world communication scenarios. Alruwili (2024) adds that story-based
extracurricular tasks, including presentations and storytelling activities, improve
fluency and encourage critical thinking as students must quickly organize their

thoughts and communicate effectively under time constraints.
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Challenges that students faced included nervousness, limited vocabulary,
unsupportive peers, and feeling less capable than fluent friends. AK worried about
"how others would perceive me when I spoke." MH struggled with "lack of
vocabulary." IF noticed that "interactions rarely involve English" even in EDSA.

RA felt insecure "seeing my friends speak so fluently."

These challenges are common in language learning. Leong and Ahmadi
(2017) identified anxiety as a major barrier. Kadamovna (2021) mentioned
vocabulary limitations as a key obstacle for EFL learners. What is important is

how students overcame these challenges.

Students developed strategies to overcome their difficulties. AK practiced
alone: "I trained myself by speaking in front of the mirror or recording myself."
AM learned to find supportive friends to practice with. RA asked fluent friends
for advice and learned that improvement takes "constant practice." MZ listened to
fluent speakers and tried to "imitate their pronunciation and fluency." These
strategies show that students actively manage their own learning, which Afifah
(2023) identified as important for language development. Afifah observed that
EDSA participants actively engage in discussions, debates, and presentations,

thereby developing their speaking skills through consistent participation.

Examining the connection between the two research questions reveals how
different elements work together. The supportive environment (RQ1) encourages
students to join programs (RQ2). The programs (RQ2) then build skills that

students notice and value (RQ1). Peer interaction provides feedback and
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modeling. Organizational responsibility creates positive pressure to perform well.
This combination explains why students feel that EDSA helps them improve—

not because of one factor, but because of multiple factors working together.

This study confirms what previous researchers have found. Jannah (2020)
and Suciati et al. (2019) documented EDSA's benefits for speaking fluency,
pronunciation, and confidence. Hasanah (2022) and Alnacem (2021) emphasized
confidence building through extracurricular participation. Aina (2020) and Nawati
et al. (2024) highlighted specific program benefits such as role-playing, group
discussions, and interactive exercises. The challenges students faced, such as
uneven participation, support what Salah (2023) found about motivation affecting
participation. Thus, this study confirms existing research while also showing how

students at UIN Ar-Raniry specifically experience these benefits through EDSA.

For EDSA, the findings suggest that they should continue running English
Day regularly but find ways to encourage more participation through structured
accountability and engaging activities. They should continue Debate Club and
Speaking Class for structured skill development. They should give students
leadership roles in programs like Talk Club. They should organize more events
with native speakers and consider students' suggestions for new activities such as
role-play, movie discussions, focus group discussions on current topics, and even

international exchange programs.
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For the university, this study shows that supporting EDSA is valuable. The
organization helps students develop speaking skills that classrooms alone cannot
provide. This supports what Rahman et al. (2024) said about student associations
positively influencing academic achievement through opportunities to develop

time management, leadership, and peer support skills.

To answer both research questions clearly:

For RQI, students perceive EDSA's impact positively. They see it as a
supportive environment that builds confidence, improves fluency and
pronunciation, enriches vocabulary, provides real-world practice that classrooms

cannot offer, and helps develop personal brand and leadership through speaking.

For RQ?2, students perceive five programs as most beneficial: English Day
for regular practice, Debate Club for logical thinking and clear expression,
Speaking and Branding Class for public speaking techniques, Talk Club with LDC
for leadership combined with speaking, and large-scale events (EDSA Fair and

International Seminars) for high-stakes confidence building.

This study shows that students at UIN Ar-Raniry have developed their
speaking proficiency through active participation in EDSA. They understand what
helps them improve, they have strategies to develop their skills, and they actively
participate in programs. The combination of these three elements answers both
research questions. In a time when English communication skills are increasingly

important, these findings offer evidence that speaking proficiency can be
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developed through student organizations like EDSA, especially when supported

by the university with clear policies and resources.
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CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

This study explored EFL students' perceptions of the impact of participation
in the English Department Student Association (EDSA) on their speaking skills
development and to identify which specific EDSA programs are perceived as most
beneficial. The research employed a descriptive qualitative method, and data were
collected through semi-structured interviews with ten active members of EDSA at
UIN Ar-Raniry Banda Aceh. Based on the analysis of qualitative interview data,

the following conclusions are drawn in direct response to the research questions.

First, regarding students' overall perceived impact of EDSA on speaking
skills development, the findings conclude that EFL students at UIN Ar-Raniry
generally perceive EDSA as a positive and beneficial platform for developing their
English speaking skills. The primary perceived benefits are enhanced fluency,
pronunciation, vocabulary enrichment, and increased confidence. Students perceive
that EDSA provides a supportive and non-judgmental environment that helps
reduce anxiety and encourages active participation in speaking activities. This
supportive environment is perceived as essential for building willingness to

communicate, as students feel safe to practice without fear of being judged.

Second, concerning the specific EDSA programs perceived as most
beneficial for improving speaking skills, the study concludes that five programs are

particularly valued by students. English Day is the most frequently mentioned

66
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program, appreciated for its regular, weekly schedule and informal, relaxed setting
that allows for everyday conversation practice. Debate Club is perceived as
beneficial for helping students think logically, organize thoughts clearly, and
express ideas under pressure without fear of judgment. The Speaking and Branding
Class is valued for developing public speaking techniques and building confidence
for presenting before audiences. The Talk Club with LDC, run in collaboration with
the university Language Development Center, is especially beneficial for students
who take leadership roles as volunteers. Finally, large-scale events such as
international seminars provide high-stakes speaking practice that builds confidence

for future academic and professional settings.

Third, regarding challenges and navigation strategies, the study concludes
that students encounter several challenges in their speaking development journey
through EDSA. These challenges include nervousness and fear of being judged,
limited vocabulary, friends who do not want to speak English, and feelings of
insecurity when comparing themselves to more fluent peers. However, students
develop adaptive strategies to overcome these obstacles. They practice alone by
speaking in front of mirrors or recording themselves, seek out supportive friends
who are willing to practice English, actively learn from more proficient friends, and

selectively choose practice partners to maximize learning opportunities.

Overall, the English Department Student Association (EDSA) is perceived
as an effective extracurricular platform for EFL speaking development because it
systematically structures a learning cycle where a supportive environment fosters

confidence and fluency, and diverse programs enable essential real-world practice
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that formal classroom settings cannot provide. However, its effectiveness is highly
dependent on students' active participation, self-regulation, and the quality of
program implementation. Therefore, EDSA plays a vital role in complementing
formal classroom instruction by offering practical, real-world speaking

opportunities that build both linguistic competence and personal confidence.

B. Suggestions

Based on the findings and conclusions of this study, several practical and
research oriented suggestions are offered to EDSA, students, and future researchers
to enhance the implementation and understanding of extracurricular speaking

development in EFL contexts.

For EDSA, including program coordinators and student leaders, it is
recommended to adopt a strategic approach to program implementation rather than
applying all activities uniformly. English Day should be maintained as a weekly
program, but with a more structured approach to increase participation, such as
implementing gentle accountability measures including small incentives or
consequences for non-participation. Debate Club and Speaking and Branding Class
should be continued as they effectively develop logical thinking, clarity, and public
speaking techniques. Leadership-based programs like Talk Club with LDC that
combine English practice with organizational responsibility should be expanded.
EDSA should organize more events with native speakers or exchange programs
with other universities, both domestically and in Southeast Asia. Based on student
suggestions, EDSA should consider adding new activities such as role-play

activities for professional situations, focus group discussions on current topics,
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movie-based discussions, and an immersive English Camp. Additionally, EDSA

leaders should lead by example by normalizing English use within their teams.

For Students, the study suggests actively embracing the opportunities
presented by EDSA to develop greater autonomy and proficiency in speaking.
Students should approach EDSA programs not as optional extracurricular activities
but as a vital investment in their own speaking confidence and fluency. Cultivating
self-regulation skills, such as effective time management and consistent practice, is
essential for active engagement. During activities, students are encouraged to
participate actively, view mistakes as learning opportunities, and seek constructive
feedback from both peers and senior members. Additionally, students should build
small groups of supportive friends who are also motivated to speak English, as peer
support and collaboration greatly enhance learning. Beyond EDSA activities,
students can extend the practice mindset to informal contexts, such as practicing
alone in front of a mirror, recording themselves, or imitating fluent speakers to

improve pronunciation and fluency.

For Future Researchers, This study has several limitations that should be
acknowledged honestly. At the same time, these limitations open several avenues
for future inquiry. The following points integrate both the research limitations and

recommendations for future researchers.

First, this study involved only ten participants selected through purposive
sampling. While this sample size is appropriate for qualitative research, the findings

are not intended to be generalized to the entire population of EDSA members or
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EFL students at other universities. Therefore, future researchers are encouraged to
conduct studies with larger and more diverse samples across multiple universities

in Indonesia to test the generalizability of these findings.

Second, this study relied entirely on self-reported data from semi-structured
interviews. Although this approach was appropriate for exploring participants'
subjective perceptions, future research should employ mixed-methods designs that
combine perceptual data with quantitative performance metrics. For example,
researchers may use pre-tests and post-tests to measure actual speaking
improvement before and after EDSA participation, or include objective speaking

assessments to validate the perceived improvements reported by participants.

Third, this study was conducted within one semester (the 2025-2026
academic year) and focused only on UIN Ar-Raniry Banda Aceh. This cross-
sectional design captured participants' perceptions at a single point in time but did
not track how these perceptions develop over longer periods. Therefore,
longitudinal studies are needed to investigate how sustained EDSA participation
over multiple semesters affects students' speaking development and academic

achievement over time.

Fourth, this study specifically focused on students who actively joined
EDSA. Students who did not join EDSA were not included because they were not
the main focus of the research questions. Consequently, this study cannot compare
the speaking improvement between EDSA members and non-members. Future

comparative research is encouraged to include both groups to better understand
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whether the perceived speaking improvements are uniquely attributable to EDSA
or may also result from other factors such as formal coursework, individual study,

or other extracurricular activities.

Fifth, the researcher was an active member of EDSA at the time of this
study. While this position provided advantages in terms of access and contextual
understanding, it also carried the potential for interpretive bias. To address this
limitation, future researchers from outside the organization are encouraged to
conduct similar studies to provide an external perspective. Alternatively, research
teams that include both members and non-members could help balance potential

biases.
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Appendix D: Interview Protocol

Interview Protocol

Project : Perceived Impacts of Participation in
the English Department Student
Association (EDSA) on the
Development of Students' Speaking

Skills
Time of interview
Date :
Place :  UIN Ar-Raniry, Banda Aceh
Interviewer : Atha Ramadhani
Participant
Position of Interview : Student of English Language

Education Department

This research investigates EFL students' perceptions regarding the use of the
English Department Student Association (EDSA) in developing their English
speaking skills. The purpose of this study is to discover the benefits students
experience and the challenges they encounter when participating in EDSA
programs as a strategy to improve their speaking proficiency. Data will be obtained
through semi-structured interviews, and all interview sessions will be audio-
recorded. The collected data will be used solely for academic research purposes to
protect the privacy and confidentiality of the interviewees. During the interview,
participants will be asked several questions related to their experiences in EDSA.

The interview process will take approximately 30 to 45 minutes.
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Questions:

1.

2.

10.

How does joining EDSA influence your speaking skills development?
What experiences in EDSA first helped you start improving your speaking
skills, and what position or program were you involved in?

How has participating in EDSA impacted your English speaking skills?
Do you feel that your confidence in speaking English has increased since

joining EDSA? Can you provide specific examples?

Which activities or programs within EDSA do you think have contributed

the most to improving your speaking skills? Why?

. Have you faced any challenges in improving your speaking skills through

EDSA activities? If so, what were they?

How do you perceive the role of peer interaction within EDSA in helping
you develop your speaking skills?

In your opinion, how does participation in EDSA influence your speaking
skills development, particularly in English speaking courses?

What additional programs or activities do you think EDSA could implement
to further improve students' speaking skills?

Overall, how would you describe the impact of EDSA on your personal

growth and communication abilities in English?
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