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ABSTRACT

The aim of this research is to identify the types of common errors made by the
third semester students of English Education Department in writing narrative text.
The research employed qualitative approach to gain the data of students’
grammatical errors in writing narrative text through coding. The subjects of this
research were 20 assignment papers of third semester students’ writing narrative
text. The students’ narrative texts were analyzed by referring to Betty S. Azar
classification. The findings showed the total number of errors is 459 errors. The
three most common types of grammatical errors in the students’ narrative texts
were verb tense which was shown through 171 errors or 37%, followed by
capitalization which appeared in 97 errors or 21%, and punctuation which
appeared in 94 errors or 20%. In conclusion, the most common error in students’
writing narrative text is verb tense.

Keyword: Grammatical Errors, Writing Narrative Text

Xi



CHAPTER |

INTRODUCTION

This chapter covers background of study, research question, research aim,

significance of study, and research terminology.

A. Background of Study

Mastering writing skill is one of the most challenging skills for foreign
languages learners. In fact, while writing, learners have to combine on higher
level skills of planning and organizing idea as well as lower level skills of
spelling, word choices, grammatical rules, and so on. The difficulty of writing is
not only in organizing idea but also in translating idea into readable writing. Thus,
writing is still estimated to be difficult assignment for most first and foreign
language learners (Ingels, 2006). The main problem is the different elements of
two languages. It also leads students to make grammatical errors in process of
writing because most of students tend to translate their idea from L1 to L2.

Students’ utterances in writing are influenced by their mother tongue
toward the acquisition of the new structure. With regard to this problem, Corder
(1981) point out that an error is a systematic mistake which appears consistently,
whereas the learners write what they thought right.

Taking into account the aforementioned points, it is important to
understand the learners’ problem in order to improve the quality of foreign

language learners writing (Hammad, 2012). In this case, Error Analysis (EA)



becomes as one of best tools of linguistic studies which concerned on learners’
error. Error analysis in language teaching and learning is as the technique of
identifying, classifying and systematically interpreting the unacceptable forms
produced by someone learning a language, especially a foreign language using
any of the principles and procedures provided by linguists (Crystal, 1999).

Despite of this fact, based on my own experienced and observation, |
found that many students of English Education Department of UIN Ar-raniry
made some errors in their writing (narrative text). They frequently make errors in
terms of grammar such as subject-verb agreement, tenses when writing in English.
They also committed common errors included misplacing some verbs, adverb, and
SO on.

Most of students made theses errors because they lack of knowledge about
using past verb. The errors are made by students who rejected about the grammar
lesson in the class. Besides, the language feature of narrative text is using action
verbs in past form. About narrative, Knapp and Watkins (2005) add that formally,
narrative sequences people/characters in time and space.

There are several related previous studies which lied the research on
narrative writing. HauTse (2014) investigated on grammatical errors made by
Malaysian students. The study was reported that there were six significant errors
that occurred in their writing such as singular/plural noun, article, preposition,
adjective, subject-verb agreement, and tense.

Mohammed (2016) conducted a study to analyze grammatical errors in

writing of Iragi EFL learners. The findings of this study showed that the common



errors of grammar in the subjects’ writing include verb tense and form, subject-
verb agreement, articles, preposition, misuse of pronoun, misuse of plurals, and
misuse of auxiliaries. Moreover, another study was conducted by Jannah (2015) to
analyze students’ writing. She reported that most of mistakes made by students
were: missing subject, missing be in simple predicate, wrong simple predicate
missing be, superfluous be, misinformation of passive form, the verb comes after
the subject, pronoun form, agreement, and reference.

The above explanation and the previous studies lead the researcher to
conduct this research to analyze students’ writing especially in their grammatical
errors. This research is hope to be of use for more effective teaching. Error
analysis of the students’ writing will make them aware errors when writing
narrative text and this knowledge, according to Subramanian (2009) cited in Amir

(2018) can help teachers identify specific language problem.

B. Research Question
In order to facilitate this research, the researcher formulates the following
research question: What types of common errors are made by the students in

writing narrative text?

C. Research Aim
The aim of this research is to identify the types of common errors made by

the students in writing narrative text.



D. Significance of Study

The result of this research can be beneficial for the teachers and students.
For the teachers, they can improve their teaching method, mainly in writing
narrative text. As well, they can design teaching material and effective lesson plan
to make students understanding the grammar.

For students, by knowing their errors, students can avoid making the same
grammatical in order the errors such as singular-plural, verb tense, word choice,
word order, punctuation, capitalization, and spelling and it can be minimized in
writing narrative text. Moreover, they can improve their writing ability in

narrative text by raising their self-awareness of errors.

E. Research Terminology
There are some terms used in this research. To avoid miss-understanding
of the readers, the terms need clear explanation and they are valid for this research
only:
1. Grammatical Error
In this research, grammatical error means the students failure
discovered on their writing narrative text consisting of singular-plural,
verb tense, word choice, word order, punctuation, capitalization, and
spelling as suggested by Azar.

2. Narrative Text



Narrative is a story that is created in a constructive format that
describe a sequence of fictional or non — fictional events. Narrative text
has significant grammatical features that support the form of a narrative
text (Knapp, 2005). In this research, narrative text means the assignment
of writing given to the third semester students of English Education
Department of UIN Ar-ranirybythelecturer of UIN Ar-raniry based on

some events or experience of students.



CHAPTER II

LITERATURE REVIEW

This chapter consists of the theories of Errors analysis, grammatical errors,

writing, narrative text, and previous studies.

A. Error Analysis
1. Definition of Error Analysis

Error analysis (EA) is a branch of applied linguistics theory to replace
Contrastive analysis (CA) in late sixties. Contrastive analysis predicts and
explains that the error made by students is based on the influence of their mother
language to gain the target language. “Contrastive analysis stresses the influence
of the mother tongue in learning a second language in phonological,
morphological, lexical and syntactic levels. It holds that second language would
be affected by first language™ (Jie, 2008, p.36) as cited in UK essays. Due of this,
in the last 1960s CA was lasted by behaviorist theory after considering the second
language acquisition as a new set of habit and transferring the learners’ native
language as the basic process of second language learners. Thus, EA achieves as a
considerable popularity in 1970s replacing CA (Erdogan, 2005).

Errors is very usual in writing paragraph or essay, so errors analysis is
needed to correct the student’s writing or essay by lecturer. Erdogan (2005) adds
that EA shows that learners’ errors are not simply as learners’ native language but

also that reflect some universal learning method in learning the target language.



According to Brown (2000), error analysis study is observed, analyzed, and
classified to reveal something of the system operating within the learner, led the
surge of study of learners errors.

Additionally, there are five procedures for EA which is spelled out in
Corder (1974) as cited in Ellis (1995). It is as follow; selecting the sample,
identifying errors, classifying errors, explaining errors, and evaluating errors.

The first procedure of EA is to collect samples of learner language. The
size of sample could be massive, specific or incidental. A massive sample is a
collection of samples of language use from a large number of learners in order to
compile a comprehensive list of errors, representative of the entire population. A
specific sample consists of one sample of language use collected from a limited
number of learners. An incidental sample is one sample of language use produced
by a single learner.

The second step is identifying the errors. At this stage, the most crucial
question which needs to be answered is ‘What is an error?’.Corder (1967)
distinguishes ‘errors of competence’ from ‘mistakes in performance’ and puts
forth the argument that EA should investigate only errors.

In the third step, the description of errors, the EA literature is rife with
studies on the various classifications of errors. Dulay et al. (1982: 146-197)
present the most useful and commonly used bases for the descriptive classification
of error in these four major taxonomies: 1) Linguistic Category Taxonomy, 2)

Surface Strategy Taxonomy, 3) Comparative Taxonomy, and 4) Communicative



Effect Taxonomy. In their work, each of the taxonomies is described in detail
based on the error types and examples of learner error.

The fourth stage is an attempt to explain the errors based on the cause and
sources of errors. By identifying the sources, it is hoped that there will be new
findings which can help teachers to take another step toward understanding how
the learners’ cognitive and affective processes relate to the linguistic system and
to formulate an integrated understanding of the process of second language
learners (Brown, 2000). He has categorized broadly the sources of errors into:
‘interlingual transfer’, ‘intralingual transfer’, ‘context of learning’, and
‘communication strategies’.

Finally, the fifth stage which involves the evaluation of errors, affects the
learners who make the errors. The outcome of the final step should be
pedagogically motivated — to create better teaching and learning materials which
will help teachers to improve their teaching, as well as for learners to learn more

effectively.

2. The distinction between Error and Mistake
Error is the systematic deviations done by learners who have not mastered
the rules of the target language. It happens repeatedly as an unconscious process.
Therefore, errors cannot be self-corrected. Ellis (1997) adds errors are systematic
and predictable. Errors reflect a lack of underlying competence in the language

that they learn.



Unlike error, mistake is related to language performance. The learners
have known the correct rules, but they are unable to perform their competence.
Yuksel (2007) states mistakes are not a result of a failure in competence. Mistakes
can be caused by slip of the tongue and physical condition, such as fatigue, lack of
attention, and strong emotion. An example of a mistake is the slip of the tongue
done by someone when he wants to say ‘mood’ but he wrongly utters the word
‘moon’.

From definitions above, it can conclude that errors occur because learners’
lack of competence of the target language. Meanwhile, mistakes are not a result of
deficiency in competence. Gass and Slinker (2001) affirm that a mistake can be
self-corrected but an error refers to systematic errors which often occur in second

language learning.

3. Taxonomy of Errors
Taxonomies of error refer to the classification of error according to certain
criteria. Dulay, Burt, and Krashen (cited in James, 1998, p. 48) suggest that there
are four kinds of error taxonomy: the linguistic category classification, the surface
structure taxonomy, the comparative taxonomy, and the communicative effect
taxonomy. The latest two deal with error causes and error gravities.
1. Linguistic Category Classification
This type of taxonomy carries the specification of error in terms of
linguistic categories, in terms of where the error is located in overall system of the

target language based on the linguistic item which is affected by the error
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(Dulayet al. cited in James, 1998, p. 105). Linguistic category involves the
language levels of the error, its class, its rank, and its grammatical system.
2. The Surface Structure Taxonomy.

Based on Dulay and krashen theories (1998), error analysis spare becomes
four types. They are ommision, addition, misinformation, misodering. Besides,
this theory was taken based surface structure taxonomy.

a. Omission

Omission is a part of errors that usually the writer ommits or changes the
words. For example, my aunt is very beautiful if the writer omitted become my
aunts very beautiful. According to Sompong (2014, p. 116)”, Learners in the early
stages of learning tend to omit function words rather than content words. More
advanced learners tend to be aware of their ignorance of content words and rather
than omit one”. It means that when students make a paragraph, sometimes they
omit the part of sentences and if the lecturer did not make a clarification, the
students would be use incorrect grammar in writing paragraph. According to
Dulay (1982, p. 154)”, Omissionis characterized by the absence of an item that
must appear in a well-formed utterance.” It means that students omit one of the
structural of language. Moreover, the students felt confused about the structural of
sentences.

b. Addition

According to Dulay (1982, p. 156)”, Addition is an opposite of omission.

Their characterized by the presence of item, which must not appear in a well-

formed utterances”. It means that addition is a part of errors that should not be
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required to be used in making a sentence. In this section, students make a
paragraph with abbreviate the utterances in writing paragraph. Moreover, addition
has some categories. They are regularization, double marking, and simple
addition.
1) Regularization
Regularization is a part of addition that make an exception in writing
paragraph. Moreover, the writer should be obey the rules that have been created
by international law about using English language. For example “Bring as a verb
1 and Brought as a verb 2 and buy as a verb 1 and Bought as a verb 2.” According
to Dulay (1982, p. 157),” Regularization a rule typically applies to a class of
linguistic item”. It means that regularization is a part of type errors that explained
about using linguistic item like verb. For example eat become ‘eated’.
2) Double Marking
According to Sompong (2014, p. 116)” defined as ‘failure to delete
certain items which are required in some linguistic constructions but not in
others”. It means that the part of addition which change or make abbreviate the
utterances. For example: she doesn’t read a book.
3) Simple Addition
Simple addition is part of addition that has a different definition between
regularization and double marking. In this part, simple addition is a part when the
writer should be care the context of the sentences in writing paragraph. According

Dulay (1982, p. 158)”, simple addition is a part of errors type that if an
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additionerror is not a double marking or a regularization, it is called a simple
addition.” It means that simple addition is an element did not appear utterances.
c. Misformation
According to Dulay (1982, p. 158),” Misformation errors are characterized
by use of the wrong of the morphemes or structure. It means that misformation a
part of errors that lecturer found in writing paragraph of the students that using
wrong structure in arrangement sentences. Moreover, according to Sompong
(2014, p. 8),” this category has relation with adverbials, interrogatives and
adjectives. It means that misformation is an element that focused on the structural
sentences in students writing.
d. Misodering
Based on Dulay (1982, p. 162), this category is relatively uncontroversial.
The learners can select the right forms to use in the right context, but they arrange
them in the wrong order, for instance, adverbials, interrogatives and adjectives,
produce errors as in:
He every time come late home.
3. Combined Taxonomies
Combined taxonomies refer to the combination between the two
taxonomies. The errors are classified by using linguistic category taxonomy and

surface structure taxonomy.
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4. The Cause of Error
In Error analysis, there are considerable categories problems of coding
errors such as developmental or interference, this study reveals that there is no
single cause of error as claimed by Contrastive analysis. Richard (1974) as cited
in Ellis (1997) identifies the cause of errors with developmental or ‘intralingual’
errors as follow; overgeneralization, ignorance of rules restrictions, incomplete

application of rules, and false concepts hypothesized.

5. The procedure of errors
Gass and Selinker (2001) state a great deal of the work on error analysis

was carried out within the context of the classroom. The goal was clearly one of
pedagogical remediation. There are a number of steps taken in conducting an error
analysis.

a. ldentify errors

b. Classify errors.

c. Quantify errors. How many errors of Tense occur?

d. Analysis of source/causes.

e. Remediation. Based on the kind and frequency of an error type, pedagogical

intervention is carried out.

B. Grammatical Error
Grammar is such an important thing to apply in learning language.

Different author will have different term in defining what grammar is. Patterson
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(1999) states that speakers and writers intend to apply the grammar to their tasks.
While according to Greenbaum and Nelson (2002), grammar refers to the set of
rules that allow us to combine words in our language into larger units. Some
combinations of words are possible and others are not. He adds that grammar is
the central component of a language. It mediates between the system of sounds or
of written symbols, on the other hand, and the system of meaning on the other. In
the study of language, grammar occupies a central position. It is easy to learn and
to use dictionaries by the learners to find the pronunciation, spelling, or meaning
of words, but it is still difficult to consult grammar books without considerable
knowledge of grammar.

In fact, every language has its own grammar rules. Grammar is a part of
language which has to be learned by the learners of a language. Learners have to
produce the sentences grammatically so that the sentences or utterances can be
delivered well, as well as the writing can be easily understood by the readers.

The learners have to apply the rules of grammar on the sentences they
produced. Implicitly, the learners who are good at grammar could probably
produce a good writing. It is supported that writing as a productive skill requires
the writers have the grammar knowledge when they would like to produce
writing. Supported by the explanation above, grammar is such a crucial thing to be
learned especially to produce a good writing.

1. Types of Grammatical Error
The examples of the grammatical errors that are found in the students’

writing (Kreml, 2004):
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a. Sentence Pattern

Subject is the word that tells you who or what performed the action of the
verb. Almost all English sentences contain a subject (S) and a verb (V). The verb
may or may not be followed by an object (O). This means that the Subject comes
before the Verb, which comes before the Object.

b. Tense

Tense in English identifies when an event happens or describes a state.
The simple past indicates that an activity or situation began an ended at a
particular time in the past. We use past tense to describe and narrate an event or
situation that occurred in the past and is over.

c. Pronoun

A pronoun is a word that is used in the place of a noun or noun phrase.
Usually when a noun or noun phrase has been used once, a pronoun is used to
avoid repetition of the same noun or noun phrase.

d. Preposition

Preposition has been called the biggest little words in English. They are
usually quite short and significant looking, but they have very important
functions. Prepositions are always followed by nouns (or pronouns). They are
connective words that show the relationship between the nouns following them
and one of the basic sentence element: subject, verb, object, or compliment. They
usually indicate relationships, such as position, place, direction time, manner,
agent, possession, and condition, between their objects and other parts of the

sentence.
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e. Punctuation

Punctuation is the use of special marks that you add to writing to separate
phrases and sentences, to show that something is a question, etc. Punctuation
mark used in punctuation, for example: full stops/periods, commas, semicolon,

question mark, apostrophe, capitalization, etc.

f. Spelling

Spelling words in English can be difficult for learners because sometimes
a word is very similar to a word in their own language but is not spelled the same.
For example, spell success with only one ‘s’, or colleague without an ‘a’. Another
thing that makes spelling difficult is that some words in English do not sound
exactly as they are spelled. In the word definitely, for example, the second ‘1’
sounds more like an ‘a’. It is important that students of English learn these

differences.

C. Writing
1. The Definition of Writing
There are many definitions of writing according to many experts. Writing
is to make letters or other symbols (ideograph) on a surface (Hornby, 1989). It
means that writing is the representation of language in a textual medium through
the use of a set of signs or symbols (known as a writing system).
Nunan (2005) defines writing is an intellectual activity of finding the ideas

and thinking about the way to express and arrange them into a paragraph. It will
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be clear to understand by readers. That demands to the writer to organize a good
composition of writing in order to make the reader understand.

Writing covers several elements, such as content, grammar, vocabulary,
unity and coherence. All of this items essential in writing. From the definitions
above, it can conclude that writing is to express the content of writing into a good
composition by considering the aspect of the writing.

2. The purpose of Writing

Purpose is the reason or the reasons why a person composes a particular
piece of writing. Focusing on purpose as one writer helps a person to know what
form of writing to choose, how to focus and organize the writing, what kinds of
evidence to cite, how formal or informal the writing style should be, and how
much should be written. Diestch (2003) explain the general purpose of writing are
to express, to inform, to persuade, to entertain, while the specific purpose in

writing is to answer the certain need.

3. Types of Writing
Determining the type of writing students need to do, help students
determine their topic or subject, purpose (why they are writing), style (how they
should write), and their attitude toward their subject supportive, objective, etc.
Here are the types of writing based on Dody, A., Sugeng, A..etc. (2008):
a. Recount
Recount provides information about what it happened, when it happened,

where it happened and who was involved. Recount has a social function to retell
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events for the purpose of informing or entertaining the reader. The schematic
structure of recountis:

1. Orientation : provides the setting and introduces participants. Usually

use descriptive words to give detail information about who, when, where,

why and what.

2. Events : tell what happened, in what sequence.
3. Re-orientation : optional-closure of events.
b. Narrative

Narrative has social function to amuse, entertain and to deal with actual
vicarious experience in different ways, narrative deal with problematic events
which lead to a crisis or turning point of some kind, which in turn finds a
resolution. There are many types of narrative. They can be imaginary, factual or a
combination of both. They may include fairy stories, mysteries, science fiction,
romances, horror stories, adventure stories, fables, myths and legends, historical
narratives, ballads, slice of life, personal experience.

c. Procedure

Procedure is written to help us how to do a task or make something. They
can be a set of instructions or directions.

d. Descriptive

Description deals with perceptions, most commonly visual perceptions. Its
central problem is to arrange what we see into a significant pattern. Unlike the
logic of exposition, the pattern is spatial: above/below, before/behind, right/left,

and so on.
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e. Explanation

Explanation has social function to present (at least many different aspects
of an issue and to explain the processes involved in the information or workings
of natural or socio-cultural phenomena.

f. Exposition

Expository writing is writing that is designed to convey information or to

explain what is difficult to understand.

4. Aspects of Writing
In writing process, the student should pay attention to the aspects of
writing in order that they are able to write well. The students’ writing performance
can be seen from the aspects of writing. According to Cohen (1994, p. 328 - 32)
there are five aspects of writing, they are:
a. Content : main ideas stated clearly and accurately, chance of
opinion very clear.
b. Organization : coherent and logical
c. Vocabulary : choices of words, use of idioms, and word forms
d. Grammar : control of structure.

e. Mechanics :mastery of spelling and punctuation.
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D. Narrative Text
1. Definition of Narrative Text

Narrative has social function to amuse, entertain and to deal with actual
vicarious experience in different ways, narrative deal with problematic events
which lead to a crisis or turning point of some kind, which in turn finds a
resolution (Dody, etc., 2008).

Narratives are stories about person or a group of people overcoming
problems (Joyce &Feez, 2000). They also explain that narratives show how
people react to experiences, explore social and cultural values and entertain the

audience.

2. Types of Narrative Text

Keraf (2001) defines several kinds of narrative:

1. Expository narrative

Expository narrative usually tells about the factual events. It also tells
about the steps of event to the readers. The purpose of this narrative is to explain
the object of the story more details.

2. Suggestive narrative

This narrative is difference from expository narrative because it
emphasizes the suggestive sense. The purpose of this narrative is to give an

explicit message and to increase the readers’ imagination.
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3. Fiction and non-fiction

Narrative fiction is called as traditional stories or folktales while non-
fiction explains the event that has occurred in the past. Narrative fiction includes
fairy tales, myths, legend, and fable. Narrative non-fiction includes anecdotes,
autobiography, biography, and history.

Knap (2005) adds there are three types of narrative text:

1. Personal narrative text

This narrative tells about the writers’ personal story or experiences. This is
known as personal narrative.

2. Imaginative narrative

The writers create a fiction story. The writers usually create unusual
situations or event that could never happen in real life.

3. Narrative essay

Narrative essay is always written from a defined point of view. A
narrative essay includes vivid verb and modifier, as well narrative essay is very
precise in description of the character.

This research would like to explore students’ personal narrative in the

form of essay narrative.

3. Grammatical Features of Narrative Text
Anderson and Anderson (2003) state that narrative text usually includes

the following grammatical features:
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1. Nouns are to identify the specific characters and places in the story

2. Adjectives are to provide accurate description of the characters and setting.
3. Time words are to connect events to tell when they occur.

4. Verbs are to show the actions that occur in the story.

Meanwhile, this study suggested another classification of grammatical
errors based on Betty S. Azar. Azar (1989) mentions that there are seven
grammatical features in writing narrative text such as singular-plural, verb tense,
word choice, word order, punctuation, capitalization, and spelling.

Therefore, this research employs Azar’s classification of grammatial
errors to find out the common types of grammatical errors in students’ writing

narrative text.

E. Previous Studies

There were a number of studies discussing the about grammatical errors in
writing narrative text. In this research, the researcher will explain briefly three
studies that have been done by other researchers related to the issue. Here as
follow;

First, HauTse (2014) the study entitled a case study of grammatical errors
made by Malaysian students. The study was reported that there were six
significant errors that occurred in their writing such as singular/plural noun,
article, preposition, adjective, subject-verb agreement, and tense.

Second, Mohammed (2016) conducted a study to analyze grammatical

errors in writing of Iraqi EFL learners. The findings of this study showed that the
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common errors of grammar in the subjects’ writing include verb tense and form,
subject-verb agreement, articles, preposition, misuse of pronoun, misuse of
plurals, and misuse of auxiliaries. The most frequent grammatical errors
committed in syntax and morphology were verb-tense and forms errors, which
took up 98 (22%) of the totality errors. Preposition errors were covered 88 (19%).
Articles errors were accounted 81 (18%). Plural errors were covered 67 (15%). In
syntax, subject-verb agreement took up 61 (13%). Pronouns errors were covered
34 (7%). Misuse of auxiliaries errors were covered 27 (6%).

Third, another study was conducted by Jannah (2015) to analyze students’
writing entitled analyzing the students’ grammatical errors on writing narrative
text. She reported that most of mistakes made by students were: missing subject,
missing be in simple predicate, wrong simple predicate missing be, superfluous
be, misinformation of passive form, the verb comes after the subject, pronoun
form, agreement, and reference.

In this research, the researcher presents analysis of students’ grammatical
errors in writing narrative text. This research has similarity with above studies. All
of the studies are about analyzing students’ grammatical errors in narrative text.
However, it also has difference from the previous studies that are on focusing
grammatical errors (consisting singular-plural, verb tense, word choice, word
order, punctuation, capitalization, and spelling) and students’ assignment writing

of third semester students of UIN Ar-raniry.



CHAPTER Il

RESEARCH METHODOLOGY

This chapter consists of research design, setting and research subject, data

collecting procedure, and data analysis.

A. Research Design

The present research employed qualitative approach. In qualitative
research, thereare several process such as displaying, analyzing and interpreting
data (Creswell, 2008). Descriptive research is a way to investigate fact based on
phenomena. The research focused to gain the data of students’ grammatical errors
in writing narrative text. The process of obtaining the errors in students’ writing
was done through coding. Coding is a method to code a word or phrase directly by

using the initial codes (Gass and Mackey, 2005).

B. Settings and Research Subject
1. Setting
This research deals with errors which were analyzed from students’
writing (narrative text) of third semester English department at Islamic State
University of Ar-raniry, Darussalam, Banda Aceh. Students of English
Education Department was involved as writing is one of compulsory subjects for
them. The sample of this study was 20 students of English education department.

They were selected purposively. Purposive sampling is the selection sample based

24
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on characteristics of population that the researcher need for the research (Mackey
and Gass, 2005).
2. Research Subject

The subjects of this research were 20 assignment paper of third semester
students’ writing narrative text. The students’ narrative text writings can be
categorized as private document that can be used as document analysis technique
to gain the data. Document analysis is a form of qualitative research in which
documents are interpreted by the researcher to deliver the voice and meaning

about the topic (Bowen, 2009).

C. Data Collecting Procedure

In collecting the data of this study, the researcher used a document
analysis technique. According to Creswell (2012) there are several procedures to
collect the data using qualitative research design. Firstly, the researcher identified
participants through a sampling strategy. One class of third semester of English
education department students was chosen as the subject because they have the
criteria that are predefined by the researcher. Secondly, the researcher asked for
lecturer to give her the written text made by students. The students were requested
to compose the narrative text writing by lecturer. Those ways were employed in

this research to gain the data.
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D. Data Analysis

In this research, the data were obtained from the assignment of writing
narrative text given by lecturer to the third semester students of English
department. The researcher analyzed the data by reading it several times and
classified particular parts of data. In analyzing and interpreting the data, there are
the steps commonly used such as collecting the data, preparing data for data
analysis, reading through the data, and coding the data for descriptions in the
research report (Craswell, 2012). The researcher used coding to answer research
problem about what types of common error made by students in writing narrative
text.

To present the percentage of the results, the data are calculated and drawn

up in the table of percentage by using the following formula.

P ==X 100%
Notes:
P = Percentages
F = Frequency of errors

N = Number of cases (total of frequency)

This formula was used to calculate the types of errors that students made
in writing narrative text into percentages. Before using this formula, the researcher

classified students’ errors into seven categories as suggested by Azar as follow;



Table 3.1 Betty S. Azar's Classification
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No Types of Errors

Examples

1 | Singular-Plural

She have been there for three month.
She has been there for three months.

2 | Verb tense

She is here since yesterday.
She has been here since yesterday.

3 | Word Choice

He got on the taxi.
He got into the taxi.

4 | Word Order

| and my family went to Gurutee yesterday.
My family and | went to Gurutee yesterday.

5 | Punctuation

What did she say.
What did she say?

6 | Capitalization

| am student of english department.
| am student of English department.

7 | Spelling

She was writting a letter.
She was writing a letter.

Finally, the totals of errors were calculated by using these formulas. The

researcher draws the numerical results in terms of percentages in charts and

interprets it descriptively.



CHAPTER IV

RESEARCH FINDING AND DISCUSSION

In this chapter, the data on the students’ grammatical errors on writing
narrative text are displayed and analyzed. The analysis covers the aspect namely
the analysis of the types of grammatical errors. The findings of the analysis are
going to be discussed further as an attempt to answer the research question which

has been proposed in the first chapter.

A. Data Description and Analysis

To find out the types of errors, the researcher used three steps on
describing the errors that found in students’ writing. The steps were identifying
the errors, classifying the errors, and finding out the frequency of each error in
form of a table. The classifications of grammatical errors are based on Betty S.
Azar. These types were calculated and the number of each errors were converted
into percentage. In the next page, the table describes the findings of the

grammatical errors in students’ writing narrative text.

28
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Table 4.1. Types of Students’ Grammatical Errors in Writing Narrative Text

E b — c c
st g E g <
No Students’ - N ST e 5 N o= <
Name 2|l |2l |88 0
2 2/8 |2 8|7 "

> O
1 | AD 2 6 2 1 2 2 0 15
2 | AF 1 1 0 0 8 9) 2 17
3 |ARM 0 13 3 0 6 0 1 23
4 | AS 1 11 P 2 4 4 0 24
5 | DL 0 3 2 0 11 3 3 22
6 | DUYK 0 9 il 1 2 3 1 17
7 | FA 0 1 0 0 2 0 2 5
8 | GA 0 17 il 1 1 6 0 26
9 | MF 0 1 0 0 2 6 1 11
10 | MFM 0 14 5 2 10 5 1 37
11 | MRS 0 6 1 0 0 3 1 8
12 | NS 1 3 1 1 11 18 1 31
13 | RS 0 32 5 il 0 1 5) 24
14 | RSY 0 26 4 0 L 0 4 35
15 | SM 1 15 4 1 8 2 3 34
16 | SR 0 14 4 0 3 17 1 39
17 | TFA & 2 0 0 2 11 1 18
18 | YA 0 2 2 1. 4 g 4 16
19 | YS 0 0 3 0 1 4 0 8
20 | ZDF 0 18 5 0 16 9 2 50
Total 7 | 171 | 45 | 11 | 94 | 97 | 33 | 459
o o o o
Percentage E’§ § é § Q é § %
— = o I\ = =~ ~ —

To make the readers understand the finding easily, the percentage
recapitulations of errors is converted into a pie chart. The chart shows the highest

number of errors until the lowest number of errors.
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Figure 4.1. The Percentage of Grammatical Errors Types

TYPES OF ERRORS
Spelling  Singular-Plural
7% 2%

Capitalization

21% Verb Tense

37%

Punctuation

20% Word Choice
Word Order 10%

2%

The pie chart above shows the distribution of seven types of grammatical
errors in students’ writing narrative texts. The further descriptions of type
grammatical errors which range from the highest number to the lowest number are
provided throughout this section.

Verb tense is the highest number of types of grammatical errors. The
number of the total errors of verb tense is 172 errors or 38%. The example is “.../
fell and rolled onto the asphalt” (see appendix table 4.14). The revision of the
sentence is ...l felt and rolled onto the asphalt”. The student used the wrong verb
while writing narrative text. The other example to this category of error is “We
can know that their Livelihood ...” (See appendix table 4.7.), the correct is “We
could know that their Livelihood ...”. The other example of verb tense error is “a

few friends want to talkedwith...” The correct verb of this sentence is “a few
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friends wanted to talk with...”. In this case, the student mostly used past tense
after “to” whereas it should be “to + infinitive”.

The following type of grammatical error is capitalization error. The total
number of this type is 97 errors or 21%. The students often produced the errors in
writing the subject of the sentence or in the beginning of the sentence such as
“...wheniwas about 15 years old” (see appendix 4.17.). It is supposed to write
“...when | was about 15 years old” (see appendix 4.20). Then “there was no
available trans ...”. The correction of this sentence is “There was no available
trans ...”. They also made the errors of capitalization in writing the name of
places or states such as “There is a mall under the petronas” (see appendix 4.2.).
The correction of this sentence is “There is a mall under the Petronas”.

The next category of grammatical errors is punctuation error. The number
of the punctuation errors is 94 errors or 20%. Most of students omitted the comma
in sentences. One of those errors is “Last yearsl met a lot of foreign people”. (See
appendix 4.6.). The correction of this sentence is “Last year, | met a lot of foreign
people”. Then, the other example is “...I found It difficult to carry things and
looked for a waiting room, a few minutes In the waiting room, ...” (see appendix
4.13). The sentence was supposed to write “...1 found it difficult to carry things
and look for a waiting room. A few minutes in the waiting room, ...”. Moreover,
they also forgot to put quotation mark in the word of bahasa such as “people call
it matilampu” (see appendix 4.3). The correction of this sentence is “people call it

‘matilampu ™.
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Furthermore, the students made 45 errors or 98% in word choice. The
students made errors in this category of error such as “One other free show that so
wonderful is The wander full light and water show” (see appendix 4.2). The
sentence should be revised as “One other free show that so wonderful was the
wander full light of water show”. This example indicated that students chose
inappropriate preposition in writing narrative text. The other example to this
category of error is “An bad thing happened to me” (see appendix 4.14). The
correction of this sentence is “A bad thing happened to me”. In this case, the
student used an inappropriate article. Then, the other example is “...because
diligent keep our life cleanliness” (see appendix 4.15), while it was supposed to
write “...because diligence keep our life cleanliness”.

Moreover, another 33 errors or 7% were made by students in the category
of spelling. The students made errors in this category of error such as
“encouregment from parents, friends and also my desire...” (See appendix 4.8),
while English allows “Encouragement from parents, friends and also my
desire...”. This example is from the misspelling of a noun. Then, the other
example comes from the verb from spelling such as “when | was coomenting in
English and...” (See appendix 4.6), the correct one is “when | was commenting in
English and...”. The other examples is “... Where my meeting endid with Rizka”
(see appendix 4.13). The correct is “...Where my meeting ended with Rizka”.

Word order is the second lowest of grammatical errors in students’
writing.The total number of word choice error is 11 errors or 2%. The students

made errors in this category of error such as “we late come fo School and ..." (see



33

appendix 4.5), it should be write as “we came late to School and ...". The other
example is “it would be difficult for me to later interact with...” (see appendix
4.19), while this sentence is supposed to write “it would be difficult for me to

2

interact later with...”. Those two sentences showed that the students were
confused about the structure of modifier. Then, another example is “we got
punishment to cleaned school garden and...” (See appendix 4.5), while the correct
one is “we got punishment to clean garden of schooland...”. This error happened
because the student was confused to arrange noun and the students translated her
sentence from the first language to the target language.

The lowest number of the grammatical errors is Singular-Plural. The
findings of singular-plural error are 7 errors or 1%. The students made errors in
this category of error such as “I finally met a women. /er name Is...” (see
appendix 4.13), while the correct is “Finally I met a woman. Her name is...”. The
students were wrong in choosing the word of singular noun. The other example is
“most of the movie that | watch” (see appendix 4.18), while the correct is “Most of
the movies that | watch”. This error sentence shows that the students did not
understand well about superlative form. Then, the error of singular-plural

occurred in students’ writing because they created error in plural nouns such as “A

couple month, 7 doubled...” (See appendix 4.16.), while English only allows “A

couple months, I doubled...”
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B. Discussion

After presenting the types of grammatical errors, the researcher intends to
discuss the findings and how this answers the research question proposed in the
first chapter. The research question is concerned on the common types of
grammatical errors that made by students in writing narrative text.

The findings of the analysis suggested seven classifications as proposed by
Betty S. Azar in students’ writing narrative text. The seven types are respectively
singular-plural, verb tense, word choice, word order, punctuation, capitalization,
and spelling. The three most common types of grammatical errors out of those
seven types in the students’ recount texts are verb tense, capitalization, and
punctuation. The first one is found 171 errors or 37% of verb tense error. The
students mostly performed these errors due to the misuse of verbs in the text.
Since the narrative text talks about the past, the students must use past tense in the
text. Although some of them also used incorrect verb in using past verb entirely
such to talked for to talk, toboughtforto buy, and to cleaned for to clean.

The second one is found 97 errors or 21% of capitalization error. The
students mostly crated the errors of capitalization while writing the beginning
word of the sentence. They also made the errors of capitalization in writing the
name of places or states such as petronasforPetronas,englishforEnglish, and
Indonesia for Indonesia etc.

The third one is punctuation error. This error appeared in 94 times or 21%
of the overall number. Most of the students omitted the comma in the sentences.

The students were confused about the use of comma in sentence. The examples
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are After that incident | always listen for After that incident, I always listen and |
was new student in SMAN 4 Banda Aceh,l didn’t know for | was new student in
SMAN 4 Banda Aceh. I didn’t know. In conclusion, there are three most common
types of grammatical errors in third semester students’ of writing narrative. The

three classifications of those are verb tense, capitalization, and punctuation.



CHAPTER V

CONCLUSION AND SUGGESTION

This chapter draws several conclusion and suggestion derived from the
research result and discussion. The conclusion deals with the grammatical errors

made by third semester students of English Education Department.

A. Conclusion

Based on the data collected in the previous chapter, this chapter presents
several important conclusions. With regard to research findings, it showed that
there are three the most common errors of students’ writing narrative text. The
three most common errors are verb tense, capitalization, and punctuation. The
students mostly made the errors in using past verb. Moreover, the students also
were difficult to put correct verb properly. While writing, the students often
tended to write the errors of capitalization in the beginning word of the sentence
or the name of some places and states.

Then, incorrect punctuations were made by students such as in putting the
comma and full-stop, and adding the quotation mark. Overcoming the students’
grammatical errors in writing narrative text employed the strategies in writing
narrative text that are, students tend to develop their writing skills in writing
narrative text. Furthermore, the students should have peer review to make them

become more receptive of the process.
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B. Suggestion

Based on the findings, the researcher offers some suggestions. The
teachers should consider the suitable teaching method in writing class. By
analyzing the students writing, the teacher should concern in part of errors in
grammar such as, First in verb tenses, teacher should design a good teaching
method in using verb tense. It will make students more understand how to use
correct verb in tense. Second in capitalization, most of students disregard about
how to put the correct capitalization in writing the subject or the name of place,
etc. Thus, teacher should pay attention in students who made this kind of error to
minimized underestimed. Third in punctuation, some students do not know the
correct punctuation in writing. Teacher need to be aware of different achievement
from studentsdue students often made some errors in this parts of grammar.
Therefore teacher should design teaching material and different method and
approach in teaching writing skill. This could reduce the possible errors they

make.



REFERENCES

Amiruddin.(2018). An Investigation of Errors in the Oral Performance among
English Department Students (A Study at the Third Year Students of UIN
Ar-raniry Banda Aceh). Banda Aceh: Unsyiah.

Anderson, M. & Anderson, K. (2003).Text Types in English 2. Australia:
Macmillan Education Australia PTY LTD.

Azar, B. S. (1989). Understanding and using English Grammar (2nd ed.).
Englewood Cliffs, New Jersey: Prentice-Hall, Inc.

Bowen, G.A. (2009). Document analysis as qualitative research
method.Qualitative Research Journal, 9(2), 27-40.

Brown, H. D. (2000). Principles of language learning and teaching (4th ed.). New
York: Addison Wasley Longman Inc.

Cohen, A. D. (1994). Assessing Language Ability in the Classroom. Boston:
Heinl&Heinle Publishers.

Corder, S. P. (1981).Error Analysis and Interlanguge. Oxford: Oxford University
Press.

Creswell, J. W. (2008). Educational Research: Planning, Conducting, and
Evaluating Quantitative and Qualitative Research (3rd ed.). New Jersey:
Pearson Education, inc.

Creswell, J. W. (2012). Educational Research: Planning, Conducting, and
Evaluating Quantitative and Qualitative Research (4th ed.). New Jersey:
Pearson Education, inc.

Crystal, D. (1999). The penguin dictionary of language (2nd ed.). Penguin.

Dietch, B. M. (2003). Reasoning and writing well (3rd ed.). New York: McGraw-
Hill Companies, Inc.

38



39

Dody, A., Sugeng, A., & Effendi. (2008). Developing English Competencies: for
Senior High School Grade X (1st ed.). Jakarta: PusatPerbukuan,
DepartemenPendidikanNasional.

Dulay, (1982).Language Two. Oxford University Press: New York.

Ellis, R. (1997). Second Language Acquisition. Oxford, UK: Oxford University
Press.

Erdogan, V. (2005).Contribution of errors analysis to foreign language
teaching.Mersin University Journal of the Faculty of Education, 1(2), 20-34.

Essay, UK. (2013). Contrastive analysis.Retrieved from
http://www.ukessays.com/essays/languages/contrastive-analysis.

Gass, S., M &Selinker, L. (2001). Second Language Acquisition; An Introductory
Course (2nd e.d). Lawrence: Erlbaum Associates Publisher.

Greenbaum, S & Nelson, G. (2002).An Introduction to English Grammar (Second
ed.). Essex: Longman.

Hammad, A. E. (2012). Teaching and learning English reading in Gaza prep
schools: A New Descriptive study. A PhD dissertation, Cairo University,

Egypt.

HauTse, A. Y. (2014). A Case Study of Grammatical Errors Made by Malaysian
Students.International Journal of Science Commerce and Humanities,
2(5).UniversitiTuanku Abdul Rahman Faculty of Arts & Social Science.
Perak Campus 31900 Kampar: Malaysia.

Ingels, M. (2006).Legal communicative skills.Culemborg: ACCO.

James, C. (1998). Errors in Language Learning and Use: Exploring Error
Analysis. United States of America. London: Longman Inc.

Jannah, M. (2015).4nalysing the Students’ grammatical Error on Writing
Narrative Text. Lampung: STKIP MuhammadiyahPringsewu.

Joyce, H., &Feez, S. (2000). Writing skills: Narrative and non-fiction text types.
Sydney: Phoenix Education Pty Ltd.


http://www.ukessays.com/essays/languages/contrastive-analysis

40

Keraf, G. (2001). Argumentasi dan Narasi. Jakarta: Gramedia.

Knapp, P & Watkins, M. (2005).Genre, Text, Grammar: Technologies for
Teaching and Assessing Writing. Australia: UNSW Press.

Kreml, et al. (2004).The User’s Guide to College Writing: Reading, Analyzing,
and Writing (2nd ed.). United States: Pearson Education.

Mohammed, M. Q. (2016). Error Analysis: A Study on Grammatical Errors in the
Writing of Iragi EFL Learners. European Academic Research, 3, ISSN
2286-4822.

Nunan, D. (2005). Practical English Language Teaching. New York: The Mc.
Graw Hill Companies Inc.

Richards, J. C. (1974). Error Analysis: perspectives on second language
acquisition. London: Longman.

Sompong, M. (2014).Error Analysis.Journal of Language Institute. 16(2), 109-
127. Retrieved on June 26th 2018 from http://tujournals.tu.ac.

Yuksel, G. (2007). Grammatical errors in the composition written by Turkish
learners of English.Master’s thesis, Ataturk University, Turkey.


http://tujournals.tu.ac.th/thammasatreview/detailart.aspx?ArticleID

Menimbang

Mengingat

Memperhatikan

Menetaphan
PERTAMA

KEDUA

KETIGA
KEEMPAT

SURAT KEPUTUSAN DEKAN FAKULTAS TARBIYAH DAN KEGURUAN UIN AR-RANIRY

Nomor ¢ B- 9092/UN.08/FTK/KP.07.6/0%2018
TENTANG

PENYEMPURNAAN SURAT KEPUTUSAN DEKAN NOMOR Un.08/DT/TL.00/5970/2015 TENTANG
PENGANGKATAN PEMBIMBING SKRIPSI MAHASISWA FAKULTAS TARBIYAH DAN KEGURUAN UIN AR-

-

10,

RANIRY
DEKAN FAKULTAS TARBIYAH DAN KEGURUAN UIN AR-RANIRY

bahwa untuk kelancaran bimbingan skripsi dan ujian munagasyah mahasiswa pada
Fakultas Tarbiyah dan Keguruan UIN Ar-Raniry Banda Aceh, maka dipandang perlu
menunjuk pembimbing skripsi tersebut yang dituangkan dalam Surat Keputusan Dekan;
bahwa saudara yang tersebut namanya dalam surat keputusan ini dipandang cakap dan
memenuhi syarat untuk diangkat sebagai pembimbing skripsi.

Undang-undangNomor 20 Tahun 2003, tentang Sistem Pendidikan Masional;

Undang-undang Momor 14 Tahun 2005, tentang Guru dan Dosen;

Undang-undang Momor 12 Tahun 2012, tentang Pendidikan Tinggi;

Peraturan Pemerintah Nomor 74 Tahun 2012 tentang Perubahan atas Peraturan Pemerintah RI Nomor 23
Tahun 2005 tentang Pengelolaan Keuangan Badan Layanan Umum;

Peraturan Pemerintah Nomor 4 Tahun 2014, tentang Penyelenggaraan Pendidikan Tinggi dan Pengelolaan
Perguruan Tinggi;

Peraturan Presiden RI Momor 64 ‘I'ahun 2013; tentang Perubahan IAIN Ar-Raniry Banda Aceh Menjadi
UIN Ar-Raniry Banda Aceh;

Peraturan Menteri Agama Rl Nomor 12 Tahun 2014, tentang Organisasi dan Tata Kerja UIN Ar-Raniry
Banda Aceh;

Peraturan Menteri Republik Indonesia No. 21 Tahun 2015, tentang Statuta UIN Ar-Raniry;

Keputusan Menteri Agama Nomor 492 Tahun 2003, tentang Pendelegasian Wewenang, Pengangkatan,
Pemindahan dan Pemberhentian PNS di Lingkungan Departemen Agama Republik Indonesia;

Keputusan Menteri Keuangan Nomor 293/KMK.05/2011 tentang Penetapan Institut Agama Islam Negeri
Ar-Raniry Banda Aceh pada Kementerian Agama sebagai Instansi Pemerintah yang Menerapkan
Pengelolaan Badan Layanan Umum; p

Keputusan Rektor UIN Ar-Raniry Nomor 01 Tahun 20135, tentang Pendelegasian Wewenang kepada
Dekan dan Direktur Pascasarjana di Lingkungan UIN Ar-Raniry Banda Aceh;

Keputusan Seminar Proposal Skripsi Program Studi Pendidikan Bahasa Inggris Fakultas Tarbiyah dan
Keguruan UIN Ar-Raniry Tanggal 15 Januari 2018

MEMUTUSKAN

Mencabut Surat Keputusan Dekan Fakultas Tarbiyah dan Keguruan UIN Ar-Raniry
Nomor: B-1080/UN.08/FTK/KP.07.6/01/2018 tanggal 22 Januari 2018 :

Menunjuk Saudara:

I. Siti Khasinah, M.Pd Schagui Pembimbing Pertama
2. Drs. Amiruddin Sebagai Pembimbing Kedua
Untuk membimbing Skripsi :

Nama ¢ Erna Safitri

NIM

140203252

Program Studi  : Pendidikan Bahasa Inggris
Judul Skripsi  :  Analysis of Students' Grammatical Errors in Writing Narrative Text

Pembiayaan honorarium pembimbing pertama dan kedua tersebut diatas dibebankan pada DIPA UIN Ar-
Raniry Banda Aceh;

Surat keputusan ini berlaku sampai akhir semester Ganjil Tahun Akademik 20182019

Surat Keputusan ini berlaku sejak tanggal ditetapkan dengan ketentuan segala sesuatu akan diubah dan
diperbaiki kembali sehagaimana mestinya apabila kemudian hari temyata terdapat kekeliruan dalam
penetapan ini.

Ditetapkan di:  Banda Aceh
. Pada Tanggal: 14 September 2018
£ tAn: Rektor




KEMENTERIAN AGAMA
UNIVERSITAS ISLAM NEGERI AR-RANIRY BANDA ACEH

FAKULTAS TARBIYAH DAN KEGURUAN
J1. Syeikh Abdur Rauf Kopelma Darussalam Banda Aceh
Telp: (0651) 7551423 - Fax. (0651) 7553020 Situs : www.tarbiyah.ar-raniry.ac.id

Nomor : B- 12910 /Un.08/TU-FTK/ TL.00/11 /2018 22 November 2018
Lamp : -
Hal  : Mohon Izin Untuk Mengumpul Data

Menyusun Skripsi

Kepada Yth.

Di -
Tempat

Dekan Fakultas Tarbiyah dan Keguruan (FTK) UIN Ar-Raniry Darussalam Banda Aceh dengan ini memohon
kiranya saudara memberi izin dan bantuan kepada:

Nama : Erna Safitri

NIM : 140 203 252

Prodi / Jurusan : Pendidikan Bahasa Inggris

Semester cIX

Fakultas . Tarbiyah dan Keguruan UIN Ar-Raniry Darussalam.
Alamat : JI. Lamreung, Ulee Kareng, Lr. T.M, Hoesan

Untuk mengumpulkan data pada:

Pendidikan Bahasa Inggris

Dalam rangka menyusun Skripsi sebagai salah satu syarat untuk menyelesaikan studi pada Fakultas Tarbiyah
dan Keguruan UIN Ar-Raniry yang berjudul:

Analysis of Students' Grammatical Errors in Writing Narrative Text

Demikianlah harapan kami atas bantuan dan keizinan serta kerja sama yang baik kami ucapkan
terima kasih.

An. Dekan,
agian Tata Usaha,

Kode 8804



KEMENTERIAN AGAMA REPUBLIK INDONESIA
UNIVERSITAS ISLAM NEGERI AR-RANIRY
FAKULTAS TARBIYAH DAN KEGURUAN

PRODI PENDIDIKAN BAHASA INGGRIS

Jin Syeikh Abdur Rauf Kopelma Darussalam Banda Aceh
Email pbi.ftk@ar-raniry.ac.id. Website http://ar-raniry ac.id

Surat Keterangan
Nomor: B-491/Un.08/KP.PBI/TL.00/12/2018

Sehubungan dengan surat Dekan Fakultas Tarbiyah dan Keguruan UIN Ar-Raniry
Banda Aceh An. Dekan, Kepala Bagian Tata Usaha, Nomor: B-12910/Un.08/ TU.
FTK/TL.00/11/2018 tanggal 22 November 2018, Ketua Prodi Pendidikan Bahasa
Inggris Fakultas Tarbiyah dan Keguruan UIN Ar-Raniry Darussalam Banda Aceh
menerangkan bahwa yang namanya tersebut di bawah ini:

Nama : Erna Safitri
NIM : 140203252
Prodi : Pendidikan Bahasa Inggris

Benar telah melakukan penelitian dan mengumpulkan data pada Prodi Pendidikan
Bahasa Inggris (PBI) Fakultas Tarbiyah dan Keguruan UIN Ar-Raniry dalam rangka
penyusunan SKripsi yang berjudul:

Analysis of Students’ Grammatical Errors in Writing Narrative Text.
Demikianlah surat ini kami buat agar dapat dipergunakan seperiunya.

Banda Aceh, 10 Desember 2018
Keyfa Prodi Pendidikan Bahasa Inggris,

2 S

. Zulfikar



}.\umﬁ\ FATWLLN

Cnvdneed  boedene ﬁﬁ_' ____:if_;'; )

T}'\Q S’{D(“{ bQC}Qr‘u R\ aTeTaN [\ was 7_ ¥eax§ |(_-\.Gu§
Niantg vk el so dacs gmdbecaste Poaser
Kadsve 66 gsmdly Peopk  c\ & pras lampy

—A‘i—_‘:&\m Lure g \ 1 G T
W//W/KWL it Lah f\(‘\gr\e\af ﬂ\cj\‘\‘( . {_".\C" fkme

\ note the ol _‘_g_c:_c-‘-u-je Comortpy al\ ,sg\,am

G Ao Lpdacoro -{:\-\Qv\“”\ Carnemis epe o C\ir'i;.a_zr—-
Lpacod=n | My eSS Aways  thece . *he hallg

: iz '\
68 @very  Stodeny C‘“‘\c‘i_‘_ & sec ol were

\On@ Gl o Wod o b(’ pun‘lh@ir | wal MVery ff@ﬁ‘@:*

At bhoex Bume  and immediagely  foac  nan

c\igpe s Yecavie Wy mals  Ware \ary lead
e My Drother  @dVised me Mok 40 et natll
ot et bor Ldiadh | lsten  Veacose the

_fonumment (eomm any ERacher  was yery  fcary.

T\'\Qn l rm‘:ed {_C' Gt m?r ':'\-31(9 5i_\'€r'_\fti‘d_.___.l_9..._..
My teom thidh ¥ very —dare

T _C}‘“:‘C\_ _‘L\f"_z '(‘_Q_ -
SISl an adidem Udnygy moade 0y \naonas  bleed

[ |
be@awse \ cor v wrons & O my Fimee, | ceted
hecawse OL dhe  wimPain . A Frec (e @ ncideng
Nalwa Wsea k8 wharever my Paceat Sd

——————— e e ——— _._ —————— e e et 2 i

\Skeu JW o, btcawse  woun
% the wf., ! %4 Em_uzm%%a ue,

S . érgm____ N

KENKOQ® a0 Lines, & mm




(VNG

JFoRs3inS

T Mdtae gy Shyo

A Lot of  Swdnby hod  gooy Ly whan
Pntts gl Hudal ond Munt Mhres kd Cypunance ¢
heed W SR\ gocast - Wik | Wes scheol

th el Mocawenay Kesriga Scheo 4 | fll
Moot s | oaneacion wih oy peoplt
L v paes beeani Vobdoay Fe W ey
Comimeeity oad @ b epgpde v clagg
(\ fooman o Ty swahen poke me uiyconprdtak
ghow myaloivieg Y V4
"’E‘nem . \ Mec) cha]_r MarC _},_'[3_r)_annt
i Adam o oand  we latked abeur our hebhicg
:n,{,\)‘*;lr '31[);(}-(3 they we Lad  Same {‘m‘p‘)iq_
Jhai s Foplhatl . and wt toouid woaching
Feop hall  togefbur  an 12 oo d4-M ) Aond wt
C baspd AP A RONCYN R kww that a had
an GSshem—me A%igament ¢ bab U tanovt Mol
| deadid yo leep wodhing unbl ey oo M
st o Qecawp ©F thal o € ek Came e
Sehoct  amd - fergel abeub ey otgrgnnwnt
we get Quash ment te Clegned  School qacder
and Crood 0 freal of cdlasg becunte W
doat Saﬂom\\r ol aéﬁfqmﬂt‘mw-\ Fﬁ!} éh\j _0.’{_._
. qu _}“‘,T\,L _cma NJ¥a Sc\’t‘j' s ' 1 Ml
_agan and becamt o ke on hiee pergen.

1



Teulgh Tadhadin pulo
\10voL129
Date

.....................

Lealh evalish thvough (e .

Steh wos ol \ qealY \ov werdaw HavE.
\ o\ ok wakon W\b\l\t Necy da¥. wock of the wol
gk \ watdn 16~ v0\dsleord AL, Touk et | was
kel Neate o\d | wokdh & wWavie, &Ma& e, ¢
@&\.\z \erd of K (\(4. eN&Y cotVessahion 6 Qoken
WO AN\ ety (adrsskadd Ao choc ok o\l
_ae ede e NS cusious aloue e, stodY-

e, o At Ne do¥, \ Acied o £ ouk whot
26 g het ook -\ wakch that warr dNee and
Nex  aga a) aleclfe | foudd a dRRiCutt  wlorf
\ Gearded foc Lt Weat ™ W\ e dickonacy.

Gioce AN Kk, \ egan xs e d\kexes%d W
\ea(\\\f\‘j el . and W watching english rno\ne
w Nety oW e 0 Learn englich .

5; Myo'“«'om (Wuuno,)
2. { e L@r? o The iZM (C&D(&auz%mj" Mos+
- Put
' €SSO0 $ln(c \AC wos wokda CM\ML povie ~Evtr~\
[ne bcqc}h Lo bYe chie ¢ w?ewwd— 1

Ganch lorgpoge - 2

---------------------------




| /
Ppc - Tl o
ke "‘t'TM’ tlam Wil . Dae

~ When T went to Atch Taniang n order o
_stout, T Fouﬂd wmany, strange g s gnd
ama gy, , GUE of heWm War & Mt 1n
vhe wdfie of a forest hear an ofl Folm
_Plontakion - The Clam bl (s Very wide and
Yiere al® Wany, £dS OF  chelis, even fhe
. Shope Ko ownolnt Cannot e Coutied -

kewy gty

when T arved, the Wil hod atreadiy been
kaken parhallu W irresponsible pg(‘#%

There ave trat?s of  excavahoN iére -
W fact , 1 Oet fhe oddityy, on tur Wi,

e Mushital +hm6} and alcd the death DF

QOWva(, Who sl near Ahe hin - @ur guide
bells and showS here  the percon diéd -

n addlhoﬂw the experience end rouledge
u}e Qe W*f pwp(ﬁ “there SHIL wamtatn ¥

or herilage of antient
7eo le - 3Lm ta% Enow that Heetr UVehMod
u rouuhm (hellt ond euttng cenfopd =

Dun Uifa YumTA kca;uwf
20103226

..........................




K@Jﬁ R\wana

1010%199

No.: Date. :

Ciprood)

DON'T Lt TO ¢o oL

E\Jf"l-\‘nudq hes @ daildhood |, ewnthouda i s ohﬂ:em\t

Most o peole U o fun_seory, bu.ause when We were SEil|

cila, € dowt bnow am-,!ckmﬁ\ abovk Hﬂ dangel oF Spmet bning .

_I_‘nn\'e a ﬂm thildhood . That Hﬂnc\ (’57 Fu'ﬂ h"‘fﬁﬁ”ff T live

i hoskel Or wrmy . L have many {mm{r from anobher ciky.

len  Yeurs ago, Qspeciﬁt\ql when 1 am tlementary Sthool |

1 nevec tke ko tgilet. 1 ‘éﬂ-m hate when T b to ‘go boriet

kuen thaugh, when T am mlM el gl m ’N'"m“t , T have

Lo go Lok, Somedaw, I pe-cl Sick 10 Hie wipening Mol dgeif

Todon’k e Becase T lwwe to go *o school S0 that T ndt
ko loke . Armive ot sthoo', T connof Stand it and T pup_in

A pmbies. | oam S0 shy , artec 1t 1 call Lem,‘ne( am
FJ LY

Edk to She L wank fo gp heme. During on the E'.'p,

{u\ not c,om;orim%ie be causs My Pup. Acvived at \m\f,

'3; mw_d\m\q %o to bath room  and  <leay s body , and

than g0 to s'kue, betasse Ehat doy is very kired fol ™.

Thek wmokber  give  Some \esson For_wee.

';\muz 1€, 1 wever \l‘n'?r‘) Le oo 4t +aiek . E\RMH\N? j "[,tQ"

Gick W wy tomey oy immediately 0 boiltt This \esson

ok oy for e, e.ku{ru.WO\q do not lowy oo ko Leilet .

Tk s \mwr&nn* Y0 our c\-zan'hnes; becavse deligent  vafiiy

8 K’ﬂ; \‘ﬂ? out \\{e 0\%“\mvss.

B
TR,

ol
e



N o o a &~ w D oE

©o

Sex

Name
Place/Date of Birth
Religion

Nationality/ Ethnic

Occupation
Address

Email

9. Parents’ Names

a.
b.
C.
d.

Father
Occupation
Mother

Occupation

10. Address

11. Educational Background
a.
b.

o o

Elementary School
Junior High School
Senior High School
University

AUTOBIOGRAPHY

: Erna Safitri

: Peudada/ February, 20, 1996

> Islam

: Indonesia/ Acehnese

: Female

: Student

. JI. Meunasah Pulo Kiton, Kec. Kota Juang, Kab.
Bireuen, Aceh.

: safitriernaaa@gmail.com

: H. Iskandar M. Zein

: Pensionary

. Hj. Maryati

: Housewife

. JI. Meunasah Pulo Kiton, Kec. Kota Juang, Kab.
Bireuen, Aceh.

: SD Negeri 21 Bireuen, 2002 - 2008
: SMPS Sukma Bansa Bireuen, 2008-2011
: SMAS Sukma Bangsa Bireuen, 2011-2014

: UIN Ar-Raniry, Banda Aceh, 2014-2019

Banda Aceh, January 8", 2019

Erna Safitri



