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ABSTRACT

Name :Alfi Syahrin

NIM : 160203127

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis Working Title : Error Analysis in Completing Structure Section of TOEFL
Test

Main Supervisor : Rahmat Yusny, M.TESOL

Co-Supervisor : Rahmi Fhonna, MA

Keywords : Error Analysis, Structure Section, TOEFL Test, Grammar

Test, EFL Students

Considering the importance of the TOEFL score as evidence of the ability to
master English and many students still have difficulty in passing the test: this
research focuses on common mistakes and difficulties faced by students in
completing the structure section of the TOEFL test. This study investigates what
items are the most difficult elements of the structure section of the TOEFL test
and what factors affected students' errors. 9 students were selected to be
participants of this research who are current active students at Gampong Inggreh
Aceh. They were given a test and interviews based on their responses in the test.
The results of this study indicate that there are 5 elements that reach a frequency
of error exceeding 80%, namely relative clause, inverted sentence, parallelism,
part of speech and so and such. This study provides new information for all
students and teachers to pay more attention to commonly found difficult or often
found students along with the factors that affect students' errors.
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CHAPTER

INTRODUCTION

This part of the chapter describes the reasons for conducting the research.
It presents the study's background, research questions, aim of the study,
significance of the study, and terminologies. The elaboration of each point is

explained as follows:

A. Backgrounds of Study

The ability of using English language has been measured for some
aspects such as in education and career. In Indonesia, learning and teaching
English has been implemented first in secondary school since the year of
Indonesian independence. During the time, the government realized on the
significant role of English so that the implementation of English teaching and
learning was continued to tertiary education and also primary school (Cahyono &
Widiati, 2004; Lie, 2007; Mattarima & Hamdan, 2011; Nababan, 1991, Nanda,
2019). The importance of English can be seen in today's digital era, in which
many applications created using English as a liaison among countries. In addition,
many programs began to offer English learning services to non-native speakers,
especially Acehnese. There are programs that consist of English learning
programs for elementary school children, junior high school, senior high school
and even for the public. The price offered also varies depending on the level of

class learning.



One of the English programs offered is TOEFL (Test of English as a
Foreign Language) course. TOEFL is an important test which impacts
somebody’s career, and it is designed to measure non-native speaker’s ability in
mastering English language. The standard of the test has been internationally
admitted. It is needed to complete the requirement where TOEFL score becomes
the crucial one. When students need to register themselves to study abroad or get
a scholarship or find a job, for instance, the TOEFL score becomes a crucial part
of requirements besides curriculum vitae. The score will be a consideration and a
proven of students’ ability.

Recently, in Indonesia, where English is not the first language, has
applied the system. Several universities in Indonesia, especially in Aceh, require
their students to have a TOEFL score of at least 500 for English department
students and 475 for non-English department students. Students are expected to
achieve the score as one of the requirements for graduation of undergraduate
candidates on campus (Samad, 2016). By this phenomenon, many senior students
at college join the TOEFL course program to gain the score. Some of them
successfully get the score and some others are not.

Before conducting this study, the researcher learned from a previous
study written by Rezkiani (2019). She conducted a study entitled The Difficulties
Faced by the EFL Students in the TOEFL Test (a Case Study at English and
Literature Department). One of the aims of her study was to explore students’
difficulty during the TOEFL test by using documentation of TOEFL score. The

result of the study showed that students faced difficulty most when doing structure



section rather than listening and reading section. She explained that the score of
students’ answer in structure and written expression is 63.28% meanwhile in the
reading section, students got the mean score up to 68.72% and reached 66.36% for
listening score. In addition, a result of study conducted by Thiel (2019) showed
that students failed to answer questions about inverted subjects and verbs with
place expressions (skill 16). The percentage of error was 91.10%.

By the explanation of previous studies, the researcher wants to find out
students’ difficulty during TOEFL tests in a place. To conduct this study, the
researcher took an English course to join the TOEFL program in Aceh. The
course is GIA (Gampong Inggreh Aceh) which is commonly translated as Aceh-
English Village. It is the English program course which provides several programs
in different levels and does not focus only on learning TOEFL. Other programs
provided by GIA are speaking class, IELTS, Structure class, boys camp and girls
camp. For the TOEFL class, they divide it into three levels: basic, intermediate
and advanced classes. Each of them is different in learning style, strategy of
learning, module usage, and the level of a set of tests used during the program.

The location of GIA Aceh is in Pango, specifically at Tanggul Desa
Miruek street, Banda Aceh. The targets of the TOEFL program are college
students or already graduated. A classroom consists of about 7-15 students. Many
alumni of GIA Aceh have successfully finished the program and gained the
TOEFL score to register themselves into a job or to study abroad.

However, some of them do not finish the program successfully. Even

there are several students deciding to continue the same TOEFL program to get a



better score. Looking at this phenomenon, the researcher wants to explore more
why some students are successfully gaining the score and some others are not.
The researcher limits the exploration by analysing structure tests only under the

title “Error Analysis in Completing Structure Section of TOEFL Test”.

B. Research Problems
Through this research, the researcher tried to find the answer of the
following questions:
1. What are the common mistakes that EFL students at GIA face during
completing the structure section test?

2. What are the common factors of difficulty that affect students’ error?

C. Aims of Study
Based on the research problems above, the aims of the research are:
1. To investigate the common mistakes faced by students in the structure
section of the TOEFL test.

2. To find out the factor of difficulty affected students’ error.

D. Significance of Study
This research is expected to be beneficial for some people:
a. Students
For students, it will help them to be more aware of grammar material

mastery especially the item that is being the most difficult one. Then, it will



avoid them from making mistakes during completing the structure test.
Another benefit is students are able to identify what factors that buttress the
error analysis happened. Thus, they can minimize the mistake.
b. Lecturer

Even though this research is conducted to non-English department
students, the researcher hopes it will inform English lecturers to be more
aware toward the difficult item and ensure to teach students clearly about the

item specially to English department students.

E. Terminologies
1. Error analysis

Khansir (2012) stated that error analysis is one of linguistic analysis
types that focuses on students’ error. It emphasizes the errors of learners in the
second language. The field of error analysis can be defined as dealing with the
differences between people learning a language speak and adult native speakers of
the language use the language (Richards, 1971, as cited in Khansir, 2012). In
second language learning, error analysis takes an important role in revealing to
teachers, syllabus designers, textbook writers and the problem areas. On the other
hand, Sharma (1980, as cited in Khansir, 2012) said that error analysis provides a
strong support to teaching improvement. He explained that error analysis can
reveal both successes and failures during a teaching program. By these
definitions, the researcher affirms that error analysis is a process of making error

by EFL students as the irregularities form that are not placed based on the rules.



2. Structure

Structure is part of the TOEFL section test which consists of two parts;
structure and written expression. Time for completing this section is 25 minutes
for 40 questions. Question number 1-15 are incomplete sentences, then question
numbers 16-40 are underlined words or phrases that have to change for the correct
sentence. The aim of the structure section is to assess students’ mastery of

grammatical rules.

3. TOEFL (Test of English as Foreign Language)

TOEFL is a standardized test to assess non-native speaker ability on
mastering the English language. The TOEFL test has been developed since 1964
by ETS (Educational Testing Service). Therefore, the TOEFL score is used as one

of the requirements for non-native applicants in order to show out their ability.

4. Test

Test is a set of questions given to measure someone’s ability. Cambridge
dictionary noted that the test is a way of finding out what someone knows or what
someone or something can do by questions or practical activities. Another side,
Merriam Webster defines a test into two categories; a set of questions for
measuring knowledge, skill, intelligence, capacities of an individual or group, and
a procedure to identify a substance. Briefly, the test is defined on what the

purpose of the test is.



CHAPTERII
LITERATURE REVIEW
This chapter discusses related literature reviews including error analysis,
English Foreign Learner (EFL), TOEFL and Structure and Written Expression

section.

A. Error Analysis

1. Overview of error analysis

Error analysis is carried out in order to know how well someone masters
the language, to know how someone learns language and to acquire information
on common difficulties in learning language. Error analysis can be defined as
dealing with the differences between how people learn the language and how
people use the language (Richards, 1971, as cited in Khansir, 2012). On the other
hand, Yaghi and Abdullah (2015) explained that error analysis is the way of
learning the error through four stages: identifying, explaining, categorizing and
evaluating the errors. Ciesielkiewicz and Marquez (2015) claimed that error
analysis aims at analysing and explaining the communicative output of learners
rather than just comparing a couple of languages. They also stated that the basis of
error analysis is based on learners’ real productions, not the comparison of a pair
of languages. Thus, by these explanations the researcher assumed that error
analysis is part of gathering information about the extent of students' proficiency
in the foreign language. Error analysis can also be defined as unexpected mistakes

made by people due to misunderstanding in interpreting or issuing sentences.



a) Concept of Error

Error is an impaired utterance which appears regularly in the
learner’s language. Error occurs at the competence level. It happens when
learners make sentences using the wrong norms of language. As Lennon
(1991, p.182) postulated in Error Analysis and Its Relevance to Teaching
ESL Composition, error can be defined as “a linguistic form or
combination of forms which in the same context and under similar
conditions of production would, in all likelihood, not be produced by the
speakers’ native speakers counterparts" (Ciesielkiewicz & Marquez, 2015,
p.122). In addition, Corder (1967, as cited in Ciesielkiewicz & Marquez,
2015) claimed that error is essential for three different sides: to the
teachers, error can be a tool to inform them the feedback of how far the
progress of learners' goal, to the researchers, it can be a providence of
information about how the strategies and procedures used in learning a
language, and to the learners, error can be a learning in second language

learning.

Corder (1967, as cited in Ciesielkiewicz & Marquez, 2015) also
claimed that errors differ from mistakes. He defined mistake as the error of
performance. Mistakes happen because of memory lapses. Mistake is the
deviation from the norm of language but not systematically. Clearly,
mistakes are about the inconsistent deviation made by learners while they

know sometimes it can be right or wrong. It happens when students do not



pay full attention to the sentence, carelessness or other aspects of
performance during writing or speaking. It can be concluded that error is
the systematic mistake made by students while mistake is not. Sometimes

students know the rules of the language but they still do the deviation.

2. Cause of Error

There are three major sources of error (Brown, 1987 as cited in Rohendi &
Herlina, 2015). He stated the cause of error are interlingual transfer, intralingual

transfer, and context of learning. Each explanation is explained below:

a) Interlingual transfer

Interlingual transfer happens because of the interruption of the
native language or mother tongue language. Learners usually make the
error because they naturally make a sentence using the rules of their
mother tongue. Chelli (2013) defined that interlingual transfer is the error
caused by a learner's first language. It is the result of language transfer. In

brief, the writer puts down the example of interlingual transfer.

The moon not appear in the morning. The sentence supposed to

write “the moon does not appear in the morning”.

From the sentence above, it can be found that the students do not
put “does” before the verb because there are no rules in their first

language.
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b) Intralingual transfer

Intralingual transfer is the error made by a learner which resulted
from faulty or partial learning of the target language than from language
transfer. Richards (1974 p.120, as cited in Rohendi & Herlina, 2015)
classified intralingual transfer into four categories including over
generalization, ignorance of rule restrictions, incomplete application of the

rules and false concept hypothesized or semantic error.

1. Overgeneralization; it happened when a learner created a sentence
using a deviant structure based on her experience of other structures
in a second language. For instance, when they put “-ed” in the
irregular verb which does not need to be added “-ed”.

2. Ignorance of the Rule Restrictions; it happened when learners do
not know yet the structure of the target language.

3. Incomplete application of the rules; it may occur when learners fail
to use the rules completely.

4. False Concept Hypothesized; it is about the misunderstanding of
distinction of target language item brought out to false concept
hypothesized.

c) Context of Learning
Context of learning is the error occurred by the external factor such
as teacher, textbook, or the situation in the class. It can be found that if the

teacher gives a wrong explanation to the learner, it will affect them to do
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the error because of the misunderstanding of the context. The faulty
presentation of the structure of textbooks also can influence learners to
make errors. “Context refers, for example, to the classroom with its teacher
and its material in the case of school learning or the social situation in the
case of untutored second language learning” (Brown, 1987 p.174, as cited

in Rohendi & Herlina, 2015).

B. TOEFL

1. Overview of TOEFL

TOEFL, which stands for Test of English as Foreign Language, is a
standardized test for measuring learners’ ability to master English as a second
language. Kunnan (2008, as cited in Munadia, 2016) informed that TOEFL was
developed first in 1963 in the United States to assess the competence of non-
native speakers. The first TOEFL test was administered in 1964 at 57 test centres
to 920 test candidates. The score of TOEFL has been used as the requirement for
non-native applicants to apply for a scholarship such as Fulbright, the Agency for
International Development, and other scholarship programs. It becomes a
consideration as the students” competency and fluency. The TOEFL test aims to
measure the level of students in understanding of English among non-native
speakers. The test is usually used by universities in the USA, and other 150
countries as a trusted and official assessment test (Educational Testing Service,

2019). Not only to obtain the scholarship, the TOEFL score also becomes the
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main requirement to find a job or register to universities both national and

international.

2. Types of TOEFL

The TOEFL test is currently administered around the world officially in

different types (Abboud & Husein, 2011):

1) The Paper Based TOEFL (PBT)

There are four sections included in this type of TOEFL.

a. Listening Comprehension

It aims to measure students’ understanding toward spoken English.
They will be given three different types of recorded passages and answer
the multiple choices questions. Each type of listening part has a different

duration and the level of difficulty.

b. Structure and Written Expression

It 1s used to measure students’ mastery of grammar. In this section
they have to choose the correct answer by analysing the sentence and
identify the grammatical error. This section is divided into two parts: part

A and part B.
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c. Reading Comprehension

It is used to measure students’ ability on reading comprehension by

analysing the passage and answering the question based on the text.

d. Test of Written English

It is used to evaluate the learners’ ability in writing. They will be
examined to write correctly, organized and meaningful essays. The topic

will be given by the examiners in only thirty minutes.

2) The Computer Based TOEFL (CBT)

The CBT test is a TOEFL test which uses a computer due to the test.
There are four sections in this program; listening, structure, writing and
reading. Recently the Computer-Based TOEFL is known as the Internet-
Based TOEFL. The test is the same which measures test takers’ ability at

university level.

3) The Internet-Based TOEFL (IBT)

The IBT test is known as a new version of the TOEFL test. It replaces
the CBT and PBT test. It’s mainly concerned with assessing someone’s
ability to communicate academically. There is a new section in this type;
Speaking Section. It is used to evaluate the ability in speaking. Thus, this type
of TOEFL consists of four sections; Reading, Listening, Speaking and

Writing.
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4) The Institutional Testing Program (ITP)

The ITP test began in 1965 and is still administered in the world. The
Institutional Testing Program has the difference with other TOEFL test
programs. The difference is that the ITP test provides qualified universities,
English language institutes, and other agencies that can be used to examine

their staff, their own students using their own facilities and setting their own

date of test (Abboud & Husein, 2011).
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3. TOEFL score

Because this research only focuses on ITP PBT, so that the researcher only
puts down the table score of the TOEFL test that is also used for the TOEFL

prediction test score.

TABEL KONVERSI SKOR TOEFL
taretanbeasiswa.com
Jawaban

Hanar Listening Structure Reading
50 680 - 670
49 670 - 660
48 660 - 650
a7 650 - 630
46 630 - 610
45 620 - 600
a4 610 - 590
43 600 - 580
42 530 - 570
41 580 - 560
40 570 680 550
39 570 670 540
38 560 650 540
37 550 630 530
36 540 610 520
35 540 600 520
i 34 530 580 510 il
33 520 570 500
32 520 560 490
31 510 550 480
30 510 540 480
29 500 530 470
28 480 520 460
27 490 510 460
26 480 500 450
25 o 480 | 490 440
24 470 480 430
23 470 470 430
22 460 460 420
21 450 450 410
20 450 440 400
19 440 430 390
18 430 420 380
17 420 410 370
16 — 0] 400 360
15 3 410 400 350
14 380 380 340
13 370 370 320
12 370 360 310
11 350 350 300
10 330 330 290
9 320 310 280
8 320 290 280
7 310 270 270
6 300 260 260 |
5 290 250 250 |
4 280 230 240 |
3 270 220 230
2 260 210 230 |
1 250 200 220 |
0 240 200 210 |

Figure 2. 1 TOEFL score list

Adapted from https://taretanbeasiswa.com/english/toeflku/konversi-tabel-scoring-
toefl-itp/



https://taretanbeasiswa.com/english/toeflku/konversi-tabel-scoring-toefl-itp/
https://taretanbeasiswa.com/english/toeflku/konversi-tabel-scoring-toefl-itp/
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C. English Foreign Learner

EFL which stands for English Foreign Learner is often named for students
who are learning a second language. Yako (2011) defined EFL as the name to
those learning in non-English speaking countries (e.g. EFL learners are the
Japanese people who study English in their own country. The scope of English
Foreign Learner is usually discussed in second language acquisition theory. The
theory of second language acquisition describes second learners’ cognitive
processes, students’ psychology and the factors of second language acquisition

affect.

In addition, Peng (2019) said that EFL is different from ESL which stands
for English Second Language. He added that to distinguish both ESL and EFL, it
is crucial to comprehend the differences between foreign languages and second
languages. He explained that the differences between EFL and ESL depends on
language environment, language input, and the factors which influence the
learning process. Foreign language means a language that is used outside the
country while the second language is the language which plays the same
important role as the mother tongue. Peng also mentioned that the way of teaching
EFL differs from teaching ESL. From the perspective of learners, EFL learners
cannot use English naturally to communicate and hardly use English on social

media.

On the other hand, EFL often faced difficulties on both sides during

learning a second language. In the scope of writing, second learners get difficulty
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in organizing and translating ideas into readable writing (Isa, Risdaneva, Alfayed,
2017). It occurs because interference and intralingual errors. Another difficulty
faced by students during writing is about grammatical error, the use of proper
words, also in coherent and cohesive text. A previous study in the speaking area
investigated students' difficulty in making conversation, delivering statements,
and giving opinions (Sayuri, 2016). In addition, Shen and Chiu (2019) said that
EFL students also had difficulties in vocabulary, pronunciation, the use of
grammar and lack of self-confidence. The researcher assumed that students had
difficulty in lack of self-confidence because their environment is not using
English as a daily language. Sometimes they cannot find a person to be their

partner in communication.



CHAPTER III
RESEARCH METHODOLOGY
This chapter explains the procedures used in this study in order to find the
answer of the questions previously stated in chapter one. The explanations are
about method of study, research design, research participant, research instrument

and data collection and data analysis. Each explanation is elaborated as follows:

A. Research Method

This research was designed as a descriptive study which aims to analyse
students’ difficulties in completing the Structure section of the TOEFL test. The
research used a qualitative approach using tests and interviews as research’s
instruments. McMillan & Schumacher (1993) stated that qualitative method is the
natural process of categorised data and analysing patterns among categorize. It is
implied that a qualitative approach is the way of collecting data which originates
from the research context and takes on through direct observation, interview and
document. By analysing the result of the test, the researcher wanted to find out the
common mistake that occurs in the structure section test that is the most difficult
item of the structure section of the TOEFL test. In addition, an interview was

needed to gain deep information about how the mistakes can be made.

B. Participant

The participants involved in this study were students joining TOEFL class

at Gampong Inggreh Aceh (GIA) in the academic year 2019/2020. The total

18
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number of students was 9 people at the intermediate level. To analyse the hard
item of the structure section test, the researcher checked students’ answer sheets
of the TOEFL test which was given by GIA. Meanwhile, for the second
instrument, the researcher interviewed all students to explore more the factors of

their difficulties in completing the structure test.

C. Research instruments and data collection

In gaining the data needed, the researcher conducted two instruments; test

and interview.

1. Test

The researcher used tests as main and concrete data. In this study, the
researcher did not give tests directly to participants, but they were given a test by
GIA. Then, the researcher got the result of a test from GIA which was the
students’ answer sheet. After that, the researcher analysed the error by checking
students’ answer sheet followed the steps as mentioned in data analysis. The
results of the test were needed to find out the most difficult item of the structure
section of the TOEFL test by checking their answers. The total questions of the
test were 40 questions which included into 2 parts; part A: structure and part B:
written expression.
2. Interview

Interviews were needed to excavate deep information about students’
problems during the TOEFL test, especially in the structure and written

expression section. Interview provides researchers with a valuable way to learn
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about the world of others even though sometimes actual comprehension can be
elusive (Qu & Dumay, 2011). The students involved in this interview were all
students. The main questions of the interview were arranged by the researcher and

checked by supervisors. The questions were in unstructured-interviewed form.

D. Data analysis

The data processing method is the systematic search and arrangement of
all data obtained from test and interview. The data were analysed through several
steps. For the test, the researcher began with checking students’ answers then

counting the percentage of error in each item by using formula by Sudjana (2002).

P=—x100%

In which:

P = Percentage

F = Frequency

N = Number of sampling

100% = Constant value

The item which had the highest percentage of error was considered as the

most difficult element faced by students. In this study, the researcher focused on
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selected items only which were obtained by the percentage in part A and part B
above 80%. On the other hand, the answers of the interview were analysed and
classified into some categories using coding procedures. After categorizing the
students’ answer of each question, the researcher put in the description as well to

be clearly understood.



CHAPTER1V
RESULTS AND DISCUSSIONS
This chapter discusses the findings and discussion of the research. In this
section, the researcher elaborated the results of the study and the discussion of
each results in order to answer the research question that has been mentioned in
chapter I. The data were obtained from the instruments which are tests and

interviews.

A. Results of the Study

1. Results of test

This research analysed EFL students’ difficulty in the structure section of
the TOEFL test. In this case, the researcher used a test as the instrument for data
collection to answer the first research problem. As mentioned in chapter III, the
test was provided by GIA and the researcher only checked students’ answer
sheets. After analysed the students’ answer sheet, the researcher found a result as
listed in the table below:

Table 4. 1
Error Statistic in Part A

Item No. Correct Answer Percentage (%) Incorrect Answer Percentage (%)

1 7 78% 2 22%
2 6 67% 3 33%
3 7 78% 2 22%
4 7 78% 2 22%
5 6 67% 3 33%
6 7 78% 3 33%
7 5 56% 4 44%

22
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8 2 22% 7 78%
9 2 22% 7 78%
10 3 33% 6 67%
11 3 33% 6 67%
12 1 11% 8 89%
13 5 56% 4 44%
14 1 11% 8 89%
15 1 11% 8 89%

Table 4.1 shows the results of students' tests in structure section part A
(see Appendix D). In this part, the highest percentage of incorrect answers can be
found in several items with the total percentage is 89%. The item for this
percentage is item number 12, 14 and 15.

Table4. 2
Error Statistic in Part B

Item No. Correct Answer Percentage (%) Incorrect Answer Percentage (%)

16 5 56% 4 44%
17 7 78% 2 22%
18 6 67% 3 33%
19 4 44% 5 56%
20 4 44% 5 56%
21 6 67% 3 33%
22 4 44% 5 56%
23 3 33% 6 67%
24 3 33% 6 67%
25 9 100% 0 0%
26 6 67% 3 33%
27 7 78% 2 22%
28 5 56% 4 44%
29 4 44% 5 56%
30 4 44% 5 56%
31 3 33% 6 67%
32 3 33% 6 67%
33 1 11% 8 89%
34 4 44% 5 56%
35 0 0% 9 100%
36 2 22% 7 78%
37 2 22% 7 78%
38 2 22% 7 78%
39 2 22% 7 78%
40 2 22% 7 78%
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Table 4.2 shows the result of students’ test in the structure section of the
TOEFL test in part B. In this part, the highest percentage of students’ error
reached 89% and 100%. The item number 35 with 100% and item number 33 with
89%.

Table 4. 3
Statistic of The Highest Frequency of Error

Item No. Table Typesof Error  Frequency of Error Percentage

12 4.1 Relative clause 8/9 89%
14 4.1 Inverted sentence 8/9 89%
15 4.1 Parallelism 8/9 89%
33 4.2 So and Such 8/9 89%
35 4.2 Parallelism 9/9 100%

As presented in table 4.3, there are selections of errors that are of the
highest frequency in the given test. These high frequency errors are considered as
the most difficult questions over all the 40 questions. Each number of question is

explained in the following:

Item number 12:

Emily Dickinson’s garden was a place great
inspiration_for her poems.

{A) That she drew

(B) By drawing her

(C) From which she drew
(D) Drawn from which

Figure 4. 1 Question number 12
In this question, most students choose (A) as their answer. Only a student

chose (C) as the correct answer. The percentage of error in this item is 89%.
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Item number 14:

Not only to determine the depth aof the
,ix.‘ean floor, but it is also used to locate oil.

(4) To use seismology
(B) Is seismology used
(C) Seismolagy is used
(D) Using seismology

Figure 4. 2 Question number 14
In figure 4.2, the item number 14 has the percentage of error with 89%. It
means only a student can answer this question correctly by choosing option

(B). Most students choose option (C) and (D) as the answer to this question.

Item number 15:
Nebraska has floods in some years,

(4) in others drought
(B) droughts are others
{(C) while other droughts
(D) others in drought

Figure 4. 3 Question number 15
The last question of part A has the percentage of error with 89% the same
as the previous item. Most students cannot answer this item correctly. 6 of them

chose (C) as the answer whereas 2 of them chose option (B) and (D) as the

ansSwer.
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Item number 33:

Recently in the automobile industry, multinational companies

have developed to the point where such few cars can be
A B

described as having been made entirely in ane country.
c D

Figure4. 4 Question number 33
In this item, the percentage of students who made errors were 89%. The
researcher assumed that students were not very careful when taking the test. They

do not aware of using the phrase “such few”, that should be changed as “so few”

Item number 35:

The purpose of fravelers check is to protect travellers
A B

from theft and accidental Jogt of money.
C D

Figure 4.5 Question number 35
The item number 35 became the highest percentage of error among all
questions because none of students can answer the question correctly. This item is
about part of speech where in the sentence the word “and” connect the previous
noun (theft) with the next noun (loss). In this case, the students should recognize

that “lost” is the past participle of the verb “lose”.
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Hence, those all are the 5 top items that got the highest frequency of error
in the given test. These 5 items reached the frequency of error above 80%.
However, besides the selected items that have been mentioned above, the
researcher found there are several items which also can be considered as the
difficult item because the percentage of difficulty comes up to 80%. The items are
question number 8, 9, 36, 37, 38, 39 and 40 which have the frequency of error is
78%. These items were not explained briefly by the researcher since they were not

included in the category of data.

2. Results of the Interview

In this section, the researcher discusses the results of the interview which
involved all students. The section concerns on the structure and written expression
questions which most students had failed and earned lower scores. Furthermore, it
also focused on the specific question of test results which had a high percentage of
error and also about some items which the researcher considered that needed to be
focused. In addition, the focus of the interview was significantly to gain
information about students’ difficulty during completing the structure test. The
interview aims to learn and find out whether students do an error purely or a
mistake occurred by several disruptors. The interview was done virtually using a
phone call. Because of this pandemic, the researcher avoided having face to face
interviews in order to obey the rules given by the government. This interview took

around 20-30 minutes for each student.
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There were four main questions which are asked by researcher on the

interview:

1. Did you know the missing part of the question?

2. In your opinion, what is the best answer to the question?

3. Could you tell me how you can believe that it is the correct answer?

4. What is your difficulty during the test?

Because the questions of the interview were arranged in unstructured form,
so the researcher elaborated the additional question based on the answer of the

students.

a. Interview question number 1: Did you know the missing part of the

question?

In this question, the researcher tried to know whether students know and
are familiar with the material of the item. The researcher asked their opinion

toward the question. The test item in discussion were shown in the following:

Item number 12:

Emily Dickinson’s garden was a place great
inspiration _for her poems.

(4) That she drew

(B) By drawing her

(C) From which she drew
(D) Drawn from which
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In this item, 3 of 9 students had a similar argument that the sentence needs
a conjunction. Meanwhile, participants B and D argued that the missing part of
the item is subject. Participant E stood for both subject and conjunction. While
participant G had his own opinion that the sentence needs subject and verb. On
the contrary, 2 of them did not know the answer and only guessed the correct

option.

Item number 14:

Net only ta determine the depth af the
f)ceanﬂam‘, but it is also used to locate oil.

(4) To use seismology
(B) Is seismology used
(C) Seismology is used
(D) Using seismology

In the item 14, 5 of 9 students had the same idea that the item needs a verb.
On the other hand, participants F and I believed that the missing part of the item is
subject. Meanwhile, participant E stood for both subject and verb. Then, another

student did not know the missing part of the sentence.

Item number 15:
Nebraska has floads in some vears,

{A) in others drought
{B) droughts are others
(C) while other droughts
(D) others in drought
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The item 15 has 89% of error where there were 4 students who did not
know the missing part of the question. 3 of them had a similar idea that a
conjunction should be put in the sentence. While 2 others thought the item is

about incomplete sentences.

Item number 33:

Recently in the automobile industry, mullinational companias

have developed to the point where such few cars can be

A B

described as having bean made entirely in one country.
c D

In the item, there were 3 students (participant D,E and H) who believed
that the item is about verbs. Meanwhile, participants A and F had similar opinions
that the item is about quantifiers. On the contrary, participants B and I focused

more on the word “few” as the disruptor. While 2 others only guessed the answer.

Item number 35:

The purpose of fraveler's check is to protect travellers
A B

from theft and accidental [ost of money.
C D

In this item, most students had different ideas toward the question. As
participant E said that she thought the item is about nouns. On the other hand,

participant G believed it was all about parallelism and participant H believed it
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was about adjectives. However, participant D believed that it did not need the
word “of” in the sentence. Only 3 of them had similar ideas who believed the verb

is a disruptor in the question.

b. Question interview number 2 and 3

In this section, the researcher combined the second and the third question
of the interview because it was interrelated with each other. The second question
was about students’ option toward the answer of the question. Then, the last

question was about the reason why they chose the option to be the answer.

- In your opinion, what is the correct answer of the question?

- Could you tell me how you can believe that’s the best answer?

Item number 12:

Emily Dickinson’s garden was a place great
inspiration _for her poems.

{A) That she drew

{B) By drawing her

{C) From which she drew
(D) Drawn from which

Participants A, D, E, F, G and H said that they did not think C is the
correct answer because they are not aware of the structure. They preferred to see
the meaning of the sentence rather than the grammatical rules. While participant B

said that she chose D because she thought it should be put a verb in the blank
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space. On the contrary, the participant I had his own idea that the phrase “great

inspiration” needs a possessive adjective so that he chose B as the answer.

Hence, the researcher could assume that most students answer the question
incorrectly because they were disrupted with another alternative way in option
(A). They believed that the sentence needs to be connected to each other by using
the word “that”. Most of them also answered the question only by guessing
depending on their feelings because they prefer to see the meaning rather than the

grammatical rules.

Item number 14:

Not only to determine the depth of the
,IJcemz floow, but it is also used to locate oil.

(4) To use seismology
(B) Is seismology used
(C) Seismolagy is used
(D) Using seismology

In this item, only a student could answer the item correctly with the clear
reason. Most of them said that they know that it should have a verb in the
sentence but they did not know about the rules of phrase “not only” in the
beginning of the sentence. Participant A, D, F, and G chose the same alternative
option as the answer. They chose option C as the answer because they thought
that the sentence needs subject+verb where the subject is “seismology” and the

verb is “is used”.
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Three participants; B, C and H chose option D as the answer. They had
their own argument why the option D is the correct one. Participant C said that it
should add a gerund after the phrase “not only”. While participants B and H stated
that they chose it because of their feelings. Only a student chose the alternative A
as the answer. She answered the question by trying to match the option to the

question to be more meaningful.

Item number 15:
Nebraska has floods in some years,

(4) in others drought
(B) droughts are others
(C) while other droughts

(D) athers in drought

Item number 15 had 89% of frequency of error. Some students said that
they did not have any idea about the item. They only guessed the answer by their

feelings and just looked at the suitable sentence.

Item number 33:
Recently in the automabile industry, mullinalionsl companies

have developed to the point where such few cars can be
A B

described as having been made entirely in one country.
c D
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The item number 33, most students chose C as the answer. They thought it
should not have two verbs in a sentence. However, 2 of the participants realized

that the answer is B but they still choose another option because of their doubt.

Item number 35:

The purpose of fraveler's check is to protect travellers
A B

from theft and accidental [ost of money.
C D

The last item was considered as the most difficult item and it was about
part of speech. In the item, 6 students said that they choose B as the answer
because they did not focus on the word “traveler’s”. They thought it should be a
plural noun so that the tobe is “are”. Another reason was they thought “check” is a
verb so that can’t be put with “is” simultaneously. They believed that option B

€6y 9
S

was more suitable because they are disrupted by the in the word traveller and
by the word “check” as a verb. While 3 of them chose C as the answer only

because they do not have any idea.

¢. Question number 3: What is your difficulty during the test?

In this section of the interview, the researcher categorised the students’
responses toward the question. The researcher found there are two segments that
become the difficulty of students during completing structure tests. These two

segments are:
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1. Lack mastery of English grammar

In this question, the researcher found that there were 3 participants
standing for the same line. Their responses could be concluded as lack of mastery.

Here are their statements about their reason:

Participant A said:

“I am difficult in doing structure tests because sometimes I do not know what the
error of the grammatical rules is. Moreover, I have no English basic skill so it is

hard for me”.
Participant G stated:
“hmm I actually do not like English Grammar so that I get difficult when doing
the structure test. Sometimes I know the rules because I often listen to English
songs”.
Participant I commented
“Omg structure is the difficult one for me. Hmm how to say, sometimes I can’t
pass the test because I feel I seldom do additional practice at home and it makes
me strange with the test”.

From the statements above, it could be analysed that students had
difficulty because they had low proficiency level at English grammar. Each of

them argued that they were strange with the structure test and they did not master

it. It becomes a difficulty for them to pass the structure section successfully.

2. Lack of vocabulary

Moreover, three other participants had the same idea of the difficulty.
Their responses could be concluded as lack of vocabulary. Here are their

responses toward their difficulty:
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Participant B stated:

“in my opinion because I do not know the meaning of the sentence so that it is
hard for me to answer the question”.

Participant D said:

“Although I am also English student where I am familiar with grammatical rules,
but when I do not know the meaning it makes me hard to analyse. Sometimes if I
do not know the structure, but when I know the meaning it simplifies me to
answer. So that I believe vocabulary is the crucial one.

Participant E:

“of course because the vocabulary in the statement. We know that English has a
lot of vocabularies and synonyms, that makes me argghhhh”

From the result above, the researcher could conclude that students who had
lack of vocabulary got difficulty in answering the structure test. They could not
answer the question as meaningfully. The researcher assumed that these students

preferred to take a look at the meaning of the sentence rather than the structure.

B. Discussion

This section explained the discussions of the research questions stated in
chapter I. The questions posed were related to the common mistake that EFL
students face during completing the structure section and the common factors of
difficulty affect students’ error. All of the students’ responses were discussed in

this section.

From the results of the test, there were five major difficult elements the

students had in the tests, the elements were described as following:
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b)

d)
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In item number 12 (see table 4.1) in which most of the students failed to
get the correct answer with 89% error. This item is about relative clauses.
Relative clause is used to give more information about a person, thing or
situation (British Council, 2020). In the item, the relative clause “from

which” gives more information about Emily Dickinson’s garden.

In item number 14 (see table 4.1), 89% students failed to answer the
question. It could be indicated that the question was difficult for them
since many students said that they don’t know about the material of the
item. They realize the sentence needs to be a verb but they don’t take a
look at the phrase “not only” which is part of the inverted sentence. An
inverted sentence flips the verb putting in front of the subject of a sentence
as if in a question (Beare, 2018). The form of inverted sentence is
auxiliary + subject + main verb which generally an inversion is used to

stress the uniqueness and begins with a negative sentence.

In item number 15 (see table 4.1), 89% didn’t pass the test. Only a student
can pass the test correctly. Most of them said that they didn’t know that
the item is about parallelism. They answer the item by guessing depending

on their feelings.

In item number 33 (see table 4.2), the percentage of students who got an
error is 89% which means only a student can answer the question
correctly. In this case, some of the students did not really focus on the

phrase “such few”. In addition, some others know that the sentence is
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about countable nouns but they don’t choose (B) as the answer because
they got another disruptor at the option (C). The element of this question is
about so and such. In the sentence, the phrase “such few” can’t be
juxtaposed with “cars” which is a countable noun. It should be changed to

“so few” because it is used with plural nouns.

e) In item number 35 (see table 4.2), the researcher considered this is the
most difficult item among other elements. None of the students can answer
the question correctly. The researcher assumed that students did not focus
and pay attention to the structure of the sentence. The key answer of this
item is in the word “and” where the word aims to connect two sentences or
words. In this case, the word “and” is purposed to connect the noun “theft”
and “loss”. This item is talking about part of speech. Most students think
that the word “lost” is the correct one so that they choose other alternative
ways to be the answer. They did not realize that the word “lost” is

considered as a past participle verb.

In addition, to elaborate the answer of the second research question, the
writer categorised students’ answer into 2 categories: error and mistake. As
Corder (1967, cited in Ciesielkiewicz & Marquez, 2015) clarified that error differs
from mistake. An error occurs because of the deviation from a standard, model, or
set of rules that are not known with certainty or lack of knowledge. Meanwhile, a
mistake happens when students know the rules of grammar but they make an error

because of memory lapses. Therefore, the researcher explains students’ difficulty
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by categorising whether it indicates an error or a mistake. The explanation as

following:

a. Error

The result of the interview shows most students at GIA do make an error
because they lack mastery of grammatical rules. They purely did not know what
the missing part of the sentence is. To solve the difficulty, most of them answer
the question depending on their feelings. In this case, the researcher concluded
that students had low proficiency in English grammar. Therefore, the students
should increase their English grammar skill by doing additional English grammar
exercises constantly. In addition, lack of vocabulary also became students’
difficulty to make an error. Vocabulary is essential to language learning and to the
use of language. In fact, it is what makes language the centre (Laufer, 1997).
Neither can speakers without vocabulary understand meaning and communicate in
a given language (Akbari, 2008). Thus, vocabulary mastering is also a primary

aspect of EFL students ignoring technical problems and written language.

b. Mistake

Besides the difficulty faced by students is originally an error, the second
factor influencing the difficulty was students’ hesitancy of the answer. Most of
them know the incorrect word in the sentence but they doubt to choose the option
because they have 2 options. In this case, the researcher considered that students

know the theory or grammatical rules but they do not know how to implement it
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when taking the test. It can be considered as a mistake because students have
background knowledge about the item but they cannot answer correctly. The
researcher assumed that students make a mistake because they lack concentration
when completing the test. Then, another cause is because they have less practice.
As a finding demonstrated by Mahmud (2014), he reported that less practice
became one of students’ difficulty during TOEFL tests. It was caused because
there was less time committed to learn TOEFL. He also claimed that more

practice will make students have greater familiarization with the test.



CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

This chapter discusses the conclusions of this study which has been
elaborated in previous chapters. Then, the researcher writes down the
recommendation for other researchers who will continue a study in the field of
error analysis and structure section of TOEFL test. Another recommendation is

also indicated to students and course instructors.

A. Conclusions

In summary, this study found that the EFL students at Gampong Inggreh
Aceh (GIA) had difficulty in several elements of the structure section of the
TOEFL test. Obviously, these elements were the main reason behind the students’

failure in passing the test successfully. These difficulties as described as follows:

Students found difficulties in some items in the structure section of the
TOEFL test. The elements were relative clause, inverted sentence, parallelism,
part of speech and so and such. The percentage of error on the item relative
clause, inverted sentence, parallelism and so and such were up to 80% which was
89%. Then the highest frequency of error was found in the item part of speech
with 100% in which none of students could answer the question correctly. This
can be concluded that the five elements as mentioned above are the difficulties

faced by students in completing the structure section of TOEFL test.

Furthermore, from the interview, the researcher found that the factor
affected students’ difficulty could be categorised into two: error and

mistake. Some students make an error because they purely did not know the rules

41
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of grammar. It was encouraged because they do not fully master the grammar
material. So that, it makes them guess in answering the questions depending on
their feelings. In addition, another thing that causes errors is a lack of vocabulary.
However, the researcher found another factor affecting students’ error was
categorised into a mistake. It was because students made an error because of their
doubt. They knew the material of the items but they were easily disrupted by
another alternative way. It also could happen because of less practice in the

structure section of the TOEFL test.

B. Recommendations

From the conclusions above, the researcher presents some
recommendations for future researchers in the field of error analysis and structure
section of TOEFL test. In line with this, future studies can take on larger sample
sizes. What this research does 1s registered homogeneous sampling. That is why it
is better for the next scientists to use more heterogeneous samples to achieve a
more diverse result. In addition, the researcher also suggests that the next
researchers give more previous study concerned discussion in order to obtain a

stronger comparative outcome.

For the course instructors, the researcher expects that this study will give
beneficial information in order to make them more aware toward the hard items in
the structure section test and the difficulty faced by students which has been found
by this study. The researcher hopes, by this research finding, all course instructors

should be more aware toward the error and mistake made by students. Then, the
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researcher expects the information provided by this study will be beneficial in

achieving learnings’ goal.

The last recommendation is for students. This study is expected to be a
guidance for students to pay attention more to the selected elements as mentioned
in the previous chapter. Students should need more practice toward the structure

section of the TOEFL test so that it helps them to minimize the error and mistake.
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and new Spaper.
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B
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This is the end of Section 2.

It you finish in less than 25 minutes, check your work on Section 2 only.
Do NOT read or work on any other section of the test,

At the end of 25 Miﬂirlesi go on to Section 3.
Use exactly 55 minutes to work on Section 3.



Appendix E

LIST OF INTERVIEW QUESTIONS

1. Did you know the missing part of the question?

2. In your opinion, what is the best answer of the question?

3. Could you tell me how you can believe that it is the correct answer?

4. What is your difficulty during the test?



Appendix F

INTERVIEW GUIDELINE
Interviewer : A

Participant : B

Participant A
A: Hallo Assalamu’alaikum
B: Wa’alaikum salam

A: Baik kak. Seperti yang sudah saya jelaskan sebelumnya, jadi kita akan
melakukan interview mengenai kesulitan siswa dalam mengerjakan soal structure

test.

B: Iyaa baik kak.

A: Nah sebelumnya saya ingin tau kakak udah sering ya ikut test toefl?

B: mmmm engga terlalu sering sih kak. Palingan ada 2 atau 3 kali ikut kak.

A: 2 atau 3 kali ikut itu apakah yang diadakan di GIA, atau memang seelum ikut

les di GIA kak?

B: hmm iyaa itu pas les di GIA kak. Jadi kan di GIA nya sempat 2 kali, nah terus
sebelumnya sebelum les ada test juga, di GIA juga tapi cuma test aja bukan les

kak.

A: Ohh bearti udah 3 kali ya kak. Kalo dirumah atau diluar les gitu sering latihan2

jawab soal gak kak?

B: Engga sih kak. Palingan cuma jawab satu soal yang kadang-kadang ada mncul

di ig gitu kak.



A: ohh ada ikutin akun-akun grammar juga gitu ya?

B: iyaa kak, ada beberapa sih kak.

A: Nah bearti udah lebih familiar dong yaa sama soal structure nya?

B: mmm familiar sih yaa engga juga kak hahaha. Kan banyak juga salah pas

jawabnya

A: tapi kalo menurut kakak ni, diantara 2 part dari soal structure, itu lebih susah

bagian mana kak? Apakah yang A atau yang B?

B: lebih susah yang B sih kayanya kak.

A: Kenapa bisa gitu kak?

B: Iyaa karena kan yang A itu kan multiple choise, cuma lebih keliatan mudah aja
gitu karena memang kalimatnya dikosongin gitu kan. Sedangkan kalo yang B
harus di pikir-pikir dulu harus diliat mana yang salah, malah kaya semua nya betol

gitu jawabannya kak.

A: Ohh jadi yang B itu karena engga ada bagian kosong nya jadi keliatan lebih

susah gitu yaaa

B: Iyaa kak

A: Biasanya kakak kalau mau jawab soal itu lebih liat ke meaningnya atau

memang dianalisa grammar atau structurenya kak?



B: Tergantung kak. Kadang-kadang lebih liat artinya kaya kira-kira kalo

dimasukin jawaban ini cocok atau engga.

A: Tapi gimana kalo engga tau arti kak?

B: Tebak-tebak jawab aja kak hahaha. Kira-kirain aja mana yang benernya

A: Bearti menurut feeling ni yaa?

B: Iyaa kak.

A: Menurut kakak kalo kita banyak engga tau vocab nya ni ya, engga tau artinya,

itu akan jadi kesusahan dalam jawab soal gak kak?

B: mmm bisa jadi gitu sih kak. Karena kan kadang kita lebih terpikir artinya kaya

mana, dicocok-cocokin ke kalimat indonya gmana gitu hehee iyaa gitu kak

A: Maksudnya lebih susah untuk menebak jawaban gitu ya kalo kita engga tau arti

dari soalnya?

B: Iyaaa kak gitu

A: Sering gak kak terburu-buru jadi engga focus untuk jawab karena mepet dengan

waktunya?

B: Iyaa sering kak. Apalagi biasanya kalo udah soal-soal trakhir gitu kan hahaha.
Iyaa suka asal jawab aja gitu pas udah akhir-akhir. Malah kadang soalnya pun

engga dibaca hahahaha

A: Hahaha jadi pure guessing gitu ya. Jawab aja asal ada terisi gitu yaa kak

B: Iyaa kak



A: Okayy. Selain itu kira-kira kesulitannya iu karena apa lagi kak?

B: mmm maksudnya gmana ya kak?

A: Iyaa maksudnya misalnya apakah karena engga nyaman sama ruang kelas atau

kebisingan atau apa gitu

B: Ohh iyaa karena kan di GIA itu kan terbuka gitu kan, kadang yang bikin
kursang nyaman itu kalo misalnya lagi hujan. Itu dingin trus kadang bikin yaa

gitulah kak hehe

A: heheh jadi kaya merasa terganggu karena alam ya. Tapi disekitaran GIA

suasanya hening gitu kan kak?

B: Iyaa kak, Alhamdulillah engga rame orang lalu Lalang jadi engga terlalu bising

gitu kan.

A: Kalau kesulitan dalam mengerjakan structure nya sendiri ada gak kak?

B: “mmm palingan susahnya pas ngerjain soal structure karena kadang-kadang
engga tau apa yang salah dari grammar nya. Apalagi saya engga punya basic

Bahasa Inggris jadi itu agak susah aja sih”

A: “Okey bearti kesulitannya karena gatau materinya ya. Nah coba kakak liat soal

nomor 12, 14, 15, 33 dan 35”.

B: “Iyaaa baik kak”

A: “Di soal nomor 12 apakah kakak tau bagian mana kira-kira yang hilang?

B: ”Mmm sebentar kak. Kayanya itu conjunction kak”



A: ”’Okey kalua itu conjunction kira kira jawaban yang benar yang mana kak?”’

B: “ menurut saya itu jawabannya A kak”

A: “Kenapa jawabannya A? Kenapa bukan C kak?

B: “Jawaban yang benarnya C ya kak?”

A: “Iyaa jawabannya C kak”

B: “ Saya gatau kak. Kalo diliat dari makna nya kayanya jawaban A lebih tepat.

Saya engga memperhatikan grammar nya kak™.

A: “Okey gimana kalau jawaban no 14 dan 15 kak?

B: “Nomor 14 saya pilih C kak. Kalau nomor 15 saya yakin jawabannya A.”

A: “Bisa dijelaskan kak, kenapa jawaban tersebut yang kakak yakin?”

B: “Kalau nomor 14 itu karena menurut saya kalimatnya harus ada subject dan
verb sedangkan kalau nomor 15 saya engga tau kak. Saya nebak aja menurut

feeling”.

A: “Kira-kira bagian yang hilang dari nomor 14 dan 15 itu tentang apa kak?”

B: “mmm yang nomor 14 itu menurut saya bagian yang hilang adalah verb nya
karena saya lihat dari kalimat setelahnya tapi kalau nomor 15 saya engga tau kak

jawabannya kak.”

A: “Bagaimana dengan soal nomor 33, Apakah kakak tau bagian yang hilangnya?”

B: ““ yang saya tau itu tentang countable noun kak tapi saya jawabnya bukan itu”



A: “Menurut kakak jawabannya yang mana?”

B: “Menurut saya itu jawabannya yang C karena seharusnya engga ada dua verb

dalam satu kalimat”

A: “Bagaimana dengan jawaban nomor 35?”

B: “Menurut saya yang salah itu kata theft nya”

A: “Tapi di kertas jawaban kakak kemarin itu jawab nya B, Gimana itu kak?”

B: “mmm Mungkin karena saya terkecoh dengan traveller saya kirain itu plural

kak”

A: “Alraight. Mmm kak kayanya udah cukup sampe disini dulu interviewnya.

Makasi banyak ya kak udah mau membantu dan udah mau nyisihkan waktunya.

B: Hehe iyaa kak gapapa selamat ya kak.semoga lancer

A: Amin amin, makasi yaaa. Semangat juga kuliahnya kak. Yaudah ni saya akhiri

percakapannya ya kak. Terimakasih kak. Assalamu’alaikum

B: iyaaa iyaa kak. Wa’alaikum salam.

Participant B

A: “Hallo Assalamu’alaikum”

B: “Wa’alaikum salam”



A: “Okey kak. Seperti yang sudah saya beritahukan sebelumya. hari ini kita akan
mengadakan wawancara mengenai kesulitan siswa dalam mengerjakan soal

structure toefl test”

B: “Iyaa baik kak”

A:”Langsung aja ke pertanyaannya ya kak. Tolong perhatikan soal nomor 12, 14,

15, 33 dan 35. Menurut anda jawaban mana yang benar di soal nomor 12?”

B: “Menurut saya jawaban yang benar adalah D karena menurut saya seharusnya

disitu pake verb dan hmmm mungkin subject juga iya.”

A: “Kalau dilihat dari bunyi pertanyaannya, bagian manakah yang hilang dari soal

tersebut?

B: “hmm bentar ya, hmmm apa yaa mungkin subject yang hilang dari kalimat itu”

A: “Bagaimana kalau soal nomor 14? Menurut anda yang hilang bagian apa?”

B: “nomor 14 yaa, itu harusnya ada verb setelah not only”

A: “Kalau gitu, jawaban yang bener menurut anda bagaimana?”

B: “Jawaban yang benarnya yaa itu, D. Tapi saya gatau alasannya kenapa”

A: “kalau diliat jawaban D itu using itu anda kategorikan sebagai verb?”

B: “iyaa kak”

A: “jadi anda memilih jawaban D karena menurut feeling anda atau bagaimana?”

B: “iyaa menurut feeling saya aja kak”



A: “apakah ada pengecoh yang lain?”

B: “hmmm engga ada kayanya kak”.

A: “Alraight, kalau soal nomor 15 bagaimana?”

B: “menurut saya hmm jawabannya C tapi kalau ditanya kenapa saya engga tau

secara grammar nya apa yang salah. Saya jawab menurut yang kira-kira cocok aja”

A: “Apakah anda tau itu bagian yang hilangnya apa?”

B: “Kayanya itu incomplete sentence dimana dia butuh kata hubung disitu”

A: “Oh jadi kata hubung yang anda pake untuk kalimat itu kata while ya?”

B: “Iyaa kak. Karena kalau diliat itu lebih cocok daripada yang lain”

A: “Okey let’s move ke nomor 33 dan 35. Nah ini bagian part B kan”

B: “Iyaa kak”

A: “Ada kesusahan gak kalau di part B? Atau lebih susah yang A?”

B: “Lebih susah yang B kayanya kak. karena kan yang B itu kaya betol semua

jadinya.”

A: “Kalau di soal 33 dan 35, kira kira yang harusnya dihilangkan yang mana?”

B: “Kalau yang 33 itu saya jawabnya B karena menurut saya kata few itu engga
bisa dipasangkan dengan cars. Sedangkan kalau yang 35, saya jawabnya B juga

karena ya gatau pasti kenapa, pas liat verb is nya kaya mengganjal antara iya salah

atau benar. Tapi saya tetap jawab itu”.



A: “Oke bearti berdasarkan feeling gitu ya”

B: “Iyaa kak”

A: “Nah terakhir ni, menurut anda ada gak kesulitan khusus yang dihadapi pas

jawab soal structure?”

B: “ Maksudnya kesulitan gimana ya kak? Kalau saya bilang kurang vocab itu

kesulitan gak kak?”

A: “lyaa tentu itu bisa jadi kesulitan tersendiri yang anda hadapi”.

B: “lyaa jadi menurut saya, saya susah jawab soal structure kalau saya engga tau

arti dari kalimatnya gitu kak”.

A: “Bearti lebih liat ke arti dulu gitu ya?”

B: “Iyaa kak. kadang kadang gitu. Apalagi pas ngerjain soal yang part B”

A: “Kenapa tu dengan part B?”

B: “Iyaa part B kaya susah gitu kak. kaya bener semua jawabannya”.

A: “ohh okay. Selain itu ada lagi yang susah?”

B: “Engga ada itu aja hehe”

A: “Okedeh. Soalnya sudah habis terjawab. Terimakasih sebelumnya sudah mau

menjadi partisipan saya. Insya Allah semoga dibalas kebaikan pula hehe”

B: “Hehe okee kak. terimakasih kembali. semoga berhasil”

A: “Okayy. saya tutup teleponnya ya. Assalamu’alaikum”



B: “Wa’alaikum salam wr. wb”

Partcipant C

A: “Hallo, bagaimana kak sudah bisa dimulai wawancaranya?”’

B: “Iyaa kak. Maaf ya kak sebelumnya, tadi lagi rame-rame jadi susah ngomong

kak”

A: “Ohiya enggapapa. Jadi ni sudah bisa dilanjutkan wawancara nya ya?”

B: “he eh sudah sudah”

A: “Baiklah langsung aja kita ngerjain soal structure dulu ni ya”

B: “Oh ada ngerjain soal lagi ya hahaha”

A:”hahaha engga semua kok, cuma beberapa soal aja”

B: “Nomor berapa kak?”

A: “Kita mulai dengan nomor 12, 14 dan 15 dulu yaa karena itu part A. Nah di

ketiga soal tersebut mana bagian yang hilang kira-kira?”

B: “Maksudnya hilang gimana ya?”

A: “Maksudnya apakah verb atau subject atau harus ada tobe atau apa gitu”

B: “ohh iyayaya bagian structure nya ya. hmm kalau nomor 12 itu yang hilang

hmm harus pake kata hubung deh kayanya”.

A: “anda yakin?”



B: “eh eh bentar bentar hmmm iyaa ini kan engga complete kalimatnya jadi pake

conjuction harusnya.”

A: “Okee bearti jawaban yang benernya apa kira-kira ni?”

B: “C jawabnyaa. iyaa kemarin itu say ajawab nya C”

A: “Kenapa anda yakin jawabannya C?”

B: “Nah kalo itu engga tau pasti, yaa karena itu tadi, incomplete sentence”

A: “Oh jadi pilihnya C ada kata “while” disitu yaa”

B: “Iyaa gitu”

A: ““ Kalau nomor 14 bagaimana?”’

B: “hmm nomor 14 dan 15 itu sama sama jawabnya D. Karena kalau yang nomor
14 itu kan menurut saya harus pake verb setelah not only sedangkan kalau yang

nomor 15 engga tau saya cuma nebak aja jawabnya”.

A: “okayy hmm kalau nomor 33 dan 35 gimana ni? Bagian mana kira-kira yang

salah?”

B: “Kalau yang nomor 33 itu engga tau jelasnya dimana tapi jawabannya yakin ke
C. Oh yaa mungkin karena hmm itu yaa itu ada 2 verbnya, makanya juga kemarin

tu bisa jawabnya C”

A: “Jadi ragu karena kenapa ada 2 verb dalam satu kalimat gitu ya?”

B: “Iyaa karena itu, kan udah ada is kenapa pake having been lagi”

A: “ohh I seee tapi kalau nomor 35 bagaimana?”



B: “Kalau nomor 35 ini susah, pengecohnya banyak hahaha”

A: “Hahaha menurutnya aja kira-kira jawabannya yang mana?”

B: “Iyaa itu jawabannya hmm ohh B jawabnya. Karena kan sempet terkecoh

dengan kata travelernya kirain plural ituuu”

A: “ohh hahaha iyaya pahaam”

B: “hahaha iyaa gitu”

A: “Baiklah. Sebelumnya anda sudah berapa kali ikut test structure?”’

B: “4 kali selama di GIA aja.”

A: “Berarti udah lumayan familiar dengan soal-soal structure ya?”

B:*“Hehe engga juga kak™

A: “Ada gak kesulitan yang biasa dihadapi ketika jawab soal?”’

B: “apa yaaa. engga tau kak. kayanya biasa-biasa aja sih. karena ada juga yang

lebih susah kan kaya listening misalnya.”

A: “Oh bearti anda tidak punya kesulitan tersendiri ni di bagian structure?”

B: “Engga kak, lebih susah lagi listening kalo menurut saya”

A: “Okayy baiklah kalau begitu. saya rasa cukup sampe disini interviewnya kak.

Terimakasih sebelumnya ya karena udah mau diganggu”

B: “Iyaya engga papa kak. semoga jawabannya memuaskan ya kak”



A: “haha iyaa baiklah terimakasih banyak vyaa. saya tutup telponnya.

Assalamu’alaikum”

B: “Wa’alaikumsalam wr. wb”

Participant D

A: “Hallo Assalamu’alaikum”

B: “Iya halo”

A: “Okay. sebelumnya saya ucapkan terimakasih karena sudah mau menjadi
partisipan saya. Disini seperti yang sudah pernah saya jelaskan kalau interview ini

akan direcord dan mohon jangan sebut nama ya kak karena ini bersifat rahasia”

B: “oh iyayaa kak baik kak”

A: “Baiklah, sebelumnya saya mau memastikan anda salah satu siswa di GIA

tahun ini kan ya?”

B: “Iyaa kak. kelasnya baru aja selesai”

A:”Sebelumnya ada ikut les ditempat lain? Atau di GIA aja?

B: “Belum pernah kak. paling cuma ikut ikut test aja gitu”

A: “ohh bearti sering ikut test toefl ya?”

B: “hmm ada beberapa kali gitu kak”



A: “Kira-kira lebih 3 atau gimana?”

B: “hmm diluar GIA ada 2 kali trus di GIA nya ada 2 kali juga”
A: “okee sudah familiar dengan soal structure dong ya”

B: “hehe iyaa gitu kak”

A: “Baiklahh sekarang coba kita analisa kembali beberapa soal structure ya. Ini

ada 5 soal yang mana ini yang banyak salahnya di test kemarin”
B: “ohh iyaya kak boleh. Nomor berapa kak?”

A: “Coba liat soal nomor 12, 14, 15, itu jawaban yang benarnya yang mana kira-

kira?

B: “hmm bentar-bentar. ini nomor 12 iniii yang ini kan, emm jawabannya itu yang
A kan. Nah kalo yang 14 itu saya jawabnya yang C sedangkan kalo 15 ituu lebih

ke C dehh kayanya”

A: “hmm anda sangat yakin dengan jawaban anda ya. Alasan memilih jawaban

ituu karena apa?”

B: “Iyaa kalau nomor 13 itu karena menurut saya harusnya ada subject lagi gitu,
kalau diliat secara meaning nya ni ya. nah tapi kalo yang nomor 14 itu karena
menurut saya harus ada tambahan subject dan verb dikalimatnya. sedangkan
nomor 15 itu saya cuma tebak-tebak aja jawabnya karena engga tau secara

grammarnya apa yang salah.”



A: “Kalau diliat dari ketiga soal itu, masing masing soal kan ada blank space nya,

nah tau gak bagian yang hilang itu apa?”

B: “ Kalau ituu hmm bentar yaa. Kalau nomor 12 itu kayanya yaa karena itu tadi
harusnya ada subject gitu ya di sentence nya. Tapi kalo nomor 14 itu karena

menurut saya kalau dilihat di kalimatnya, kalimatnya itu belum ada verb nya gitu”.

A: “Oh I got it. Bearti maksudnya nomor 12 itu harusnya ada tambahan subject
gitu ya di kalimat setelahnya dan nomor 14 itu karena kalimatnya engga ada

verb?”

B: “Iyaa kurang lebih seperti itu kak”

A: “Bagaimana dengan soal part B yang nomor 33 dan 35?”

B: “Waah 33 dan 35 ini saya salah jawabnya kemarin hahaha”

A: “Hahaha gapapa menurut jawaban kemarin pas test aja kak”

B: “Iyaa kalo nomor 33 itu bagian yang harusnya salah menurut saya sih yang C

yaa jawabannya. Karena harusnya engga ada dua verb”.

A: “Jadi anda yakinnya karena verb having been made itu ya?

B: “Iyaa ntah kenapa tetap lebih yakin ke C aja gitu kak”

A: “Kalau nomor 35 gimana?”

B: “Kalau nomor 35 ini menurut saya yang engga cocok itu ada di kata of. Tapi
saya jawabnya B traveler. saya lebih terkecoh dengan koma s itu saya pikir itu

bentuk jamak kan. Kalo bentuk jamak kan harusnya pake are bukan is.”



A: “Terkecoh karena apostrophe jadi ni yaa”

B: “Hehe iyaa kak”

A: “Kalau menurut anda diantara 2 part ini bagian mana yang susah?”

B: “ Yaa pastinya yang B lahh, yang B itu banyak pengecohnya. Kalau diliat

kalimat kaya bener aja semua gitu”

A: “Ada gak kesulitan tersendiri ketika mengerjakan soal structure?”

B: “Kesulitan gimana ni ya? external kah atau internal?”

A: “Iyaa internal sih lebih tepatnya”

B: “hmm apa yaa menurut saya ni ya, walaupun saya juga jurusan PBI yang mana
harusnya udah familiar sama grammar, tapi ketika ada kata yang engga tau arti itu
akan lebih susah jawabnya. Karena menurut saya sometimes ketika saya tidak tau
secara grammar nya gimana tapi kalo saya tau arti dari kalimatnya itu akan lebih

mempermudah aja gitu”

A: “ohh anak bahasa Inggris juga. Bearti instead of saying lack of vocabulary gitu

ya?”’

B: “ iyaaa jadi menurut saya vocab itu bener-bener yang paling penting”.

A: “Okayy kalau dari external nya gimana?”’

B: “hmm kalo di GIA ni ya, engga ada sih. Karena speakernya bagus, tempatnya

meskipun outdoor tapi tetap hening, nyaman gitu”.

A: “Okee kak. Ini ada rencana lanjut lagi les atau gimana?”



B: “Nah belum tau kak. Tapi yang kemarin udah cukup sih untuk menambah

pengetahuan. Istirahat dulu hahaha”

A: “hahaha baik kak. Okayydeh kak terimakasih yaa sudah menjadi partisipan”

B: “iyayaa semangat ya. doakan saya segera menyusul”

A: “hehe amin Insya Allah. Okay dimatikan telponnya ni yaa. Assalamu’alaikum”

B: “Iyayaa okee komsalam”.

Participant E

A: “Assalamu’alaikum”

B: “Wa’alaikum salam kak Alfi”

A: “gimana kak, sibuk ni yaa sekarang?”

B: “Ohh engga engga kak. Mau lanjut interview ya kak?”

A: “lyaa kak”

B: “Okayy bisa kak”

A: “Baik terimakasih sebelumnya sudah meluangkan waktunya untuk menjadi
partisipan. Jadi nanti saya akan tanya-tanya semacam diskusi soal juga gitu, ada

beberapa”.

B: “he eh he eh kak. Soalnya ada berapa kak?”



A: “Soalnya ada 5, itu 5 tertinggi yang banyak salahnya. nomor 12, 14, 15, 33 dan

35. Silahkan diliat dulu di foto yang sudah saya kirim ya”

B: “oh iyayaya kak”

A: “Nabh jadi kita bahas yang part A dulu atau B dulu ni?”

B: “hmm yang B aja dulu kak”

A: “Okayy yang B yaa. kenapa gitu kak? Lebih mudah yaa?”

B: “Engga kak yang B itu malah lebih susah karena bingung jawabannya”.

A: “ohh jadi lebih susah ni ya haha”

B: “haha iyaa kak”

A: “okey baiklah. Di nomor 33 dan 35, itu kira kira menurut anda mana jawaban

yang benarnya?”

B: “hmm wait. Yang nomor 33 itu hmm kemarin tu saya jawabnya yang D karena
gatau yakin aja gitu yang D. Tapi sebenarnya saya ragu karena kalo diliat kayanya

yang B juga salah. Tapi saya lebih yakin ke D”

A: “Bagaimana bisa anda ragu antara B dan D?”

B: “hmm karena apa ya karena saya lihat kok ada dua verb disini, lebih karena itu

aja sih makanya ragu-ragu”

A: “Trus bagaimana bisa anda yakin dengan yang B”

B: “Nah kalau ini yang engga tau, kaya mengganjal aja tapi engga tau jelasnya”.



A: “Okay kalau soal nomor 35 gimana?”

B: “Kalau soal nomor 35 ini saya jawabnya B karena saya yakin itu tentang noun.

yang mana terkecoh sih waktu itu hahahaha”
A: “terkecoh dengan apa ni kak?”

B: “Iyaa kan itu kan ada traveler koma s ya, trus di pikiran saya tu itu travelers

jadinya otomatis langsung ngeh ke verb is kan ya. Jadi karena itu pilih nya B”

A: “Kalau soal nomor 12, 14 dan 15? Bagian mana yang hilang”

B: “Kalau soal nomor 12 itu menurut saya yang hilang bagian subject dan konektor

nya. Karena kan itu ada kalimat lagi setelahnya, lebih liat ke meaning sih”

A: “jadi jawaban yang benernya kira-kira apa ni kak?”

B: “Iyaa jawaban yang benarnya A karena kan itu that sebagai penghubungnya”

A: “di nomor 12 ini ketika anda jawab soalnya anda lebih memperhatikan ke

meaning nya ya?”

B: “hehe iyaa kak”

A: “okayy gimana dengan nomor selanjutnya?”

B: “Kalau nomor selanjutnya itu nomor 14 saya jawabnya B. Karena Jelas itu
tentang verb dan bagian dari hmmm inii apa ya namanya hmm in inverted sentence

ya kalo gasalah. Yang mana harus dibalik gitu kan verb sama subjectnya.”

A: “Iyaaps anda bener sekali. Dari sekian yang saya tanyakan belum ada yang jelas

seperti ini jawabannya”



B: “Oh iya kak. Engga tau kenapa yang ini ni melekat aja gitu, langsung ingat

karena liat ada not only nya di depan”

A: “Okay gimana kalau yang terakhir ni?”

B: “Nah yang terakhir ini, ini tentang noun kayanya. saya jawabnya B karena yaa

itu lebih ke plural ga sih ahaha”

A: “terkecoh dengan ‘s yaa?”

B: “Iyaaa tapi pas udah selesai test baru sadar itu bukan jawabannya hahha”

A: “hahaha memang banyak yang gitu kak”

B: “oh iya kak? Kirain kami aja hahaha”

A: “Iyaa rata-rata juga bilang karena ‘s nya. ohyaa satu lagi ni terakhir mau

ditanya, ada gak kesulitan dalam mengerjakan soal structure?”

B: “Kesulitan yaa hmm apa yaa palingan karena engga tau arti sih makanya susah”

A: “Vocabulary?”

B: “lyaa jelas karena vocab kurang jadi susah juga jawabnya. Apalagi vocab di

bahasa inggris kan banyak gitu artinya. Satu kata bisa punya banyak makna.”

A: “Selain itu ada lagi?”

B: “Engga kak lebih karena vocab aja”

A: “Alraight engga terasa udah hampir 30 menit lebih ni ya haha. Makasi kak

sebelumnya sudah mau diwawancara, maaf mengganggu waktunya”



B: “oh iyayaya kak gapapa hehe. Nanti kalau ada yang kurang bisa dihubungi aja

lagi.”

A:

“wah Alhamdulillah. Makasi ya kak. Ni saya tutup telponnya ya,

Assalamu’alaikum”

B:

“iyaaaa he eh he eh”

participant F

A:

B:

A:

“Halo assalamu’alaikum”

“Ya komsalam™

“Terimakasih sudah menjadi partisipan saya, apakah bisa

wawancaranya?”’

B:

A:

B:

“ya sama sama. iya mulai aja sekarang”

“Baik bg. Langsung ke pembahasan soal aja ya bg”

: “Oh oke, nomor berapa”

: “Tolong diliat yang part A nomor 12, 14 dan 15 dulu bg”

“Iya terus gimana”

dimulai

A: “Menurut anda, bagian manakah yang hilang diantara kalimat tersebut?”



B: “oh yang nomor 12 ini hm menurut saya itu kalimat nya engga sempurna, kalau
nomor 14 itu mungkin subject sedangkan nomor 15 itu sama kaya nomor pertama

tadi, kalimatnya engga sempurna.”

A: “Di bagian yang kalimat nya engga sempurna itu menurut anda perlu

dihubungkan atau bagaimana? Apa yang perlu ditambahkan supaya sempurna?”

B: “Gatau ya lebih ke pake kata penghubung aja mungkin supaya lebih nyambung”

A: “Okay baik. Jadi jawaban yang benernya menurut anda apa? dan mengapa”

B: “kalo nomor 12 itu A karena kalo diliat artinya itu lebih cocok dan lebih
sempurna kalimatnya. Kalo nomor 14 itu C karena tadi kan butuh subject dan kalo
dari opsinya ada subject dan verb sedangkan kalo yang nomor 15 itu kalo diliat

jawaban yang cocoknya ya cuma opsi C. Gitu aja”

A: “kalau soal nomor 33 dan 35 gimana menurut anda?”

B: “Apa ni jawabannya?”’

A: “lyaa jawaban yang benar dan alasan nya juga”

B: “Kalo soal nomor 33 itu lebih karena ada dua verb dalam satu kalimat jadi saya

pilih C sedangkan kalau nomor 35 itu gatau saya, nebak-nebak aja jawabnya.”

A: “diantara 2 part ini lebih susah mana bg?”

B: “dua dua susah tapi yang B ini banyak pengecoh aja”

A: “Kalau kesulitan dalam mengerjakan soal structure ada bg?”

B: “Engga ada biasa- biasa aja. Sama aja semuanya susah karena full english juga”



A: “ohh okay baik bg. Terimakasih sebelumnya sudah menjawab beberapa

pertanyaan. saya rasa cukup sampe disini interviewnya bg”

B: “Ya sama-sama. udah dulu ya”.

Participant G

A: “Halo Assalamu’alaikum”

B: “Ya Wa’alaikum salam”

A: “Baik bg seperti yang sudah dijelaskan sebelumnya apakah bisa kita mulai

wawancara sekarang bg?”

B: “oke bisa bisa”

A: “Baik bg tolong dilihat lagi soal nomor 12, 13 dan 14 di bagian part A. Menurut

anda jawaban manakah yang benar dan mengapa anda pilih jawaban tersebut?

B: “Nomor 12 ini saya jawab D karena lebih liat ke artinya itu cocok kalo
dipasangkan dengan D. Kalo nomor 14 saya jawab C karena apa ya, itu subject
dan verb nya belum tertera. nomor 15 ini yang engga tau, asal aja jawabnya C.
Kalau nomor 33 saya lebih ngerasa janggal ada 2 verb jadi saya hilangkan salah
satunya yang C dan yang terakhir saya jawab A karena kenapa ya engga tau juga

kenapa.”

A: “Okay baik bg. jadi untuk nomor 35 dan 15 itu jawab berdasarkan feeling aja

atau gimana ni?”

B: “ya feeling”



A: “Kira-kira disemua soal itu apakah anda tau bgian yang hilang dari kalimat?”

B: “bagian yang hilang ya, bentar ini saya ada tandai di soal. Kalo yang 12 itu
kayanya subject dan verb tapi engga yakin juga sedangkan 14 itu harusnya ada
verb di sentence nya. 15 ni 15 15 apa ya, ini yang nebak-nebak, kayanya harus ada
kalimat lain aja gitu supaya lebih sempurna. Sedangkan yang di 33 itu engga tau
saya bagian mana yang seharusnya dihilangkan tapi saya coba jawab itu dengan
opsi C karena ya itu tadi verb nya itu. Kalau yang terakhir ini kayanya lebih ke

parallelism.ya iya gitu”.

A: “Oke baik bg. Tapi bagi anda sendiri ni adakah kesulitan khusus yang dihadapi

saat menjawab soal structure?”

B: “hmm sebenarnya saya engga terlalu suka dengan grammar jadi saya ngerasa
susah untuk jawab soal nya. grammar itu banyak rules nya kan, jadi kadang-

kadang tau aturan grammarnya itu cuma dari lirik lagu english aja”

A: “Oh maksudnya belajar dari lirik lagu ya bg?”

B: “Iya gitu. Kan banyak tu kalimat di lirik-lirik lagu yang pas gitu”

A: “Tapi apakah sebelumnya anda tau tidak semua lirik lagu itu benar secara

grammatical rules nya?”

B: “Iya itu tau juga. Kan saya bilang tadi kadang-kadang”.

A: “Okey baiklah. Selain itu ada kesulitan apa lagi?”

B: “Kalo ditanya di structure engga ada cuma itu aja yang susahnya”.



A: “Oh okay saya sudah dapat menyimpulkan jawaban anda. Terimakasih sudah

menjawab pertanyaan-pertanyaan yang saya ajukan.”

B: “Iya sama sama. Udah ni kan?”

A: “Udah bg udah. Makasi banyak ya bg”

B: “Okay samasama.”

Participant H

A: “Assalamu’alaikum”

B: “ Iya wa’alaikum salam”

A: “Baik kak terimakasih sebelumnya sudah menjadi partisipan saya. Jadi nanti
akan ada beberapa soal yang akan kita bahas dan feel free dalam menjawab

pertanyaan nya ya kak”
B: “oh okay”

A: “Baik bisa dilihat lagi di soal yang sudah saya kirim fotonya. Nah ini ada 5 soal
yang dipilih. nomor 12, 14, 15, 33 dan 35. Kita bahas dari yang part A dulu ya

kak”

B: “hmm iya iya gimana kak”

A: “Untuk nomor 12, 14 dan 15 menurut anda jawaban mana yang akan ada pilih

dan mengapa?



B: “Untuk nomor 12 hmm sebentar ya saya baca dulu. hmm kayanya itu A
jawabnya karena diliat dari makna nya pun lebih cocok gitu. hmm iyaa gitu. Kalau
yang 14 itu hmm apa yaa D ni saya jawabnya. tapi saya engga tau kenapa. Saya
nebak aja jawabnya hahaha. Kalo yang nomor 15 ini nah ini yang bener-bene
susah ni kak. Ni saya sampe abis waktu untuk jawab karena soal ini hahaha. saya

rasa itu perlu conjunction tapi saya engga yakin. Saya nebak aja jawabnya C.

A: “Tapi sebelum menjawab soal itu apakah kakak tau bagian yang kosong itu apa

yan hilang kak?”

B: “kalau yang no 12 hmm bentar ya bentar hmm itu harusnya ada kata sambung
gitu kan untuk menyambungkan kedua kalimat. Nah makanya lah saya jawabnya

A karena ada kata that lebih cocok gitu”

A: “Oh jadi conjunction yang dibutuhkan disitu “that” gitu ya?”

B: “Iya kak. Kalau nomor 14 engga tau jelas sih bagian mana yang hilang. hmm
bentar ya saya pikir dulu. OMG I'm loss. engga tau ini kak hahaha. Maaf yaa. Tapi
kalo nomor 15 ini lebih keliatan kalo soalnya itu rumpang gitu, engga lengkap jadi

butuh kalimat lain.

A: “Okay I got the point. Gimana kalau jawaban yang nomor 33 dan 35 kak?”

B: “Kalo yang 33 ini saya jawab B karena saya lihat ada dua verbs dalam satu
kalimat jadi kaya engga make sense gitu kan. Sedangkan kalau yang 35 ragu saya,
itu apa tentang adjective ya. Tapi saya jawabnya C but I don't know the reason.

Kaya feeling aja enak diliat kalo pilih opsi ini hahaha.



A: “hahaha oke kak okee”.

B: “gmana ni kak gmana”

A: “Apanya yang gimana kak?”

B: “Engga engga maksudnya nomor berapa lagi kak?”

A: “Oh engga engga. Untuk soalnya udah 5 itu aja kak”

B: “Oh udah ya hahaha ketagihan ni1”

A: “Semangat kali kayanya ni ya kak hahaha. Sering ngerjain soal structure

dirumah kak?”

B: “Engga sih kak, palingan liat-liat di ig aja gitu kalo ada lewat di feed”

A: “Ohh ada ikutin akun-akun grammar juga ya”

B: “iyaa gitulah kak hahaha”

A: “Tapi btw ni, ada kesulitan tersendiri gak kak yang dihadapi ketika jawab soal

structure?”

B: “kesulitan hmm kesulitan apa yaa. Biasa aja sih, karena engga yang terlalu berat

gitu kan. Engga ada kak engga ngerasa gimana-gimana”

A: “Oh bearti aman-aman aja ni ya hahaha”

B: “Hahaha iya gitu kak”

A: “Okayy baiklah engga terasa udah hampir 30 menitan lebih dan ALhamdulillah

pertanyaan nya terjawab semua. Terimakasih kak atas waktunya”



B: “ohiyaya sama-sama. Senang bisa membantu hehe”

A: “Yaudah saya tutup ni teleponnya ya kak. Terimakasih sekali lagi.

assalamualaikum”

B: “lyaa baik he eh he eh wa’alaikumsalam”.

Participant I

A: “Hallo kak”

B: “Hallo”

A: “maaf kak mengganggu waktunya. Apakah bisa langsung mulai wawancara aja

kak?”

B: “ho oh i1ya iya, langsung aja soalnya engga bisa lama juga ni kan. Maaf ya kak”

A: “oh iyaya kak. okay baik. Tolong dilihat dulu soal nomor 12, 14 dan 15 ya kak”

B: “soal nomor 12, 14 hmm 15 yaa. he eh oke. Terus gimana? Jawaban dari saya

ni?”

A: “udah ketebak pertanyaannya ya kak hahaha”

B: “hahaha ngasal aja tadi sorry”

A: “Iyaa jawaban menurut kakak dan alasannya ni”

B: “Oh pake alasan lagi. Bentar ya bentar”

A: “lya kak engga apa take a time”



B: “hmm ini yang 12 menurut saya B ni karena kayanya ini noun yang great
inspiration butuh ini nya apa ya namanya, kepemilikan gitu. Nah yang ada

kepemilikan kan di B jadi saya pilih nya B.”

A: “butuh possessive adjective ya kak”

B: “lyaa itu maksud saya haha”

A: “Okay bagaimana dengan nomor 14 dan 15 kak?”

B: “Kalau nomor 14 itu jawabnya A tapi gak yakin sih kenapa hmm mungkin
karena lebih bermakna aja gitu ya, sedangkan kalau nomor 15 itu nebak-nebak aja

sih jawabnya. pilihnya B.”

A: “Itu yang kaka yakin jawabannya apakah ada dipikir-pikir hmm gmana ya

bilangnya maksudnya kaya dihubungkan dengan background knowledge gitu kak”

B: “Oh iyaya paham, engga semua sih. Mana yang kira-kira aja”

A: “Kalau di part B yang nomor 33 dan 35 gimana menurut kaka?”

B: “nah ini ni nomor 33 saya kemarin jawab apa yaa hmm C deh kayanya. Iya ya
C ingat saya karena verb nya ini bikin ragu. akhirnya saya pilih lah C. kalau yang

35 itu lebih karena engga pake is harusnya are jadi saya pilih B.”

A: “okayy sebelumnya kaka sering ikut test toefl ya?”’

B: “Engga engga, engga yang terlalu sering juga”

A: “kira-kira berapa kali kak?”

B: “Selama kuliah ini adalah mungkin sekitar 3 kali”



A: “Itu udah dihitung dengan yang di GIA juga kak?”

B: “Oh engga, beda lagi. Itu yang diluar les ini”

A: “Termasuk sering dong ya haha. Kira-kira di soal structure ini apa yang bikin

susah kak?”

B: “OMG kalo kesulitan jangan ditanya hahaha. structure ini yang paling susah
menurut saya, gimana ya bilangnya kadang-kadang yang bikin engga lewat test

nya ituu karena jarang latihan gitu kan dirumah dan buat jadi asing sama soalnya”.

A: “oh bearti lebih karena engga tau materi grammar nya gitu ya?”’

B: “iyaa udah engga menguasai grammar, trus engga latihan pula kan jadi ya gitu

hahaha”

A: “hahaha oke kak paham paham. Yauda kak kayanya ni udaah cukup untuk

pertanyaan interview nya. makasi banyak ya kak atas partisipannya”

B: “lyaa iya sama sama . Ntar dikabari aja lagi kalau ada apaapa ya. Btw ini ntar

hasil interview nya dikumpulkan semua?”

A: “Maksudnya dikumpulkan kemana kak?”

B: “Iyaa dikumpulkan ke GIA nya?”

A: “Oh engga kak. Ini untuk penelitian aja, bersifat pribadi juga kok kak”

B: “Oh okay okay. Baiklah, semangat ya”

A: “hehe makasi kak. Yaudah cukup dulu ya kak. assalamu’alaikum”

B: “Iyaya selamat. Wa’alaikum salam



