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ABSTRACT 

 

Name  :  Nurmala Hayati 

NIM :  150203197 

Faculty :  Fakultas Tarbiyah dan Keguruan 

Major :  Department of English Language Education 

Thesis working title :  The Effect of Guided Writing on Students Writing  

Performance (A Case Study) 

Main Supervisor :  Dr. Jarjani Usman, M.Sc., M.S. 

Co-Supervisor :  Nidawati, M.Ag 

Keywords :  Guided Writing; Recount Text, Students writing 

performance 

 

This experimental study aimed to investigate the effect of the Guided Writing 

technique on the students' at SMPN 3 Banda Aceh writing performance and to know 

the students' perception of the Guided Writing technique in improving their writing 

performance. In selecting the participants of this study, the quasi-experimental 

research used. The samples were the students of class VIII-1 served as the control 

class and VIII-3 served as the experimental class. In collecting the data, the 

researcher used the tests and the questionnaire. The tests used to know the students' 

writing performance after implementing the Guided Writing technique. Moreover, the 

questionnaire used to identify the students' perception of Guided Writing techniques 

in improving their writing performance. The results showed that using the Guided 

Writing technique increased the students' writing performance that proven by the 

improvement of the mean score of the students' in the experimental class which is 

higher than the control class. The mean score in the experimental class increased 

from 57.67 to 76.96, while that of the control class from 61.27 to 66.36. Besides, the 

result of the questionnaire showed the students perceived positively regarding the 

implementation of the Guided Writing technique in the class. 93% of the students 

agreed that they are pleased to learn writing recount text by using the Guided Writing 

technique, and 82% of the students agreed that using the Guided Writing technique 

helped the students improved their ability in writing recount text. 
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          CHAPTER I 

INTRODUCTION 

 

This chapter introduces the problem of the study, research question, research 

aims, scope of study, and significance of study.    

A. Background of Study 

In Indonesia, English is taught as a foreign language, and students need to 

master four primary skills, including listening, speaking, reading, and writing. 

Students learn it in formal schools, starting from primary education to higher 

education. Among the four skills, writing is frequently felt the most difficult one. 

According to Purwanti (2015, as cited by Sabaruddin, 2019), Indonesian students 

often find the writing process stressful and arduous, and they are not confident to 

write a text in English. Concerning this, Pirttimaa, Takala, and Ladonlahti (2015) 

state that if students have difficulties in theses essential academic skills, studying can 

become more challenging and time-consuming work. Therefore, English teachers 

need to find strategies to help students improve their academic skills in English 

writing.  

Moreover, Megawati and Anugrahwati (2012) stated that factors faced the 

students in writing in English, such as students not interested in English, lack of 

vocabulary and grammar understanding, monotonous teaching techniques used, and 

no instructional media to support the teaching and learning process. Moreover, 
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according to Januartini, Nitiasih, and Suarnajaya (2013), students who engage in the 

writing process tend to face many problems because writing is a problematic and 

intricate skill. Furthermore, Mustafa, Kirana, and Bahri (2017) stated students in 

Indonesia face many issues, obstacles, and errors in English writing. Mustafa, 

Kirama, and Bahri (2017) also argue that the Indonesian curriculum syllabus becomes 

one of the challenges. 

According to Westwood (2008, as cited by Wigati, 2017), three main 

categories of writing problems happened during the process and the practice, such the 

difficulties in developing ideas, linguistic skills, and cultural and psychological 

element. Nevertheless, Husin and Nurbayani (2017) identified the factors of students 

writing problems with external and internal factors, in which external factor refereed 

students lack consistency in writing, meanwhile internal factors dealt with students' 

low English writing proficiency. However, due to the students' lack of mastering and 

experiencing several obstacles during the writing process, this condition makes them 

have a low writing competency. 

Considering the student problems in writing English, an appropriate teaching 

technique to help the students gain their goal of learning English is needed. Thus, 

students can improve their writing performance and also motivate themselves in 

learning writing. One suitable technique is Guided writing. According to Januartini, 

Nitiasih, and Suarnajaya (2013), Guided writing is appropriate for teaching writing to 

improve the students' competency. Moreover, Januartini, Nitiasih, and Suarnajaya 
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(2013) also add that the Guided Writing technique happens in the process of teaching 

and learning when the teacher guides the students' in producing a text. As cited by 

Ningsih (2016), Hartati (2011) stated that in the Guided Writing technique, the 

teacher contributes to a small group of students', it is to emphasize if this technique 

can improve the student competency and support to have more opportunities to shape 

a well written. To summarize, the Guided Writing technique is a suitable technique to 

be applied. It used to raise students' writing skills by giving them instruction and 

explaining to the students' needs in the writing process. 

A wide range of research has been conducting to analyze the implementation 

of Guided Writing technique. Some studies found the advantages of Guided Writing 

techniques affect the process of teaching and learning rather than the conventional 

technique. A study conducted by Deviani, Sofian, and Suhartono (2018) found the 

effect of the Guided Writing technique showed the students' scores are better rather 

than before the technique applied. Moreover, a study conducted by Suhaebi (2016), 

agreed there was a better score in the experimental class than in the control class. 

Therefore, both findings showed the result of the data analysis in the experimental 

class has a significant effect after the treatment of using a Guided writing technique.  

The next advantage is the Guided Writing technique showed in the study 

conducted in Iran by Mohammadnia and Ayaz (2015). They found that a significant 

result regarding the Guided Writing technique impacts the EFL learners' fluency in 

their written production. Furthermore, there is an improvement in their linguistic 
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scaffolding aspect in writing essays. In a similar study, exploring the effectiveness of 

providing Guided Writing techniques focus on the students writing performance, 

Titisari (2015) found that by applying the Guided Writing technique gave significant 

improvement to the students' writing skills. Titisari (2015) also concluded this 

technique helps students compose a text and express their ideas. In other words, 

students can produce well-written after the technique applied. Similarly, as a study 

conducted by Kamal (2019), which focused on the influence of multimedia and 

critical thinking pattern on Arabic guided writing learning, it showed that the students 

could develop their ideas in doing Arabic writing after the guided writing technique 

applied. Moreover, students who have high critical thinking have higher writing 

ability, and students can organize themselves during teaching, and learning activities.    

Furthermore, the Guided Writing techniques show a beneficial in the teaching 

process in managing the class condition during the process. Dani (2014) showed that 

the Guided Writing techniques' effectiveness is that the class became more fun in 

learning writing and improved students' creativity and motivation in learning writing. 

This finding also obtained in the study conducted by Ningsih (2016). She found that 

through the Guided Writing technique, the students showed great interest in actively 

participating in the teaching and learning process. Furthermore, Milaningrum, 

Damayanti, and Gafur (2018) found that after the Guided Writing technique 

implemented, it showed that students have a better attitude in ESP writing class. 
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Then, the students have seen more actives and are more participate not only in group 

work but also in individuals' work. 

Moreover, the Guided Writing technique can reduce students' anxiety in the 

writing process. Januartini, Nitiasih, and Suarnajaya (2013) found that the study 

focuses on applying the Guided Writing techniques for groups of students who have 

high anxiety in writing showed the Guided Writing technique appropriate for teaching 

students with high anxiety. Therefore, this technique is one of the best ways to 

improve students' confidence and reduce their stress in producing a text. As Lan, 

Hung, and Hsu (2011) proved, the Guided Writing techniques can help learners 

improve their writing skills and have better writing attitudes in terms of anxiety, 

motivation, and enjoyment. 

There are many studies in analyzing the improvement of students' writing 

performance through the Guided Writing technique. The similarities of this study and 

previous studies are concerned with the same topic and problem. Yet, the difference 

between this study and the previous studies is none of those studies focused on the 

students writing score for the junior high school students in Banda Aceh related to 

Guided writing technique in improving students' English writing performance in 

writing recount text. Besides, based on the researcher's experience doing field 

teaching practice at SMPN 3 Banda Aceh, the researcher found most of the students 

have difficulty producing a text. Some of the problems of this case are the difficulty 

in expressing their ideas, thoughts, and lack students' understanding to produce well-



 

 

6 

written. Additionally, even the school included one of the favorite schools in Banda 

Aceh, most of the students still have low proficiency in English, especially in writing 

skills. Thus, this study intends to fill the gap by taking the participants at SMPN 3 

Banda Aceh, which the population is students' in grade 8. 

B. Research Question 

This study was guided by the following questions, including: 

1. What is the effect of Guided Writing technique on writing performance of 

SMP 3 Banda Aceh students? 

2. What are the students’ perception in using Guided Writing technique in 

English writing? 

C. Research Aim 

Regarding the research question, the aims of this research are; 

1. To investigate whether the Guided Writing technique effect on writing 

performance of SMP 3 Banda Aceh students’. 

2. To find out what students’ perception in using Guided Writing technique. 

D. Hypotheses 

To answer questions of the study in light of the theoretical, practical 

justifications, and the results of the previous studies, the following hypotheses are 

formulated: 
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HA : There is a significant difference between students’ who are taught by using 

Guided Writing technique than the students’ are not taught by using Guided Writing 

technique.  

HO : There is no significant difference between students’ who are taught by using 

Guided Writing technique than the students’ are not taught by using Guided Writing 

technique.  

E. Significance of study 

The result of the study is expected to give benefits to the education world 

theoretically and practically.  

Theoretically, it is expected to enrich the theories of references of teaching 

writing as well as to give more meaning and deep understanding generally for the 

readers and especially for the English teachers to find out the innovative and creative 

technique that can be applied in teaching writing.  

Therefore, this research is expected to give a positive and meaningful contribution 

to the readers and the teachers about the use of the Guided Writing technique in 

teaching writing.  

F. Key terms used 

Before going deeper into this research, some basic terms need to be defined to 

avoid misunderstanding. 
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1. Writing Performance 

Writing is the process of expressing thoughts and ideas using symbols such as 

letters of alphabet, punctuation, and space. According to the Cambridge dictionary, 

writing is an activity of creating pieces of written work. Besides, in producing a well-

written text, the writer must have a performance in writing. As cited in the Merriam-

Webster dictionary, performance known as an action or process of carrying out or 

accomplishing acts, tasks, or functions.  

Therefore, Nagy and Nagy (2018) cited in his article that Mohammed (2010) 

defines Writing Performance as the production of an author's ideas about a particular 

subject in writing. Then, it provided with clearly defined idea, necessary and relevant 

material, which considers the audience and demonstrates the correction mechanisms. 

In this study, writing performance constructs and reflects ideas in written form as a 

result of students' activities and work in each learning material they receive. 

2. Guided Writing 

Guided writing is a technique where the teacher involved with a group of students 

on a writing task.  During the process, the teacher working with the group in purpose 

to support and guide them in creating the text.  Through this technique, the students 

were encouraged at various stages of the teacher writing process (Januartini, Nitiasih, 

& Suarnajaya, 2013). In this research, guided writing is a technique to improve 

students’ writing performance in composing recount text.  
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3. Students Perception 

Student perceptions interpreted as the students' thoughts, beliefs, and feelings 

about persons, situations, and events, which includes classrooms (Hazari, 2014). It 

concluded that students' perception is the way the learners examine the process of 

teaching and learning or the way they give reflections on the process.
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CHAPTER II 

LITERATURE REVIEW 

 

This chapter focuses on the review of related theories underlying the study. 

The theoretical analysis covers three fundamental sections. They are English writing, 

Guided Writing and Students Perception. The first section includes the definition of 

writing, the writing process, the problems of writing, the ways of achieving good 

writing, the writing performance, the types of classroom writing performance, and the 

types of English text. The second section is the definition of Guided Writing, the 

process of Guided writing, the stages of Guided Writing, the advantages and the 

disadvantages of using Guided writing technique. The third is the students’ 

perception 

A. English Writing 

1. The Definition of Writing  

Writing is a process of sharing information, ideas, or thoughts that written 

grammatically. There were various definitions of writing stated by some experts. The 

first definition is given by Tarigan (1994, as cited in Faisal and Suwandita, 2013) 

journal entitled The Effectiveness of Fresh Technique to Teach Descriptive 

Paragraph. He calls writing as the skill of language where the writer and the reader 

can communicate indirectly. Therefore, writing allows people in different patterns to 

share their information, opinions, beliefs, feelings, arguments, and explanations 
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without having face to face with other people. As quoted in Arsyad, Nadrun, and 

Budi (2015) 

“Writing is a tool discovery. We stimulate out thought process by the act of 

writing and top into information and image we have in our unconscious mind. 

Writing helps us to “harvest” what we know. Writing generates new ideas by 

helping us to make connection and see relationships. Writing helps us to 

recognize our ideas and clarify concepts. By writing ideas we can arrange 

them into coherent form. Writing on a subject make actives learners rather 

than passive receivers of information” Hairston (1986, p.5). 

 

According to Huy (2015), writing is a skill. When a person does writing, the 

other skills, such as speaking, listening, and reading, are also improved. As an 

example, a student who in the process of learning writing, direct, or indirectly, their 

reading skills also developed. Then, Huy (2015) adds that writing is an activity of 

metacognitive aspects used in an individual’s competencies, such as knowledge, 

skills, strategies, and the ability to coordinate many processes. Therefore, a 

competency of a writer is conveying by their ideas or thought showed in their writing. 

As stated by Zamani (2016), writing skill is a productive skill because it evolves in a 

process-like manner.  

As one of the four English skills, writing became the most difficult skill to be 

learned by the students. English writing appears as a big challenge and considered a 

difficult subject. Therefore, students need many opportunities to develop their 

English writing skills. As Sadiku (2015) states in his journal, students need more 

practice to improve their English writing skills. Thus, having a good writing skill in 

English may be more challenging for students because they have to accomplish their 



 

 

12 

educational and employable requirements. Therefore, they need to improve their 

writing skills with more practice and learn through experience to get better writing 

performance. 

2. The Process of Writing 

Some experts are proposing several writing processes. As explains by Hermilinda 

and Aziz (2018), during the 1980s to 2000s, many scholars developed several models 

of the writing process. Moreover, according to Kallestinova (2017), there are three-

stage of the writing process: pre-writing, drafting, and revising. Nevertheless, 

according to Williams (2003, as cited by Abas and Aziz, 2016), the writing process 

is: 

a. Pre-writing stage, in this section, the writer needs to prepare a few things such 

as planning what to write, getting the ideas, selecting the supporting ideas.  

b. In the planning stage, when the writer finishes the pre-writing stage, they have 

to check and evaluate the idea to make sure the idea match with the main 

topic. 

c. Drafting stage, after the writer finishes the pre-writing and the planning stage, 

usually, the writer knows precisely their desires. The writer will start to write 

the introduction, body, and conclusion paragraph.  

d. Pausing stage, for this stage, the writer generally uses this phase to examine 

what they have already written, doing a correction or revising and editing the 

written. 
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e. The reading stage, this phase aimed to make sure the ideas are covered in the 

text, adding some ideas, or checking the spelling, grammar, and punctuation. 

f. Revising stage, to make a text appropriates to what the author wants, the 

writer will reconsider the arguments, review the evidence, refine the purpose, 

reorganize the presentation, and revive stale prose. 

g. Editing stage, the writer in this phase has to reread all the paragraphs by 

checking the punctuation, spelling, grammar errors, and sentence structure. 

h. Publishing stage, as the last stage, the text finally ready to submit and publish. 

However, according to Harmer (2004:4), a writing process is represented in the 

following way. 

Planning               drafting              editing              final draft 

Nevertheless, Abas and Aziz (2018) stated that not all writers do the same steps. 

The reason is each person must have their techniques for the writing process. From 

the explanation above, it can conclude that writing is a process of a product that turns 

out ideas into words in a piece of paper.      

3. Problems of Writing 

As one of the essential skills that the student who learns English should master, 

many students face writing as a problem that affects their writing performance. As 

cited in Toba, Noor, and Sanu (2019) journal, Nasser (2019) found that the writing 

issues of ESL students indicate that their mistakes are related to grammar, 

punctuation, and orthography, and handwriting. Then, as Musa (2010, cited by Al-
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Khairy, 2013), several factors which considered the difficulty to teach in writing are a 

comprehensive command of grammar, grasp on spellings and punctuation, use of 

appropriate vocabulary, suitable style to meet the expected readers’ expectations and 

organizational skills. From the two statements, it can conclude that writing is difficult 

because it requires a great ability to choose the correct words and phrases.  

Moreover, other writing problems are students’ writing anxiety. As Berk and 

Ünal (2017) stated, writing anxiety affects the students’ writing attitudes and 

behaviors. Therefore, Duran and Karataş (2019) said the writing problems that affect 

both students’ academically and socially must tackle. Thus, the students’ writing 

problems need to be solved by learning more about the basics of writing, writing a 

good sentence, and being supported and assisted by the teacher. 

4. Ways of Achieving a Good Writing 

Good writing is when the text successfully delivers the ideas, information, and 

goals to the reader. The notion of good writing is coherence, cohesion, and unity. As 

stated by Boardman (2018, cited by Saragih, Silalahi, and Pardede, 2014), there are 

some characteristics of good writing or paragraph, there are: 

a. Coherence, in the paragraph, must have the supporting sentences. Moreover, 

each of the sentences should put in order. Then, making the topic stays in line, 

with a transparent process of the writing. Therefore, the reader can understand 

the ideas quickly or easily. Oshima and Hogue (2006) stated, “coherence 

achieved when the sentences and ideas are connected and flows together 
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smoothly. Each sentence should move from one sentence to the next one 

logically and smoothly. There must be no sudden jumps”. Then, coherence is 

a connection that the writer uses to connect ideas, sentences, and paragraphs.  

b. Cohesion, good writing is when all the supporting sentences connect in their 

support of the topic sentence. 

c. Unity, well-written paragraph characteristics also have to be unity. It means 

that all the supporting sentence should relate to the topic sentence.  

5. Writing Performance  

Writing is not only an essential skill but also known as a difficult skill to be 

achieved by the language learner. Moreover, students in school expected to have 

good writing proficiency. Writing performance or writing competence is the students' 

ability to make meaningful words and phrases and create coherent paragraphs 

(Domantani & Ramos, 2018). Nevertheless, in some conditions, the student often 

struggles to express their ideas in writing test. In other situations, because of their 

poor writing performance, students often have difficulty conveying their thought 

(Nagy, 2018). To have excellent writing performance, students have to solve their 

lack of proficiency in writing performance and need to appropriate to the criteria of 

excellent writing performance. As stated by Nik, Sani, Chik, Jusoff, and Hasbollah 

(2010), the requirements for excellent writing performance are that the writer needs to 

have the expertise in the content, organization, vocabulary, and language use of the 

text. However, as Deane (2018) cited, the factors of writing performance that focus 
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on developmental theories are; Fundamental literacy skills, content language, 

regulation of attention, motivation and effort (Berninger, 1999; Kellog, 2001; 

McCutchen, 1996). 

 

6. Types of Classroom Writing Performance 

According to Brown (2000), the categories of classroom writing performance are 

imitative, intensive, self-writing, display writing, and real writing. The following is 

the explanation of five types:  

a. Imitative 

For the students at the beginning level of learning to write, this type usually 

applied. In this type, the students only copy whatever the teacher dictates. 

Therefore, the advantage is helping the first learner to improve their necessary 

skills, such as English spelling, pronunciation, and reinforce phrases (Ferdousi, 

2017).  

b. Intensive 

Intensive known as controlled writing is a type that focuses on grammatical 

patterns, sentence structure, punctuation, and word order (Juriah, 2015). For 

example, as stated by Ferdousi (2017), the teachers usually ask the students to 

submit a paragraph requested to alter or change into a particular structure. 

c. Self-writing 
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In this category, the students are allowed to write in their ways. Diary, 

journal, and note-taking are the example of self-writing. According to Ferdousi 

(2017), diary, journal, and personal data included in this type.  

 

 

d. Display writing 

Short answer exercise, essay examination, and research reports are the 

elements of display writing. 

e. Real writing  

Real writing aimed to convey or communicate the message to the reader. 

There are three categories of actual writing, including academic, technical, and 

personal writing. 

7. Types of Writing Text 

Hyland and Tse (2004) state that writing divided into four types; expository, 

descriptive, persuasive and creative. 

a. Expository Writing Text 

Expository text is a subject-oriented text that this text aims at explaining facts 

and statistical information, cause and effect relationships, clear reasons, or examples 

of an object (Mariconda & Williamson, 2015). Expository paragraphs are usually 

written in the third person point of view and written without emotion because they are 

relevant facts and figures but do not include the writer’s opinions. This text is 
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frequently provided in the textbook and article to show how to do something. 

Expository writing can also be found in: Textbooks Journalism (except for opinion 

and editorial items), business writing; technical writing; and essays Instructions 

The following paragraph is the example of expository text. 

Many people associate the taste of pumpkins with fall. In October, companies 

from Starbucks to McDonalds roll out their pumpkin-flavored lattes and desserts. 

Here is how to make an easy pumpkin pie using only five ingredients. First, make 

sure you have all of the ingredients.  

It is expository because this paragraph supplies the reader with facts and figures 

about its topic without providing the writer’s opinion on it. 

b. Descriptive Writing Text 

The descriptive text focuses on describing and visualizing a thing, a character, 

an event, or a place in detail, in which it looks, tastes, smells and feels. Therefore, it 

involves many great visual words. Metaphors, similes, and symbols are also 

frequently used in descriptive writing (Spencer, 2005). Descriptive writing can be 

found in: 

1. Fiction Poetry; 

2. Advertising; 

3. Journal; and  

4. Diary writing 

The following paragraph is an example of descriptive text. 
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In good descriptive writing, the author will not just say: “The vampire killed his 

lover.” 

He or she will change the sentence, focusing on more details and descriptions, 

like: “The bloody, red-eyed vampire, sunk his rust-colored teeth into the soft skin of 

his lover and ended her life." 

 

c. Persuasive Writing Text 

The persuasive writing aims to convince the reader to agree with the author’s 

point of view. The author will express personal opinions with evidence, justifications, 

and reasons so that the reader will coincide with the author (Crowhurst, 1990). 

Persuasive writing can be found in: 

1. Advertising  

2. Opinion and editorial pieces  

3. Reviews  

4. Job applications 

Example: 

Following the 2012 Olympic Games hosted in London, the UK Trade and 

Investment department reported a £9.9 billion boost to the economy. Although it is 

expensive to host the Olympics, if done right, they can provide real jobs and 

economic growth. This city should consider placing a bid to host the Olympics. 

In this paragraph, several statements are opinion rather than fact: that the 

Olympic Games hosted in London can provide real jobs and economic growth. 
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d. Narrative Writing 

According to Wasko (2014), narrative writing aims to tell a story, whether that 

story is real or imaginary. The pieces in a narrative style will have characters, and 

through the narrative, the reader learns what happens to them. Narrative writing can 

also include dialogue. Narrative writing in novels, poetry, and biographies, is 

prevalent. The author places himself in the shoes of his character and writes as if he 

were that individual. They present life stories, and they contain plots and storylines. It 

is entertaining to read the narrative because the reader can replace the writer with 

themselves, and it will seem as if the story is occurring to the reader. 

Narrative writing can be found in: 

1. Novels 

2. Short stories 

3. Novellas 

4. Poetry 

5. Autobiographies or biographies 

6. Anecdotes 

7. Oral histories 

Example: 

 As I cycled down the trail, I heard children giggling and whooping just around 

the bend. I crested a small hill and coasted down the curving path until I found the 

source of the noise. Three little girls sat in the grass by a big oak tree. They were 

startled to see me, and I smiled kindly to put them at ease. 
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“What are you doing?” I asked. 

“Nothing,” they chirped in unison. 

In this text, the author sets the scene on the bike trail from his or her point of 

view (which referred to as narrating in the first person). By using both description 

and dialogue, the story takes place laid out in chronological order. 

Moreover, in the context of teaching English, some genres of text in English 

that used in the Indonesia curriculum are; narrative, descriptive, spoof, report, 

recount, analytical exposition, etc. Concerning the text type used in this research, the 

researcher used recount text. The following part is a brief explanation related to the 

text. 

e. Recount text  

1. Definition of Recount Text  

Recount text is a text that tells a reader a story or an activity that happened in the 

past. As stated by Coogan (2006, cited in Siswita and Al-Hafizh, 2004), recount text 

is a type of text that was written in purposes to retell the story to the readers or 

audience.  

Recount text itself included in a story genre. Genre is a type of text where it has 

the function, the structure of the text, and the characteristics of linguistics (Indahsari, 

2010). The structure of recount text consists of an orientation, events, and re-

orientation. Then, the text features of the recount text included who was involved, 

what happened, where the event took place and when it happened, noun or pronoun, 
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and past tense. Recount text aims to retell events in which the intentions intended to 

inform and entertain the readers. 

2. Structure of Recount Text 

 In this type of text, the structure consists of orientation, events, and re-

orientation.  

 

 

b. Orientation  

This part consists of the background information of the event. As stated by 

Cakrawati (2018), in the orientation, the writer provides the background 

information to make the reader or listener understand the text. This section should 

include who was involved, where it happened, and when it happened.   

c. Events  

According to Nisa' (2015), events usually recounted in chronological order. 

Then, as stated by Nurhidayat (2011), the event is a series of events explaining to 

the readers what happened in the story. To sum up, this part tells about what the 

writer wants to convey.  

d. Re-orientation  

Re-orientation described as the summary or the conclusion of the text and 

what the writer felt when it happened. 
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4. Difficulties in Writing Recount Text 

Some factors are causing writing a recount text is difficult for students in 

junior high school. As stated by Husna and Multazim (2019), the difficulty of recount 

text occurs because the students assume that it is difficult because they have to 

organize their ideas. Moreover, in writing recount texts, students also have to know 

the generic structure and language features of that text (Harris, Ansyar, & Radjab, 

2014). Even though junior high school students only learn the basics of recount text, 

they still face many obstacles. Siswita and Al-Hafizh (2004) explained that the factors 

that cause students to face many difficulties in writing recount text are the lack of 

vocabulary. They are too afraid of the grammatical error and have no idea to write. 

To solve those problems, the practical technique that the teacher uses may become an 

effective way to improve students' writing abilities in writing recount text. 

Example:  

In the Swimming Pool 

Yesterday, I went to the swimming pool with my friends. I brought my bag 

which was full of the things I need in the swimming pool.  

When we arrived there, I changed my clothes into a swimsuit. Then, I did a 

little warming up before getting into the pool. I used sunscreen to prevent sunlight 

burn my skin because this was such a hot day. In the middle of the time when 

swimming, I felt hungry, then I wore my bathing suit and ate the foods that I brought 

from home. After that, I went swimming again until I have done having fun. After 

swimming, I put on again my bathing suit, and went to the bathroom to rinse my 

body. I used shampoo to clean my hair and soap to clean my body. After that, I used a 

towel to dry my hair, and I combed my hair. I wore my clothes and put all the wet 

clothes into the plastic bag, so my bag would not get wet by water. 

Finally, I went home with my friends again happily. 
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B. Guided Writing 

1. The Definition of Guided Writing 

Good writing teachers work with students through guided practice, developing 

apprenticeships (Englert, Mariage, & Dunsmore, 2006). According to Englert and 

Dunsmore (2002), writing instruction should involve specific teaching in which 

teachers participate in modeling and promptness, and then step back to motivate 

learners to make decisions and solve problems while writing. Proper writing 

instruction should make the right writing elements and writing techniques, and it is 

understandable to inexperienced writers (Vaughn, Gersten, & Chard, 2000). For this 

reason, the guided lessons in Guided Writing refer to the fundamental nature of the 

guidance that experienced teachers provide when students write. 

Teaching with Guided Writing technique means teaching the writing process 

by explicitly modeling, supporting, and practicing it within instructional writing. 

Guided writing tasks are commonly performed in the classroom to engage 

individually with the students and the entire class. Guided Writing technique 

practices encourage students to learn how to write by giving them a partially 

completed draft or another form of the task (Tyner, 2004). Guided writing technique 

also defined as an instructional structure for small groups addressed to students who 

share similar needs at a particular time (Fountas & Pinnell, 2001). According to Frase 

(2008, as cited by Handayani, Nyoman, and Ni Made, 2013), the students can 

complete a shared writing experience together, or else a teacher may organize a small 
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group and model writing during a Guided Writing lesson. Guided writing lessons 

allow the teachers to give the students struggling with similar skills a mini-lesson or a 

re-teaching session. 

 

2. The Process of Guided Writing 

According to Reid (1993, p.25, as cited by Dyan, 2010), there are some steps 

in guided writing; they are: 

a. Model paragraph, the teacher provides a model of a recount text. The text may 

be written on board, on a carton, or copied onto the worksheet. Moreover, the 

first step is the students' need to concentrate on reading comprehension and 

then study the text's features and generic structures.   

b. Comprehension section, the teacher asks some of the questions about the 

necessary information about the text. 

c. Language-based exercise, it when the teacher gives exercise, which focuses 

on enriching vocabulary and structure. It can be in the form of transformation, 

substitution, or complete pattern drills. 

d. Oral composition, the students got a suggestion to what they have to write by 

a discussion, and the teacher makes an outline or a list of the key expressions 

on the board. It is used as the basis for students' writing. 

Students follow the model given by the teacher but involve some changes. 

Moreover, as stated by Oczkus (2007) in the implementation of a Guided Writing 
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technique, the teacher will give an example of how to write a good paragraph. Then, 

it continued by sharing ideas among the students. As a result, it can provide students 

with a benefit by enriched their knowledge and ideas in writing.         

3. The Stages of Guided Writing 

Guided writing can take place at a stage of the writing process. As Tyner (2004) 

stated, the Guided writing technique is an instructional writing context chiefly 

teaching the writing process through modeling, supporting, and practicing. Moreover, 

Parson (2001, p.13), state the stage of Guided writing activity as follow: 

a. Procedural skill, this stage focus on establishing the students to write 

independently. It is by giving the students appropriate materials based on what 

they needed. Moreover, this stage is essential in helping the students to 

manage their time and writing resources.  

b. Strategy skill, this stage includes a strong emphasis on word and sentence 

level work. 

c. Craft skill, this stage contains how to identify the features of text types, genre, 

writing models, and how to present non-fiction information on various forms. 

There is a focus on how writers and illustrators communicate ideas and stories 

to readers. 

4. The Advantages of Guided Writing 

Guided writing is an essential factor in writing strategies. Holdich and Chung 

(2003) indicated that guided writing provides more opportunities for beginner writers 
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to encourage them to form and redraw texts with specific criteria and make 

meaningful associations between paragraph, sentence, and word choice. Most 

importantly, through this writing approach, the teacher should provide a way to 

encourage them to explore their abilities by providing the opportunities for choice, 

peer reaction, and further scaffolding and how to motivate learners into self-writing 

(Oczkus, 2007). Also, Dean (2014) claims that guided writing is an excellent 

technique to employ in the learning classroom. Moreover, based on the Primary 

National Strategy (2007), there are some advantages of using guided writing for 

teaching writing: 

a. Enables the teacher to design the teaching to the needs of the group;  

b. To facilitates the teaching and learning of an individual student, although 

guided writing is a group activity focused on the needs of the group, the 

teacher can observe and respond to individuals within the group;  

c. Provides the teacher with the opportunity to extend and challenge more-able 

groups of children;  

d. Encourages the children to be active participants in discussions about writing; 

e. Builds confidence – the group are all grappling with the same issues;  

f. It allows the teacher to give immediate feedback on success and discuss 

further areas for improvement. 
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5. The Disadvantages of Guided Writing 

Despite the useful role of guided writing in assisting students in generating 

written work confidently, guided writing has several drawbacks. According to 

Holdich and Chung (2003), the first disadvantage of guided writing is that the 

teacher might give a limited model of text, especially the writing object has quite 

different characteristics. This situation may limit the students' creativity that they 

follow the text too closely. As a result, their writing might sound unnatural or 

become too far from the model text that leads them to make many mistakes. 

Furthermore, according to Reid (1993, p.27), another disadvantage of guided 

writing is that:   

“The exercises above closely reflect the behaviorist hypotheses: with constant 

practice of correct structures, students will learn the language and will, 

therefore, be able to transfer the repeated guided skills to original utterances. 

Research in second language acquisition, however, has demonstrated that 

language is not limited to stimulus-response behavior. Rather than language 

being directed from the outside, learning is a process that the learner controls 

and to which the learner contributes. Specifically, writing classes that stress 

repetition and accuracy while severely restricting composing and original 

thought serve more as grammar classes. (Reid, 1993, p. 27)”  

 

Indeed, guided writing only emphasizes the writing process. Consequently, the 

result of the writing activities is less suitable, particularly for students to discover the 

texts' real purpose because of the structural aspect of the text. 
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C. Students Perception 

1. Definition of Students Perception 

According to Nugrahaeni (2018), students' perception is their opinion toward 

something that the students get from the teaching and learning process and how they 

reach toward it. It means that students' perception is the students' point of view or 

thought, which emanates from what they see and feel during the class activity, in 

purpose to respond to what they have done and what they learned.  

2. The Function of Students Perception 

 The function of students' perception can interpret in several ways, which one 

of them is as a foundation for the success of learning. As cited by Fernández, 

Maulana, Inda-Caro, Helms, and García (2019), by getting the students perception 

makes better guidance in building daily teaching and learning behavior. Then, Rioz 

(2012) supported that even though the students' understanding depends on how the 

thought can accurate for assessing teacher knowledge or planning strategies, 

somehow, it could be useful if we see from the teaching strategies used. Moreover, by 

asking the students perception, it allows the teacher to carefully consider the students' 

needs and knowing the difference between what the students perceive and what they 

prefer (Hazari, 2014). Regarding those functions, the researcher felt the need to 

explore students' perceptions of the implementation of the Guided Writing technique.  
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CHAPTER III 

RESEARCH METHODOLOGY 

 

This chapter discusses the research methodology used to investigate the 

effectiveness of guided writing techniques in improving students’ writing 

performance. It includes four sections: research design, research setting, population, 

sample, research instrument, data collection methods, and data analysis.  

A. Research Design 

This study deals with the use of Guided writing techniques to improve writing 

performance. The research design applied in this study was quasi-experimental 

research. According to Creswell (2002), quasi-experimental research requires a 

comprehensive data collection, analysis, and interpretation of quantitative data.  

Moreover, Sugiyono (2015) states that quasi-experimental research aims to know 

whether there is an effect or not on the technique used of a study by giving a 

treatment. Therefore, this study aims to determine the effect of students who receive 

the treatment (experimental class) and students who do not receive the treatment 

(control class). Then, both groups were given a pre-test in the first meeting and post-

test in the last meeting. Moreover, the post-test investigates whether there are 

different results between the pre-test. The result of the two tests was analyzed using 

SPSS 16 Windows and some statistical formula. The treatment refers to the use of a 

technique named Guided Writing technique. Furthermore, this technique conclusively 

is shown from the improvement of students' writing scores. 
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This study also gave the students in the experimental class a questionnaire sheet. 

The questionnaires were given in the last meeting after the students had already 

finished the post-test. Moreover, it consists of some questions about the use of the 

technique and aims to determine the students' opinions on whether this technique 

helps the students in writing.  

B. Research Setting 

This study deals with the use of Guided writing techniques to improve writing 

performance. Therefore, the research design applied in this study was experimental 

research. According to Creswell (2002), the experiment research requires the detail of 

data collection, analysis, and interpretation of quantitative data.  

C. Population and Sample 

1. Population  

According to Mackey and Gass (2005), the population includes all instances of 

individuals or situations that have characteristics. Therefore, the population of this 

study ware all students in the second grade for the academic year 2019 to 2020. It 

consists of nine classes with a total of 841 students. The number of second-grade 

students is as follows: 

 

 

 



 

 

32 

 

 

 

 

 

 

 

 

 

 

 

2. Sample  

The sample is a part of the population that the research takes out to examine. 

Thus, the sample is a group of populations selected from the target population. The 

technique to choose the participants in this study was a quasi-experimental 

research. As stated by Rogers and Revesz (2019), quasi-experimental design to 

identify the relationship between independent and dependent variables. Hence, in 

this study they were two class selected. The participants were students in VIII-1 

class and VIII-3 ranging in age from 14-15 years old. Furthermore, the sample of 

this research was 64 students, which consisted of 32 students from class VIII-3 

No Class Male Female Total 

1 VIII-1 16 16 32 

2 VIII-2 14 18 32 

3 VIII-3 17 15 32 

4 VIII-4 12 21 33 

5 VIII-5 12 20 32 

6 VIII-6 13 19 32 

7 VIII-7 15 17 32 

8 VIII-8 15 17 32 

9 VIII-9 14 18 32 

Total 128 161 289 

Table 3. 1  

The Number of Second Grade Students 
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served as the experimental class, and 32 students from class VIII-1 served as the 

control class.  

D. Research Instrument 

In this study, the researcher used two techniques of research instrument in 

collecting the data, there are tests and questionnaires. As stated by Anggoro 

(2002), the research instrument is a tool used to gather essential data. Due to the 

type of this study was quasi-experimental design, this study consisted of two 

classes, namely experimental class and control class. The experimental class is a 

class which the Guided writing technique applied, while the control class were 

taught by using a traditional method for teaching writing. It aims to find out the 

significant result between the experimental class and the control class. The first 

instrument used to collect the data was a written test (pre-test and post-test) 

focused on writing recount text. Then, the second instrument was a questionnaire 

which there 10 close-ended questions delivered only to the students in the 

experimental class.  

The first instrument for collecting the data in this study was by asking the 

students in both classes to write a recount text based on the composition of a 

determined topic. The time allocation for each meetings was 2 x 40 minutes for 

four meetings. Then, the first and fourth meetings which were used for pre-test 

and post-test were not included as the treatment. Following Reid (1993), the 

process of Guided Writing technique was done in four process, these were; model 
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paragraph, comprehension section, language-based exercise, and oral 

composition. 

 In the first meeting, after the researcher gave a lesson, the researcher gave a 

pre-test to the students to get a baseline for the writing performance of all the 

participants. The pre-test was by asking the students to do a writing task in terms 

of a recount text entitled “Bad Experience”. In the second, which started the 

treatment, the researcher continued to explain the definition of recount text and 

the purpose, generic structure, language features, and characteristics of recount 

text to the experimental class. Furthermore, the researcher explained the various 

aspects of writing, namely, content, vocabulary, grammar, spelling, and 

punctuation. Then, the researcher explained the first process of the Guided 

Writing technique, which is a model paragraph. From the second and the third 

meeting, the researcher continued further steps in the Guided Writing technique.  

At the last meeting, the researcher gave a post-test for both classes to 

determine the progress of the teaching process and measure the students’ writing 

performance. The post-test task was by asking the students to write a recount text 

entitled “Holiday Experience”.  

Moreover, as the second instrument, some questionnaire sheets were delivered 

only to the experimental class participants. It aimed to investigate the students’ 

perception after the technique applied. Moreover, in the questionnaire sheets, the 

questions were set out in a very systematic way that had ten questions to be 
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answered. Then, students were asked to read the questions and then chose the 

answer based on their opinion.  

E. Data Collection Method 

1. Test 

In this study, a test designed to measure the students’ ability in writing. Thus, 

the test requires the teacher to describe their students’ performance to reveal how 

well the students’ learning targeted content (Cruickshank, Jenkins, & Metcalf, 

2006). Meanwhile, the technique used in this research eliciting the data concerning 

students’ writing skills was a written test. In this research, the applied tests were 

pre-test and post-test.  

To know the students’ writing ability, the researcher gave the pre-test and the 

post-test for both classes. First, the researcher gave a brief explanation concerning 

the language features and generic structure of recount text. Then, the students had 

to make a recount text entitled “My Bad Experience”. Then, to check the 

difference score between the experimental class and the control class, the 

researcher provided a post-test in the last meeting. The students had to make a 

recount text with the topic “Holiday Experience”.  The sample of the test as 

follows: 
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a. In experimental Class 

In this study, the experimental class was a class given a treatment of the 

Guided Writing technique. The following stages are the stage of the 

implementation of the Guided Writing technique applied in the experimental class: 

1. First meeting 

The first meeting for the experimental class conducted on March 4th, 

2020. There were 34 students in the class. For the first time, the researcher 

greeted the students and introduced herself to them. Then, the researcher 

explained about recount text and gave a test to the students. In the pre-test, 

the researcher asked the students to write about “My Bad Experience”.  
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2. Second and Third meetings 

The second and third meetings were for the treatment of experimental 

teaching by using the Guided writing technique.  

3. Fourth meeting 

Finally, at the four fourth meeting on March 13th, 2020, the researcher 

administered the post-test to the experimental class to find out whether 

there was an improvement in students’ writing performance by using 

guided writing techniques. The researcher asked the student to write a 

recount text about “Holiday Experience”.  

b. In control class 

The researcher also did four meetings for this class. The first meeting in the 

control class conducted on March 3rd, 2020. For the first meeting, the 

researcher greeted the students, checked the attendance list, and introduced 

herself. After doing it, the researcher started the class by explaining about 

recount text. 

While in control class, the second meeting held on March 6th, 2020, 

and the third meeting held on March 10th, 2020. The researcher explained the 

material about recount text and asked them to write about recount text based 

on their experience and the information they had. The last meeting held on 

March 13th, 2020, the students also did the post-test.  
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2. Questionnaire 

The questionnaire sheets were delivered to the students in the experimental 

class. The treatment applied after the completion of the post-test. Moreover, it 

was conducted in purpose to know their opinions about using Guided Writing 

technique in learning writing recount text.  There were several items with closed-

ended questions aimed to verify and confirm the information in a simple answer. 

The questionnaire was formulated into 10 questions and provided in Bahasa to 

make them easier understood the questions that given by the researcher. The 

sample of questionnaire as follows: 
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The measurement in this instrument used a Likert Scale. As stated by Joshi, 

Kale, Chandel, and Pal (2015), the Likert Scale used to ask participants of a study 

to show their levels of agreement (from strongly agree and strongly disagree) with 

the given statement (items) on a metric scale.  There is a five-level agreement in 

which strongly agree, agree, neutral, disagree, and strongly disagree. 

Table 3. 2  

Likert’s Scales 

Description Scales 

1. Strongly Disagree 1 

2. Disagree 2 

3. Neutral 3 

4. Agree 4 

5. Strongly Agree 5 

Source: Juliandi, Irfan, and Manurung, (2014) 

F. Data Analysis 

The data analysis of this study was quantitative, which the data measured in 

numbers. Moreover, this research used some steps in analyzing data, such as 

analyzing scoring techniques, analyzing mean scores of pre-test and post-test and 

standard deviation by using SPSS 16.0 Windows, and analyzing t-test and hypothesis.  
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1. Scoring Technique 

As the researcher mentioned before, the score had conducted in both tests (pre-test 

and post-test) in both classes. Moreover, to assess the result of students’ writing 

skills, the researcher used five criteria proposed by Douglas (2004). The requirements 

are (1) organization, (2) content, (3) grammar, (4) vocabulary, and (5) mechanics. 

Each of the components is scored based on the scoring table proposed by Nursidah, 

Rufinus, and Sada (2003), the scored as follow: 

Table 3. 3  

Scoring Table 

The items to be 

evaluated 

Score 

a. Content 

Orientation  

Event 

Reorientation  

30 

a. Vocabulary  25 

b. Grammar  20 

c. Spelling 15 

d. Punctuation & 

Capitalization  

10 

Total Score                    100 
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Therefore, the five criteria are essential to measuring the students’ writing quality. 

Moreover, this study using the Harrison scoring technique to assess the students’ test 

of writing. As cited by Nursidah, Rufinus, and Sada (2003), the scoring procedure 

stated by Harrison school as follow:  

Table 3. 4  

Scoring Technique of Writing Skill Based on Teacher Handbook of Harrison school 

(2016) 

The items to be 

Evaluated 

Score Explanation 

1. Content 

a. Orientation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

b. Event 

10-9 - Show the complete parts of orientation that are; 

the people involved, the time, the places and 

the situation which make the readers 

understand and interest to read the story. 

- Well focused idea based on the topic of an 

activity. 

8-7 - Does not show one part of the orientation, e.g. 

there is no place. Therefore, the reader has not 

received the complete information from the 

story. 

- The writer focuses the idea based on the topic 

of an activity 

6-5 - Does not show two parts of the orientation. 

Therefore, the readers get confused the story 

given. 

- The writer focuses idea based on the topic of an 

activity. 

4-3 - Does not show three parts of the orientation. 

Therefore, the story is hard to understand for 

the readers. 

- The writer does not focus the idea based on the 

topic of an activity. 

2-0 - Directly explains the events without 

orientation. 

- The writer not focuses idea based on the topic 

of an activity 

10-9 - States more than two events in a logical order 
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c. Reorientation  

and has unity in each event that makes the story 

flow in coherence. 

8-7 - States two events in a logical order and has 

unity in each event that makes the story flow in 

coherence. 

6-5 - Stated two events but has no unity in each 

events that disturb the coherence of story 

4-3 - Stated only one event and the story has unity so 

the story is easy to understand 

2-0 - Stated only one event and the story has no 

unity so the story is not easy to understand 

10-9 - Show the complete parts of reorientation that 

are; signals the end, summarizes the story and 

leaves his/her comment. Therefore, readers get 

the idea of story. 

- The idea of personal opinions about the topic 

or event is clear 

8-7 - Does not show one part of reorientation, but the 

reader still gets the idea of story 

- The idea of personal opinions about the topic 

or event is unclear 

6-5 - Does not show two parts of reorientation but 

the reader still gets the idea of story 

- The idea of personal opinions about the topic 

or event is unclear 

4-3 - End the story with short comment but the 

reader still gets the idea of story 

- The idea of personal opinions about the topic 

or event is unclear 

2-0 - End the story without any comments, signals or 

summary. Then, the reader does not realize that 

story has finished. 

- The idea of personal opinions about the topic 

or event is unclear 

2. Vocabulary 25-24 - The paragraph shows that the usage of words 

such as noun, action verbs, conjunction and 

adjectives is used appropriately. 

23-22 - 1-3 errors of words form such as noun, action 

verbs, conjunction and adjective show in the 

paragraph but the meaning is not obscured. 

21-20 - 4-6 errors of words form such as noun, action 

verb, conjunction and adjectives show in the 
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paragraph and the meaning is not obscured.  

19-18 - 7-9 errors of words form such as noun, action 

verb, conjunction and adjectives shows in the 

paragraph and the meaning is not obscured.  

17-0 - More than 9 errors of word forms, the 

paragraph does not show that the writer 

understands the usage of words such as noun 

action verb, and conjunction. 

3. Grammar 20-19 - The paragraph contains complete sentences and 

correct in form of past tense. 

18-17 - Mostly complete sentences. There are 1-3 

errors in form of past tense. 

16-15 - There are 4-6 errors in form of past tense. 

14-13 - There are 7-9 errors in form of past tense. 

12-0 - More than 9 errors in form of past tense, so the 

paragraph shows that the writer does not master 

the grammar or not enough to be evaluated in 

form of past tense. 

4. Spelling  15-14 - The words are correct in writing, so the writer 

is good in spelling. 

13-12 - Makes 1-3 errors in spelling in the story 

11-10 - Makes 4-6 errors in spelling in the story 

9-8 - Makes 7-9 errors in spelling in the story 

7-0 - Makes more than 9 errors in spelling in the 

story 

5. Punctuation 10-9 - The paragraph shows that there are no mistakes 

in using period and comma and capitalization, 

so the paragraph is exceptionally easy to read 

8-7 - The paragraph shows that 1or 2 mistake in 

using period and comma and capitalization, but 

the paragraph is still easy to read. 

6-5 - The paragraph shows that 3 to 5 mistake in 

using period and comma and capitalization. 

4-3 - The paragraph shows that 5 to 7 mistake in 

using period and comma and capitalization. 

2-0 - The paragraph shows more than 7 mistakes in 

using period and comma and capitalization, the 

writer does not master the usage of punctuation 

and capitalization. 

Teacher Handbook of Harrison school 2016 (as cited in Nursidah, Rufinus, and Sada, 

2003) 
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After the researcher assessed and calculated all components through the result of 

the pre-test and post-test, the researcher classified the students’ writing ability based 

on their scores. The following table is the classification of students’ proficiency in 

writing divided into five categories, as proposed by Masidjo (1980): 

Table 3. 5  

Classification of Students' ability in Writing 

No Score Value Category 

1 90 – 100 A Excellent 

2 80 – 89 B Very good 

3 65 – 79 C Good 

4 55 – 64 D Enough 

5 0 – 54 E Bad 

 

After finishing scoring the students’ writing by using the criteria above, the 

researcher used some statistical procedures to calculate in this below:  

2. Test 

The test used as the instrument of this study to find out how the Guided Writing 

technique effect students' writing performance at SMPN 3 Banda Aceh. In this 

research, there are two tests, pre-test, and post-test. The pre-test used to know the 

students' pre-existing writing ability. Then, the post-test utilized to identify the 
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effect of the Guided Writing technique on students' writing performance in writing 

recount text. 

The researcher used SPSS 16.0 Windows for evaluating the results of the pre-

test and post-test to determine the mean score. Moreover, the researcher used 

several formulas for getting the results of the standard deviation and the t-test. 

Then, from the result of the t-test, the Hypothesis will be analyzed. The following 

patterns used to classify score: 

a. Standard Deviation 

The standard deviation used to count individual score measurements. Sudjana 

(2002) stated that standard deviation is a statistic that describes the total variation 

in a measured process characteristic. The formula of standard deviation is as 

follow: 

 

1

2

2





 

n

n

D
D

Sd  

Source: Sudjana (2001, p. 95) 

In which: 

Sd = Standard deviation 

D = difference 

n = the number of samples 
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b. t-Test  

To analyze the hypothesis, the writer used a t-test to measure the differences of 

the means the post-test from the experimental and control class. Hasan (2003) 

stated that a t-test administered to calculate the differences between the two mean 

scores for statistical significance. The first step was finding at-value. Then, the t-

value compared with the t-table. The formula of t-value could be written as follow: 

n

S

XX
t

d

ab 
  

Source: Massa (2016) 

In which: 

t  = t-value 

 ̅a = the mean pre-test score  

 ̅b = the mean post-test score 

Sd = Standard Deviation  

n = the number of samples 

After getting the result of t-test, the hypothesis of this study was tested by the 

following criteria: 

1. Rejecting null hypothesis (Ho) and accepting alternative hypothesis (Ha) if 

the tvalue was higher than ttable (tvalue > ttable). 
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2. Accepting null hypothesis (Ho) and rejecting alternative hypothesis (Ha) if 

ttable was higher than tvalue (ttable > tvalue). 

 

3. Questionnaire  

In this research, the researcher used a questionnaire to achieve more concretes 

information. To count the percentage from the frequency of the answer, the 

researcher used a simple statistical formula with a cumulative frequency 

distribution method. To collect data, the researcher used the following formulas: 

    
 

 
       

Source: Arikunto and Jabar (2010) 

Where: 

 P = percentage 

 f  = frequency 

 n = number of sample 

 100%  = constant value 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

 This chapter presents the results of the current study and discussion. This 

presentation is organized based on the hypothesis that guides this study, and the 

writing test was collected to investigate students writing performance. There were 

two tests conducted by the researcher, and those are pre-test and post-test. Then, the 

questionnaire sheets conducted to analyze the students’ perceptions according to the 

researchers' technique.  

A. The analyses of the pre- and post-tests 

After conducting the pre-test and post-test in control class and experimental class, 

the students writing scores can be seen in the following table: 

Table 4. 1  

Students’ Score from Pre-test and Post-test of Students of VIII - 1 (Control Class) and 

VIII - 3 (Experimental Class) 

No 
Control 

Class 

Pre-

test 

(Xa) 

Post

-test 

(Xb) 

 

 D 

 

D2 
No 

Experime

-ntal 

Class 

Pre-

test 

(Xa) 

Post

-test 

(Xb) 

 

 D 

 

D2 

1 AZR 30 50 20 400 1 FW 75 82 7 49 

2 AHP 70 75 5 25 2 GFA 80 85 5 25 

3 AS 50 60 10 100 3 HYP 65 75 10 100 

4 CRZ 75 75 0 0 4 IFM 43 81 38 1444 

5 CRZ 60 60 0 0 5 JN 78 91 13 169 

6 DPL 80 85 5 25 6 MA 65 80 15 225 

7 DAFJ 60 40 -20 400 7 MAZS 65 70 5 25 

8 GM 70 80 10 100 8 MKF 40 65 25 625 
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9 HBI 80 85 5 25 9 MR 40 60 20 400 
10 HK 82 80 -2 4 10 MAF 68 78 10 100 
11 IWS 40 45 5 25 11 MHDS 30 75 45 2025 
12 LKF 40 85 45 2025 12 MJ 40 70 30 900 
13 MA 50 60 10 100 13 MN 30 75 45 2025 
14 MAKA 65 70 5 25 14 NR 40 80 40 1600 
15 MFK 50 50 0 0 15 NF 65 75 10 100 
16 MFAF 70 75 5 25 16 PH 65 85 20 400 
17 MRS 35 35 0 0 17 QFK 60 80 20 400 
18 MAM 65 70 5 25 18 RFG 50 70 20 400 
19 MAAT 70 75 5 25 19 RNP 79 82 3 9 
20 MGM 81 85 4 16 20 RM 72 80 8 64 
21 NAR 50 40 -10 100 21 RAB 60 80 20 400 
22 RMS 75 80 5 25 22 SA 81 90 9 81 

      23 YH 50 75 25 625 

      24 ZF 74 86 12 144 

      25 MS 68 82 14 196 

      26 SLN 30 45 15 225 
      27 BAA 45 80 35 1225 
      28 MF 55 78 23 529 

∑  1348 1460 112 3470 ∑  1613 2155 542 14510 

 

After the pre-test and post-test scores were calculated, from a total of 62 

participants in the control and the experimental class, only 50 participants' data were 

used in this research. It is based on the needs of this study, where the pre-test and 

post-test data score needed on each participant. It aims to know the range of the 

writing score improvements from pre-test to the post-test. However, in this study, 12 

participants did not attend the class in the pre-test or the post-test. Hence, their data 

does not include in this study. 
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1. Finding the mean score of pre-test and post-test 

Based on the table presented above, the total score of the pre-test was 1348, 

and the post-test was 1460, in the control class. Moreover, in the experimental 

class, the overall pre-test score was 1613, and the post-test was 2155. Then, the 

researcher used the SPSS 16 Windows to determine the mean scores of pre-test 

and post-test. The aim of getting the mean scores of pre-test and post-test is to 

know whether there was a significant difference between both tests. The result of 

the mean score as follows:  

Table 4. 2  

Descriptive analysis of Pre-test in control and experimental class 

 

 

 

 

 

 

Report

Pretest

22 28 50

30.00 30.00 30.00

82.00 81.00 82.00

65.00 62.50 65.00

61.27 57.61 59.22

15.91 16.36 16.10

253.06 267.51 259.24

N

Minimum

Maximum

Median

Mean

Std. Deviation

Variance

Control Experimental Total

Class
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Table 4. 3  

Descriptive analysis of Post-test in control and experimental class 

 

Based on the tables above, it showed that between the two tests, the minimum 

score was 30, and the maximum score was 91. The maximum score found in Table 

4.3 in the experimental class and the minimum score found in the two classes in 

Table 4.2. Then, the mean score for both classes and tests showed that there was a 

significant difference. In which, in the pre-test, the control class score was 61.27. 

However, in the experimental class was 57.61, moreover, in the post-test, the mean 

score was 76.96. Then, the control class score was 66.36. To conclude, there was a 

significant difference between the score in the experimental class rather than in the 

control class. Moreover, the result shows that the students’ in the experimental class 

scores in the post-test got better results than in the pre-test. It means that the treatment 

used in this class is successful in improving the students writing performance.  

 

 

Report

Postest

22 28 50

35.00 45.00 35.00

85.00 91.00 91.00

72.50 80.00 75.00

66.36 76.96 72.30

16.56 9.32 13.92

274.24 86.85 193.64

N

Minimum

Maximum

Median

Mean

Std. Deviation

Variance

Control Experimental Total

Class
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2. Finding the score of standard deviation of two test  

Next, after the researcher finds out the mean scores of pre-test and post-test, 

the researcher used a standard deviation to calculate how individual measurement 

that expected to deviate from the mean on average. The formula of standard 

deviation presented below: 

 

1

2

2





 

n

n

D
D

Sd  

 

a. Standard deviation in the control class 

 

 

1

2

2





 

n

n

D
D

Sd  

 

122

22
112

3470
2

2




dS  

     
21

182,5703470 
  

       
21

818,2899
  

       087,138  

087,138dS   751,11  
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b. Standard deviation in the experimental class  

 

1

2

2





 

n

n

D
D

Sd  

 

128

28
542

14510
2

2




dS  

        
27

571,1049114510 
  

          
27

429,4018
  

          831,148  

831,148dS     200,12  

 

3. t – test Score Calculating  

T score used to find out the significant differences between the pre-test and 

post-test. The calculation was as follow: 

n

S

XX
t

d

ab 
  

a. t-test in the control class 

n

S

XX
t

d

ab 
  

22

751,11

27,6136,66 
t  



 

 

54 

t 
505,2

09,5
  

t 032,2  

b. t-test in the experimental class  

n

S

XX
t

d

ab 


 

28

200,12

61,5796,76 
t

 

t 
306,2

36,19
  

 t  396,8  

B. Test of Hypothesis  

Based on the hypothesis stated in chapter one, the writer could discuss the answer 

of it briefly in this section. The researcher used the result of the t-score analysis in 

testing the hypothesis. Moreover, examining the t-score is by referring to the t-table 

examination at a significant level of 5% (        with the degree of freedom (df) 

 n-1. Then, comparing the differentiation score and the t-score that got in each 

class.  

In the control class, as the researcher mentioned above, the t-score was 2.032, and 

the degree of freedom is 21, where the significant table (t5% = 2.080). Therefore, it 

found that the score of the t-score was lower than the t-table at the level of 5%, where 
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2.032 < 2.080. Because the t-score is lower than the t-table, it showed no significant 

differences in the writing ability in the pre-test and post-test in the control class. 

However, in the experimental class score, the t-score was 8.396, with the degree of 

freedom is 27 wherein the t-table showed 2.057. Then, it found that the t-score in the 

experimental class is higher than the t-table at the 5% level, where 8.396 > 2.057. It 

showed that there were significant differences in the ability in writing recount text 

using Guided writing technique. To conclude, based on the researchers' explanation, 

this study found a significant score difference between the students taught using the 

Guided writing technique and the students who taught without using the Guided 

writing technique. Therefore, the alternative hypothesis (Ha) was accepted, and the 

null hypothesis (Ho) refused. It means that using the Guided writing technique 

improved students' ability in writing recount text`. 

C. The analysis of the questionnaires 

The questionnaire sheets distributed to gain information on the students’ 

responses to Guided writing techniques in the experimental class. It consisted of 10 

close-ended questions related to the implementation of the prediction strategy. As 

mentioned in chapter III, the data of the questionnaire analyzed by using the 

following formula: 
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Table 4. 4  

The Frequency / Percentage of Questionnaire 

No Statement 

Frequency/ Percentage (%) 

SA A N DS SDS 

1 I like English subject 
12 

(43%) 

13 

(46%) 

3 

(11%) 

- - 

2 
I like writing session in 

English 

11 

(39%) 

12 

(43%) 

5 

(18%) 

- - 

3 
Learning recount text in 

my school is interesting 

11 

(39%) 

9 

(32%) 

8 

(29%) 

- - 

4 

I interest in Guided writing 

technique that used by the 

researcher 

17 

(61%) 

6 

(21%) 

5 

(18%) 

- - 

5 

I like guided writing 

techniques in writing 

recount text. 

18 

(64%) 

8 

(29%) 

2 

(7%) 

- - 

6 

The classroom atmosphere 

becomes enjoyable after 

being given to learn using 

guided writing technique. 

16 

(57%) 

9 

(32%) 

3 

(11%) 

- - 

7 

The use of Guided writing 

technique can improve my 

writing ability 

12 

(43%) 

11 

(39%) 

5 

(18%) 

- - 

8 

The use of Guided writing 

techniques can improve my 

understanding of how to 

write well. 

16 

(57%) 

10 

(36%) 

2 

(7%) 

- - 

9 

The use of Guided writing 

techniques helped me to 

improve my writing in 

recount text become better. 

16 

(57%) 

8 

(29%) 

4 

(14%) 

- - 

10 

This technique needs to be 

applied in learning writing 

in English subject. 

21 

(75%) 

6 

(21%) 

1 

(4%) 

- - 
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Total 
150 

(535) 

92 

(328) 

38 

(137) 

- - 

Equation Degree 
15 

(53.5) 

9.2 

(32.8) 

3.8 

(13.7) 

- - 

Percentage 53.5% 32.8% 13.7% 
- - 

 

Notes: 

SA : Strongly agree 

A : Agree 

N : Neutral 

DS : Disagree 

SDS : Strongly Disagree 

 

Table 4.3 shows the frequency of the answers of 30 students taught in class 

VIII-3 of SMP Negeri 3 Banda Aceh as in the following:  

1. Strongly Agree (5) : 53.5 % 

2. Agree (4)   : 32.8 %_+ 

  86.3 % 

3. Neutral (3)   :13.7 % 

4. Disagree (2)  : 0 

5. Strongly disagree  : 0 

The students’ answers to the questionnaires above show that the percentage of 

respondents strongly agree and agree with 86.3 % and neutral 13.7 %. However, the 

answer disagrees and strongly disagree not found. Therefore, it means that the answer 

strongly agrees, agree, and neutral was higher than in the answers disagrees and 
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strongly disagree. In other words, this technique proved that the Guided writing 

technique could increase students’ interest and writing ability. 

D. Discussions 

 This study aims to investigate whether the Guided Writing technique affects 

students' writing performance and to find out the eighth-grade students of SMPN 3 

Banda Aceh perceptions in using the Guided Writing technique. Based on the 

findings in his research, this study found that the learning process using the Guided 

Writing technique showed the students better scores after the method applied. It 

confirms the findings of Deviani, Sofian, and Suhartono (2018) and the findings of 

Suhaebi (2016) study that the Guided Writing technique effectively improves student 

writing performance. The mean of the students' scores of students who were taught by 

the Guided Writing technique was higher than the students who taught without using 

the Guided Writing technique. 

The findings of this study have similarities as well as differences with the 

previous studies. The results of this study are similar to Deviani, Sofian, and 

Suhartono (2018) study. Deviani, Sofian, and Suhartono (2018) found that the writing 

test mean score improved significantly after the technique applied in the experimental 

class. In the post-test, the mean score was 76. However, in the pre-test, the mean 

score was 55.2. Meanwhile, in this study, the writing test score also improved, where 

the mean score of the post-test was 76.96, and the mean score of the pre-test was 

57.61.  
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Moreover, the result of this study showed that the mean score of the pre-test in the 

experimental class was 57.61, and the mean score of the control class was 61.27. 

Therefore, it means that the score in both groups is different. It showed by the result 

which the score in the control class is 3.66 points higher than in the experimental 

group. 

However, after the Guided Writing technique applied in the experimental class, 

the researcher found the disparate mean score in the post-test. The mean score of the 

post-test in the experimental class was 76.69, and the control class 66.36. Thus, it 

showed that the score in the experimental class is better rather than the score in the 

control class. The explanation above shows there is a significant difference between 

the students' who taught by the Guided Writing technique and the students who 

taught without the Guided Writing technique. In terms of quantitative data, there was 

an improvement in the students' achievement. It showed in the results of the pre-test 

and post-test in both classes. These achievements prove that the implementation of 

the Guided Writing technique was successful in effecting students writing 

performance in writing recount text.   

Furthermore, the researcher also examined the hypothesis by using a t-test (to). It 

used to measure and analyze the significant difference between two means of 

experimental class and control class. The result of the calculation of the t-test 

compared to t-table. The control class score is 2.032, and the table's critical value for 

the degree of freedom score 21 is t5% = 2.080. Therefore, it found that the score is 

lower than the table at the 5% level, where 2.032 < 2.080. However, the result of the 
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t-test in the experimental class is different than in the control class. The score in the 

experimental class is 8.389, and the critical value of the table for the degree of 

freedom score 27 is t5% = 2.052. Therefore, the score is higher than t-table at the 

level of 5%, where 8.389 > 2.052. Moreover, it showed the alternative hypothesis 

(Ha) is accepted, and the null hypothesis (H0) rejected. Therefore, it answered the 

first research question: Applying the Guided Writing technique improved the 

students' writing recount text. This finding also found in a study conducted by 

Anggara (2013), the study analyzed the hypothesis and the data with the statistical 

calculation of Levene-Independent Sample of ANOVA using IBM SPSS 21 for the 

computer program, with the result of Sig. (2-tailed) it showed a significant score of 

the group was 0.002, which less than the significance level of 0.05. Therefore, 

Anggara (2013) found that the null hypothesis (H0) was rejected and the alternative 

hypothesis (Ha) was accepted.   

The findings of the current study that the researcher mentioned before showed a 

significant difference between guided class and unguided class. This study's results 

are in line with many previous studies that focused on the use of the Guided Writing 

technique. As a study conducted by Titisari (2015), she found that applying the 

Guided Writing technique improved the students' writing skills. She also concluded 

that guided writing helps the students compose a text and express their ideas (Titisari, 

2015). In other words, students can produce text easier. 

Furthermore, this technique able to increase students' motivation to learn English, 

especially in writing skills, showed that when the researcher taught the Guided 
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writing technique in the process of learning, the students' enthusiasm was higher. 

Therefore, it also made the students become more interested in writing and helped 

them to get a successful result in teaching writing. Similar findings also found by 

Dani (2014), his findings showed that after the technique applied, the students' 

learning behavior such attitudes and motivation were positively changed. Dani (2014) 

stated that through the Guided writing technique, the students could not only produce 

better text but also showed greater motivation to follow the teaching and learning 

process.  

The students' questionnaire result showed that the percentage of answers (strongly 

agree and agree, and neutral) was 86.3 % and neutral 13.7 %. However, the answers 

(disagree and strongly disagree) not found. Therefore, it means that the answer 

strongly agrees and agrees, and neutral were higher than the answer strongly 

disagrees and disagree. In other words, this technique proved that the use of the 

Guided Writing technique could increase students' interest and ability in writing. 

Therefore, the answer showed to the successful experiment that the researcher applied 

to the students. 

 

. 
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HAPTER V 

CONCLUSION AND RECOMMENDATION 

 

This chapter presents conclusions of this study and recommendations for 

future research.  

A. Conclusion 

After completing this research, the researcher draws some conclusions and 

suggestions using the Guided Writing technique to improve students' writing skills. 

As presented in the first chapter, the purpose of this study is to examine the use of 

guided writing techniques to enhance the students' writing skills.  

Based on the research results and discussions, the researcher concludes that the 

Guided Writing technique improved students' writing ability, which is proven by the 

improvement of students' learning outcomes. The mean score of the post-test for the 

experimental class is higher than of the pre-test (76.96 > 57.61). It showed that there 

is a significant difference in score between two means score. Meanwhile, the mean 

score of the post-test for the control class only has 5.09 points difference than the pre-

test (66.36 > 61.27), which means there is no significant difference between the two 

means of pre-test and post-test. Therefore, the result shows that there is no significant 

improvement in writing for the control class. Therefore, it concluded that the 

development of learning outcomes was due to the Guided Writing technique. 

Moreover, based on the t-test analysis, the obtained t-test score in the 

experimental class (8.396) is higher than the critical score at the degree of freedom 



63 
 

 

27, which is 2.052, proving that the alternative hypothesis of this study is accepted 

and the null hypothesis rejected. Therefore, it indicates that the Guided Writing 

technique positively impacts students' writing ability.  

Finally, based on the questionnaire's analysis, this study found positive responses 

regarding the guided technique implemented in the class. 93% of the students stated 

that they like learning writing recount text by using the Guided Writing technique, 

and 7% of them choose to be neutral for this question. Moreover, 82% of the students 

agreed that using the Guided Writing technique helps the students improved their 

writing ability in writing recount text. The explanations above tell the students' 

perception that their writing ability improved after the Guided Writing technique 

applied. 

B. Recommendation 

The findings of this research show that there was a significant improvement in 

students writing ability after they were taught by applying the Guided Writing 

technique. Concerning to the implementation of the Guided Writing technique in this 

study, there are some recommendation: 

1. As the researcher experience in applying the Guided Writing technique at 

SMPN 3 Banda Aceh, the researcher suggests to the further researchers to set a 

well-preparation, especially in time management. It because the implementation 

of the Guided Writing needs more time for the teacher to guide each student in 

the participants. 
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2. The Guided Writing technique is an appropriate for teaching technique which 

can use to the students at all levels. Besides, this technique helps students 

improve their writing skills, reduce their anxiety, and make the students more 

active in the process of writing. Therefore, the researcher recommends this 

technique to be applied in the process of teaching and learning. It is because this 

technique is suitable to be used to students from the beginner level to the 

advanced level. 

3. The teacher can apply the Guided Writing technique in the writing process so 

the students can obtain more opportunities to learn, discover meaningful 

knowledge by themselves or in a group, and discuss their writing with their 

friend. Moreover, it enables to make the students be more active and enjoy the 

writing activity during the teaching and learning process. 

4. Moreover, to improve students' writing skills, the students must be critical and 

active in class during the teaching and learning process. They should not be 

reluctant to ask their teacher for any difficulties that they faced in learning 

writing skills. Besides, the teachers must always try to create a comfortable 

atmosphere to make students feel enjoy and less stressed in learning. 

5. For the further researcher, this technique can be implemented in exploring 

students’ skill in writing essay as a research. 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

 

Sekolah : SMP NEGERI 3 BANDA ACEH 

Mata Pelajaran : BAHASA INGGRIS 

Kelas / Semester : VIII / GANJIL 

Materi Pokok : RECOUNT TEXT 

Alokasi Waktu : 2 Minggu x 2 Jam Pelajaran @40Menit 

(Pertemuan 1-4)  

 

 

A. Tujuan Pembelajaran 

Melalui kegiatan pembelajaran pada materi ini siswa diharapkan mampu: 

KI I : Menghargai dan menghayatiajaran agama yang dianutnya 

 

KI 2 : Menghargai dan menghayati perilaku jujur, disiplin,tanggung 

jawab,peduli (toleransi,gotongroyong),santun,percaya diri dalam 

berinteraksi secara efektif dengan lingkungan sosial dan alam dalam 

jangkauan. 

 

KI 4  :Memahami dan menerapkan pengetahuan (faktual,konseptualdan 

prosedural) berdasarkan rasa ingin tahunya tentang ilmu 

pengetahuan,teknologi,seni,budaya terkait fenomena dan kejadian tampak 

mata. 

 

KI 5 :Mengolah,menyaji dan menalar dalam ranah konkrit 

(menulis,membaca,menghitung,menggambar dan mengarang) sesuai 

dengan yang dipelajari di sekolah dan sumber lain yang sama dengan sudut 

pandang/teori. 
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B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 

Kompetensi Dasar Indikator Pencapaian 

Kompetensi 

3.11 Menerapkan struktur teks dan 

unsur kebahasaan untuk 

melaksanakan fungsi sosial 

menyatakan dan menanyakan 

tindakan /kejadian yang dilakukan 

/terjadi di waktu lampau,sesuai 

dengan konteks penggunaanya. 
 

3.11.1 Siswa mampu menerapkan struktur 

teks dan unsur kebahasaan tentang 

kejadian yang terjadi diwaktu 

lampau 

3.11.2 Siswa mampu menyatakan dan 

menanyakan tindakan / kejadian 

yang dilakukan / terjadi di waktu 

lampau. 

4.13Menyusun teks lisan dan tulis untuk 

menyatakan dan menanyakan 

tentangtindakan/kejadian yang 

dilakukan/ terjadi di waktu lampau, 

denganmemperhatikan fungsi sosial, 

struktur teks, dan 

4.13.1 Siswa mampu menangkap makna 

yang terdapat dalam teks recount 

yang disajikan secara lisan. 

4.13.2 Siswa mampu menangkap makna 

yang terdapat dalam teks recount 

tertulis 

4.13.3 Siswa mampu menulis teks 

Recount lisan dan tulis, pendek 

sederhana terkait kejadian di 

dilakukan/terjadi di waktu lampau 

dengan memperhatikan fungsi 

sosial, struktur teks dan unsur 

kebahasaan, secara benar dan 

sesuai konteks 

 

 

C. Materi Pembelajaran 
 

1. The definition of Recount Text:  Recount text is a text that tells the reader about a 

story or an activity of the writer that happened in the past. 

 

2. Sosial Function  : Telling or explaining about a story or an activity that happened in 

the past.   

 

3. Generic Structure:  

- Orientation: Consists of the background information of the event, such as who 

was involved, where it happened, and when it happened. 

- Event: A series of events, ordered in a chronological sequence. 

- Reorientation:  A personal comment about the event or what happened in the 

end. 
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4. Languange Feature: 

 

- Using the simple past tense, past continuous tense, past perfect tense, and past 

perfect continuous tense. 

- Using temporal sequence, e.g. On Saturday. On Monday, On Sunday 

- Focus on specific participant, e.g. I (the writer) 

- Using the conjunctions, such as: then, before, after, etc. 

- Using action verb, e.g. went, stayed 

 

 

D. Metode Pembelajaran 
 

1. Pendekatan : Scientific approach 

2. Model  : Contextual Teaching and Learning 

3. Teknik  : Guided Writing technique 

 

E. Media Pembelajaran 
 

1. Gambar / Foto terkait tempat - tempat wisata  

2. Contoh Teks Recout  

3. Worksheet/Lembar Kerja Peserta Didik 

  

F. Sumber-Sumber Pembelajaran 
 

1. Buku Siswa Bahasa Inggris kelas VIII Kurikulum 2013. 

2. Kamus Bahasa Inggris 

3. Website : https://freeenglishcourse.info/ 

   https://ekspektasia.com/  
 

G. Langkah - Langkah Pembelajaran 

Kegiatan Deskripsi Alokasi 

Waktu 

Pertemuan ke-1 (2x40) 

Pendahuluan 1) Peserta didik merespon salam guru. 

2) Peserta didik berdoa sesuai dengan kepercayaan masing-

masing. 

3) Peserta didik merespon guru dalam memeriksa kehadiran 

4) Guru membahas sekilas tentang materi yang pernah 

dipetajari  

10 Menit 

https://freeenglishcourse.info/
https://ekspektasia.com/
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5) Guru memberikan pertanyaan tentang materi yang telah 

dipelajari. 

6) Guru menanyakan kejadian/peristiwa yang dilakukan siswa 

pada hari pertama sekolah dan kejadian/peristiwa yang 

tidak terlupakan. 

7) Siswa diberi kesempatan untuk menjawab petanyaan dari 

guru. 

8) Guru mengaitkan jawaban siswa dengan tujuan 

pembalajaran.  

9) Peserta didik menyimak tentang tujuan pembelajaran dari 

materi yang akan diajarkan. 

I n t i 1) Guru membacakan atau memperdengarkan contoh teks 

Recount “First-day school” kepada peserta didik 

(Observing) 

2) Peserta didik menyimak dan menirukan guru membacakan 

teks recount  (Experimenting) 

3) Guru menjelaskan materi teks recount (Definition, social 

function and text construction). (Observing) – 

4) Peserta didik bertanya tentang teks bacaan dan materi 

penjelasan guru (Questioning) 

5) Guru meminta siswa untuk menulis satu teks recount 

sederhana/pendek tentang “Bad Experience”. 

6) Guru meminta siswa untuk memperhatikan unsur kebahasan 

dan struktur teks recount. 

7) Peserta didik mecari informasi dengan berdiskusi dan 

mencermati teks recount yang dibuat (Associating). 

8) Guru memberikan pengarahan apabila ada peserta didik 

yang mengalami kesulitan dalam memahami teks. 

65 Menit 
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9) Setiap peserta didik menyajikan hasil teks yang ditulis  

10) Guru mengajak peserta didik untuk berdiskusi dengan 

melakukan presentasi beberapa peserta didik secara 

bergantian untuk kemudian  membacakan teks recount yang 

ditulis (Communicating 

Penutup 1) Peserta didik melakukan refleksi terhadap kegiatan 

pembelajaran yang telah dilakukan. (Communicating)  

2) Guru memberikan tugas kepada setiap peserta didik untuk 

mengerjakan soal pada buku paket hal. 153 

3) Peserta didik memperhatikan informasi tentang rencana 

kegiatan pembelajaran untuk pertemuan berikutnya. 

4) Peserta didik dan guru mengucapkan salam penutup. 

3  menit 

Pertemuan ke-2 (2x40) 

Pendahuluan 1) Peserta didik merespon salam guru. 

2) Peserta didik berdoa sesuai dengan kepercayaan masing-

masing. 

3) Peserta didik merespon guru dalam memeriksa kehadiran 

4) Guru membahas sekilas tentang materi yang pernah 

dipetajari  

5) Guru memberikan pertanyaan tentang materi yang telah 

dipelajari. 

6) Guru memperlihatkan foto/gambar kepada siswa terkait 

tempat objek atau tempat wisata. 

7) Guru memberikan beberapa pertanyaan mengenai 

foto/gambar yang ditunjukkan, seperti “What do you think 

about the picture?” 

5 Menit 
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8) Siswa diberi kesempatan untuk menjawab petanyaan dari 

guru. 

9) Guru mengaitkan jawaban siswa dengan tujuan 

pembalajaran dan juga menyampaikan proses terkait teknik 

Guided Writing yang akan digunakan. 

10) Peserta didik menyimak tentang tujuan pembelajaran dari 

materi yang akan diajarkan. 

Inti 1) Guru membacakan atau memperdengarkan contoh teks 

recount “In the swimming pool” kepada peserta didik 

(Observing) 

2) Peserta didik menyimak dan menirukan guru 

membacakan teks recount (Experimenting) 

3) Guru menjelaskan materi teks recount (Definition, social 

function and text construction). (Observing) – 

4) Peserta didik bertanya tentang teks bacaan dan materi 

penjelasan guru (Questioning) 

5) Guru membagi kelompok peserta didik, dan setiap 

kelompok memiliki topik recount text yang berbeda. 

6) Guru meminta siswa menulis recount text, sesuai dengan 

topic kelompok masing-masing. 

7) Guru meminta siswa untuk menentukan dan 

memperhatikan generic structure dan unsur kebahasaan 

pada recount text.  

8) Siswa menulis teks recount sesuai topic yang didapat, dan 

setiap anggota kelopok dapat saling membantu.  

9) Peserta didik mecari informasi dengan berdiskusi dan 

menanyakan kepada guru (Associating). 

10) Guru memberikan pengarahan dan bantuan apabila ada 

 

 

 

 70 menit 
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peserta didik yang mengalami kesulitan dalam memahami 

teks dan menyusun teks dengan menggunakan teknik 

Guided Writing. 

11) Setiap kelompok peserta didik menyajikan hasil tulisan 

setelah guru membantu dan membimbing siswa dalam 

menulis teks. 

12) Guru mengajak peserta didik untuk berdiskusi dengan 

melakukan presentasi setiap kelompok menunjuk satu 

perwakilan untuk kemudian membacakan teks recount 

yang dikerjakan (Communicating) 

13) Peserta didik mencatat hasil informasi yang diperoleh dari 

presentasi kelompok. 

Penutup 1) Peserta didik melakukan refleksi terhadap kegiatan 

pembelajaran yang telah dilakukan. (Communicating) 

2) Guru memberikan tugas kepada setiap peserta didik teks 

recount yang tertera dalam buku cetak halaman 155. 

3) Peserta didik memperhatikan informasi tentang rencana 

kegiatan pembelajaran untuk pertemuan berikutnya. 

4) Peserta didik dan guru mengucapkan salam penutup 

5 menit 

 Pertemuan ke-3 (2x40)  

Pembukaan 1) Peserta didik merespon salam guru. 

2) Peserta didik berdoa sesuai dengan kepercayaan masing-

masing. 

3) Peserta didik merespon guru dalam memeriksa kehadiran 

4) Guru membahas sekilas tentang materi yang pernah 

dipetajari  

5) Guru memberikan pertanyaan tentang materi yang telah 

dipelajari. 

5 menit 
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6) Guru menyampaikan tujuan pembalajaran dan juga 

menyampaikan proses terkait teknik Guided Writing yang 

akan digunakan. 

7) Peserta didik menyimak tentang tujuan pembelajaran dari 

materi yang akan diajarkan. 

Inti 1) Guru membacakan atau memperdengarkan contoh teks 

recount “On Last Sunday” kepada peserta didik 

(Observing) 

2) Peserta didik menyimak dan menirukan guru 

membacakan teks recount (Experimenting) 

3) Guru menjelaskan materi teks recount (Definition, social 

function and text construction). (Observing) – 

4) Peserta didik bertanya tentang teks bacaan dan materi 

penjelasan guru (Questioning) 

5) Guru membagi kelompok peserta didik, dan setiap 

kelompok memiliki topik recount text yang berbeda. 

6) Guru meminta siswa menulis recount text, sesuai dengan 

topic kelompok masing-masing. 

7) Guru meminta siswa untuk menentukan dan 

memperhatikan generic structure dan unsur kebahasaan 

pada recount text.  

8) Siswa menulis teks recount sesuai topic yang didapat, dan 

setiap anggota kelopok dapat saling membantu.  

9) Peserta didik mecari informasi dengan berdiskusi dan 

menanyakan kepada guru (Associating). 

10) Guru memberikan pengarahan dan bantuan apabila ada 

peserta didik yang mengalami kesulitan dalam memahami 

teks dan menyusun teks dengan menggunakan teknik 

70 menit 
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Guided Writing. 

11) Setiap kelompok peserta didik menyajikan hasil tulisan 

setelah guru membantu dan membimbing siswa dalam 

menulis teks. 

12) Guru mengajak peserta didik untuk berdiskusi dengan 

melakukan presentasi setiap kelompok menunjuk satu 

perwakilan untuk kemudian membacakan teks recount 

yang dikerjakan (Communicating) 

13) Peserta didik mencatat hasil informasi yang diperoleh dari 

presentasi kelompok. 

Penutup 1) Peserta didik melakukan refleksi terhadap kegiatan 

pembelajaran yang telah dilakukan. (Communicating) 

2) Guru memberikan tugas kepada setiap peserta didik teks 

recount yang tertera dalam buku cetak halaman 155. 

3) Peserta didik memperhatikan informasi tentang rencana 

kegiatan pembelajaran untuk pertemuan berikutnya. 

Peserta didik dan guru mengucapkan salam penutup 

5 menit 

   

Pertemuan ke-4 (2x40) 

Pembukaan 1) Peserta didik merespon salam guru. 

2) Peserta didik berdoa sesuai dengan kepercayaan masing-

masing. 

3) Peserta didik merespon guru dalam memeriksa kehadiran 

4) Guru membahas sekilas tentang materi yang pernah 

dipetajari  

2 menit 
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5) Guru memberikan pertanyaan tentang materi yang telah 

dipelajari. 

6) Guru memperlihatkan foto/gambar kepada siswa terkait 

tempat wisata dan tempat bersejarah 

7) Guru memberikan beberapa pertanyaan mengenai 

foto/gambar yang ditunjukkan, seperti “What do you 

think about the picture?” 

8) Siswa diberi kesempatan untuk menjawab petanyaan dari 

guru. 

9) Guru mengaitkan jawaban siswa dengan tujuan 

pembalajaran.  

10) Peserta didik menyimak tentang tujuan pembelajaran 

dari materi yang akan diajarkan. 

Inti 1) Guru membacakan atau memperdengarkan contoh teks 

recount “My Holiday in Bandung” kepada peserta didik 

(Observing) 

2) Peserta didik menyimak dan menirukan guru 

membacakan teks recount (Experimenting) 

3) Guru menjelaskan materi teks recount (Definition, social 

function and text construction). (Observing) – 

4) Peserta didik bertanya tentang teks bacaan dan materi 

penjelasan guru (Questioning) 

5) Guru membagi kelompok peserta didik. 

6) Guru meminta siswa menulis teks recount tentang 

pengalaman liburan “Holiday Experience” 

7) Guru meminta siswa menentukan pelaku/siapa yang 

terlibat, dimana dan kapan kejadian peristiwa tersebut 

pada orientation. Meperhatikan penggunaan temporal 

76 menit 
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sequence pada Event dan kesimpulan dari peristiwa 

tersebut pada bagian re-orientation.  

8) Siswa menjawab menyusun teks recount sesuai dengan 

bimbingan yang diberikan guru 

9) Peserta didik mecari informasi dengan berdiskusi dan 

mencermati teks recount yang dikerjakan (Associating). 

10) Guru memberikan pengarahan apabila ada peserta didik 

yang mengalami kesulitan dalam menyusun dan menulis 

teks 

11) Setiap Peserta didik menyelesaikan teks recount yang 

dikerjakan melalui bimbingan guru dala penggunaan 

teknik  

12) Guru mengajak peserta didik untuk berdiskusi dengan 

melakukan presentasi dengan meminta beberapa siswa 

untuk kemudian  membacakan teks recount yang ditulis 

(Communicating) 

13) Peserta didik meperhatikan dan mendengarkan hasil 

presentasi. 

Penutup 1) Sebelum kelas di akhiri, peneliti meminta siswa untuk 

mengisi lembar pertanyaan (Questionnaire) 

2) Peserta didik melakukan refleksi terhadap kegiatan 

pembelajaran yang telah dilakukan. (Communicating) 

3) Peserta didikmenyimpulkan informasi tentang kegiatan 

pembelajaran yang telah dipelajari. 

4) Peserta didik dan guru mengucapkan salam penutup 

2 menit 

 

 

The Instrument of the Research 

(The Instrument is used for pre-test and post-test) 
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Tenses   : Past Tense 

Kind of Text  : Recount Text 

 

 

1. Pre-test 

Make a recount text about a bad experience you ever had. Your recount text 

should consist orientation, a series of event, and re-orientation. 

2. Post-test 

Make a recount text about your unforgettable experience on holiday. Your 

recount text should consist orientation, a series of event, and re-orientation. 
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Questionnaire  

 

Nama : 

Kelas : 

 

PETUNJUK PENGISIAN  

 Pengisian angket ini tidak akan mempengaruhi prestasi atau nilai saudara. 

 Berilah tanda centang (√) pada petanyaan yang dianggap sesuai dengan diri 

saudara. 

 Kejujuran saudara dalam pengisian angket ini sangat membantu dalam 

pengumpulan data kami. 

 

 

Pilihlah pernyataan yang dianggap sesuai dengan pendapat anda! 

 

No Pernyataan 
Sangat 

setuju 
Setuju Netral 

Tidak 

setuju 

Sangat 

tidak 

setuju 

1 

Saya menyukai Pelajaran Bahasa 

Inggris 

 

     

2 

Saya menyukai pelajaran menulis 

dalam Bahasa Inggris (writing) 

 

     

3 

Pelajaran menulis teks recount di 

sekolah saya menyenangkan 

 

     

4 

Saya tertarik dengan teknik Guided 

writing yang peneliti gunakan 

 

     

5 

Saya menyukai teknik guided 

writing dalam pembelajaran 

menulis recount text 

 

     

6 

Suasana kelas menjadi 

menyenangkan setelah diberikan 

pembelajaran dengan menggunakan 
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teknik Guided writing 

 

7 

Penggunaan teknik Guided Writing 

dapat meningkatkan kemampuan 

menulis saya 

 

     

8 

 

Penggunaan teknik Guided writing 

dapat meningkatkan pemahaman 

bagaimana cara menulis yang baik 

 

     

9 

Penggunaan teknik Guided writing 

membantu saya dalam memperbaiki 

penulisan recount text menjadi lebih 

baik 

 

     

10 

Teknik ini perlu diterapkan dalam 

setiap pembelajaran menulis 

(writing) menggunakan Bahasa 

Inggris 
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Samples from analysis data collection (students’ works in the control and 

Experimental class) 

 

 Pre-test from the control class 
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 Post-test from the control class 
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 Pre-test from the experimental class 
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 Post-test from the experimental class 
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Sample for Questionnaire 
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DOCUMENTATION 

 

 

 

 

 

 

 

 

 

 

Explaining the material of Recount text to the students 

 

 

 

 

 

 

 

 

 

 

 

 

  

Doing Pre- Test 
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Doing Post-Test 

 

 

  


