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ABSTRACT 
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Thesis working : Exploring Pedagogical Content Knowledge (PCK) of The    

  English Teachers in Senior High School of Al-Manar  

  Islamic Boarding School 

Main Supervisor : Prof. Dr. T. Zulfikar, M.Ed. 

Co- Supervisor : Dr. Jarjani Usman, M.Sc., MA 

Keywords  : Pedagogical Content Knowledge, English teachers, song 

  material  

 This research concerns on how the EFL teachers perceive Pedagogical 

Content Knowledge (PCK) and how they practice it in teaching and learning 

process. To collect the data, this qualitative research used the instruments 

including documentation analysis, observation, and interview. Four experienced 

English teachers participated in this research study.The result found that MS and 

NL implemented lecturing and discussion, FAused holistic approach, lecturing, 

and discussion method, while FR focused on lecturing method. MS, Furqan, and 

NL had a good perception and trial to implement the suitable PCK in the 

classroom, but FR has a quite disagree with the K13 demand on PCK. In the 

content knowledge, MS and NL had less explanation on language features of the 

song, FAhad less explanation on social function, while FR had a good explanation 

in both. Overall, the teacher had a good effort to transfer the subject by their PCK 

but they did not do it perfectly because it is impacted by several contextual factors 

such as the facilities they have in the school, different teaching experiences, 

different language backgrounds of the students, and different way of the teachersô 

perception on PCK.  
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CHAPTER I  

INTRODUCTION  

 

A. Background of Study 

Teaching requires teachers to have both knowledge on the content and 

knowledge on the pedagogy. For instance, teachers teach about English grammar 

especially in tenses. Before transferring the knowledge to the learners, they 

themselves must master the material comprehensively and prepare the way of 

transferring it. Nowadays everyone could be a teacher, but not all of them be a 

real teacher. According to previous studies (e.g., Agustina, Rahayu & Rahmaniah, 

2019; Kandasamy, Yunus, & Embi, 2018), the teachers have numerous problems 

both in content and pedagogical knowledge implementation because of the lack of 

teachersô knowledge on it. 

Taking this into consideration, teachers need the way to improve their 

professionalism, such as ability in teaching both in mastering the contents and the 

strategies in transferring it. In other words, it also called mastering subject matter 

knowledge and pedagogic knowledge which combine in a term of Pedagogical 

Content Knowledge (PCK). It is in line with the definition found that Pedagogical 

Content Knowledge or known as PCK is the combination of knowledge about 

content and pedagogic (Solihat, Suminawati, & Afriza, 2019). Indah Susilowati 

(2018) stated that Pedagogical Content Knowledge is the important knowledge to 

have by teacher for creating a good atmosphere in classroom learning. Therefore, 
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PCK is chosen as the way to manage teachersô teaching process and the step to up 

the quality of teachers. 

English lesson is being a compulsory lesson around the world due to it is 

as a global language. It has been spoken by zillion people around the world from 

different mother tongue (Rao, 2019). It is also found in many fields around the 

world such as in education, economic, politics, healthy, technology, tourism, etc. 

However, for teaching and learning English in Indonesia, it is not as easy as 

learners learn their own languages and teachers teach in their own, because it is a 

teaching of learners who are first language is not English. The research on the 

relationship between English teachersô teaching style and students motivation 

found teachersô teaching style is influence on students learning motivation with 

the result 30% of teacher has a good teaching while 70% others are not good, it is 

in line with the result of 30% of students are high interest of learning while the 

other 70% is low interest of learning English (Rahmat &Jannatin, 2018). It shows 

that teachers play important role in teaching learning process. They are the keys to 

determine whether the class success or not.  Hence, in this case teachers are 

required to be able in English content and pedagogic in order to make students 

capable in English skill and at least to understand the knowledge as same as 

required by the written document from government (e.g. KI, KD). 

It is undeniable that there are numerous gaps found in it with various 

aspects such as the studentsô mastery of language itself (Megawati, 2016) and also 

the different culture aspect in structure and interpretation. This obviously find in 

an Islamic Boarding School where students come from many different regions. To 



3 
 

 
 

minimize this gap in learning English especially in the classroom, teachersô ability 

in Pedagogical Content Knowledge is expected to solve this problem.  

Addressing to these problems, I consider that it is important to understand 

teachersô ability in Pedagogical Content Knowledge (PCK) in Islamic Boarding 

School especially in Senior High School due to its different system in learning 

and environment with others common school through exploring it. This study 

aims to know the teachersô perception toward the written document from 

government (e.g. KI, KD), how they translate it to their lesson plan and how they 

implement or actualize it in the real classroom. After all, I would to know their 

Pedagogical Content Knowledge based on their lesson plan and action.  

B. Research Question 

 

In this study, the following research questions guide the study: 

1. How do the English teachers perceive the Pedagogical Content Knowledge 

(PCK) on English for Senior High School students?  

2. How do the English Teachers operate this PCK of English in the 

classroom? 

C. Research Aims 

 Based on the research question above this study aims:  

1. To know the understanding of English teachers about Pedagogical Content 

Knowledge (PCK) in theory. 

2. To evaluate their ability in implementation of Pedagogical Content 

Knowledge in teaching and learning process. 
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D. Significance of the Study 

This study would focus on exploring the English teachersô ability in 

Pedagogical Content Knowledge both in theory and practice. I prefer to focus 

on it because it is one of the important basic in teaching in all lessons, not only 

in English lesson. Pedagogical Content Knowledge will take a role to see the 

synchrony of KI, KD from the government with PCK itself. Therefore, 

hopefully through this study, the teachers are able to know their own ability 

level in translating the written document to their lesson plan, the level of their 

PCK and find out the specific challenges in their teaching and learning 

process.  
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CHAPTER II  

LITERATUR E REVIEW  

 

A. Pedagogical Content Knowledge (PCK) 

1. Pedagogical Content Knowledge (PCK) 

In terminology based on Longman, pedagogical is something that relating 

to teaching methods or the practice of teaching. Pedagogic is come from paedos 

means ñchildò and agogos means ñto guideò then it changes from paedagogos to 

pedagog means ñeducatorò. As the result, it becomes pedagogic means education 

knowledge (Candra, Soepriyanto, &Praherdhiono, 2020) 

Arends (2007) in Putri Agustina (2015) describes there are seven 

categories of knowledge that important to have by teachers: (a) Content 

Knowledge, (b) Pedagogical Content Knowledge, (c) Knowledge of Learners, (d) 

General Pedagogical Knowledge, (e) Knowledge of Educational Context, (f) 

Curriculum Knowledge, (g) Knowledge of Educational ends, purposes, and 

values. Refer to these seven, Pedagogical Content Knowledge (PCK) is 

considered as the most important one in teaching and learning process.  

Pedagogical is a basic knowledge must be understood comprehensively by 

a teacher. Moreover, Pedagogical Knowledge is one of seven knowledges 

required for teachers. It is a knowledge of teachers to create an effective teaching, 

creative activities, and a warm learning environment. To achieve this goal, 

teachers are demanded to master the content and the way it transferred to the 

learners. This combination known as Pedagogical Content Knowledge (PCK). 
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Addressed to Shulman stated in Sing, Saat, dan Loke (2015), Pedagogical 

Content Knowledge is not a new thing in teaching and learning field. It has been 

discussed since 1950ôs as the inseparable basics in teaching. This term is appeared 

and frequently researched because teachers are considered as non-professional 

occupation than lawyer, doctor, etc. Pedagogical Content Knowledge was known 

in 1986 introduced by Shulman collaborate with Knowledge Growth in Teaching 

(KGT) project (Gaguk, 2019) and considers as the combination of teachersô 

content knowledge and their pedagogical knowledge (Kultsum, 2017). These are 

the main basics in teaching. Content knowledge is the material of subject that 

need to master by the teachers and pedagogical knowledge is more about how the 

teachers deliver the materials based on the students learning and how to assess it. 

Here is the representation of PCK in diagram: 

 

 

 

 

 

 

 

 

Figure 2.1 The correlation between pedagogic and content knowledge. Adapted from 

https://www.lakonfisika.net/2019/07/pedagogical-content-knowledge-pck.html 

 

https://www.lakonfisika.net/2019/07/pedagogical-content-knowledge-pck.html
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In addition, Loughran, Berry, and Mulhall (2012) described PCK as the 

knowledge that must be updated by teacher all the time through experience in 

teaching. Teaching itself is more than delivering subject, because teachers need to 

have many particular ways to teach a particular material.  

2. The Components of Pedagogical Content Knowledge (PCK) 

Shulman (1986b, p. 9-10) cited in Chien Lee Sing et al (p. 43, 2015) that: 

The category of Pedagogical Content Knowledge includes the most regularly 

taught topics in oneôs subject area, the most useful forms of representation of 

those ideas, the most powerful analogies, illustrations, examples, explanations and 

demonstration ï in a word, ways of representing and formulating the subject that 

make it comprehensible to others é. Pedagogical content knowledge also 

includes an understanding of what makes the learning of specific topic easy or 

difficult; the conceptions and preconceptions that students of different ages and 

backgrounds bring with them to the learning of those most frequently taught 

topics and lessons. 

 Several studies has been done on the component of PCK as Ibrahim (2016) 

focus on the explanations and demonstration, ways of representing and 

formulating the subject that make it comprehensible to others with the result, 4 of 

English teachers are still need to update their method of conveying the material 

because they still use lecturing method and Grammar Translation Method (GTM).   

 In addition, the study of Kindergarten Teachers on Pedagogical Content 

Knowledge (Dewi, Setyosari, Kuswandi, & Ulfa, 2020) focus on the component 
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of illustrationans, the conceptions and preconceptions that students of different 

ages. They collected the data by observation, interviews, and learning plan 

document. The result shows that the orientation of teaching and instruction of 

strategies are the strongest relationship in kindergarten learning while knowledge 

assessment of early childhood still weak. In conclusion, the orientation of 

teaching, the knowledge of early childhood education, and the knowledge of 

instructional strategies are being the pedagogical content knowledge that 

frequently combined in kindergarten teaching and learning process.  

 Another one is the study by Chien (2020) on the Influence of Problem-

Based Learning (PBL) on Taiwanese Elementary School Pre-Service English 

Teachersô Pedagogical Content Knowledge. It is focus on the component of the 

most useful forms of representation of those ideas, the most powerful analogies, 

illustrations, examples, explanations and demonstration ï in a word. The result 

found that the participants of 21 elementary school pre-service English teachers 

start with making the lesson plan and visual aid. It is found that the facilitations 

from the school are being the encouragement to enhance pre-service teachersô 

PCK. 

 Solis (2009) shared that in 1990, the conception of PCK has developed to 

the content of teachers both in preparation (pre-service) and the professional 

development (inservice). Therefore, in this research, I will focus on the 

component of the most useful forms of representation of those ideas and ways of 

representing and formulating the subject that make it comprehensible to others. It 

takes a step on the written document of learning; KI and KD, then the teachersô 
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lesson plan as the first step to know the perception of teachers on PCK and the 

way they translate the document. Afterwards, I focus on the implementation of the 

document itself in the classroom to know the real PCK ability of teachers. 

 According to the conception above, a teacher with a good PCK is mostly 

prepared for every problem happen in the classroom and able to create a 

comfortable and fun class. Undeniable, everything could be happened 

unpredictably even though the teachers have been prepared well due to the 

studentsô attitude and interaction in the classroom.  Therefore, teachers are not 

only preparing the plan of teaching but also zillion strategies in facing the students 

that have different characters and ideas.  

3. The Level of Curriculum Representation 

Regarding to the focus of this research study on teachersô PCK, I need to 

pay attention on teachersô content and pedagogic. The content will be represented 

by teachersô lesson plan that as the interpretation of KI, KD from the government 

and the pedagogic represented in the way teachers teach in the classroom. It is in 

the same page with the component of PCK itself that the forms of the learning 

preparation and the actualizing of the form itself. Therefore, I choose John 

Goodladôs representation of the curriculum level. He divided the level into three 

are intended, implemented, and attained. He represented the level of curriculum to 

analyze the process in learning and to know the outcomes of it. (Sven, 2017) 
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 Table 2.1  The level of curriculum  

INTENDED 

Ideal 

Vision (rational or basic 

philosophy underlying a 

curriculum) 

Formal / Written 

Intentions as specified in 

curriculum documents 

and/or materials 

IMPLEMENTED 

Perceived 

Curriculum as interpreted 

by its users (especially 

teachers) 

Operational 

Actual process of 

teaching and learning 

(also: curriculum-in-

action) 

ATTAINED  

Experiential 
Learning experiences as 

perceived by learners 

Learned 
Resulting learning 

outcomes of learners 

 

 

According to the table above, óintendedô is the level that hold by government. 

While óimplementedô is the level of teaching process hold by teachers and 

óattainedô is the learners' attitude toward the teaching and learning process.  
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 This research study is concerned in óimplementedô that focus on teachersô 

perception on the curriculum and operational in the classroom and exactly, it 

relates to the term of óformal/writtenô. Perceived is teachersô attitude toward the 

curriculum, and also the way they accept, absorb, and interpret it. Therefore, it 

cannot be separated from óformal/writtenô as the curriculum itself. Then, after 

having a point of view on curriculum, the teachers start to implement it to the 

classroom with numerous methods and strategies. This process is called by 

operational. To run the classroom well, teachers had to prepare their own self both 

in content and pedagogic that is known as Pedagogical Content Knowledge 

(PCK).  

 Consider to the study that is done in senior high school, the curriculum for 

English lesson of Senior High School of Second grade could be seen in 

Appendices A. 

Refer to KD 3.9 and 4.9 which sound ñmenafsirkan fungsi sosial dan 

unsur kebahasaan lirik lagu terkait kehidupan remaja SMA/MA/SMK/MAKò and 

ñmenangkap makna ecara kontekstual terkait fungsi sosial dan unsur kebahasaan 

lirik lagu terkait kehidupan remaja SMA/MA/SMK/MAK.ò To transferring this 

material and achieving the aims of KD, the teachers need to create a lesson plan 

that concern on song selection, the language features of song, and social function 

of it with analogies, illustrations, examples, and the way of explanation them, not 

only that, teachers also must providing the unfamiliar vocabulary from the song. 

In lesson plan, teachers will present their methods and strategies that they plan for 

running the class. Even, the visual aids are used in it also mentioned to prepare the 
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teachersô teaching well. Afterwards, the result of theory explanation will be seen 

from the result of KD 4.9 where the learners will retell about the social function 

and language feature from the song. 

The explanation above is one of example of the things must be paid 

attention in making lesson plan. The lesson plan that teachers had must consist of 

such the examples above for each KD as it required.  

Actually, all of terms in the levels of curriculum representation are related 

one each other, but this study only concerned on the teachers. Hence, the key term 

of this study is perceived, operational, and Pedagogical Content Knowledge 

(PCK). 

4. Previous Studies 

A lately research by Fakhrutdinova, Ziganshina, Mendelson, and 

Chumarova (2020) on Pedagogical Competence of the High School Teacher in 

Russia that is focused on the analysis of the study of the theoretical aspects of 

higher education teachersô pedagogical competence and identifying the main types 

of professional competence. They (2020) shared the aspects of competences in the 

research focus which are divided into professional competences are:  

a. Special competence in the field of the taught academic discipline 

b. Methodological competence in the sphere of the studentsô knowledge and 

skills formation ways 

c. Socio-psychological competence in the field of pedagogical communication 

d. Differential-psychological competence in the field of studentôs abilities to 

assimilate knowledge  
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e. Autopsychological competence in the field of advantages and disadvantages 

of the teacherôs activity personality  

And the higher educational competences are value-semantic competences, general 

cultural competences, educational and cognitive competences, informational 

competence, communicative competences, socio-labor competence, and personal 

self-improvement competences. Based on the result of research showed that most 

of teachers evade from challenges in the classroom because the lack of 

Pedagogical Content level of the teachers. 

Furthermore, several other researches also have been done to know the 

teachersô knowledge and implementation of PCK in teaching. As Ibrahim (2016), 

a lecturer in Syiah Kuala University, had a research on Junior High School 

English Teachers' Pedagogical Content Knowledge (PCK) in Banda Aceh with the 

focus of Pedagogical Content Knowledge component are knowledge of subject 

matter, knowledge of instructional strategies, and knowledge of learnersô 

conceptions.  The result showed that the teachers are still lack of PCK, 3 of 4 is 

still using lecturing strategy while the other one is using Grammar Translation 

Method (GTM). It is happened because some factors are none of them continued 

to take masterôs degree, none of them attended to teaching training or workshop, 

and also the factors of studentsô language background. Hence, even though they 

had many experiences in teaching but they still need to improve their PCK.   

Another research has done by Kultsum (2017), she considered four 

components are necessarily needed for English teachers in Indonesia are 
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competency of pedagogy, professional, personal, and social.   The result of 

research is in line with Ibrahim (2016) that the PCK of English teachers in 

Indonesia had to be improved especially in teaching strategies and students' 

knowledge. She stated that teachers need to develop and elaborate their skill of 

teaching and have the huge responsibility to reach the aim of the teaching goals.  

Regarding to the result research mentioned in chapter I by Kandasamy, 

Yunus, and Embi (2018) on a case study of ESL teachers that focused on 

Pedagogical Content Knowledge of novice and experienced teacher. The 

component of PCK taken to research are the sufficient of PCK and curriculum, 

knowledge of learners, knowledge of pedagogy, interference of L1, mastering 

vocabulary and challenges by ESL teachers. The result showed that both novice 

and experienced teachers need to improvetheir teaching knowledge. The novice 

teachers have medium pedagogical knowledge but were unsuccessful in 

delivering the content to the learners while experienced teachers were confident in 

delivering the material but they need to be updated with the latest pedagogy and 

active in networking to has some more ideas and sharing with others.  

In conclusion, Lahtinen (2019) as a Co-founder of Learning Scoop shared 

some of Brazilian philosopher Paulo Freire that explain teaching is more than 

transferring knowledge, it builds a relationship between teachers and learners to 

actualize the teaching activity and hope. The hope refers to an intention to learn, 

get curios, produce something, and solve the problem together. According to these 

aspects to have, a content knowledge is not enough to expert by teacher but also 

teachers must be capable in the ways of conveying the knowledge itself. 
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B. English Language in Modern Islamic Boarding School 

In this globalization era with the development of technology, most people 

are preparing themselves to have study to overseas such as Australia, the United 

State of America, England, Canada even to middle east such Egypt, Sudan, Qatar, 

etc. To gain a good relationship with new people in new area especially between 

teachers and students, it is needed to have the most understandable language or 

called global language. 

Nowadays, English becomes a world language due to it is spoken by 

zillion people around the world from different mother tongue. Furthermore, it is 

found that English used in education and also as a communication tool in 

international meeting, tourism, economic, technology, even politics. Regarding to 

these facts, English is one of a decent and receivable to be a global language.  

The decision to put English as one of the subject in education is also 

refered to Peraturan Pemerintah Republik Indonesia Nomor 57 Tahun 2014 

Tentang Pengembangan, Pembinaan, dan Perlindungan Bahasa dan Sastra, serta 

Peningkatan Fungsi Bahasa Indonesia, Pasal 7 sounds:  

ñBahasa Asing berfungsi sebagai: 

a. Sarana pendukung komunikasi antar bangsa; 

b. Sarana pendukung penguasaan ilmu pengetahuan, teknologi, dan seni; dan 

c. Sumber Pengembangan Bahasa Indonesia.ò (Badan Pengembangan dan 

Pembinaan Bahasa, 2014) 

It is also mentioned in Pasal 22 about facilitating the improvement of 

competencies in foreign language. It showed that the government of Indonesia put 
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a deep attention to the development of learning foreign language Badan 

Pengembangan dan Pembinaan Bahasa, 2014). For evidence, most of schools take 

English as a compulsory lesson even several of them using bilingual language 

such as Modern Islamic Boarding School. 

Actually, a Modern Islamic Boarding School is not only focusing to 

Arabic and Islamic education. It pays attention a lot in creating intellectual 

generations who have a deep knowledge in technology, science, and 

communication. Amin, Kurdi, Azzahra and Octariyadi (2020) cited in Sejarah 

Perjuangan dan Nilai-Nilai Kepesantrenan that one of the purposes of Al-Manar 

Islamic Boarding School (one of the Islamic Boarding School in Aceh) is 

ñMembentuk kader muslim yang memiliki kecerdasan intelektual dan kecerdasan 

spiritual,é.ò(p. 36). In addition, he and friends (2020) cited that one of its 

missions is creating students to ñMampu menguasai Bahasa Arab sebagai Bahasa 

agama dan Bahasa Inggris sebagai Bahasa ilmu pengetahuan dan teknologiò (p. 

38). To achieve that goal, most of Modern Islamic Boarding School obligates the 

students to speak English and Arabic in daily life and activities, facilitate many 

programmes which related to English like public speaking contest, drama contest, 

listening, watching, etc. Several Islamic Boarding Schools in Indonesia that 

implement it are Gontor (spreading in many regions in Indonesia), Tazakka in 

Yogyakarta, Al-Manar in Aceh Besar, Oemar Diyan in Aceh Besar, Al Mujaddid 

in Sabang, Babun Najah in Banda Aceh, Darul Qurôan Aceh in Aceh Besar, etc.  

Addressed to the explanation above, I interest to explore the Pedagogical 

Content Knowledge (PCK) of the teachers in Modern Islamic Boarding School 
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with their different system from other schools to know the teachersô ability in 

PCK, its implementation in the classroom, and the hindrances in it. This research 

is in Al -Manar Islamic Boarding School that consists of Junior and Senior High 

School, which obligates the student to speak English in daily activities and any 

agenda held. But, in this research, the study will focus on Senior High School. 
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CHAPTER III  

RESEARCH METHODOLOGY  

 

A. Research Design 

In this study, I use qualitative descriptive. According to Muhammad R. 

Nirasma (2020), human has noumena and phenomenon in themselves. Noumena 

is something invisible that cannot be seen or intangible while phenomenon is 

caused by nature and visible or tangible. In this research, I concerned to the 

teachers as the object of research. Due to this reason, I prefer to implement 

qualitative approach in the research. This approach is in line with my focus which 

is an approach that focuses to the social phenomena and human's problem 

(Syahril, 2016). Research itself is divided into several ways, one of it is non-

experimental research that is done by descriptive. Descriptive is a method that 

describes everything that is happened and pave the way to find the new thing 

(Baha, 2016). In conclusion, Nassaji (2015) describes that descriptive qualitative 

is the method that involves numerous and detail data to attain comprehension.  

B. Research Sites and Participants 

The research will take place at Al -Manar Islamic Boarding School located 

in Lampermai, Aceh Besar. It is a school that obligates its students to speak 

English and Arabic in its environment for any activities. The sample of this 

research is chosen through purposive sampling. Purposive sampling is the 

technique to choose the sample depending on the researcher criteria (Heri, 2017). 

As the result, after having a consultation and agreement from the stakeholder of 
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school, 4 English teachers of the Senior High School participated in this research 

study.  

C. Methods of Data Collection 

In this study, I use documentation, observation and interview to collect the 

data. Documentation is an instrument like book, magazine, letter, art, picture, 

video, etc. which used for obtaining the data through analyzing it (Jabbar, 2014). 

Observation is the method used to pay attention on human behavior in social 

interaction (Ciesielska, Bostrom, & Ohlander, 2018). It is used to analyze 

teaching proses that exists around the learning and teaching done by teachers.  

In this observation process, I focus on several point related to the 

component of PCK and KD of the material. Here is the table of observation point 

adapted from Veronika Kania Anindita (2018) on her Profil PCK (Pedagogical 

Content Knowledge) Guru Matematika SMA BOPKRI 1 Yogyakarta pada Topik 

Turunan Thesis and had been revised to suit it with the English material: 

 Table 3.1  The observation point of research study  

The Component of 

PCK 

 

Explanation 

 

Indicator  

The Origin of PCK 

Learning Strategy Learning strategies: the 

planning contains series of 

activities designed for 

achieving goals certain 

Using learning strategy 

or general approach to 

teach song material  
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education.  

Student thinking  Studentôs way of thinking 

can be seen from feeding 

back, student unstructured 

experienced, student 

understanding level, and 

student difficulties.  

1. Responding to the 

possible way of studentsô 

thinking about the song 

material or knowing the 

possible understanding 

level 

2. Identify a particular 

studentsô level 

understanding or ways of 

thinking about song 

material  

3. Discuss or show the 

possible unstructured 

experienced by students 

about the song material. 

4. Identify the certain 

students that have 

misconceptions about 

song material. 

The cognitive 

demands of the task 

The cognitive demands of 

the task can be seen from 

the complexity of tasks or 

Identify aspects of the 

task affected the task 

complexity 



21 
 

 
 

problems given so that 

cognitive students can 

develop optimally from the 

Bloom taxonomy. 

Conformity and the 

dedication in 

presenting the concept 

Use of props, illustrations, 

or image that fit  with the 

song material 

Demonstrate the 

picture/illustration fits 

with the song material. 

Knowledge resources Use of books, modules, 

technology or someone else 

to obtain knowledge.   

Using available resources 

for supporting the 

learning.  

Curriculum 

knowledge  

The teacherôs role in 2013 

Curriculum and 

embodiment of 4C (critical 

thinking, creativity, 

collaboration, and 

communication) in the 

learning process.  

Facilitate students to 

achieve 2013 Curriculum 

goals. 

Theory knowledge 

goal 

Material knowledge goal 

can be seen from the 

application in daily life.  

Explain how the song 

material used. 

 

 

Material Knowledge in Pedagogic Context 

Mastering the The teachers are able to Classify the language 
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language features 

contained in the song 

material 

explain the language 

features contained in the 

song material 

feature according to 

English grammar and 

structure 

The depth 

understanding about 

social function of the 

song material  

The teachers master the 

social function of the song 

material in depth.  

Show the depth 

understanding of social 

function of the song 

material.  

Social function of the 

song material and its 

relation with daily life 

The teachers relate the 

social function of the song 

material with the real fact 

Show the correlation 

between the social 

function of song with 

daily life.  

Pedagogic Knowledge in Material Context 

Learning objectives  Learning objectives can be 

seen from the lesson plan 

which has been compiled 

by teacher 

Show teacher effort in 

achieving learning goals  

Pick up and maintain 

student focus  

How teachers engage the 

students in learning 

progress in order to 

students are active with a 

good atmosphere 

Show strategy for 

involving the students in 

learning process 

Class technique  Class technique can be seen 

from the teachersô way in 

Show how to implement 

the method 
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creating a conducive 

learning environment and 

the way in implementing a 

method 

 

While interview defined as a flexible and deep analysis on the views of 

participants (Young, Rose, Mumby, Benitez Capistros, Derrick, Finch, ...& 

Mukherjee, 2018). In this study the interview will be done by semi-structured 

interview. But, before doing an interview, I will use a pilot test to know the 

reliability and validity of the interview questions whether it is understandable and 

acceptable by the interviewee or not (Dikko, 2016). The pilot test will be 

addressed to a teacher except the real interviewee. The comment and suggestion 

of the interviewee of pilot test will be considered to have a better question for 

interview.  

Here are the points of interview adapted from Veronika Kania Anindita 

(2018) on her Profil PCK (Pedagogical Content Knowledge) Guru Matematika 

SMA BOPKRI 1 Yogyakarta pada Topik Turunan Thesis combined the result of 

pilot test that is suitable to the research need: 

 Table 3.2  The interview guideline 

Indicator 

1. Reasons for mismatch learning model/method required by K13 with the 

method implemented by teachers. 
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2. Reasons for using this particular song (A million dreams, é) than the song 

in the textbook.  

3. Student misconceptions that occur during the process of the song material 

learning. 

4. Studentô difficulties experienced. 

5. Realization of 4C (critical thinking, collaboration, creativity, 

communication). 

6. Resources used by teachers.  

7. The way the teacher picks up and maintains studentsô focus. 

8. The complexity of the task given.  

 

D. Methods of Analysis 

The analysis of data will be done using Miles and Huberman model are 

data reduction, data display, and conclusion drawing/verification (Herowati & 

Fatmawati, 2013).  

1. Data Reduction 

Data reduction is a process that is inseparable from the qualitative process. 

It is the process to sharpen, classify, and select the data, in order to have a 

conclusion of the research. It is done continuously during the research process. 

2. Data Display 

Data display is an important step during qualitative research writing 

(Verdinelli & Scagnoli, 2013). It is a collection of information that will be 

conclude through diagram, graphics, matrix, notes, or line to represent the result 
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of data (Rijali, 2018). I used video transcript and interview transcript using 

English, Indonesia, Arabic, and Aceh language, but the citation of it will be 

presented in English translating in the findings chapter.  

3. Drawing Conclusion/Verification 

According Mile and Huberman in D QA (2015), first 

conclusion/verification is a temporary conclusion, it could be a credible 

conclusion if the synchrony found when I match the evidence found in research 

process to the first conclusion.  
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CHAPTER IV  

FINDINGS AND DISCUSSION 

  

 In this chapter, I will present the findings of 4 English teachers in Senior 

High School of Al-Manar Islamic Boarding School based on the documentation, 

observation, and interview result on their teaching process. The result of this 

research will be found out after the discussion in this section.  

A. Findings from the Analysis Data 

1. Teachers Profile 

In this research study, 4 teachers are participated. They are MS, Furqan, 

NL, and FR. They are the contracted teachers at Al-Manar Islamic Boarding 

School. They had many experiences in teaching as showed in their profile are:  

Regarding to the educational background, MS is the alumnus of Al-Manar 

Islamic Boarding School. She has stayed in it since 2009 till now. She is 

continuing her master degree in Yogyakarta this year. She is a communicative 

teacher and knowledgeable. In teaching experience, she had taught since 2015 and 

joined some workshop of teaching held by Al-Manar Islamic Boarding School.  

FA is an alumnus of Gontor 1 East Java. He is one of the pioneers of Al-

Manar in 2001, then he worked in MAN Montasik for several years, but this year 

he moved to Al-Manar again. He had finished his master degree in Australia. He 

also had join some workshops both in Indonesia and abroad even he also be the 

trainer of the workshop.  
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While NL had finished her undergraduate on English Department in 2007 

and she started to teach since graduated till now in some schools. She had joined 

some teaching workshop and certified training both online and offline.  

Then FR is also graduated from Al-Manar Islamic Boarding School. He is 

on the process of his undergraduate study on English Department. Even though he 

still in studying, he had many experiences in teaching, he has taught since 2011. 

He also had attened for some teaching workshop and be a trainer in English Class.  

2. Teachersô Classroom Practice 

a. Teaching Strategies  

In teaching strategies, MS and NL used lecturing and discussion to deliver 

the material. They did not stimulate the students much but directly explained 

about what will they do in the class. As represented in part of the video transcript: 

This is our last material about song, so, today we gonna hear about one of 

song..A million dreams. Have you ever heard about that before? (MS)
1
 

So, what is our topic today? Song.(NL)
2
 

 

 They explained the instruction, the language features of song, and the 

social function of it by lecturing. In other hand, they implemented the discussion 

well, where MS attracted and asked each student to share their idea to the class 

and NL asked students to work together in answering the question and do all 

activities together. They also able to identify studentsô level of thinking, they were 

accepting any answer given by the students and tell them to do not worry of 

mistakes.  

                                                             
1
 Video transcript of MS, May 30, 2021 

2
 Video transcript of NL, June 3, 2021 
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Based on the observation, they did not implement K13 demand on PCK 

perfectly yet. While regarding to the interview, MS told that it is because the 

students who were staying in boarding school have no smartphone access, 

actually, they had a language laboratory but it is inadequate yet. It is represented 

on the interview transcript below: 

é because they are in boarding school which is prohibited to use 

smartphone, another reasons also because the laboratory is limited. é 

Therefore, most of teachers used teacher based, but, we try to engage 

students in the learning in order to avoid them from being passive 

students. (MS)
3
 

 

While NL told that because the level of studentsô little bit low than other. As she 

said below:  

The teacher need to do bigger effort for them, because they will not work 

if we do not provide something for them. They need the teachers who 

guide them. (NL)
4
 

 

Overall, these two teachers had a good effort to suit the strategies learning with 

the studentsô level.  

FA used holistic approach in teaching where the teacher involve the 

emotional, social, ethical and academic need in learning process. He also engaged 

the students to the learning process through applying critical thinking skills to 

solve and answer the question. He stimulated the students in every information he 

will share to the class. He had a good teaching strategies implementation. Based 

on the interview, he agreed with the PCK on K13 demand as he told that: 

                                                             
3
 MS, personal communication, July 3, 2021  

4
 NL, personal communication, July 3, 2021 
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We still try to use students center, but the students still need a little bit 

guidance in the beginning. (FA)
5
 

 

In contrast, FR used lecturing strategies in teaching. He directly told the 

students about what will they have in the class on that day. He did not involve the 

students much in learning process such as in the social function explanation or 

even language features, even though, he asked the students some questions but it 

is too little. Regarding to the interview, he did it because he still perceive teacher 

center learning is better than student center learning because the K13 demand on 

PCK is not suitable to the Indonesian studentsô level.As he answered:  

é the government forced us to implemented the international curriculum, 

actually, we should to use English basic which international elementary 

school curriculum for teaching junior high schoolé (FR)
6
 

 

In addition, he also said that he did it because not all of students like English 

lesson, thus, he only introduced the basic of English. 

é not all of students like English, but at least we have put a basic of it for 

them as familiarizing. Therefore, we used teachers based not students based. 

(FR)
7
 

b. Classroom Management  

Based on the observation, MS, Furqan, and NL has a good classroom 

management where they perceive that students should involve in the class for any 

activities they had. MS picked up and maintained the students focus through 

warning the students who did not follow the instruction and keep the students to 

                                                             
5
FA, personal communication, July 3, 2021 

6
 FR, personal communication, July 3, 2021 

7
 FR, personal communication, July 3, 2021 
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share their idea even only little bit of it. In the same case, FAand NL never 

separate the students from the class activities. They asked the students to share 

their idea and answer to the class and work together to finish the task.  

While FRôs classroom management still look like traditional method where 

he explained the material then the students listened and sometimes the students 

answer for some questions. He only involved the students in singing together and 

reviewing the explanation at the end of the class. Fortunately, the students listened 

and paid attention foccusly to him and follow the class activities well.  

c. Materi al Development 

The four teachers used Google and Youtube to develop their material in 

order to get the update material which is suitable to the studentsô era.  

In preparing the material, MS developed it through chosing the update 

song as she chose A Million Dreams as the song material. In explanation, she 

related it to the real life which is acceptable and imaginable by the students. MSôs 

PCK on the cognitive demands of the task are represented in the task given by 

teacher:  

1) To find the words or sentences from the song (cognitive) 

2) To relate the song with the real life (cognitive) 

3) To dictate the song lyric (cognitive) 

Regarding to K13 demands to implement HOTS (High Order Thinking 

Skills), MS has implemented it through her task which has in level of analyze 
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(C4), evaluate (C5), and create (C6). Hence, the PCK of teacher in this aspect is 

good.  

In line with MS, FA also chose A Million Dreams as the song material to 

have an update song and an easy listening for the studentsô level. He developed 

the material in language features much such as he explained the contextual word 

broadly and related it to the real life in order to the students are able to catch it 

easily. By his material preparing, the students could perceive that song is not only 

for listening but also for learning the culture, structure, and critical thinking. 

Furqanôs PCK in the cognitive demands of the task could be seen from the form 

of the task and discussion demands are:  

1) To guess some vocabularies related to the song material (cognitive) 

2) To complete the missing words of the song lyric (cognitive)  

3) To predict the possible answer could be filled in the blank of song lyric 

(cognitive) 

4) To identify the language features from the song lyric (cognitive) 

5) To correct the peer answer of song lyric (cognitive) 

Based on Taxonomy Bloom, in learning process, teacher set some 

activities to reach the demands of the task with these cognitive level of taxonomy 

bloom are understand (C2), apply (C3), evaluation (C5), create (C6). The 

cognitive required by the teacher are fulfilled the criterion of HOTS in K13. 

Meanwhile, NL developed her material by using Song for Gaza to call 

students previous knowledge about the updated information they had known 
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around this time. Based on the interview, she preferred to search another song 

than from the text book because the songs are provided in the text book are out of 

date with the students era. As she said:  

The songs provided in the textbook are the 80ôs song, not 80ôs but 70ôs. I have 

searched in Google, neither I like it nor the students. (NL)
8
 

The cognitive demands of the task that provided by NL are:  

1) To accostumize student with the listening (cognitive) 

2) To predict the words are suitable to the blank sentences (cognitive) 

3) To interpret the song lyric (cognitive) 

Regarding to the Taxonomy Bloom, teacher had used C3, C4, and C5 in the task. 

It means she had created a HOTS task as demanded by K13. 

As same as the other teachers, FR also preferred to choose another song 

with grunge genre of Nirvana song on the title Something in The Way which is 

the meaning should be interpreted by the listener. Therefore, the teacher 

developed it to two version of interpretation are the origin of the song and the 

Batman movie. 

The task given by FR is not to complex represented on the demands of the 

task are:  

1) To write the song given by teacher on the white board (C1) 

2) To conclude the explanation they got from the teacher (C2) 

3) To practice the singing of the song (P3) 

                                                             
8
 NL, personal communication, July 3, 2021 
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According to the classification of Taxonomy Bloom, for creating HOTS 

task suitable to senior high school studentsô level, it must be in C4, C5, and C6. 

Unfortunately, the teacher still gave the task in the level of C1 and C2 means 

LOTS (Low Order Thinking Skills). Therefore, the task given by teacher should 

be improved and the PCK of the teacher too.  

But, based on the interview, the teacher did it because he considered Al-

Manar as the Islamic Boarding School where the studentsô life is always in the 

educational environment, so he thought that they will be able to implement what 

they have studied in their daily life, moreover English, because the students are 

obligated to speak English in their daily activities. As he told that:  

As boarding school, we have different system with the common school. 

Perhaps, in the class they did not get much, but outside the class, they will 

practice it through the rule which obligated them to speak English and Arabic. 

(FR)
9
 

d. Material Delivery  

Based on the observation, MS was not only playing the song to deliver the 

material but she also asked the student to catch some words or sentences in the 

song even at the end of the class she gave them a dictation of song lyric. In 

li stening section, she set three section of listening, first is to familiarize the 

student with the song, second is the time for student to note the words or 

sentences they got, and last to fix the word they had noted. To explain the social 

                                                             
9
 FR, personal communication, July 3, 2021 
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function of the song, she did not directly explain it but she listened to the students 

idea first then she add and strength it by her explanation.  

In the same case, trying to create a good atmosphere in the classroom, 

FAbegan the class by stimulating the students with the simple things such as 

asking students willingness like ñletôs talk about what is the most fun thing to do 

right now?ò with the aims to build a bridge between the student and the material 

they will have on the day. So, he did not directly tell them the material but he 

intended to make student created their own understanding to something they will 

have or material delivered by warming up given. He also explained the material 

by providing many simple, funny and authentic examples to ease student in 

understanding. As represented in video transcript of FAin Appendix F. 

In listening section, first he played the song to familiarize the student with 

the song, then the second one for catching the words or sentences, and the last one 

for discuss the sentences per sentences.  

NL started the class by playing the song, then she wrote the lyric of the 

song with some blanks in it then she instructed the students to fill the blanks 

together and next she played the music again. After the students filled them, she 

started to explain the students about the social function of the song and to have a 

fun time she asked the students to sing the song together.  

While FR, he opened the class by asking one of the students to write the 

lyric from the song then he ordered the students to copy it down onto their book. 

During the writing, he played the song to sound off it to the students. Afterwards, 
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he started to explain two version of the social function of the song, he also wrote 

the point of explanation on the white board. Next, he asked students to sing 

together and he sang it too to the class.  At the end of the class, he explained about 

the language features of the song and asked two of students to sing a song and to 

review the explanation.  

In this part, MS, FA, and NL has a good PCK, while FR has a good too 

but still need to be improved.  

e. Assessment Strategies  

These three teachers; MS, Furqan, and NL used peer assessment to assess 

studentsô task and answer. MS asked students to answer and correct the answer 

orally, while FAused both oral and written, and NL preferred to written in 

answering and assessment.  

In another hand, FR did not give the students any formal or direct task but 

he only asked them sometimes about the meaning of the vocabulary during 

explanation and he correct it by himself.  

B. Discussions 

Based on the data display of the research related to the previous study by 

Fakhrutdinova, Ziganshina, Mendelson, and Chumarova (2020) that focus on high 

school teachersô perception on the demand of the development of  PCK; pedagogy 

competences and the qualifications of students required as suit as to the teachers 

profession. The result of this recently research showed that the teachers avoided 

the need of development in curriculum without putting any attention on the reason 
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for the changes. The teachers also less of qualification such as not attending to 

teaching training for sharing the exists of PCK demand for having the suitable 

method in transferring the material. Therefore, the teachers had to change their 

perception on it and increasing the participation in teaching training. It is in line, 

with one of the research questions I have set on this research is how senior high 

school of Islamic Boarding school teachers perceive the PCK. The result found 

also required the teachers to improve their perception on PCK, but for the reasons 

of it are quite different than the previous study result because this reasearch is 

done in an Islamic Boarding school. In this research found that 3 teachers of the 

research have a good perception towards the PCK based on K13 but the other one 

has different perception about it. These three teachers accept the changes 

happened due to the development of technology and the differents era which 

could changes peopleô thinking. While the other one shared that the K13 demand 

are not suitable to the Indonesian studentsô level. 

In the case of operating it, the previous study had done by Ibrahim (2016) 

that focus on knowledge of subject matter, knowledge of teaching strategies, and 

knowledge about conceptions of learners found the result that the teachers need to 

improve their knowledge on it. The result showed that three of teachers still used 

lecturing method and the other one used Grammar Translation Method (GTM). 

Based on the result showed that the method teachers used are still out of date and 

too traditional. It is in line with the second research question of my research is 

how the teachers operate PCK in the class. The result found that the teachers also 

used the lecturing method but it is quite different because three of teachers had 
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tried to implement K13 in the class such as MS is not only lecturing but she had 

implemented a good discussion with the student, so it mixed both students center 

and teacher center learning. FAhad a good effort in implementing K13 through 

holistic approach which combining four skills and attracting studentsô critical 

thinking in learning process. NL used lecturing but she also had a good class 

technique which asked students to participate in the learning process, thus, she did 

not only focus to the lecturing method. While FR, he quiet focused on the 

lecturing method because he has different perception on PCK demand in K13.   

Some reasons of the teacher could not implement the PCK of K13 demand 

because the facilities of technology in boarding school quite limited even they 

have a language laboratorium as mentioned in previous research by Chien (2020) 

that the facilitation is one of the aspect to encourage learning process. Another 

reason is the studentsô levels are not capable yet to receive the students center 

learning, and the lack of students motivation learning. This explanation also based 

on the aspects of observation result are:  

First, in the aspect of the origin of PCK, it found that the cognitive 

demands of the task should be improved because one of four teachers did not 

create a suitable task with the level of students. In addition, the curriculum 

knowledge of teachers also had to develop because they did not implement the 

K13 perfectly, nevertheless they had the reason for doing it all such as the 

facilities they had around them and the level of studentsô thinking. But, three of 

them had a good effort to implement the K13 well.  
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Second, in the aspect of material knowledge in PCK which is in this part 

focus on the language features and social function of the song, I found that NL did 

not explain the language features well for some reason are she focus on engaging 

the students first to involve in learning because of the studentsô level of that 

particular class little bit different than other class. FAalso did not explain the 

social function broadly, but he had tried to explain it little bit in stimulating 

students with their daily life. Overall, the teachers intended to reach all of the 

goals of learning.  

The last, in the aspect of pedagogical knowledge in material context 

especially in class technique, FR should improve his class technique considered to 

studentsô level if it is compared to K13 demand. He did not attract or stimulate 

students to create their own idea for relating their previous knowledge with the 

material they will learn. 

Furthermore, regarding to the previous study about operating PCK in the 

class, the next explanation can be the reasons of why the English teachers in my 

research are still good enough in teaching even though they did not implement the 

K13 demand perfectly. I took the other previous study on the PCK of the novice 

and experienced teachers by Kandasamy, Yunus, and Embi (2018) had shared that 

experience of teaching is not enough for enhancing and improving teachersô PCK 

but they need to attend some workshops and teaching training. The result of their 

research shared that the novice had a medium PCK but, still lack in strategies of 

transfering it to the students while the experienced teachers had a good strategies 

in the class but the method used is out of date. Therefore, they need to attend to 
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some workshops or teaching training to share and know about the exist PCK 

demand, but, I found these four teachers actually has a good background of degree 

and workshop attendance. Based on their background, MS is on the masterôs 

degree program and had attended for some teaching training held by school. Furqa 

nhad finished his masterôs degree in overseas, he is also really had a good enough 

experience of teaching and had attended to some workshop even international 

workshops and also had been a trainer of English teaching class. Then, NL is the 

experienced teacher where she has been teaching for 14 years and had attended for 

some workshops. While FR is a teacher with a big interest to English language 

and expert in speaking, thus, make him to be a trainer of English class and he also 

had attend for some teaching training held by school. In short, these four teachers 

had a quiet good  qualification as teacher and teaching because they had an update 

knowledge of PCK and they involve in studentsô era but for some reasons FR has 

different perception on K13 and he preferred to used his method. 

To sum up, in this research found that three of four teachers had a good 

perceive on PCK but the other one did not completely agree to the recent PCK. In 

operating PCK, they did not implement the PCK perfectly, but they had tried to 

implement the method and attract the students in learning process through the 

updated material well. Overall, they had a good PCK but still need to improve it.  
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CHAPTER V  

CONCLUSIONS AND RECOMMENDATIONS  

 

A. Conclusions 

Based on the result of findings and discussions on the learning process of 

English teachers on song material in Senior High School of Al-Manar Islamic 

Boarding School, it can be concluded that three of four participants have good 

perception on K13 demand on PCK while the other one quite disagree with it 

because in his opinion it forced students in studying English hard.  

In implementing PCK, these four participants tried their best to achieve 

the goal of learning by transferring the material as best as they can. MS and NL 

used lecturing and discussion in learning process, while FA mostly implemented a 

perfect PCK by using holistic approach, lecturing, and discussion strategies, and 

FR focus on lecturing strategies. Undeniable, they still need to improve their PCK 

because they did not implement it perfectly yet for a number of contextual factors 

are the inadequate facilities in the school, different teaching experiences, different 

background language of students, and different perception of English teachers 

toward the PCK demanded by K13.  

B. Recommendations 

In this research, I admitted there are many weaknesses and limitations I 

had such as research subject change. Actually, the subject will be chosen from 

four differents Islamic Boarding Schools, but because of some Islamic Boarding 

Schools have held the examination and Al-Manar is the one who still had the 



41 
 

 
 

teaching learning period. Therefore, the subject is only taken from Al-Manar 

Islamic Boardng School.  

Based on the result of research and discussions, I admit that a school 

policy had set a good rule for the studentsô activities but I think it needs more 

controlling because of some senior high students still continue their activities out 

of the school policy which can affect the students focus in the classroom. Another 

one is about the facilities they had, actually the school had provided the facilities 

well, but it is not equal yet compares to the studentsô amount.   

I also suggest that teacher is not only transferring the knowledge but also 

they know how to transfer it suitable to the level of students because the 

combination between Pedagogic Knowledge and Content Knowledge is the key to 

achieve the goal of learning. The teachers also need to upgrade their subject 

matter and strategies knowledge that required and suitable to the era of students 

life and subject development. The teachers also expected to not only teach but 

also guide, care, and know the students well, because what studentsô thinking is 

really determined what they get.  

Regarding to the weaknesses and limititaions mentioned above, the next 

researcher is expected to research broadly such is in the amount of school 

research, the subject research, the material taught, etc. The next researcher also 

may to combine in observing between teachers and students in the learning 

process of operating PCK.  
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In other words, the next researcher is hoped to research deeper than what 

has been researched with more objects that come from different background and 

experienced because it will appear new problems and weaknesses to fix. Wish 

with the research we did, it can help the teachers to pay a lot of attention to the 

PCK in teaching learning process and know their own weaknesses in the teaching 

learning process and it could be a massive contribution in teaching especially in 

English teaching. 
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