THE PROBLEM OF USING ERGATIVE VERB IN WRITING

THESIS

Submitted by:

IOBAL AZIS
NIM. 170203003
Student of Fakultas Tarbiyah dan Keguruan
Department of English Language Education

FAKULTAS TARBIYAH DAN KEGURUAN
UNIVERSITAS ISLAM NEGERI AR-RANIRY BANDA ACEH
2021 M/1443 H



THESIS

Submitted to Fakultas Tarbiyah dan Keguruan
Universitas Islam Negeri Ar-Raniry Banda Aceh
in Partial Fulfillment of the Requirements for The Degree

Bachelor of Education in English Language Teaching

by:

IOBAL AZIS

NIM. 170203003

Student of Fakultas Tarbiyah dan Keguruan

Department of English Language Education

Approved by:
Main Supgpvisor, Co-Supervisor,
Safrul MNul¢ M.A., M.Ed., Ph.D. Rita Hermida, M.Pd.

Date: 27/09/2021 Date: 27/09/2021



It has been defended in Sidang Munaqasyah
in front of the board of the Examination for the working paper
and has been accepted in partial fulfillment of the requirements

for Bachelor of Education Degree in English Language Teaching

On:

Wednesday, 13 October 2021
16 Rabiul Awal, 1443 H

In Darussalam, Banda Aceh

Board of Examiner,

Secretary,
‘A., MEd.,Ph.D Asma, M.Ed
Member, Member,
Rita Hermida, M.Pd Syarifah Dahliana, M. Ag, M.Ed., Ph.D.

- C‘Prt.f.ed by:
'E eDea.nof 7&1 as Tarbiyah dan Keguruan
/8 & X

¢y
1’ ﬁ/uvﬁé‘ztas [slarn} eger r-Ramry Banda Aceh
-7 ‘ - ‘.. ‘ - -

ST D Mk Razali, S, MAS(f
‘ f:'z;‘iqﬁ;.awwomm 989031001




SURAT PERNYATAAN KEASLIAN
(Declaration of Originality)

Saya yang benandatangan di bawah ini:

Nama Igbal Azis

NIM ¢ 170203003
Tempat/tanggal lahir - Cot Gapu, 11 Mei 1999
Alamat

Desa Tungkop, Kec. Darussalam, Kab. Aceh
Besar, 23373, Aceh.

Menyatakan dengan sesungguhnya bahwa skripsi yang berjudul:
“The Problem of Using Ergative Verb in Writing”

adalah benar-benar karya saya, kecuali semua kutipan dan referensi yang
disebutkan sumbernya. Apabila terdapat kesalahan dan kekeliruan di dalamnya,
maka akan sepenuhnya menjadi tanggungjawab saya. Demikianlah surat

pernyataan ini saya buat dengan sesungguhnya.

Banda Aceh, 28 September 2021
- ~Qaya yang membuat surat pernyataan,

) DO10AJX375104732 #‘g

e lqbal Azis

-QJ


LENOVO
Typewritten text
i


ACKNOWLEDGEMENTS

First of all, I would like to express the deepest praises and thanks to Allah
SWT, the almighty, the lord of the universe who has given me health, strength,
opportunity, and blessing in finishing this thesis. Peace and Salutation be upon the
prophet Muhammad SAW, the role model and the one who shows the beauty of
Islam rahmatanlil ‘alamin.

My great appreciation is for my supervisors Safrul Muluk, M.A., M.Ed.,
Ph.D. and Rita Hermida, M.Pd. for the enormous helps and guidance in preparing
and finishing the thesis. My grateful thanks addressed for all lecturers of English
Language Education Department as well.

The most prestigious thanks and loves for my parents and my family, the
support system of my life; my endless love, my father, Azhari and My mother,
Hirwati who always motivate and pray for me to reach my dream. The one that |
can share anything with and treating me so dearly. My special gratitude is also
extended to my sister and brothers. Their existences encourage me to be a better
person. May Allah grant my family Jannah for their great kindness, patience,
endless love and everlasting financial, moral and emotional supported.

Then, my special thanks for my close friends who never leave me behind,
make life much easier to live in, and always support me in my high and low
during study, Illham Ary Moelana, Khairul Azmy, Ghinan Nafsiha Basith, Puput
Maulidya, Sultan Maulidan, Sufarwitar, Mardhatillah and my best teamwork at
English Department Student Association (EDSA) 2020-2021, may our friendship

lasts forever. My thank goes to my inspiring sisters and brothers, Farhah, Adista



Putri, Muhammad Zawil Kiram and Rizka Azhari who help and motivate me
during my study. My thank goes to my good friends from other countries, Mr.
Ruslan Mannanov from Russia, Jhon Harvey from Colombia, Mr. Tursun Sabir
from Uyghur, and Nagy Zoltan from Hungary who often help and support me in
improving my English skill and also to all my classmates of unit 1. May Allah

bless and reward them for all the good things they have done.

Banda Aceh, 14 October 2021
The Writer

Igbal Azis



ABSTRACT

Name . Igbal Azis

Reg. No. : 170203003

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis Working : The Problem of Using Ergative Verb in Writing
Main Supervisor : Safrul Muluk, M.A., M.Ed., Ph.D.
Co-Supervisor : Rita Hermida, M.Pd

Keywords : Ergative verb; Writing; Transitive; Intransitive

This study aims to analyze student’s problem of using the ergative verb in writing
and to identify how students use it in writing correctly. This research uses the
qualitative method with document analysis technique and interview as instrument
of study to collect the data from all respondents. The subjects of this research
were 15 essay writing papers of student in Grammar & Communication class. The
finding of this study showed that (1) there are three problem categories that were
looked into are the following: First, morphological error with its type of error.
They are omission, addition, misinformation and disordering; Second, syntactic
error with its type of error. They are word order and tense error; Third, lexical
error with its type of error. They are misspelling, unergative verb and article error.
(2) there are three ways of student in using ergative verb in writing: First,
“identifying”, “analyzing” and “adjusting” ergative verbs. Second, using the table
or list of ergative verbs; Third, following the pattern of ergative itself. In
conclusion, this study indicated that most of ESL students in Department of
English Language Education at UIN Ar-Raniry Banda Aceh, especially the year
of 2018, are still unfamiliar with ergative verbs while they often use them in

academic study.
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CHAPTER |

INTRODUCTION

A. Background of Study

Almost all languages have structural rules and grammatical functions that
form the sentence and create meaning. It allows people to understand how to use
words properly based on their functions such as subject and object. As we know,
both of them are basic elements within a language that influence the grammatical
function of transitive and intransitive sentences. Actually, there are three elements
of transitive and intransitive sentences; (a). The subject of transitive clauses,
(b).The subject of intransitive clauses, and (c).The direct object of transitive
clauses (Lindenbergh, 2015). These three elements will describe to people,

especially the students, about the understanding of ergative verbs.

Nowadays, most people, especially English students, know the term the
transitive and intransitive sentence in passive voice, but they are unfamiliar with
the term of the ergative verb, even though they often use it in daily life, especially
in an academic field such as speaking and writing. In fact, passive voice and
ergative verbs are fairly similar but different in structure and meaning. As we
know, the position of subject and object in active sentence will exchange place in
passive voice and it needs “be” before past participle, while the ergative verb is
able to bring up the sense or meaning of passive of a sentence without having to

follow the process of change into passive voice itself and it does not need “be”



before the past participle. Therefore, this makes the ergative verb unique and a bit

confusing.

Ergative verb is a term in the linguistic field. It was firmly established in the
1970s. The term ergative is sometimes used to refer to an alternation between the
transitive and intransitive use of a verb in which the argument functioning as the
direct object in transitive variant is the subject when the verb is used intransitively
(Aldridge, 2015). In English, pattern of ergative is indicated by position in the
clause: subjects appear in preverbal position, while objects in transitive clauses
follow the verb (Aldridge, 2015). In addition, not all verbs in English can be
called ergative verbs. Only a few verbs can be categorized as ergative verbs. More
clearly, ergative verbs can always be used in transitive and intransitive positions,
while non-ergative verbs can only be used in one of them. Therefore, we need a
case-marking or agreement system to distinguish ergative verbs and non-ergative

verbs.

In teaching English, it has been suggested that a comparison between two
texts can be highlighted by the differences between ergative and unergative verbs,
one eliciting non-ergative verbs in the active or passive voice and one eliciting
ergative verbs in the middle voice (Chan, 2008). Students will need to use
dictionaries that recognize the words and investigate the properties of meaning
and use of the words to measure the depth of a language (Maden, 2020). In this
case, it is useful to explain the three-voice option (active, middle and passive)
because it will influence students' understanding of ergative verbs (Chan, 2008).

Therefore, we need to introduce tasks requiring students to select appropriate verb



forms in context. Here, the writer assumes that a writing test is the best way to

understand students' understanding of ergative verbs.

As we know,writing is one of the essential skills that university students need
to master in order to achieve their academic goals and get better job prospects.
(Muluk et al, 2021). Indeed, good writing ability often indicates an ability of the
individuals to attain professional development in their academic areas. However,
writing is a complex and multifactorial phenomenon. It is more challenging for
learners who write in a language other than their first language (Raoofi et al.
2017). In fact, in writing class, most students usually face difficulties in learning
the grammatical aspects of the target language (Janah, 2015), while the three-
voice option of active, middle, and passive are sometimes parts of grammar to
compose the writing text. The position of these three-voice options will determine
the meaning of a sentence in writing. It is supported by Bungsu et al. (2021),
“grammar is the rule that says how words changed to show different meanings
and they combine into sentences.”In this case, ergative verb is a part of the rules
(grammar) to compose the writing that shows different meanings, especially
different with active and passive voice. Therefore, the writer wants to observe and
analyze the problem of using the ergative verb in writing to avoid
misunderstanding. It means that the writer tries to find some mistakes or errors

which students make in their writing by using ergative verbs.

There were several researchers who previously worked on the issues of
ergative. In an article of Chan (2008), “Ideas for Teaching Ergative Verbs to ESL

Students”, he discussed some practical techniques that ESL teachers can use in the



teaching of English ergative verbs. It is suggested that teachers should expose
students to a situation that will elicit different responses in different voices
(active, middle, and passive) authentically and spontaneously. It showed some
useful teaching techniques to introduce the characteristics of ergative verbs by
exposing them to a situation that will elicit different responses in different voices

authentically and spontaneously.

Another study was done by Legate (2012), entitled “Types of Ergativity.” The
study makes two main contributions to our understanding of ergativity. First, it
supports the claim that ergative is an inherent case. Second, it reanalyses syntactic
ergativity in Dyirbal. Dyirbal is an Australian Aboriginal language spoken in
northeast Queensland. This study showed that syntactic ergativity in Dyirbal is not
sensitive to the absolutive but rather underlying nominative and accusative,

regardless of morphological realization.

Another study was written by Lindenbergh (2015), “Deconstructing
Ergativity (A fine-grained analysis of ergativity phenomena).” The study is a
theoretical and typological investigation into the morphological and syntactic
patterns that are classified in the literature as ‘ergative’. This thesis claims that
classifying languages using ‘ergativity’ as classifying feature has no theoretical
merit because the term ergativity has come to indicate a vast amount of quite
different linguistic patterns. It is found that several languages with ergative
patterns were discussed, and it was shown that the ergative markers in these

languages all have different functions and distributions.


https://en.wikipedia.org/wiki/Australian_Aboriginal_languages
https://en.wikipedia.org/wiki/Queensland

Apart from ergative, the present study is related to Silalahi et al. (2018) study,
which focused on grammatical errors analysis in translating English texts into
Bahasa Indonesia text. The results of his study showed that the errors were on: 1)
85.29% of a morphological error on word formation and 14.70% of affixation
errors found; 2) syntactic error on a phrase (3.96%), clause (1.00%), and 223
sentences (95.04%); and 3) the factors causing the errors in translating namely the
students did not understand the context of the source language text, the students
were not able to build sentence grammatically in the target language, the students
were lack of grammar comprehension of the source language and target language,
the students did not use the dictionary and machine translation, and the students

did not implement the right translation strategy (Calanoga& Tamayo,2019).

According to the studies above, the studies have shown that ergative is unique
and a bit confusing. Many of researchers still develop the study of ergative in a
bigger area context. It does not focus on a linguistic area only, but also in a
grammar and teaching context. Therefore, in this study, the writer wants to
analyze the problem of using the ergative verb in writing. The writer expects to

have some new information related to the ergative verb in the writing context.

B. Research Question

The research questions were formulated as follows:

1. What is the problem of using ergative verb in writing?

2. How do students use ergative verbs in writing?



C. Research Aim

The aims of this study are:

1. To analyze student’s problem of using the ergative verb in writing

2. To identify how students use the ergative verb in writing correctly

D. Significance of Study

1. To EFL students

This study observes students in using ergative verbs in their writing and finds
out what the problem they face in applying ergative verbs on it. The main focus of
this study is to investigate the problem of students using the ergative verb in their
writing correctly. The writer hopes the result of this study gives students benefits

in applying ergative verbs in their writing correctly.

2. To EFL teachers

The result of this study is expected to help teachers' method in teaching,
especially the lecturers who teach Essay Writing, Academic Writing, English for
Academic Purpose, Grammar & Communication and possibly Research
Methodology subject. This study will help the teacher in the teaching and learning
process during Writing Classes. As we know, writing classes are essential because
it will prepare students to spread their ideas and critical thinking through a good
writing text or article. Therefore, the teachers have to make sure that their

student’s writing is understandable by the reader.



3. To other researchers

The writer believes this study does not cover all the questions and curiosity of
the reader. Moreover, the writer hopes that other researchers will re-conduct the

same study that can fill the gap in the future.

4. To the institution

The results of this study will be beneficial for the institution as a strengthener.
Through this study, it is expected that the institution will more support and ease
students to administer related matters related to writing skills in the future. The

more students improve their writing skills, the better the image of an institution.

E. Research Terminology

In order to avoid misunderstanding, the writer has defined the following

operational definitions of this research as follow:

1. Ergative verb

According to Aldridge (2015), ergative verb is a term in the linguistic field. It
was firmly established in the 1970s. The term ergative is sometimes used to refer
to an alternation between the transitive and intransitive use of a verb in which the
argument functioning as the direct object in transitive variant is the subject when
the verb is used intransitively. “In English, the pattern of ergative is indicated by
position in the clause: subjects appear in preverbal position, while objects in

transitive clauses follow the verb” (Aldridge, 2015, p. 2). Thus, the ergative verb



can be transitive or intransitive inflected for agreement with the subject and all

aspects.

2. Writing

Writing is an important skill to be mastered in learning English as a foreign
language. “Writing enhances language acquisition as students experiment with
words, sentences, and other elements of writing to communicate their ideas
effectively, and to reinforce the grammar and vocabulary they are learning in
class” (Amanda, 2017, p. 9). It means that writing is not only a means of
communication where students can share their views and thoughts. It is actually a

prerequisite to master other language skills.

F. The Scope of Study

Conducting research covering things stated previously will be arduous and
lengthy work and will not be feasible for the writer. Concerning the limitations
that the writer has, he will conduct the research focusing on the problem of using
the ergative verbs. It this case, the writer does not focus on the structure of
writing, but he only focuses on the structure and meaning of ergative verb from
student’s paper at the Intermediate Writing level. This level is known as the
“Essay Writing” subject in the Department of English Language Education at UIN
Ar-Raniry Banda Aceh. The writer assumes that writing is suitable and relevant to
this study because students can conduct sentences in basic writing. However, they
still need to improve their writing skills to be more perfect, especially in making

paragraphs with a good grammatical rule.



CHAPTER Il

LITERATURE REVIEW

A. Ergative Verb

The verb is part of speech that explains the people or the subject to do the
action. The verb has an important role because it is used as an action to do
something; the subject is human, animal, and plants and the object is the thing. In
addition, verb is called king because an important part in English for every

sentence must have a verb (Simamora, 2020).

In sentences, the verb functions as a predicate. Verbs generally require
objects (called transitive verbs), but there are also some verbs that do not need
objects (called intransitive verbs). Verbs are the most essential type of words in a
sentence. Even in spoken language, only with a verb can we express an idea that

others can understand (Vega, 2020).

Since the verb broadly defines how a sentence conveys who did what to
whom in what way in what context, the main verb typically dictates the sentence
structure and meaning. In English, the sentence's subject is not always the “doer”
of the action of the verb as indicated earlier (Pae, 2012). For example, the verbs in

the following sentences assign different roles.

1) a. The teacher gave the student a book. [The subject is doing the giving]
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b. The student received a book from the teacher. [The subject is being given to

or the subject is doing the receiving]
2) a. He shattered the window. [The subject is doing the shattering]
b. The window shattered. [The subject is being shattered]

The first set of sentences 1) contains two distinct terms that define the roles of
the doer and receiver. However, the second set 2) of the sentences has the same
lexicon used with animate and inanimate subjects. Despite the fact that the verb
receive means "to be given,” the verb in phrase 1b might be construed as the
subject performing the action of receiving. The two sentences differ in the
direction of affectedness caused by the verb's action. In other words, subject 2a is
the action's doer or causer, and the window is the affected object.In contrast, the
subject of the latter 2b is the receiver of the action, which is affected by the action

of the verb as an experiential entity (Pae, 2012).

In addition, the term ergativerefers to a system of marking grammatical
relations in which the object of transitive verb patterns with the single argument
of an intransitive verb (absolutive) while the transitive subject patterns distinctly

(ergative).
David opened the door (active, transitive).
The door was opened (by David) (passive, transitive).
The door opened (active, intransitive, ergative).

This contrasts with the more familiar nominative-accusative system in which

both transitive and intransitive subject patterns are alike (nominative), to the



11

exclusion of transitive objects (accusative) (Coon, 2013). It is supported by the

definition of ergative, which was given by Dixon. He said;

The term “ergativity” is, in its most generally accepted sense, used to
describe a grammatical pattern in which the subject of an intransitive
clause is treated in the same way as the object of a transitive clause and
differently from the transitive subject. The term was first used to refer to the
case marking on constituents of a noun phrase: “ergative is the case
marking transitive subject, contrasting with another case-originally called
“nominative” but nowadays “absolutive”’-marking intransitive subject and
transitive object. (Dixon, 1994, p. 1).

Historically, Dixon (1994) surmises that ergativity is found in approximately
one-quarter of the world’s languages. There are thirty-two languages in a sample
of 190 that show an ergative pattern of case marking on full non-phrases, though
he notes problems for classifying some. Ergative languages are found in a variety
of genetically distinct language families and are found all over the world (Coon,

2013).

Languages that have been referred to as ‘'ergative’ or as containing ‘ergative
constructions' include Basque, Eskimo, most languages from the Caucasus and
from Australia, some Polynesian languages, Burushaski, the Paleosiberian
languages, Sumerian, Hittite, some Papuan languages, Tibetan, most members of
the Indic branch of Indo-European, and many American Indian languages (Seely,
1977). According to Polinsky (2016), language with ergative case-marking can
have ergative or accusative alignment in agreement, but the language with
accusative case-marking never shows ergative alignment. Thus, ergative
languages impose fewer restrictions on their agreement alignment than accusative

languages do.
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In addition, alignment is the grouping of grammatical functions (such as
subject, object) across transitive and intransitive clauses. As is well known, the
subject of an intransitive clause (SI) may be grouped, in terms of case-marking,
control of verbal agreement, syntactic position, with either the subject (ST) or the
object (O) of a transitive clause. In the first case (SI /ST grouping), we get
accusative alignment, while in the second case (SI /O grouping), ergative

alignment (Zwart & Lindenbergh, 2015).

On top of that, we need to be careful! Not all verbs that talk about change can

be used ergatively. For example:
The builders demolished the house (active)
The house was demolished by the builders (passive)

NOT: The house demolished.

There are several hundred ergative verbs in regular use in current English.

The writer wants to categorize them into some points:

a. Change

Many ergative verbs describe events that involve a change from one state to
another (Heyns, 2011). Here is a list of ergative verbs that describe events
involving a change of some kind: age, begin, bend, bleach, break, burn, burst,
change, close, continue, crack, darken, decrease, diminish, disperse, double,
drown, dry, empty, end, fade, finish, grow, improve, increase, open, quicken, rot,
shatter, shrink, shut, slow, split, spread, start, stick, stop, stretch, tear, thicken,

widen, and worsen.
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b. Food, Movement, Vehicle

Many other ergative verbs relate specifically to certain areas of meaning. For
example, some relate to food and cooking, others describe the physical movement,
and others involve a vehicle as to the object of the transitive verb or the subject of
the intransitive verb (Heyns, 2011). Here is a list of verbs relating to food,
physical movement, and vehicles: (Food: bake, boil, cook, defrost, fry, melt, roast,
simmer, and thicken). (Movement: balance, drop, move, rest, rock, shake, spin,
stand, steady, swing, and turn). (Vehicle: back, crash, drive, fly, park, reverse,

run, and sail).

c. Restriction on Ergative Subject

Some verbs are used ergatively with one or two nouns only (Heyns, 2011).
For example, you can say He fired a gun or The gun fired. You can also say He
fired a bullet, but you would not usually say The bullet fired. Here is a list of
verbs that can be used ergatively with the noun, or type of noun, that is given:
catch (an article of clothing), fire (a gun, rifle, pistol), play (music), ring (a bell,

the alarm), show (an emotion such as fear, anger), and sound (a horn, the alarm).

d. Ergative Verbs that Need Extra Information

There are a few ergative verbs that usually have an adverb or some other
phrase or clause when they are used intransitively (Heyns, 2011). This is because
you choose this structure when you want to emphasize how something behaves

when affected somehow, so the person who does the action is not essential.
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I like the new Range Rover. It handles beautifully.

Wool washes well if you treat it carefully.

Here is a list of ergative verbs usually followed by some extra information
when used intransitively: clean, freeze, handle, mark, polish, sell, stain, and

wash.

Furthermore, we are supposed to understand transitive and intransitive verbs
before we analyze the ergative agreement. It will help us to distinguish whether it

is ergative or not.

1. Transitive verb

Transitive verbs are action verbs that always express double activities. The
transitive verbs always have direct objects. It means that someone or something
receives the action of the verb. These verbs are used together with a direct object.
The object can be involved by a thing or a person (Salmiah, 2017). Sample verb:

owe, feed,make, drive, lift. This pattern is:

S+V+N

(Subject + Verb + Noun).

Examples:

1. Richard owes Jimmy some money.

2. She feeds his children while their mother is away.
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3. She makes jewelry to sell at the market

2. Intransitive verb

Intransitive verbs are used to always express double activities in the action
verb. These verbs don’t have a direct object for their meaning to be connected.
Instances, they are followed by an adverb, adjective, verb complement or a
preposition (Salmiah, 2017). Sample verbs such as die, arrive, respond, wait, sit,

look. Intransitive verbs have the pattern:

S+V

Subject + Verb

Examples:

1. His sister died of Malaria.

2. We arrived at school very late

B. Writing

1. Definition of Writing

Writing is an important skill to be mastered in learning English as a foreign
language. Writing enhances language acquisition as students experiment with
words, sentences, and other elements of writing to communicate their ideas
effectively, and to reinforce the grammar and vocabulary they are learning in class

(Amanda, 2017). It means that writing is not only a means of communication
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where students can share their views and thoughts. It is actually a prerequisite to

master other language skills.

There are some definitions of writing stated by experts. According to Nation
(2009), writing is an activity that can usefully be prefered for by work in other
skills of listening, speaking, and reading. The preparation can make it possible for
words that have been used receptively to come into productive use. According to
Almi (2017), writing is a tool for students to share their information and
knowledge and put them down on paper. Writing is a skill producing text and the
message will be delivered to the reader. Being able to write well, the researcher
has to know about writing itself. Every information and knowledge in writing
should be understood by the reader to make the ideas deliver and the readers will
be interested in our writing. It is supported by a statement that “the general
purpose of writing is to express, to inform, to persuade, to entertain, while the

specific purpose in writing is to answer the certain need” (Dietch, 2009, p. 7-8).
2. Aspect in Writing

Beside, in writing, there are some aspects that have to be considered. Those
aspects are divided into two main skills, they are the micro- and macro-skills of
writing. They are needed to develop effective writing. Thresia (2016, p. 78)

describes the micro-skill of writing as follows:

First, produce graphemes and orthographic patterns of English. Second,
produce writing at an efficient rate of speed to suit the purpose. Third,
produce an acceptable core of words and use appropriate word order
patterns. Fourth, use acceptable grammatical systems (e.g., tense,
agreement, and pluralization), patterns, and rules. Fifth, express a
particular meaning in different grammatical forms. Last, use cohesive
devices in written discourse (Thresia, 2016, p. 78).
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Whereas, Thresia (2016, p. 78) also states the macro-skills of writing as follows:

First, use the rhetorical forms and conventions of written discourse. Second,
appropriately accomplish the communicative functions of written texts
according to form and purpose. Third, convey links and connections
between events, and communicative such relations as main idea, supporting
idea, new information, given information, generalization, and
exemplification. Fourth, distinguish between literal and implied meanings of
writing. Fifth, correctly convey culturally specific references in the context
of the written text. Last, develop and use a battery of writing strategies, such
as accurately assessing audience's interpretation, using prewriting devices,
writing with fluency in the first drafts, using paraphrases and synonyms,
soliciting peer and instructor feedback, and using feedback for revising and
editing(Thresia, 2016, p. 78).

Therefore, in writing process, the student should pay attention to those
aspects of writing above in order to able to write well. It is also important for the
teacher to understand how their students learn. Because it will be a consideration
how the teacher will teach them. It is supported by Razali and Zulfikar (2019) that
teachers are believed to have been well prepared to engage in effective teaching.

In means that teachers as one of the main actors for effective learning to occur are

also required to understand how their students learn.

In teaching writing, the teacher can see a difference in students' view. There

are two different views of students’ writing that can be seen by the teacher.

The first is the product approach, it means writing focused on the result of
the writing. The second one is the process 16 approaches, the students do
their writing from prewriting, plan, draft, write, edit, revise, and the last
one is publishing. In the process of writing, the teacher has to know
students’ ability in writing and asks them to do these steps. “If they take
one of these steps they will not have good writing. (Almi, 2017, p. 15-16).

The ability to write well is not a naturally acquired skill. It is usually learned
or culturally transmitted as a set of practices in formal instructional settings or

other environments. Writing instructors should take into account both strategy
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development and language skill development when working with students
(Wahyuni, 2016). Before we teach writing strategies, we should acknowledge that
students may come to us unaware of the strategies they already possess. It is our
job to help them identify and make controllable any effective strategies they
already use. Sometimes students' writing strategies can be tricky to identify
because they are invisible. Even experienced writers may be unaware of many of

their own strategies (Dean, 2010).

C. The Problem of Using Ergative Verb in Writing

One of the common tasks for Indonesian EFL students is writing a piece of
paper, such as essay, narrative, exposition, and essay text. In writing a text,
realizing the complete thought through the correct and acceptable rule (grammar)
is fully essential. In this phase, grammar plays a very significant and important
role as its function to realize a good grammatical sentence. The correct grammar
enables the reader to casily digest the writer’s expressed thoughts. Even though
grammar plays a very significant role in structuring good sentences, many
students Indonesian EFL learners are not fully aware of it. They often “disobey”
the rule, as they experience in their first language (Bahasa Indonesia) (Arifin,

2019).

For the sake of this reason, Arifin et al. (2014) states that “Indonesian EFL
students often recognized writing activities as the most challenging skills to
master.”Many students often failed to compose such good writing. In Indonesian
EFL context, writing seems to be the most difficult skill to master, compared to

the other three English skills. In addition, their scores in writing are not better than
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other skills. Even though they are at the university level, it does not automatically
guarantee that they have advanced skill in writing. Therefore, they often view
writing skill as the most time consuming and exhausting learning, compared to
other skills. This perspective, of course, is not totally true because every skill has

its own way to develop and master (Arifin, 2019).

As a productive skill, writing is not like speaking or other receptive
skills.Writing skill not only needs a lot of vocabulary in composing a paragraph,
but alsocorrect grammarsin order to be comprehensible (Isa et al, 2017). In
writing class, the students usually face difficulties in learning the grammatical
aspects of the Target Language (TL), such as in subject-verb agreement, the use of
prepositions, articles and the use of correct tense (Janah, 2015). In this case,
linguists have always been attempting to describe the types of errors committed
by the language learners, and that is exactly the best way to start with, as it helps
out the language professors in the university like the Cagayan State University to
identify where the problem lies. In addition, errors take place when the learner
changes the surface structure in a particularly systematic manner. Thus, the error,
no matter what form and type it is, represents damage at the level of the target

language production (Calanoga & Tamayo, 2019).

Related to the study of Silalahi et al. (2018), this study tries to find some
problems in order to relate with the problems in writing context. The problem

categories that were looked into are the following:
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1. Morphological error

In general, term morphology is defined as the study of words; how the
different parts of words are combined, how they are formed, how they are used
and what relationship does exist between words (Yakub& Hossain, 2018). They
state that there are four types of morphological errors. They are omission,

addition, misinformation and disordering.

2. Syntactic error

Syntax is a branch of linguistics that examines the structure and elements of
sentence formation and also examines the units in the form of words, phrases,
clauses, sentences, and discourse (Silalahi et al.2018). In this case, Ngangbam
(2016) postulates a set of syntactic error categories to be analysed: adjectives &
adjectives phrases errors, adverbs & adverb phrases errors, noun-phrases errors,
sentence structure errors and word order errors. While Hafiz and Omar (2018)

report that there are some syntactic errors in their study. They are:

a. Copula, ex: (*My family big./My family is big.),

b. Concord or subject-verb agreement, ex: (*My friend go shopping. /My friend

goes shopping.),

c. Tense, ex: (*Faris is play football./Faris is playing football.),

d. To infinitive, ex: (*He like eat noodles./He likes to eat noodles.)

e. Articles, ex: (*Mohsin is a best doctor in Jazan hospital./Mohsin is the best

doctor in Jazan hospital.),
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f.Prepositions, ex: (*He is a student in English./He is a student of English.),

g. Conjunction, ex:(*I like watch T.V and like swimming and | recite the

Qur’an./I like watching T.V, swimming, and reciting the Qur’an.).

3. Lexical error

Lexical errors occur because the foreign language learners do not possess an
adequate knowledge in English vocabularies which has several causes such as the
low frequency in reading, the low awareness in expanding new vocabularies, etc
(Andre,2014). In this case, lexical error is divided into two types, namely error
form, and error meaning. Form errors are errors related to writing and phonology.
While the error of meaning is an error associated with the selection of the wrong
word (Silalahi et al. 2018). In addition, he also explains further the six main

categories of lexical errors as follows:

a. Borrowing. It refers to the error made by the students in using another tongue
without any attempt to adjust them to their target language. For example: My

grandmother is sakit (Eng. sick).

b. Coinage. It refers to the error made by the students in using lexical items that
consists of the adaptation of an L1 word to the L2 orthography or morphology that
sounds like the target language. For example: | will study harder to improve my

prestation.(Eng. Achievement, Ind. prestasi)

c. Calque. It refers to the error made by the students in using the words of target
language by translating them literally. For example: My table study is pink and

big (Eng. desk).
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d. Misspelling. It refers to the error made by the students in using the spelling or
orthography of the words in target language. For example: | am Biutiful for

‘beautiful’.

e. Misselection. It refers to the error made by the students in using the words of
the target language that have sound similarity or look similarity with the words of
students’ mother tongue. For example: She is angry because she has not eaten yet

(angry for hungry).

f. Semantic confusion. It refers to the error made by the students in using two
words of the target language which are having semantic similarity. For example:
There are very shops in the city (very for ‘““‘many’’) (Rochmaniyah, & Suharjito,

2017).

In conclusion, realizing the correct grammatical rule in English sentence can
be seriously complicated for many Indonesian EFL learners. They have to work
and deal with a number of complexities in English grammar, which are totally
different and not as complex as the rule in their mother tongue. As a matter of
fact, the complexities in English grammar often cause the student’s error in
writing. Considering the importance of ergative verb in English writing, therefore,
this study aims to intensively analyze student’s problem of using the ergative verb
in writing and to identify how they use it correctly. Besides, the teacher also
should take into account both strategy development and language skill

development when working with students, especially in essay writing.



CHAPTER 111

RESEARCH METHODOLOGY

A. Research Design

Research design refers to specific procedures implicated the process of
research: data collection, data analysis, and report writing (Creswell, 2012). The
research design of this study is a qualitative methods since the writer used
document analysis technique and interview to collect the data from all
respondents. In qualitative research, there are several processes such collect data
and prepare it for data analysis, then researcher reads through the data and codes
the data for descriptions and theme to be used in the research report (Creswell,
2012). This study has descriptive analysis in describing the research findings.
Descriptive research is a way to investigate facts based on phenomena. The reason
why the writer used this method is because this study took a long time to observe
and analyze the ability of students in applying ergative verbs in their writing. The
other reason writer used this method is to find out and describe the grammatical
errors committed by students in their writing during study. It is suitable with other
writing studies in common which focus on the relationship between grammatical

rule and writing.
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B. Participants

1. Population

Creswell (2012) stated that “A population is a group of individuals who have
the same characteristic” (p.142). In this study, the population is the English
students who were taking a Grammar & Communication class and had done an
Essay Writing class in Department of English Language Education at UIN Ar-
Raniry Banda Aceh, especially the year of 2018. There were forty five students as
population in this study. The writer assumes that writing is suitable and relevant to
this study. It is because the students in this study can conduct sentences in basic
writing. However, they still need to improve their writing skills to be more

perfect, especially in making paragraphs with a good grammatical rule.

2. Sample

A sample is the number of individual cases that you ultimately draw and from
which/whom you generate data. In this study, the writer selected fifteen students
as research sample using purposive sampling. Purposeful sampling (also called
purposive or judgment sampling) is based on the premise that seeking out the best
cases for the study produces the best data, and research results are a direct result
of the cases sampled (Patton, 2015). Morse (2010) stated that this is strategic
approach to sampling in which “information-rich cases” are sought out in order to
best address the research purpose and questions. Sampling is a central feature of

research design when purposeful strategies are used because the better the
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participants are positioned in relation tothe topic, the richer the data will be

(Morse, 2010).

The writer took fifteen students from two units of Grammar and
Communication class with different lecturers. They were chosen because some
criteria. The criteria were having B grade in Essay Writing Class and having A
grade in Advance Grammar Class. The reasons of writer used these criterias were
to see why students good in mastering grammar but poor in composing writing in
the same time, especially in using verb at transitive and intransitive form. The
other reasons were because the space between A grade and B grade are not very
distant and were also difficult to find students who having C grade in Essay
Writing Class at Department of English Language Education at UIN Ar-Raniry

Banda Aceh, especially the year of 2018.

C. Data Collecting Procedure

To collect data, the writer used a document analysis technique. Document
consists of public and private document, including journals, letters, notes,
personal writing, newspaper and others (Creswell, 2012). Document analysis is a
form of qualitative research whereas documents are interpreted by the researchers
to provide the voice and meaning of the topic (Bowen, 2009). In this case, the
writing texts which were made by students in Grammar & Communication class
were required. This is because the writer should follow the curriculum in the
Department of English Language Education at UIN Ar-Raniry Banda Aceh in
which the Essay Writing class is earlier applied than Grammar & Communication

class.
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The respondents were recognized about how to apply ergative verbs in
Grammar & Communication class for three steps. First step, the writer gave an
online source of ergative verbs in a WhatsApp group about ergative verbs. In the
second step, the writer explained the characteristics of ergative verbs and how to
use them in essay writing at Grammar & Communication class. The last step, the
writer asked students to write an essay as homework which contains some
ergative verbs. In this case, the writer worked together with the lecturers from two
units of Grammar & Communication class to gain student’s writings (documents)
and select the participants from those classes. In order to obtain deeper
information from the participants point of view, the writer made an interview

which covered their problem during study.

In general, interview methods use conversation as a learning tool. People are
naturally conversational, and so interview methods draw on something people are
accustomed to participating in, even if not typically in formal settings
(Brinkmann, 2013). He also suggests that qualitative interview studies typically
have no more than 15 participants). Therefore, the writer decided to choose 15
participants in this study. The writer used an open-ended interview to gain long

and detailed responses from participants.
D. Data Analysis

The process of data analysis and interpretation helps us to answer the
question “What does it all mean?”” This process allows us to create “intelligible
accounts” of our data. It is important to remember that “the data do not speak for

themselves. We have to speak for them” (Vogt et al., 2014, p. 2). Allen Trent and
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Jeasik Cho define analysis as “summarizing and organizing data” and

interpretation as “finding or making meaning” (2014, p. 652).

In analyzing and interpreting qualitative data, those are the steps commonly
used: collect data and prepare it for data analysis, then researcher reads through
the data and codes the data for descriptions and theme to be used in the research
report (Creswell, 2012). Therefore, the technique of data analysis used in this
study is descriptive analysis. The data was obtained from student’s writing texts
which were made by students in Grammar & Communication class. Then the data
would be analyzed by reading it several time and the writer would classify
particular parts of data by coding them. Coding in research methodology is a shot
word or phrase describing the meaning of the whole sentence, phrase or
paragraph. It makes the process of interpreting data easier. The writer interpreted
the result descriptively. Before interpreting result, the writer would classify the
problem of using ergative verb into three categories as suggested by Silalahi et al.

(2018) as follow: Morphological error, Syntactic error and Lexical error.

In this case, the writer divided the morphological error into three types as

suggested by Yakub & Hossain (2018) as follow:

Table 3.1. Types of morphological error

No. | Typesoferror Example Explanation

1. | Omission The information spread | Omit the singular
throughout the nation very | marker of main verb

quickly. spread




28

2. | Addition Through learning, students | Add unnecessary
hopes to reach the brighter | singular marker —s for
future singular main verb

hope

3. | Misinformation Education have to elevate | Misuse of wrong verb
students’ morality. have for the singular

subject education

4. | Disordering Many parents pick up the | Misplace  of  the

student to school.

phrasal verb order pick
up, instead of pick the

student up

Hafiz and Omar (2018) as follow:

The writer also divided the syntactic error into seven types as reported by

Table 3.2. Types of syntactic error

No. | Types of error Example Correction

1. | Copula My family big My family is big

2. | Subject-verb My friend go shopping My friend goes
agreement shopping
(Concord)

3. | Tense Faris is play foothall Faris is playing football
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4. | To Infinitive He likes eat noodles He likes to eat noodles

5. | Articles Mohsin is a best doctor in | Mohsin is the best

Jazan hospital doctor in Jazan hospital

6. | Prepositions He is a student in English He is a student of
English

7. | Conjunction I like watch T.V and like | I like watching T.V and

swimming and | recite the

Qur’an

swimming and reciting
the Qur’an

While lexical error,the writer also divided it into six types of error as reported

by Rochmaniyah & Suharjito (2017) as follow:

Table 3.3. Types of lexical error

No. Types of error Example

1. | Borrowing My grandmother is sakit. (Eng. sick)

2. | Coinage I will study harder to improve my prestation.
(Eng. Achievement, Ind. prestasi)

3. | Calque My table study is pink and big. (Eng. desk)
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Misspelling | am Biutiful for ‘beautiful’.

Misselection She is angry because she has not eaten yet
(angry for hungry).

Semantic Confusion There are very shops in the city (very for
“many’ ’)




CHAPTER IV

FINDING AND DISCUSSION

A. Finding

In this chapter, the data on the students’ essay writings by using ergative
verbs are displayed and analyzed. The analysis covers the aspect namely the
analysis of problem of using ergative verb in writing. In addition, the writer also
provides some information about how students use ergative verb in writing by
interviewing some students as participant in this study. The findings of the
analysis and interview are going to be discussed further as an attempt to answer

the research question which has been proposed in the first chapter.

1. The Analysis of Problem of Using Ergative Verb in Writing

The first analysis of this study is the problem of using ergative verbs in
writing. The classification of problems is based on the study of Silalahi et al.
(2018) then the problems were calculated. The problem categories that were
looked into are the following: Morphological error, Syntactic error and Lexical
error. Each of them has their types of error. The table below describes the finding

of the analysis about the problem of using ergative verbs in writing.
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Table 4. 1. The categories of problem of using ergative verb in student’s writing

No Writing Categoryof Type of errors
Problem
1. | The event managers will change the | Morphological error | Misinformation
form assessment. (accusative form)
2. | The flower vase broken Morphological error | Misinformation
3. | We ran for about 10 minutes Morphological error | Misinformation
(accusative form)
4. | Then the coconut falls Lexical error (unergative verb)
5. | Rice and side dishes served Lexical error (unergative verb)
6. | And the floor sweept Lexical error Misspelling
7. | I smell a delicious food cooked Syntactic error Word order errors
8. | I look the car dove carefully Lexical error (unergative verb)
9 | Nutrion plays an important role in Lexical error & Misspelling
boosting the immune system Morphological error | &Misinformation
(accusative form)
10. | It can increase our immune system Morphological error | Misinformation
& develops our organ (accusative form)
&Addition
11. | It can cause a lot of damage Morphological error | Misinformation
(accusative form)
12. | So, the earth plate move Morphological error Omission
12. | I began to walk from my home to Morphological error | Misinformation
the school (accusative form)
13. | L entered the opened door into class | Morphological error | Misinformation
& Lexical error (accusative form)
& article
14. | When she boiled a pan of hot soup Morphological error | Misinformation
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(accusative form)

15. | Hot soup burned her beautiful face Morphological error | Misinformation
(accusative form)
16. | They married and live happily Morphological error | Misinformation
(accusative form)
17. | Social media can develop their Morphological error | Misinformation
better social skills (accusative form)
18. | Social media is a tool to keep Morphological error | Misinformation
connecting with other people
19. | Social media has changed the way Syntactic error Tenseerror
we used to share
20. | It deserves and finds a way to Morphological error | Misinformation
integrate into the education system (accusative form)
21. | The increase in adoption of social Morphological error | Misinformation
media is high as ever
22. | The festival can develop the culture | Morphological error | Misinformation
in Aceh (accusative form)
23. | The central government can transfer | Morphological error | Misinformation

a lot of culture in Aceh

(accusative form)

The table above shows the distributions of categories of problems of using

ergative verbs in writing. The further descriptions of categories of problem which

range from the lowest number of errors to the highest number are provided

throughout this section.

a. Syntactic Error

The first problem is syntactic error. This problem occurs with two types of

error such as word order error and tense error. For example, the student (FL)
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writes “I smell a delicious food cooked.” We can see here that “cooked” is not in
the position of an ergative verb. It actually should be an adjective while “food” is
a head noun. The revision of this sentence is “I smell delicious cooked food”. The
other example of this problem is tense error. For example, the student (IBF) writes
“Social media has changed the way we used to share”. In this case, we know that
this sentence uses present perfect tense while actually there is no “be” in ergative
form. It also does not need an object in the sentence. Thus, the revision of this
sentence is “the way we used to share changed” or “the way changed.” We do not

need the subject of transitive in ergative form

b. Lexical Error

The second problem is lexical error. This problem occurs with three types of
error such as error form (unergative verb), coinage and article. For example, the
students (RA) writes “Then the coconut falls”, and another student (RF) writes
“Rice and side dishes served”. These two sentences use unergative verb (fall &
serve). We do not find these two verbs in the list of ergative verbs. However, we
can still use the ergative verb such as “drop and pass” as substitute the word of
“fall and serve.” The other example of this problem is misspelling. For instance,

the student (MK) writes “Nutrion plays an important role in boosting.” In this

sentence, the word “nutrion” is wrong or misspelling. The correct is “nutrition”.
In addition, even though “play” is one of ergative verb, but this sentence form is
incorrect. The reason is because ergative form does not need an object (an

important role) in the sentence. The other example of misspelling which was
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wrote by the student (RF) is “and the floor sweept”. The revision of this sentence

is “and the floor swept.”

c. Morphological Error

The last problem is morphological error. This kind of problem is the highest
number of problems in this study. The types of error in this problem are
misinformation and omission. For example, the student (RD) writes “The flower
vase broken.” This sentence misuses the verb form. The correct sentence is “the
flower vase broke.” Another example of misinformation which was wrote by the
student (FMA) is “Hot soup burned her beautiful face.” This sentence is not
ergative form but accusative form. This shows that “hot soup” is doing burning or
we can call it a subject of transitive. While in ergative form, the rule treats
subjects of intransitive clause and direct objects in the same manner. Thus, the
revision of this sentence is “her beautiful face burned.” It means ‘“her beautiful
face is being burning.” This kind of error is a very common problem that students

made in their essay writing.

Moreover, we also find omission in their writing. For example, the student
(SM) writes “So, the earth plate move.” The student omits “d” in the sentence.
Thus, the correct sentence is “So, the earth plate moved.” This is also supported

by past tense context which the student used in his writing.
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2. The Result of Interview

In this section, the writer finds that most participants do not know about
ergative verbs before learning in Grammar and Communication class. This is

supported by some statements of participants:

“No, I didn’t know about ergative verb before learning in Grammar and
Communication class,” (ZA)

“No, I did not. What I learned about types of verb are transitive and
intransitive verb. | just knew about ergative verb in the Grammar and
Communication class.” (FAS)

“Actually, before learning ergative verb in the class, 1 do not know about it.
Before that, | just know about transitive and intransitive verb. When 1 see the
sentence that is used ergative verb, | just think this case just a grammatical
form and do not know that the verb is called an ergative verb.” (YGU)

These statements indicate that the ergative verb is a new something for them.
They know about transitive and intransitive verbs but the ergative verb is
unfamiliar for them while actually both of them are parts to know about ergative.
Therefore, the writer hopes that this topic can extend knowledge of students,

especially in the writing field.

a. ldentifying, Analyzing and Adjusting

Regarding the number of errors presented and discussed in the previous
section, the writer wants to share some information about how students apply
ergative verbs in writing. In this case, the writer found that students analyze verbs

during the writing process in order to avoid misusing verbs. For example, FL said:
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“So, in my opinion, the ergative verb is a bit difficult to understand, so
because sometimes it can confuse us. For how did i apply ergative verbs in
my essay writing is, | will first analyze the words, whether this vocabulary is
ergative or not.”

It is supported by a statement from FSS. She said:

“I applied ergative verb in my essay writing by identifying whether a verb
can be categorized in ergative verb or not. I also make sure about it by
looking at the ergative verb list and adjust the ergative verb with the whole
sentence meaning because sometimes different use of a verb can be different
meaning. So, | need to adjust the ergative verb to the topic of my essay
writing. “

Another statement from MK. She said:

“Usually, to apply an ergative verb in my essay writing, i try to analyze the
word first, if the word can be used in transitive or intransitive verb, so the
word can categorize as ergative, or i can try to put that word in passive and
active voice.”

From some statements above, the writer assumes that “identifying”,
“analyzing” and “adjusting” are essential ways in applying ergative verbs in
writing. This occurs because some students are still unfamiliar with ergative
verbs. The other reason is because they are confused about the form and the
meaning of the ergative verb itself. Therefore, they need to make sure, whether

the verb is ergative or not by “identifying”, “analyzing” and “adjusting” it in their

writing.
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b. Using The Table or List of Ergative Verbs

The other way to apply ergative verbs in writing is by using the list of

ergative verbs. For example, YGU said:

“l directly see to the ergative verb table and look to this verb. If | see it, I will
use this verb and use this ergative verb.”

It is supported by a statement from FMDS. She said:

“I am looking for a list of ergative verbs on Google to make it easier for me
to write an essay.”

In addition, FMA also gives the same statement. He said:

“Usually in ergative verb, there's a table that include all words that can be
changed into transitive, and intransitive.”

These statements show that the table or list of ergative verbs can help them to
find and apply ergative verbs in their writing. This occurs because it is easy for
them to choose the ergative verb. Even, they are confident without any doubt to

select the verb in the table.

c. Following The Pattern of Ergative Itself

Moreover, the other way to apply an ergative verb in writing is by following
the pattern of ergative itself. For example, these are the following statements of

students below:
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“I follow all the rules that apply to the application of ergative verbs in essay
writing.” (FMDS)

“I can apply an ergative verb to turn an object in a transitive sentence into a
subject in an intransitive sentence. So that they can form new sentence
patterns.” (IBF)

“I write ergative verbs in writing essays by turning objects into subjects and
only using subject and verbs. Another way can also be done by thinking
logically, that something that happens without the perpetrator knowing is
called ergative. such as the door opened. it is not known exactly who opened
the door, whether it was the wind or something. While the house is
demolished it is non ergative because it is impossible for a sturdy building to
collapse by itself.” (TZ)

“I will apply ergative verb if the sentence can be transitive and intransitive.”

(CR)

“I use ergative verbs in essay Writing to shorten the required words. That's
what ergative verbs are for, making words flexible.” (FMA)

This kind of way is unique because students try to recognize ergative verbs by
understanding the pattern of ergative verbs. From several statements about,
ergative verb has some rules and characteristics such as (1) Treating subjects of
intransitive clause & direct objects in the same manner and subjects of transitive
verbs in different way, (2) Using ergative form to shorten the sentences, (3)
Thinking logically in involving verb (make sense or not) and (4) Considering verb

that can use in transitive and intransitive.

Apart from the ways of applying ergative verbs, the students also face the
challenging thing in applying ergative verbs in writing. Here, the writer provides
some statements from students to know about what the problem of using ergative

verbs in writing is. Those statements are below:



40

“The most challenging thing was that when I tried it, it was difficult to
identify the sentence was ergative or not, because there were some words that
were not understood in terms of their meaning in the sentence.” (RA)

“The most challenging thing is to know the kinds of verbs that are included in
the ergative verb and also our logic in concluding whether this sentence
requires an object or not. | find these two things difficult because they
require good memory and focus.” (YGU)

“It has small verb scale.”(SI)

“The most challenging is when i difficult to identify the sentence it is
ergative or not because there is some words i don't understand their
meaning.” (ZA)

“The most challenging thing is adjusting the ergative verb with the whole
topic of essay writing because | need to make a sentence by using ergative
verb while adjusting the sentence to the topic in my essay writing.” (FAS)

“Sometimes i feel that some words can’t be changed into ergative, but the
meaning is still makes sense. | think i should learnt more about ergative verb
in the future.” (FMA)

These statements show there are some challenging things in using ergative
verbs in writing such as illogical meaning, unable to identify ergative verbs,
limited verbs and unfamiliar form or rule. Thus, the writer assumes that the
ergative verb is still needed to teach and learn among students. The problem in
writing proves that students are still unfamiliar with ergative verbs while they
often use it in writing. Therefore, English teachers need to recognize this term to

students in order to upgrade their writing skill.
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B. Discussion

After presenting the problem of using ergative verbs and how students apply
it in writing, the writer intends to discuss the finding of how those answer the
research questions proposed in the first chapter. There are two research questions
that are concerned with the problem of using ergative verbs and how students use
it in writing.

The first question is about the problem of using ergative verbs in writing. It
means that the writer tries to find some mistakes or errors which students make in
their writing by using ergative verbs. The findings of the analysis show that there
are three problems of using ergative verbs in writing. They are morphological
error, syntactic error and lexical error. In this case, each of them has some type of
error. For morphological error, the writer finds some types of error. They are
omission, addition, misinformation and disordering. While syntactic error, the
writer finds some types of error. They are word order and tense error. The last is
lexical error which has some types of error. They are misspelling, unergative verb
and article error. Even in lexical error, the writer also finds error form and
meaning form. From these three problems, the morphological error is a common

error that made by students.

In addition, the writer also finds some problems of using ergative verbs in
writing based on the result of the interview. The writer finds that students face
some challenging things in using ergative verbs in writing. They are illogical
meaning, unable to identify ergative verbs, limited verbs and unfamiliar form or

rule.
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Base on previous study in chapter one, the result of this research from the first
question is little a bit similar with Silalahi et al. (2018) study in which
morphological and syntactic are two parts of grammatical error. Moreover, the
students also face same problem in some contexts such as error meaning, less
source & strategy, andlack of grammar comprehension in target language. It
implies that the students also have same problem namely lexical error in which
occurs because they do not possess an adequate knowledge in English
vocabularies which has several causes such as the low frequency in reading, the

low awareness in expanding new vocabularies, etc (Andre, 2014).

The second research question is about how students use ergative verbs in
writing. In this case, the writer tries to answer this question by interviewing
students as participants of this study. The writer finds that students employ some
ways in using ergative verbs. First, “identifying”, “analyzing” and ‘“adjusting”
ergative verbs. In this case,“identifying” means that the students establish
“verb”to suit in active, passive and midlle voice. While “analyzing” means that
the studentsexamine “verb” to suit in transitive and intransitive form. The last one
is “adjusting which means the student assess “the meaning of verb” in order to
make sense base on the context (topic). In addition, the students analyze verbs
during the writing process in order to avoid misusing verbs. This occurs because
some students are still unfamiliar with ergative verbs. The other reason is because
they are confused about the form and the meaning of the ergative verb itself.
Therefore, they need to make sure, whether the verb is ergative or not by

% ¢

“identifying”, “analyzing” and “adjusting” it in their writing.
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Second, using the table or list of ergative verbs. In this case, the students try
to find the table or list of verbs in Google. The table contains hundreds of English
ergative verbs. It can help them to choose and apply ergative verbs base on the
context of their writing easily. Even, they are confident without any doubt to
select the verb in the table. Last, following the pattern of ergative itself. In this
case, the students assumethatergative verb has some rules and characteristics such
as (1) Treating subjects of intransitive clause & direct objects in the same manner
and subjects of transitive verbs in different way, (2) Using ergative form to
shorten the sentences, and (3) Considering verb that can use in transitive and
intransitive. It is almost same with Lindenbergh (2015) study that claims ergative
markers have different functions and distributions. The other way of students to
apply ergative verbs in writing is by thinking logically. Something that happens
without the perpetrator knowing is called ergative. For example, a student writes
the sentence “the door opened.” In this case, we do not know exactly who opened
the door because we do not find the actor as in the common sentence. However,
this sentence makes sense because it might be opened by the wind or something
else. However, the other sentence such as “the house demolished” does not make

sense because it is impossible for a sturdy building to demolish by itself.

In addition, the writer finds that most participants do not know about ergative
verbs before learning in Grammar and Communication class. It is a new thing for
them and even for some lecturers. They know about transitive and intransitive
verbs but the ergative verb is unfamiliar for them while actually both of them are
parts to know about ergative. The writer assumes that recognizing ergative verb is

important aspect for us in order to know the meaning of verb based the context.
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Therefore, the writer hopes that this topic can extend knowledge of students,

especially in the writing field.



CHAPTER V

CONCLUSIONS AND SUGGESTIONS

A. Conclusions

The research was conducted to analyze a student’s problem of using ergative
verbs in writing. The analysis referred to the study of Silalahi (2018) that
categorizes problems into three errors. In this case, the finding of this study shows
that there are three problems of using ergative verbs in writing. They are
morphological error, syntactic error and lexical error. In this case, each of them
has some typey of error. For morphological error, the writer finds some types of
error. They are omission, addition, misinformation and disordering. While
syntactic error, the writer finds some types of error. They are word order and tense
error. The last is lexical error which has some types of error. They are
misspelling, unergative verb and article error. Even in lexical error, the writer also
finds error form and meaning form. From these three problems, the morphological

error is a common error that made by students.

In addition, the writer also finds some problems of using ergative verbs in
writing based on the result of the interview. The writer finds that students face
some challenging things in using ergative verbs in writing. They are illogical
meaning, unable to identify ergative verbs, limited verbs and unfamiliar form or

rule.

Moreover, the finding also shows how students apply ergative verbs in

writing. It was divided into three ways: (1) “identifying”, “analyzing” and
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“adjusting” ergative verbs. In this case, “identifying” means that the students
establish “verb” to suit in active, passive and midlle voice. While “analyzing”
means that the students examine “verb” to suit in transitive and intransitive form.
The last one is “adjusting which means the student assess “the meaning of verb”
in order to make sense base on the context (topic). (2) using the table or list of

ergative verbs and (3) following the pattern of ergative itself.
B. Suggestions

Based on the findings and discussions of this study, the writer suggests some
suggestions. Firstly, the writer suggests the lecturer to make sure that the students
understand the form of ergative verb and the lecturer should apply the proper
techniques and strategies in teaching English specifically in teaching ergative
verbs. The reason is because most of the participants do not know about ergative
verbs. They are still unfamiliar with this term while actually it is needed to apply
in ergative verbs. Secondly, the writer hopes that this topic is supposed to be put
in the curriculum of the Department of English Language Education, UIN Ar-
Raniry. The writer assumes that this topic is essential to teach among English
students. This is because students should know how to properly implement the
structure and meaning together. Lastly, the writer also expects further researchers

to extend this study in other contexts such as reading, speaking, listening, etc.
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and. het soup burhec burtied he ¢ beaunfu fuce . Aprer Lnak many pecple nared
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Grammar and Communicati on

The wind bew 1N Ahe morning when 1 w®s Werk 4o college .

1 Usvally arive acar.The car accelerate 1n qull s peed. 1 eo® 4
chocolade on My way to college.the chocolate melted bewuse of

o\r\eo—\ weather {rom my cav.
My car sudden\y Stopped And Crashed fhe pavement 1
Caled my bro,y—l\cr 40 ack 40T 2 help. wWhen my brother amrived
he tmmediadely ook the (av e +he garage . Inthe gardge, Me-
cnonies oRned dne hood 6 MY Car which weas broken, We wait
for awhile when 4he car was repaived .
Arter Hhat we wentt ¥ grand ma's  house . We had lunch
thare ond chatted with ovr grardparents.Then we go home.
s hommg, T 4old about Hhe Tnaident +o my parents. My
father told me 4o dtWe carefully in the futvre .
T redrned 40 .My room a4ter T Yold M"j pavehts about
‘\:\'\Q crash ingdent this morning . My £ end cal\éd me +o toid
abour the college's afStgnmeny . Then L do the assignmenteu my
griend old eurlier, After Ahat T go 0 Sleep .
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