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ABSTRACT 

This research aimed to find out how the use of Team Technique in improving 

English students' speaking skills was, and also to find out students' perceptions of 

using Team Technique in learning English speaking for students in one of Senior 

High School in Montasik. This research used a pre-experimental research design 

to get the accurate research results. The population consisted of grade X students 

was 149 students. The researcher used purposive sampling technique to select the 

sample. The sample taken by the researcher was 29 students from X IPA 1. This 

research used pre-test and post-test as instruments to see the accurate results from 

students, and also questionnaires as a reinforcement of research results to see 

students’ perceptions. The result of this research indicated that there was an 

improvement in learning speaking English after the researcher gave the treatment 

by using Team Technique for students. The hypothesis proved that T score was 

higher than T table. It meant the hypothesis was accepted. In conclusion, using 

Team Technique could improve English speaking skills for students of class X 

IPA 1. Therefore, the use of Team Techniques in the learning process and in 

improving English students' speaking skills is highly recommended to be 

implemented in any other classrooms.  
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CHAPTER I  

INTRODUCTION 

 This chapter contains about background of study, research question, the 

aim of research, significance of study, terminology, and hypothesis of the study. 

 

A. Background of Study 

 
In learning English, we must know and learn about the skills first. There 

are four skills that we have to know in learning English. We have to listen first, 

then we have to read, then we can speak, and the last we have to write. These four 

steps are what students must learn in learning English. In other words, these four 

steps are also four skills that students must have in learning English. Four skills in 

learning English are Listening, then Reading, Speaking, and the last is Writing. 

According to Tarigan (2013), in language skills, there are four components that 

people should know, namely skills in listening, skills in speaking, skills in 

reading, and skills in Writing. With all these skills, it can help students in learning 

English well.  

Speaking is one of the essential skills in learning English. Tarigan (2013) 

defines speaking is a skill in language that can change and develop someone's life. 

This speaking skill can be obtained through the ability to listen. When people are 

listening and doing other things at the same time, they will learn speaking skills. 

Speaking ability in English has a vital role in communicating. Nunan (1991) also 

defines speaking as the ability to express oneself. Speaking is also referred to as 

reporting through spoken words with the ability to speak. Speaking English is 



2  

 

 

related to what is seen, felt, heard, and expressed in the form of words. If more 

than one person does speaking, it will lead to a conversation or interaction. 

Speaking also help people to communicate with other easily. Also, speaking 

English can increase a person's confidence, because students have to practice their 

speaking a lot to make their speaking good. So, speaking is one of the important 

things for students in learning the language. 

As we know, some students still feel difficulty in speaking English. 

According to Ur (1996), there are several reasons students still have difficulty in 

speaking, including; they get so many challenges in speaking, they don’t know 

what to say, and they feel bad in confidence to talk. Swary (2014) states that there 

are several mistakes and problems that faced by students during the learning 

English process, such as common vocabulary, grammatical errors, wrong 

pronunciation, shyness, etc. Another previous study is from Yolanda (2015). She 

explained that there are some reasons why students still have the difficulty in 

speaking English, such as: they cannot understand the meaning of the word, they 

cannot pronounce the word well, they have grammatical errors, and they feel 

nervous. Also, in previous research from Riadil (2020). He stated that Indonesian 

students still found it difficult to practice their English skills. The main reason 

students still struggle to speak English is mother tongue use. And for the three 

researchers explained the way to solve students' speaking problems. Teaching 

technique is one of the promising solutions to solve that problem.  

One of the teaching techniques that teacher can use is Team Technique. 

Team technique has the same step as Group Work Activities. One of the research 
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projects is from Bohari (2019). He described how the use of small group 

discussions could positively impact students learning to speak English. The other 

previous study explained that group discussion helps students learn English, and 

students can increase their speaking using this technique (Marfuah & 

Sulistyaningsih, 2018). Researchers used the qualitative method in their research. 

The other previous research is from Ratih (2020). She provided a qualitative 

description in her research. She proved that applying this Analytic Team 

Technique in speaking learning improves Student's Speaking skills that will be 

very useful for students. On the other hand, another technique that has the same 

steps and teaching process is the Jigsaw Teaching Model. Research using the 

Jigsaw Teaching Model that has the same step in collaboration with Team 

Technique (Arif, 2009). He proved that the learning model applied during the 

learning process influences motivation in teaching reading for 1st grade students 

in SMPN 2 Tanjung Nganjuk, East Java. Although there has been a lot of 

research that use the team technique and other techniques that has the same 

steps with this team technique, but there are some studies that do not use 

quantitative methods in processing and analyzing the data. In fact, with this 

method it is more precise and can be tested statistically. The reason 

researcher uses this method is because researcher want to look for the 

relationship between these variables. And the relationship between variables 

can be known if using quantitative method. And this study focuses on 

students in X grade of senior high school. This study wants to see how 

effective team technique works in learning process. The other difference is 
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about the location. The researcher does the research in one of Senior High 

School in Montasik. The researcher choose this school because, the location 

of the school which can be said is slightly in the hinterland, and it is not 

many research activities had been carried out, so that the researcher can 

directly compare students' performance in learning speaking English before 

and after using the Team technique during the learning process. It gives 

something new and something better and also a good impact for the students. 

In addition, speaking is really important for students and the researcher took 

this topic to solve and give solutions in speaking problems faced by students. 

Also, the Team Technique will change the situation in the classroom during 

the process of learning speaking. This research focus on tenth grade at 

SMAN 1 Montasik. It is hoped that Team Technique can be an effective 

technique to be implemented in classroom during the process of learning 

speaking. Also, for students can increase their English speaking skills well. 

B. Research Question 

Based on what is in the Background of Study, this research has some research 

questions: 

1. How does the use of Team Technique in improving speaking skills for 

Senior High School Students? 

2. How are students' perceptions about the use of Team Technique in 

improving speaking skills? 

C. The Aim of Research 

Based on the existing problem, it can be known about the purposes of this 
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research are: 

a. To find out how the use of Team Technique to improve the speaking 

skills for Senior High School Students. 

b. To find out students' perceptions of the use of Team Technique in 

improving the speaking skills of high school students. 

D. Significance of Study 

a. Student 

The good impact expected for students is they can improve their 

intellectual abilities in learning, especially in speaking English. Using the 

Team Technique can improve students' learning abilities and foster a high 

enthusiasm for learning so that the students can speak English properly. 

b. Teacher 

 

This research's findings are expected to benefit teachers in all subjects, 

especially in English lessons. Because with this technique, teachers can 

increase their creativity in teaching more interestingly and make it easier for 

students to speak English easily. Teachers can make the classroom more 

active and livelier by using Team Technique. The Team Technique can help 

teachers create a class that is fun and not boring 

E. Terminology 

 

To avoid readers misinterpretation, the researcher writes down the terms 

used in this research: 

a. Definition of English Speaking Skill 

 

Speaking skill for most people is still something difficult to learn. 
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According to Yanto (2015), speaking skill is still difficult because it has many 

components of English language skills. However, to speak English well, we 

need brave and significant motivation. According to Nunan (1991), speaking 

is the ability to express oneself. Speaking is also referred to as reporting 

through spoken words with the ability to speak. Speaking in English is related 

to what is seen, felt, heard, and expressed in the form of words. If more than 

one person says, it will lead to a conversation or interaction.  

b. Team Technique 

 

Team technique is one part of the collaborative teaching technique. 

According to Barkley and Elizabeth (2016), Collaborative Learning 

Techniques are a technique that should make a group in working and 

learning. Using the Team Technique, students based on their respective teams 

or groups take on a role and do specific tasks when reading critical 

assignments, listening to teacher explanations, or watching learning videos. 

Barkley also said that this Team Technique greatly assist students in 

improving their speaking skill. Because this technique has a concept, the 

concept is to work with group members where each member has a different 

task, and for the result, they can discuss the results of their group. 

F. Hypothesis 

According to Kerlinger (2006), the hypothesis is a provisional assumption 

that has the basis on two or more variables. According to Danim and Darwis 

(2003), sometimes scientists formulate hypotheses using symbols H1 (Ha) or Ho 

for a research topic. The abbreviation symbol indicates the H1 (Ha) symbol is for 
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the hypothesis to be accepted, while the Ho is for hypothesis to be rejected.  

Ha: There is a significant difference after using the Team Technique for students 

in improving students' speaking skills. 

Ho: There is no significant difference after using the Team Technique for students 

in improving students' speaking skills. 
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CHAPTER II  

LITERATURE REVIEW 

 

This chapter reviews several theories related to research. The focuses for 

this research are speaking skill, and Team Technique. 

A. Speaking Skills 

 

1. The Definition of Speaking Skills 

 

Speaking is one of the essential skills in Learning English. Tarigan 

(2013) defines that speaking as a skill in language that can change and 

develop someone’s life. This speaking skill can be obtained through the 

ability to listen. When people are listening and doing other things 

simultaneously, they will learn speaking skills. Speaking ability in English 

has an essential role in communicating. Nunan (1991) also defines that 

speaking as the ability to express oneself. Lewis and Hill (1993) say that 

speaking is not only concerned with pronunciation but also all things such as 

vocabulary, understanding, and so on. Speaking is also referred to as 

reporting through spoken words with the ability to speak. Speaking English is 

related to what is seen, felt, heard, and expressed in the form of words. If 

more than one person speaks, it will lead to a conversation or interaction. 

Speaking also certainly help people to communicate with other easily.  

Speaking is a skill that needs to be learned. According to Brown 

(2004), he defines that speaking is a skill that can be assessed and also 

observed by everyone directly and accurately, and the results that have been 
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observed can be said to be accurate. Therefore, speaking can be said to be a 

very productive skill. According to Mackey (2007), speaking is an activity to 

channel messages through sound, seen not only from the correct 

pronunciation but also the sentence patterns that are easy for listeners to 

understand. Clark and Clark (1997) say that, in speaking, someone sends 

messages in the form of feelings and thoughts to others through words and 

sentences. Furthermore, Thornbury (2005) states that speaking is a process or 

activity with two or more people and requires a good way of managing time 

or turns in talking to the other person. Meanwhile, Brown (2007) defines that 

speaking as a process or activity that creates and also produces a sound that 

makes people can understand the message conveyed. Speaking also channels 

information for listeners (Burns & Joyce, 1997). In the end, speaking can be 

said as a way to express our feeling and whatever we want to express, and it 

manifested in the form of spoken language processes between two or more 

people and also to communicate with other people to send a message or 

something else. 

2. The Five Speaking Skills 

 

In speaking, we must have some crucial things and abilities. Burkart 

(1998) states that speaking involves many components such as fluency, 

vocabulary, pronunciation, grammar, and comprehension. According to 

Harris (1974), there are five aspects of speaking that will help students in 

communicating with others using the English language that can later be 

understood by others easily, including: 
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1. Fluency: Fluency is about someone who can make a situation 

comfortable and confident in the language expressed. Richards (2006) 

says that fluency occurs naturally by the speaker without being artificial. 

According to Fillmore (1979, as cited in Nation 1989), a good speaker 

understands how to speak fluently and correctly without pauses to 

understand the meaning conveyed. If you have good fluency, then this 

will make it easier for listeners to understand more about what you are 

saying  

2. Vocabulary: Vocabulary is one of the important things that someone 

must own because, without vocabulary, speakers will not be able to 

convey their purpose or message. Richard & Willy (2002) state that 

vocabulary is the basis and foundation of a language in speaking, 

reading, writing, and listening. Using good vocabulary will allow you to 

develop your speaking ability. 

3. Grammar: Grammar is also one of the most important skills in speaking. 

Chang (2011) says that grammar is a guideline for speakers to be able to 

talk well and quickly understand by listeners. Widodo (2006) also 

perceives that grammar is a guide for students, and it’s not only for 

speaking skills but also for writing, reading, and listening skills.  

4. Pronunciation: A good speaker is a speaker who has a good 

pronunciation. Several things must be considered in pronunciation; 

namely, the speaker must understand the sentence being spoken as well 

as the listener, must be able to understand the intent of the speaker, and 



11  

 

 

must also be able to increase self-confidence (Goodwin, 2001). Goodwin 

(2001) also says that pronunciation is also not the only goal that is 

considered in speaking. 

5. Comprehension: Comprehension is anything that can be understood. 

Every listener is expected to understand well about the meaning 

conveyed by the speaker. Comprehension is really important in learning 

speaking because if speakers can get the message in a good way and 

other people can easily understand the meaning, it means the speaker has 

a good comprehension of speaking. 

With the five skills above, it is very helpful for someone to speak 

English. With those five skills, it makes easier for listeners to understand the 

intent and message that conveyed by the speaker. 

3. The Problems in Speaking Faced by students 

Some students still feel difficulty speaking English. There are several 

reasons students still have difficulty speaking, including; so many challenges 

in speaking, students don't know what to say, and low vocabulary. According 

to Ruffeino (1978), one of the difficulties of teachers in teaching and learning 

is teaching students to speak English until the students' goals in good and 

correct language are achieved. Based on previous research, there are several 

reasons why people still have difficulty speaking (Zulfitri & Nurlali, 2020). 

The explanation is provided as the following: 

a. Psychological  

Students use English in their daily communication. If you have a friend or 
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someone in English, they will be discouraged if they laugh. Some students 

still have a high level of shyness when they speak English with their partners. 

Because their friends do not have the same vision, it is difficult to be invited 

to work together in dealing with this problem in speaking. 

b. Poor Vocabulary 

Many students still find it challenging to find suitable words to use when they 

speak English. To enrich vocabulary, students can read books, listen to songs, 

podcasts, and so on. Guarantee, it will help them to improve their vocabulary 

well.  

c. Good Partner 

Finding like-minded friends and having the same vision for improving 

English speaking skills is one thing that makes students lazy to learn 

speaking. Because there are no friends who can be invited to practice 

speaking activities, they do not have high enthusiasm for learning speaking. 

d. Bad in Pronunciation 

Lots of students still have problems in pronounce the word. Pronunciations 

that may be rarely heard by them make it difficult for them to speak in 

English. 

e. Motivation  

Most of students still feel less confident to practice speaking English in their 

environment. This low self-confidence makes students afraid and 

embarrassed to practice speaking. So, they cannot improve their speaking 

skills. 
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4. The Solution to Face The Problems of Students’ English Speaking 

Skills 

The best solution the teacher can do is to use the best teaching 

technique or method in the learning process. According to Amri (2013), 

teaching and learning methods can be interpreted as ways that are carried out 

to convey or impart knowledge to student subjects or children through a 

teaching and learning activity, both at school, home, campus, cottage, and 

others. So, if the teacher uses the best technique in learning speaking skills, 

students will enjoy their learning. One of the techniques that teachers can use 

is Team Technique. Tiberious (1999) says that several things must be 

considered in a discussion team: interaction between groups, the structure of 

the division of responsibilities of each member, unity among group members, 

whether group members give each other's opinions, and lastly, the goals of 

the group. In conclusion, Team Technique can solve students' problems, 

especially speaking, if implemented very effectively. 

5. The Aims of Speaking 

 

A language is a communication tool everyone uses to convey a 

message to others quickly. And English is now a worldwide international 

language used to communicate with many people worldwide. According to 

Rao (2019), there are several benefits when someone especially students who 

can speak English, including: 

1. Dare to speak in public 

Speaking English can foster the mental courage of public speaking in 
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any form. Fear, lack of confidence, shame, and so on is a reason someone 

does not want to learn to speak English. In fact, it will all be resolved if a 

person has a high sense of willingness to learn. 

2. Increase knowledge 

When you can speak English, you will certainly be more aggressive in 

speaking. You can tell which ones are efficient, which are inefficient. And 

with increasing knowledge you will become a master speaking in English. 

3. Expand communication networks 

Everyone wants to have an extensive communication network, one of 

the reasons he wants to advance his business. And if someone has good 

English skills, it will help them communicate with other countries, both in the 

fields of business, friendship, education, and so on. 

4. Improve your job or career 

For anyone who is already proficient in English language will greatly 

help them in getting a job, such as teaching, foreign business, can even get a 

scholarship from the government. 

B. Team Technique 

 

1. The Definition of Team Technique 

 

Team technique is a part of the collaborative teaching technique. 

Teaching using the Team Technique has been proposed and offered as a 

perfect learning model to be applied in the learning process (Cook, 1995). 

Bailey, Dale, and Squire (1992) say that the most important thing in teaching 

using Team Technique is how team members can share their respective 
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responsibilities and roles. Barkley (2016) also says that this Team Technique 

greatly assist students in improving their speaking skill. Because this 

technique has a concept, the concept is to work with group members where 

each member has a different task, and for the result, they can discuss the 

results of their group. According to Barkley and Elizabeth (2016), there are 

some steps and processes that teachers can use in the learning process by 

using Team Technique: 

a. Students are divided into several groups, and 1 group consists of 4 or 5 

group members. and each member in the group has their own duties, 

roles, and responsibilities. 

b. The teacher explains the material by showing a video, or explaining the 

tasks that students have to do. 

c. The teacher gives time for each group member to discuss with group 

members about the analysis of tasks that must be collected both in 

writing and orally. 

d. Consider a closing strategy that emphasizes the roles and duties of 

components. Standing and sharing would be best suited for fairly short 

activities, while Poster sessions would be preferred for more complex 

tasks. 

Team technique has the same step as Group Discussion. According to 

Davis (1997), learning using teams or groups allows everyone to unite efforts 

in their teams so that learning objectives are achieved. The team technique can 

express the students into the tasks given by the teacher in groups. Chadbourne 



16  

 

 

(2004) says that learning using a team or group will work well if it is 

considered and implemented as effectively as possible.  

2. The Concept of Team Technique 

Team Technique is part of the Collaborative Teaching Technique. 

Team Technique shares different roles and responsibilities to each group 

member that has been divided by the teacher. Barkley and Elizabeth (2016) 

state that this Team Technique greatly assist students in improving their 

speaking skill. Because this technique has a concept, the concept is to work 

with group members where each member has a different task, and for the 

result, they can discuss the results of their group. For example, when students 

are tasked with creating a long dialogue about the material found at the 

beginning by the teacher. Then, the teacher will divide the students into 

groups, and 1 group consisted of 3 or 4 people. Their job is to create a 

dialogue, which will be presented in front of the class. By using Team 

Technique, teachers can analyze if there is an improvement in speaking skills 

if they discuss it with the team. And each team member will give his opinion 

on the theme taken, the vocabulary used, the fluency of each member, and 

what pronunciation and grammar are used. Hopefully, students can improve 

their skills in speaking by using this Team Technique during the learning 

process. 

3. Procedure in Applying Team Technique 

Team Technique is a technique that is included in the collaborative 

teaching technique. According to Harmer (2007), the procedure for using 
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groups and teams in learning is to involve several students in one group, 

each of which has its own roles and responsibilities. To ensure that the use 

of learning teams and groups is effective is to create activities in which there 

must be a fair distribution of responsibilities to each member, so that all 

members take part during the learning process by using teams or groups 

(Connery, 1988). According to Banny, Mart, and Lois (1964), the use of 

groups or teams in learning must have the same goal in groups, be done 

face-to-face, and have good communication between members. In this way, 

the group's goals will be achieved. According to Hoover (1964), each 

member or student must have different responsibilities in completing 

assignments so that they are completed perfectly. 

According to Barkley and Elizabeth (2016), there are some steps and 

processes that teacher can use in learning process by using Team Technique: 

a. Students are divided into several groups, and 1 group consists of 4 or 

5 group members. and each member in the group has their own duties, 

roles, and responsibilities. 

b. The teacher explains the material by showing a video, or explaining 

the tasks that students have to do. 

c. The teacher gives time for each group member to discuss with group 

members about the analysis of tasks that must be collected both in 

writing and orally. 

d. Consider a closing strategy that emphasizes the roles and duties of 

components. Standing and sharing would be best suited for fairly short 
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activities, while Poster sessions would be preferred for more complex 

tasks. 

Based on the steps and processes above, researchers will implement 

the teaching procedure of Team Technique based on Barkley (2016) above 

and will be use in teaching speaking. 

a. Teacher asks students to do brainstorm about the material that is given 

by the teacher. 

b. Teacher explains the material. 

c. Next, teacher will divide the students into several group. And 1 group 

consists 4 or 5 members. 

d. Each student has their own duties, roles, and responsibilities in his or 

her team. 

e. Teacher gives the students time to discuss about their assignment, and 

prepare their performance. 

f. After the discussion is over, the next assignment that students must do 

is they must practice their work in front of the class.  

g. Teacher will give a score for their group, and teacher will give a 

different score of each member in accordance with the ability and 

results given. 

h. The last, teacher give suggestion and conclusion of the material. 

4. The Advantages of The Team Technique 

Based on previous research from Jawad and Abosnan (2020), they say 

that the advantages students get from using this Team Technique are: they 
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can solve their problems, especially in speaking, and they can also share their 

opinions with members in their team regarding the task given. With the team, 

they can correct each other about the mistakes that exist so they can quickly 

improve. Such as the problem of incorrect pronunciation, grammar, how to 

use the correct vocabulary, and other problems that exist as long as they learn 

speaking. Springer (1973) also uses a team in learning. He says that with a 

team, students can learn a language much more accessible, so it makes 

students trained in using a new language. Also, according to the previous 

research by Fikrina, Arifmiboy, Reflinda, and Roza, (2021), they say on their 

journal that teaching technique that uses team or group in the learning process 

will be effective and can help students more in their learning especially in 

learning speaking.  

Bailey (1992) shows that learning using teams and groups provides 

many advantages for teachers and students. According to Anderson and 

Speck (1998), students who use groups or teams in the learning process will 

be more active in involving themselves in their teams. Owen (2015) states 

that using Team Techniques in the teaching and learning process will make 

students much more creative, independent, and active in participating during 

learning and can also increase students' self-confidence. Also, Cottrell (1999) 

says that the use of teams and groups in learning must be appropriately 

managed to benefit each group member. According to Nation (1988), learning 

activities using teams can make participants learn other languages with other 

team members, learn good communication strategies, and improve students' 
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skills. In conclusion, using Team Technique in learning is effective for 

students. 

5. The Weaknesses of The Team Technique 

The Team Technique also has weaknesses. A previous study by 

Hartati (2012) said that the Team Technique's defects would occur if the task 

is not complex enough, one or more team members will feel bored and cannot 

actively participate in the learning process. Furthermore, Harmer (2007) also 

states that the weakness of using Team Technique or Group Discussion in 

learning is that sometimes students are challenging to control. They are in a 

group with interlocutors to create a bit of a commotion. Some students prefer 

working alone because they feel more focused than having to join a team, not 

all students are active in using teams during the learning process, some are 

passive. Using teams is also a waste of time when dividing students into each 

group. 

C. Previous Studies 

Team Technique is a technique that students can express themselves in the 

tasks given by the teacher in groups. Several previous studies used this technique 

in their research. One of the research projects had done by Hartati (2012). He 

described the comparison between the use of the Analytic Teams Technique and 

Grammar Translation in learning reading comprehension. And the result was that 

the use of the Analytical Team Technique in the learning process was more 

effective than the use of Grammar Translation for learning Reading 

Comprehension for eighth graders students. The other previous research that had 
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the same research was from Ratih (2020). She discussed the use of Analytic Team 

Technique for tenth grade students. She provided qualitative description, and the 

result was applying this Analytic Team Technique in speaking learning improved 

students' speaking skills effectively. 

The use of Team Technique could not only be implemented for students, but 

teachers could also implement Team Techniques in the teaching process. Another 

previous research that had a teacher as a subject was from Lee (2011). He proved 

that using Team Teaching Methods is really effective, especially for Japanese and 

Native-Speaking instructors. Also, previous research from Charless and Walker 

(2008), focused on collaboration between local and native English teachers. Their 

research proved that using Team Teaching in learning EFL students was really 

effective to be implemented. Research by Rao and Chen (2019) also had the same 

topic. They explained about perceptions of Local and Native-English Teachers 

about the difficulties of Team-Teaching. 

Team Technique was effective in helping students in their learning. Many 

previous studies have proven that using Team Technique was beneficial for 

students. One of them was from Vani (2016). She stated that this team teaching 

gave so many chances for students to improve their speaking skills during the 

learning process. There was also previous research from Akbar (2019). The 

subject of this research was college students. He proved that using this parallel-

team teaching helped increase students’ English speaking skills. Team Technique 

also could improve students’ motivation to learn English speaking. 

Team Technique had the same step as Group Discussion. That two techniques 
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are used in groups or teams in the learning process. Another research that used 

Group Discussion in learning was from Marfuah and Sulistyaningsih (2018). They 

used the qualitative method in their research, proving that this technique was 

helpful for students in learning speaking. With this group discussion, students 

could be active during the learning process. Purwanti (2022) also showed that 

students benefited greatly from group discussions during the learning process. 

Students could share their opinions and ideas and also they could communicate 

with other people well. So, Purwanti proved that team technique could help 

students learn English speaking skills. 

Team Techniques could be used at various levels in school, especially for the 

eleventh grade in Senior High School, because the use of Team Technique 

provides many benefits for students. One of the previous research project was 

conducted by Bohari (2019). Bohari said that this small group discussion was 

really helpful for students, especially eleventh-grade students. Another previous 

research was from Hamzah and Ting (2010). They took students in eleventh grade 

in SMK Damai Jaya as a sample of this research. Here, they focused on students’ 

perceptions and the final result of their improvement in their English speaking 

skills. Fauzi (2017) also used group discussion in his research. He took eleventh-

grade students at Senior High School as his research sample. He stated that this 

technique was really useful to be implemented in the learning process. 

Kaharuddin and Rahmadana (2020) used the same technique in teaching speaking. 

The researchers focused on how to improve students’ transactional speaking skills 

in vocational high school students.  
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Team Technique or Group Discussion was not only could be used by students 

but also by college students. In using Team Technique, the teacher could 

implement by using another media as a media learning in the classroom. In his 

research, Antoni (2014) described the factors that influenced the students’ English 

speaking skills. And he also said that Team Technique was really helpful for 

students to increase their English speaking skills. Another previous research was 

conducted by Hussin, Gani, and Muslem (2020). They used YouTube as a media 

learning in their research. They proved that using YouTube as a media learning in 

group discussion was really effective in learning English Speaking skills.  

Based on the previous research, they had some similarities and differences 

with the present study. The similarities were: that the previous studies used the 

same teaching technique to improve students’ English speaking skill. So, the 

previous and present studies had the same purpose: to see how effective team 

technique is in improving the English skill of students. This research also had 

differences from previous research. The first was about the subject. Some 

researchers used this technique in reading comprehension even though the 

researcher in this study used this technique to improve students’ speaking skill. 

Then, it had a difference with the method. The researcher in this study used a 

quantitative method, but other previous researchers mostly used the qualitative 

method of their research. 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter presents all about methodology. It contains research design, 

research site and participant, method of data collection, and method of data 

analysis of the study. 

A. Research Design 

Research design is a design in research that uses a method framework 

chosen directly by the researcher. According to Sekaran (2017), the research 

design is a plan for collecting, measuring, and analyzing data. This study aimed to 

see how effectively the teacher implemented the Team Technique in the speaking 

learning process. Here, the researcher used the quantitative method to see the real 

results of the students regarding the use of this technique. According to Sugiyono 

(2016), a quantitative approach is an approach in which a researcher conducts 

research using populations and samples that have been taken randomly and 

obtaining data by using instruments that have been determined by the researcher, 

with statistically analyzed data by the formula.  

Here, the researcher chose and used the structure of the quantitative 

method, namely pre-experimental research, to get accurate research results. 

Sugiyono (2016) says that the experimental research method aims to see, observe 

and know the final results of the effect of a particular treatment on other 

treatments. The conditions must be under controlled conditions. Meanwhile, 

according to Arikunto (2006), the experimental method is a method to see and 

find a causal relationship between two factors that researcher deliberately made. 
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B. Research Site and Participant 

 

1. Location 

 

The present of the study was conducted at SMAN 1 Montasik, which 

is located in Lampaseh Lhok, Kecamatan Montasik, Kabupaten Aceh Besar. This 

school was chosen by the researcher as location research, and in this school 

the researcher collected and analyzed the data. 

2. Population 

Population is individuals with the same characteristics and living in 

the same place. According to Best, Jhon & Kahn, and James (2006), 

population is association of individuals so as to form a group that makes the 

researcher interested in them with the same or different characteristics and 

traits. The population of this study were first grade at the Senior High School 

level at SMAN 1 Montasik, which amounted to 5 classes, namely: X IPA 1, 

X IPA 2, X IPA 3, X IPS 1, and X IPS 2, where in 1 class consisted of 29-30 

students. Thus, it can be concluded that the population in the study is 149 

students.  

3. Sample 

 

The sample is a part of the population that is taken as an object in 

observation or research. A sample is considered capable of representing the 

population. According to Sugiyono (2016), the sample is a part of the whole 

and a population's characteristics. There are two types of quantitative 

sampling techniques: random and non-random (Darmawan & Deni, 2014). 

Here, the researcher used purposive sampling, which is part of non-random 
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sampling, where the researcher directly selected students as participants to 

become members to be studied, and the researcher chose based on his 

considerations. According to Sugiyono (2016), purposive sampling is one of 

the techniques for taking samples. The sample taken by the researcher was 29 

students with a population of 5 classes, namely: X IPA 1, X IPA 2, X IPA 3, 

X IPS 1, and X IPS 2, where in 1 class consisted of 29 to 30 students. The 

researcher only took samples from class X IPA1. 

C. Method of Data Collection  

There are three ways to get and to collect the data. First way is test, then the 

teaching presentation, and the third is questionnaire. 

1. Test 

A test is an assessment carried out by someone, perhaps a teacher, 

instructor, or others. The test aims to see, measure, and assess someone based on 

their knowledge, skills, talents and interests, test results, and so on. The test is a 

method used as a measuring tool for student work (Arikunto, 2012). In this study, 

the researcher used tests or exercises in front of the class given to students with 

two types of tests to measure students' speaking skills. The researcher will use the 

pre-test as the first test and the post-test as the second test. For the first test, the 

researcher asked the students to make dialogue with their own chair mates. For the 

second test, the researcher asked the students to make several teams, creating a 

long dialogue with their group. At the end of the final result, the researcher saw 

their speaking skills in front of the class.     

2. The Teaching Presentation 
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For the first meeting, the researcher explained the material. Then, the 

researcher gave a pre-test to students, and students were required to be able to 

make a short dialogue with the chairperson about the material given. And in this 

first test, the researcher still had not used the Team Technique. When the work 

has been completed, each student and their partner practiced the work on their 

own chair, and the researcher gave a first score for them.  

At the second meeting, the researcher introduced the Team Technique to 

the students, how to do it by providing an overview and explanation with a video 

or other example, and the researcher explained the roles and tasks of each group 

member later. After introducing the Team Technique and how it worked, the 

researcher divided all the students into groups. Each group should have duties, 

roles, and responsibilities for the tasks the researcher gives. In the second meeting, 

the researcher divided the members based on the pre-test score. The researcher put 

1 or 2 students that got the highest score, and then 1 or 2 students that got not too 

low score, and 1 or 2 students that got the lowest score in 1 group. So, all the 

groups have in common with the selection of group members.  

At the third meeting, the researcher asked each group to be able to practice 

the results of their work in front of the class. Then, the researchers provided 

feedback and also directions regarding the results of the practice they had done. 

And at the third meeting, a post-test or second test was demonstrated. That way, 

researchers can compare the results of the first test that has not been applied to the 

Team Technique and the second test that has used the technique, whether it has 

increased or not. With this teaching presentation as an actual happening for 
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research observation, the researcher could observe how the use of Team 

Technique during the learning English speaking skill in the classroom. And for 

the last activities in the second meeting, the researcher got the final result from the 

students' work. 

Graphic 1. The Procedure of Teaching and Learning Process 

 

Figure 1. Sample Pre-Test Dialogue for 2 People 
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Figure 2. Sample Post-Test Dialogue for 4 People by Using Team Technique 

 

 

3. Questionnaire 

The questionnaire is a research instrument that is also a technique used to 

collect data so that data analysis can be carried out by distributing several 

questions related to the research topic to the respondents. According to Sugiyono 

(2016), questionnaires are very effectively used for researchers who want to find 

accurate data directly. At the third meeting, the researcher distributed a closed 

questionnaire and already had the choice of the alternative answer to all students 

in class X Science 1 who are respondents in this study. The questionnaire served 

to get the answer and information about the students’ perception of using Team 

Technique in improving students’ speaking skills. In this study, the researcher 

used a Likert scale intrusion with response levels of Strongly Agree (SA), Agree 

(A), Disagree (D, and Strongly Disagree (SD). 
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D. Method of Data Analysis  

1. Test 

For the first and second test were given to students as an instrument in 

analyzing research in order to obtain the data needed with the aim of seeing how 

the students' speaking skills improved by using the Team Technique. This 

research was aimed to improve English speaking skills at students of SMAN 1 

Montasik. Then, two tests were given, namely the first test which aimed to find 

out how the students' speaking skills were without using Team Technique, and 

the second test was given to see if there was a significant improvement in 

students' speaking skill after the Team Technique was applied in the teaching 

and learning process. Also, it aimed to find out how effective the technique was 

in improving students' speaking skills. Here, the sample of post-test results that 

student have made: 

Figure 3. The Results of The Post-Test Dialogue Of 4 People That Students Have 

Made 
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The way to analyze data with statistical formulas is as follows: 

a. The range of data 

According to Anto (1986), Range is the result of subtracting the middle value of 

the last class with the middle value of the first class. 

Figure 4. Formula of Data Range 

 

b. The length of interval 

In determining the length of interval used the formula of Sturges, namely: 
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Figure 5. Formula of Interval Length 

 

c. Table Distribution of Test 

In presenting the frequency distribution table taken from Sugiyono (2016). 

Figure 6. Formula of Table Distribution 

 

d. Mean 

The mean is the middle value of the data that has been collected (Harinaldi, 2005) 

Figure 7. Formula of Mean 
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e. Standard Deviation 

 

The standard deviation is the data value, most of which tend to be within one 

standard deviation of the average value of the data (Harinaldi, 2005): 

Figure 8. Formula of Standard Deviation 

 
 

 

f. T-Score 

The T-score is a very important part of the analysis in this study. The T-score 

aims to see a significant difference between the Pre-test as the first test and the 

Post-Test as the second test with the aim of comparing data, scores and also the 

effectiveness results obtained from the study. The formula is as follows by the 

figure above (Sudjana, 1989): 

Figure 9. Formula of T-Score 

 

To analyze the data collected and used by the formula above, the researcher used 
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the pre-test and post-test results that student have carried out. The researcher used 

the results to see the improvement of students' speaking skills using this Team 

Technique. The researcher used the average results that have been obtained from 

the students' pre-test and post-test. In assessing students' speaking skills, the 

researcher used a rubric Assessment from Harris and David (1969) and also 

interval score of the speaking mastery scale: 

Table 1. Rubric Assessment by David P. Harris 

No. Components of 

Speaking Skills 

Score Explanation 

1. 

 

 

 

 

 

 

2. 

 

 

 

 

 

 

 

 

 

3. 

 

Fluency 

 

 

 

 

 

 

Vocabulary 

 

 

 

 

 

 

 

 

 

Grammar 

 

5 

4 

3 

2 

1 

 

 

5 

 

4 

 

3 

 

2 

1 

 

 

5 

4 

Nothing hesitation, speak fluently 

Minim hesitation 

Not very smooth and start a lot of hesitation 

Not smooth and too much hesitation 

Conversation stopped and cannot continue at 

all 

 

Use the same vocabulary same with native 

speaker 

Sometimes the vocabulary used is not quite 

right 

The vocabulary used is often wrong and 

inaccurate 

Wrong in using vocabulary 

Limitation in vocabulary and cannot 

continue the conversation 

 

Errors in the use of grammar not found 

Found a little error in grammar but still 
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4. 

 

 

 

 

 

 

 

 

 

5.  

 

 

 

 

 

 

 

 

 

 

Pronunciation 

 

 

 

 

 

 

 

 

 

Comprehension 

 

3 

 

2 

 

 

1 

 

 

 

5 

4 

3 

 

 

2 

 

1 

 

 

5 

 

4 

 

3 

 

 

2 

 

 

1 

understandable 

The meaning in the conversation changes 

due to frequent mistakes in grammar 

Many errors in grammar are found, so 

listeners cannot understand the meaning of 

the conversation 

The meaning of the sentence cannot be 

understood because the grammar spoken is 

very bad 

 

Very easy to understand the accent 

Different accent but still understandable 

It's quite difficult to understand and 

sometimes listeners can't understand what is 

being said 

Very difficult to understand and required to 

repeat the conversation 

Cannot understand about the accent and 

listener cannot understand the conversation 

 

The meaning and content of the conversation 

can be understood very well 

Found a little confusion but still 

understandable in its entirety 

The speaker must repeat the conversation 

and set the speed slower for listeners to 

understand 

Have to repeat the conversation often 

because it is difficult to be able to follow 

what you want to convey 

Cannot understand the content and intent of 



36  

 

 

the conversation even though the 

conversation is relatively easy 

It has a maximal score, that is 25 points 

 

Table 2. Interval Score of Speaking Mastery Scale 

No. Interval Score Level 

1. 

2. 

3. 

4. 

5. 

91-100 

76-90 

51-75 

35-50 

>35 

Excellent 

Very Good 

Good 

Average 

Poor 
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2. Students’ Observation 

During the learning process, the researcher observed the students to 

monitor them in their group. Based on the observation, the students were active 

and they felt free to share their ideas to other friends in their group when the 

Team Technique was conducted. They also had good confidence to talk with 

other. Also, students could share their opinions and responsibilities to other 

friends. From the observation, the researcher conclude that the students could be 

more active during the learning when the Team Technique was conducted in the 

classroom. It helped students in the learning especially in learning English 

speaking, because they could deliver and discuss about the material easily. 

3. Questionnaire 

The questionnaire used in this study was a closed questionnaire, which was 

prepared by providing the choice, so that respondents only chose one of the 

available answers. The questionnaire instrument was used to determine whether 

the use of the Team Technique could improve speaking skills in class X IPA 1. 

The question or statement used a Likert Scale model. This scale used four 

alternative answers, they were: Strongly Agree (SA), Agree (A), Disagree (D), 

and Strongly Disagree (SD). So, the data obtained was quantitative data, each 

alternative answer has its own score. Here was the weight assessment of the Likert 

Scale of positive and negative perceptions (Arikunto, 2012): 
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Figure 10. Assessment of The Likert Scale 

 

Here, the researcher put the sample of the questionnaire as the instrument 

to collect the data that would be shared to the students:  

Table 3. Questionnaire of This Research 

 

Questionnaire above was provided by the researcher. And the researcher 

collected the result of the questionnaire. The value of the data obtained, calculated 

by statistical percentage with the formula (Arikunto, 2012): 
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𝑃 =
𝐹

𝑁
× 100% 

P : Percentage value of student’s answers 

F : Frequency of student’s answers 

N : Number of students  
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CHAPTER IV 

FINDINGS & DISCUSSION 

This chapter presents about the explorations of thematic progression in 

students’ English speaking skills by using Team Technique. It provided the result 

of pre-test, post-test and questionnaire by students. The findings of the analysis 

were discussed further as an attempt to answer the research questions that have 

been proposed in the first chapter. 

A. Findings 

To analyze the data that has been collected, the researcher used the results of 

the pre-test, post-test, and also students’ perceptions that have been carried out by 

students. The results were used by the researcher to see the improvement of 

students in their speaking skills using this Team technique, the researcher used the 

average results that have been obtained from the students' pre-test and post-test.  

1. Pre-tests’ score of students’ speaking test without using Team Technique 

The score from the pre-test that has been done by all students before applying 

the Team Technique in the learning process and also it has been given the 

conclusion of the average result in the form of a table. 

Table 4. Students’ Score on Pre-Test 

Students Score 

1 32 
2 32 

3 32 
4 32 
5 32 
6 32 
7 48 
8 40 
9 40 
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10 48 
11 32 
12 32 
13 48 

14 32 
15 28 
16 48 
17 32 
18 32 
19 36 
20 40 
21 40 

22 56 
23 24 
24 28 
25 24 
26 36 
27 40 
28 52 

29 44 

 
 

To analyze the data that had been obtained by the researcher, it could 

calculate by using the formula below: 

1) Range 

R = H – L 

R = 56 – 24 = 32 

2) Class Interval  

𝐼 = 1 + (3,3) log 𝑛 

 

= 1 + (3,3) log 29 

= 1 + (4,82) 

= 5,82 = 6 

3) Interval Class’s Range  

P = 
𝑅

𝐼
 

= 
32

6
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= 5,3 = 5 

4) Distribution of Frequency 

Table 5. Frequency Distribution of Pre-Test 

Interval Fi Xi FiXi 

24-28 4 26 104 

29-33 11 31 341 

34-38 2 36 72 

39-43 5 41 205 

44-48 5 46 230 

49-53 1 51 51 

54-58 1 56 56 

 = 29  = 1059 

 

Graphic 2. The Conclusion of Pre-Tests’ Score 

 

5) Mean of Pre-Test Score 

The researcher calculated about the mean of data based on the graphic 
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above: 

X = 
∑

∑
 
𝑓𝑥

𝑓
 

= 
∑

∑
 
1059

29
  

= 36,51 

 
Table 6. The Average of Pre-Test Score in Speaking Skills 

No. Skills of Speaking Score Score Conversion 

1.  Fluency 1,68 33,6 = 34 

2. Vocabulary 2,03 40,6 = 41 

3. Grammar 1,79 35,8 = 36 

4. Pronunciation 1,41 28,2 = 28 

5. Comprehension 2,27 45,4 = 45 

 

Graphic 3. The Graphic of Average of Pre-Test in Speaking Skills 

 

From the table and graphic above, the researcher assessed and calculated 

the mean of a pre-test as we could see that the mean in the pre-test is 36,51. Also, 

the researcher estimated the average of each skill the students had done in the pre-
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test: Fluency 34, Vocabulary 41, Grammar 36, Pronunciation 28, and 

Comprehension 45. So, the researcher concluded, based on the intervals score, 

that English students' speaking skills are still good and also in the average or 

almost poor interval. The conclusion is that the average interval for speaking skills 

in students who are still relatively low and required to find solutions to solve 

existing problems. The researcher decided to implement Team Technique in 

learning English speaking skills to improve students' English speaking skills. 

2. Post-tests’ score of students’ speaking test by using Team Technique 

After the pre-test was done by the students and the average was obtained, the 

next treatment was the researcher explaining the use of the team technique to the 

students. The researcher divided the students into groups of 4 to 5. And after the 

researcher knew about the students' skills, the researcher divided the groups. In 

each group, the researcher included 1 or 2 students who had high pre-test scores, 1 

or 2 students who had not too low scores and 1 or 2 students who had low scores. 

This way could help students each other. That way, it was easier for students to 

discuss and share their responsibilities, with the ultimate goal of getting a post-test 

score much higher than the score on the pre-test. The researcher conducted a post-

test for the students by instructing them to make a dialogue about the material that 

had been taught by using the Team Technique. The results obtained by each 

student's score and also the average of each skill that had assessed from students 

in the form of table below: 
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Table 7. Students’ Scores of Post-tests 

Students Score of 

Post-Test 

1 64 

2 52 

3 60 

4 64 

5 64 

6 52 

7 88 

8 68 

9 68 

10 80 

11 68 

12 64 

13 84 

14 64 

15 76 

16 92 

17 72 

18 72 

19 80 

20 88 

21 60 

22 92 

23 76 

24 64 

25 76 

26 76 

27 84 
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28 80 

29 60 

 

To analyze the data that had been obtained by the researcher, it could 

calculate by using the formula below: 

1) Range 

R = H – L 

R = 92 – 52 = 40 

2) Class Interval  

𝐼 = 1 + (3,3) log 𝑛 

 

= 1 + (3,3) log 29 

= 1 + (4,82) 

= 5,82 = 6 

3) Range of Interval Class 

P = 
𝑅

𝐼
 

= 
40

6
  

= 6,67 = 7 

4) Distribution of Frequency 

Table 8. Frequency Distribution of Post-Test 

Interval Fi Xi FiXi 

52-58 2 55 110 

59-65 9 62 558 

66-72 5 69 345 
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73-79 4 76 304 

80-86 5 83 415 

87-93 4 90 360 

 = 29  = 2092 

 

Graphic 4. The Conclusion of Post-Tests’ Score 

 

5) Mean of Pre-Test Score 

The researcher could calculate about the mean of data based on the graphic 

above: 

X = 
∑

∑
 
𝑓𝑥

𝑓
 

= 
∑

∑
 
2092

29
  

= 72,13 
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Table 9. The Average of Post-Test Score in Speaking Skills 

No. Skills of Speaking Score Score Conversion 

1.  Fluency 3,24 64,8 = 65 

2. Vocabulary 3,58 71,6 = 72 

3. Grammar 3,68 73,6 = 74 

4. Pronunciation 3,45 69  

5. Comprehension 3,93 78,6 = 79 

 

Graphic 5. The Graphic of Average of Post-Test in Speaking Skills 

 

From the graphic above, the researcher succeeded in assessing and 

calculating the mean of post-test that is 72,13. This mean experienced a fairly 

great improvement compared to the pre-test. Also, the researcher assessed and 

calculated the average of each skill that the students had done: Fluency 65, 

Vocabulary 72, Grammar 74, Pronunciation 69, and Comprehension 79. Based on 

the tables and graphs above, we can see that the average interval of students' 
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speaking skills is in the good interval, average, or even Excellent. And the results 

of this post-test look much improved than the results of the pre-test before using 

Team Technique. Thus, the researcher can conclude that implementing the Team 

Technique in learning speaking is very effective to improve students' English 

speaking skills. Because, with a team, students can discuss and share opinions and 

help each other in learning speaking. It will have a big impact on their speaking 

skills. 

3. Improvement between pre-test and post-test score of students by using 

Team Technique in learning speaking skills 

There was an improvement between pre-test and post-test that had been done 

by the students. We could see from the table below. 

Table 10. The Improvement Between Pre-Test and Post-Test by Using Team 

Technique in Learning Speaking Skills 

No. Components of 

Speaking Skills 

The Average 

of Pre-Test 

The Average 

of Post-Test  

1. Fluency 34 65 

2. Vocabulary 41 72 

3. Grammar 36 74 

4. Pronunciation 28 69 

5. Comprehension 45 79 

 

From the results of the table above, we can see and we conclude that the 

improvement of English Students' speaking skills through the graphic below. 

 

 



50  

 

 

Graphic 6. The Improvement Between Pre-Test and Post-Test by Using Team 

Technique in Learning Speaking Skills 

  

From the graphic above, it can be concluded that all the components of 

speaking skills have improved very well in the post-test results. In fluency, 

students got an increase from 34 to 65. In vocabulary, students got an increase in 

score from 41 to 72. Also, in grammar, students got an increase from 36 to 74. In 

pronunciation, the students also got an increase from 28 to 69. Last in 

comprehension, the students also got an increase from 45 to 79. Thus, it can be 

concluded that students' skills have improved very well by using Team Technique 

in learning English speaking. 

4. Students’ perceptions of using Team Technique in improving English 

students’ speaking skills  

1) Perceptions of Students in Using Team Technique to Improve Their 

Speaking Skills 

The researcher used this type in the questionnaire to know about the 

improvement that students felt after using the Team Technique in learning 
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English speaking skills. Here, the researcher provided the table of percentage 

distributions of students’ perceptions in using Team Technique. 

Table 11. Percentage Distributions of Students’ Perceptions in Using Team 

Technique 

Statements Distributions of Percentage 

SA A D SD 

1 65,5% 34,48% - - 

2 58,62% 41,37% - - 

3 62,06% 34,48% - 3,45% 

4 - 51,72% 41,37% 6,89% 

5 - 3,45% 44,82% 51,72% 

6 - - 27,58% 72,41% 

 

Based on the table of distribution percentages above, the researcher could 

see the result. The first description or statement result was 65,5% (19 students) 

strongly agreed, and 34,48% (10 students) agreed with the statement. There are no 

students who chose to disagree or strongly disagree for the first statement. Here, 

the researcher concluded for the first statement that most of the students agreed 

that using Team Technique could improve their English speaking skills. And from 

the first statement, the researcher concluded that using Team Technique could 

increase and improve students’ English speaking skills. 

The result of the second statement was 58,62% (17 students) strongly 

agreed, and 41,37% (12 students) agreed that Team Technique was effective in 
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learning speaking. And for the second statement, there was nothing students chose 

to disagree and strongly disagree. So, the researcher concluded that students could 

improve their English speaking skills with Team Technique. Also, in the second 

statement, the researcher proved that Team Technique was an effective technique 

to be implemented in learning English speaking skills.   

The third statement about Team Technique was an interesting technique to 

implement in learning speaking. The result of the third statement was 62,06% (18 

students) strongly agreed, and 34,48% (10 students) agreed with the statement that 

stated Team Technique was an interesting technique in learning speaking. Only 

3,45% (1 student) that strongly disagreed with the third statement. It can be 

concluded that the students believe, using Team Technique was an interesting 

technique to be implemented in learning English speaking skills. 

For the fourth statement, the result was 51,72% (15 students) agreed with 

the statement. Meanwhile, 41,37% (12 students) disagreed with the statement. 

And also, there was 6,89% (2 students) strongly disagreed with the statement. 

Here, the researcher can be concluded that there were half of student as 

respondents often-used Team Technique in the learning process, and the other half 

of the students rarely used Team Technique in the learning process. 

The fifth statement stated that the Team Technique couldn’t give 

motivation to students. And the result was only 3,45% (1 student) agreed with the 

statement. And there was 44,82% (13 students) disagreed with that statement. And 

also, there was 51,72% (15 students) strongly disagreed with that statement. So, it 

can be concluded that 96,54% (28 students) and almost all students disagreed that 
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Team Technique couldn’t give motivation in learning English speaking skills. In 

other words, Team Technique was really good for increasing students’ motivation 

in learning English speaking skills. 

The last statement in this type stated that Team Technique was inadequate 

to be implemented in learning speaking skills. The result was 27,58% (8 students) 

disagreed with that statement. There was 72,41% (21 students) who strongly 

disagreed with that statement. Thus, the researcher concluded that all students 

disagreed that using the Team Technique was ineffective for students. In other 

words, Team Technique was really effective to be implemented for students in 

learning speaking skills. 

In conclusion, the researcher saw that students had good perceptions in 

using Team Technique in learning speaking skills. And also, the students believed 

that using the Team Technique was really effective and really interesting to use in 

learning process. They had positive points of view and perceptions in each 

statement, even though some students still felt this technique was not effective 

and exciting in learning speaking. At the end, the first type of this questionnaire 

proved that using Team Technique was really effective for students. And also, 

Team Technique could improve students’ English speaking skills. 

2) Perceptions Of Students About Their Participation on Their Own 

Group in Learning Speaking Skills 

Students’ participation can make students more active during the learning 

process. Barkley (2016) said that students’ participation can give motivation and 

can be an active learning. Here, the students should answer the questionnaire 
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about their participation during the learning process by using Team Technique.  

a) Perceptions of students on their work in using Team Technique 

Students’ work in learning is really important. In other words, effort of 

students is really influential of their learning. It will give a good impact if they 

work hard and they have a big effort of their learning. Davis (1983) said that a 

person has high confidence after he is able to achieve his goals. 

Table 12. Percentage Distribution of Students’ Perceptions on Their Work in 

Using Team Technique 

Statements Distribution of Percentage 

SA A D SD 

7 - 3,45% 44,82% 51,72% 

8 68,96% 31,03% - - 

9 51,72% 37,93% 6,89% 3,45% 

10 65,51% 34,48% - - 

  

Based on the distribution of the percentage above, the table explained 

about students’ perceptions on their work in using Team Technique. The 

researcher provided four statements that connected to the topic. In the seventh 

statement, only 3,45% (1 student) agreed that he worked alone in his group. Other 

students, about 44,82% disagreed with that statement. Also, 51,72% (15 students) 

strongly disagreed about that statement. Thus, the researcher concluded that only 

one student agreed with the statement that he worked alone by himself to finish 

the task because he felt that there was nobody who understood the lesson or the 



55  

 

 

task. Meanwhile, there was 28 students disagreed with that statement. In 

conclusion, Team Technique could help students in their speaking skills by each 

other. 

In the eighth statement showed that none of students disagreed and 

strongly disagreed with the statement. Meanwhile, 68,96% (20 students) strongly 

agreed and 31,03% (9 students) agreed with the statement that stated every student 

who participated in learning speaking skills in a team would get benefit. So, the 

researcher concluded that all of students in class X IPA 1 agreed about 

participated in a team would give them benefit. It meant, Team Technique gave 

them benefits in learning English speaking skills.  

For the ninth statement, the result was three students disagreed with the 

statement, 6,89% (2 students) disagreed, and 3,45% (1 student) strongly disagreed 

about student interest in participating in the learning process using Team 

Technique. However, there were 51,72% (15 students) strongly agreed with that 

statement. Also, 37,93% (11 students) agreed with that statement. It can be a 

conclusion that most of students agreed with the statement. It proved that Team 

Technique was an interesting technique to be applied in a classroom. 

The last statement gave a result that 65,51% (19 students) strongly agreed 

with the statement that stated the students had already followed the instruction in 

their own team. About 34,48% (10 students) also agreed with the statement. There 

were nothing students that disagreed, even strongly disagreed with the statement. 

This meant all students agreed that Team Technique could give responsibilities to 

each member in a group. And the researcher concluded that Team Technique was 
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a good technique to teach students, especially in teaching speaking skills. 

b) Perceptions of students on their goals of their participation 

Participating in the learning process will make students more active and 

will experience an increase in learning outcomes. Coates (2005) explained that the 

progress of a lesson is influenced by how students can actively participate in a 

team during the learning process.  

Table 13. Percentage Distribution of Students’ Perceptions on Their Goals of 

Their Participations 

Statements Distribution of Percentage 

SA A D SD 

11 62,06% 37,93% - - 

12 41,37% 58,62% - - 

 

Table 10 explained the percentage of students’ perceptions on their goals 

of their participation in learning. The researcher provided two statements that 

connected to the topic. The eleventh statement showed that 62,06% (18 students) 

strongly agreed with the statement that stated students could participate in a good 

way in learning English speaking skills. Also, 37,93% (11 students) agreed with 

the statement. In this statement, there was nothing students disagreed or strongly 

disagreed. The researcher concluded that all students agreed with the statement, 

which meant that all students could enjoy the learning using Team Technique.  

Moreover, in the twelfth statement stated students had high confidence to 

share their ideas and opinions about the material to each member. It showed that 
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41,37% (12 students) strongly agreed with the statement. For the 58,62% (17 

students) agreed with the statement. Here, none of the students disagreed or 

strongly disagreed with the twelfth statement. In conclusion, the students believed 

that Team Technique was a technique that could help students to understand about 

the material with a team easily. It also proved that in this type, students could 

enjoy the learning and understand easily about the material by using Team 

Technique. It meant the goals of learning could be reached perfectly by the 

students. 

c) Perceptions of students on their development that they felt after using 

Team Technique 

In this type, the researcher discussed about students’ feelings and 

perceptions of using Team Technique in learning speaking skills. Altman (1985) 

said that a self-concept is something where a person can judge and feel himself 

about something. So, this type of statement discusses more about the feelings and 

perceptions of students about themselves after the implementation of Team 

Technique in learning speaking skills. 

Table 14. Percentage of Students’ Perceptions on Their Development That They 

Felt After Using Team Technique 

Statements Distribution of Percentage 

SA A D SD 

13 62,06% 37,93% - - 

14 58,62% 41,37% - - 

15 - 6,89% 34,48% 58,62% 
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16 - 6,89% 34,48% 58,62% 

17 - 3,45% 51,72% 44,82% 

18 - 6,89% 27,58% 65,51% 

19 - 6,89% 37,93% 55,17% 

20 - 3,45% 41,37% 55,17% 

 

Based on table 11, it explained about the percentage of students’ 

perceptions on students’ development that they felt after using the Team 

Technique. Here, the researcher provided eight statements that related with the 

topic. The result of thirteenth statement was 62,06% (18 students) strongly agreed 

with the statement that stated they got motivation when they were learning 

speaking using Team Technique, because each member of the team could share 

their own opinions. About 37,93% (11 students) agreed with that statement. For 

this statement, there was nothing students disagreed even strongly disagreed with 

the statement. It could be concluded, all of students in this statement agreed that 

they got motivation when they were learning speaking using Team technique. It 

meant that using Team Technique could give students so many benefits. 

For the fourteenth statement, 58,62% (17 students) strongly agreed with 

the statement that stated the students felt really happy when they participated in a 

team. Also, 41,37% (12 students) agreed with the fourteenth statement. Which 

meant, this statement could prove that Team Technique was an interesting 

technique and could make the students enjoyed the learning. In this statement, 

there were nobody students disagreed or even strongly disagreed about the topic 
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of this statement. The researcher concluded, students’ feelings were really happy 

of using this technique. 

The fifteenth statement also had a result. Only 6,89% (2 students) agreed 

with the statement. The statement was about how their team underestimated 

students when they were learning English speaking skills. Meanwhile, 34,48% (10 

students) disagreed, and 58,62% (17 students) strongly disagreed with the 

statement. Here, the researcher concluded that in 27 students it was about 93,1% 

disagreed with this statement. Therefore, the students never felt the other students 

underestimated them on their own team. And it meant that they enjoyed the 

learning with the team. 

For the sixteenth statement, it showed that only 6,89% (2 students) agreed 

with the statement. The statement stated that the students got a bad feelings when 

other students in their own team couldn’t accept their opinions. 34,48% (10 

students) disagreed, and 58,62% (17 students) strongly disagreed with the 

sixteenth statement. It meant that there were 27 students, and it was about 93,1% 

disagreed with the statement. It proved that most students could accept their 

friends’ opinions and still felt good feelings in learning speaking with a team.  

Then, the seventeenth statement showed that only 3,45% (1 student) 

agreed with the statement that stated the students had so many difficulties in using 

Team Technique. Therefore, 51,72% (15 students) disagreed and 44,82% (13 

students) strongly disagreed with that statement. In conclusion, it was 28 students, 

and it was about 96,54%, and almost all the students disagreed with the statement. 

It could be an improvement that there were not many difficulties that students 
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were faced in using Team Technique. It also meant that students could still face 

problems or little difficulties in learning speaking using Team Technique. 

The eighteenth statement also stated that students felt so lazy and in a 

lousy mood to join and participate in a team in learning English speaking skills. 

Only 6,89% (2 students) agreed with the statement, 27,58% (8 students) 

disagreed, and 65,51% (19 students) strongly disagreed with that statement. Thus, 

the researcher could conclude that there were 27 students, and about 93,09% 

disagreed with the statement. It meant most students didn't feel lazy in learning 

English speaking skills. And they were still in a good mood to do their task in 

their own team. 

For the nineteenth statement, it showed that only 6,89% (2 students) 

agreed with the statement that stated the students were not confident in 

participating during the process of learning to speak. Moreover, 37,93% (11 

students) agreed and 55,17% (16 students) strongly agreed about the nineteenth 

statement. It can be concluded that 27 students and it was about 93,1% disagreed 

with the statement. It meant some of the students still felt like they had good 

confidence in learning speaking skills by using Team Technique. And the students 

also proved that they really enjoyed in participating on their own team. 

The last was the twentieth statement. It stated that the students felt so 

bored when they learnt English speaking skills by using Team Technique. From 

the table above, the researcher saw that 6,89% (2 students) only felt bored in 

learning speaking using Team Technique. In other words, the two students agreed 

with the statement. In another student, 41,37% (12 students) and 55,17% (16 
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students) didn't feel bored when they learned using this technique. It meant that 28 

students and about 96,54% disagreed with the statement. They enjoyed the 

learning, and still were active during the learning process. Also, they proved that 

they were satisfied with the work of Team Technique.      

In the end, the researcher could give a conclusion about the students' 

perceptions and their feelings. The students had a good feeling, positive things in 

their perceptions, and good responses, and they could enjoy the learning by using 

Team Technique. With this technique, students also proved their improvement 

and also their happiness. They could improve their speaking well, and they were 

really happy because with a team, the students had good confidence to talk. Also, 

the students could share their opinions and their ideas without feeling afraid to 

express what they wanted to speak. 

Nevertheless, there still were students that didn't enjoy the learning. They 

were bored, afraid, underestimated, couldn't be active, and also felt lazy to 

participate in the team. Here, the researcher's responsibility, or maybe for a 

teacher, is to make a good relationship between teacher and students. It made 

them comfortable sharing their problem in learning and made them feel closer 

with the teacher. Then, the students would feel comfortable with the teacher and 

have a brave talk. It would be a solution to this problem to face that kind of 

students. 

5. Examine the Hypothesis 

In examining the hypothesis, the researcher used the formula from the T-

Score. According to Sudjana (2008), a t-test is needed to be able to find and see 
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the results of research hypotheses. The T-score was a very important part of the 

analysis in this study. The T-score aimed to see a significant difference between 

the Pre-test as the first test and the Post-Test as the second test with the aim of 

comparing data, scores and also the effectiveness results obtained from the study. 

After finding the calculation results from the t-test, the researcher compared the 

results of the t-test that had been obtained with the t-table value. Here, the 

researcher could see if the value and results of the t-test were higher than the t-

table (alpha: 5%), it can be concluded that there are very striking and significant 

changes and differences in the results obtained by students when studying.  

Table 15. The Overall Deviation Scores of The Students' Pre-Test and Post-Test 

Students Pre-Test Pre-Test2 Post-Test Post-Test2 

1 32 1024 64 4096 

2 32 1024 52 2704 

3 32 1024 60 3600 

4 32 1024 64 4096 

5 32 1024 64 4096 

6 32 1024 52 2704 

7 48 2304 88 7744 

8 40 1600 68 4624 

9 40 1600 68 4624 

10 48 2304 80 6400 

11 32 1024 68 4624 

12 32 1024 64 4096 
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13 48 2304 84 7056 

14 32 1024 64 4096 

15 28 784 76 5776 

16 48 2304 92 8464 

17 32 1024 72 5184 

18 32 1024 72 5184 

19 36 1296 80 6400 

20 40 1600 88 7744 

21 40 1600 60 3600 

22 56 3136 92 8464 

23 24 576 76 5776 

24 28 784 64 4096 

25 24 576 76 5776 

26 36 1296 76 5776 

27 40 1600 84 7056 

28 52 2704 80 6400 

29 44 1936 60 3600 

 𝚺 = 𝟏𝟎𝟕𝟐 

𝚺𝟐 = 𝟏𝟏𝟒𝟗𝟏𝟖𝟒 

𝚺 = 𝟒𝟏𝟓𝟔𝟖 𝚺 = 𝟐𝟎𝟖𝟖 

𝚺𝟐 = 𝟒𝟑𝟓𝟗𝟕𝟒𝟒 

𝚺 = 𝟏𝟓𝟑𝟖𝟓𝟔 

 

a. Calculating the Standard Deviation of Post-Test  

Σ𝑆𝐷1 =  Σ𝑋2 − 
(Σ𝑋)2

𝑁
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= 153856 − 
4359744

29
 

= 3520 

b. Calculating the Standard Deviation of Pre-Test 

Σ𝑆𝐷2 =  Σ𝑌2 −  
(Σ𝑌)2

𝑁
 

= 41568 − 
1149184

29
 

= 1940,9 

𝑆𝑋−𝑌 = √
Σ𝑆𝐷1 + Σ𝑆𝐷2

𝑁 + 𝑁 − 2
− [

1

𝑁
+ 

1

𝑁
] 

=  √
3520 + 1940,9

56
− [

1

29
+  

1

29
] 

 = √6,725  = 2,593 

c. Calculating the T-Score 

t – score = 
�̅�1− �̅�2

√
Σ𝑆𝐷1+Σ𝑆𝐷2

𝑁+𝑁−2
− [

1

𝑁
+ 

1

𝑁
]

 

  = 
72,13− 36,51

2,59
 

  = 
35,62

2,59
 = 13,75 

d. Calculating T-Table used level 5% with df: 

𝑑𝑓 = 𝑁 + 𝑁 − 2 

= 29 + 29 -2  

= 56  

In the significance in t-table the level of 5% that showed the score with df 
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56 is 1,67. The final result of t-score is 13,75 which was higher than t table (13,75 > 

1,67). It means hypothesis (Ha) that stated there is a significant difference after 

using Team Technique for students during learning process in improving students' 

speaking skills was accepted based on the evidence of the comparison of t score 

and t table. Of course, for H0 that stated there is no significant difference after 

using Teams Technique for students during learning process in improving 

students' speaking skills definitely rejected.  

There were also the results of the questionnaire described above that could 

make the hypothesis more accurate and concrete. Because, it was not only the 

hypothesis accepted regarding the improvement of students’ speaking, but it was 

also strengthened by the results of the questionnaire regarding the opinions, 

perceptions, and feelings of students which almost all of students have perceptions 

and also good results in improving their English speaking skills. It proved that 

using Team Technique in improving students’ English speaking skills was really 

effective to be implemented in the teaching and learning process. 

B. Discussion 

In this discussion, the researcher discussed about the research question that 

was mentioned in chapter 1. Here, the researcher explained about the findings that 

related with this research. For a discussion of the research question in chapter 1, it 

will be discussed below: 

1. How does the use of Team Technique in improving speaking skills for 

Senior High School Students? 

This present study is about improving students’ English speaking skills 
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using Team Technique. The researcher conducted two tests, namely pre-tests and 

post-tests. For both of the tests, the researcher instructed the students to make a 

dialogue about the material to the students. But in the pre-test, students did not use 

the Team Technique, and in the post-tests, students used the Team Technique in 

making the dialogue. Through the two tests, researchers get real results of 

students’ improvement in speaking skills using Team Technique. In the pre-test, 

students got low scores in every skill of speaking. The researcher calculated the 

average score obtained by the students after the pre-test results were analyzed. 

The result was that the average score of students on skills of fluency was 34, in 

vocabulary was 41, in grammar was 36, and in pronunciation got the lowest score, 

it was only 28 the average value obtained by students. The last was 

comprehension which reached 45. The mean of the pre-test was 36,51. We know 

that many students could not pronounce words properly and correctly. Likewise, 

in grammar, they still find difficulties.  

Through the problems the researcher saw in the pre-test, the Team 

Technique was applied in the learning process. Before that, the researcher 

explained the rules and the ways in using Team Technique to the students. In the 

end, the researcher divided students into several groups. Each group has 4-5 

students. In each group, the researcher arranged each group which contains 

students with the highest, low, and lowest scores in a balanced number. It aimed 

to make students share their responsibilities fairly, and it could help students with 

the lowest score. Here, the researcher also took part in learning, provided 

direction, and helped each group member. In the end, the researcher saw an 
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improvement in students’ speaking skills. According to the findings above, the 

researcher obtained the result that students got a really good improvement in 

speaking skills. In fluency, the average student reached a score of 65. In 

vocabulary, it was 72. In grammar was 74, in pronunciation was 69, and in 

comprehension was 79. Most of the students got a good score in speaking skills. 

And the mean of the post-test was 72,31. It proved the hypothesis that Ha was 

accepted. Because after the researcher had already calculated the t-score and t-

table, it showed that the t-score was higher than the t-table (13,75>1,67). In the 

end, the final result was that students improved in post-test and after the 

researcher gave treatment for them in English speaking skills.  

There were a lot of previous studies that had similarities with this present 

study, such as from Antoni (2014). He stated that students still had difficulty in 

speaking, and he applied this group and Team Technique to learning speaking. He 

proved that this technique was really effective in the classroom in improving 

students’ speaking skills. Mazizah, Suwandi, and Hartono (2021) also proved the 

same result that Team Teaching was more effective than Blended Learning in 

improving students’ English speaking skills. Another previous study was from 

Vani (2016), she also found that Team Technique gave so many chances for 

students to improve their speaking skills. Because they could work together and 

share their opinion with their own team. With another similarity of a previous 

study by Purwanti (2022), she showed that students got so many benefits from 

learning by team or group in the classroom. She proved that this technique could 

help students in learning English speaking skills. 
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According to Cook (1995), teaching using Team Technique has been 

proposed and offered as a perfect learning model to be applied in the learning 

process. Barkley (2016) also said that Team Technique greatly assists students in 

improving their speaking skills because this technique has a good concept in the 

teaching process. Springer (1973) also used this technique in learning. He said 

that with the team, students could learn a language much easier. So, it makes 

students train in using a new language. Based on Anderson and Speck (1998), 

students who use groups or team in the learning process will be more active in 

involving themselves in their teams. With the evidence from the results of 

previous studies, the statements of experts, and also from the result of the present 

study, it could be concluded that using Team Technique in learning process to 

improve speaking skills was really effective for students. 

2. How are students' perceptions about the use of Team Technique in 

improving speaking skills? 

This present study also used another instrument to collect the data. The 

researcher used a questionnaire to see about students’ feelings and perceptions in 

using Team Technique. So, the researcher would get the data in detail. After the 

researcher gave the questionnaires for students and got a result, the researcher 

used frequency distribution and percentage distribution to see the frequency and 

percentage in each statement in that questionnaire to analyze the data. In each 

statement, most students chose the same degree of agreement related to the 

statement. But it still was a student who chose a different degree of agreement 

with others. According to the findings above, it could be concluded that students 
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had good perceptions, positive thoughts, and good feelings when they learned and 

participated in learning speaking using Team Technique. 

Similar findings to this present study were also found in the previous 

research from Yanse (2016). He discovered that students’ perceptions of using 

Team Technique were really good, and had a positive thought. Most of the 

students were really happy when they studied using this technique. Akbar (2019) 

also used a questionnaire to see students' perceptions about using Team 

Technique. He proved that students are interested in using the Team Technique to 

increase their speaking skills. Also, Marfuah and Sulistyaningsih (2018) showed 

that students had good responses in learning speaking by using Group Discussion 

with the same steps as Team Technique. So, this data would strengthen the results 

of the improvements that students had achieved. In other words, the score in the 

form of numbers obtained is a real result that students have achieved, and the 

results of student responses support the data that the researcher has obtained. 
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CHAPTER V 

CONCLUSION & RECOMMENDATION 

In this chapter, the researcher explained about two major parts. It contains 

about conclusion and recommendation of this research. 

A. Conclusion 

After the researcher had done the research, it could be concluded that 

Team Technique was really effective to be implemented in learning English 

speaking skills. It made students could enjoy their learning. The students also 

could be active during the learning process because they could discuss the 

material with their friends. It would help them to talk and deliver their opinions 

efficiently. From the result that the researcher got, this technique gave a good 

result for students. Based on the findings, the teaching technique gave a good 

improvement in their English speaking skills.  

For the second conclusion, this research also collected data about students’ 

perceptions and feelings of their participation and their work in using the Team 

Technique in learning English speaking skills. Most of the students agreed that 

Team Technique was an interesting technique. They also agreed that they enjoyed 

learning by using Team Technique. They also felt satisfied when they could share 

and deliver their opinions to their own team. Students also were happy in learning 

and got a good spirit by using Team Technique during the learning process. It 

would make students could participate actively in the learning process. They also 

got a good motivation, so it would have a good impact on their improvement of 

students’ speaking skills. 
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B. Recommendation 

This study provided evidence that the use of Team Techniques in 

improving students' speaking skills greatly affected the final results that students 

achieved. But it still has some recommendations for teachers, students, and 

especially for the next researchers that will take the same topic with this study. 

The first is for the teacher. This technique is a good technique to be implemented 

in the teaching process. But if the teacher always uses this technique, it will make 

students bored when they are learning. At this time, the teacher could find new 

ways to make class situations livelier. The second is for students that have to 

know about the advantages that students can get by using Team Technique in 

learning. The students must open their minds to see how effectively this technique 

improves their English speaking skills. It will help them learn because they can 

easily deliver their opinions with their team. The last is for the next researcher 

who will research the same topic with this study. The next researcher must 

develop the scope of this research. It can explain deeply about students' 

motivation in learning speaking skills using this technique and the difficulties 

faced by students in learning speaking using Team Technique. Also, the next 

researcher can use or add another instrument to collect the data, so the data's final 

result can be more detailed. 
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Appendix 4: Rubric Assessment by David & Harris 

No. Components of 

Speaking Skills 

Score Explanation 

1. 

 

 

 

 

 

 

2. 

 

 

 

 

 

 

 

 

 

3. 

 

 

 

 

 

 

 

 

 

 

Fluency 

 

 

 

 

 

 

Vocabulary 

 

 

 

 

 

 

 

 

 

Grammar 

 

 

 

 

 

 

 

 

 

 

5 

4 

3 

2 

1 

 

 

5 

 

4 

 

3 

 

2 

1 

 

 

5 

4 

 

3 

 

2 

 

 

1 

 

 

Nothing hesitation, speak fluently 

Minim hesitation 

Not very smooth and start a lot of hesitation 

Not smooth and too much hesitation 

Conversation stopped and cannot continue at 

all 

 

Use the same vocabulary same with native 

speaker 

Sometimes the vocabulary used is not quite 

right 

The vocabulary used is often wrong and 

inaccurate 

Wrong in using vocabulary 

Limitation in vocabulary and cannot 

continue the conversation 

 

Errors in the use of grammar not found 

Found a little error in grammar but still 

understandable 

The meaning in the conversation changes 

due to frequent mistakes in grammar 

Many errors in grammar are found, so 

listeners cannot understand the meaning of 

the conversation 

The meaning of the sentence cannot be 

understood because the grammar spoken is 

very bad 
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4. 

 

 

 

 

 

 

 

 

 

5.  

 

Pronunciation 

 

 

 

 

 

 

 

 

 

Comprehension 

 

5 

4 

3 

 

 

2 

 

1 

 

 

5 

 

4 

 

3 

 

 

2 

 

 

1 

 

Very easy to understand the accent 

Different accent but still understandable 

It's quite difficult to understand and 

sometimes listeners can't understand what is 

being said 

Very difficult to understand and required to 

repeat the conversation 

Cannot understand about the accent and 

listener cannot understand the conversation 

 

The meaning and content of the conversation 

can be understood very well 

Found a little confusion but still 

understandable in its entirety 

The speaker must repeat the conversation 

and set the speed slower for listeners to 

understand 

Have to repeat the conversation often 

because it is difficult to be able to follow 

what you want to convey 

Cannot understand the content and intent of 

the conversation even though the 

conversation is relatively easy 
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Appendix 5: Interval Score of Speaking Mastery Scale 

No. Interval Score Level 

1. 

2. 

3. 

4. 

5. 

91-100 

76-90 

51-75 

35-50 

>35 

Excellent 

Very Good 

Good 

Average 

Poor 

 

Appendix 6: Sample of Pre-Test Dialogue for 2 People 
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Appendix 7: Students’ Pre-Test Worksheet Results 

 

Appendix 8: Students’ Score on Pre-Test 

Students Score 

1 32 
2 32 
3 32 
4 32 
5 32 

6 32 
7 48 
8 40 
9 40 

10 48 
11 32 
12 32 
13 48 

14 32 
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15 28 
16 48 
17 32 
18 32 

19 36 
20 40 
21 40 
22 56 
23 24 
24 28 
25 24 
26 36 

27 40 
28 52 
29 44 

 

Appendix 9: Frequency Distributions of Pre-Test 

1) Range 

R = H – L 

R = 56 – 24 = 32 

2) Class Interval  

𝐼 = 1 + (3,3) log 𝑛 

 

= 1 + (3,3) log 29 

= 1 + (4,82) 

= 5,82 = 6 

3) Interval Class’s Range  

P = 
𝑅

𝐼
 

= 
32

6
  

= 5,3 = 5 
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4) Distribution of Frequency 

Interval Fi Xi FiXi 

24-28 4 26 104 

29-33 11 31 341 

34-38 2 36 72 

39-43 5 41 205 

44-48 5 46 230 

49-53 1 51 51 

54-58 1 56 56 

 = 29  = 1059 

 

Appendix 10: The Average of Pre-Test Score in Speaking Skills 

No. Skills of Speaking Score Score Conversion 

1.  Fluency 1,68 33,6 = 34 

2. Vocabulary 2,03 40,6 = 41 

3. Grammar 1,79 35,8 = 36 

4. Pronunciation 1,41 28,2 = 28 

5. Comprehension 2,27 45,4 = 45 
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Appendix 11: Sample of Post-Test Dialogue for 4 People by Using Team 

Technique 

 

 

Appendix 12: Students’ Post-Test Worksheet Result 
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Appendix 13: Students’ Score on Post-Test 

Students Score of 

Post-Test 

1 64 

2 52 

3 60 

4 64 

5 64 

6 52 
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7 88 

8 68 

9 68 

10 80 

11 68 

12 64 

13 84 

14 64 

15 76 

16 92 

17 72 

18 72 

19 80 

20 88 

21 60 

22 92 

23 76 

24 64 

25 76 

26 76 

27 84 

28 80 

29 60 

 

Appendix 14: Frequency Distributions of Post-Test 

1) Range 

R = H – L 

R = 92 – 52 = 40 

2) Class Interval  
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𝐼 = 1 + (3,3) log 𝑛 

 

= 1 + (3,3) log 29 

= 1 + (4,82) 

= 5,82 = 6 

3) Range of Interval Class 

P = 
𝑅

𝐼
 

= 
40

6
  

= 6,67 = 7 

4) Distribution of Frequency 

Interval Fi Xi FiXi 

52-58 2 55 110 

59-65 9 62 558 

66-72 5 69 345 

73-79 4 76 304 

80-86 5 83 415 

87-93 4 90 360 

 = 29  = 2092 

 

Appendix 15: The Average of Post-Test Score in Speaking Skills 

No. Skills of Speaking Score Score Conversion 

1.  Fluency 3,24 64,8 = 65 

2. Vocabulary 3,58 71,6 = 72 
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3. Grammar 3,68 73,6 = 74 

4. Pronunciation 3,45 69  

5. Comprehension 3,93 78,6 = 79 

 

Appendix 16: Improvement Between Pre-Test and Post-Test of Students’ 

Speaking Skill 

No. Components of 

Speaking Skills 

The Average 

of Pre-Test 

The Average 

of Post-Test  

1. Fluency 34 65 

2. Vocabulary 41 72 

3. Grammar 36 74 

4. Pronunciation 28 69 

5. Comprehension 45 79 

 

Appendix 17: The Pilot Questionnaire Blue Print 

Types Theories of 

Experts 

No Sentences of Statements 

Perceptions of students in using Team Technique to improve their English 

speaking skills 

Perceptions 

of students in 

using Team 

Technique 

Slavin 

(1995) & 

Amy (2007) 

1 Through this Team Technique, I could 

improve my ability and skills in speaking 

English. 

2 This Team Technique is a very effective 

teaching technique to be applied in the 

learning process to improve my involvement 

as a student in learning Speaking. 

3 Team Technique was a very interesting 



92  

 

 

teaching technique that could implemented in 

the learning of speaking skills. 

4 The frequency when I use this Team 

Technique in the learning process is very 

rare. 

5 The use of this Team Technique could not 

give a high motivation to me to be an active 

learner in learning speaking. 

6 Team Technique is a very ineffective 

teaching technique to be applied in speaking 

learning process. 

Perceptions of students about their own participation in their own team 

Perceptions 

of students 

on their work 

in using 

Team 

Technique 

Katzell & 

Thompson 

(1990) 

7 I work and study alone in my team because 

my friends didn't understand about the topics 

explained. 

8 Participating in the team gave me many 

benefits during the speaking learning process. 

9 Before I learned about learning procedures 

using Team Technique, I was already 

interested in involving myself in a team. 

10 I have participated in all activities in the team 

during the Speaking learning activity. 

Perceptions 

of students 

on their goals 

of their 

participation 

Coates 

(2005) 

11 I can participate in a good way in my Team 

during the process of learning Speaking in the 

classroom to increase my Speaking ability. 

12 I have a good confidence to convey my ideas 

and opinions to my team members to develop 

my Speaking skills. 
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Perceptions 

of students 

on their 

development 

that they felt 

after using 

Team 

Technique 

Bong 

(2004) & 

Patrick 

(2007) 

13 I felt very motivated when I studied by 

forming a team because the team and I could 

both share our opinions. 

14 I felt happy and very satisfied with my 

involvement in my Team. 

15 I felt underestimated and humiliated in my 

team when the Speaking learning process 

takes place. 

16 I felt disappointed when the ideas that I give 

to my team is not used and not accepted. 

17 Using Team Technique in improving 

speaking skills was really difficult for me. 

18 I didn’t have spirit and felt so lazy to 

participate in learning speaking using Team 

Technique. 

19 I felt very embarrassed in my team to 

participate in my team during the Speaking 

learning activity. 

20 I felt really bored and didn’t enjoy the 

learning Speaking using this Team 

Technique. 

 

Appendix 18: The Pilot Questionnaire 

 

The Questionnaire 

This questionnaire is a research instrument used by researcher to find accurate 

data about students' perceptions of the use of Team Technique to Improve 

Students' English-Speaking Skill in accordance with the title of the research, 
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namely "Using Team Technique to Improve Students' English-Speaking Skill". 

The students' answers will be strictly confidential. So, it is hoped that the students 

can answer this questionnaire very honestly. Give a check mark (√) to the degree 

of agreement which corresponds to the statement that has been given. Thank you 

for the time, cooperation, and kindness to the students to answer this 

questionnaire. 

SS : Sangat Setuju (4) 

S : Setuju (3) 

TS : Tidak Setuju (2) 

STS : Sangat Tidak Setuju (1) 

 

Name   : 

Student Number : 

 

No. Pernyataan Seberapa Setuju 

SS  

 

4 

S 

 

3 

TS 

 

2 

STS 

 

1 

1.  Dengan adanya penggunaan Team Technique 

ini, saya bisa meningkatkan kemampuan saya 

dalam berbicara Bahasa Inggris. 

 

    

2.  Team Technique ini merupakan Teknik 

pengajaran yang sangat efektif untuk 

diaplikasikan kedalam proses pembelajaran 

untuk meningkatkan keterlibatan saya sebagai 

siswa dalam pembelajaran Speaking. 

 

    

3.  Team Technique merupakan teknik 

pengajaran yang sangat menarik yang 

digunakan dalam proses pembelajaran 

Speaking. 

 

    

4.  Saya jarang menggunakan Team Technique 

ini dalam proses dan kegiatan pembelajaran. 

 

    

5.  Penggunaan Team Technique ini tidak bisa 

memotivasi saya untuk bisa aktif 

berpartisipasi dalam kegiatan pembelajaran 
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Speaking.  

 

6.  Team Technique merupakan Teknik 

pengajaran yang sangat tidak efektif untuk 

diaplikasikan kedalam proses pembelajaran 

Speaking. 

 

    

7.  Saya bekerja dan belajar sendiri di dalam tim 

saya dikarenakan teman-teman saya tidak 

mengerti mengenai topik yang dijelaskan. 

  

    

8.  Berpartisipasi di dalam tim memberikan 

banyak manfaat kepada saya selama proses 

kegiatan pembelajaran Speaking berlangsung. 

 

    

9.  Sebelum saya mempelajari tentang tata cara 

pembelajaran menggunakan Team 

Techhnique ini, saya sudah tertarik untuk 

melibatkan diri saya dalam sebuah kelompok.  

 

    

10.  Saya telah mengikuti semua kegiatan di 

dalam tim selama kegiatan pembelajaran 

Speaking berlangsung. 

 

    

11.  Saya bisa berpartisipasi dengan baik di dalam 

Tim saya dalam pembelajaran Speaking di 

dalam kelas untuk mengembangkan 

kemampuan Speaking saya. 

 

    

12.  Saya memiliki kepercayaan diri yang cukup 

untuk menyampaikan ide dan pendapat saya 

kepada anggota tim saya untuk 

mengembangkan kemampuan Speaking saya. 

 

    

13.  Saya merasa sangat termotivasi Ketika belajar 

dengan membentuk Tim karna saya dan tim 

bisa sama-sama memberikan pendapat 

masing-masing. 

 

    

14.  Saya merasa sanagt puas dengan keterlibatan 

saya di dalam Tim saya.  

 

    

15.  Saya merasa diremehkan dan direndahkan di 

tim saya Ketika proses pembelajaran 

Speaking berlangsung.  
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16.  Saya merasa kecewa jika ide yang saya 

berikan kepada tim saya tidak digunakan dan 

tidak diterima. 

 

    

17.  Saya menemukan kesulitan Ketika 

pembelajaran Speaking menggunakan Team 

Technique ini. 

 

    

18.  Saya merasa sangat malas untuk ikut 

berpartisipasi dalam Tim selama kegiatan 

pembelajaran Speaking berlangsung. 

 

    

19.  Saya merasa sangat malu dalam berpartisipasi 

di Tim saya selama kegiatan pembelajaran 

Speaking berlangsung. 

 

    

20.  Saya merasa sangat bosan belajar Speaking 

dengan menggunakan Team Technique ini. 

 

    

 

Appendix 19: Data of Students’ Perceptions 

Resp

onde

nts 

Statements 

1 2 3 4 5 6 7 8 9 1

0 

1

1 

1

2 

1

3 

1

4 

1

5 

1

6 

1

7 

1

8 

1

9 

2

0 

1 3 3 4 2 1 1 2 4 2 4 4 3 4 4 2 1 1 1 1 1 

2 4 4 4 1 1 1 1 4 4 4 4 4 4 4 1 1 1 1 1 1 

3 4 4 4 3 1 1 1 4 3 4 4 3 4 4 1 1 2 1 1 1 

4 4 4 4 3 1 1 1 4 4 4 4 4 4 3 1 2 1 1 1 1 

5 4 4 4 3 2 3 2 3 4 4 4 4 3 3 1 1 1 1 1 2 

6 3 3 3 2 3 1 1 4 4 4 3 3 3 3 1 1 1 1 1 1 

7 4 4 4 3 2 3 2 4 4 4 4 4 3 4 2 1 2 2 2 2 

8 3 3 3 3 2 1 1 4 3 3 3 3 3 3 1 1 1 1 1 1 
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9 4 4 4 3 1 1 1 3 4 3 3 3 4 4 1 1 2 1 1 1 

10 4 4 4 3 1 1 1 4 4 4 4 3 3 3 1 1 1 1 1 1 

11 4 4 4 2 1 1 1 4 3 3 3 3 3 4 1 1 2 1 1 1 

12 4 3 1 2 2 3 2 4 1 4 4 4 3 3 3 1 2 2 3 2 

13 3 3 3 1 1 1 1 3 4 4 3 3 4 4 1 1 1 1 1 1 

14 4 4 4 3 1 1 1 3 3 3 3 4 4 3 2 2 2 1 1 1 

15 4 4 4 2 2 1 1 4 4 3 4 4 4 4 1 1 2 1 1 2 

16 3 4 4 3 1 1 1 4 4 4 3 3 4 4 1 1 1 1 2 2 

17 4 4 3 3 1 3 2 4 4 3 3 3 4 3 2 2 2 2 2 1 

18 3 3 4 3 2 2 1 3 3 3 3 3 3 3 3 2 1 3 3 3 

19 3 4 3 3 2 2 2 4 3 4 4 3 4 4 2 2 2 2 2 2 

20 4 3 3 2 2 2 2 4 4 4 4 4 4 4 2 2 2 2 2 2 

21 4 3 3 2 2 3 2 3 3 3 3 3 3 3 1 3 3 2 2 2 

22 3 3 3 2 2 2 2 3 3 3 3 3 3 3 2 3 2 1 1 1 

23 3 3 3 2 1 1 2 3 3 3 4 3 4 3 1 2 2 1 2 1 

24 4 4 4 2 1 1 1 4 4 4 4 4 4 4 1 1 1 1 1 1 

25 4 4 4 3 1 3 2 3 3 4 4 4 4 4 2 2 2 2 2 2 

26 4 4 4 3 1 1 1 4 4 4 4 4 4 4 1 1 1 1 2 1 

27 3 3 4 2 2 1 2 4 2 4 4 3 4 4 2 2 2 3 2 2 

28 4 4 4 2 1 1 1 4 3 4 4 3 3 4 1 1 1 1 1 1 

29 4 3 3 2 2 2 2 4 4 4 4 4 4 3 1 2 2 2 2 2 
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Appendix 20: The Overall Results of The Students’ Perceptions 

Statements Distributions of Percentage 

SA A D SD 

1 19 10 - - 

2 17 12 - - 

3 18 10 - 1 

4 - 15 12 2 

5 - 1 13 15 

6 - - 8 21 

7 - 1 13 15 

8 20 9 - - 

9 15 11 2 1 

10 19 10 - - 

11 18 11 - - 

12 12 17 - - 

13 18 11 - - 

14 17 12 - - 

15 - 2 10 17 

16 - 2 10 17 

17 - 11 15 13 

18 - 2 8 19 

19 - 2 11 16 

20 - 1 12 16 



99  

 

 

 

Appendix 21: Percentage Distributions of Students’ Perceptions in Using 

Team Technique 

Statements Distributions of Percentage 

SA A D SD 

1 65,5% 34,48% - - 

2 58,62% 41,37% - - 

3 62,06% 34,48% - 3,45% 

4 - 51,72% 41,37% 6,89% 

5 - 3,45% 44,82% 51,72% 

6 - - 27,58% 72,41% 

7 - 3,45% 44,82% 51,72% 

8 68,96% 31,03% - - 

9 51,72% 37,93% 6,89% 3,45% 

10 65,51% 34,48% - - 

11 62,06% 37,93% - - 

12 41,37% 58.62% - - 

13 62,06% 37,93% - - 

14 58,62% 41,37% - - 

15 - 6,89% 34,48% 58,62% 

16 - 6,89% 34,48% 58,62% 

17 - 3,45% 51,72% 44,82% 

18 - 6,89% 27,58% 65,51% 
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19 - 6,89% 37,93% 55,17% 

20 - 3,45% 41,37% 55,17% 

 

Appendix 22: The Overall Deviation Scores of The Students’ Pre-Test and 

Post-Test 

Students Pre-Test Pre-Test2 Post-Test Post-Test2 

1 32 1024 64 4096 

2 32 1024 52 2704 

3 32 1024 60 3600 

4 32 1024 64 4096 

5 32 1024 64 4096 

6 32 1024 52 2704 

7 48 2304 88 7744 

8 40 1600 68 4624 

9 40 1600 68 4624 

10 48 2304 80 6400 

11 32 1024 68 4624 

12 32 1024 64 4096 

13 48 2304 84 7056 

14 32 1024 64 4096 

15 28 784 76 5776 

16 48 2304 92 8464 

17 32 1024 72 5184 
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18 32 1024 72 5184 

19 36 1296 80 6400 

20 40 1600 88 7744 

21 40 1600 60 3600 

22 56 3136 92 8464 

23 24 576 76 5776 

24 28 784 64 4096 

25 24 576 76 5776 

26 36 1296 76 5776 

27 40 1600 84 7056 

28 52 2704 80 6400 

29 44 1936 60 3600 

 𝚺 = 𝟏𝟎𝟕𝟐 

𝚺𝟐 = 𝟏𝟏𝟒𝟗𝟏𝟖𝟒 

𝚺 = 𝟒𝟏𝟓𝟔𝟖 𝚺 = 𝟐𝟎𝟖𝟖 

𝚺𝟐 = 𝟒𝟑𝟓𝟗𝟕𝟒𝟒 

𝚺 = 𝟏𝟓𝟑𝟖𝟓𝟔 

a. Calculating the Standard Deviation of Post-Test  

Σ𝑆𝐷1 =  Σ𝑋2 − 
(Σ𝑋)2

𝑁
 

= 153856 − 
4359744

29
 

= 3520 

b. Calculating the Standard Deviation of Pre-Test 

Σ𝑆𝐷2 =  Σ𝑌2 −  
(Σ𝑌)2

𝑁
 

= 41568 − 
1149184

29
 

= 1940,9 
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𝑆𝑋−𝑌 = √
Σ𝑆𝐷1 + Σ𝑆𝐷2

𝑁 + 𝑁 − 2
− [

1

𝑁
+ 

1

𝑁
] 

=  √
3520 + 1940,9

56
− [

1

29
+  

1

29
] 

 = √6,725  = 2,593 

c. Calculating the T-Score 

t – score = 
�̅�1− �̅�2

√
Σ𝑆𝐷1+Σ𝑆𝐷2

𝑁+𝑁−2
− [

1

𝑁
+ 

1

𝑁
]

 

  = 
72,13− 36,51

2,59
 

  = 
35,62

2,59
 = 13,75 

d. Calculating T-Table used level 5% with df: 

𝑑𝑓 = 𝑁 + 𝑁 − 2 

= 29 + 29 -2  

= 56  
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Appendix 23: Documentation 

The Researcher Explained about The Material 

   

Students Practice the Pre-Test 
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The Researcher Introduced The Team Technique to The Students 
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The Students Practice The Post-Test by Using Team Technique 
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The Researcher Distributed The Questionnaires to The Students 
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