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ABSTRACT

Name : Putri Elia Angguni

NIM : 180203165

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis working tittle  : The Use of Academic Words in EFL Students’ Academic
Writing Assignment

Main Supervisor : Prof. Dr. T. Zulfikar, M. Ed.
Co-Supervisor : Dr. Jarjani Usman, S.Ag., S.S., M.Sc., M.S.
Keywords : Academic word; EFL student; Academic writing.

This research was conducted to examine the stages of concerns and the level of use of
academic words in EFL student academic writing assignment. The sample of this
research was English Department students of UIN Ar-Raniry. This study used mix-
methods. To obtain the data, this study used questionnaire and document analysis. In
order to achieve the goal, the researcher collected 10 documents of students’
assignments regarding articles from the seventh and fifth semester students. The
documents were analyzed through an application called Lextutor Web. The findings of
this study indicate that the stage of concern of using academic words by students in
academic writing is still relatively low. Based on the questionnaire analysis, showed
that only 58% of the respondents were concerned about the use of the academic word.
Based on the result of academic words analysis by Lextutor, the level of use of
academic words in academic writing assignment in level A and B, in which the average
student used more than 50 academic words in their academic writing assignments. The
results of this study indicate that students are not aware of using the word academic in
their academic writing. Students do not know the words they use in their academic
writing are academic words. That is why students are not aware and less concerned
about the use of academic words.
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CHAPTER |

INTRODUCTION

A. Background of The Study

The study of academic writing vocabulary has received considerable attention.
Therefore, vocabulary knowledge is regarded as a crucial criterion for assessing the
writing proficiency of a second language learner. In general, academic words make it
difficult for students to learn and teach vocabulary. The reasons are that academic
words are more specific and sometimes more abstract than conversational language,
the students are unfamiliar with them because they appear less frequently than general
vocabulary items (Lailiyah and Setiyaningsih, 2021). As a result, language learners
must receive important instruction to improve their academic vocabulary (Csomay and
Prades, 2018).

The specialized vocabulary of academic texts is known as academic words.
Understanding these terms is essential for comprehension and communication,
particularly for university students, who need to be able to engage with real, complex
content like journal articles and textbooks. Students' ability to comprehend the
academic concepts they are learning may be hindered by a lack of academic vocabulary
in their mental lexicon (Ainil et al., 2018). In order to assist students in achieving
academic success, it is essential to have broad vocabulary. This is because the majority
of academic reading materials, including journal articles, reports, and academic

textbooks, especially those on the most recent academic research, are mostly published



in English, regardless of the field of study. To comprehend the content of such
academic texts, a robust fundamental vocabulary such as academic and technical
vocabulary is required. Additionally, it assists students in finishing some, if not all, of
their oral and written assignments in English. Students' confidence in their ability to
convey ideas and information in academic writing and presentation increases when
they are familiar with academic vocabulary (Choo et al., 2017).

To support the quality of scientific work, it is essential to use academic words
as one of the characters in academic writing. The appropriate use of language and style
is aided by the frequent use of higher-level English vocabulary in academic writing
(Choo etal., 2017). On the other hand, students who lack vocabulary skills will struggle
to comprehend what they read. The majority of EFL students typically struggle with
academic assignment writing. The majority of these issues involve sentence structure,
grammar, and vocabulary. EFL students typically exert more effort when writing
academic texts because of this. Additionally, the characteristics of various forms of
writing vary. In academic writing, it is essential for students to understand how to
construct a paragraph. According to Wirantaka (2016), students must ensure that the
language used in the paragraph is correct, formal, systematic, and appropriate for an
academic setting.

Ariyanti (2017) stated that, despite being exposed to the same lesson, text, and
level of interaction, EFL students struggle with academic writing due to a lack of
vocabulary. Academic words, including frequently used vocabulary, pose challenges

for monolingual native English speakers as well. Research suggests that a low



socioeconomic background can hinder language development, including vocabulary,
at both primary and secondary school, despite the common belief that native speakers
have a well-developed vocabulary. Some academic terms may go unnoticed because
they are also used in everyday speech. According to research, people stick with the
meanings they already know, making it difficult for them to correctly guess new
meanings for words they encounter in a reading passage. Academic words are also
difficult to learn because some words have special meanings in particular situations.

Coxhead compiled 570 words families into the Academic Word List (AWL).
According to Csomay and Prades (2018), English learners, regardless of their field of
study, should consider learning these words. AWL also contains a number of
uncommon academic terms that are frequently used in a wide range of academic
writing from a variety of disciplines.

A previous study by Yanti (2018) used academic words test to assess students'
comprehension of academic vocabulary. The findings support Nagy's (2015)
conclusion that a lack of adequate vocabulary knowledge is already a significant and
obvious obstacle for many students. He added that comprehension and vocabulary
clearly have a strong relationship. Assuming instructors show understudies more
words, they will comprehend the text better. The higher their understanding, the better
their academic performance. As a result, this is probably the primary factor that
contributes to students' apprehension when reading academic journals and articles.

According to Therova (2021) research into the use of academic words in various

genres of assessed academic writing is an important area of vocabulary research due to



the prominent role that EFL students' academic writing plays and academic
vocabulary's importance to academic writing style. Although some studies on the use
of academic vocabulary in student writing also look at how students perceive it, very
little has been written about how students use academic vocabulary and their
perspectives on it in their writing. A case study approach to the study of academic
vocabulary has also not been found in any of the available literature. As per a few past
investigations, the recurrence of utilizing scholarly words by EFL understudies relies
upon the text they compose. According to the majority of previous studies, abstracts
and literature reviews are where EFL students use academic words most frequently. As
a result, I am interested in learning about EFL students' concerns regarding the use of
academic language in their writing assignments. According to the background of the
study above, my focus in this study is to measure the stage of concerns and the level of

using academic word in EFL student academic writing assignment.

B. Research Questions
Based on the background above, the problems can be formulated as follow:
1. What are the stage of concerns of using academic word in EFL student
academic writing assignment?
2. What are the level of academic word use in EFL students’ academic writing

assignment?



C. Research Objectives
Related to the research question the aim of this study are:
1. To know the stage of concerns of using academic word in EFL student
academic writing assignment.
2. To find out the level of academic word use in EFL students’ academic writing

assignment.

D. Significance of The Study
The following sections provide a description of the study's expected practical
applications:

1. The consequences of the review can assist English educators with expanding
understudies' viewpoints in utilizing scholastic words.

2. Based on the findings of the study, it is anticipated that students will be able to
pay greater attention to the use of academic words in their academic writing
assignments and broaden the introduction of academic words to assist them.

3. It is anticipated that future researchers will benefit from the study's findings.
The findings of this study can serve as a basis for subsequent research.

4. As part of the academic language used in academic content areas, the study's
findings are expected to reveal more about the existence and significance of

academic words.



E. Terminology
This study defined a few terms to avoid misunderstanding and misinterpretation
of this study.

1. Academic Words

According to Lauber (2014) academic vocabulary is words which is used by
students in academic discourse. For example: Indicate, Consider, Respond. Content
vocabulary is used in specific subject or area and rarely being found outside from
the particular subject or area. For example: Photosynthesis, Suffixes, Prefixes,
Onomatopoeia.
2. EFL Students

According to Faizal (2011) English as a foreign language, indicates the use of
English in a non-English-speaking region. English as a foreign language (EFL)
refers to the use or study of English by speakers with different native languages.
This means person who is studying English in a non-English-speaking country is
EFL learner.

3. Academic Writing Assignment

According to Hogue (2008), academic writing is regarded as a kind of writing
done in a college and aims either to explain or to give information about something,
especially for lecturers and classmates regarded as the audience in the academic
writing. Additionally, Bailey (2003) points out that academic writing is for everyone
who is studying at both English-medium colleges and universities and is for

everyone who has to write essays and other assignments for his/her exams or
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coursework. Academic writing assignment is an exercise to make a scientific paper

such as journal, article, essay, abstract, etc.




CHAPTER II

LITERATURE REVIEW

This chapter review some theories related literature, the aims is giving a brief
discussion on what is related to the focuses of this study. In this chapter the writer tries
to give clear explanation of theoretical framework which is the nature of academic

words, academic words list and previous Studies.

A. The Nature of Academic Words

According to Shanthi (2011) Academic words is a type of high-frequency
vocabulary found in a variety of academic texts and deemed useful for students
studying English for academic purposes. EFL students will be able to comprehend text
and deduce meaning from unfamiliar words with the help of academic words. Students
must be given ample opportunities to use academic words in meaning-focused output
activities because they are useful in speaking and writing and an important part of
academic success. One way to help students notice and pay attention to these words is
through systematic vocabulary instruction.

Academic words are a set of lexical things that are regularly used in academic
texts, for example, diaries articles, postulations/theses, research papers, meeting
papers, scholarly books and so on. A collection of terms that refer to the activities that
characterize academic works, organize scientific discourses, and construct the rhetoric

of academic texts is known as academic vocabulary. Donley and Reppen (2001 as cited

8



in Ainil et al. 2018) classification of academic vocabulary into two categories: words
that are specific to the content, such as technical terms related to a particular academic
field, and general academic vocabulary, which includes terms that are common across
academic fields and across content areas. "Velocity" in physics and "radius” in
mathematics are examples of content-specific words. Words like "access,” "evident,"”
and "vary" comprise the "general academic vocabulary,” which can be found in
academic texts from any subject area.
1. The Characteristics of Academic Words

Beck and McKeown (1988, as cited in Nurjamaliah et al., 2016) classified
words into three categories: tier one words, which are basic words that are frequently
used in spoken language; tier two words, which are high-frequency words used by
mature language users across several content areas; and tier three words, which are
words that are only used in specific content areas or domains. According to Beck and
McKeown (1988), tier two words are much more likely to appear in written text than
spoken language. They show up in all kind of text: literary texts (dignified, faltered),
technical texts (calibrate, item), and informational texts (words like vary, accumulate,
formulate). Tier two words are very easy to generalize because they can be found in
many different kinds of texts. In short, the criteria for academic words are as follows:

1) Itis likely to be used in a variety of subjects.

2) It is necessary for comprehending academic text.

3) It assists students in expressing their academic understanding.

4) Itis necessary for participating in academic writing and discussion.



10

5) Students rarely use it without specific instruction.
2. The Importance of Academic Words

It is necessary to use academic words in order to persevere and achieve success
in an academic career. Academic words are a part of academic language and state that
students’ vocabulary knowledge is closely linked to their ability to read and
comprehend texts from a variety of subject areas or disciplines. They also say that
teachers need to be familiar with academic vocabulary in order to help students
understand and use the language of the disciplines. One of the most important tasks for
English learners is to learn vocabulary; students who do not know enough words are
more likely to fail in professional and academic settings. For instance, if a medical
student does not understand what analysis means, people could die. In addition, if
students do not have sufficient vocabulary knowledge, it may be challenging for them
to comprehend fundamental concepts in their academic subjects (Afzal, 2019).

Another important aspect of the academic experience is that students may lose
the confidence they need to continue their studies enthusiastically if they do not fully
comprehend the classroom language. To acquire information through autonomous
perusing and take part in significant conversations in the homeroom, understudies
should dominate the complicated words and expressions that portray the language of
school. Lack of qualification and poor communication skills paralyze or dim students'
productivity and creativity, which is another important aspect of acquiring academic
vocabulary that students need, whether in an academic or work setting. A final reason

why academic vocabulary is so important is that it can be used as an intellectual tool
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to help students develop their ability to think critically, solve problems, and make
decisions (Yanti, 2018).
3. List of Academic Words

The academic word list (AWL) was released in the year 2000 by Averil
Coxhead from the School of Linguistics and Applied Language Studies at Victoria
University of Wellington, New Zealand. After looking at millions of words from over
400 academic texts, 570 words families were chosen for the list. Words were taken
from 28 different academic subject areas within the arts, commerce, law, and science
disciplines, making them applicable to all academic disciplines. The academic
vocabulary list (AWL) was created to help students of academic English improve their
vocabulary for all academic fields.

An academic word list should play a crucial role in setting vocabulary goals for
language courses, guiding learners in their independent study, and informing course
and material designers in selecting texts and developing learning activities. However,
a new academic word list based on data gathered from a large, well-designed corpus of
academic English is required due to the issues with the existing lists of academic
vocabulary. In order to facilitate the sequencing of instruction and the creation of new
materials, the ideal word list would be broken up into smaller sub-lists based on
frequency. According to Biber et al. (1994) a word list based on the occurrence of word
families in a corpus of texts from a variety of academic registers can reveal how words

are actually used.
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Based on word frequency and range, the 10 sub lists of Coxhead's AWL are
arranged from most to least frequent. The most frequently used words, such as
approach, area, assess, and assume, are in the first sub list (sub list 1), while the least
frequently used words, such as adjacent, despite, invoke, and levy, are in the tenth sub
list (sub list 10). The fact that each word form is not included in the word families of
the most common 2000 general English words that West (1953) listed was the basis for
Coxhead's selection criteria for the AWL word forms. Each of the four academic areas
should have at least ten instances of the words, and the corpus as a whole must have at
least one hundred instances of each word. According to Coxhead (2011), the AWL is
an important tool for vocabulary learning in EAP settings and primarily aims to
improve students' comprehension of text.

Academic word lists are frequently influenced by one of two primary
approaches to defining academic vocabulary, reflecting two distinct perspectives on
the connection between academic vocabulary and general high frequency words. One
strategy assumes that students are already familiar with frequently occurring words and
views academic vocabulary as outside of general high-frequency words. The second
method does not assume that students are already familiar with common high-
frequency vocabulary words. The first approach enables students and teachers to avoid
repetition of already known items, while the second approach ensures that academic
word lists avoid the potential limitations of pre-existing lists of general words. Both
approaches can be seen as useful ways of determining the most frequent vocabulary

items found in academic texts (Dang et al. 2017).
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Academic Word List Coxhead (2000). There are 570 headwords and about

3000 words altogether.

570 Academic Word List (AWL) Headwords

in Alphabetical Order (no Sublist ranking)

100y VLA e ) N o

abandon
abstract
academy
access
accommodate
accompany
accumulate
accurate
achieve
acknowledge
acquire
adapt
adequate
adjacent
adjust
administrate
adult
advocate
affect
aggregate
aid

albeit
allocate
alter
alternative
ambiguous
amend
analogy
analyze
annual
anticipate
apparent
append
appreciate
approach
appropriate
approximate
arbitrary
area

aspect
assemble
assess
assign
assist
assume
assure
attach
attain
attitude

attribute
author
authority
automate
available
aware
behalf
benefit

bias

bond

brief

bulk
capable
capacity
category
cease
challenge
channel
chapter
chart
chemical
circumstance
cite

civil

clarify
classic
clause

code
coherent
coincide
collapse
colleague
commence
comment
commission
commit
commodity
communicate
community
compatible
compensate
compile
complement
complex
component
compound
comprehensive
comprise
compute

115.

119.
120.
121
122.
123.
124.
125.
126.
127.
128.

130.
131.
132.
133.
134,
135.
136.
137.
138.
139.
140.
141.
142.
143.

145.
146.
147.

conceive
concentrate
concept
conclude
concurrent
conduct
confer
confine
confirm
conflict
conform
consent
consequent
considerable
consist
constant
constitute
constrain
construct
consult
consume
contact
contemporary
context
contract
contradict
contrary
contrast
contribute
controversy
convene
converse
convert
convince
cooperate
coordinate
core
corporate
correspond
couple
create
credit
criteria
crucial
culture
currency
cycle

data

debate

148.

decade
decline
deduce
define
definite
demonstrate
denote
deny
depress
derive
design
despite
detect
deviate
device
devote
differentiate
dimension
diminish
discrete
discriminate
displace
display
dispose
distinct
distort
distribute
diverse
document
domain
domestic
dominate
draft
drama
duration
dynamic
economy
edit
eclement
eliminate
emerge
emphasis
empirical
enable
encounter
energy
enforce
enhance
enormous
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570 Academic Word List (AWL) Headwords

in Alphabetical Order (no Sublist ranking)

197.
198.
199.
200.
201.
202.
203.
204.
205.
206.
207.
208.
209.
210.
211
212,
213.
214,
215.
216.
217
218.
219.
220.
221.
222,
223,
224.
225.
226.
227.
228.
229.
230.
231.
232.
233.
234.
235.
236.
237.
238.
239.
240.
241.
242.
243.
244,
245.

ensure
entity
environment
equate
equip
equivalent
erode

error
establish
estate
estimate
ethic
ethnic
evaluate
eventual
evident
evolve
exceed
exclude
exhibit
expand
expert
explicit
exploit
export
expose
external
extract
facilitate
factor
feature
federal

fee

file

final
finance
finite
flexible
fluctuate
focus
format
formula
forthcoming
foundation
found
framework
function
fund
fundamental

246.
247.
248.
249.
250.
251
252,
253.
254.
255.
256.
257.
258.
259.
260.
261.
262.
263.
264.
265.
266.
267.
268.
269.
270.
271
272.
273.
274.
275.
276.
273
278.
279.
280.
281.
282.
283.
284.
285.
286.
287.
288.
289.
290.
291.
292,
293,
294.

furthermore
gender
generate
generation
globe

goal

grade
grant
guarantee
guideline
hence
hierarchy
highlight
hypothesis
identical
identify
ideology
ignorance
illustrate
image
immigrate
impact
implement
implicate
implicit
imply
impose
incentive
incidence
incline
income
incorporate
index
indicate
individual
induce
inevitable
infer
infrastructure
inherent
inhibit
initial
initiate
injure
innovate
input
insert
insight
inspect

295.
296.
297.
298.
299.
300.
301.
302.
303.
304.
305.
306.
307.
308.
309.
310.
311
312.
313.
314.
315.
316.
317.
318.
319.
320.
321.
322.
323.
324,
325.
326.
327.
328.
329.
330.
331
332
333.
334.
335.
336.
337.
338.
339.
340.
341.
342.
343.

instance
institute
instruct
integral
integrate
integrity
intelligence
intense
interact
intermediate
internal
interpret
interval
intervene
intrinsic
invest
investigate
invoke
involve
isolate
issue

item

job
journal
justify
label

labor
layer
lecture
legal
legislate
levy
liberal
license
likewise
link

locate
logic
maintain
major
manipulate
manual
margin
mature
maximize
mechanism
media
mediate
medical

344,
345.
346.
347.
348.
349.
350.
351
352.
353.
354.
355.
356.
357.
358.
359.
360.
361.
362.
363.
364.
365.
366.
367.
368.
369.
370.
371.
372.
373.
374.
37s.
376.
377.
378.
379.
380.
381.
382.
383.
384.
385.
386.
387.
388.
389.
390.
391.
392.

medium
mental
method
migrate
military
minimal
minimize
minimum
ministry
minor
mode
modify
monitor
motive
mutual
negate
network
neutral
nevertheless
nonetheless
norm
normal
notion

notwithstanding

nuclear
objective
obtain
obvious
occupy
occur

odd

offset
ongoing
option
orient
outcome
output
overall
overlap
overseas
panel
paradigm
paragraph
parallel
parameter
participate
partner
passive
perceive
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570 Academic Word List (AWL) Headwords

in Alphabetical Order (no Sublist ranking)

393.
394.
395.
396.
397.
398.
399.

401.
402.
403.

405.
406.
407.
408.
409.
410.
411.
412.
413.
414.
415.
416.
417.
418.
419.
420.
421.
422
423.
424,
425.
426.
427.
428,
429.
430.
431.
432.
433.

435,
436.
437.
438.
439.
440.
441.

percent
period
persist
perspective
phase
phenomenon
philosophy
physical
plus

policy
portion
pose
positive
potential
practitioner
precede
precise
predict
predominant
preliminary
presume
previous
primary
prime
principal
principle
prior
priority
proceed
process
professional
prohibit
project
promote
proportion
prospect
protocol
psychology
publication
publish
purchase
pursue
qualitative
quote
radical
random
range

ratio
rational

442,
443,
444,
445.
446.
447.
448.
449.
450.
451.
452.
453.
454.
455.
456.
457.
458.
459.
460.
461.
462.
463.
464.
465.
466.
467.
468.
469.
470.
471.
472.
473.
474.
475.
476.
477.
478.
479.
480.
481.
482.
483.
484,
485.
486.
487.
488.
489.
490.

react
recover
refine
regime
region
register
regulate
reinforce
reject
relax
release
relevant
reluctance
rely
remove
require
rescarch
reside
resolve
resource
respond
restore
restrain
restrict
retain
reveal
revenue
reverse
revise
revolution
rigid
role
route
scenario
schedule
scheme
scope
section
sector
secure
scek
select
sequence
series
sex

shift
significant
similar
simulate

491.
492.
493.
494.
495.
496.
497.
498.
499.
500.
501.
502.
503.
504.
505.
506.
507.
508.
509.
510.
511,
512.
513.
514.
515.
516.
517.
518.
519.
520.
521.
522.
523.
524.
525.
526.
527.
528.
529.
530.
531
532.
533.
534
535.
536.
537.
538.
539.

site
so-called
sole
somewhat
source
specific
specify
sphere
stable
statistic
status
straightforward
strategy
stress
structure
style
submit
subordinate
subsequent
subsidy
substitute
SuCcessor
sufficient
sum
summary
supplement
survey
survive
suspend
sustain
symbol
tape

target

task

team
technical
technique
technology
temporary
tense
terminate
text

theme
theory
thereby
thesis
topic

trace
tradition

540.
541.
542.
543.

545.
546.
547.
548.
549.
550.
551.
552.
553.

transfer
transform
transit
transmit
transport
trend
trigger
ultimate
undergo
underlie
undertake
uniform
unify
unique
utilize
valid
vary
vehicle
version
via
violate
virtual
visible
vision
visual
volume
voluntary
welfare
whereas
whereby
widespread
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B. The Concerns Based Adoption Model (CBAM)

The concern based adoption model (CBAM) was originally proposed by Hall,
Wallace and Dossett (1973, as cited in Min (2017). It builds on Fuller's (1969)
conceptualization of teacher concern, which includes three developmental phases: pre-
teaching (non-attention), early teaching (concerning with oneself), and late-worrying
(concerning with pupils). According to Anderson (as cited in Tunks and Weller, 2009)
CBAM is a framework and methodology for measuring, describing, and explaining
various aspects of the implementation of curricular and learning innovations.
According to Saunders (2012), CBAM emphasizes individuals and collective change
processes. According to Hall and Hord (2011), CBAM has been used to develop
professional development programs to encourage teachers to adopt educational
innovations and to assess their efficacy. To describe and measure the change process,
CBAM has three diagnostic tools: innovation configuration (IC), level of use (LoU),
and stage of concern (SoC). This study's primary concern is the use of academic
language by EFL students, which is the subject of in-depth discussion.

1. Stage of Concern

Min (2017) stated that the stage of concern (SoC) is the most representative of
CBAM as a whole and also the diagnostic tool that is utilized the most frequently. A
questionnaire is used to measure feelings, observations, problems, successes, and
failures in the stage of concern (Rakes, Dunn, and Rakes, 2015). Berg and others Based
on their similar characteristics, (2000) divided these stages into three groups: Self-

concerns are the primary focus of stages 0—2, while task-related concerns are the focus
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of stages 3—4. Stage 6, or refocusing, is considered to be the most advanced, despite
being independent of those three types of concerns. Lower levels of concern must be
resolved before higher levels of concern can be generated because the stages of the SoC
are sequential and incremental. Experience with innovation is also essential for moving

the transition forward.

Table 2.1 Stages of concern Resource (Adapted from Berg et al. (2000) and Horsley,
and Loucks-Horsley, 1998)

Dimension Stages of Concern Expressions of Concern

| am not concerned about

it.

| would like to know

more about it.

How will using it affect

me?

| seem to be spending all

Task Concerns Management (stage 3) of my time getting

materials ready.

How is using it affecting

writing task?

I am concerned about

relating what | am doing

with what my friends are

doing.

| have some ideas about

Refocusing (stage 6) something that would
work even better.

Awareness (stage 0)
Self-concerns Informational (stage 1)

Personal Concern (stage 2)

Consequences (stage 4)

Impact Concerns Collaboration (stage 5)

In 1969, Fuller first published a paper on teachers’ concerns. In 1973, Hall,
Wallace, and Dossett developed the SoCQ instrument from Fuller’s concern theory.
The SoCQ manual asserts that, based on individual knowledge and experience with

innovation, concern about an innovation progresses from no or little concern to more
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intense or peak concern. There are seven stages of concern, as described in the
following paragraphs:

Stage 0 (awareness)

Stage 0 is the lowest stage. In this stage, the respondent’s concern about
innovation is minimal. “The individual indicates little concern about or involvement
with the innovation” (George et al. 2013). An example of an expression by a teacher
might be “I am concerned about some other innovation.” (George et al. 2013).

Stage 1 (Informational)

In this stage, the individual is acquiring information and interested in learning
more about innovation. “The individual does not seem to be worried about him or
herself to the innovation. Any interest is in impersonal, substantive aspects of the
innovation, such as its general characteristics, effects, and requirements for use”
(George et al. 2013). An example of an expression by a teacher might be “I would like
to know more about it.” (George et al. 2013).

Stage 2 (Personal)

In this stage, the individual shows concerns about the impact of innovation on
his/her self. “The individual is analyzing his or her relationship to the reward structure
of the organization, determining his or her part in decision making, and considering
potential conflicts with existing structures or personal commitment” (George et al.
2013). An example of an expression by a teacher might be “How will using it affect

me?” (George et al. 2013).
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Stage 3 (Management)

In this stage, the individual concerns include doing tasks. “The individual
focuses on the processes and tasks of using innovation and the best use of information
and resources. Issues related to efficiency, organizing, managing, and scheduling
dominate” (George et al. 2013). An example of an expression by a teacher might be “I
seem to be spending all of my time getting materials ready.” (George et al. 2013).

Stage 4 (Consequence)

In this stage, the individual concerns will be the impact of innovation on
students. “The individual focuses on innovation’s impact on students in his or her
immediate sphere of influence. Considerations include the relevance of the innovation
for students; the evaluation of student outcomes, including performance and
competencies; and the changes needed to improve student outcomes” (George et al.
2013). An example of an expression by a teacher might be “How is my use affecting
my students?” (George et al. 2013).

Stage 5 (Collaboration)

At this stage, the individual starts to think of collaborating with others in the
use of innovation. “The individual focuses on coordinating and cooperating with others
regarding the use of the innovation” (George et al. 2013). An example of an expression
by a teacher might be “I am concerned about relating what | am doing with what my

co-workers are doing.” (George et al. 2013).
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Stage 6 (Refocusing)

In this stage of concern, the individuals start to change the innovation for more
benefits. “The individual focuses on exploring ways to reap more universal benefits
from the innovation, including the possibility of making major changes to it or
replacing it with a more powerful alternative” (George et al. 2013). An example of an
expression by a teacher might be “I have some ideas about something that works even

better.” (George et al. 2013).

C. Previous Studies

There are previous studies on the use of academic words in their writings. The
first research was conducted by Fransiskus et al (2019). This study aims to explore
abstracts of research articles to reveal the specific characteristics of academic
vocabulary used by researchers. The focus is on the frequency, scope, and distribution
of words from the academic glossary in research article abstracts. Sources of data for
this corpus study were collected from 97 abstracts written by EFL researchers. The
results of this study revealed that the most frequent first 1000 English words from
Coxhead (2000) were the most dominant tenses found in the published research
abstracts covering 71.33%. The second is followed by AWL which covers 11.95%.
The third was off-list words, which accounted for 11.26%, and the last was the second
most frequent 1000 English words, accounting for 5.44% of all published abstracts

studied. Another interesting finding from this study is that the higher the Academic
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Word List level, the lower the presence of AWL applied by researchers in their
abstracts.

The second study was conducted by Lailiyah and Setiyaningsih (2021). This
study aims to investigate the most frequently used academic words in English as a
Foreign Language (EFL) classroom settings. The author analyzes a collection of 24
students’ writing assignments on argumentative essays. This finding shows the low use
of academic words used by EFL students in their writing. Most of the student work has
not only a lower percentage, but also less variety of academic words. The third study
was conducted by Therova (2021), the purpose of this study is to report on the writing
practice of a novice student writer with a particular focus on the acquisition and
dissemination of academic vocabulary in various genres of academic writing assessed
along with talking about texts. Textual analysis showed that the density of academic
vocabulary in his written assignments ranged between 14.4% (Discussion Essays) and
25.74% (Research Reports) and academic vocabulary diversity between 20.57%
(Discussion Essays) and 30.98% (Research Reports). Across four writing genres
research reports show the impact of writing genres on the spread of academic
vocabulary.

Some previous studies also discuss the level of using academic words. the first
study was conducted by Nurjamaliah et al. (2016), the purpose of this study was to
determine the percentage of academic words used in writing report texts by second
grade students at SMAN 9 Pekanbaru and the level of use of academic words in writing

report texts by second grade students at SMAN 9 Pekanbaru. Analysis based on the
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Academic Word List (AWL) Highlighter is classified into 10 frequency levels, from
the highest (level 1) to the lowest (level 10). From 30 written texts, it was found that
the most widely used academic words were at level 7 (22 of 64 words or 34.37%) and
the least were level 3 and level 6 (3 words out of 64 or 4.68%). And based on the
number of students, there are 4 out of 30 (13%) students who do not use the word
academic in their writing. Finally, based on the part of speech, the most used part of
speech is the verb part of speech (39 out of 64 or 61.29%) and the lowest is the adverb
part of speech (1 out of 64 or 1.56%). It can be concluded that the second grade students
of SMAN 9 Pekanbaru have used academic words in their writing although in low level
frequency (level 7).

Further research by Nur (2015), the purpose of this study was to describe the
results of the analysis of the vocabulary level of students' essays and academic
textbooks using the we VP tool. Data analysis and interpretation showed that students'
vocabulary levels in their essays were smaller than the standard percentage VP web
tool and there is no significant relationship between academic reading text vocabulary
profile and students' essay writing vocabulary profile in academic word lists, and other
results show VP web tool is good and provides many benefits for students to assess
their vocabulary level when dealing with essay writing academics, and they have the
awareness to use more and more precise academic vocabulary in writing academic
assignments. The findings lead to recommendations for extensive use of the VP web

tool to analyze the level of vocabulary used by students in their academic essays.



CHAPTER Il

RESEARCH METHODOLOGY

This chapter discusses the research method related to this study. It presents the
research design, participants, sources of data, technique and instrument of data

collection, and technique of data analysis.

A. Research Design

This study used mixed-methods to obtained the data. An inquiry approach
known as mixed methods research combines qualitative and quantitative research
methods to collect data and integrate the two types of data through various designs that
may involve philosophical assumptions and theoretical frameworks. According to
Creswell (2013), this combination provides a more comprehensive comprehension.
The subjective strategy in this study overwhelms the exploration procedure, on the
grounds that the specialist involves report examination as an information assortment
instrument, which is the sign of subjective techniques. Quantitative methods include
the use of numbers and percentages from the questionnaire results in this study. This is

necessary in order to provide accurate results and complete research.

B. Population and Sample
The population of this study are students in the English education department

at Ar-Raniry State Islamic University's Faculty of Teacher Training and Education who
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have taken an academic writing class. This study used convenience sampling.
According to Baxter et al. (2015) convenience sampling is a method of collecting
sample that used when the population is available (or those who have access to
research) at that time. Because of all students who have taken academic writing
courses, only 30 students still have and keep their assignment document, the sample

for this study were 30 students.

C. Technique and Instrument of Data Collection

In order to obtain data, this study used questionnaire and document analysis.
The purpose of collecting data is to obtain information related to the research questions.

1. Questionnaire

The questionnaire was used as an instrument to collect data about the stage of
concern of students on the use of academic words. As said by Sugiyono (2012) that
questionnaire is a data collection technique which is done by giving a collection of
questions or statements to respondents to answer. To collect data, this study provided
questions or statements to the respondents to answer the questions provided. The Stage
of concern Questionnaire (SoCQ) was used in the research. SoCQ aims to identify
statements that have the potential to raise concerns about something. Self-concerns
consist of awareness, information, and personal. Researcher wrote a statement that can
show the individual's concern at a certain stage in using academic words. Researcher
chose 30 students who fit the criteria become participants in this study. The definitions

and point scale from the original paper adopted from the stage of concern questionnaire



25

(George et al. 2013).
2. Document Analysis

A methodical approach to reviewing or evaluating both printed and electronic
documents is known as document analysis. After developing a theory from the analysis
of a single case, this method of data analysis looks at additional cases to see if they
support the theory. According to Gleen (2009), document analysis provides additional
research data. Document-derived information and insights can be useful additions to a
knowledge base. As a result, Researcher looked through archives and catalogs of
libraries for documents that can be analyzed as part of the research process. Ten
documents from students' academic writing assignments were analyzed to determine

how frequently academic words were used.

D. Technique of Data Analysis
1. Data Analysis of Questionnaire

The researcher used the SoCQ Manual for analysis and interpretation of data
for the primary needs describing students’ stage of concerns about using academic
words in their academic writing. This SoCQ Manual prepared by Hall (1987) was
developed by George et.al (2013) are stages of concern quick scoring device including
raw scale score, total raw scores, and percentile tables. By following the step-by-step
instructions, the SoCQ responses are transferred to the device, entered into seven
scales, and each scale is totaled. Then the seven raw scale score totals are translated

into percentile scores and plotted on a grid to produce the individual’s SoCQ profile.
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The questionnaire used to the participants was created adopted from George et.al
(2013) and little modified. The questionnaire used was the checklist instrument. The
questions consisted of 15 questions and the data were counted based on how much 0
(Irrelevant), 1, 2 (Not true of me now), 3, 4, 5 (Somewhat true of me now), 6, 7 (Very
true of me now) from the 15 questions available. The percentage calculated by using

the formula by Arikunto (2006) as follows:

p= % x 100%
Where:
P : Percentage
Fi : Total of frequency
n : Number of samples

Hadjar (2010) stated that the mean of students’ score was calculated by using

the formula as follow:

Where:

X : The mean

Y. x; : The sum of offset score -i
N : A number of data

For data the percentage and categorized based on the results of the

questionnaire, then it is clarified according to the grouping of available questions.
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According to Ridwan (2009), clarification of the percentage of respondents can be
presented in the table:

Table 3.1 Likert scale score interpretation criteria

Rating score Descriptions
81 -100 Very high
61 - 80 High
41 - 60 Medium
21-40 Low
0-20 Very Low

The table above indicated the stage of students’ concerns based on the result of
the questionnaire responses. The table above arranged the level score of students. The
table above shown from the low to high score of students about the use of academic
words in their academic writing assignment was to see the stage of concern. The list
above showed the range of scores from the lowest to the highest score of students.

2. Data Analysis of Document Analysis

To analyze the data, | used descriptive and data analysis by examining the
percentage of level of use academic writing in students’ academic writing and then
correlating between the vocabulary level percentage of students writing. | used
Compleat Lexical Tutor found by Tom Cobb, version 8 available at www.lextutor.Ca
as the tool to help the study. To identify vocabulary items in different frequency groups
this study used Lextutor. The procedure of data analysis was that firstly, all data sources
were analyzed into on-line Lextutor analysis tool, vocabulary profile section. Then, the

data were stored and submitted. Third, the result popped up in finding. Finally, the
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number of words used by students will be adjusted according to the table below to

measure the level of use of academic words in their academic writing assignments.



CHAPTER IV

THE FINDING AND DISCUSSION

This chapter presents, analyzes, and discusses the findings of the research
described including the data analysis questionnaire, data analysis of document

analysis, and the discussion of the research.

A. Findings

This section describes and analyzes the findings of several categories including
students’ demographics, the stage of concern and level of use academic word by EFL
student in their academic writing assignment. The table below shows students
demographics.

Table 4.1 Demographics of students

Gender
No Year of study Total
Male Female
1 2020 1 i 2
2 2019 3 25 28
Total 4 26 30

Based on the student demographic data above, only 2 students from semester
5 fill the criteria for this study. The other 28 are students from semester 7 who have

taken academic writing courses.
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1. Questionnaire

This study discussed the stage of concern of students in using academic words
in their academic writing assignments. Questionnaires were distributed to 30
participants. After the data was collected, Researcher analyzed it to obtain descriptive
statistics, such as percentages and averages to answer the first research question. After
assessing the results of the questionnaire, Researcher presented the list of scores in

Table 4.2 below:

Table 4.2 The result of Questionnaire stage of concern

R1
R2
R3
R4
R5
R6
R7
R8
R9
R10
R11
R12
R13
R14
R15
R16
R17
R18
R19
R20
R21
R22
R23
R24
R25
R26
R27
R28

(Stage 0) (Stages 1) (Stage 2) (Stage 3) (Stage 4) (Stageb5) (Stage6) SUM AVG
S1  S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 Si15
5 6 7 5 7 7 7 7] 5 6 6 5 5 7 7 92 6.13
3 3 3 3 7 7 7 7 7 7 7 7 7 7 7 89 5.93
5 5 3 1 7 7 7 6 5 7 5 7 1 7 1 74 4.93
7 4 4 7 4 7 7 4 7 7 3 7 1 1 4 74 493
4 5 2 6 4 3 7 7 5 6 6 3 6 3 5 72 4.80
6 4 4 4 5 7 V4 3 7 7 6 6 1 1 3 71 4.73
4 4 5 5 3 5 6 5 7 7 7 4 2 2 3 69 4.60
3 7 4 4 7 4 7 7 4 4 4 4 4 0 4 67 4.47
5 3 6 6 4 6 7 4 7 6 4 5 2 0 1 66 4.40
4 4 7 4 1 5 7 0 5 7 4 7 4 1 4 65 4.33
5 3 5 2 3 7 Il 6 it 5 4 4 6 1 6 65 4.33
5 6 3 5 3 5 5 4 2 5 4 6 6 2 4 65 4.33
4 4 2 2 6 6 6 5 4 4 3 4 3 5 6 64 4.27
6 3 3 4 5 6 6 4 5 5 3 6 2 2 3 63 4.20
3 5 3 4 4 5 6 2 4 5 5 6 3 7 0 62 4.13
5 5 3 3 5 5 6 5 5 5 3 5 2 2 3 62 4.13
3 0 4 2 0 7 7 7 7 5 6 3 7 1 1 60 4.00
4 5 3 7 3 7 4 4 4 5 5 2 5 1 0 59 3.93
6 2 2 3 5 6 4 3 4 5 5 3 3 4 3 58 3.87
5 5 1 6 3 6 7 4 4 7 4 3 2 0 1 58 3.87
4 4 5 4 4 3 5 4 4 3 4 3 3 3 3 56  3.73
6 4 2 2 5 6 7 2 5 6 3 2 2 2 1 55  3.67
5 5 3 3 4 3 5 4 3 3 3 2 3 4 4 54 3.60
3 3 2 3 3 4 6 3 5 6 5 3 2 0 0 48  3.20
2 4 3 2 3 5 5 3 2 2 4 3 4 2 3 47  3.13
3 3 3 3 2 3 3 3 2 2 3 5 4 3 3 45  3.00
3 3 3 2 2 4 5 2 4 3 3 4 2 2 3 45  3.00
5 3 2 2 4 3 3 6 3 5 2 3 2 0 0 43 2.87
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1 1 0 0 6 2 6 5 7 5 3 5 1 0 1 43
1 2 2 1 5 7 7 2 3 2 6 1 4 0 0 43

SUM

125 115 99 105 124 158 179 129 137 152 130 128 99 70 84

AVG

417 383 330 350 413 527 597 430 457 507 433 427 330 233 2.80

%

60% 55% 47% 50% 59% 75% 85% 61% 65% 72% 62% 61% 47% 33% 40%

Based on the results of the questionnaire analysis data above, it showed that
only 2 respondents had the very high stage of concern with a score of 92 and 86.
Fourteen respondents with a number between 71-61 were at a high stage of concern.
and 14 other respondents with scores between 60-43 are at medium stage of concern.
Below is a table of data of questionnaire which divided into 7 parts; awareness,
information, personal, management, consequence, collaboration, and refocusing.

Table 4.3 The result of SoOCQ manual

Awareness Informational I(:’:ersonal Management Concequences Collaboration Refocusing
(Stage 0) (Stages 1) & (Stage 3) (Stage 4) (Stage 5) (Stage 6)
(Stage 2)
SUM 240 204 282 445 282 227 154
AVG 120.0 102.0 141.0 148.3 141.0 113.5 77.0
% 57% 49% 67% 71% 67% 54% 37%

Based on the table above in terms of awareness showed that the score was 57%,
meaning that students did not care about the use of academic words in their academic

writing. The result indicates that students have little concern about or involvement with
the academic words. In the informational aspect, a score of 49% was obtained, it is
indicating that students lack general awareness of innovation and interest in learning
more about it. The students do not seem to be worried about himself in relation to the
innovation. Any interest is in impersonal, substantive, aspects of the innovation, such

as its general characteristics, effects, and requirements for use. In terms of personal

2.87
2.87
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showed a score of 67%, students are not sure about the demands of learning academic
words, their adequacy to meet these demands, and the usefulness of academic words
themselves. In terms of management showed 71% students focus on the process and
task of using academic words in their academic writing. Consequence showed a score
of 67%, in which case students focus on the impact of using academic words in their
academic writing within their sphere of direct influence. Considerations include the
relevance of innovation for students; evaluation of student outcomes, including
performance and competence; and changes needed to improve student outcomes. This
collaboration showed that 54% focus on coordination and collaboration with other
parties regarding the use of academic words. The term refocusing describes the 37%
increase in the impact of using academic words, including the possibility of major
changes or replacing them with stronger alternatives. Consideration of ideas about
alternative forms of academic words that exist. Below is diagram for stage of concern
questionnaire:

Figure 1 Diagram of stage of concern questionnaire

Diagram of SoCQ
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The purpose of giving a questionnaire to students is to see the level of concern
of students in using academic words in their academic writing. Descriptive analysis of
the questionnaire was carried out to determine the distribution frequency of each
questionnaire item and also focused on the standard scale of the percentile score. Each
raw has a total score that differs from 0-7 between one student and another. Based on
the results of the questionnaire analysis above, students have the highest concern in
item management. For another items, the score obtained for the level of concern of
students using academic words in their writing is still low.
2. Document Analysis
This study measured the level of use of academic words in students' academic
writing assignments. This study analyzed academic writing assignments given by
lecturers regarding articles. The 10 documents analyzed were obtained from 5th-7th
semester students who were taking an academic writing course. After the documents
were collected, | identify word in different frequency groups used Lextutor web, then
the academic word used by the students presented according to the number and level

of academic word usage. Below is figure of students’ assignment document:



Figure 2 Students’ assignment document |
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QUIZ ACADEMIC WERITING
ARTICLE 1

A QUANTITATIVE EVALUATION OF SHAME RESILIENCE THEORY
By. Cade L.Arnik
2020, VOL. 12 N0.11 | PG. 111

Shame is one of the feelings that we often feel in everyday life. Shame is defined as an
emotion that has an everyday effect on each of our lives, but most people are not aware of the
impact shame has on their behavior and cognition. In short, shame 1s a universal emotion that can
be mderstood m the context of evelution as a social threat system (Al-Ansar, 2000; Fessler, 2004;
Fontaine et al | 2002; Matzumoto, 2000; Scherer, 1997).

Az an adaptive fimetion, shame alerts people when they engage in behaviors that would
alienate them from social groups and as a warning when there are discrepancies between aspects
of the self (Gilbert, 2003; Hartley et al., 2004). From thiz pomt m the literature, Brené Brown
(2012), developed the Theory of Shame Fesistance. This theory outlines strategies for dealing with
and understanding shame to combat the negative effects of shame. However, there is little research
on the actual application of the Shame Resistance Theory.

The mam focus of this article 15 on the implementation of the theery of shame resistance which
1z often associated with negative things. shame resistance theory Is a proposed solution to the
negative shame outcomes we see in relation to mdividualistic self-constructions. This theory 12
based on the idea that shame, a5 an everyday luman emotion, is a part of life and we can never
escape If; but we can leam to endure it

The question then amses, does shame resilience have any effect on well-being i both
imdividualistic and collectivist relational styles? Bazed on previous findings m the literature, two
critical ypotheses for this study are : 1) that shame resilience is an adaptive strategy for engaging
with and managing shame; and 2) that collectivist cultures are more conducive to shame resilience
than individualistic cultures

(See appendix D for the complete version of students’ assignment document).
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The document above is a student's academic writing assignment. The contents
of the document are copied in the lextutor then submitted and waiting for the academic
word to be analyzed. Below is a figure of Lextutor analyzed academic words:

Figure 3 Lextutor analyzed academic words of Document |
o VOCABPROFILE ENGLISH X 5 carassdilaptop - Penelusuran € X | + - o - a@ X
C @ lextutorca/vp/eng/ G e & » 0O m E

eb VP

Middle School Vocab. Lists)

Input method A
Type or paste short to medium size text (200,0 ters 0 E into window and click Submit_window.

Title: | FREQ | VP-CLOZE | RESEARCH | TYPICAL PROFILES | SEE LISTS | AWL texts > APA |
MAIN TEXT

ARTICLE 1

A QUANTITATIVE EVALUATION OF SHAME RESILIENCE THEORY

By. Gade LAmik

2020, VOL. 12 NO. 11| PG, 1/1

Shame is one of the feelings that we often feel in everyday life. Shame is defined as
an emotion that has an everyday effect on each of our lives, but most people are not
aware of the impact shame has on their behavior and cognition. In short, shame is a
universal emotion that can be understood in the context of evolution as a social
threat system (Al-Ansari, 2000; Fessler, 2004; Fontaine et al., 2002; Matsumoto,
2000; Scherer, 1997).

As an adaptive function, shame alerts people when they engage in behaviors that
would alienate them from social groups and as a warning when there are
discrepancies between aspects of the self (Gilbert, 2003; Hartley et al., 2004). From

USER/ TECH LIST
From offlist items
Demo / How-To

FZO0O—HTO0O 4+

this point in the literature, Brené Brown (2012), developed the Theory of Shame
Resistance. This theory outlines strategies for dealing with and understanding

shame to combat the negative effects of shame. However, there is little researchon |
the actual application of the Shame Resistance Theory.

i

Demos: Isogram | Lt (1) (2) | Sclence (1) (2) | News (1) (2) | Speech (1) (2) | Rex M. | List AWL SUBMIT_Window

Original VP by Heatley & Nation, VUW New Zealand & B. Laufer, U Haifa, Israel; AWL by A. Coxhead VUW; WebVP adapted by T. Cobb, UQAM Canada. How to cite

After each word is analyzed, the lextutor will display the results of the academic
word as follows:

Figure 4 The result of academic word analysis of Document |

AWL families: [49:59:91]

adapt [2] analyse [3] area [1] aspect [1] aware [1] benefit [2] clarify [1] conclude [1] conduct [1] confirm_[1] construct [1] context [1]

criteria_[1] culture_[2] data_[5] define_[1] design_[1] evaluate_[1] evident_[1] evolve_[1] expand_[1] focus_[2] function_[1] hypothesis_[2]
ideology_[1] impact_[1] implement_[1] individual_[5] interact_[2] method_[2] negate_[3] outcome_[1] overall_[1] participate_[5] predict_[3]

previous_[1] psychology _[1] research_[5] seek_[1] significant_[1] site_[1] strategy [2] style [1] sufficient_[1] survey _[4] theory_[10] vary_[1]
version_[1] volume_[1]

AWL Fr non-cognate families: [families 4 : tokens 4 ] aware_[1] outcome _[1] overall_[1] seek [1]

After the document was analyzed by Lextutor, the identified academic word is

displayed at the bottom of the web. Each document is analyzed in the same way as
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document I. Below is an example of document Il which is also analyzed using a

lextutor.

Figure 5 Students’ assignment document

R2
Code :FF
Academic Writing

The Use of Half Crossword Puzzle Game to Improve Students’® Vocabulary Mastery

Vocabulary iz one of the most basic things in language learning. Students must master
sufficient vocabulary m learmimg a language, meluding English. Vocabulary 1s the key to
communicating. Without vecabulary, a person can not say what he wants to say, can not write
what he wants to write, or can not read and understand what he wants to read.

According to Thomburg (2002) there are two steps of vocabulary practice, they are:

1. Student traming. In student traming there are five activities that can be used, they are,
(2) pay attention to shape, (b) pay attention to meaning, (c) good at guessing, (d) dare
to take risks and not afraid to make mistakes, (g) they kmow how to organize their
own leaming, such z: using a dictionary to fing out the meaning of words ina
language.

2. Word games (Thonbury, 2002). Word games can be nsed m teaching vocabulary
using word categories. For example, the topic 13 amimal.

Learming vocabulary 1s complex process. The goal of students to be achieved m
leaming vocabulary is primarily their ability to remember words at will and recognize them in
spoken and written form. The teacher must fint the right way to teach vocabulary so that
students understand and master it. Leaming by using games 13 one way to make the leaming
process more effective and interesting. One of the games that can be nsed i leaming
vocabulary is a half crossword puzzle game.

By using this crossword puzzle method can help students become happy in languape
learning, especially English. The purpose of this method 1= to allow students to increase
vocabulary because students penerate meaning from text nzed. While werking on puzzle,
students are trained to engaze i problem solving. The most common problem 15 that students
have very limited grammatical difficulties. Students think English iz confusing becanse
Englizh followed by grammar, making it difficult for students to speak English because of
lack of grammar and vocabulary.

According to Hadfield (2004), crossword puzzle is effective teaching tool of
termmeology, definibions, spelling and painng key concepts with related names, resulting in
greater retention and memorization of facts. Crossword puzzle is a game that has multiple
squares, if students fill in certain squares then they know the spelling of the word. Teaching
and leaming activities uzing crossword puzzles showed a posttive influence on students
achievement.
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Figure 6 Lextutor analyzed academic words of Document 11

Home > VocabProfilers > English

Web I C I aSSIC v.4  ** One-word VP-Classic  NEW Jan 2018 - Corpus based school subject lists (MSVL -

Middle School Vocab. Lists)

Input method A

Title: [T
MAIN TEXT
R2 USER / TECH LIST
From offlist items
Demo / How-To

Code FF
Academic Writin:
]

The Use of Half Crossword Puzzle Game to Improve Students’ Vocabulary Mastery
Vocabulary is ene of the most basic things in language learing. Students must
master sufficient vocabulary in learning a language, including English. Vocabulary is
the key to communicating. Without vocabulary, a person can not say what he wants
to say, can not write what he wants to write, or can not read and understand what he
wants 1o read.

According to Thornburg (2002) there are two steps of vocabulary practice. they are
1. Student training. In student training there are five activities that can be used,
they are, (a) pay attention to shape, (b) pay attention to meaning, (c) good at
guessing. (d) dare to take risks and not afraid to make mistakes, (e) they Know how
to organize their own leaming. such as using a dictionary to fins out the meaning of
words in a language.

2. Word games ( . 2002). Word games can be used In teaching
vocabulary using word calegories. For example, the topic is animal

Original VP by Heatley & Nation, VUW New Zealand & B. Laufer, U Haifa, Israel: AWL by A. Coxhead VUW: WebVP adapted by T. Cobb, UQAM Canada. How to cite

Figure 7 The result of academic word analysis of Document 11

AWL families: [20:22:24]

academy_[1] achieve_[2] category_[1] code_[1] communicate_[1] complex_[1] concept_[1] define_[1] generate_[1] goal_[1] implement_[2]

method_[2] participate_[1] positive_[1] primary_[1] process_[2] retain_[1] sufficient_[1] text_[1] topic_[1]

AWL Fr non-cognate families: [families 1 : tokens 1] goal_[1]

This study presents the results of document analysis in table 4.4 below:

Table 4.4 Document analysis of students’ assignment

A B G D

Adapt(2) analyse(3)
area(l) aspect(1)
aware(1) benefit(2)
clarify(1) conclude(1)
conduct(1) confirm(1)
construct(1) context(1)
criteria(1) culture(2)
data(5) define(1)
design(1) evident(1)
evolve(1) expand(1)
focus(2) function(1)
hypothesis(2) ideology(1)
impact(1) implement(1)
individual(5) interact(2)
method(2) negate(3)
outcome(1) overall(1)
participate(5) predict(3)
previous(1) psychology(1)
research(5) seek(1)
significant(1) site(1)
strategy(2) style(1)
sufficient(1) survey(4)
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theory(9) vary(1)

version(1)

D2 access(1) achieve(1)
acknowledge(1) adult(1)
approach(1) available(1)
communicate(2)
conduct(1) create(1)
design(1) device(2)
enable(1)
environment(1)
establish(1) evident(1)
expand(1) guideline(1)
implement(1) institute(1)
medium(2) method(3)
network(1) objective(1)
period(1) positive(1)
potential(3) precise(1)
primary(1) promote(1)
publish(2) research(2)
reveal(1) select(1)
significant(1) source(1)
specific(1) structure(1)
target(1) topic(2)
utilise(1)

D3 academy(1)
achieve(2)
category(1)
communicate(1)
complex(1)
concept(1) define(1)
generate(1) goal(1)
implement(2)
method(2)
participate(1)
positive(1) primary(1)
process(2) retain(1)
sufficient(1) text(1)
topic(1)

D4 Academy(2)

adequate(1) affect(1)
assess(1)

communicate(1)
conduct(1) confirm(1)
contribute(2) edit(1)
empirical(1) factor(2)
focus(1) gender(1)
globe(1) insight(1)
instruct(1) interact(1)
investigate(1) lecture(1)
motivate(1) negate(1)
occur(2) positive(1)




39

process(3) react(1)
research(2) respond(1)
reveal(1) strategy(1)

trigger(1)

D5

academy(2) access(1)
acquire(2) aware(1)
circumstance(1)
communicate(8)
construct(1) context(4)
contribute(1) create(1)
crucial(2) culture(4)
equip(1) expand(1)
generation(1) goal(1)
grade(l) image(2)
individual(1) instruct(2)
interact(3) involve(1)
method(1) minimal(1)
mutual(1) obtain(1)
occur(1) participate(1)
priority(1) process(5)
respond(1) shift(1)
strategy(1) symbol(2)
technique(1) tense(1)
text(2) unique(1)

D6

area(1) aspect(2)
assign(2)
communicate(2)
community(1)
conclude(1) conduct(1)
contact(1) coordinate(1)
create(1) final(1)
impact(1) instruct(3)
integrate(1) interact(3)
involve(1) lecture(2)
network(4) participate(1)
proportion(3) region(1)
require(1) respond(1)
restrict(1) technology(6)
via(b) virtual(4)

D7 academy(3) access(2)
affect(2) appropriate(1)
automate(1) challenge(1)
communicate(1)
compute(1) context(1)
create(1) economy(1)
enhance(1)
environment(1)
establish(1) factor(5)
finance(1) focus(1)
globe(2) individual(1)
institute(3) instruct(1)
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integrate(5) investigate(2)
involve(1) maintain(1)
media(5) perceive(1)
potential(1) process(1)
professional(1)
promote(2) research(1)
resource(2) technical(1)
technology(24)

D8

Academy(1) achieve(2)
analyse(1) appropriate(2)
coherent(11)
consequent(1)
constant(1) construct(1)
contrary(1) create(2)
crucial(1) define(1)
definite(1) deny(1)
despite(1) device(6)
element(1) evident(1)
facilitate(1) focus(2)
indicate(1) interact(1)
interpret(1) issue(1)
notion(4) primary(1)
psychology(1) rely(1)
require(1) research(2)
role(1) structure(2)
text(18) ultimate(1)

D9

academy(6) analyse(1)
area(1) aspect(1)
assess(1) author(2)
benefit(1) conclude(1)
diverse(6) ensure(1)
evaluate(1) expert(2)
factor(2) finance(8)
function(1) fund(1)
gender(2) impact(2)
indicate(1) involve(1)
issue(1) maintain(1)
major(1) monitor(1)
overall(1) participate(1)
positive(2) principal(3)
process(1)
professional(3)
reinforce(1) research(2)
role(2) secure(1)
seek(1) strategy(2)
sustain(2) target(1)
vary(1) vision(1)

D10

academy(3) access(1)
adjust(1) advocate(1)
affect(1) area(2)
available(1) benefit(2)
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bond(3) community(4)
conflict(1) contribute(1)
create(2) define(1)
economy(2) energy(1)
enhance(2) ensure(1)
environment(1) factor(2)
focus(2) income(5)
involve(1) journal(1)
link(1) maintain(2)
normal(1) objective(1)
perspective(1)
physical(6) positive(1)
potential(1) priority(1)
professional(1)
promote(3) resolve(1)
resource(l) strategy(1)
structure(2) thereby(1)

Based on the analysis of the level of use of academic vocabulary in the 10
academic writing assignment documents above, students used word academic in their
academic writing. It can be concluded that the average student in using academic word
in level A and B. In academic writing assignments, the average student uses more than
50 academic words. Coxhead (2000) developed a special vocabulary list of the 570
word families that appear in academic texts the most frequently. It was argued that, in
addition to the 2000 most frequent words, knowing these words from the Academic
Word List (AWL) would be a good starting point for learning English for academic
purposes (Nation, 2001). According to Coxhead (2000), students benefit greatly from
academic vocabulary because it makes it simpler for them to comprehend academic
written material and complete assignments. Students are better able to comprehend
their subject matter when they use academic vocabulary. As a result, students must be
familiar with and proficient in both the general vocabulary they use in everyday

communication and the academic vocabulary.
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B. Discussion

This part compares and contrasts the findings from the previous section with
research findings. The discussion focuses on the two research questions listed in
chapter one.

The first research question is “What are the stage of concerns of using academic
word in EFL student academic writing assignment?” which was answered by using the
questionnaire technique. The total numbers of teachers were 30. The result of the
questionnaire was based on SoCQ to make the researcher easy to qualify the result of
the stage of concern in using academic. It concludes that in awareness term showed
that the score was 57%, meaning that students did not care about the use of academic
words in their academic writing. The result indicates that students have little concern
about or involvement with the academic words. In the informational aspect, a score of
49% was obtained, it is indicating that students lack general awareness of innovation
and interest in learning more about it. In terms of personal showed a score of 67%,
students are not sure about the demands of learning academic words, their adequacy to
meet these demands, and the usefulness of academic words themselves. In terms of
management showed 71% students focus on the process and task of using academic
words in their academic writing. Consequence showed a score of 67%, in which case
students focus on the impact of using academic words in their academic writing within
their sphere of direct influence. This collaboration showed that 54% focus on
coordination and collaboration with other parties regarding the use of academic words.

The term refocusing describes the 37% increase in the impact of using academic words.
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Based on the results of the questionnaire analysis above, students have the highest
concern in item management. For another items, the score obtained for the level of
concern of students using academic words in their writing is still low.

It is similar with the finding from Nurjamaliah et al (2016) and Lailiyah and
Setiyaningsih (2021) students are not concern specifically about level of academic
word and what number of academic words that they have used for sure. In addition,
student was less concerned about the use of academic words in their academic writing
assignments. The academic word as a component of the academic language is one of
the most important tasks faced by English learners. Students with limited knowledge
of words are likely to experience failure in their academic writing. that is why students
must be concerned about academic words so that their academic writing is good.

The second research question is “What are the level of use academic word In
EFL student academic writing assignment?”. To answer this question, this study used
document analysis as instrument of data collection in this studys analyzed academic
writing assignments given by lecturers regarding articles. Ten of documents analyzed
were obtained from 7th semester students who were taking an academic writing course.
After the documents were collected, this study analyzed each academic word used by
the students and presented it according to the number and level of academic word
usage. Based on the result of document analysis, students used academic word in their
academic writing. The average student in using academic word in level A and B.
Student used more than 50 academic words in their academic writing assignments. Its

mean students in good level of use academic word in their writing. Muryanti (2014)
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also found in her research after analyzing the word academic in the report text, she
stated the academic word contained in the text including the highest frequency level. It
implies that students should be able to use it. Report text is as informational text that
has technical term expected to use academic words in that writing. This is different
from Nurjamaliah et al (2016) in the results of his research analyzing the use of
academic words in report text, it was concluded that second graders of SMAN 9
Pekanbaru had used academic words in their writing but at a low frequency level (level
7).

Based on the discussion above, this study concluded that every student used
academic word in their academic writing assignments, but in different level of word
usage. Although, the level of use of academic words on average in level A and B which
is a good level, but it contrary to the results of the students' stage of concern. Means
that students are less concern about the use of academic words but they are in a good
level of use. It can be concluded that students are not aware of using the academic word
in their academic writing. Students do not know the words they used in their academic
writing are academic words. That is why students are not concerned about the use of
academic words. According to several previous studies, the frequency of using
academic words by EFL students depends on the text they write. Most of the results of
previous studies, the high frequency for EFL students in using academic words is in

abstracts and literature reviews.



CHAPTER V
CONCLUSION AND SUGGESTION

In this chapter, the conclusion and suggestion of the research is discussed. The
conclusion contains the important points of the research, along with the suggestions of

the research.

A. Conclusions
Based on the research that has been conducted and the analysis of the data in
previous chapter, this study puts forward conclusion as follows:

1. The stage of concern of the use of academic vocabulary by students in academic
writing is still relatively low. this matter measured with a questionnaire which
was responded by student semester 5th-7th who had taken academic writing
courses. The results of this study showed that in awareness term the score was
57%. The result indicates that students have little concern about or involvement
with the academic words. In the informational aspect, a score of 49% was
obtained, it is indicating that students lack general awareness of innovation and
interest in learning more about it. In terms of personal showed a score of 67%,
students are not sure about the demands of learning academic words. In terms
of management showed 71% students focus on the process and task of using

academic words in their academic writing. Consequence showed a score of
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67%, in which case students focus on the impact of using academic words in
their academic writing within their sphere of direct influence. This
collaboration showed that 54% focus on coordination and collaboration with
other parties regarding the use of academic words. The term refocusing
describes the 37% increase in the impact of using academic words. Based on
the results of the questionnaire analysis above, students have the highest
concern in item management. For another items, the score obtained for the level
of concern of students using academic words in their writing is still low.

2. Furthermore, following up on the importance of academic words in academic
writing, this study analyzed their academic writing assignments and identified
academic words to measure the level of use of academic word by English
Education Department student at UIN Ar-Raniry semester 5th-7th. The analysis
to identify academic words used a Lextutor Web. Based on the analysis of
academic word in the 10 academic writing assignments, students use academic
word in their academic writing. Average student used academic words in level
A and B which is more than 50 academic words contained in their academic
writing assignments.

Based on the discussion above, it concludes that every student used the word
academic in their academic writing assignments, but at a different level of word usage.
Even though the average level of academic word usage at levels A and B is quite good,
students are still less concerned about the use of academic words in their academic

writing assignments. It can be concluded that students are not aware of using the word
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academic in their academic writing. Students do not know the words they use in their
academic writing are academic words. That's why students are not aware and less

concerned about the use of academic words.

B. Suggestions
After conducting the research about the use of academic word in EFL students’

academic writing assignments of English language education of UIN Ar-Raniry, |
suggest some significant things. This study expected would be beneficial for future

researcher. However, this study has limited that it only focused on the use of academic
word in academic writing regarding article. There are still many aspects that can be
analyzed about the importance of academic words for students in their academic
writing. Other researchers can analyze academic words in other writings such as
abstract, literature review and others. | also suggests the lectures paying more attention
to the academic word used by students and telling them how important academic words
are in academic writing. For students must learn academic word considering they are
less aware of the use of academic vocabulary and try to apply it in making several
journals or scientific articles. In addition, students can also have knowledge of other

information about academic words that might help students.
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ARTICLE 1

A QUANTITATIVE EVALUATION OF SHAME RESILIENCE THEORY
By. Cade L.Arnik
2020, VOL. 12 NO. 11 | PG. 1/1

Shame is one of the feelings that we often feel in everyday life. Shame is defined as an
emotion that has an everyday effect on each of our lives, but most people are not aware
of the impact shame has on their behavior and cognition. In short, shame is a universal
emotion that can be understood in the context of evolution as a social threat system (Al-
Ansari, 2000; Fessler, 2004; Fontaine et al., 2002; Matsumoto, 2000; Scherer, 1997).

As an adaptive function, shame alerts people when they engage in behaviors that would
alienate them from social groups and as a warning when there are discrepancies
between aspects of the self (Gilbert, 2003; Hartley et al., 2004). From this point in the
literature, Brené Brown (2012), developed the Theory of Shame Resistance. This
theory outlines strategies for dealing with and understanding shame to combat the
negative effects of shame. However, there is little research on the actual application of
the Shame Resistance Theory.

The main focus of this article is on the implementation of the theory of shame
resistance which is often associated with negative things. shame resistance theory is a
proposed solution to the negative shame outcomes we see in relation to individualistic
self-constructions. This theory is based on the idea that shame, as an everyday human
emotion, is a part of life and we can never escape it; but we can learn to endure it.

The question then arises, does shame resilience have any effect on well-being in
both individualistic and collectivist relational styles? Based on previous findings in the
literature, two critical hypotheses for this study are : 1) that shame resilience is an
adaptive strategy for engaging with and managing shame; and 2) that collectivist
cultures are more conducive to shame resilience than individualistic cultures
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From these two hypotheses the following predictions are made: 1) People who engage
in shame resilience will have higher subjective well-being across the individualistic-
collective continuum and 2) Collectivism as a personality traits will predict shyness
resilience. To test this prediction, the study developed a correlational design and
surveyed a sample of college students about their experience of shame and well-being.

Materials and Methods

The study was conducted between December 2018 and March 2019. Participants (N =
86) were recruited from a psychology class at the University of New Mexico (UNM).
Inclusion criteria are participants must be 18 years old and follow UNM. Participants
then filled out four surveys: 1) Individualism vs. Collectivism, 2) Subjective Well-
Being, 3) Shame Inventory, and 4) Shame Resilience. Surveys are administered and
completed by participants online through the Opinio survey hosting site.

Data The data were analyzed using SPSS version 25. The relationship between
subjective well-being and shame resilience was analyzed using Pearson's correlational
method.

The analysis focused on participants' scores on subjective well-being and how other
measures, particularly shame inventory and shame resistance. The results of the study
confirmed these findings with quantitative data. the results of the study were not
actually sufficient to determine whether shame resistance led to better subjective well-
being, we knew there was an interaction between the variables with a moderate effect.
Overall, this research supports the idea that most people would benefit from discussing
shame more openly, and that applying this theory could provide a variety of benefits.

In conclusion, the results of this study add to the body of work that seeks to provide
evidence and greater application of the theory of shame resistance. This theory is based
on a strong ideological basis but until this research has no quantitative data support.
Collected data on the relationship between shame resilience and subjective well-being,
showed that there was a

significant interaction. It is hoped that this study will add clarity to areas of research
that are characterized by uncertainty and support future research that expands the
understanding and management of shame.
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The Use of Half Crossword Puzzle Game to Improve Students’ Vocabulary
Mastery

Vocabulary is one of the most basic things in language learning. Students must
master sufficient vocabulary in learning a language, including English. VVocabulary is
the key to communicating. Without vocabulary, a person can not say what he wants to
say, can not write what he wants to write, or can not read and understand what he wants
to read.

According to Thornburg (2002) there are two steps of vocabulary practice, they

are:

1. Student training. In student training there are five activities that can be used,
they are, (a) pay attention to shape, (b) pay attention to meaning, (c) good at
guessing, (d) dare to take risks and not afraid to make mistakes, (e) they know
how to organize their own learning, such as using a dictionary to fins out the
meaning of words in a language.

2. Word games (Thonbury, 2002). Word games can be used in teaching
vocabulary using word categories. For example, the topic is animal.

Learning vocabulary is complex process. The goal of students to be achieved in
learning vocabulary is primarily their ability to remember words at will and recognize
them in spoken and written form. The teacher must fint the right way to teach
vocabulary so that students understand and master it. Learning by using games is one
way to make the learning process more effective and interesting. One of the games that
can be used in learning vocabulary is a half crossword puzzle game.

By using this crossword puzzle method can help students become happy in
language learning, especially English. The purpose of this method is to allow students
to increase vocabulary because students generate meaning from text used. While
working on puzzle, students are trained to engage in problem solving. The most
common problem is that students have very limited grammatical difficulties. Students
think English is confusing because English followed by grammar, making it difficult
for students to speak English because of lack of grammar and vocabulary.

According to Hadfield (2004), crossword puzzle is effective teaching tool of
terminology, definitions, spelling and pairing key concepts with related names,
resulting in greater retention and memorization of facts. Crossword puzzle is a game
that has multiple squares, if students fill in certain squares then they know the spelling
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of the word. Teaching and learning activities using crossword puzzles showed a
positive influence on students achievement.

This game is more easily applied because the teacher does not need to prepare
many things for implementing this game is the classroom. Half a crossword puzzle
game is easy to be implemented because this game already sounds familiar for both
students and teachers.

But this half crossword puzzle game has a few different rules with other
crosswords. To play this game, the students will be divided into two groups, group A
and B. the answers of group A are in group B’s crossword bord, and vice versa. In order
to find the answer, group A and B need to have a conversation. If the first group who
gets the chance is group A, group B will ask what number across and down that will be
filled first for them. After getting a clue, each member of group A must think a word
that is related to the clue that has been uttered by group A. group A must guess the
word and fill it in crossword puzzle board. The number of vocabularies that will be
tested depends on the number of the students. This game will not only ease the students
in memorizing the vocabularies, but it will also encourage the students to participate
actively in the classroom.
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Course : Academic Writing

Reviewing and Editing Academic Work

OVERCOMING ANXIETY IN SPEAKING ENGLISH AS A SECOND
LANGUAGE (ESL) FOR STUDENTS IN INDONESIA

In the current era of globalization, the need to master foreign languages is of
course very important and necessary. The position of English as a lingua franca makes
English a language that is commonly used as a liaison between countries that have
different languages of instruction and speakers. Including in Indonesia, English is
placed as the main foreign language taught in various high schools and universities.
Even though English has been designated as the second language used, it turns out that
there are still many students who feel anxious and afraid to speak English both in class
and to communicate with each other. Anxiety is often seen as being related to self-
focus, negative feelings and nervousness that occur during the interaction process.
There are three main causes of anxiety in English, including fear of making mistakes
in the learning process of teaching a foreign language, self-assessment, and the lack of
preparation made by respondents when they have to speak a foreign language in class.
Students need strong selfconfidence to be able to overcome this anxiety.

Many studies have been conducted to determine the causes of anxiety and
how to deal with anxiety in students when speaking English. The results of many
studies prove that anxiety occurs when students speak, namely when presenting in front
of friends. The factors that contribute to students' speaking anxiety during
presentations are overthinking, inadequate preparation, bad experiences, low
proficiency, low self-esteem, fear of mistakes, and exams (Abood H Mohammad
2015). Anxiety also explores the differences between men and women in terms of
speaking anxiety. Regarding investigating language learners' anxiety about speaking
classroom activities, quantitative studies show that impromptu speaking activities are
thought to contribute to speech anxiety for male and female language learners. In this
case, the level of gender reaction to English speaking courses revealed that male
language learners experience it at a moderate level and women experience it at a higher
level (Alsowat H 2016). Related to the explanation, Learn 4 strategies to reduce
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students' anxiety in speaking English Practice speaking English words, trying to speak
in front of a mirror or with friends to build self-confidence, increase their vocabulary
knowledge so they know the right words to use in speaking, increases their motivation
by building a positive mindset when they are asked to speak in English by their teacher
(Apsari Y and Satriani | 2016).

The results of this study confirm empirically that there are certain situations
that can trigger students' anxiety in speaking English as a second language in the
teaching and learning process.

Although English language anxiety has been considered as one of the factors
affecting foreign language learning, there is still little research on student anxiety.

Therefore, this research is expected that students can read and learn what
forms of anxiety are caused in speaking English. Referring to the results of this study
also, it is hoped that the lecturers or teachers who teach English subjects can enrich
their insights about English language anxiety that may exist in students. It is hoped
that there will be no more anxiety that can interfere with the seriousness of students in
learning.
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TEACHING SPEAKING BY USING STORYTELLING TECHNIQUE TO
THE SEVENTH GRADE STUDENTS OF DARUL IHSAN

According to Brown (2001; 267), is a n interactive process of constructing
meaning that involves producing and receiving and processing information. It form and
meanings are depending on the context in which it occurs. In addition, speaking is the
process of building and sharing meaning through the use of verbal and non-verbal
symbols, in a variety of contexts (Chaney, 1998:13). We generally use speaking as a
means of communication in daily interaction. The presence of speaker and listener is a
must to build up a mutual communication in speaking activity. Thus, speaking is
considered to be inseparable to something we call communication. Communication is
the way individual can show the feelings, tell t h e thoughts, ask questions, ask for help,
argue, persuade, explain, and give order each other. Speaking is a skill used by someone
in daily life communication whether at school or outside. Speaking is expressing ideas,
opinions, or feelings to others by using words or sounds of articulation in order to
inform, to persuade, and to entertain that can be learnt by using some teaching learning
methodologies. According to Chaney and Burk (2008:9), "Speaking " is the process of
building and sharing meaning through the use of verbal and non-verbal symbols, in a
variety of contexts. Speaking is a crucial part of second language learning and teaching,
the goal of teaching speaking should improve students' communicative skills, students
can express themselves in each communicative circumstance. Speaking is a productive
skill which need s more and more practice and acquisition to obtain a sense of
competence and mastery in the language. According to Slavin (2001:12), speaking is
a crucial part of the language learning process. Effective instructors teach students
speaking strategies - using minimal responses, recognizing scripts, and using language
to talk about language that they can use to help themselves expand their knowledge of
the language and their confidence in using it. These instructors ' help students learn to
speak so that the students can use speaking to learn. Language learners who lack
confidence in their ability to participate successfully in oral interaction should listen in
silence while others do the talking.
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Story-telling is great way to build the students’ self-confidence and relationship
with audiences. But in Speaking, story-telling becomes a way to measure the students'
comprehension in text. Story telling as a means of helping students to understand
classroom discourse and sense of story. Oral stories help students acquire the context
of text. Students become keenly aware of the unspoken meaning of the story's words
by observing shifts in the storyteller's body posture, tension, and tone of voice.
According to Kathleen and Steele (1997:6), story-telling first and foremost is a
speaking activity, something which EFL students nearly everywhere want and need. It'
s also quit e a practical thing. Storytelling was a common pastime. Folktales and fables
are one of the oldest educational tools through which cultures have passed down values
and lore from one generation to the next. Further, Kathleen and Steele (1997:6) state
that educators have long known that the arts can contribute to student academic success
and emotional well-being. The ancient art of storytelling is especially well-suited for
student exploration. Asa folk art, storytelling is accessible to all ages and abilities. No
special equipment beyond the imagination and the power of listening and speaking is
needed to create artistic images. As a learning tool, storytelling can encourage students
to explore their unique expressiveness and can heighten a student ability to
communicate thoughts and feelings in an articulate, lucid manner. According to
Richard (2008), the mastery of speaking skills in English is a priority for many second-
language or foreign-language learner. Story Telling is the social and culture activity of
conveying stories in words, sounds, and images, often by improvisation, theatrics, or
embellishment. Narrative have been shared in every culture as a means of
entertainment, education, cultural preservation and instilling moral values.
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Reflections On Online Learning Due To The Covid Pandemic 19

The Covid 19 pandemic has spread throughout the world and has had many
tremendous impacts on various aspects of everyday human life, including education.
Many countries in the world have restricted social activities that people gather because
they are worried about the spread of Covid that is increasingly spreading everywhere.
The world of education today is one of the activities that has changed the learning
system. From face-to-face or face-to-face meetings, now only through gadgets / laptops
use learning applications so they can meet through virtual meetings only. In which the
community is now familiar with the term “lockdown”, PSBB, Staying at Home, Just at
Home, Studying at Home, etc., although most of them do not really understand these
terms.

The world of education must continue to run even though the movement is
limited and less effective. With the existence of Information Technology, humans can
now communicate and interact virtually. But not all Indonesian citizens can enjoy these
technological advances because there are still many areas in Indonesia that have not
been reached by internet technology and not everyone is able to have the tools, namely
gadgets / laptops which will be used to communicate and interact via the internet. Only
a small proportion of people in several regions are able to have this tool and are able to
take advantage of this information technology.

Here, as a student, | will describe my experience running online learning. At
my college, we use the Google Classroom application. According to our campus, this
application has a friendly appearance, it is easy for lecturers to send material and
assignments as well as deadlines. This application is simpler to use and this application
is integrated with applications made by Google such as Google Forms, Google Sheet,
Google Doc, Google Slides and others. We also use googmet meet to conduct virtual
meetings with our lecturers.

The first difficulty in my opinion is the lack of gadgets or laptops, of course
not everyone has a luxurious life. Some may even find it difficult because they do not
have the money to give gadgets to their children to do online learning. The second
difficulty is a network problem. In some villages, there may be people who do not have
a network or the network is weak to use the internet and must go to a place with an
internet signal. The next difficulty is about quotas. Maybe someone already has a
gadget or laptop for college as well as a smooth network but certainly not all that can
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easily buy the quota when it runs out. Especially when studying online, the quota that
you need is quite a lot.

There are two possibilities that they will be late for class, the first is that they
do not really know how to create a gmail account and take steps to get into class
instruction because in the end they ask ‘brave students’ how to do it to the person who
obeys it. They understand via the WhatsApp application. The second possibility is that
there are those who are really lazy to enter Google classroom, because even though
they are repeatedly contacted via WhatsApp, they do not want to enter.

Even after entering google classroom, it turns out that not all students
actively participate in learning. When the teacher presented the material into the google
classroom application, only a small proportion responded and asked questions via
WhatsApp even though the teacher had given instructions to discuss with classmates
and teachers in the google classroom forum. Students who have difficulty
understanding the material through google class finally ask a lot of questions via
WhatsApp, only a few questions are asked through the class forum. To measure the
understanding of the material the teacher does a quiz / test using google form. The test
is multiple choice. The results are not much different from face-to-face learning.
Students who have high abilities in the class can get high scores compared to moderate
and low abilities.

The difficulties experienced by many students turned out to be internet quota
problems and difficulties in understanding how to work on google class, students did
not understand how to hold discussions in class forums and how to do assignments and
send their work back because class instructions were in English. Another difficulty that
students reported was the problem of gadgets, they have cellphones but android
potatoes, which means their ability to do online learning is still low.

In conclusion, to carry out online learning requires coordination from the
start between the school, teachers, and parents of students. Students must also be taught
how to do learning through online learning applications. Online learning through
applications on the internet should have been introduced in schools since the absence
of the Covid 19 pandemic. For developed countries, they are accustomed to learning
with information technology, but for Indonesia only a small proportion of students
(including teachers) are familiar with the use of information technology.

If online learning runs smoothly, the advantage is that learning can be carried
out effectively and efficiently without using a lot of paper material. The weakness is
that there is less social interaction learning between teachers and students, students and
classmates than face-to-face learning that involves feelings (aspects of emotional
control). Although there are teleconferencing (virtual face-to-face) technologies such



66

as zoom, they cannot beat face-to-face learning which is more humane and educates
humans who are not anti-social. Therefore in the future, learning should be carried out
in a combination of both, face-to-face learning and occasional online learning, so that
learning is more effective in emergency situations such as the current Covid 19
pandemic
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Integrating Technology in English Language Teaching: Global Experiences and
Lessons for Indonesia

The integration of Information and Communication Technology (ICT) in
English education settings often enhances teaching and learning. The global economy
affects almost all sides of our lives including the environment, nature, and educational
institutions, including the adoption of technology to run it. Technological tools, such
as laptops, computers, web 2.0 (blog, youtube, wiki), software and hardware
applications have been promoted as powerful tools for educational change and reform.

Promoting the use of technology in various ways for educational platform
purposes takes longer because it is not an automatic process. More patience is needed
to make it a form of suitability for educational purposes because it involves many
factors and considerations including curriculum and pedagogy, institutional readiness,
teacher competence, the financial side, and many other things that need attention.

Many studies recommend training for technical use of ICT to help teachers
apply technology to their teaching instructions. The potential use of ICT assimilation
in teaching and learning has created new challenges in teaching professional
development. In an effort to meet the above objectives, the factors that influence the
use of technology for teaching English and the type of technology used in teaching
must be considered in order to take better steps in improving education.

There are many types of technology that can be used for teaching. Some of the
research on the use of different technologies in educational purposes is described below
to show how different technologies can influence educational practice around the
world. One example is taken from the work of Won (2015) investigating social media
as connected to learning technology for undergraduate students at Virginia Polytechnic
Institute, USA. In this case, Won focused his investigation on Facebook. Facebook is
a form of social media that allows individuals to share personal information or join
groups with each other, maintain or establish relationships with other people. The
results showed that the undergraduate students were open and willing to use social
media in an academic context.

There are some factors affecting technology integration:

e Teachers’ competence
e Accessibility
e Lack of training on technology use
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School Necessity
Space a resource
Budget
Perceived usefulness
Academic workload
There are some types of technology tools for learning:
Social media; Facebook
WhatsApp
Mobile Learning
Websites
Blogging
Learning Software
Edmodo
e YouTube
In terms of the types of technology used for teaching, studies show that various

kinds of technology can be used for teaching. Social media, WhatsApp, mobile
learning, websites, blogging and learning software are some of the technological tools
used for teaching in general. They are good to apply in supporting teaching. In addition,
it can support student learning activeness. However, more studies are needed to be used
to teach skills in language learning, such as WhatsApp for reading, or mobile learning
for speaking.

Various factors can influence the integration of technology for teaching. For
example, the competence of teachers in technology. If the teacher has good competence
in the field of technology, then the technology teacher will be more practical in
teaching. Accessibility of technology or resources is another factor in integrating
technology for teaching in several countries; Iran, Saudi Arabia. Lack of training on
how to use technology appropriately for teaching is another problem in the adoption of
technology for learning.
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Cohesion and Coherence

This means that the dependency of the linguistic elements on each other in a text
constructs a semantic unit. Consequently, linguists dealing with discourse analysis
have been striving to help students achieve cohesion in writing. Cohesion is usually
thought of as one of the most crucial defining characteristics of the quality of writing
and thus has been central in recent research. The present writer, relying on his vast
experience as a teacher of English writing to Arab L1 users, suggests that cohesion can
be achieved if the writer of a text appropriately uses a variety of well-placed cohesive
devices that the text requires.

This opinion seems to be in keeping with the notion stated by Salkie that
cohesive devices play the role of the glue that holds different parts of a text
together. Increasing the cohesion of a text facilitates and improves text comprehension
for many readers. This connectedness of ideas in the text will definitely create a
cohesive whole text or herself confronting the related notion, coherence. It is generally
accepted in the literature that while cohesion is primarily related to structural
linguistics, coherence has been studied with the fields of linguistics, discourse
psychology, and cognition science, which all focus on issues beyond the structures of
a text.

Malmkjaer noted that “a coherent extended text is the result of interaction
between the reader’s world and the text, with the reader making plausible
interpretations”. Thus, a reader or writer constantly endeavors to make sense of the text
depending on the shared background knowledge beyond the text. Though some
researchers state that cohesion and coherence are two faces of the same coin, others
deny any type of relationship between the two. This notion of distinctness between
cohesion and coherence is empha sized by Winterowd, who stated that cohesion in a
text can be accomplished without coherence and vice versa, depending greatly on the
reader of the text.

This notion was supported by Oller and Jonz, who stated that the use of many
cohesive devices does not necessarily create a coherent and comprehensible
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text. Though cohesive devices, such as lexical cohesion and repetition, are used, the
text lacks coherent meaning. On the contrary, a text with no cohesive devices may be
considered coherent as in the example presented by Koshik, “Someone came my
house”. Despite the above concerns, the present paper’s focus will be on cohesion as
the preponderance of evidence indicates that the appropriate use of various cohesive
devices in aca demic and descriptive writing ultimately leads to coherence.
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THE EFFECTIVENESS OF SCHOOL BOARDS
By. Rebecca Vukovic
Sep 15,2021

The effectiveness of school boards plays a major role in financial and academic
wellbeing. Even a new study by academics from Monash University's Business School
has found that board diversity, board practices, and key influence over board decisions
all have an impact on board effectiveness. This study tested the effectiveness of boards
in 32 independent secondary schools in Victoria, Australia.

The board is responsible for setting the school's mission and vision and its
strategic direction. They also monitor educational programs, oversee financial
decisions, and mitigate risk. The principal usually attends board meetings but does not
have voting rights, and is responsible to the board for the day-to-day running of the
school and educational program.

This article examines 3 main factors in the effectiveness of the school board, namely:

1. Diversity of board composition Diversity of board composition may include
aspects such as board tenure, size, gender and parental representation. It was
found that having a diverse school board with varying levels of expertise is
likely to improve the board's decision-making process. The findings also show
that board composition diversity is positively related to board effectiveness. the
authors say that this suggests 'there is benefit in seeking board diversity,
particularly in relation to professional background, educational level, industry
experience, gender, and board tenure'.

2. Board practice Board practice refers to a variety of board behaviors, such as
questioning proposals and information from management, engaging in
professional development opportunities, and evaluating board performance.
The results show that board practice is positively related to board effectiveness
in independent schools, and board member involvement and participation is
critical to board effectiveness. The authors also suggest that providing members
with professional development opportunities tends to lead to more effective
boards.

3. The influence of the principal
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The influence of the principal on board-level decisions has an impact on the
overall effectiveness of the board. It was noted that while principals can inform
board decisionmaking through their educational expertise, excessive influence
over board decisions on long-term strategic issues can undermine board
accountability. It also undermines the independence of the board in its oversight
and advisory functions.

4. Financial academic performance

This study found that an effective board was associated with higher academic
and financial performance. When measuring academic performance,
researchers looked beyond students' academic results or test scores, to include
other areas such as engagement, well-being, pathways, enrollment, and parent
and staff satisfaction. Financial performance is measured by several indicators
that are used to assess the financial sustainability of schools. This includes
securing government and other funding; meet targets in the budget; maintain
short-term and long-term liquidity

The conclusion of the analysis of the factors that influence the effectiveness of
the board is to show that the practice of the board directly encourages the financial
performance of independent schools. This finding reinforces the important role of
boards in ensuring the financial sustainability of schools,’ the researchers said.
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The Importance of Play in Promoting Healthy Child Development and
Maintaining Strong Parent-Child Bond: Focus on Children in Poverty

Active play is so important to a child's development that it should be part of the
definition of childhood. There are several benefits of play. First, play allows children
to develop creativity and imagination while developing physical, cognitive, and
emotional strengths. Second, it enhances physical health by building active and healthy
bodies. Third, it contributes to healthy brain development, even in the academic
environment, play helps children adjust to the school setting, thereby fostering school
engagement, and enhances children’s learning readiness, learning behaviors, and
problem-solving skills. Fourth, it is essential to developing social and emotional ties.
Fifth, it provides time for parents to be fully engaged with their children, to bond with
their children, and to see the world from their child’s perspective. Sixth, play also helps
forge connections between children. It allows them to learn how to share, to negotiate
and resolve conflicts.

This paper aims to inform the factors that reduce play for children in poverty.
There are many causes for the decreased amount of play in the lives of lower-income
and poor children. Here are three factors that affect these children and merit special
attention. First, access to recess and other in-school creative and physical outlets (e. g,
physical education, art, music), as well as after-school youth development programs
are reduced. Second, out-ofschool opportunities for play may be compromised by a
lack of safe play areas, because parks and playgrounds are less abundant in lower-
income areas. Third, lower-income parents may have less time, energy, and resources
available to give active and imaginative recreation at the park, playground, or even at
home since they are dealing with additional social, emotional, and economic stressors.

To effectively preserve play in the lives of economically disadvantaged
children, its presence in schools, communities, and homes must be supported. The
bottom line when it comes to school involvement is that schools should be places where
kids and teenagers desire to be. This means that educators and policymakers must
provide chances for lower-income children to benefit from physical education, recess,
and the arts in order for them to realize their full cognitive, social, and physical potential
and for children and adolescents to enjoy school.
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Community leaders must to prioritize the need for safe spaces for families to
gather and for children to play. Communities can also offer strategies to link families
at or below the poverty level to early education, health care, family support, and
parenting education. Parents of all income levels should use time together at home to
engage in both free and structured play with their children. They need to understand
that it is their presence and their attention that enrich their children and that one-on-one
play is a time-tested, effective way of being fully present.

As caring, objective child health professionals, pediatricians can advocate for
children by helping families, school systems, and communities consider how best to
ensure play is protected and promoted as the optimal developmental milieu for positive
child and youth development is explored. One of them is pediatricians can educate
parents about the importance of free, unstructured play in the normal development of
children.



D10
Code :TNS

Academic Writing

75

ANALYSIS OF ARTICLES
Use of Smartphone Applications in English Language Learning—A
Challenge for Foreign Language Education

1.| Structured

Introduction :

Nowadays, mobile technologies and mobile applications (apps)
are becoming an indispensable part of learning, including
foreign language learning . This recent methodology of their use
is called mobile learning (m learning). M-learning further
expands e-learning by promoting independent and active
learning and by turning educational institutions into 24/7, no-
barrier learning centers

Methods :

The methods are based on a literature review of available
sources found on the research topic in two acknowledged
databases: Web of Science and Scopus. The search period was
conducted for studies published between January 2015 and
April 2019, since several review studies [1,3,13-15] on this
topic had been published before. The searched collocated
keywords were as follows: effectiveness AND mobile apps
AND English learning, eect AND mobile learning AND
English learning, efectiveness AND use of mobile applications
AND English language learning
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Results :

Teachers may use either some already established social
networking platforms (WhatsApp, WeChat, Telegram, Line),
or special applications for learning English (Fun Dubbing), or
they may follow guidelines in creating tailor-made language

learning apps

Discussion :

the penetration of smartphones and the potential utilization of
mobile devices make m-learning a great opportunity. Most
young and adult learners use smartphones all the time. Teachers
as well as their peers can approach them at almost any time. It
may streamline communication. Mobile devices can be used for
storing study materials, which significantly decreases heavy
loads that children have to carry on their backs. Moreover, the
Internet enables the learner to access target language content
that they are interested in.

Evidence

Facts :

Klimova mentions several pitfalls of MALL; namely, students’
potential lack of attention caused by mobile phone multi-
tasking, the lack of apps suitable for English for Specific
Purposes (ESP) and at various levels of proficiency.

Reason :
It may streamline communication.
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Critical

However, to achieve the e_ectiveness of these apps, it is
desirable to design, plan and implement them with caution,
according to students’ needs, and to deliver multiple language
skills in authentic learning environments.

Precise

Only experimental/quasi-experimental studies were included;

Balanced

On the other hand, their findings suggest that m-learning

would be more effective as a supporting medium of learning
rather than as the primary medium

Objective

On reading these selected articles, there is a feeling that not
only language learning and teaching but education as such is on
the threshold of a profound change.

Formal

the answer to the research question is positive since the findings
of this review study reveal that there is a potential in the use of
mobile apps.
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APPENDIX E
Stages of Concern Questionnaire

Name (optional):

The purpose of this questionnaire is to determine what people who are using
or thinking about using academic word are concerned about at various times
during do their assignment.

The items were developed for English Department students who has took
academic writing subject. Therefore, many of the items on this
guestionnaire may appear to be of little relevance or irrelevant to you at
this time. For the completely irrelevant items, please circle “0” on the scale.
Other items will represent those concerns you do have, in varying degrees of
intensity, and should be marked higher on the scale.

For example:
This statement is very true of me at this time. QL 2 3 5 6@
This statement is somewhat true of me now. 0 1 2 3 @ 5 67

This statement is not at all true of me at this time. 0 @ 2 3 4 5 67

This statement seems irrelevant to me. @ 1 2 3 4 5 67

Please respond to the items in terms of your present concerns, or how you
feel about your involvement in using academic word. Remember to respond to
each item in terms of your present concerns about using academic word in
your academic writing assignment.

Thank you for taking time to complete this task.
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0 1 2 3 4 5
Irrelevant Not true of me now Somewhat true of me now

6 7
Very true of me now

Circle One Number for Each Item

1.1 am concerned about using academic word in academic writing 1 2340567
assignment.
2. | used academic word in my academic writing assignment, but | am
. 1 2 34567
not aware about it
3. 1'would like to know more about academic words. 1 2 3 4567
4. | have very limited knowledge of academic words. 1 2 34567
5. I am concerned about how academic words affects in academic writing. 1 2 3 4567
6. | would_llke to know the effect of not using academic word in 1 234567
academic writing.
7. 1'will learn more about academic word 1 2 34567
8. I spend little time thinking about academic word 1 2 34567
9. | am concerned about learning academic word. 1 2 3 4567
10. I am copcern_eq about how academic word affects 1 2340567
academic writing.
11. I am concerned about the time spent working with nonacademic problems
. 1 2 3 4567
related to academic words.
12. I would like to know what my friends are doing about academic words. 1 2 34567
13. Curre_ntly, other prlqutles prevent me from focusing my 1 2346567
attention on academic words.
14. 1 would_like to know how my writing will change when | am using 1 234567
academic words.
15. 1 would like to know the use of academic word is better than

another words in academic writing.

1 2 3 4567




