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ABSTRACT 

 
 
Name   : Ama Julma Naytsa 
Student No.  : 180203086 
Faculty   : Fakultas Tarbiyah dan Keguruan 
Major   : Department of English Language Education 
Tittle : Communicative Language Teaching (CLT) Method in    

  Improving Students Vocabulary 
Main Supervisor : Dr. Muhammad Nasir, M.Hum 
Co- Supervisor : Drs. Lukmanul Hakim, M.A 
 Key words  : CLT method, Students Vocabulary 
 
 

This research discusses vocabulary improvement of the third-grade students at 
SMPN 1 Baitussalam using Communicative Language Teaching (CLT) method. 
This research aims to find out the significant difference in students' vocabulary 
through the CLT method. The population was all third-grade students of SMPN 1 
Baitussalam. The sample was students of class IX-2 as the experimental class and 
IX-4 as the control class. In this research, 53 students were randomly selected to 
participate, 26 in the experimental class and 27 in control class. The data were 
collected through two comprehension tests, pre-test, and post-test and applying 
three techniques; experimental teaching, test, and questionnaire.  The test consists 
of 25 questions, (13 multiple choice and 12 messy words), and the questionnaire 
consists of 10 Likert Scale questions. The results of this study were analyzed by 
using T-test on SPSS program and a statistic formula. The results of the study 
showed that using CLT method could improve students’ vocabulary. Based on the 
data analysis, it was found that when the two tests are combined, the two 
differentials between in the control class (8, 22) and in the experimental class 
(51,23). It is indicated that there was an improvement of students' vocabulary.  
Moreover, the analysis of T-test of (pre-test and post-test) showed that 0.05 (α = 
5%) has more value than Tt as T-result (0,000). It is clear that the alternative 
hypothesis (Ha) is accepted. The scores mean is significantly differences in 
experimental class taught by CLT method. Based on the questionnaire analysis of 
them perceptions, most of students gave positive responses to the CLT method.  
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CHAPTER I 

INTRODUCTION 
 
 

A. Background the Study 

One of the most approved trends in the field of teaching foreign languages 

is Communicative Language Teaching (CLT), which was introduced in the 1970s. 

At a moment when language teaching is searching for change, CLT emerges. Due 

to the inadequate traditional curriculum that does not enhance students' ability to 

communicate effectively, linguists work to devise curriculum that will meet the 

communicative objectives of language teaching (Richards & Rodgers, 1986). The 

CLT principle relates to the purpose of teaching language as a tool for 

communication, the way students learn, effective classroom activities, and the 

roles of teachers and students in learning (Richards, 2006). CLT is a method of 

teaching English that enables students to communicate successfully in daily 

situations. This method is crucial considering that the average Indonesian student, 

after studying English for many years, remains unable to communicate using 

English (Sholihah, 2012). Increasing vocabulary can help students communicate 

more effectively, and the CLT method is one of the best ways to accomplish this. 

Vocabulary is made up of all the words that people are familiar with and use 

in conversation since without vocabulary, no sentence or paragraph can be put 

together. According to Wilkins, if grammar is not understood, little can be said, 

but if vocabulary is not comprehended, nothing can be communicated (Yu, 2011). 

As Wilkins said, although we do not really understand grammar, there is little that 
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can be conveyed, but if our vocabulary is not adequate or there are no words that 

we have, then we can't convey something according to our goals. Since there is no 

language without vocabulary, it can be said that vocabulary is the smallest 

component of a language. 

Based on preliminary observations of 3rd students at SMPN 1 Baitussalam 

in Aceh Besar on August9th, 2022. The researcher discovered a number of 

difficulties students faced in learning vocabulary. The first is that almost all 

students find it difficult to pronounce English vocabulary, learning how to write 

and spell words as well as how to arrange them in a structured manner are 

additional challenges for students studying vocabulary. Additionally, students 

have difficulty comprehending the correct sentence's meaning and struggle with 

how to utilize it in context. Finally, student’s difficulty comprehending the 

meaning of words or expressions when they come upon it. 

Several previous studies have been conducted regarding the use of the CLT 

method in improving student's English skills, one of which is: research 

conducted by Arif Hidayat entitled "Improving Students' Speaking Ability 

through Communicative Activities". In this study, communicative activities were 

used as a teaching technique to overcome students' difficulties in speaking and to 

improve their speaking skills. CLT was choosen because of its benefits: reducing 

anxiety, encouraging motivation, providing opportunities to use language, and 

facilitating students to understand the topic being discussed. 

So what distinguishes relevant research from current research is that in this 

research the CLT method was used as a method to improve students vocabulary 
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mastery. The CLT method was choosen because it provided opportunities for 

students to use the language actively, so that the vocabulary they got was used 

and their vocabulary mastery increased. Based on the problems above, the 

researcher is interested applying the CLT method to improve the vocabulary of 

Third-grade students at SMPN 1 Baitussalam. 

 

B. Research Questions 

Based on the the study above, the research questions of the study can be 

formulated as follows: 

1. To what extent do the CLT method improve students’ vocabulary in the 

Third Grade of SMPN 1 Baitussalam? 

2. What is the students’ perception of the CLT Method in learning 

vocabulary in the third-grade students of SMPN 1Baitussalam? 

 

C. Research Aims 

The aims of this research to find out the extent the vocabulary 

improvement of the Third-grade students in SMPN 1 Baitussalam after being 

taught by CLT method and to know the student's perception of the CLT in 

improving their Vocabulary. 

  

D. Significant of the Study 

This research aims to determine the use of CLT method in foreign 

language learning. After this method is applied in the learning process, the 

researcher wants to know the students' perception about CLT. The results of this 
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research expected to help teachers in teaching vocabulary, and teachers can take 

some advantages from the CLT method, especially to improve students' 

vocabulary and to create students' motivation, interest and achievement. Then, 

teachers who teach English as a foreign language should be aware of the benefits 

of using CLT in English classes. 

 

E. Research Hypothesis 

Based on the research question, the researcher formulates the research 

hypothesis as follows: 

1. Ha : The use of CLT method improve students’ vocbulary.  

2. Ho : The use of CLT method does not improve students’ vocabulary. 

 

F. Terminologies 

In order to avoid miss understanding, I have defined the following 

operational definitions of this research as follows: 

1. Vocabulary 
 

Vocabulary can be defined as a list of words for a particular language or a 

collection of words that may be used by individual speakers of that language 

(Hatch and Brown, 1995, p.1). Vocabulary learning is an important part of 

learning foreign languages, including learning English. Here, the researcher wants 

to define and limit vocabulary as the number of words used for communication or 

to express ideas. People who have vocabulary in their minds will be able to 
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transfer knowledge easily. 

2. Communicative Language Teaching (CLT) 
 

Communicative language teaching (CLT) is one of the methods in foreign 

language teaching that emphasizes the concept of interaction both in the process 

and in the objectives of the learning process.  

In the CLT context, learners are required to participate actively in learning 

new language. They need to take an active part in devising the methods to use the 

language in changing situations, instead of merely following the information 

provided by teachers and books. Moreover, language teachers are not 

authoritarians as in a traditional classroom, rather they are the facilitators, Richard 

and Rodger (2014).  
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CHAPTER II 

LITERATURE REVIEW 

 
A. Communicative Language Teaching (CLT) 

1. Definition of CLT 

CLT (Communicative language teaching) is a teaching method that is 

assessed as the embodiment of a new era or phenomenon in the field of foreign 

language teaching. In this CLT era, the teaching principles applied are more 

open. Brown (2001, p.43) by accommodating various learning principles that are 

considered beneficial and effective. More specifically, Brown (2007, p.18) calls 

CLT “an eclectic blend of the contributions of previous methods into the best of 

what a teacher can provide in authentic uses of the second language in the 

classroom”. 

This method is one of the most frequently used and most effective methods 

of teaching foreign languages. In this case, the intended language is English. In 

accordance with the goal of creating opportunities for learners to use the target 

language effectively for daily communication needs. By using Communicative 

Language Teaching, teachers should create communicative conditions in which 

real-life communication applied. As stated by Dannish (2016) Communicative 

Language Teaching is an approach to the teaching and learning process of 

foreign languages that focuses on the concept of interaction, namely on the 

process or purpose of the teaching and learning process. Furthermore, Hiep 

(2007) also argues that CLT is based on the idea that target language learning 

occurs when classroom practice is meaningful and genuine for the learner. 
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Alwazir and Shukri (2016) add that this practice needs to be about real-life 

situations that require communication.  

Based on the explanation above, giving students a real communicative 

context is the best choice for the teacher, because students can exchange actual 

information, so that language and phrases will appear according to the situation. 

This will give them the opportunity to produce and use language in any situation, 

which encourages students to communicate verbally. 

The teacher's role, in this case, is as a facilitator and mediator who directs 

students in the class about what will be the topic of conversation later. According 

to Breen and Candlin in the article “The essentials of a communicative 

curriculum in language teaching” there are two main rules of a teacher in CLT 

classrooms. First role is to facilitate the communication process among all the 

students in the classroom, and between the students and the different types of 

activities and texts. Second, the teacher has to act as an independent participant 

within the learning-teaching groups. The teacher also expected to act as a 

resource, an organizer of resources, a motivator, a counselor, a guide, and a 

researcher. (Richards & Rodgers, 2001). 

2. Types of Techniques in CLT Method 

CLT Method consists of several techniques. The technique consists of 

activities that can be used by teachers in the teaching process that comes from 

teaching methods and approaches. In other words, when a teacher wants to apply 

a technique, they must adapt the technique to the methods and approaches he 

will use in the teaching process. 
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There are several techniques related to Communicative Language 

Teaching proposed by Richards in Jolliffe (2007) which distinguish two main 

types of techniques in Communicative Language Teaching; functional 

communication and social interaction. Functional communication includes task- 

based activities, following directions, and solving problems from shared 

directions. Meanwhile, social interaction includes several activities such as 

dialogue, role play, simulation, think pair share, brainstorming, discussion, 

debate, games, storytelling, and information gap. 

3. Teaching Vocabulary using CLT Method 

When teaching vocabulary, the teacher can use the CLT method to help 

students to improve their vocabulary mastery. Communicative activities can be a 

guide in the vocabulary teaching approach, because it promotes the use of 

language by allowing people to communicate. In the CLT method, Students' 

attention will be focused on the situational use of words from what is said or 

written and they will be exposed to a wide range of vocabulary rather than just 

one type of spelling or grammatical construction. Students must practice the 

vocabulary they have acquired during communicative activities for it to become 

active. 

Communicative activities are important to stimulate students' 

communication with each other in the English class and these activities should 

be ranged from easy to more complex based on the level of the students. 

Moreover, teachers should provide their students with constant scaffolding and 

feedback for each activity they are involved in (Banciu & Jireghie, 2012). 
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Therefore, in terms of teaching, the most important thing for teachers to do 

is to raise students' communicative awareness, which is to activate their 

communicative motivation. To understand the true meaning and usage of a word. 

Thus, what teachers have to do is expand their knowledge of vocabulary, and 

arouse their communicative desire to achieve communicative goals. So, the 

following are two ways to use it: 

a. Think pair share 
 

Think-Pair-Share is an activity designed and developed by Lyman and 

associates to encourage student classroom participation (Argawati & Suryani, 

2017). According to Robertson (2006), This teaching-learning activity works in 

three phases: (1) Think. The teacher provokes students thinking with a question, 

prompt, or observation. The students should take a few minutes just to think 

about the question; (2) Pairs. Using a partner or a deskmate, students pair up to 

talk about the answer each came up with. They compare their mental or written 

notes and identify the answers they think are best, most convincing, or most 

unique; (3) Share. After students talk in pairs for a few minutes, the teacher calls 

for pairs to share their thinking with the rest of the class. Benefits of this 

technique (Think Pair Share) for the students in the areas of peer acceptance, 

peer support, academic achievement, self-esteem, and increased interest in 

learning. 

This activity is interesting because it involves 'conversation': one-on-one 

sharing of ideas and information. This activity deepens the level of thinking and 

promotes student participation. These activities also provide opportunities for 

students to speak English to other students because they have to answer 



10 
 
 

 

questions posed by the teacher. Students think of answers. Then with a partner, 

each student shares his or her ideas. Students can also share ideas with other 

pairs or the whole class. 

The think-pair-share structure also improves students' oral communication 

skills as they discuss their ideas with each other and with the whole group. With 

this, students will be motivated to use every word they already known and 

students can find out every new vocabulary from their partner. One variation of 

this structure is to skip the whole-group discussion. Another variation is to have 

learners write down their thoughts on note cards and collect them. This allows 

the instructor an opportunity to see whether there are problems in comprehension 

(Kaddoura, 2013). 

b. Games 
 

Games are useful and effective in learning vocabulary. They are 

motivating because they usually involve friendly competition and create a 

cooperative learning environment, so students have opportunities to work 

together. Games improve students' communication skills and they have the 

opportunity to use the target language (Sorayaie-Azar, 2012). Therefore, 

vocabulary games bring real-world context into the classroom and improve 

students' use of English flexibly and communicatively.  

However, to get the most out of vocabulary games, it is important to 

choose the appropriate games. Whenever a game is to be used, the proficiency 

level and cultural background of the student must be taken into account, and it 

must also be useful for students with lower language skills and must be easy to 

apply in the classroom.  
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4. The usefulness of the CLT Method 
 

CLT is affirmed to be the most used and well-known method to help 

students communicate effectively (Larsen-Freeman, 2000). It is an approach 

with many distinctive characteristics. Richards and Rogers (2001) argue that one 

of these distinctive attributes is that the teaching process is learner-centered and 

experience-based. Moreover, Richards (2006) asserted that CLT has several 

unique features, such as making genuine communication the target of learning 

English as well as giving students opportunities to reflect upon their experiences 

and what they know (Richards, 2006). 

According to them, in the CLT method, language learning is seen primarily 

as 'learning to communicate' and the goal of the method is the acquisition of 

communicative competence, which enables second language learners to use the 

target language for communicating effectively and appropriately. This method 

also argues that ‘the target linguistic system will be learned best through the 

process of struggling to communicate’ and learners are expected to learn the 

target language through interaction with other people (Finocchiaro and Brumfit 

1983, p. 91-93). 

The CLT method stresses the need to allow students opportunities for 

authentic and creative use of the language. It focuses on meaning rather than 

form; it suggests that learning should be relevant to the needs of the students; it 

advocates task-based language teaching. Students should be given tasks to 

perform or problems to solve in the classroom. What's more, CLT emphasizes a 

functional approach to language learning (i.e. what people do with language, 

such as inviting, apologizing, greeting and introducing, etc.). Also, to be 
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competent in the target language, learners should acquire not only linguistic 

knowledge but also the cultural background of that language. 

Teachers need to implement CLT activities in the classroom to increase 

students' interest and class participation, by improving their performance 

(Uzoma & Ibrahim, 2018); in contrast, teacher-centered classrooms need to 

become less common. In sum, more promotion of CLT implementation in the 

classroom is needed (Uzoma & Ibrahim, 2018). 

 

B. Definition of Vocabulary 
 

The word "vocabulary" is defined in a variety of ways. Lehr (2007) 

explains vocabulary or the knowledge of words and their meanings. Meanwhile, 

according to Logman Dictionary (2007), vocabulary includes all words that a 

person knows or uses, as well as all words that exist in a language. Vocabulary, 

according to the above notion, is the smallest unit of language that processes 

meaning and can be utilized to interact with one another. A group of words in a 

particular language that is learned as part of studying a foreign language is 

referred to as vocabulary. This indicates that vocabulary is a crucial aspect of a 

language. Without it, difficult to understand a language, especially for students 

learning a foreign language. 

Based on the above definition, the researcher concludes that vocabulary is 

the key to learning a language, including learning English as a foreign language 

and will be a tool to communicate with each other. So that every human can 

express their feelings, ideas, opinions, and desires to their opponents. Therefore, 

vocabulary can be an item that will continue to be added to the learner's overall 
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knowledge. 

1. The factors affecting Vocabulary 

Mastery of a person's vocabulary is very influential on the ability to 

understand something. The vocabulary possessed is increasing in accordance 

with the knowledge or education, according to the intellectual level. There are 

several factors that affect a person's level of vocabulary mastery, such as 1). 

Educational background knowledge, 2). Age, 3). Activity, 4). The number of 

books that have been read at least, and 5). Environment. 

Mastery of a person's vocabulary is strongly influenced by the level of 

education, the higher the level of education of a person, the wider the material 

obtained so that automatically the vocabulary is wider and the language skills are 

better. Students' vocabulary mastery will   increase every time, Depending on the 

activity, age, environment, and even students' interests also greatly determines 

their vocabulary mastery. The more active students are in using the vocabulary 

they get, the more they will increase their vocabulary mastery, and also if 

students live in an environment full of book facilities and an environment that 

likes to read, they will have adequate vocabulary mastery. In addition, the more 

reference books you read, the more vocabulary you will have. 
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2. Types of Vocabulary 
 

Vocabulary can be divided into two types, active and passive vocabulary. 

Harmer (1991) distinguishes between these two types of vocabulary. Active 

vocabulary refers to vocabulary that has been taught to students and is expected 

to be used by them. which refers to the vocabulary used by speakers in daily 

communication, both oral and written. Meanwhile, passive vocabulary refers to 

words that students will recognize when they meet but are not expected to 

produce. It refers to vocabulary that appears only in editorials, speeches, and 

journal articles. 

Hiebert and Kamil (2005) also state that vocabulary consists of two forms: 

spoken and written. Oral vocabulary is a collection of words that we know the 

meaning of when we speak or read orally. Second, written vocabulary consists of 

words whose meaning is known when we write or read silently. They also detail 

the various types of vocabulary, namely “vocabulary comes in two forms: 

receptive and productive”. 

a. Receptive Vocabulary is words that are recognized and understood by 

learners when used in context, but they do not pronounce the 

vocabulary. Vocabulary that learners recognize when they see or meet 

in a reading text but they do not use the vocabulary in speaking and 

writing. 

b. Productive vocabulary is words that the learner understands and can 

pronounce correctly and are used constructively in speaking and 

writing. Therefore, productive vocabulary can be concluded as an active 



15 
 

 

process, because the learner can produce words to express their 

thoughts to others. 

According to Pikulski and Templeton, vocabulary plays a dominant role in 

learning to communicate effectively while listening, speaking, reading, and 

writing. The vocabulary in the picture below can be classified according to its 

type, meaning, and function. Based on the picture, vocabulary is categorized into 

four main groups, namely meaning/oral vocabulary, literacy/written vocabulary, 

receptive vocabulary, and productive vocabulary. However, it is clear that all 

vocabulary items overlap in meaning and function. 

 

 
Figure Vocabulary Type 

 

3. The importance of Vocabulary 

Vocabulary plays an important role in learning, understanding, and 

communicating in a language. Especially in learning a foreign language such as 

English. Ur (2012) says that learning the vocabulary of a language is important 
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because vocabulary means how a word carries meaning. Furthermore, Kufaisi 

(2012) also states the importance of vocabulary as a general agreement for 

success in social, professional, and intellectual life, so that vocabulary is a 

vehicle for thinking, self-expression, and communication. The important aspect 

of learning a foreign language, it is assumed that the success of learning a 

foreign language is highly dependent on the formation of students' English 

vocabulary. The importance of vocabulary in language learning is also stated by, 

(Neuman & Dwyer, 2009, p.385) states that the words we must know to 

communicate effectively: are words in speaking (expressive vocabulary) and 

words in listening (receptive vocabulary)". 

Accordilng to thel opilnilons of the lelxpelrts abovel, thelrel arel selvelral studilels on 

telachilng and lelarnilng vocabulary whilch show that vocabulary elxpansilon has 

always beleln and contilnuels to bel an ilmportant goal iln liltelracy and lelarnilng 

(Natilonal Ilnstiltutel for Chilld Helalth and Human Delvellopmelnt, 2004).  Thelrelforel, 

thel telachelr must undelrstand what willl bel taught iln thel classroom, belcausel 

"wilthout a broad vocabulary and stratelgilels for acquilrilng nelw vocabulary, 

studelnts usually fall short of thelilr potelntilal and may bel dilscourageld from takilng 

advantagel of languagel lelarnilng opportuniltilels" (Rilchard and Relnandya, 2010, p. 

255). 

Vocabulary ils a tool that studelnts usel to elxprelss ildelas, opilnilons, and 

felellilngs, and to elxplorel and analyzel thel world around thelm. Studelnts willl elasilly 

undelrstand a languagelilf thely mastelr thel vocabulary of that languagel. Belcause lilt 

ils ilmpossilblel for somelonel to undelrstand or communilcatel wilthout mastelrilng 
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vocabulary filrst. Thel morel vocabulary thel lelarnelrs havel, thel belttelr thely willl bel 

at communilcatilng. Whelthelr somelone lils profilcilelnt iln mastelrilng a languagel also 

delpelnds on thel vocabulary thely havel. Thelrelforel, lelarnilng vocabulary ils 

consildelreld as a basilc task for studelnts, elspelcilally iln lelarnilng forelilgn languagels. 

 

C. Thel prelvilous studilels 
 

Thelrel welrel somel studilels on thel usel of CLT melthod iln telachilng Elnglilsh 

that welrel dilscusseld and rellelvant to thils relselarch. For ilnstancel, the elffelct of CLT 

iln ilmprovilng Studelnts Elnglilsh skilll. Helrel, thel relselarchelr attelmpteld to dilscuss 

prelvilous studilels that arel rellateld to thils study. 

Filrst, thelrel was relselarch from AL-Garnil, Shorouq Alil; Almuhammadil, 

Anas Hameld (2019), Thel ailm of prelselnt study was to elxamilnel the lelffelct of usilng 

communilcatilvel languagel telachilng (CLT) actilviltilels on ElFL studelnts’ spelakilng 

skillls at the lElnglilsh Language Ilnstiltutel (ElLIl) of thel Unilvelrsilty of Jelddah (UJ). 

Thel relselarchelr conducteld thel currelnt study iln two classels of 21 felmalel ElFL 

studelnts elach; onel class was the lelxpelrilmelntal group and thel othelr thel control 

group. The lelxpelrilmelntal group was taught usilng threlel communilcatilvel actilviltilels 

ilntelrvilelwilng, problelm-solvilng, and rolel-playilng whillel thel control group was 

taught usilng tradiltilonal melthods. Thel currelnt study followeld a quasil-

elxpelrilmelntal study to answelr thel prilmary relselarch quelstilon. Thel quasil-

elxpelrilmelntal study was conducteld usilng a prel-test and post-telst delsilgn to 

deltelrmilne lilf thelrel was a silgnilfilcant dilffelrelncel beltweleln thel scorels of thel 

elxpelrilmelntal and control groups. Thel filndilngs of thel currelnt study show that the 

lelxpelrilmelntal group scoreld hilghelr than thel control group. Thelsel filndilngs havel 
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posiltilve lilmplilcatilons for thel contilnueld ilmplelmelntatilon of CLT telachilng 

practilcels at the ELI of UJI. 

Selcond, Shantil Rahayu (2010), thils study ailms to filnd out whelthelr 

Communilcatilvel  Languagel   Telachilng (CLT) can ilmprovel thel studelnt’s vocabulary 

mastelry and to filnd out whelthelr Communilcatilvel Languagel Telachilng (CLT) can 

ilmprovel thel quality of vocabulary telachilng procelss. Thils study usels collaboratilvel 

classroom actilon relselarch as thel melthod ilnconductilng thel relselarch. Thel relselarch 

was conducteld iln two cyclels. Thelrel arel 3 meleltilngs iln thel filrst cyclel and 2 

meleltilngs iln the lselcond cyclel. Elach cyclel consilsteld of four stelps; plannilng, 

ilmplelmelntatilon, elvaluatilon, and relflelctilon. The lrelselarchelr chosel gamel as thel 

telchnilquel iln telachilng vocabulary iln thel filrst cycleland rolel play for thel selcond 

cyclel. Both of thel telchnilquels welrel useld as part of Communilcatilvel Languagel 

Telachilng (CLT). Thel data welrel collelcteld by melans of obselrvatilon, ilntelrvilelw, 

filelldnotels, photographs and telsts. The l telsts welre lconducteld belforel thel actilon 

(prel-telst) and aftelr thel actilon (post-telst). Thel melanscorel of elach telst was 

quantiltatilvelly analyzeld to filnd out thel ilmprovelmelnt of studelnts‟ vocabulary 

mastelry aftelr thel relselarch actilon. On thel othelr hand, the relsults of obselrvatilons, 

ilntelrvilelws, and photographs welrel analyzeld as qualiltatilvel data. Aftelr thel 

trelatmelnt, studelnts got belttelr undelrstandilng iln thel melanilng of vocabulary. Thely 

also got lelss dilffilculty iln pronuncilatilon and spelllilng. Thel studelnts found ilt elasilelr 

to lelarn vocabulary iln thel classroom. Thel studelnts welrel morel actilvel and 

elnthusilastilc to joiln thel melanilngful and contelxtual actilvilty. Thely lelarneld to sharel 

and co-operate each othelr iln communilcatilvel actilvilty iln thel classroom. Iln 

addiltilon, thely welrel happilelr and motilvateld to joiln the lvocabulary class. The 
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lelnjoyablel and actilvel atmosphelrel iln thel classroom brilngs belnelfilts iln promotilng 

the students learning process.  
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CHAPTE lR IlIlIl 

RE lSE lARCH ME lTHODOLOGY 
 
A. Relselarch Delsilgn 
  

Thils relselarch ilmplelmelnteld a quantiltatilvel relselarch delsilgn and was 

conducteld undelr elxpelrilmelntal relselarch. Iln thils relselarch, thel relselarchelr ilntelnds to 

deltelrmilnel whelthelr thel usel of CLT melthod willl ilmprovel studelnts' vocabulary. 

Thelrelforel, thel relselarchelr conducts elxpelrilmelntal telachilng to proveld thils melthod. 

Elxpelrilmelntal relselarch, accordilng to Crelsswelll (2012), ils melthod for pelrformilng 

quantiltatilvel relselarch. Iln thils relselarch, thel relselarchelr applileld the melthod to telst 

and sele l  ilf ilt had any elffelct on thel outcomel. Thel filrst, thel relselarchelr had to 

choosel a proceldurel that useld iln a varilable lelxpelrilelncel siltuatilon. Aftelr thel 

trelatmelnt, thel relselarchelr deltelrmilnels whelthelr thosel who elxpelrilelnceld thel 

proceldurel pelrformeld belttelr on somel outcomel or not. 

Furthelrmorel, Ilndelpelndelnt varilablels, accordilng to Cramelr, Duncan, and 

Delnnils Howiltt (2004), arel delpelndelnt on othelr factors that arel melasureld. Thel 

varilable lelxpelcteld to show somel changels as a relsult of elxpelrilmelntal relselarch of 

the lilndelpelndelnt varilablels. The iilndelpelndelnt varilable lils stablel or statilc and 

unaffelcteld by othelr varilablels that melasureld. So, iln thils relselarch, thel CLT 

melthod ils an ilndelpelndelnt varilable whilch ilmprovel studelnts' vocabulary whilch ils 

delpelndelnt varilablel. 

Thils elxpelrilmelntal relselarch ils approprilate lelxpelrilmelntal relselarch by 

conductilng a prel-telst and post-telst. Thelrel arel two classels to choosel from iln thils
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relselarch. Thel two classels welrel gilveln a prel-telst at thel belgilnnilng and a post-telst at  

the  elnd of thel meleltilng. Morelovelr, the lelxpelrilmelntal class also gavel a trelatmelnt, 

wilth thel CLT melthod. Whillel thel othelr onel was thel control class whilch was not 

gilveln any trelatmelnt. Thel usel of thel melthod showeld iln thel relsults of the  ilncrelasel 

iln studelnts’ achilelvelmelnt aftelr takilng iln the lpost-telst scorels. Thils relselarch 

elxpelrilmelntal conducteld iln 5 meleltilngs. At thel filrst meleltilng, thel relselarchelr dild a 

prel-telst. Thel selcond, thilrd, and fourth meleltilngs trelateld usel thel CLT melthod. At 

thel last meleltilng, thel relselarchelr conducteld a post-telst, wilth thel samel contelnt as 

gilveln iln the pre-test.   

 

B. Thel Populatilon and Samplel 
 

A population ils a group of peloplel wilth the lsamel charactelri lsti lc that the 

lrelselarchelr can ildelntilfy and study (Crelswe lll,2012). Thel populatilon iln thils 

relselarch was thel studelnts from the lthilrd gradel of SMPN 1 Bailtussalam at Acelh 

Belsar. Thelrel welrel 4 classels for the lthilrd grade in    thils school. Elach class consilsts 

of 25-30 studelnts. Baseld on thel populatilon abovel, thel relselarchelr took 2 classels 

as thel samplel of the lrelselarch. 

 

C. Samplilng Telchnilquel 
 

Thelrel arel two kilnds of samplilng melthods, namelly probabillilty, and non- 

probabillilty. Probabillilty samplilng ils also calleld random samplilng whelre lilt ils done 

liln a random way. Iln contrast, non-probabillilty samplilng or ilncildelntal samplilng ils 

a kilnd of samplilng whilch ils not sellelcteld randomly. Thel relselarchelr useld 

probabillilty samplilng belcausel thils samplilng telchnilquel ailms to relprelselnt a number 
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 of data takeln from thel populatilon. So that ilt ils elasy for thel relselarchelr to draw a 

conclusilon and relalilblel. Iln probabillilty samplilng, thelrel arel threlel typels of random 

samplilng, il.el., silmplel random samplilng, stratilfileld samplilng, and clustelr 

samplilng. Helrel, thel relselarchelr useld silmplel random samplilng, belcause lthel 

random samplilng systelm, provildeld a small tiln iln whilch thelrel welrel 1-4 numbelrs 

on a small pilelcel of papelr. Theln thel relselarchelr shook randomly to gelt two classels 

for the l samplilng.  

 

D. Ilnstrumelnt for Data Collelctilon 
 

Thel data collelctilon ilnstrumelnt iln thils relselarch was vocabulary telst. Telst 

was gilveln to studelnts to deltelrmilne lthelilr scorels belforel and aftelr trelatmelnt. Thils 

relselarch ilmplelmelnteld prel-telst and post-telst as relselarch ilnstrumelnts. The prel-telst 

was gilveln to studelnts to filnd out thelilr prilor knowleldgel belforel thely got trelatmelnt 

and the post-telst was gilveln to studelnts aftelr trelatmelnt. Thils relselarch usels two 

classels, onel class was gilveln thel trelatmelnt and anothelr class as a control class 

that dild not gilveln any trelatmelnt and would bel gilveln elxactly thel samel telst. Ilt was 

onel of melthod to telst the l elffelctilvelnelss of an ilntelrvelntilon (Shuttlelworth, 2009). 

Thils relselarch also useld thel quelstilonnailrel iln ordelr to gelt students 

pelrcelptilon of the lCLT melthod iln hellpilng thelm iln ilmprovilng thelilr vocabulary. 

 

E. Telchnilquel of Data Collelctilon 
 

Iln thils selctilon, thel relselarchelr useld selvelral major stagels of collelctilng thel 

data. Thosel stagels arel prel-telst, treatment, post-telst and quelstilonnailrel thel fourl of 

thelm are lelxplailneld brilelfly bellow: 
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1. Prel-telst 
 

Iln thel filrst meleltilng, both the lelxpelrilmelntal and thel control classels welrel 

gilveln thel  prel-telst. Thils prel-telst's purpose lils to filnd out thel studelnts' vocabulary 

mastelry belforel thel relatmelnt was gilveln. Thel prel-telst consilstilng of two typels; 

multilple lchoilcel and me lssy words. Thel telst consilsts of 25 quelstilons and elach 

quelstilon gelts a scorel of 4. Thelrelforel, thel maxilmum value l ils 100. 

2. Treatment 

There were three meetings of the treatment. Two activities, such as Think 

Pair Share and Game were used during the treatment. In the second meeting, the 

researchers explained the CLT method and some of its activities.  She also 

explained that only games and think-pair-share activities were used to improve 

the students' vocabulary. Here, the researcher used think-pair-share activities by 

asking students to sit in pairs, then assigning topics about text-processing  and 

asking each group to share information about the topics with their partners. The 

purpose of this activities are that students can share their ideas and knowledge 

about using vocabulary from their partners, students are also asked to write every 

new vocabulary they get from their partners. 

In the third meeting, the researcher gave vocabulary to the students by 

writing it on the whiteboard. After that, the students was divided into several 

groups, each with five to six students. After working in groups to complete a text 

procedure based on the teacher's topic assignment, the students were asked to 

present their results. 

In the fourth meeting, the researcher used game activities to help the 

students learn vocabulary more relax. The researcher gave blank paper to each 
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group that had been formed at the previous meeting, and the researcher only 

wrote the title of a text procedure. Then, the researcher asked the students to 

correctly arrange the steps by steps of the procedure text. The responses from 

each group were then checked by the teacher and the students. 

3. Post-telst 

 
Post-telst would bel gilveln to both elxpelrilmelntal and control classels. post-telst 

was gilveln to melasurel studelnts' vocabulary mastelry aftelr telachilng selvelral 

actilviltilels through thel CLT Melthod. Thel relselarchelr dilstrilbuteld thel samel matelrilal 

wilth thel  prel-telst ilndilvildually to selel the l ilncrelase iln studelnts' vocabulary mastelry 

aftelr belilng trelateld wilth thel CLT melthod. Thel quelstilons was gilveln iln thel form of 

multilplel choilcel and melssy words. Thel telst consilsts of 25 quelstilons and elach 

quelstilon gelts a scorel of 4. Thelrelforel, thel maxilmum value lils 100. 

4. Quelstilonnailrel 
 

Addiltilonal data from thel quelstilonnailrel   was analyzeld statilstilcally wilth thel 

answelrs chooseln by thel studelnts. Quelstilonnailrel was dilstrilbuteld to thel 

elxpelrilmelntal class aftelr belilng gilveln a post-telst. Thel quelstilonnailrel useld was 

baseld on a Lilkelrt Scalel. Thils scalel was delvellopeld by Lilkelrt iln 1932 as a 

proceldurel for melasurilng attiltudilnal scalels. Thel Lilkelrt scalel was baseld on thel 

prilncilplel of askilng peloplel to gilvel thelilr relspondeld by choosilng among a selrilels of 

statelmelnts concelrnilng a gilveln topilc. 

Thel orilgilnal Lilkelrt scalel useld kilnd of quelstilons wilth filvel relsponsels 

altelrnatilvels, whilch welrel strongly, approvel, approvel undelcildeld, dilsapprovel, and 

strongly dilsapprovel. Yelt, ilt has beleln ilmproveld to many varilatilons of the lelxtelnt 
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of whelthelr thel relsponsels agreleld or dilsagreleld and thils elnableld to dilg ilnto thel 

cogniltilvel as welll as thel affelctilvel aspelcts of thel relspondelnts’ relsponsels. Thils 

scalel was good iln melasurilng thel lelvell of agrelelmelnt or dilsagrelelmelnt (can bel a 

scalel of any attiltudel) to a gilveln celrtailn ilssuels (Boone & Boonel, 2012). 

 
 
F. Telchnilquel of data Analysils 
 
1. Analysils of Prel-telst and Post-telst 

 
To analyzel thel data, thel relselarchelr useld T-telst. Thel wholel procelss of 

calculatilon useld thel SPSS program. Thel T-telst ils ilntelndeld to telst whelthelr thelrel 

was silgnilfilcant dilffelrelncel on studelnts’ Vocabulary through CLT melthod 

beltweleln thel control class and the elxpelrilmelntal class. Ilf silg 2-tailleld grelatelr than 

5% melans thelre lils no silgnilfilcant dilffelrelncel beltweleln thel control class and the 

lelxpelrilmelntal class. Howelvelr, ilf thel silg 2-tailleld value lils lelss than 5% melans 

thelre lils a silgnilfilcant capacilty dilffelrelncel beltweleln thel control class and thel class 

elxpelrilmelntal. 

2. Quelstilonnailrel 

Thel Data on studelnts’ pelrcelptilons of thel usel of thel melthod was also  

analyzeld by countilng thel pelrcelntagel of studelnts' answelrs iln elach quelstilon on thel 

quelstilonnailrel. To count thel answelr, thils study also relfelreld to Meltodel Statilstilka as 

thel followilng formula ils: 
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Notel: 

 
P : Pelrcelntagel 

 
F : Frelquelncy of relspondelnts  

N : Numbelr of samplels 

100%.  : Constant valuel     
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CHAPTE lR I lV 

FI lNDI lNGS AND DI lSCUSSI lON 

 
 

A. Relselarch Relsult  
 

Thils relselarch was conducteld at SMPN 1 Bailtussalam. Thel samplels welrel all of 

thel studelnts class IlX-2 and class IlX-4. Thelrel welrel 26 studelnts iln thel elxpelrilmelntal 

class and 27 studelnts iln thel control class. Ilt starteld from Novelmbelr 8th and 

Novelmbelr 16th, 2022 iln control class and Novelmbelr 3th -17th, 2022 iln 

elxpelrilmelntal class. Thelrel welrel filvel meleltilng selssilons, ilncludilng two meleltilngs for 

prel-telst and post-telst. 

The lprel-telst iln control class was conducteld on Tuelsday, Novelmbelr 8th, 

2022 and thel post-telst ils on Weldnelsday, Novelmbelr 16th, 2022. Thel prel-telst iln 

elxpelrilmelntal class was conducteld on Weldnelsday, Novelmbelr 3th,2022 and thel 

telachilng procelss was donel on Tuelsday, Novelmbelr 8th – 15th, 2022. Filnally, thel 

post telst was conducteld on Thursday, Novelmbelr 17th, 2022. 

Iln ordelr to arrangel and calculatel thel data systelmatilcally, thel relselarchelr 

analyzels thel data by usilng SPSS program. Morelovelr, the lelxplanatilon of thel 

relsults of thel relselarch ils prelselnteld iln thel followilng selctilon. 

1. Thel Relsult of Studelnts’ Prel-telst and Post-telst score l  iln Control Class 

Thel relselarchelr useld two telsts iln collelctilng thel data: Prel-telst and Post-telst. 

Thel followilng elxplanatilon ils thel relsult of prel-telst, post-telst, and thel melan scorel of 

control class on thel tablel 1. 
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Table 1. Thel relsult of Studelnts' Prel-telst and Post-telst scorels iln Control class. 

 

Thel data abovel shows, thel melan of preltelst was 36,74, whillel iln Post-telst 

was 44,96. Ilf thelsel both melans welrel compareld, ilt was seleln that thel dilffelrelncel 

beltweleln elach telst was 8,22. Theln, thel relsult of thel telst ils prelselnteld iln thel 

No 
 Control Class 

Namel Prel-telst Post-telst 
1 AS 24 40 

2 AH 56 80 

3 AN 32 64 

4 CM 36 56 

5 DMS 56 72 

6 FA 24 28 

7 HL 48 56 

8 MT 28 28 

9 MW 12 20 

10 MZ 20 20 

11 MM 56 60 

12 NH 52 60 

13 NS 64 80 

14 NN 24 32 

15 RPB 20 36 

16 RD 24 20 

17 RPA 64 76 

18 RA 28 32 

19 RAH 36 32 

20 RA 52 56 

21 SMJ 24 28 

22 SB 20 28 

23 SA 56 72 

24 SMD 56 72 

25 SDU 24 24 

26 TMS 32 14 

27 ZF 24 28 
Melan 
Scorel 

 
36,74 44,96 
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followilng chart. 

Chart 1. Thel dilffelrelncels beltweleln Prel-telst and Post-telst iln Control class. 

 

 
2. Thel Relsult of Studelnts’ Prel-telst and Post-telst scoreliln Elxpelrilmelntal Class.  

Thel relselarchelr useld two telsts iln collelctilng thel data: prel-telst and post-telst. 

Thel prel-telst was gilveln to thel studelnts iln thel filrst meleltilng belforel thel relselarchelr 

ilmplelmelnteld thel melthod and thel Post-telst was gilveln aftelr trelatmelnts welrel gilveln 

for threlel meleltilngs by usilng CLT melthod. Thel followilng elxplanatilon ils thel relsult 

of prel-telst, post-telst, and thel melan scorel of elxpelrilmelntal class on thel tablel 2. 
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Table l2. Thel relsult of Studelnts' Prel-telst and Post-telst scorels iln elxpelrilmelntal class. 

 

 

The data above shows that the post-test scores increased dramatically 

compared to the pre-test, this can be seen in the table above which shows. Thel 

melan of pre-ltelst was 35,08 whillel iln post-telst was 86,31. Ilf thelsel both melans welrel 

No 
 Elxpelrilmelntal Class 

Namel Prel-telst Post-telst 
1 AR 40 96 

2 DElS  48 88 

3 DR 36 76 

4 HAR 48 84 

5 MAR 32 76 

6 MRK  40 88 

7 MF 28 80 

8 Mil 20 88 

9 MR 36 76 

10 MP  32 96 

11 MF 48 100 

12 NB 52 100 

13 OL 16 76 

14 RN 24 76 

15 RG 56 100 

16 RF 24 72 

17 RYA 28 84 

18 RA 40 76 

19 SZ 32 92 

20 SA 36 80 

21 TMR 24 96 

22 URB 36 92 

23 TF 52 80 

24 WN 28 88 

25 YH 32 88 

26 ZB 24 96 

Melan 
Scorel 

 
35,08 86,31 
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compareld, ilt was seleln that thel dilffelrelncel beltweleln both telsts was 51,23. Theln, thel 

relsult of thel telst ils prelselnteld iln thel followilng chart. 

Chart 2. Thel dilffelrelncels beltweleln Prel-telst and Post-telst iln Elxpelrilmelntal class. 

 
 
 
 

3. Thel T-Telst’s Relsult of Prel-telst and Post-telst iln Control and 
Elxpelrilmelntal Classels 

Thel relselarchelr useld T-telst on SPSS program to selel whelthelr thelre lils a 

silgnilfilcant dilffelrelncel beltweleln prel-telst and post-telst iln both classels. Theln, thils ils 

thel T-telst’s relsult of prel-telst and post-telst of both classels. Thel relselarchelr 

compareld thel relsult on thel followilng tablels. 
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Table l3. T-telst's relsult of Prel-telst iln control and elxpelrilmelntal classels 

Ilndelpelndelnt Samplels Telst 

 Lelvelnel's Telst for 

Elqualilty of Varilancels 

t-telst for Elqualilty of Melans 

F Silg. T Df Silg. (2-

tailleld) 

Melan 

Dilffelrelncel 

Std. Elrror 

Dilffelrelncel 

95% 

ConfildelncelIlntelrv

al of thel 

Dilffelrelncel 

Lowelr Uppelr 

Hasill Prel 

Telst 

Elqual varilancels 

assumeld 
10.013 .003 -.442 51 .660 -1.664 3.766 -9.224 5.896 

Elqual varilancels 

not assumeld 

  

-.445 45.404 .658 -1.664 3.738 -9.190 5.863 

 
Thel data abovel shows thel Prel-telst’s relsult of both classels. Ilt tellls thel valuel 

on Silg. (2-tailleld)’s column ils 0,660 whilch ils morel than 0,05 ( = 5%) so Ho ils 

accelpteld. Ilt melans that thel studelnts' undelrstandilng of vocabulary iln thel control 

and elxpelrilmelntal classels dild not havel a silgnilfilcant dilffelrelncel. Iln othelr words, 

both classels arel at thel samel standard iln telrms of vocabulary mastelry. 

 

Table l4. T-telst's relsult of Post-telst iln control and elxpelrilmelntal classels 

Ilndelpelndelnt Samplels Telst 

 Lelvelnel's Telst for 

Elqualilty of Varilancels 

t-telst for Elqualilty of Melans 

F Silg. T Df Silg. (2-

tailleld) 

Melan 

Dilffelrelncel 

Std. Elrror 

Dilffelrelncel 

95% 

ConfildelncelIlntelrv

al of thel 

Dilffelrelncel 

Lowelr Uppelr 

Hasill 

Post 

Telst 

Elqual varilancels 

assumeld 
43.481 .000 9.051 51 .000 41.345 4.568 32.174 50.516 

Elqual varilancels 

not assumeld 

  

9.175 34.904 .000 41.345 4.506 32.195 50.494 
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Thel data abovel shows thel Post-telst’s relsult of both classels. Ilt shows thel valuel 

on silg column. (2-tailleld) ils 0,000 whilch ils lelss than 0.05 (α = 5%) so Ho ils 

reljelcteld. Ilt melans  that thel studelnts' vocabulary mastelry iln thel control and 

elxpelrilmelntal classels has a silgnilfilcant dilffelrelncel. Thils melans that onel of thel 

classels’ shows an ilmprovelmelnt iln vocabulary mastelry. Iln thils casel,  the 

lelxpelrilmelntal class ils thel onel who shows thel ilmprovelmelnt whilch ils taught by thel 

CLT melthod. Thils shows that CLT trelatmelnt can bel a succelssful melans of 

ilmprovilng studelnts' vocabulary. 

Theln, thel Prel-telst of both classels could bel compareld iln thel followilng 

chart. 

Chart 3. Prel-telst comparilson of control and elxpelrilmelntal classels 

 

 

Also, thel Post-telst of both classels could bel compareld iln thel followilng 

chart, iln ordelr to selel thel silgnilfilcant dilffelrelncels of both classels. 
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Chart 4. Post-telst comparilson of control and elxpelrilmelntal classels 

 

 

B. Quelstilonnailrel Relsult 

Iln ordelr to gailn ilnformatilon of thel studelnts’ pelrcelptilon of thel CLT melthod 

iln hellpilng thelilr Vocabulary iln elxpelrilmelntal class, thel quelstilonnailrel was 

dilstrilbuteld to thel studelnts. Ilt consilsteld of 10 quelstilons rellateld to thel 

ilmplelmelntatilon of CLT melthod, as melntilon iln chaptelr IlIlIl. Thel data of thel 

quelstilonnailrel welrel analyzeld by usilng thel followilng formula: 

 

 

Iln whilch: 

P  : Pelrcelntagel 

F  : Frelquelncy of relspondelnts  

N  : Numbelr of samplels  

100%  : Constant valuel 
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Furthelrmorel, thel relsult of elach quelstilon iln quelstilonnailrel willl bel ellaborateld iln 

deltaill iln thel followilng tablel: 

Table 5 
Thel pelrcelntagel of studelnts’ answelr about the lilmportancel of lelarnilng Elnglilsh. 

No Optilon Frelquelncy % 

1 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

12 

8 

5 

1 

0 

4,61 

3,07 

1,92 

0,38 

0 

Total  26 100 % 

 

Tablel 5 shows that most of  studelnts iln thel elxpelrilmelntal class  agrelel that 

lelarnilng Elnglilshils ilmportant. Thel pelrcelntagels can bel seleln iln thel tablel abovel 

whilch shows: Strongly agrelel 4,61%, agrelel 3,07%, nelutral 1,92% and dilsagrelel 0, 

38%.  

Tablel 6 
Thel pelrcelntagel of studelnts’ pelrcelptilon that lelarnilng Elnglilsh ils fun.    

No Optilon Frelquelncy % 

2 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

4 

5 

10 

5 

2 

1,53 

1,92 

3,84 

1,92 

0,76 

Total  26 100 % 
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 Baseld on thel tablel abovel, ilt can bel seleln that most studelnts thilnk that 

lelarnilng Elnglilsh ils fun and thelrel arel only 1,92% of studelnts who dilsagrelel and 

0,76% of studelnts who choosel strongly dilsagrelel, thel relselarchelr concludels that 

thelrel arel stilll somel studelnts who thilnk that lelarnilng Elnglilsh Elnglilsh ils not fun. 

Tablel 7 
Thel pelrcelntagel of studelnts’ bellilelveld about the lilmportancel of Elnglilsh vocabulary 

iln lelarnilng procelss. 

No Optilon Frelquelncy % 

3 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

8 

14 

4 

1 

0 

3,07 

5,38 

1,53 

0,38 

0 

Total  26 100 % 

 

 Tablel 7 shows that most studelnts gavel a posiltilvel relsponsel to thel statelmelnt 

abovel, and only 0,38% of studelnts choosel to dilsagrelel. 

  Tablel 8 
Thel pelrcelntagels of studelnts’ bellilelvel that CLT melthod ils uselful to ilncrelasel 

vocabulary. 
 

No Optilon Frelquelncy % 

4 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

11 

10 

5 

0 

0 

4,23 

3,46 

1,92 

0,38 

0 

Total  26 100 % 
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As can bel seleln from thel tabell abovel, elvelry studelnt agrelels that thel CLT 

melthod can bel useld by telachelrs to hellp studelnts lelarn morel words, and that no 

studelnt dilsagrelels or strongly dilsagrelels. 

Tablel 9 

Thel pelrcelntagel of studelnts’ pelrcelptilon about thel elffelctilve lof CLT melthod iln 

ilncrelasilng vocabulary 

No Optilon Frelquelncy % 

5 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

7 

16 

2 

0 

0 

2,69 

6,15 

0,76 

0 

0 

Total  26 100 % 

 
Accordilng to tablel 9 abovel, all studelnts relspondeld posiltilvelly to thel abovel 

melntiloneld statelmelnt, and nonel of thel studelnts sellelcteld to dilsagrelel. 

Tablel 10 
Thel Pelrcelntagel of studelnt’s bellilelvel that CLT melthod hellp thelm to filnd melanilng 

of word. 
No Optilon Frelquelncy % 

6 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

9 

9 

8 

0 

0 

3,46 

3,46 

3,07 

0 

0 

Total  26 100 % 

 

 Iln tablel 10 ilt can bel seleln that all studelnts agrelel that thel CLT melthod hellps 

ilncrelasel thelilr undelrstandilng of words. As thel followilng pelrcelntagels, 3,46% of 
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studelnts choosel strongly agrelel and agrelel, 3,07% of studelnts choosel nelutral. 

Tablel 11 

Thel pelrcelntagel of studelnts’opilnilon, durilng thel usel of CLT iln ilntelractilon. 

No Optilon Frelquelncy % 

7 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

4 

14 

8 

0 

0 

1,53 

5,38 

3,07 

0 

0 

Total  26 100 % 

  
Thel data shows that 1,53% of studelnts choosel strongly agrelel, 5,3% choosel 

agrelel, and 3,07% choosel nelutral. Ilt may bel concludeld that most studelnts agrelel 

that silncel thel CLT melthod ilmplelmelnteld, thely belcomel more actilvel and usel loads 

of nelw vocabulary wheln ilntelractilng wilth frilelnds. 

Tablel 12 
Thel pelrcelntagel of studelnts’ agrelelmelnt about how thel CLT melthod 

motilvatels thelm iln lelarnilng Elnglilsh. 

No Optilon Frelquelncy % 

8 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

7 

9 

9 

1 

0 

2,69 

3,46 

3,46 

0,38 

0 

Total  26 100 % 

Tablel 12 shows that 2,69% of studelnts choosel "strongly agrelel," 3,46% of 

studelnts choosel "agrelel," 3,46% of studelnts choosel "nelutral," and only 0,38% of 
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studelnts choosel "dilsagrelel." 

Tablel 13 
Thel pelrcelntagel of studelnts’ opilnilon about how CLT melthod ilmprovel thelilr 

vocabulary. 
No Optilon Frelquelncy % 

9 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

6 

11 

9 

0 

0 

2,30 

4,23 

3,07 

0 

0 

Total  26 100 % 

  

Accordilng to thel tablel abovel, ilf a telachelr usels thel CLT melthod to hellp 

studelnts ilmprovel thelilr vocabulary, 2,30% of students choosel strongly agrelel, 

4,23% choosel agrelel, and 3,07% choosel nelutral. 

Tablel 14 
Thel pelrcelntagel of studelnts ilntelrelsts iln usilng thel CLT melthod. 

No Optilon Frelquelncy % 

10 1. Strongly Agrelel 

2. Agrelel 

3. Nelutral 

4. Dilsagrelel 

5. Strongly Dilsagrelel 

8 

13 

5 

0 

0 

3,07 

5 

1,92 

0 

0 

Total  26 100 % 

 

As can bel seleln from thel pelrcelntagel abovel, thel majorilty of studelnts choosel to 

agrelel wilth 5%, whilch ils shown iln Tablel 14 as showilng that all studelnts 

arelilntelrelsteld ilf thel telachelr usels thel CLT melthod wheln telachilng. 
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C. Dilscussilon 

Thelrel arel two relselarch quelstilons iln thils relselarch whilch welrel railseld iln thel filrst 

chaptelr. Thel filrst relselarch quelstilon ils 'To what elxtelnd do CLT melthod ilmprovel 

studelnts’ vocabulary iln thel thilrd grade lof SMP 1 Bailtussalam. Thel relselarchelr 

useld data from the Prel-telst and Post-telst, whilch welrel admilnilstelreld to thel studelnts 

belforel and aftelr trelatmelnt, to answelr thel filrst relselarch quelstilon. Iln thils relselarch, 

thel control class was not taught usilng the CLT melthod, ilnstelad, relselarchelr only 

provildeld elxpelrilmelntal class studelnts wilth trelatmelnt on how to usel thel CLT 

melthod to ilmprovel studelnt vocabulary. Baseld on thel data analysils, ilt ils clelar that 

studelnts who taught wilth thel CLT melthod could selel an ilmprovelmelnt iln thelilr 

gradels. Studelnts’ scorels iln the lelxpelrilmelntal class silgnilfilcantly ilmproveld from thel 

Prel-telst to the Post-telst, wilth a melan dilffelrelncel of 51,23. Thel scorels of thel control 

class, who taught wilthout CLT melthod, dild not ilmprovel silgnilfilcantly, as shown 

by thel dilffelrelncel of 8,22. 

A proceldure iln Communilcatilvel Languagel Telachilng calleld CLT ils ablel to 

ilncrelasel studelnts' vocabulary and thelilr ilntelractilons (Gailrns & Reldman (1986). 

Through thel CLT melthod, a studelnt can actilvelly elxprelss thelilr opilnilons to othelr 

studelnts, elxchange lilnformatilon on thel vocabulary thely havel lelarneld, and solvel thel 

problelms by coopelratilng wilth onel anothelr and comilng up wilth solutilons iln thelilr 

groups. 

Relsky Ilndrayana Uda Patmil and Sababauddiln (2021) also conducteld relselarch 

on ilmprovilng thel vocabulary of selcond yelar studelnts at Madrasah Tsanawilyah 

Madanil Pao-pao, South Sulawelsil, Ilndonelsila usilng Communilcatilvel Languagel 
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Telachilng (CLT) wilth Relalila. Iln thils study usilng thel truel-elxpelrilmelntal melthod 

wilth two varilablels, ilndelpelndelnt varilablel (CLT wilth Relalila) and thel delpelndelnt 

varilablel (vocabulary mastelry). Thel numbelr of studelnts partilcilpatilng iln thils study 

welrel 60 peloplel sellelcteld by random samplilng, 30 studelnts for thelelxpelrilmelntal 

class and 30 studelnts for thel control class. Thel wriltteln vocabulary telst was useld as 

an ilnstrumelnt iln thils study. From thel data analysils, thelrel was a silgnilfilcant 

ilncrelaseliln thel studelnts' vocabulary. Thils can bel seleln from thel avelragel scorel of 

thelelxpelrilmelntal class (71,8) and thel avelragel scorel of thel control class (63,8). Thils 

melans thelilr relselarch shows posiltilvel relsults. 

Thel selcond relselarch quelstilon ils to selel studelnts' pelrcelptilons of thel CLT 

melthod iln lelarnilng vocabulary. To answelr thils relselarch quelstilon, thel relselarchelr 

dilstrilbuteld quelstilonnailrels to the elxpelrilmelntal class aftelr thel trelatmelnt to filnd out 

thelilr pelrcelptilons about whelthelr thel melthod could ilmprovel thelilr vocabulary or not. 

Thel quelstilonnailrel was formeld iln 10 quelstilons starts from gelnelral to spelcilfilc 

quelstilons. Almost elvelry quelstilon had a posiltilvel relsponsel from thel studelnts, whillel 

a felw studelnts relspondeld nelgatilvelly to 1 or 2 quelstilons that welrel lelss common 

than othelrs. 

Aftelr analyzilng thel quelstilonnailrel, thel relselarchelr found that most of thel 

elxpelrilmelntal class studelnts welre lilntelrelsteld iln lelarnilng vocabulary through thel 

CLT melthod. Thel data also shows that studelnts felell that thils melthod can hellp 

thelm undelrstand words.   
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CHAPTE lR V   

CONCLUSI lON AND SUGE lSSTIlON  

 

A. Conclusilon 
 

Aftelr compleltilng thils study, thel relselarchelr found that aftelr thel trelatmelnt, 

studelnts' Post-telst scorels iln elxpelrilmelntal class showeld good relsults compareld to 

thelilr Prel-telst scorels. Thils study proveld that thel CLT melthod affelcts studelnts' 

vocabulary. Thelre welre somel statilstilcal telsts conducteld to come to thils 

conclusilon. Filrst, thel relselarchelr lookeld for the melan scorel of elach Prel-telst and 

Post-telst iln both classels and thel relsults iln thel control class was 36,74 whillel thel 

Post-telst scorel was 44,96, so ilf we compareld thel dilffelrelncel beltweleln thel two scorel 

ilt was 8,22. Theln the relsult of the elxpelrilmelntal class for thel Prel-telst was 35,08, 

whillel for thel Post-telst was 86,31. So thel dilffelrelncel beltweleln thel two scorel was 

51,23. 

Aftelr gelttilng thel relsults of Prel-telst and Post-telst iln thel two classels, thel 

relselarchelr theln selarcheld thel relsults of thel T-telst through thel SPSS program to 

filnd out whelthelr thelrel was a silgnilfilcant dilffelrelncel beltweleln the Prel-telst and Post-

telst. Theln thel relsults shows that thelscorel at silg. (2-tailleld) iln the lPrel-test was 

0.660 whilch ils morel than 0.05 (α = 5%), ilt melans that thel relsult of studelnts’ 

vocabulary iln control and elxpelrilmelntal classels had no silgnilfilcant dilffelrelncels. Iln 

othelr words, both classels arel at thel samel standard iln telrms of vocabulary mastelry, 

whelrelas iln thel Post-telst the relsult silg. (2-tailleld) 0.000 whilch ils lelss than 0.05 (α = 

5%), ilt melans that studelnts vocabulary iln both classels had silgnilfilcant dilffelrelncel. 

Thils melans that the lelxpelrilmelntal class shows an ilmprovelmelnt by ilmplelmelntilng
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thel CLT melthod of telachilng. Thel CLT melthod also hellps studelnts to ilncrelase 

lthelilr vocabulary mastelry. Thils provels that CLT-baseld trelatmelnt can silgnilfilcantly 

ilmproveld studelnts' vocabulary profilcilelncy. 

Iln addiltilon, studelnts welrel also gilveln quelstilonnailrels to ildelntilfy thelilr 

pelrcelptilons aboutthel CLT melthod. Thel students ilntelrelsteld iln usilng thel CLT 

melthod iln telachilng vocabulary and theln gavel posiltilvel relsponsels to thils melthod. 

 

B. Suggelstilon 

Aftelr conductilng thils relselarch and baseld on thel relselarch filndilngs, thel 

relselarchelr would lilkel to relcommelndeld and as follows: 

1. Telachelr 

Telachelrs of Elnglilsh can usel a varilelty of melthods to telach vocabulary, 

but thel CLT melthod ils most relcommelndeld for usagel iln thel classsroom 

because ilt relquilrels studelnts to partilcilpatel iln dilscussilons and communilcatels 

wilth frilelnds and ilncrelasel thelilr vocabulary through CLT melthod, thel telachelr 

just facilliltatels and the studelnts elxpelcts to partilcilpatel actilvelly. 

2. Studelnts 

Studelnts relquilreld to bel actilvelly partilcilpateld iln spelakilng and wriltilng 

usilng nelw vocabulary wheln applyilng CLT melthod. Thely must practice 

lspelakilng by usilng vocabulary thely neleld through communilcatilvel actilviltilels. 

Through thils melthod studelnts can elasilly elxprelss thelilr ildelas. 

3. Othelr Relselarchelrs 

Iln thils relselarch, the relselarchelr focuseld on telachilng vocabulary by usilng 

CLT melthod. Thils melthod kelelps studelnts actilvel iln communilcatilon. 
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Howelvelr, thel melthod would makel thel class crowdeld and noilsy. Ilt ils 

suggelsteld othelr relselarchelrs willl conduct furthelr relselarch about the 

lilmplelmelntatilon of CLT melthod. Prelvilous studilels havel shown thel belnelfilts 

of usilng CLT melthod to ilncrelasel studelnts’ vocabulary. Thel relselarchelr also 

suggelsts that othelr/futurel relselarchelrs willl usel CLT melthod to telach othelr 

skillls, such as: spelakilng, wriltilng, lilstelnilng, and reladilng. 
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RENCANA PELAKSANAAN PEMBELAJARAN 

 
Nama Sekolah : SMPN 1 Baitussalam 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : IX/ Satu 
 

A. TUJUAN PEMBELAJARAN 
Setelah melakukan pelajaran, peserta didik diharapkan dapat 

mengindentifikasi, menentukan dan menyimpulkan, fungsi sosial, 
struktur teks dan unsur kebahasaan teks interaksi transaksional lisan dan 
tulis yang melibatkan tindakan memberi dan meminta informasi terkait 
dengan resep makanan /minuman serta peserta didik dapat membuat  dan 
Menyusun  teks yang padu berbentuk prosedur dengan memberi dan 
meminta informasi terkait resep makanan/ minuman, dengan  memperhatikan 
unsur kebahasaan dan memiliki perilaku jujur, disiplin, tanggung jawab,  peduli, kerja 
sama,  toleran,  santun, responsif dan pro- aktif.  
 

B. KOMPETENSI DASAR DAN INDIKATOR PENCAPAIAN 
Kompetensi Dasar Indikator 

3.4.   Membandingkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
beberapa teks prosedur 
lisan dan tulis dengan 
memberi dan meminta 
informasi terkait resep 
makanan/ minuman dan 
manual, pendekdan 
sederhana, sesuai dengan 
konteks penggunaannya.   

3.4.1 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsur 
kebahasaan prosedure tulis pendek 
dansederhana terkait dengan resep 
makanan/minuman. 

3.4.2 Menentukan struktur teks 
prosedur lisan dan tulis dengan 
memberi dan meminta informasi 
terkait resep makanan/minuman 
danmanual, pendek dan 
sederhana, sesuai dengan konteks 
penggunaannya. 

3.4.3 Menyimpulkan isi teks-teks 
procedure yang lisan pendek dan 
sederhana terkait dengan resep 
makanan/minuman telah 
dipelajari.  

4.4 Menangkap makna secara 
Kontekstual terkait fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
prosedur lisan dan tulis, 
sangat pendek resep dan 
manual.  

4.4.1 Membuat teks prosedur 
berbentuk essay dengan 
memberi dan meminta 
informasi terkait resep 
makanan/minuman dan manual, 
pendek dan sederhana, sesuai 
dengan konteks penggunaannya. 

4.4.2    Menyusun kalimat acak menjadi 
teks yang padu berbentuk 



prosedur dengan memberi dan 
meminta informasi terkait resep 
makanan/minuman dan manual, 
pendek dan sederhana, sesuai 
dengan konteks 
penggunaannya. 

 
C. MATERI PEMBELAJARAN 

1. Procedure Text 
Teks yang memberikan instruksi, menginformasikan, atau membantu 
pembaca tentang bagaimana cara untuk membuat atau melakukan sesuatu. 
 
2. Struktur Text 
- Aims/ Goal  : Tujuan/Judul 
- Materials/ Ingredients : Bahan-bahan/ Alat 
- Steps   : Langkah-langkah  

 
3. Unsur kebahasaan  
- Kosakatakhususterkaitdenganproduk.  
- Frasanominaluntukmenyebutbenda 
- Kata sambung first, next, then, finally etc.  
- Ucapan, tekanan kata, intonasi, ejaan, tanda baca dan tulisan tangan.  

 
4. Topik 
- Resep makanan dan minuman yang terkait dengan kehidupan peserta 

didik yang dapat menumbuhkan perilaku, seperti yang termuat di KI.  
 

D. PENDEKATAN DAN METODE PEMBELAJARAN 
- Pendekatan   : Communicative activities  
- Metode Pembelajaran : Communicative Language Teaching 
 

E. MEDIA, BAHAN/ALAT DAN SUMBER BELAJAR 
- Media  :  Gambar 
- Alat  :  LKS (Lembar kerja siswa), Spidol, penghapus 

papan tulis, papan tulis.  
- Sumber Belajar  : Internet/ Google dan buku Bahasa Inggris kelas IX 

( Think Globally Act Locally/ Kementrian Pendidikan dan 
Kebudayaan). 

 
 
 
 



F. KEGIATAN PEMBELAJARAN  
1. Pertemuan Pertama  

KEGIATAN PEMBELAJARAN (15 MENIT)  
- Orientasi 

1. Melakukan pembukaan dengan salam dan menyapa peserta didik. 
2. Guru memastikan ruang kelas bersih dan rapi dengan menyuruh murid 

mengutip sampah yang ada di kolom meja atau dibawah kursinya. 
3. mengajak peserta didik untuk merapikan penampilan mereka, mengajak 

peserta didik untuk mengawali kegiatan dengan berdoa. 
4. Guru memeriksa kehadiran peserta didik. 

- Apersepsi 
1. Guru mengaitkan materi/tema kegiatan pembelajaran yang akan 

dilakukan dengan pengalaman siswa.  
2. Mengingatkan kembali materi prasyarat dengan bertanya.  
3. Mengajukan pertanyaan yang berkaitan dengan kegiatan pembelajaran 

yang akan dilakukan.  
- Motivasi 

1. Guru memotivasi peserta didik dengan manfaat dari materi yang akan 
dipelajari. 

- Pemberian acuan  
1. Guru menjelaskan tujuan pembelajaran. 
2. Guru memberitahukan materi pelajaran yang akan dibahas pada 

pertemuan tersebut. 
3. Guru memberitahukan tentang kompetinsi inti dan system penilaian pada 

pertemuan yang berlangsung.  
KEGIATAN INTI (60 MENIT) 

- Stimulasi 
1. Guru membagikan siswa ke beberapa kelompok, setiap kelompok 

berjumlah 2 orang.  
2. Guru meminta siswa untuk bertukar pendapat (Think pair share) tentang 

materi yang telah diberikan oleh guru. 
- Data Collection 

1. Siswa saling bertukar informasi (Think pair share) dengan teman 
kelompoknya. 

 
- Generalization 

1. Siswa bertanya tentang hal yang belum dipahami atau guru melemparkan 
beberapa pertanyaan kepada siswa berkaitan dengan Unsur kebahasaan dari 
Procedure text. 

KEGIATAN PENUTUP (15 MENIT) 
1. Peserta didik diminta menyimpulkan pembelajaran. 
2. Guru melengkapi atau memberikan penguatan terhadap jawaban peserta 

didik. 
3. Secara general guru bertanya perasaan dan pemahaman peserta didik 



setelah belajar tentang fungsi social, pengertian serta Struktur dari 
Procedure text 

4. Guru menjelaskan kepada murid terkait tugas pertemuan kedepan. 
5. Guru dan peserta didik menutup kelas dengan membaca doa setelah 

belajar. 
6. Guru memberi salam dan keluar dari kelas. 

 
2. Pertemuan Kedua  

KEGIATAN PEMBELAJARAN (15 MENIT) 
- Orientasi 

1. Melakukan pembukaan dengan salam dan menyapa peserta didik. 
2. Guru memastikan ruang kelas bersih dan rapi dengan menyuruh murid 

mengutip sampah yang ada di kolom meja atau dibawah kursinya. 
3. mengajak peserta didik untuk merapikan penampilan mereka, mengajak 

peserta didik untuk mengawali kegiatan dengan berdoa. 
4. Guru memeriksa kehadiran peserta didik. 

- Apersepsi 
1. Guru mengaitkan materi/tema kegiatan pembelajaran yang akan 

dilakukan dengan pengalaman siswa atau materi/tema kegiatan 
pembelajaran sebelumnya. 

2. Mengingatkan kembali materi prasyarat dengan bertanya. 
3. Mengajukan pertanyaan yang berkaitan dengan kegiatan pembelajaran 

yang akan dilakukan  
- Motivasi 

1. Guru memotivasi peserta didik dengan manfaat dari materi yang akan 
dipelajari. 

- Pemberian acuan  
1. Guru menjelaskan tujuan pembelajaran. 
2. Guru memberitahukan materi pelajaran yang akandibahas pada 

pertemuan tersebut. 
3. Guru memberitahukan tentang kompetinsi inti dan system penilaian pada 

pertemuan yang berlangsung. 

KEGIATAN INTI (60 MENIT) 
- Stimulasi 

1. Guru membagikan siswa kedalam beberapa kelompok, satu kelompok 
terdiri dari 6-7 orang siswa.  

2. Guru mengarahkan siswa untuk menyusun sebuah teks procedure sesuai 
dengan topik yang diberikan oleh guru.  

3. Guru membagikan lembar kerja peserta didik dan mengarahkan mereka 
untuk menyusun satu TeksProcedure terkait dengan resep 
makanan/Minuman yang sudah ditentukan oleh guru 

- Data Collection 
1. Siswa menyusun text procedure terkait dengan resep makanan/minuman. 

- Generalization 
1. Siswa bertanya tentang hal yang belum dipahami atau guru melemparkan 



beberapa pertanyaan kepada siswa berkaitan dengan Unsur kebahasaan dari 
Procedure text. 

KEGIATAN PENUTUP (15 MENIT) 
1. Peserta didik diminta menyimpulkan pembelajaran. 
2. Guru melengkapi atau memberikan penguatan terhadap jawaban peserta 

didik. 
3. Guru menjelaskan kepada murid terkait tugas pertemuan kedepan. 
4. Guru dan peserta didik menutup kelas dengan membaca doa setelah 

belajar. 
5. Guru memberi salam dan keluar dari kelas. 

 
3.Pertemuan Ketiga 

KEGIATAN PEMBELAJARAN (15 MENIT) 
- Orientasi 

1. Melakukan pembukaan dengan salam dan menyapa peserta didik. 
2. Guru memastikan ruang kelas bersih dan rapi dengan menyuruh murid 

mengutip sampah yang ada di kolom meja atau dibawah kursinya. 
3. mengajak peserta didik untuk merapikan penampilan mereka, mengajak 

peserta didik untuk mengawali kegiatan dengan berdoa. 
4. Guru memeriksa kehadiran peserta didik. 

- Apersepsi 
1. Guru mengaitkan materi/tema kegiatan pembelajaran yang akan 

dilakukan dengan pengalaman siswa.  
2. Mengingatkan kembali materi prasyarat dengan bertanya.  
3. Mengajukan pertanyaan yang berkaitan dengan kegiatan pembelajaran 

yang akan dilakukan.  
- Motivasi 

1. Guru memotivasi peserta didik dengan manfaat dari materi yang akan 
dipelajari. 

- Pemberian acuan  
1. Guru menjelaskan tujuan pembelajaran. 
2. Guru memberitahukan materi pelajaran yang akan dibahas pada 

pertemuan tersebut. 
3. Guru memberitahukan tentang kompetinsi inti dan system penilaian pada 

pertemuan yang berlangsung. 
KEGIATAN INT (60 MENIT) 

- Stimulasi 
1. Guru mengarahkan siswa untuk mempresentasikan hasil dari kerja kelompok 
terkait dengan cara membuat resep makanan/minuman yang sudah disusun oleh 
siswa pada pertemuan sebelumnya.  
2. Guru membuat game dengan membagikan lembar kerja peserta didik dan 
mengarahkan siswa untuk menyusun teks yang sudah di acak menjadi teratur 
secara berkelompok.  

 
- Data Collection 

1. Siswa mengerjakan challenge dari guru terkait dengan resep 
makanan/minuman. 



- Verification 
1. Guru danSiswa membahas jawaban dari challenge yang diberikan Guru. 

KEGIATAN PENUTUP (15 MENIT) 
1. Peserta didik diminta menyimpulkan pembelajaran. 
2. Guru melengkapi atau memberikan penguatan terhadap jawaban peserta 

didik. 
3. Guru menjelaskan kepada murid terkait tugas pertemuan kedepan. 
4. Guru dan peserta didik menutup kelas dengan membaca doa setelah 

belajar. 
5. Guru memberi salam dan keluar dari kelas. 

 
G. TEKNIK PENILAIAN 
1. Tes Tertulis  
2. Tes mempresentasikan  

 
H. EVALUASI COGNITIVE BESERTA INSTRUMEN PENILAIAN  
1. WRITING COMPREHENSION  
- Instruction : Make a  Procedure Text about Food/Drink recipes in  

Groups! 
: Arrange This Procedure Text Correctly! 

  
 

2. PENILAIAN DIALOG ( SPEAKING )  
 

Category Scoring Criteria Total 
points 

Score  

Penyusunan 
( 10 Point ) 

Presentasi sesuai dengan topik  10  

 Pendahuluan yang menarik perhatian 
dan menjelaskan masalah dengan baik  

10  

Konten 
( 40 points ) 

Istilah yang digunakan dengan Bahasa 
yang baik  

10  

 Presentasi mengandung informasi yang 
akurat 

10  

 Materi yang disertakan relevan dengan 
struktur dan fungsi dari present 
Continuous, past Continuous + will.  

10  

 Pembicara mempertahankan kontak 
mata dan gestur tubuh yang baik 
kepada para audiens  
 

10  

Presentasi 
( 50 points ) 

Berbicara dengan suara yang lantang 
dan terdengar oleh audiens  

10  

 Penyampaian yang tepat, terkontrol dan 10  



lancer 
 Menggunakan ketrampilan pengucapan 

Bahasa yang baik 
10  

 Presentasi tidak melebihi waktu yang 
ditentukan 

10  

Score Total Points 100  
 

3. PENILAIAN TES TERTULIS  
 

No. Aspek yang dinilai Kriteria Skor 
 

 
1 

 
 

kesesuaian dengan materi 

Isi sangat sesuai dengan judul 5 

Isi sesuai dengan judul 4 

Isi cukup sesuai dengan judul 3 
Isi kurang sesuai dengan judul 2 
Isi tidak sesuai dengan judul 1 

 
 

2 

 
 

Struktur text 

Keruntutan teks sangat tepat 5 
Keruntutan teks tepat 4 

Keruntutan teks cukup tepat 3 
Keruntutan teks kurang tepat 2 
Keruntutan teks tidak tepat 1 

 
 
3 

 
 
 

Pilihan Kosa Kata 

Pilihan kosa kata sangat tepat 5 
Pilihan kosa kata tepat 4 

Pilihan kosa kata cukup tepat 3 
Pilihan kosa kata kurang tepat 2 
Pilihan kosa kata tidak tepat 1 

 
 
 

4 

 
 
 

Pilihan Tata Bahasa 

Pilihan tata bahasa sangat tepat 5 
Pilihan tata bahasa tepat 4 

Pilihan tata bahasa cukup tepat 3 
Pilihan tata bahasa kurang tepat 2 
Pilihan tata bahasa tidak tepat 1 

 
 
 
          Obtained score 
Students’ score =            x100 
             Max score 



 
VOCABULARY 
 
Brewed : Seduh    Salt   : Garam 

Add  : Tambah   pepper   : Lada 

Stir  : Aduk    Shredded cheese : Keju Parut 

Squeeze : Peras    Crack   : Pecahkan 

Pour  :Tuang    Bowl   : Mangkuk 

Until  :Sampai/Hingga  Heat   :  Panaskan 

Slices  :Irisan    Cook   : Masak 

Surface : Permukaan   Half   : Setengah 

Put  : Taruh     

Antonym     Synonym  

Long – Short     Begin - Start 

Close – Open      Easy - Simple 

Cold – Hot      Beautiful - Elegant 

Child – Adult      Huge - Big 

Young – Small    End - Stop 

Alaways - Never     Begin - Start     

 
 
PROCEDURE TEXT 

How To Make Ice Lemon Tea 

Ingredients:  

• 1 bag of Teabag 
• 2 pieces of Lemon Orange 
• 2 tsp of sugar 
• 6 Ice Cubes 
• 50 ml of hot water 
• 150 ml of cold water 

 

 



Steps: 

1. Brewed Tea bag in 50 ml of hot water. 
2. Add sugar, and then stir until evenly distributed. 
3. Squeeze the lemon. Then, pour lemon juice into the tea. 
4. Add ice cubes and add 150 ml of cold water. 
5. Stir until the lemon juice mixes with the tea. 
6. Add lemon slices as decoration. 
7. Ice Lemon Tea is ready to be served. 

 
How to Make an Omelet 

Ingredients  : 
• 2 eggs 
• Salt 
• Pepper 
• Butter 
• Shredded cheese and chopped sausage (optional) 

How to make:  

• Crack two eggs into a bowl. 
• Add some salt and pepper. 
• Stir for a while 
• Heat some butter over a frying pan. 
• Pour in the egg mixture and cook it in medium heat. 
• Add some sredded cheese and chopped sausage on the top. 
• When top suface of eggs is thickened, fold the omelet in half. 
• Put it on a plate and your breakfast is ready. 

  



 
PRE-TEST AND POST TEST 

 
 
Name  :  
Class  :   
School  : 

 
I. Choose the correct answer from the questions bellow! 

Read the following text to answer questions number 1 to 7 
How To Make Ice Lemon Tea 

Ingredients:  

- 1 bag of Teabag 
- 2 pieces of Lemon Orange 
- 2 tsp of sugar 
- 6 Ice Cubes 
- 50 ml of hot water 
- 150 ml of cold water 

Steps: 

1. Brewed Tea bag in 50 ml of hot water. 
2. Add sugar, and then stir until evenly distributed. 
3. Squeeze the lemon. Then, pour lemon juice into the tea. 
4. Add ice cubes and add 150 ml of cold water. 
5. Stir until the lemon juice mixes with the tea. 
6. Add lemon slices as decoration. 
7. Ice Lemon Tea is ready to be served. 

 

1. What is the meaning of word “ brewed” in first step? 
a. Mengaduk  c. Larutkan  
b. Seduh    d. Peras  
 

2. What is the meaning of word “squeeze” in the third step? 
a. mengaduk   c. Larutkan  
b. Seduh    d. Peras  

 
3. What is the meaning of word “ stir” in the fifth step? 

a. mengaduk   c. Larutkan  
b. Seduh    d. Peras  

 



4. What is the correct translate from sentence “stir until evenly distributed” ? 
a. Tuangkan jus lemon ke dalam teh  c. Aduk hingga semua merata  
b. Es lemon teh siap disajikan   d. Tambahkan gula dan es 

batu 
 

5. What is the correct translate from sentence “pour lemon juice into the 
tea”? 

a. Tuangkan jus lemon ke dalam teh  c. Aduk hingga semua merata  
b. Es lemon teh siap disajikan   d. Tambahkan gula dan es 

batu 
 

6. What is the best meaning from the fifth step? 
a. Campurkan air dengan jus lemon 
b. Aduk sampai jus lemon bercampur dengan teh. 
c. Tambahkan irisan lemon sebagai hiasan 
d. Aduk hingga semua merata. 

 
7. What is the best meaning from the sixth step? 
a. Campurkan air dengan jus lemon 
b. Aduk sampai jus lemon bercampur dengan teh. 
c. Tambahkan irisan lemon sebagai hiasan 
d. Aduk hingga semua merata 

 
8. Antonym from Long is... 

a. High  c. Short 
b. Tall  d. Fat 

 
9. Antonym from young is .... 
a. Big  c. Small 
b. Old  d. High  

 
10. Antonym from always  is ... 
a. Never  c. After 
b. Ever   d. Before 

 
11. Synonym from Easy is...  
a. Hard  c. Difficult 
b. Easy  d. Simple 

 
12. synonym from begin is .... 
a. Stop  c. Slow 
b. Start   d.  Fast 

 
13. synonym from huge is 
a. Mini  c. Small 
b. Tall  d. Big 

 



  
II. Match the words below with their meaning! 

How to Make an Omelet 
Ingredients  : 

- 2 eggs 
- Salt 
- Pepper 
- Butter 
- Shredded cheese and chopped sausage (optional) 

How to make:  

1. Crack two eggs into a bowl. 
2. Add some salt and pepper. 
3. Stir for a while 
4. Heat some butter over a frying pan. 
5. Pour in the egg mixture and cook it in medium heat. 
6. Add some sredded cheese and chopped sausage on the top. 
7. When top suface of eggs is thickened, fold the omelet in half. 
8. Put it on a plate and your breakfast is ready. 

 
1. Pepper   - Garam 

2. Crack    - Pecahkan 

3. Salt    - Panaskan 

4. Stir    - Menuangkan  

5. Heat    - Lada 

6. Frying pan   - Keju Parut 

7. Pour    - Lipat 

8. Mixture   - Menebal 

9. Sredded cheese  - Campuran 

10. Thickened   - Letakkan 

11. Fold    -  Penggorengan  

12. Put    - Mengaduk  

 
  



 
 

The Tabulation Data of Students Pre-test and Post-test Scores in Control 
class 

 
 

No Name Score of Pre-test Score of Post-test 
1 AS 24 40 
2 AH 56 80 
3 AN 32 64 
4 CM 36 56 
5 DMS 56 72 
6 FA 24 28 
7 HL 48 56 
8 MT 28 28 
9 MW 12 20 
10 MZ 20 20 
11 MM 56 60 
12 NH 52 60 
13 NS 64 80 
14 NN 24 32 
15 RPB 20 36 
16 RD 24 20 
17 RPA 64 76 
18 RA 28 32 
19 RAH 36 32 
20 RA 52 56 
21 SMJ 24 28 
22 SB 20 28 
23 SA 56 72 
24 SMD 56 72 
25 SDU 24 24 
26 TMS 32 14 
27 ZF 24 28 
 Mean Score 36,74 44,96 

 
  



 
The Tabulation Data os students Pre-test and Post-test Scores in 

Experimental class 
 

 No Name Score of Pre-test Score of Post-test 
1 AR 40 96 
2 DES  48 88 
3 DR 36 76 
4 HAR 48 84 
5 MAR 32 76 
6 MRK  40 88 
7 MF 28 80 
8 MI  20 88 
9 MR 36 76 
10 MP  32 96 
11 MF 48 100 
12 NB 52 100 
13 OL 16 76 
14 RN 24 76 
15 RG 56 100 
16 RF 24 72 
17 RYA 28 84 
18 RA 40 76 
19 SZ 32 92 
20 SA 36 80 
21 TMR 24 96 
22 URB 36 92 
23 TF 52 80 
24 WN 28 88 
25 YH 32 88 
26 ZB 24 96 

 Mean Score 35,08 86,31 
 

 
  



 
QUESTIONNAIRE 

 
Name  : 
Class  : 
School  : 
Instruction  
Questionnaire ini bertujuan untuk melihat respon siswa setelah penerapan metode 
Communicative language teaching (CLT) dalam meningkatkan kosakata siswa. 
Anda dapat memberikan tanda centang (√) atau tanda silang (x) pada salah satu 
jawaban yang tersedia. Hanya satu jawaban untuk setiap pertanyaan. Pada setiap 
pertanyaan terdapat lima jawaban yang mengacu pada Skala likert, yaitu: Sangat 
Setuju (1), Setuju (2), Netral (3), Tidak Setuju (4), Sangat Tidak Setuju (5).  
Siswa diminta untuk mengisi Questionnaire ini dengan sebenar-benarnya. 
 
NO Questions 1 2 3 4 5 
1 Belajar Bahasa Inggris itu penting.      

2 Menurut saya belajar Bahasa Inggris 
menyenangkan.  

     

3 Dalam belajar Bahasa Inggris, kosakata itu 
sangat penting 

     

4 Menurut saya, metode CLT sangat tepat yang 
diterapkan oleh guru dalam meningkatkan 
kemampuan bahasa Inggris saya. 

     

5 Metode CLT sangat efektif digunakan dalam 
membantu meningkatkan kosakata siswa.  

     

6 Penerapan metode CLT membantu saya dalam 
memahami makna kosakata.  

     

7 Setelah penerapan metode CLT, saya lebih aktif 
dalam menggunakan banyak kosakata baru 
dalam berinteraksi dengan teman.  

     

8 Menurut saya, metode CLT memotivasikan saya 
dalam belajar Bahasa Inggris 

     

9 Saya setuju jika guru menggunakan metode CLT 
untuk meningkatkan kosakata siswa.  

     

10 Saya sangat tertarik, jika guru menerapkan 
metode CLT dalam pengajaran.  

     

 
 
 
 



 
 

 
 
 
 












