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ABSTRACT 

Grammar plays a salient role in preserving meaning construction of English texts, 

recount text in specific. Error, either locally or globally, may occur in the use of 

English by both native and non-native speakers. Therefore, this study aims at 

finding empirical evidence of the most common types of grammatical errors and 

sources of errors in recount texts written by the first year students of SMAS Babul 

Maghfirah, Aceh Besar. The subject of study was students’ personal writing 

documents of recount texts about their life experience. The students’ recount texts 

were analyzed by referring to Betty S. Azar classification and Richard theory on 

sources of errors. The findings showed that the total number of error is 436 errors. 

The two frequent types of grammatical errors were Verb Tense which was shown 

through 117 errors or 27% out of 436 errors, followed by Word Choice which 

appeared in 48 times. Regarding the sources of errors, the three sources of errors 

that are suggested by Richard are revealed in students recount texts. The major 

source of error was Intralingual Error in which its number is 197 errors. 

Interference Error and Developmental Error emerged in 126 and 123 errors 

respectively. Furthermore, the findings suggested that the teachers apply 

appropriate techniques and strategies in teaching recount texts which focus on 

past tense and language features of the text in order to reduce the possible errors 

to be made by the students.  
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CHAPTER I 

INTRODUCTION 

A.  Background of Study 

In Indonesia, English has been taught for students as a foreign language 

since they are at basic level of education. According to Curriculum of 2013, 

English is learnt by students since they are in class seventh. When students learn 

English they focus on mastering four macro skills of English; they are listening, 

speaking, reading and writing. Listening and reading are receptive skills while 

speaking and writing are productive skills. Among those four, writing is 

considered as the toughest skill.  

As a productive skill, writing is not like speaking or other receptive 

skills. Writing skill not only need a lot of vocabulary in composing a paragraph, 

but also correct grammars, apart from other writing’s rules, in order to be 

comprehensible. Therefore, composing a paragraph in writing activity takes a lot 

of times. As Harmer (2004) states that writing and speaking are totally different, 

in writing students have a lot of times to think about the idea as opposed to what 

they do in oral activities. Students can think what comes across their minds and 

consult to dictionaries and book references. But, to express the ideas in process of 

writing are the most difficult skill to be mastered by students.  

In the context of second language (L2) or foreign language (EFL) 

learning, the difficulty of writing does not only lie in creating and organizing the 

idea, but also in translating the idea into readable writing. Richard and Renandya 
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(2002) explain that mastering writing skill is the most difficult for L2 learners. 

Learners have to get involved on higher level skills of planning and organizing as 

well as lower level skills of spelling, punctuation, word choices and so on. The 

different elements found between two languages are considered as the main 

problem. This leads students to make grammatical errors in process of writing 

because most of students tend to translate their ideas from L1 to L2.  

According to Richard (1974) there are three categories of errors. L2 

learners often misuse the element of a language when they speak another 

language. This is what is called interference errors. Also, they make intralingual 

errors when generalizing characteristic of learning rules, for examples a general 

plural form of a noun in English is by adding –s or –es as the suffix. Last, L2 

learners whose basic knowledge is limited try creating hypothesis of second 

language they learn. Such an error is what comes to be known as developmental 

errors. These three sources of errors are frequently made by senior high school 

students when writing some kinds of text obliged by the curriculum, recount text 

in particular.  

Recount text is a text retelling past event. It begins by telling the readers 

who was involved, what happened, where it took place and when it happened. 

This text aims to list and describe past experiences by retelling events in which 

they happened chronologically. In order to achieve its aim the text should be 

written through a different set of stages. The earliest stage is orientation which let 

the readers know about the background of the event including who, when, where 

and why. The next one is sequence event which refers to identifying and 
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describing chronological order. The last stage is conclusion in which the writer 

concludes comments expressing a personal opinion regarding the events described 

(Derewianka, 2004). 

In process of writing recount text students should be aware of and 

understand about the language features of recount text. Since recount text retells 

about past experiences, the text must use past tense such as simple past, past 

perfect, past continuous, and past perfect continuous tense. To describe events the 

verbs used are made of verbs (action words) and adverbs which describe and more 

details to verbs. And to describe events in chronological order students should use 

next, later, when, after, before, first and etc. 

There are some problems faced by students in writing recount text. 

Karani in Marda (2013) says that the grammatical error is the most serious 

problem made by high school students in writing recount text. It comes up when 

students apply past tense with regular and irregular verbs. The organization of the 

text may also cause difficulty to students particularly in composing coherent and 

cohesive texts. Other problems come up in the part of content, vocabulary and 

spelling. This happens when students demonstrate to the main ideas, to care of 

diction and to concern on mechanism and punctuation. Additionally, the writer 

ever once experienced finding such a problem when he was in PPL (internship or 

field program) program at a private school in Aceh Besar. Such a writing problem 

emerged seemingly due to total differences those two languages have in term of 

sentence forms. 
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A number of grammatical analysis studies have been performed to 

analyze grammatical errors phenomena in writing. First, a study entitled 

“Grammatical errors Analysis in Students’ Recount Text (The Case of Twelfth 

Year Student of SMAN 1 Slawi, Tegal in the Academic Year 2006/2007)” was 

performed by Tony Haryanto, a student of Language and Art Faculty Semarang 

State University. In his study the writer found that the total number of errors is 

235 in which the most common errors in form of verbs. Another previous study 

was conducted by Fajariani Emmaryana, a student of Tarbiyah and Teacher’s 

Training Faculty of Syarif Hidayatullah State Islamic University on the title “An 

Analysis of Grammatical Errors in Students’ Writings (A Case Study of First Year 

Students of SMAN Cidegud Bogor)”. The results show that 90% of students made 

errors in capitalization and punctuation.  

Despites similarities that this study shares with the previous studies, there 

are still differences. The present study uses Betty S. Azar’s classification to 

classify types of errors in students’ writing recount texts. Besides, the writer also 

uses Richard’s theory to identify sources of errors. The Richard’s theory consists 

of three sources; they are Interference Error, Intralingual Error, and 

Developmental Error.  

The above explanation and the previous studies lead the writer to conduct 

a research in analyzing students’ grammatical errors in writing recount texts. The 

writer would like to carry out his research under the title “An Analysis of 

Students’ Grammatical Errors in Writing Recount Texts” (A Study at SMA 

Swasta Babul Maghfirah Aceh Besar). 
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B. Research Question 

Based on explanation above, the writer in his research formulates the 

research question as follow: 

1. What are the most common types of grammatical errors made by the 

students in writing recount texts? 

2. What are the sources of errors in the students’ recount text writings? 

C. Objective of Study 

Based on research questions above, the objectives of study can be stated 

as follow: 

1. To find out the most common types of grammatical errors made by 

students in writing recount texts. 

2. To identify the sources of errors in students recount text writings.  

D. The Significance of Study 

The significance of this study can be classified into two parts, for the 

teachers and the students. For the teachers, by reading the results of this study 

they can find new method to anticipate the students’ errors in writing and improve 

their teaching ability. For the students, they can improve their ability in writing 

recount text by raising their self-awareness of errors.  
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E. Terminology  

1. Grammatical Error 

Grammar is regarded as a whole system and structure of a language. It 

consists of syntax, morphology and sometimes also phonology and semantic 

(Oxford Dictionary). Larsen-Freman (1997) in Hsu (2013) indicate that grammar 

covers three domain that are morphology (form), syntax (meaning) and 

pragmatics (use). At the same time, errors refer to systematic errors which often 

occur in second language learning (Brown, 2000).  

Grammatical error in this study is defined as inaccurate forms, semantic 

meanings and use. In the same vein, Burt and Kiparsky (1972) state that 

grammatical errors belong to local errors and global errors. The local errors 

denote linguistic errors such as morphological, lexical, syntactic and orthographic. 

The second one deals with communicative errors where L2 learners misinterpret 

conversional messages.  

2. Recount Text 

According to Derewianka (2000) recount text is a text retelling about 

events or experiences in past chronologically based on sequence of events. The 

purpose of the text is to give information or to entertain the readers. The text has 

three generic structures. The first one is orientation in which the writer introduces 

the participants, place and time. The next one is sequence of events which refer to 

identifying and describing chronological order. The last one is conclusion which 

the writer states personal comments of the story. She also adds that recount text is 
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divided into five types, they are; personal recount, factual recount, imaginative or 

literative recount, procedural recount and biographical recount.  

Based on the curriculum, recount text is taught to student at the first year 

of senior school with the basic competences stated as follow; 4.2.expressing the 

meaning of short monolog recount text in daily life, 5.2.responding the meaning 

and rhetoric steps of recount text and 6.2.expressing the meaning and rhetoric 

steps of recount text (Kemendikbud, 2014).  

To avoid misunderstanding in identifying the problem, the writer has to 

determine the limitation on the study. He limits the study only on students’ 

writing personal recount texts that refer to teaching materials of the high school 

curriculum.  
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CHAPTER II 

LITERATURE REVIEW 

To support this study, the literature review is set up in this chapter by 

reviewing important theories on error analysis which covers its definition, the 

distinction between error and mistake, grammatical errors, types of grammatical 

errors and sources of errors. The writer also explains about writing recount text 

that includes the definition of writing, the purpose of writing, recount text, types 

of recount text and the language features of recount text.  

 

A. Definition of Error Analysis 

Error Analysis (EA) is a branch of applied linguistics that appeared in the 

late sixties to replace the recent applied linguistic theory; Contrastive Analysis 

(CA). CA is based on one of structuralism and behaviorism theories of second 

language acquisition which gained popularity in the 1950s and 1960s. The main 

focus of CA was on comparing the mother language and the target language in 

order to predict and explain the errors made by students in learning the target 

language. The aspects compared in CA are morphological system, phonological 

system, syntax and lexical meaning of the two languages. But in the last 60s CA 

was lasted by behaviorist theory after considering the second language acquisition 

as new sets of habit and transferring the learners‟ native language as the basic 

process of second language learners. Therefore, EA achieved considerable 

popularity in 1970s replacing CA (Erdogan, 2005). 
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Erdogan (2005) adds that Error Analysis (EA) demonstrates that learners‟ 

errors were not merely because of learners‟ native language but also they reflected 

some universal learning strategies in learning the target language. EA deals with 

learners‟ performance in terms of cognitive process. Learners make the use of 

recognizing and coding the input they receive from the target language. Therefore, 

the main focus of EA is on the evidence that learners‟ errors provide with 

understanding of underlying process of second language acquisition.  

To make readers understand more about EA, some experts describe that 

error analysis is the study of process of determining incident, nature, causes and 

consequences of language errors, particularly in learning the second or foreign 

language. Error analysis study can analyze some points such as finding out how 

well someone knows the target language, finding out how a person learns a target 

language and getting information about common difficulties in the target language 

learning. In addition, errors analysis study is also used to analyze errors and 

possible source of errors that students made in learning the target language. 

(Brown, 2000; James, 1998; Richard; 1973)  

. 

B. The Distinction between Error and Mistake 

Errors and mistake are two different terms. Often, people misuse the term 

error and mistake in describing students‟ performance in learning the target 

language, both in speaking and in writing. The different system of languages 

could make students create errors and mistakes. Furthermore, it is essential to 

make a distinction between the errors and mistakes to avoid the misunderstanding.  
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Brown (2000) suggests that distinguishing errors and mistakes can 

appropriately analyze learners‟ L2 learning performance. Mourtaga (2004) points 

out that errors and mistakes are different from each other because an error cannot 

be self-corrected and is caused by a learner‟s inadequate knowledge of the target 

language whereas a mistake can be self-corrected. Gas and Selinker (2001) 

explains that a mistake can be self-centered, but an error refers to systematic 

errors which often occur in second language learning. 

Errors cannot be self-corrected by learners because they occur repeatedly, 

until further relevant input (implicit or explicit) has been provided and converted 

into the learners. It means that the learners need further relevant learning about the 

target language before they can be self-corrected. Norrish (1987) defines the 

errors as “a systematic deviation” which can be interpreted as the deviation which 

happens repeatedly. 

A mistake is also a deviation of norms of languages but is not systematic. 

It means that a mistake is inconsistent deviation; learners sometimes get right but 

sometimes wrong. However, according to Yuksel (2007) mistakes are not a result 

of a deficiency in competence. They can be considered by the slip of tongue, 

fatigue, carelessness or other aspects of performance both in writing and in 

speaking.  

From the definitions above, it can be concluded that an error is made by a 

learner because of the lack of competence or knowledge of the target language. 

This happens repeatedly until the relevant input has been provided. Meanwhile, a 

mistake is not a result of deficiency in competence but is made by a learner 
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because he does not apply the rules of the target language that he actually has 

learnt due to some accidental factors like slip of tongue, fatigue and etc.  

 

C. Grammatical Error 

Grammar is regarded as a whole system and structure of a language. It 

consists of syntax, morphology, phonology and also semantic (Oxford 

Dictionary). Penny (1996) says that grammar sometimes is defined as a group of 

words that put together to create an ideal sentence. This is done by using or 

applying a set of rules that can generate a grammatical utterance of a language. 

Harmer (2001: 12) defines grammar as the description of the ways in which 

words can change their forms and can be combined into sentences in that 

language. In the same vein, Larsen and Freeman (1997, as cited in Hsu, 2013) 

indicate that grammar covers three domains of a language; that are morpho-

syntax (form and meaning) and pragmatics (use in social context). A specific part 

of grammar is often called “structure”. Tenses, plural nouns, comparison of 

adjectives and others are examples of structure in English.  

Grammar does not only affect how units of language are combined in 

order to create a good look of a sentence, but also affects their meanings. In 

addition, Penny says that the meaning of a grammatical structure may be quite 

difficult to teach. It is simple to explain that adding –s in the end of a noun 

indicates the plural, more than one item. This case is relevant to some other 

languages. But in other cases, teachers will find some difficulty in explaining 

some grammatical structures to learners because some other languages do not 

have the same structure such as preset perfect (I have gone) or past tense (I went). 
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Having known the definition of grammar, it is not hard to say that 

grammar is quite useful and important in learning a language. People learn how to 

construct a good message to others based on the rules they have known. The use 

of incorrect grammar in writing or reading can make readers misunderstand the 

message. This case is considered as errors in grammar, which is often caused by 

the lack of students‟ competence about the application of grammar rules. Thus, it 

can be concluded that grammatical errors are defined as inaccurate forms, 

semantic meanings and use of a language, particularly in English. In addition, 

grammatical errors are also classified into local error and global errors. The first 

denotes linguistic errors such as morphological, lexical, syntactic and 

orthographic, while the later deals with communicative errors where L2 learners 

misinterpret conversational messages (Burt and Kiparsky, 1972).  

 

D. Types of Grammatical Errors 

Grammar is an essential source of information since communication could 

be chaotic without grammar. However, errors cannot be avoided in learning 

process, especially in second language or foreign language class. Classifying 

errors into several categories is an important step in conducting an error analysis. 

Various classifications of errors have been proposed. James (1998) classifies the 

types of errors into two classification; linguistic category classification and 

structure surface taxonomy.  

1. Linguistic Category Classification 

This type of taxonomy specifies errors in terms of linguistic categories and 

in terms of where the error is located in the overall system of the target language. 
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First, it indicates at what level of language the error is located: in phonology, 

grammar, lexis, text or discourse and if it is at grammar level. Some possibilities 

they list are: the auxiliary system and passive sentence complements. Second, 

after establishing the level of the error for example it is the grammar error, it is 

important to determine the class of errors in grammar such as noun, verb, 

adjective, adverb, preposition, conjunction, or determiner. This class of errors is 

what called as the types of grammatical errors. (James, 1998; Tono, 2005). 

2. The Surface Structure Taxonomy 

 This is the second type of descriptive taxonomy first proposed by Dulay, 

Burt and Krashen (1982). Many researchers (e.g., Dulay et al., 1982; Ellis & 

Barkhuizen, 2005; James, 1998; Kaeoluan, 2009) describe this taxonomy as being 

based on how learners alter surface structures of the language when they use it 

incorrectly. Dulay et al. (1982, as cited in Sompong, 2015) state that errors can 

occur because of change in surface structure in specific and systematic ways. 

Based on this taxonomy, four categories were proposed to explain how sentences 

derivate from the correct forms because the learners change the surface structure. 

 Omission is indicated by the absence of certain item that must appear in 

sentences. This usually happens in the early stages of second language 

acquisition, for example my sister very pretty (omitted is). Addition is indicated by 

the presence of an „unwanted‟ item in sentences. The unwanted items do not 

appear in a well-formed utterance. This happens when the learners overuse certain 

grammatical rules of the target language, for example he didn’t to come (added 

to). Misinformation is the use of wrong forms of certain morphemes or structures, 
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for example me don’t like (I don‟t like). The last, misordering is indicated by the 

incorrect placement of certain morphemes, for example He every time come late 

home (correction: He comes late every time).  

 Despite the two classifications of grammatical errors above, in this study 

the writer suggests another classification of grammatical errors based on Betty S. 

Azar. This classification is the one employed in this study. Azar (1989) classifies 

the type of grammatical errors into thirteen categories; Singular-plural (He have 

been here for six months), Word Form (I saw a beauty picture), Word Choice (she 

got on taxi), Verb Tense (he is here since June), Add a Word (I want go to zoo), 

Omit a Word (she entered to the university), Word Order (I saw five times that 

movie), Incomplete Sentence (I went to bed. Because I was tired), Spelling (an 

accident occurred). Punctuation (what did he say.), Capitalization (I am studying 

english), Article (I had a accident), Meaning not Clear (he borrowed some smoke) 

and Run-on Sentence (my roommate was sleeping, we didn’t want to wake her 

up).  

 

E. Sources of Errors 

 It is quite important to understand about the sources of errors in order to 

identify the students‟ problems in writing, particularly in writing recount texts. 

Brown (2000) divides the sources of errors into four categories; Interlingual 

transfer, Intralingual transfer, Context of learning and Communication strategy. 

Before learners become familiar with the systematic of second language (L2) they 

tend to use the linguistic system of first language. The negative effect of this 

situation is known as Interlingual Transfer. The second is what called Intralingual 



15 
 

 
 

Transfer is the negative effect of the second language itself. Learners misuse over 

generalization in the second language.  

Next, Context of Learning refers to the situation of classroom or social 

situation and the teaching material. In the classroom context the teacher and the 

text-book can lead the learners to make faulty hypothesis about the second 

language. It means the learners get wrong hypothesis from the teacher and text-

book transfer. The last one refers to learning style. The use of some techniques in 

transferring messages can lead the learners to make errors in second language. 

Such an errors is what come to be known as communicating strategy 

Similar to Brown‟s theory, James (1998) also has the same explanation 

about the sources of errors in second language learning, but he uses different 

terms in classification. He classifies the sources of errors into mother language 

influence, target language cause, communication strategy based-errors and 

induced errors. Besides the term “sources of errors”, there is also an expert who 

used the term “causes of errors”. Norrish (1987, as cited in Emmaryana, 2010) 

classifies the causes of errors in the second language acquisition into three points, 

carelessness, first language interference and translation. The first one closely 

relates to the lack motivation of learners. It does not always mean that they lose 

the interest. Sometimes, the materials and learning strategies do not suit them. 

When learners try to learn the new one (second language) the old one (first 

language) will interfere the target language. This error denotes as first language 

interference. In the case of translation learners tend to translate a message or a 
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sentence into the target language word by word. Mostly, this becomes the 

common causes of errors for high school students. 

In other words, Richards (1974: 124) says: 

 “The sources of errors in studying a language might be derived from the 

interference of the learners‟ mother tongue and the general characteristics 

of the rule learning. The errors that are caused by the general 

characteristics of the rule learning are also called the intralanguage 

errors. And the errors caused by the interference of the learners‟ mother 

tongue are called the interlanguage errors.” 

Based on his explanation, it can be summed up that errors are classified 

into three categories. Interference Error denotes the results of using the elements 

of first language (L1) while speaking or writing the second language. For 

example, learners use the elements of Bahasa while speaking or writing in 

English. In this case, the interference errors occur because Bahasa and English 

have different linguistic system, for an example students say “my age now 15 year 

old” instead of “my age is 15 years old” or “I am 15 years old”  

Intralingual Error demonstrates the general characteristics of learning 

rules in the second language acquisition. Its origin is found within the structure of 

English itself and through reference to the strategy by which a second language is 

acquired and taught. Furthermore, Richard (1970) divides the intralingual errors 

into 4 subdivisions. The first is overgeneralization error; learners create a deviant 

structure on the basis of other structures in the target language such as “he can 

sings” where English allows “he can sing” and “he sings”.  The second is 

Ignorance of rule restrictions; learners apply rules to context where they are not 

applicable, such as “he made me to go rest" through extension of the pattern "he 

asked/wanted me to go". The third is Incomplete application of rules; learners fail 
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to use a fully developed structure, such as "you like to sing?" in place of "do you 

like to sing?". (Richard, 1971as cited in Heydari and Bagheri, 2012). 

In addition to the wide range of intralingual errors which have to do with 

faulty rules learning at various levels, there is a class of Developmental Error 

which derives from faulty comprehension of distinction in the target language. 

Developmental error illustrates learners attempt to build up hypotheses about the 

English language from their limited experience of it in the classroom or text-book. 

There are sometimes due to poor gradation of teaching items. The form was, for 

example, may be interpreted as a marker of past tense and the form is may be 

understood to be a marker of the present tense. Based on this limited knowledge 

the student tries to create a hypothesis by writing “one day it was happened” and 

“He is speaks French”. One another example comes up in the use of synonym 

words such as very and too. These two words are different in the context of use, 

but from the viewpoint of a student who has limited experience, they have the 

same meaning (Richard, 1970; Scope, 1969) 

However, in this study the writer uses Richard‟s theory that consist of 

three sources of error classification to identify students‟ errors in writing recount 

texts because the classification corresponds to the context of the data. 

 

F. Writing 

Writing is one of four macro skills beside listening, speaking and reading. 

Among those four, writing is considered as the most difficult skill to be mastered 

by learners. It needs well knowledge and hard thinking when learners produce 

words, sentences or paragraphs with correct grammars. Still, it takes study and 
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practice to develop this skill, both for native learners and foreign learners. Thus, 

it is essential to understand that writing is not a product; it is a process (Oshima 

and Hogne, 1991).  

There are many definitions of writing. Hornsby (1987) defines the writing 

as the process of making a letter or the symbol on the surface. It means that 

writing is a representation of a language in textual medium through the use of a 

set of signs or symbols. Writing is also defined as an act of the mind by which the 

writers create the meaning. It means that writing is the creating of meaning from 

one‟s own intellectual and linguistic resources and activity, rather than the 

copying of someone else‟s text, or the use of prepared lists of words to create 

sentences or stories (Sarah, 1987). 

In other words, Raymond (1987) states that: 

“Writing is more than a medium of communication. It is a way of 

remembering and a way of thinking as well. Write makes words 

permanent, and thus expands the collective memory of human beings 

from the relatively small store that we can remember and pass on orally to 

the infinite capacity of a modern library” 

Based on his explanation, it can be understood that writing is a process of 

remembering, thinking and storing the memory in form of words. In the same 

way, Brown (1998) states that writing is essential to human life and it is 

communicative activity that transfer information and connect people together. 

Writing skill for foreign learners is the most challenging activity. It is the complex 

skill that involves knowledge, concepts and writing‟s rules. Moreover, it can be 

summed that writing can develop human‟s life by giving information or providing 
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the idea. Sometimes, spoken language can be forgotten by people, written 

language makes it permanent over the time.  

 

G. The Purpose of Writing 

In written language there are many genres of writing such as novels, 

newspapers, biography, essays, reports, stories, scripts, poems, journals, articles, 

reviews and many others. Those all have the basic purpose of getting idea from 

one mind to another. Penny (1991) says that to express the idea and convey the 

messages to the reader is the primary purpose of writing. Diestch (2003) states 

that the general purpose of writing are to inform, to persuade, to entertain and to 

express, while the specific purpose is to answer the certain need of a writing.  

Miller (2006) describes the purpose of writing into some points. The first 

purpose is to understand experiences in which the meaning is to find the truth that 

is conviently comes across the writer‟s mind. This purpose often leads to create a 

new perception. The second one is to report information which refers to giving or 

providing information to readers. This is arranged in pattern in order to make it 

sense. Thirdly, to explain information means that the writer analyzes or classifies 

information, examines causes and consequences and defines concepts by 

distinguishing them from others.  

The fourth one is to evaluate something by determining benefit, important 

and worth. The writer should be able to determine the quality of what he judges, 

and to make sure that the writer is credential to the subject. Fifth, to analyze 

images and text which refer to analyze the certain images and text in order to 

increase readers‟ understanding about the subject. The next purpose is to 
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persuade, inspire and amuse others. This purpose relates to how the writer 

influences readers through writing. The last one is to experiment with form which 

refers to invent something then document it through writing. .  

Based on the above description, it can be summed up that the primary 

purpose of the writing is to express the ideas. The ideas can be transferred in 

form of written activity in various kinds of writing.  

 

H. Recount Text 

1. Definition of Recount Text 

According to School Based Curriculum or KTSP (2004), recount text is 

one of types of text that obliged by the curriculum in Indonesia high school. This 

text is close to students‟ life because the text comes from the life experiences. 

Student cannot hard to think about the idea before writing. Anderson and 

Anderson (1997) say that both speaking and writing that happen in the past called 

recount.  

According to Derewianka (2000) recount text is a text retelling about 

events or experiences in past chronologically based on sequence of events. The 

purpose of the text is to give information or to entertain the readers. He adds that 

recount is almost similar to narrative. The difference between recount and 

narrative is in schematic structure of the paragraph. There is a complication part in 

body of narrative, while recount focuses on the series of events that happen in 

participants. The events are written chronologically based on the time and place. 

Meanwhile, narrative consists of complication that has problem and climax and 

the story ended by problem solving.  
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According to Dody et.al. (2008), the generic structure of recount consists 

of three parts; 

(1) Orientation: introduces participants, place and time. This provides all 

information about the background. 5W question is often used to give 

the systematic information to the readers. 

(2) Sequence of events: refers to identifying and describing the sequence 

of events based on chronological order (time and place it occurred) 

(3) Reorientation: concludes comments expressing a personal opinion 

regarding the events described. 

2. Types of Recount Text 

According to Derewianka (2004) recount text is divided into five types; 

they are personal recount, factual recount, imaginative recount, procedural recount 

and biographical recount.  

(1) Personal recount is retelling an event that the writer was personally 

involved in, for example, personal experience, personal letter, diary, 

entries and postcard.  

(2) Factual recount is concerned with recalling events accurately. The 

language used is precise, factual and detailed in order the readers to 

gain the complete picture of the event. The examples of this type of 

text are accident, structured research, new recording and police report. 

(3) Imaginative recount entertains the readers by retelling the event of 

imaginary world such as fiction. 
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(4) Procedural recount tells the readers a set of steps taken in completing 

a task or procedure. 

(5) Biographical recount tells the story of a person„s life by using a third 

person narrator (He, She, and They). 

Based on the explanation of types of recount text, the writer uses personal 

recount text in his study. 

3. The Languages Features of Recount Text  

The language features has significant role to help the readers in getting the 

point of the story.  Derewianka (2004) explains that recount text usually includes 

the following language features; 

(1) Proper noun: to identify those who get involved in the story, such as I, 

Anna, Jakarta, Baiturrahman Mosque, The President and etc. 

(2) Descriptive word: to give more details about the person, time, place, 

setting and the plot of story, such as hairy man, run quickly, large 

place, etc. 

(3) Past tense: it is used to tell past event, such as walked, went, came, 

etc. 

(4) The word of order: to show the order of event, such as first, second, 

then, firstly, finally, etc.  
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CHAPTER III 

RESEACH METHODOLOGY 

Research methodology deals with how the research questions proposed 

in the first chapter are processed with a particular method. Therefore, in this 

chapter the writer discusses about the time and place of the research, research 

method, research subject, research procedure and the technique of data analysis. 

 

A. Time and Place of the Research 

The writer conducted the research on May 01, 2016 and May 08, 2016 at 

SMAS Babul Maghfirah which is located in Desa Cot Keu-eung, Kuta Baro, Aceh 

Besar. There were two meetings in conducting this research. The first meeting 

was to collect students’ assignment sheets (writing recount texts) from the English 

teacher of the class. Later, the writer checked the texts and circled incorrect words 

or sentences of the texts. The second meeting was to return the sheets (recount 

texts) to students in the classroom. Students were commanded to revise the words 

or sentences in the classroom that were circled by the writer. This procedure was 

applied by the writer to distinguish between errors and mistakes. The words and 

sentences that were not able to be revised are considered as the errors.  

 

B. Research Method 

Error analysis is considered as qualitative research. Qualitative research is 

an inquiry approach useful for exploring and understanding a central 

phenomenon. To learn about this phenomenon, the inquirer asks participants 
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broad and general questions, collects the detailed views of participants in the form 

of words or images, and analyzes the information for description and themes. 

From this data the researcher interpret the meaning of information, drawing on 

personal reflection and past research. The final report is flexible, and it displays 

the researcher’s biases and thought (Cresswell, 2008).  

Moleong (2013) adds that qualitative research aims to understand 

something specifically, not always looking for the cause and effect of something, 

and to deepen comprehension about something that is being studied. In 

interpreting the findings of qualitative research the writer employs descriptive 

analysis design. It is a study which gives a picture or description of a situation 

without giving a certain treatment (Kountur, 2008).  

 

C. Research Subject 

The first year students of SMAS Babul Maghfirah, Aceh Besar are divided 

into two classes (A and B). The writer took one of the two classes to collect the 

data using purposive sampling. It is used for specific purpose to generate a more 

efficient non-probability sample in term of monetary and/or time resources 

(Teddlie and Yu, 2007). The standard used in choosing group of participants is 

whether they are “information rich” for the research (Patton, 2002, as cited in 

Creswell, 2008). The “information rich” means that participants where data are 

collected have information that the writer needs for the research. In this case, the 

writer collected the data from class A. Based on the writer’s observation and the 

interview with the teacher show that students of class A have abilities to write 

recount texts based their own experiences to be analyzed by the writer.  
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However, the subject of this research is document which means students’ 

assignment sheets (recount texts). According to Creswell (2008) document 

consists of public and private document, which can include newspaper, journals, 

letters, notes, personal writing and others. These sources provide valuable 

information in helping the researchers understand the phenomena in qualitative 

studies. The student’s recount text writings can be categorized as personal or 

private document in which the writer can use document analysis technique to 

obtain the data from the texts. 

 

D. Research procedure 

In collecting the data of the research, the writer used a document analysis 

technique. Some procedures or steps are explained as follow; 

1. The writer observed two classes (A and B) to determine the subject of 

research. He chose class A to collect the data because this class has criteria 

that are predetermined by the writer. 

2.  He came to school to ask the principle’s permission who has the authority 

to allow the writer in collecting the data. After getting the permission, the 

writer was allowed to meet the English teacher to consult about recount 

text materials and to make sure that the teacher teaches the recount text in 

his teaching.  

3.  The writer conducted his research in the class VIII-A on May 01, 2016 by 

collecting the students assignment sheets (personal document) from the 

English teacher of the class.  
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4.  After collecting the students’ assignment sheets, the writer checked the 

texts by circling the wrong words or sentences. 

5. The writer returned the texts to the students on May 08, 2016. He 

commanded students to revise the words or sentences in the classroom that 

were circled.   

6. Then, the texts were collected and the writer checked them to find whether 

the students could correct the words or not, if students could correct it that 

means he/she did a mistake and vice versa means he/she did an error and 

then the writer identified the errors. 

7.  Next, the writer analyzed the students’ errors to find the most common 

types of errors made by students based on Betty S. Azar’s classification of 

errors. 

8. The writer calculated the total errors by drawing them up in a table based 

on the classification of errors then he made the result of total errors into 

percentages and charts. 

9. The writer analyzed and classifies the sources of errors based on Richard’s 

theory and then he explained the sources of errors that made by the 

students. The total number of the sources of errors were drawn up in a 

table and converted into percentages and chart. 

10. Then he interpreted all of the data descriptively. 

11. The last step, the writer made conclusion of his research. 
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E. The Technique of Data Analysis 

The writer used qualitative research in his study which the method is 

conveyed in descriptive analysis way to describe and to interpret the result of 

qualitative data. To present the percentage number of the findings, the data are 

calculated and drawn up in the table of percentage which the formula as follows; 

 

P  =
𝐹

𝑁
𝑥100% 

 

P= Percentages 

F= Frequency of errors  

N= Number of cases (total frequent, total individual)  

This formula is used to calculate the types of errors and sources of errors 

that students made in writing recount texts into percentages. Before using this 

formula, the writer has to classify student errors into Thirteen categories that 

suggested by Betty S. Azar as follow; 

Table 3.1. Betty S. Azar’s classification  

No Types of Errors Examples 

1 Singular-Plural He have been here for six month. 

He has been here for six months. 

2 Word Form I saw a beauty picture. 

I saw a beautiful picture. 

3 Word Choice She got on the taxi. 

She got into the taxi. 

4 Verb Tense He is here since June. 

He has been here since June.  
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5 Add a Word I want go to the zoo.  

I want to go to the zoo.  

6 Omit a Word She entered to the university. 

She entered the university.  

7 Word Order I saw five times that movie. 

I saw that move five times. 

8 Incomplete Sentence I went to bed. Because I was tired. 

I went to bed because I was tired. 

9 Spelling  An accident occured. 

An accident occurred. 

10 Punctuation  What did he say. 

What did he say? 

11 Capitalization I am studying english. 

I am studying English. 

12 Article  I had a accident. 

I had an accident. 

13 Meaning not Clear He borrowed some smoke 

(???) 

14 Run-on-Sentence My roommate was sleeping, we didn’t want to 

wake her up. 

My roommate was sleeping. We didn’t want to 

wake her up.  

 

The each classification of errors is analyzed by the writer using Richard’s 

theory to find out the possible sources of errors. Richard classifies the sources of 

errors into three categories as follow; 

Table 3.2. Richard’s theory on sources of errors 

No  Sources of Errors    Examples 

1 Interference Error It occurs when learners use the linguistic system 

of Bahasa while speaking or writing in English 

such as “my age now 15 year” instead of “my 

age is 15 years old”. 

2 Intralingual Error 1. Learners create deviant structure on the basic 

of other structures in the target language such 

as “he can sings” where English allows “he 
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can sing” and “he sings”. 

2. Learners apply rules to context when they are 

not applicable such as “he made me to go 

rest” through extension of the pattern “he 

asked/wanted me to go”. 

3. Learners fail to use a fully developed 

structure such as “you like to sing?” in place 

of “do you like to sing?”. 

3 Developmental error It occurs when a learner attempts to build up 

hypotheses about English language from his 

limited experience or knowledge such as “one 

day it was happened” to indicated the past event 

and “he is speaks French” to indicate the present 

event  

 

Finally, the total of errors and sources of errors are calculated by using the 

formula. The writer draws the numerical results in terms of percentages in charts 

and interprets them descriptively. 
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CHAPTER IV 

DATA ANALYSIS AND DISCUSSION 

In this current chapter, the data on the students’ grammatical errors in 

writing recount texts are displayed and analyzed. The analysis covers two aspects 

namely the analysis of types of grammatical errors and the analysis of sources of 

errors. The findings of the analysis are going to be discussed further as an attempt 

to answer the research questions that have been proposed in the first chapter.  

 

A. The Analysis of Types of Grammatical Errors 

The first analysis of this study is types of grammatical errors that the 

students made in writing recount texts. The classifications of grammatical errors 

are based on Betty S. Azar. These types were calculated and the number of each 

was converted into percentage. The table below describes the findings of the 

analysis of types of grammatical errors.  

Table 4.1. Types of Students’ Grammatical Errors in Writing Recount Text 
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1 AK 2 3 0 3 1 2 0 1 1 4 0 0 0 17 

2 CNR 3 0 2 6 1 1 0 1 2 0 1 5 0 22 

3 IA 1 1 5 4 2 2 2 5 2 0 1 1 2 28 
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4 LN 0 2 8 0 2 0 1 0 0 0 0 1 0 14 

5 MF 1 6 2 14 2 1 1 2 3 1 0 4 0 37 

6 MS 1 0 0 2 0 2 2 2 1 1 1 3 0 15 

7 MK 0 0 3 5 2 1 1 0 1 0 1 1 0 15 

8 NR 0 0 1 5 1 2 0 1 2 6 1 0 3 22 

9 NJ 3 1 1 1 0 1 0 0 1 0 3 0 0 11 

10 NS 1 2 2 6 5 1 0 0 2 0 1 1 0 21 

11 NO 1 2 4 4 4 1 0 1 0 0 0 0 1 18 

12 NA 1 2 4 4 4 1 2 2 0 0 2 1 0 23 

13 PF 0 1 3 2 0 0 1 3 1 0 1 1 0 13 

14 RA 4 2 2 9 4 0 0 3 3 2 3 1 1 34 

15 SF 1 2 4 16 4 2 0 1 2 0 0 4 0 36 

16 SR 2 3 0 6 3 1 0 1 0 1 1 1 0 19 

17 SS 0 1 0 2 0 0 0 0 0 0 0 1 0 4 

18 WR 4 2 1 6 3 1 1 0 1 0 0 0 0 19 

19 WJ 1 3 3 15 2 2 1 8 1 3 1 0 3 43 

20 YD 1 1 3 7 1 3 1 2 6 0 0 0 0 25 
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To make the readers understand the findings easily, the percentage 

recapitulation of errors is converted into a pie chart. The chart shows the highest 

number of errors until the lowest one. 

 
 

Figure 4.1. The percentage of Grammatical Error types 

 

 The pie chart above shows the distribution of the thirteen types of 

grammatical errors in students’ writing recount texts. The further description of 

type of grammatical errors which range from the highest number to the lowest one 

is provided in turn throughout this section.  

 Verb tense error is the highest number of types of grammatical errors. 

The number of the error is 117 or 27% of the total number. The example is “I fell 

from my matress, then I laugh.....” (see appendix table 4.18). The revision of the 

sentence is “I fell from my mattress, then I laughed....”.The student used the 

wrong verb while writing the recount text. The other example to this category of 
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error is “I can went to malaysia again.” (see appendix table 4.10), where the 

correct one is “I could go back to Malaysia”. 

 The second type is word choice error, the students made 48 or 11% out of 

436 errors. The example of this case is “after we arrived to the beach....” (see 

appendix table 4.11), while English allows “after we arrived at the beach...”. The 

other one is “I will go again to this city one day” (see appendix table 4.20). The 

correct sentence to this case is “I will go back to this city one day”. These two 

examples indicated that the students chose inappropriate prepositions in writing 

those two sentences.  

 The next category is add or omit a word error. This kind of error 

appeared 41 times or 9,4% of the total errors.  In this case, the students omitted or 

added a word in sentences. Most of the students added or omitted the 

prepositional words. The example of adding a word is “In the middle road, we 

saw many monkeys.” (see appendix table 4.3). That phrase is supposed to be like 

this “In the middle of the road, we saw many monkeys.”. The example of omitting 

a word is “...we took pictures in there.” (see appendix table 4.20), while the 

correct preposition is “...we took pictures there.”.  

 Word form is the following type of error where its number is 34 errors or 

7,7% of the total number. The students, in this case, misused the form of words. 

Most of them found it difficult to differentiate between the adjective, verb, adverb 

and noun forms such as “we run together for freed our self.”(see appendix table 

4.16), while she was supposed to write “we ran together to free ourselves.”.Also, 

the student created such an error “I went quick to my school...” (see appendix 
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table 4.12), while the correct adverb of the sentence is “I went quickly to my 

school”. 

 Furthermore, The students made 33 errors or 7,5% of the total number in 

Spelling. One of those examples comes from the verb form spelling; that is “...the 

referee stoped the game after 45 minute.” (see appendix table 4.22), while  

English allows “...the referee stopped the game after 45 minutes.”. The other one 

comes from the misspelling of a noun such as “.... it is 8 oclock.” (see appendix 

table 4.13). However, the correct spelling is “it was 8 o’clock.”. 

 In the sixth type of grammatical errors, Punctuation Error, most of the 

students omitted the comma in sentences. This happened because they were 

confused about the use of comma in sentences. In this case, they created 29 errors 

or 6,6% of the total number. One of those errors is “One day I and my family went 

to malaysia for holiday.” (see appendix table 4.10).  The correction of the 

sentence is “One day, my family and I went to Malaysia for holiday”. Besides, 

they also made the error such as “When we arrived at Lake Toba which only two 

kilometers from we stayed we were surprised to see a big mount.” (see appendix 

table 4.8). The student forgot to put a comma in this sentence. Moreover, the 

correct sentence is “When we arrived at Lake Toba which is only two kilometers 

from we stayed, we were surprised to see a big mount.”. 

 The seventh type of grammatical error, Singular-Plural, was made 27 

times. One of those errors came from the noncount nouns such as “I had an 

experience I cannot forget until today.” (see appendix table 4.13), in which the 

correct sentence is “I had experience that I cannot forget until today.”. In this 
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fact, the student did not know that the word experience is a noncount noun. Also, 

they created errors in plural nouns such as “one of my friend beat a dog.” (see 

appendix table 4.4), where English only allows “one of my friends beat a dog.”.  

 The eighth is the error that is called Meaning Not Clear. The number of 

meaning not clear error that is made by the students is 25 errors or 5,7% out of 

436 errors. Mostly, they used inappropriate vocabulary in expressing their ideas. 

Therefore, the meaning became unclear. The example is “Suddenly, I trimple 

bough brittle. I topple and yell aaaa...aaaaaa.” (see appendix table 4.5). The 

meaning of this sentence is not clear, but the writer predicts the possible correct 

sentence based on the context of the story is “Suddenly, I broke a bough of the 

tree. I felt from the tree and yelled aaa...aaaa.”. Another example of this type is 

“10 minutes then the teacher enter and I still the situation slept.” (see appendix 

table 4.17). The possible revised version is “Ten minutes later, the teacher 

entered the classroom, when I was sleeping”.  

 Moreover, another 24 errors were made by the students in the category of 

Word Order.  The students made errors in this category of error such as “One 

year ago, I and my friends went to takengon for three days to spend our 

holiday....” (see appendix table 4.20), while in English it must be “One year ago, 

my friends and I had gone to Takengon for three days to spend our holiday.....”. 

They also made such an error “MY STORY FUNNY IN THE CLASSROOM” in his 

recount text title. (see appendix table 4.17). It showed that the students were 

confused about the structure of head noun and modifier. However, the correction 

for such the error is “MY FUNNY STORY IN THE CLASSROOM”.. 
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 The tenth type of grammatical error is Capitalization Error. The students 

made 18 errors that refer to capitalization in students’ recount texts. Most of them 

made those errors when they wrote the names of places in the middle or the end of 

the sentences such as “I and family went to gurutee park in Aceh Jaya.”(see 

appendix table 4.3), while he was supposed to write “My family and I went to 

Gurutee Park in Aceh Jaya.”.  They also produced the error in the beginning of a 

sentence “we stayed in a big house....” (see appendix table 4.8), while the revised 

version is “We stayed in big house...”. 

 Article Error is the third lowest number of error in the students’ recount 

texts. This kind of errors appeared only 17 times in the students’ recount texts. 

The students often reduced an article of a noun or used an inappropriate article. 

An example of reducing an article is “The another is behind rubbish box”, (see 

appendix table 4.16). The correction of the sentence is by adding an article “The 

other was behind a rubbish box”. While the example of using an inappropriate 

article is “....we saw the dog, one of my friend beat the dog.” (see appendix table 

4.16). The correction of the sentence is by changing the first article “... we saw a 

dog, and one of my friends beat the dog.”. 

 The second lowest number of error is Incomplete Sentence. The students 

made this kind of error in creating sentences. In fact, the number of incomplete 

sentence is 13 errors or 3% out of 436 errors. An example of this category of error 

is “In the last day, went to Lut Tawar and took pictures in there.” (see appendix 

table 4.20). The revision of this sentence is “In the last day, we went to Lut Tawar 

and took picture there.”.In another story, a student wrote “When we arrived in the 
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beach were so boring.” (see appendix table 4.6), while she was supposed to write 

“When we arrived on the beach, we were so bored.”.  

 The last type of grammatical error is Run-On Sentence. This has the 

lowest number of error. This kind of error occurs when two sentences are 

incorrectly connected. The end of one sentence and the beginning of the next 

sentence are not properly marked by a period and a capital letter or by a 

semicolon. Based on the data analysis, the writer found that there are 10 run-on 

sentence errors in the texts, or it is only 2,2% of the total number. One of 

examples of this error is “We saw the dog, one of my friend beat the dog.” (see 

appendix table 4.16). However, the sentence is supposed to be like this “We saw a 

dog. My friend beat the dog.”, or it must be connected by a connector such as 

“We saw a dog, and my friend beat the dog.”. 

 

B. The Analysis of Sources of Errors 

 After analyzing the types of errors and calculating them into the table and 

the chart, the writer analyzed the sources of errors based on the data. In this study, 

he used Richard’s theory on Error Analysis. According to the theory, there are 

three classifications of sources of errors, Interference Error, Intralingual Error and 

Developmental Error. The findings of the analysis are as shown in the following 

table and chart.  
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Table 4.2 Sources of Errors in Students’ Recount Texts 

 

No 

 

 

Students’ Names 

Sources of Errors  

Total Interference 

Error 

Intralingual 

Error 

Developmental 

Error 

1 AK 3 8 6 17 

2 CNR 6 12 4 22 

3 IA 10 9 9 28 

4 LN 3 5 6 14 

5 MF 9 21 7 37 

6 MS 7 6 2 15 

7 MK 9 5 1 15 

8 NR 2 8 12 22 

9 NJ 3 5 3 11 

10 NS 6 8 7 21 

11 NO 5 7 6 18 

12 NA 5 12 6 23 

13 PF 5 4 4 13 

14 RA 6 19 9 34 

15 SF 14 18 4 36 

16 SR 4 13 2 19 

17 SS 1 2 1 4 

18 WR 5 9 5 19 



39 
 

19 WJ 15 16 12 43 

20 YD 8 10 7 25 

Total 126 197 113 436 

Percentage 29% 45% 26% 100% 

 

 The distribution of sources of errors is converted into a pie chart in order 

to make the readers understand the findings easily. This chart shows the 

distribution of sources of errors in students recount texts. 

 

Figure 4.1 Sources of Error in Students’ Recount Texts 

 The further description of the pie chart is based on the highest number to 

the lowest one of sources of errors that were found in the students’ writing of 

recount texts namely they are Intralingual Error, Interference Error, and 

Developmental Error.  

29%

45%

26%

Sources of Errors

Interference error

Intralingual error

Developmental error
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 The first source of error is Intralingual Error which demonstrates the 

general characteristics of learning rules in the second language acquisition. Its 

origins are found within the structure of English itself and through reference to the 

strategy by which a second language is acquired and taught (Richard, 1970). 

Based on the findings of this research the writer found that the major source of 

error is Intralingual Error. The number of this error is 197 or 45% of the total 

errors.  Most of this errors laid on the verb tense, singular-plural and article. The 

examples of this error are as follows: 

a) “Last year, when I was went home, I met my grandmother. She is very 

good to me, and I had ^best experience there”.  (see appendix table 

4.4). The student used was before the verb. She over-generalized that 

was is used to indicate the past tense. She also used is which is not 

parallel to the past tense, and he omitted the use of article. This 

sentence is supposed to be revised like this “Last year, when I went 

home, I met my grandmother. She was very good to me, and I had the 

best experience there”.   

b) “Last Sunday, I went to^ market to bought the equipment of taking 

bath.” (see appendix table 4.12). The student omitted the article a, and 

he misused the verb form (to infinitive). The sentence is supposed to be 

“Last Sunday, I went to a market to buy the equipment of taking bath.” 

c) “There are a beauty river around the park. Its water looked green and 

there are many fishes in the river.” (see appendix table 4.16). The 

student used the wrong form to modify the noun river. The modifier 
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should be beautiful. However, the sentence should be “There is a 

beautiful river around the park. Its water looked green and there are 

many fishes in the river.”. 

 The second source of error is Interference Error. This error denotes the 

results of using the elements of first language (L1) while speaking or writing the 

second language. Mostly, the students tried to translate their recount texts from L1 

to L2 without considering the differences of the two languages and sometimes 

they used the words out of context.  Based on the chart above, it can be seen that 

the number of interference error is 126 or 29% of the total errors. The examples of 

those errors are as follow. 

a) “10 minutes then the teacher enter and I still the situation slept.” (see 

appendix table 4.17). This sentence was written by the student without 

figuring out English structure. The meaning is not clear and the use of 

verb forms are totally incorrect. The possible sentence should be “Ten 

minutes later, the teacher entered the classroom when I was sleeping.  

b) “When I was In there, I saw many plants that did not saw in my city 

like markisa, terong belanda, cabbage, avocado, coffee and etc.” (see 

appendix table 4.20). The student added in before there. This told the 

writer that he tried to translate disini by in there. He also had limited 

vocabulary on translating the names of plants such as markisa and 

terong belanda. The correction for such the sentence is supposed to be 

“When I was there, I saw many plants that I had never seen in my city 

like passion fruit, dutch eggplant, cabbage, avocado,  coffee, etc.  
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c) “One day I and my friends followed competition football.”. (see 

appendix table 4.22). This sentence was interfered by the structure of 

Bahasa. The correction for the sentence is “One day, my friends and I 

competed in a football match.” 

 Developmental Error is the last source of error. This error illustrates the 

learners attempt to build up hypotheses about the English language from their 

limited experience of it in the classroom or text-book. Based on the findings, the 

writer found that there are 113 or 26% of the total errors. This is the lowest 

number of sources of errors in the students’ recount texts. Several examples of 

these errors are as explained below. 

a) “At that time, we focused to study football.” (see appendix table 4.15). 

The student tried to build his hypothesis based on his limited 

knowledge. He used inappropriate preposition after the verb focused. 

This errors is caused by developmental error. Also, the verb study is 

out of context in the sentence in which the student tried to translate the 

word from his mother language; this is caused by interference error. 

However, the correct sentence is supposed to be like this “At that 

time, we focused on training football.”. 

b) “One day ^ I and my family went to gurutee park in Aceh Jaya.” (see 

appendix table 4.3). The errors of this sentence are in punctuation, 

word order and capitalization. The punctuation and capitalization 

errors refer to developmental errors, in which the student created his 

hypothesis about the element of the sentence. He did not know that a 
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comma is added after the prepositional phrase in the beginning of the 

sentence. Also, Gurutee Park as the name of a place must be 

capitalized. In addition, the word order error that appeared in this 

sentence refers to interference errors. However, the correction of the 

sentences is “One day, my family and I went to Gurutee Park in Aceh 

Jaya.”.  

c) “In there we saw the dog, one of my friend beat the dog.” (see 

appendix table 4.16). This sentence is run-on sentence error. This 

happened when two sentences are incorrectly connected. The end of 

one sentence and the beginning of the next sentence were not properly 

marked by a period and a capital letter or by a semicolon. In this case, 

the error belongs to developmental error because the student has 

limited knowledge to connect these two sentences. This error can be 

corrected by “We saw a dog there, and one of my friends beat the 

dog.” or “We saw a dog there. One of my friends beat the dog.”. 

 

C. Discussion 

 After presenting the types of error and the sources of errors, the writer 

intends to discuss the findings and how they answer the research questions 

proposed in the first chapter. There are two research questions that are concerned 

respectively with the common types of errors and the sources of errors that 

student made in writing recount texts.  

 The first question is about the common types of errors that the students 

made in writing recount texts. The findings of the analysis suggested that the 
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thirteen classifications proposed by Betty S. Azar (1989) were found in the 

students’ recount texts. The thirteen types are respectively singular-plural, word 

form, word choice, verb tense, add or omit a word, word order, incomplete 

sentence, spelling punctuation, capitalization, article, meaning not clear and run-

on sentence. The two most common types of grammatical errors out of those 

thirteen types in the students recount texts are verb tense and word choice. The 

first one is found 117 times or 27% of the total errors. The students mostly 

performed these errors due to the misuse of verbs in the texts. Since the recount 

text talks about past experience, the students must use past tense in the texts. The 

following type of error is word choice. This error appeared in 48 times or 11% of 

the overall number. This kind of error happened when the students used 

inappropriate words in writing such as collected for gathered, studying for 

training and focused to for focused on, etc. 

 Moreover, the second research question is about the sources of errors that 

the students made in writing recount texts. Based on the finding of the analysis, 

the three sources of errors that proposed by Richard (1970) were found in the 

students’ recount texts; they are Interference Error, Intralingual Error and 

Developmental Error. Intralingual Error is the majority of source of error in which 

the students made 197 errors or 45% of the total number. This error deals with the 

faulty of characteristic of the second language itself, in this case is English. 

Mostly, the misuse of verb tense or verb tense error is considered as the cause of 

Intralingual Error.  
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 The second source of error is Interference Error. This kind of error is 

caused by the influence of students’ first language. Its number is highly different 

from the first one; it is only 127 errors or 29% of the total errors. According to the 

findings, the students tended to translate their ideas into the second language word 

by word, and they created the unclear meanings due to the different structure of 

the two languages. Also, the words they used are out of the context.  

 The last one of error that the students made in their recount texts is 

Developmental Error. This is the lowest number of sources of errors. Its number is 

only 113 or 26% out of 436 errors. This source of error is caused by students’ 

hypotheses about the English language from his limited experience of it in the 

classroom or the text-book. Most of this error laid in the used of comma in 

writing, along with use of capitalization in mentioning the name of the specific 

things such as the names of places and people.  

 In conclusion, the two most common types of errors in students’ recount 

texts are Verb Tense and Word Choice. Regarding the sources of errors, the 

findings of the analysis suggest respectively that there are three sources of errors 

made by students in writing recount texts namely Intralingual Error, Interference 

Error and Developmental Error.  

 

D. Implication 

The main aim of this study was to find empirical evidence of the most 

common types of grammatical errors and the sources of errors that made by 

students in writing recount texts. The results from this study suggested that verb 

tense and word choice error are the frequent errors, and intralingual error, 
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interference error and developmental error were found in students’ recount texts. 

This finding was supported by the previous study conducted by Haryanto (2006) 

in regarding the common error that made by students in writing.  

Accordingly, some important implication of this study derives from the 

findings of the present and the previous study. The first implication pointed out 

that the appropriate strategy and techniques in teaching recount text should be 

applied, past tense in particular. This implication leads the teacher to be aware of 

the students’ errors in writing to anticipate the errors to be made by students, 

either in types of errors or in sources of errors. Applying affective strategies and 

techniques in teaching writing texts guides the students to be a good writer with 

minimal errors they make. Consequently, the aim of learning writing texts is 

possible to be achieved by the teacher.  

In addition to implication of the research, further research on Error 

Analysis is suggested by the writer in other specific areas of writing and grammar. 

Also, the writer recommends the quantitative researcher to test these findings with 

certain theories as an attempt to increase learning and teaching quality for the 

students.  
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CHAPTER V 

CONCLUSION AND SUGGESTION 

After analyzing and discussing the findings in the previous chapter, the 

writer would like to draw conclusion of this study in this current chapter. 

Afterward, he also has several suggestions to offer herewith in the light of the 

results of this study. 

 

A. Conclusion  

This study has analyzed and highlighted the students’ grammatical errors 

in writing recount texts. The analysis was carried out by referring to Betty S. 

Azar in terms of the types of errors and Richard in terms of sources of errors. The 

findings show that the most common types of errors in the students’ writing of 

recount texts are Verb Tense and Word Choice.  The number of Verb Tense error 

is 177 or 27% out of 436 errors, while the number of Word Choice error is 47 or 

11% of the total number of errors.  

Moreover, the findings of the analysis suggest that three sources of errors 

are found in the students’ recount texts; they are Intralingual Error, Interference 

Error, and Developmental Error. The Intralingual one is the highest number of 

error in which it found 197 errors out of 436 errors. The following is interference 

error with the number of error is 117 out of 436 errors. The latest one is 

developmental error where its number is only 113 errors of the total number.  

In short, the two research questions have been answered in this study. The 

findings show the most common types of errors that the students made in writing 
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recount texts are Verb Tense and Word Choice. Meanwhile, the sources of errors 

are respectively Intralingual Error, Interference Error and Developmental Error.  

 

B. Suggestion  

After having the findings of this research, the writer suggests some points 

according to the findings. Firstly, he suggests the teacher to apply appropriate 

techniques and strategies in teaching English, particularly in teaching recount text 

with the focus on past tense and some other language features of the text. 

Secondly, the students need to be self-aware of the errors in writing recount texts.  

This can reduce the possible errors they make. Lastly, since this study has many 

limitations, and may not generalize to other contexts; the writer suggests the 

further researchers to research the other aspects that focus on Errors Analysis in 

writing.  
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Name : Wahyu Rahmat 

MY BEST EXPERIENCE 

 One year ago, I and my friends went to Takengon for three days to spend 

our holiday after we finished our  national examination. In takengon we stayed in 

our friend’s house. It is located in kebayakan regency near to Lut Tawar. When I 

was in there, I saw many plants that I did not saw in my city like markisa, terong 

belanda, cabbage, avocado, coffee  and etc. The city is also cool. 

 In the first day, we went to traditional market in the morning. There were 

many people sold their vegetable. I really liked that market because people very 

hospitalized to everyone. In the second day, we went to coffee garden. It  was the 

first time for me to saw the coffee plant. In the last day,  went to lut tawar and we 

took picture in there. The scenary is very beautiful. 

 I think that was my best experience  with my friend. I really like 

Takengon. I will go again to this city one day.  

 

 

 

 

 

 



Name : Ahmad Kanafi 

GURUTEE PARK 

 One day I and my family went to gurutee park in Aceh Jaya. We went  

there because that was my holiday from my boarding school after examination. 

We arrive there at noon and there are many people around the park. We stoped 

our car in park area and we ate together in the park. After we ate together, we took 

some pictures. There are a beauty river around the park. Its water looked green 

and there are many fishes in the river. Then, we continued our tour to the top of 

gurutee. in the middle road we saw many monkeys. Finally,  we arrived in the top 

of gurutee. we drank coffee and we can looked beauty scenery from the top of 

gurutee. in the evening, we went back to Banda Aceh. I think this is my best 

holiday with my family. the next holiday we went to other place.  

 

 

 

 

 

 

 

 

 

 



Table 4.3.The Description of The Students’ Errors 

Student’s Recount Text Types of 

Grammatical 

Errors 

Sources of 

Errors 

Revision Version  

One day
9
I and family

6
went 

to gurutee park
10

in Aceh 

Jaya. We went there 

because that was my 

holiday from my boarding 

school after examination. 

We arrive
4
 there at noon 

and there are
4
 many 

people around the park. 

We stoped
8
 our car in 

park
2
 area and we ate 

together in the park. After 

we ate together, we took 

some pictures. There was a 

beuaty
2
 river around the 

park. Its water looked 

green and there were many 

fishes in the river. Then, 

we continued our tour to 

the top of gurutee
10

. In the 

middle road
5
 we saw many 

monkeys
6
. Finally, we 

arrived at the top of 

gurutee
10

. We drank coffe 

and we can looked beauty
2
 

scenery from the top of 

gurutee
10

. In the evening, 

we went back to Banda 

Aceh. I think this is my 

best holiday with my 

family. The next holiday 

we went
4
 to other place

1.  

9) Punctuation 

6) Word order 

10) Capitalization 

4) Verb tense 

4) Verb Tense 

8) Spelling 

2) Word form 

2)Word form 

10) Capitalization 

5) Omit a word 

6) Word Order 

10) Punctuation 

2) Word form 

10) Punctuation 

4) Verb Tens 

1) Singular-plural 

9) Developmental 

6) Interference 

10) Developmental 

4) Intralingual 

4) Intralingual 

8) Intralingual 

2) Intralingual 

2) Intralingual 

10) Developmental 

5) Interference 

6) Interfrence 

10) Developmental 

2) Intralingual 

10) Deveopmental 

4) Intralingual 

1) Intralingual 

One day, My family 

and I went to Gurutee 

Park in Aceh Jaya. We 

went there because that 

was my holiday from 

my boarding school 

after examination. We 

arrived there at noon 

and there were many 

people around the park. 

We stopped our car in 

parking area and we ate 

together in the park. 

After we ate together , 

we took some pictures. 

There was a beautiful 

river around the park. 

Its water looked green 

and there were many 

fishes in the river. 

Then, we continued our 

tour to the top of 

Gurutee. We saw many 

monkeys in the middle 

of the road. Finally, we 

arrived at the top of 

Gurutee. In the evening, 

we went back to Banda 

Aceh. I think this is my 

best holiday with my 

family. The next 

holiday we are going to 

go to other places.  

 

 

 

 



Table 4.4.The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

     WENT
4 

TO VILLAGE 

Last years, when I was 

went
4
 home, I met my 

grandmother. She is
4
 very 

to me, and I had 
11

best 

experience there. I also 

met old friend
9
 that is

1
 my 

friend
1
 when I was in 

elemntary school. 

   That is for the first time I 

went to the wet rice 

field
12

, gorden
8
, 

5
 other

1
 

much again
6
. When I when 

to wet rice field
12

,  I look 

the green spred and the 

weather is
4
 very cold

3
. I 

run in here and there
12

.  

After looking this wet rice 

field
12

, I look for small 

animals such as 

caterpillars, leechs, locusts 

and butterflies. Then I 

look
4
 a snake. It is

4
 so 

afraid. 

   Finally, i
9
 went home. I 

felt this was such no long 

time in my in my 

grandmother’s house. I 

think this was my best 

experience when I met my 

grandmother and my old 

friends. I dream to went4 

to the village again
12

 

4) Verb tense 

4) Verb tense 

4) Verb tense 

11) Article 

9) Punctuation 

1) Singular-Plural 

1) Singular-Plural 

12) Meaning not 

clear  

8) Spelling 

5) Omit a word 

1) Singular-Plural 

6) Word order 

12) Meaning not 

clear  

4) Verb tense 

3) Word choice 

12) Meaning not 

clear  

12) Meaning not 

clear  

4) Verb tense 

4) Verb tense 

9) Capitalization 

12) Meaning not 

clear  

 

 

4) Intralingual 

4) Intralingual 

4) Intralingual 

11) Intralingual 

9) Developmntal 

1) Intralingual 

1) Intralingual 

12) Intrference 

8) Intralingual 

5) developmental 

1) Interference 

6) Interference 

12) Interference 

4) Intralingual 

3) Developmental 

12) Interference 

12) Interference 

4) Intralingual 

4) Intralingual 

9) Developmental 

12) Interference 

 

GOING TO VILLAGE 

   Last years, when I 

went home, I met my 

grandmother. she was 

very good to me, and I 

had the best experience 

there. I also met my old 

friend. They were my 

friends when I was in 

elemnatary school.  

   That was the first 

time I went to rice 

fields, gardens and 

many others. When I 

went to a rice field, I 

look the green scenery 

and the weather is very 

cool. I ran along the 

rice fields. After 

looking the rice field, I 

looked for small 

animals such as 

caterpillars, leechs, 

locusts and butterflies. I 

saw a snake, and it was 

scary.  

 

.   

 



Table 4.5. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

       MY DREAM 

   I remember years ago, 

one day, when I walk
4
 in 

the
11

 garden, then I saw a 

three
8 

apple that had fruit 

very much
6
. I climbed that 

three
8
. 

7
I ate one

5
 the 

three
8
. Then I climbed to 

the summit
3
 because there 

was 
6
fruit very big. In the 

summit
39

 I pick
4 

it.  
12

After that, I sat in
2
 the 

bough, I ate the apple very 

much to satisfied
13

. Then, 

I to
5
 go

4
 down to the 

centre
3
 of three

8
. 

Suddenly, 
12

I trimple 

bough brittle. I topple
3
 and 

yell
4
 “aaa.....aaaa”. 

   Ooow. It was very hurt. I 

topple
3
 from my matress8. 

13
It was just a dream, very 

funny. 
7
Nice dream but 

hurt. From that night
9
 I 

always remmember about 

the dream. 

 

4) Verb tense 

11) Article 

8) Spelling 

6) Word order 

8) Spelling 

7)  Incomplete 

sentence 

5) Omit a word 

8) Spelling 

3) Word choice 

6) Word order 

3) Word choice 

9) Punctuation 

4) Verb tense 

2) word choice 

1) Singular-Plural 

13) Run on 

sentence  

5) add a word 

4) Verb tense 

3) Word choice 

8) Spelling 

12) Meaning not 

clear 

3) Word choice 

4) Verb tense 

3) Word choice 

8) Spelling 

13) Run on 

sentence  

7)  Incomplete 

sentence 

9) Punctuation 

 

4) Intralingual 

11) Intralingual 

8) Developmental 

6) Interference 

8) Developmental 

7)  Interference 

5) Intralingual 

8) Developmental 

3) Interference 

6) Interference 

3) Interference 

9) Developmental 

4) Intralingual 

2) Developmental 

1) Intralingual 

13) Developmental  

5) Intralingual 

4) Intralingual 

3) Interference 

8) Developmental 

12) Interference 

3) Interference 

4) Intralingual 

3) Interference 

8) Intralingual 

13) Developmental 

7)  Interference 

9) Developmental 

MY DREAM 

    I remember years 

ago, one day, when i 

walked in a garden, 

then I saw an apple tree 

that very much fruit. I 

climbed that tree. I ate 

one apple on the tree. 

Then, I climbed to the 

to of the tree because 

there was a big apple. 

On the the top, I picked 

it.  

    After that, I sat on 

the bough, and I ate the 

very big apple to satisfy 

myself. Then, I went 

down to the middle of 

the three. Suddenly, I 

brake a bough. I fell 

from the tree and yelled 

“aaa...aaa”.  

Ooow. It was very hurt. 

I fell from my mattress. 

It was just a deam and 

was very funny. It was 

nice dream, but it was 

hurt. From that night, I 

always remember about 

the dream.  

 

 

 



Table 4.6. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

CHASED BY A DOG 

Last week, my friend and I 

went to 
11

beach for 

holiday. 
7
When we arrived 

in
3
 the beach were so 

boring
2
. Then we realized 

on  reason that there were 

not many people in
3
 the 

beach that
5
 day. So, we 

decided to return home.  

In
3
 the way we returned 

home, a dog chased us. I 

did not know why it 

chased us. We run fastly
2
, 

then we hit againt
3
 a big 

tree. Until
3
 people laughed 

to see
3
 us. Tomorrow

3
, we 

were afraid to
3
 go 

5
 the 

beach because there was a 

crazy dog.  

 

 

11) Article 

7) Incomplete 

sentence 

3) Word choice 

2) Word form 

3) Word choice 

5) Omit a word 

3) Word choice 

2) Word form 

3) Word choice 

3) Word choice 

3) Word choice 

3) Word choice 

3) Word choice 

5) Omit a word 

 

11) Intralingual 

7) Interference 

3) Developmental 

2) Developmental 

3) Developmental 

5) Developmental 

3) Developmental 

2) Intralingual 

3) Developmental 

3) Interference  

3) Intralingual 

3) Interference 

3) Intralingual 

5) Intralingual  

 

CHASED BY A DOG 

Last week, my friend 

and I went to a beach 

for holiday. When we 

arrived at the beach, we 

were so bored. Then we 

realized on a reason thet 

there were not many 

people on that day. So, 

we decided to return 

home.  

    On the way we 

returned home, a dog 

chased us. I did not 

know why it chased us. 

We run fast, the we hit 

a big tree. 

Consequently, people 

laughed at us. The next 

day, we were afraid of 

going to the beach 

because there was a 

crazy dog.  

 

 

 

 

 

 



Table 4.7. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

WENT TO SABANG 

ISLAND  

   One day, me
2
 and my 

friends
6
  sat in a cafe,

9
 and 

then
5
 we think

4
 about 

holiday. 
12

Either from me 

and my friend have a good 

idea, that is
4
 to go to 

sabang
10 

islan
8
 for 

enjoyed
2
 that place.  

    After we arrived in 

Sabang, we are searching
4
 

a hotel for slept
2
. In that 

time, we can
4
 collect 

together
3
. After slept

29
 we 

think
4
 about tomorrow

3
 

trip in Sabang. Then I ask
4
 

my friend
1
 to went

4
 to 0 

Kilometer. That day 
9
 we 

can enjoyed
4
 the beautiful 

of this friendship, 
7
we 

know
4
 what  a meaning of 

friedship
8
, pantience and

5
 

etc. it was so beautiful.  
12

In the last day is
4
 rained, 

so we can’t
4
 walk again. It 

was so sad. 
12

After done 

the rained
4
, 

12
we broke up 

to went
4
 home. For me

2
 

and my friend it is
4
 the 

best experience.  

 

2) Word form 

6) Word order 

9) Punctuation 

5) Add a word 

4) Verb tense 

10) Capitalization 

8) Spelling 

2) Word form 

4) Verb tense 

2) Word form 

4) Verb tense 

3) Word choice 

2) Word form 

9) Punctuaton 

4) Verb tense 

3) Word choice 

4) Verb tense 

1) Singular-Pural 

4) Verb tense 

9) Punctuation 

4) Verb tense 

4) Verb tense 

7) Incomplete 

sentence 

8) Spelling 

5) Add a word 

12) Meaning not 

clear 

4) Verb tense 

4) Verb tense 

12) Meaning not 

clear 

4) Verb tense 

12) Meaning not 

clear 

4) Verb tense 

2) Word form 

4) Verb tense 

 

2) Intralingual 

6) Interference 

9) Developmental 

5) Interference 

4) Intralingual 

10) Developmental 

8) Developmental 

2) Intralingual 

4) Intralingual 

2) Intralingual 

4) Intralingual 

3) Interference 

2) Intralingual 

9) Developmental 

4) Intralingual 

3) Interference 

4) Intralingual 

1) Intralingual 

4) Intralingual 

9) Developmental 

4) Intralingual 

4) Intralingual 

7) Interference 

8) Intralingual 

5) Dvelopmental  

12) Interference 

4) Intralingual 

4) Intralingual 

12) Interference 

4) Developmental 

12) Interfernce 

4) Intralingual 

2) Intralingual 

4) Intralingual 

SABANG ISLAND  

One day, my friends 

and I sat in a cafe and 

discussed about holiday. 

We found a good idea 

for holiday. It was going 

trip to Sabang to enjoy 

the  destination of the 

island.  

  After we arrived in 

Sabang, we looked for a 

hotel to stay. At that 

time, we could gather. 

After sleeping we 

discussed about  the 

next day trip in Sabang. 

Then, I asked my friend 

to go to 0 Kilometer. 

On that day, we could 

enjoy the beauty of 

friend, th meaning of 

friendship, patience, 

etc. It was so beautiful. 

    On the last day was 

rainy.  We could not 

walk out again. When 

the rain stopped, we 

decided to wgo home. 

For us, it is the best 

experience.  

 



Table 4.8. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

MY HOLIDAY 

Last year holiday, my 

family and I went to Lake 

Toba. I and My family
6 

spent two night
1
 at the

11
 

Lake Toba. we
10

 stayed in 

a big house and there 
4
 a 

big mount and lots of 

colorful flowers.  

When we arrived at Lake 

Toba which is only two 

kilometers from we stayed
 

9 
we were surprised to see 

a big mount. 
7
On mount 

really could
8
 and we made 

fire there
12

. 
12

My 

grandmother to laught
6
 see 

i bited my fingers because 
7
 really cold

8
 there. 

   Finally, 
12

we back home 

in the long trip. When we 

arrive
4
, I felt very happy 

because this was my best 

holiday. 

 

6) Word order 

1) Singular-Plural 

11) Article 

10) Capitalization 

4) Verb tense 

9) Punctuation 

7) Incomplete 

sentence 

8) Spelling 

12) Meaning not 

clear 

12) Meaning not 

clear 

6) Word order 

7) Incomplete 

sentence 

8) Spelling 

12) Meaning not 

clear 

4) Verb tense 

 

 

 

6) Interference 

1) Intralingual 

11) Intralingual 

10) Developmental 

4) Intralingual 

9) Developmental 

7) Interference 

8) Intralingual 

12) Inteference 

12) Interference 

6) Interference 

7) Interference 

8) Intralingual 

12) Interference 

4) Interlingual 

 

MY HOLIDAY 

Last year holiday, my 

family and I went to 

Lake Toba. We spent 

two nights at Lake 

Taba. We stayed in a 

big house. there was  

big mount and lots of  

colorful flowers.  

    When we arrived at 

Lake toba which is only 

two kilometers from 

where we stayed, we 

were surprised to see 

abig mount. It was 

really cool on the top of 

the mount, and we 

made fire there. My 

grandmother laughed to 

see I bited my finger 

because there was 

really cool. 

    Finally, we went 

home from the long 

trip. When we arrived, I 

felt very happy because 

this was my best 

holiday.  

 

  

 

 

 



Table 4.9. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

HOLIDAY IN THE 

BEACH  

Last Sunday, I and my 

friend
6
 went to 

11 
beach for 

holiday. In
5
 there, we 

burned
3
 chicken 

9
 and  

then
5
 Alhamdulillah we 

could eated
4
 together.

7
 

After a moment, 
I
 looked

3
 

a person from Inggris
3
 

who spend
4
 his holiday in 

the beach. I tried to speak 

with him and I asked who
5
 

is his name. He answered 

that his name is John. 

Then he asked me back 

and I said my name is 

Muammar. After that, he 

asked where I lived and I 

said I lived in Aceh
4
. 

Finally, After I Speaked
4
 

with him, I directed back 

to my home
12. 

 

   For me, that moment 

was very special because I 

could collected
4
 with  my 

family and that was my 

best experience.  

 

6) Word order 

11) Article 

5) Add a word 

3) Word choice 

5) Add a word 

9) Punctuation 

4) Verb tense 

7) Incomplete 

sentence 

3) Word choice 

3) Word choice 

4) Verb tense 

5) Add a word 

4) Verb tense 

4) Verb tense 

12) Meaning not 

clear 

4) Verb tense 

 

6) Interference 

11) Intralingual 

5) Interference 

3) Interference 

5) Interference 

9) Developmental 

4) Intralingual 

7) Interference  

3) Interference 

3) Interference  

4) Intralingual 

5) Interference 

4) Intralingual 

4) Intralingual 

12) Interference 

4) Interference 

HOLIDAY IN THE 

BEACH  

    Last Sunday, my 

family and I went to a 

beach for holiday. 

There, we roasted 

chicken, then we could 

eat together. After a 

moment, I met a person 

from England who 

spent his holiday in the 

beach. I tried to speak 

with hmm and I asked 

his name. He answered  

that his name is John. 

Then, he asked me back 

and I said my name is 

Muammar. After that, 

he asked me where I 

live in. I said that I live 

in Aceh. Finally, after I 

spoke with him I went 

home directly.  

    For me, tht moment 

was very special 

because I could gether 

with my family and that 

was my bet experience.  

 

 

 



Table 4.10. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

One day
9
 I and my 

family
6
 went to malaysia 

for holiday. In malaysia
10 9 

we went to kuala lumpur,
10

 

twin towers
10

 and many 

more. 
13

I was also sick 

when I was there and my 

mom took me to hospital.  

I
4
 so happy 

13
we were in 

kuala lumpur
10

. I thought it 

was like a dream to go 

holiday in Malaysia. I also 

went to 
11

 beach that close
4 

to tanjung pinang
10

. I and 

my brother
6
 swim

4
 in the 

beach. 

Finally I hopped
8
 I can 

went
4
 to malaysia again 

with my family.
13

 I cannot 

to
5
 forget that holiday. It is

4
 

the most attractive thing in 

my live.  

 

9) Punctuation 

6) Word order 

10) Capitalization 

10) Capitalization 

9) Punctuation 

10) Capitalization 

10) Capitalization 

13) Run-on 

sentence 

4) Verb tense  

13) Run-on 

sentence 

10) Capitalization 

11) Article 

4) Verb tense  

10) Capitalization 

6) Word order 

4) Verb tense  

8) Spelling 

4) Verb tense  

13) Run-on 

sentence 

10) Capitalization 

3) Word choice 

5) Add a word 

4) Verb tense  

9) Developmental 

6) Interference 

10) Developmental 

10) Developmental 

9) Developmental 

10) Developmental 

10) Developmental 

13) Developmental 

4) Intralingual  

13) Developmental 

10) Developmental 

11) Intralingual 

4) Intralingual  

10) Developmental 

6) Interference 

4) Intralingual  

8) Intralingual 

4) Intralingual  

13) Developmental 

10) Developmental 

3) Developmental 

5) Intralingual 

4) Intralingual 

One day, my family 

and I went to Malaysia 

for holiday. In Malaysia, 

we went to Kuala 

Lumpur, Twin Towers 

and to other places. I was 

also sick when I was 

there, and my mom took 

me to hospital. 

I was so happy when 

we were in Kuala 

Lumpur. I thought it was 

like a dream to go to 

holiday in Malaysia. I 

also went to a beach that 

was close to Tanjung 

Pinang. My brother and I 

swam in the beach.  

Finally, I hoped that I 

could go back to 

Malaysia with my 

family. I cannot forget 

that holiday. It was the 

most attractive thing in 

my life. 

 

 

 

 

 

 



Table 4.11. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

Last holiday, I went to a 

village. I stayed at my 

friend’s house. The house is 

very big and beautiful. It 

has a big garden with color
2
 

flower
1
 and a small pool of 

fish.  

In the morning, I and my 

friend
6
 went to 

11 
by 

11
car 

together. After we arrived 

to
3 

the beach 
9 

we played 

together. Then, we took 

pictures of a beautiful 

scenery there. After tired
4 

played at the beach 
9 

we had 

lunch under a big tree. 

Before we got home, we 

went to 
11 

shop to buy some 

souvenirs
1
 for our family

1.  

Finally, we were tired. 

But, I think i was really fun 

to have holiday like this. I 

hopemy next holiday will 

be more interesting.  

2) Word form 

1) Singular-Plural 

6) Word order 

11) Article 

11) Article 

3) Word choice 

9) Punctuation 

4) Verb tense 

9) Punctuation 

11) Article 

1) Singular-Plural 

1) Singular-Plural 

2) Intralingual 

1) Intralingual 

6) Interference 

11) Intralingual 

11) Intralingual 

3) Developmental 

9) Developmental 

4) Interference 

9) Developmental 

11) Intralingual 

1) Intralingual 

1) Intralingual 

Last holiday, I went 

to a village. I stayed at 

my friend’s house. The 

house is very big and 

beautiful. It has a big 

garden with colorful 

flowers and a small pool 

of fish.  

In the morning, my 

friend and I went to a 

beachby a car together. 

After we arrived at the 

beach,we played 

together. Then, we took 

pictures of a beautiful 

scenery there. After 

getting tiredof playing at 

the beach,we had lunch 

under a big tree. Before 

we got home, we went to 

ashop to buy some 

souvenir for our 

families.
.  

Finally, we were 

tired. But, I think i was 

really fun to have 

holiday like this. I 

hopemy next holiday 

will be more interesting. 

 

 

 

 

 



Table 4.12. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

MY EXPERIENCE 

WITH NINO 

My name is Nasrullah, I 

wan to told
4
 you some 

story
1
 about me. This story 

is about my experience with 
5
 friend. His name is Nino. 

Lets
2
 me start the story!.  

Last Sunday, I went to 
11

 

market to bought
4
 the 

equipment of taking bath. 

In the street 
9
 I met my 

friend named name
2
 is nino 

Nino. Then 
9
 he asked me 

to went
4
 together with him 

to get
3
 get a5 haircut. But, I 

asked with
5
 him “are you 

not afraid if we came
4
 late 

to pray?’’. Then, because 

he 
4
 afraid, we directly

6
 to  

5
 

back to our boarding 

school. Then, we went to 

kitchen to have lunch in
5
 

there. After lunch, we went 

to mushalla to pray Ashar 

Prayer.  

Finally, I felt very happy 

at
3
 my experience with my 

friend Nino. 
12

I hope the 

next experience will be 

shout
4
 

4) Verb tense 

1) Singular-Plural 

5) Omit a word 

2) Word form 

11) Article 

4) Verb tense 

9) Punctuation 

2) Word form 

9) Punctuation 

4) Verb tense 

3) Word choice 

5) Add a word 

4) Verb tense 

4) Verb tense 

6) Word order 

5) Add a word 

5) Add a word 

3) Word choice 

12) Meaning not 

clear 

4) Verb tense 

 

4) Intralingual 

1) Intralingual 

5) Intralingual 

2) Developmental 

11) Intralingual 

4) Intralingual 

9) Developmentl 

2) Interference 

9) Developmental 

4) Intralingual 

3) Developmental 

5) Developmental 

4) Intralingual 

4) Intralingual 

6) Interference 

5) Inteference 

5) Interference 

3) Word choice 

12) Interference 

4) Interference 

 

MY EXPERIENCE 

WITH NINO 

   My name is Nasrullah, 

and i want tell you some 

stories about me. Thi 

story is about my 

experience with my 

friend. His name is Nino. 

Let me start the story.  

    Last Sunday, I went to  

market to buy the 

equipment of taking 

bath. In the street, I met 

my friend whose name is 

Nino. Then, he asked me 

to go together with him 

to get haircut. But, I 

asked him “are you not 

afraid if we come late to 

pray?”. Because he was 

afraid of coming late, we 

went back directly to our 

boarding school. Then, 

we went to kitchen to 

have lunch there. After 

lunch, we went to 

mushalla to pray Ashar 

prayer.  

   Finally, I felt very 

happy with my 

experience with my 

friend Nino. I hoped the 

next experience would 

be more interesting. 

 

 

 



Table 4.13. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

 

MY SHY
3 

EXPERIENCE 

Five years ago, I had a 
1
experience 

5
 I can not 

forget until today. It is
4
 my 

shy
3
 experience. 

13
In that 

day 
5
 I went to my school 

that day Sunday
10

. Because 

I late woke up 
4
 in the 

morning, I went quick
2
 to  

my school and forgot to 

button 
5
 my skirt.  

I saw my watch it is
4
 8 

oclock
8
. I directly weared

4
 

my shoes and ran to school. 

When I passed the canteen, 

my skirt was opened
3
. I 

realized 
5
 I forgot weared

4
 

my shorts. Everyone saw 

me and I was really shy in 

that day. I will never forget 

that shy moment
3
 in my 

life. 

3) Word Choice 

1) Singular-Plural 

5) Omit  a word 

4) Verb tense 

3) Word choice 

5) Omit  a word 

13) Run-on 

sentence 

10) Capitalization 

6) Word order 

2) Word form 

5) Omit a word 

4) Verb tense 

8) Spelling 

4) Verb tense 

3) Word Choice 

5) Omit a word 

4) Verb tense 

3) Word Choice 

 

 

 

3) Interference 

1) Intralingual 

5) Developmental 

4) Intralingual 

3) Interference 

5) Developmental 

13) Developmental 

10) Developmental 

6) Interference 

2) Intralingual 

5) Intralingual 

4) Intralingual 

8) Intralingual 

4) Intralingual 

3) Interference 

5) Developmental 

4) Intralingual 

3) Interference 

 

MY EMBRASSING 

EXPERIENCE 

Five years ago, I had 

experience that I cannot 

forget until today. It was 

my embrassing 

experience. In that day, I 

went to my school; it 

was  Sunday. Because I 

woke up late in the 

morning, I went quickly 

to my school, and I 

forgot to button up my 

skirt. 

I saw my watch, it 

was 8 o’clock. I directly 

wore my shoes and ran 

to my school. When I 

passed the canteen, my 

skirt was took off. I 

realized that I forgot to 

wear my shorts. 

Everyone saw me, and i 

was really shy in that 

day. I will never forget 

that embrassing moment 

in my life.  

 

  

 

 

 

 



Table 4.14. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

My Story 

Dear my story, I want to 

tell you a story of my live
2
. 

When I was a child, I lived 

with my family in my house 

in Aceh Jaya. We were so 

happy. 

One day, we all went to 

Kuta Malaka in Sibreh, 

Samahani. This journey 

was planed
8
 for my 

birthday. After we arrived 

in
5
 there, 

12
we entered the 

jungle to water fall
8
. In

3
 the 

way, 
7
I met a boy is

4
 

smoking under a tree. So, 
6
I 

advised him that don’t 

smoking
4
 in public place1 

because it was bad and 

forbidden. After that, my 

brother said that 
11

 boy is
4
 a 

naughty boy and he will
4
  

angry. I was very afraid to
3
 

him. Then, I continued my 

walk to 1
1
 waterfall. 

7
When 

we arrived around the 

waterfall. We took bath in
5
 

there together. The water 

was very cold and there 

were many trees 
in

5 there. I 

really liked this place.  

Finally, we went back to 

Aceh jaya in
3
 5 hour

3
. That 

was my best holiday in my 

life. It was funny, happyn 

and I cannot forget that 

holiday.  

2) Word form 

8) Spelling 

5) Add a word 

12) Meaning not 

clear 

8) Spelling 

3) Word choice 

4) Verb tense 

7) Incomplete 

sentence 

6) Word order 

4) Verb tense 

1) Singular-Plural  

11) Article 

4) Verb tense 

4) Verb tense 

5) Omit a word 

3) Word choice 

11) Article 

7) Incomplete 

sentence 

5) Add a word 

2) Word form 

5) Add a word 

3) Word choice 

3) Word choice 

 

2) Developmental 

8) Intralingual 

5) Interference 

12) Developmental 

8) Intralingual 

3) Developmental 

4) Intralingual 

7) Deveopmental 

6) Intralingual 

4) Intralingual 

1) Intralingual 

11) Intralingual 

4) Intralingual 

4) Intralingual 

5) Intralingual 

3) Intralingual 

11) Intralingual 

7) Developmental 

5) Interference 

2) Developmental 

5) Inteference 

3) Interference 

3) Interference 

 

My Story 

Dear my story, I want 

to tell you a strory of my 

life. When I was a child, 

I lived with my family in 

Aceh Jaya. We were so 

happy. 

One day, we all went 

to Kuta Malaka in 

Sibreh, Samahani. This 

journey was planned for 

my birthday. After we 

arrived there, we had to 

pass the jungle to go to a 

waterfall. On the way, I 

met a boy who was 

smoking un under a tree. 

So, I advised him to do 

not smoke in public 

places because it was 

bad and forbidden. After 

that, my brother said that 

the boy was a naughty 

boy and he would be 

angry. I was very afraid 

of him. Then, I 

continued my my walk 

to the waterfall. When 

we arrived around the 

waterfall, we took bath 

there together. The water 

was very cool and there 

were many trees there. I 

really liked this place. 

Finally, we went back 

to Aceh Jaya at five 

o’clock. That was my 

best holiday in my life. It 

was funny, happy and I 

cannot forget that 

holiday.  



Table 4.15. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

PLAYING FOOTBALL 

One day, I was
4
 trained 

football with my friends in 

the
11

 field. At that time, we 

focused to
3
 study

3
 football. 

After we 
2
studyed

8
,we 

practice to kick a pinalty8. 

Firs
89 

my friend kicked the 

ball and the ball enter
4
 to 

the  goal
12

. 
7
After that was 

my turn to kick the ball. 

When I started to kick the 

ball, my stupid friend 

opened my trouser and 

everyone saw my it was 

opened
12

. Until today, I can 

forget that moment. That 

was so shy
3
 in my life.  

 

4) Verb tense 

11) Article 

3) Word choice  

3) Word choice  

3) Word choice  

8) Spelling 

8) Spelling 

8) Spelling 

9) Punctuation 

4) Verb tense 

7) Incomplete 

sentence 

12) Meaning not 

clear 

3) Word choice  

 

4) Intralingual 

11) Intralingual 

3) Developmental  

3) Developmental 

3) Intralingual  

8) Intralingual 

8) Interference 

8) Intralingual 

9) Developmental 

4) Intralingual 

7) interference 

12) Interference 

3) Interference  

 

PLAYING 

FOOTBALL 

One day, I trained 

football with my friends 

in a field. At that time, 

we focused on training 

football. After we 

trained, we practice to 

kick a penalty kick. First, 

my friend kicked the 

ball, and he scored the 

goal. After that, it was 

my turn to kick the ball. 

When I started to kick 

the ball, my stupid friend 

took off my trouser. 

Every one saw my 

trousers were taken off. 

Until today, I cannot 

forget that moment. That 

was so embrassing 

moment in my life.  

 

 

 

 

 

 

 



Table 4.16. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

RUN IN BLANG 

PADANG 

Long time ago, I went 

with my friends for 

enjoyable
2
 beauty of 

sunrise. In the morning 
9
 

we sport
3 

for healthy body 

at blang padang
10

 field. 

But
5
, in the middle road 

9
 

we saw people who selled
4
 

many foods a long
8
 the 

road. Then, we did not 

sport
3
 anymore and we 

bought a lot of cakes1 in
5
 

there. When we ate the 

cakes
1
,  I met my friend 

and asked him to eat 

together.  

After that 
9
 we walked 

again to putro phang
10

 

park. In
5
 there we saw 

the
11

 dog, 
13

one of my 

friend beat the dog. The 

dog was angry with him. 

We run
4
 together for

3
 

freed
4
 our self

8
. Come to 

realize
12

, we run
4
 so far 

and finally we are
4
 tired. 

That moment is
4
 the best 

experience for me because 

we can
4
 ran, laught and eat 

together. I still remember 

that one of my 
5 

friends 

hidden
4
 him self

8
 on the

11
 

tree. The another
3
 one is

4
 

behind 
11

 rubbish box. 

Finally, we went home and 

we laugh
4
 together . 

 

 

2) Word form 

9) Punctuation 

3) Word choice 

10) Capitalization 

5) Add a word 

9) Punctuation 

4) Verb tense 

8) Spelling 

3) Word choice 

1) Singular-Plural 

5) Add a word 

1) Singular-Plural 

9) Punctuation 

10) Capitalization 

5) Add a word 

11) Article 

1) Singular-Plural 

13) Run-on 

sentence 

4) Verb tense 

3) Word order 

4) Verb tense 

8) Spelling 

12) Meaning not 

clear 

4) Verb tense 

4) Verb tense 

4) Verb tense 

4) Verb tense 

5) Omit a word 

4) Verb tense 

8) Spelling 

11) Article 

4) Verb tense 

11) Article 

4) Verb tense 

 

2) Intralingual 

9) Developmentl 

3) Interference 

10) Developmental 

5) Inteference 

9) Developmental 

4) Intralingual 

8) Developmental 

3) Interference 

1) Intralingual 

5) Interference 

1) Intralingual 

9) Developmental 

10) Developmental 

5) Interference 

11) Intralingual 

1) Intralingual 

13) Developmental 

4) Intralingual 

3) Word choice 

4) Intralingual 

8) Developmental 

12) Interference 

4) Intralingual 

4) Intralingual 

4) Intralingual 

4) Intralingual 

5) Intralingual 

4) Intralingual 

8) Developmental 

11) Developmental 

4) Intralingua 

11) Developmental 

4) Intralingual 

RUN IN BLANG 

PADANG 

Long time ago, I went 

with my friend for 

enjoying the beauty of 

sunrise. In the morning, 

we exercised for healthy 

body at Blang Padang 

field. In the middle of 

the road, we saw many 

people who sold many 

foods along the road. 

Then, we stopped to 

exercise and we bought  

alot of cake. When we 

ate the cake, I met my 

frind and asked him to 

eat together.  

After that, we walked 

again to Putro Phang 

park. We saw a dog 

there, and one of my 

friends beat the dog. The 

dog was angry with him. 

We ran together to free 

ourselves. Unconciously, 

we ran so far and finally 

we were tired. That 

moment is the best 

experience for me 

because we could run, 

laugh and eat together. I 

still remember that one 

of my friend hid himself 

on a tree. The other one 

was behind a rubbish 

box. Finay we went hom 

and we laughed together.  

 

 



Table 4.17. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

MY STORY FUNNY
6
 IN 

THE CLASSROOM 

Thurday
8
, 28 April 2016, 

I went to school together 

with my friends. Before we 

went to school 
95

 had to 

breakfast. In the school we 

follow
4
 our duty that is

4
 

read Asmaul Husna 

together. After that, we 

entered in
3
 the class and

5
 

study
4 

. The lesson is
4 

PAI. 
2
5 minutes then, I slept 

and no aware
12

. 
2
10 minutes 

then the teacher enter
4
 and  

I still the situation slept
12

. 

Until my friend build
43

 me 

and he say
4
 “Safriadi, the 

enter in
3
 the class”. Then I 

wake
4
 up and sit

4
 orderly. 

After that, the teacher say
4
 

“ students, as tomorrow we 

make
4
 our agreements, 

today everybody come
4
 

forward to explain what 

about you learn
6
.   

Because yesterday
3
 I 

remembered  that I am
4
 the 

first progressive
12

, so I 

progressive in front of the 

class
12

.  Immediately, all 

my friends is
4
 silent for 5 

second
1
, then they laught

4
 

together. I
4
 really shy at 

that time and 
5
 sit

4
 back on 

my chair because no one 

ask4 me to progressive
3
.  

That was my story funny 

story
6
. It happen

4
 three days 

ago and I always remember 

it.  

6) Word Order 

8) Spelling 

9) Punctuation 

5) Omit a word 

4) Verb tense 

4) Verb tense 

3) Word choice 

5) Omit a word 

4) Verb tense 

2) Word form 

12) Meaning not 

clear 

2) Word form 

4) Verb tense 

12) Meaning not 

clear 

4) Verb tense 

3) Word choice 

4) Verb tense 

3) Word choice 

4) Verb tense 

4) Verb tense 

4) Verb tense 

4) Verb tense 

4) Verb tense 

6) Word order 

3) Word choice 

4) Verb tense 

12) Meaning not 

clear 

12) Meaning not 

clear 

4) Verb tense 

1) Singular-Plural 

4) Verb tense  

4) Verb tense  

5) Omit a word 

4) Verb tense  

3) Word choice 

6) Word order 

4) Verb tense  

6) Interference 

8) Intralingual 

9) Developmental 

5) Intralingual 

4) Intralingual 

4) Intralingual 

3) Interference 

5) Interference 

4) Intralingual 

2) Developmental 

12) Interference 

2) Developmental 

4) Intralingual 

12) Interference 

4) Intralingual 

3) Interference 

4) Intralingual 

3) Interference 

4) Intralingual 

4) Intralingual 

4) Intralingual  

4) Intralingual 

4) Intralingual 

6) Interference 

3) Interference 

4) Intralingual 

12) Interference 

12) Interference 

4) Intralingual 

1) Intralingual 

4) Intralingual 

4) Intralingual 

5) Interference 

4) Intralingual 

3) Interference 

6) interference 

4) Intralingual 

MY FUNNY STORY 

IN THE 

CLASSROOM 

 

Thursday, 28 April 

2016, I went to school 

together with my friends. 

Before we went to 

school, I had to have 

breakfast.  In the school 

we followed our duty; It 

was reading Asmaul 

Husna together. After 

that, we enter the 

classroom and study the 

lessons. The first lesson 

was PAI. 

Five minutes after, I 

was slept in the class. 

Ten minutes later, the 

teacher entered the class, 

when I was sleeping. 

Then, my friend woke 

me up and said “ Safriadi 

the teacher has entered 

the class.”. I woke up 

and sit orderly. Not long 

time after, the teacher 

said “ students, s 

yesterday we made our 

agreement, today 

everybody comes 

forward to explain what 

you have learn about.” 

Because the before I 

remembered that was the 

first on who came 

forward, so I came 

forward and stood in 

front of the class. 

Immediately, all my 



friend were silent for 

five seconds, then they 

laughed together. I was 

really shy at that time 

and I sat back on my 

chair because no one 

asked me to come 

forward.  

That was my funny 

story. It happened three 

days ago and I always 

remember it.  

 

 

 

 

 

 

 

 

 

 

 

 

 



Table 4.18. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

JUST A DREAM 

Some day
8
, I and my 

friend
6
 went to a castle. 

The castle  it
5
 is very big 

and beautiful. After that, 

we walked into the magic 

castle together. It is
411

 

amzing castle. In the castle 

there is
4
 no one, just have 

and my friend
12

. Then we 

went around and find
4
 a 

room 
5
full of princess’s 

dresses
1
. We direct

2
 wore 

the dresses
1
. Magically, I 

be
4
 the princess in the 

castle. And be
4
 the most 

beautiful princess. Not 

long time, 

bruuuuuuuk........ I fell 

from my mattress, then I 

laugh
4
 alone because that 

is4 just a dream. I think it 

is
4
 very funny.    

8) Spelling 

6) Word order 

5) Add a word 

4) Verb tense 

11) Article 

4) Verb tense 

12) Meaning not 

clear 

4) Verb Tense 

5) Omit a word 

1) Singular-Plural 

2) Word form 

1) Singular-Plural 

4) Verb tense 

4) Verb tense 

4) Verb tense 

4) Verb tense 

 

8) Developmental 

6) Interference 

5) Intralingual 

4) Intralingual 

11) Intralingual 

4) Intralingual 

12) Interference 

4) Intralingual 

5) Interference 

1) Intralingual 

2) Interence 

1) Intralingual 

4) Intralingual 

4) Intralingual 

4) Intralingual 

4) Intralingual 

 

JUST A DREAM 

Someday, my friend 

and I went to a castle. 

The castle was very big 

and beautiful. After that, 

we walked into the 

magic castle together. It 

was the amazing castle. 

In the castle there was no 

one, it was only me and 

my friend. Then, we 

went around and find a 

room that was full of 

princess’ dress. We 

directly wore the dress. 

Magically, I became the 

most beautiful princess 

in the castle. Not long 

time, bruuuuuuuuk.... I  

fell from my mattress, 

then I laughed alone 

because that was just a 

dream . I think it was 

very funny. 

 

 

 

 

 

 

 



Table 4.19. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

HOLIDAY 

Last week, my friend 

and I were bored after three 

weeks of holiday. So we 

rode our bikes to a beach 

which was only five 

kilometers from where I 

live
4
. When we arrived at 

the beach, we were 

surprised to see there was 

hardly anyone there.  

After having a quick dip 

in the ocean,
12 

 which was 

really cold
2, 

then we rode 

our bikes at beach for a 

while.  Then, we sit
4
 for a 

rest. While were sitting at 

the beach, we just chatted. 

Finally, we went home. We 

were totally exhausted, but 

we learned some goods 

lesson that day.  

4) Verb tense 

12) Meaning not 

clear 

2) Word form 

4) Verb tense 

4) Intralingual 

12) Interference 

2) Developmental 

4) Inttralingual 

HOLIDAY 

Last week, my friend 

and I were bored after 

three weeks of holiday. 

So we rode our bikes to a 

beach which was only 

five kilometers from 

where I live
4
. When we 

arrived at the beach, we 

were surprised to see 

there was hardly anyone 

there.  

After swimming in the 

sea which was really 

cool, we rode our bikes 

at beach for a while.  

Then, we sat for a rest. 

While were sitting at 

the beach, we just 

chatted. Finally, we 

went home. We were 

totally exhausted, but 

we learned some goods 

lesson that day 

 

 

 

 

 

 



Table 4.20. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

MY BEST 

EXPERIENCE 

One year ago, I and my 

friends
6
 went

4
 to Takengon 

for three days to spend our 

holiday after we finished 

our  national examination. 

In takengon 
9
 we stayed in 

our friend’s house. It is 

located in kebayakan 

regency near to Lut Tawar. 

When I was in
5
 there, I saw 

many plants that I did not
4
 

saw in my city like 

markisa
2
, terong belanda

2
, 

cabbage, avocado, coffee  

and
5
 etc. The city is

4
 also 

cool. 

In the first day, we went 

to traditional market in the 

morning. There were many 

people sold their 

vegetable
1
. I really liked 

that market because people 
4
 very hospitalized to 

everyone. In the second 

day, we went to coffee 

garden
1
. It  was the first 

time for me to saw the 

coffee plant
1
. In the last 

day, 
7
went to Lut Tawar 

and we took pictures in
5
 

there. The scenary is
4
 very 

beautiful. 

I think that was my best 

experience with my friend1. 

I really like Takengon. 
I 

will go again
3
 to this city 

one day. 

 

 

6) Word order 

4) Verb tense 

9) Punctuation 

4) Verb tense 

5) Add a word 

4) Verb tense 

2) Word form 

2) Word form 

5) Add a word 

4) Verb tense 

1) Singular-Plural 

4) Verb tense 

1) Singular-Plural 

1) Singular-Plural 

7) Incomplete 

sentence 

5) Add a word 

4) Veb tense 

1) Singular-Plural 

3) Word choice 

6) Interference 

4) Intralingual 

9) Developmental 

4) Intralingual 

5) Interference 

4) Intralingual 

2) Interference 

2) Interference 

5) Developmental 

4) Intralingual 

1) Intralingual 

4) Intralingual 

1) Intralingual 

1) Intralingual 

7) Developmental 

5) Interference 

4) Intralingual 

1) Intralingual 

3) Developmental 

MY BEST 

EXPERIENCE 

One year ago, my 

friends and I had gone to 

Takengon for three days 

to spend our holiday 

after we finished our  

national examination. In 

takengon, we stayed in 

our friend’s house. It is 

located in kebayakan 

regency near to Lut 

Tawar. When I was  

there, I saw many plants 

that I had never seen saw 

in my city like eggplant, 

dutch fruit, cabbage, 

avocado, coffee, etc. The 

city was also cool. 

In the first day, we 

went to traditional 

market in the morning. 

There were many people 

sold their vegetables. I 

really liked that market 

because people were 

very hospitalized to 

everyone. In the second 

day, we went to coffee 

gardens. It  was the first 

time for me to saw the 

coffee plants. In the last 

day, we went to Lut 

Tawar and we took 

pictures there. The 

scenary was very 

beautiful. 

I think that was my best 

experience with my 

friends. I really like 

Takengon. will go back 



to this city one day. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Table 4.21. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

EATING ICE CREAM 

One day  
9
 I with my 

frieds
8
 went to banda 

aceh
10

, then we traveling
4
 

for
3
 spent our holiday in  

11
 

city. I with my friends went 

to suzuya
10

 moll
8
 we parked 

our cards
8
 in the park

2
 

area.
13

 After that, we go
4
 to 

secont
8
 floor  for

3
 eat ice 

crim
8
. When we arrive

4
 in

5
 

there
75

direct sit
4
 on chair

1
 

and the situation 
4
 very 

beautiful. We direct
2
 order

4
 

our ice crim
8
 favorite

6. 

not long time, our ice 

crim
8
 arrive

4
 in

3
 our tables. 

13
We not direct

2
 eat

4 
but 

selvi
4
 together for posting 

in my instagram
10

. After we 

eat
4
, we pay

4
 in the casir

8
 

and we realize
4
 that my 

friend  order
4
 ice crim

8
 

expensive
6
 but its taste 

4
 not 

delicious. 

Finally, we went home. 
13

Although ice crim
84

not 

nice
3
 but we can

4
 gather 

together. I always 

remember that moment in 

my life. 

9) Punctuation 

8) Spelling 

10) Capitalization 

4) Verb tense 

3) Word choice 

11) Article 

10) Capitalization 

8) Spelling 

13) Run-on 

sentence 

8) Spelling 

2) Word form 

4) Verb tense 

8) Spelling 

3) Word choice 

8) Spelling 

4) Verb tense 

5) Add a word 

5) Omit a word 

7) Incomplete 

sentence 

1) Singular-Plural 

4) Verb tense  

2) Word form 

4) Verb tense 

8) Spelling 

6) Word order 

8) Spelling 

4) Verb tense 

13) Run-on 

sentence 

2) Word form 

4) Verb tense 

4) Verb tense 

10) Capitalization 

4) Verb tense 

4) Verb tense 

8) Spelling 

4) Verb tense 

4) Verb tense 

8) Spelling  

9) Developmental 

8) Intralingual 

10) Developmental 

4) Intralingual 

3) Intralingual 

11) Developmental 

10) Developmental 

8) Interference 

13) Developmental 

8) Developmental 

2) Intralingual 

4) Intralingual 

8) Developmental 

3) Intralingual 

8) Interference 

4) Intralingual 

5) Interference 

5) Interference 

7) Interference 

1) Intralingual 

4) Intralingual 

2) Interference 

4) Intralingual 

8) Interference 

6) Interference 

8) Interference 

4) Intralingual 

13) Dvelopmental 

3) Intralingual 

2) Intralingual 

4) Interference 

4) Intefrence 

10) Developmental 

4) Intralingual 

4) Intralingual 

8) Interference 

4) Intralingual 

4) Intralingual 

8) Interference 

6) Interference 

4) Intralingual 

EATING ICE CREAM 

One day, my friends 

and I went to Banda 

Aceh, then we traveled 

to spend our holiday in 

the city. We went to 

Suzuya Mall and we 

park our car in the 

parking area. After that, 

we went go second floor 

to eat ice cream. When 

we arrived there, we sat 

directly on the chairs, 

and the situation was 

very comfortable. We 

ordered directly our 

favorite ice cream. 

Not long time, our ice 

cream arrived on our 

tables. We did not eat 

directly, but we took 

self-potraits/ selfie 

pictures for posrting in 

my Instagram. After we 

ate, we paid in the 

cashier and we were 

surprised that my friend 

ordered expencive ice 

cream, but its taste was 

not delicious. 

Finally, we went 

home. Although the ice 

cream was not delicious, 

we  could gather 

together. I always 

remember that moment 

in my life.  



6) Word order 

4) Verb tense 

13) Run-on 

sentence 

8) Spelling 

4) Verb tense 

3) Word choice 

4) Word order 

13) Developmental 

8) Interference 

4) Intralingual 

3) Developmental 

4) Intralingual 

 

  

  

  

 

 

 

 

 

 

 

 

 

 

 

 



Table 4.22. The Description of The Students’ Errors 

 

Student’s Recount Text 

Types of 

Grammatical 

Errors 

Sources of 

Errors 

 

Revision Version  

COMPETITION 

FOOTBAL
6 

One day
9
 I and my 

friends
6
 followed 

competition football
6
. 

Before we played
7
, the first 

9
 we have

4
 to warming

4
 up 

in the field. The next 
9
 we 

begined
4
 the competition 

after the referee blew 

wristle
8
. Not long time after 

9
 I entered

3
 the ball to the 

goal. Not long time after 

that 
9
 my friend also enter

3
 

the ball to the goal. After 

that, the referee stoped
8
 the 

game after 45 minute
1
. 

After that, we played in the 

two
2
 round. Before the 

game finished
9
 my friend 

entered
3
 the goal again. 

Finally, we winned
4
 this 

competition by
3
 3-0. We 

are
4
 proud and we never 

forget this moment.  

 

 

 

 

6) Word order 

9) Punctuation 

6) Word order 

6) Word order 

7) Incomplete 

sentence 

9) Punctuation 

4) Verb tense 

4) Verb tense 

9) Punctuation 

4) Verb tense 

8) Spelling 

9) Punctuation 

3) Word choice 

9) Punctuation 

3) Word choice 

8) Spelling 

1) Singular-Plural 

2) Word form 

9) Punctuation 

4) Verb tense 

3) Word choice 

4) Verb tense 

 

6) Interference 

9) Developmental 

6) Interference 

6) Interference 

7) Interference 

9) Developmental 

4) Intralingual 

4) Intralingual 

9) Developmental 

4) Intralingual 

8) Intralingual 

9) Developmental 

3) Interference 

9) Developmental 

3) Interference 

8) Intralingual 

1) Intralingual 

2) interference 

9) Developmental 

4) Intralingual 

3) Developmental 

4) Intralingual 

 

FOOTBAL 

COMPETITION 

One day, my friends 

and I followed football 

competition. Before we 

played the game, the 

first, we had to warm up 

in the field. The next, we 

began th game after the 

referee blew wristtle. 

Not long time after, I 

scored a goal. Not llong 

time after that, my friend  

also scored a goal. After 

that, the referee stopped 

the game after 45 

minutes. After that, we 

played in the second 

round. Before the game 

finished, my friend score 

the last goal.  

Finally, we won this 

game with score 3-0. We 

were proud and we never 

forget this moment.  
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