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ABSTRACT

Name - Ulul Azmi

Reg. No. : 180203197

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis Tittle : English Student’s Difficulty in Finishing Study Within 8"
Semester

Main Supervisor : Prof. Dr. Safrul Muluk, S.Ag., M.Ed., M.A., Ph.D

Co-Supervisor : Siti Khasinah, S.Ag., M.pd.

Keywords : Difficulty, Time to degree completion, Self-Efficacy.

The researcher attempts to formulate the English students’ difficulty in finishing
study within 8" semester and discover the solution that student take to overcome
the difficulty. The sample of this research were nine students in total with three
students from each batch namely 2016, 2017 and 2018. The researcher used a
qualitative approach in conducting this study. Interview was used to acquire the
data for this investigation. This study employed thematic data analysis method to
ascertain and manage collected data for this research. The result of this study
indicated that the result of the multitude of obstacles encountered by English
students during the journey towards completing their degree namely, internal factor
(lack of motivation and procrastination as habit), external factor (inadequate
supervisory practice, the availability of the faculty, and intuitional policies). Lastly,
the data collected from the students indicates self-efficacy beliefs act as coping
mechanism which significantly impact their motivation and perseverance to
overcome challenges, especially in their late years of study.
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CHAPTER |

INTRODUCTION

A. Background of Study

Degree completion confers numerous individual and societal benefits,
which consequently motivate public investment in institutions of higher education.
Educational attainment yields societal advantages such as reduced crime rates,
decreased expenditures on welfare, healthcare, proper justice systems, and a more
stable government and society (McMahon, 2009, p.252). Turner (2004) noted that
when degree completion rates are low or graduation is delayed, the economy
produces fewer skilled people, resulting in decreased expenditure and tax income.
Failure to progress matriculated students through the educational system to degree

completion has significant societal consequences.

Individual benefits of education, however, are intertwined with societal
benefits. According to McMahon, “College graduates are earning 70% more than
high school graduates, a number that has increased dramatically since 1970
(p.252). Unsurprisingly, educational achievement is adversely connected with
poverty and unemployment rates. Higher levels of education attainment have non-
monetary benefits such as improved health for the individual and his or her children,
increased longevity, lower infant mortality rates, increased likelihood of children
attending college, happiness, and easier access to more prestigious positions in
society (Pascarella and Terenzini, 2005). Higher education, which follows

after secondary level of education, consists of professional and specialized



programs, diploma programs, bachelor programs, master programs, as well
as doctoral programs, all of which are tailored to Indonesian culture and are offered

by universities.

Graduation rates are frequently viewed as an indicator of an institution's
performance at the institutional level. Low completion rates have a detrimental
influence on public trust in post-secondary education institution, as well as
collegiate enrollment management and financial stability. Time-to-degree is
considered as a metric of success in the same way: "Implicitly, the opportunity cost
of longer time to degree... is that other students may be denied college

opportunities” (Turner, p.14), while the cost of educating a single student rises.

A multitude of research endeavors examine student attributes that are
predictive, either positively or negatively towards retention and degree completion,
with the ultimate goal of identifying and affecting these processes. The student
characteristics that are frequently cited as being correlated with disparities in degree
completion rates include socio-economical status, race/ethnicity, academic

preparation, achievement, as well as performance, and gender.

Graduation is certainly the desire of every student, even graduating from
college on time is a dream that must be achieved. However, nowadays not all
students can feel this way, this is due to various things, be it due to the influence of
association, lack of attention to matters related to lectures such as schedules,
courses or guidance. In fact, if graduation can be achieved on time, of course,

students can quickly get a job.



Students' achievement is always an important contributor to the country's
economic prosperity. The rate of ontime degree completion of full-time students is
one method for measuring student progress and institutional effectiveness. The
retention rate and academic accomplishment are two key criteria that contribute to
institutional effectiveness. Many institutions, particularly public colleges in other
part of the world, characterize post-secondary education specifically undergraduate
institutional process as a four-year program, but sadly, many students fail to

complete their degree.

Furthermore, an increasing number of jobs need higher study from
graduates with a bachelor's degree. By achieving timely graduation, students may
use their extra time and money to improve their bachelor qualifications, enhancing
their chances of being accepted instantly by professionals. The longer it takes to
graduate, the more money is spent, according to Texas Tech University. "It is both
economical and time-efficient to graduate on schedule." Therefore, in order to
ensure student success and institutional prospect, timely graduation is a critical
component that must be enhanced in all institutions. these factors became direct

contribution to the nation's prosperity.

A strong sense of belonging fosters a healthy learning environment for
university students. Students require the attention of all university members in order
to enable and inspire them to achieve and thrive in their studies. Students' drive to
succeed in their academics, consecquently drive student actively participate in their
own learning efficacy. This mentality motivates pupils to complete their academics

on time. Postponing the graduation time will require students to allocate additional



financial resources and time. Additionally, the institutions will be required to hire
a greater number of educators in order to accommodate the increased number of
pupils. Conversely, in order to address this concern, the lecturers will be granted
an increase in the quantity of teaching hours. Students will not meet the deadline
for graduation as a result of the scarcity of resources, including classrooms,
instructional staff, and time. Ultimately, the country will suffer a setback due to its
inability to produce the necessary quantity of graduates to support its national
development. More than that, the factors that driving factors to help students to
graduate on time are lecturers’ support, job prospects, alumni/senior students’

support, and counselors’ role.

B. Research of The Question
Based on the background of the study above, the researcher attempts
to formulate the English student difficulty in finishing study within 8th

semester students as following:

1. What are the triggering factors and challanges faced by student that affect
their graduation period?

2. What are solution that students have to cope with the challenges?

C. Aims of The Study

Based on the research question above, the objective of the study are:

1. To examine the triggering factors and challanges faced by student that affect
their graduation period.

2. To discover solution that student take to overcome the challenges.



D. Significance of The Study
a. To Students
This research provides information about students' difficulties in
finishing study within 8 semesters. The results of this research will provide
students with lessons learned and can be used as guidance and motivation
in their study.
b. To Lecturers
This research will contribute to the lectures’ reflection on student
late-graduation by looking at the experience of student difficulties during
study at English Language Education Department. The findings and result
of this study can be used as a reference for lecturers in helping the students
directing their study.
c. To English Faculty
This research hopefully could provide useful information to the
English department regarding student late-graduation by looking at the data
provided in this research. The findings and result of this study can be used
as source of contemplation and reflection for the PBI staff to cope with

challenges and enhance the graduation level of English student.

E. Terminology
a. English student
English language learner is a student whose dominant language

before attending an English-medium school was not English. In this case,



both Indonesian-born students who spoke Indonesian before kindergartern
(Grade 1), and foreign-born students whose dominant language was
Indonesia language until English-medium grade were included as English
language learner. In this study, researcher refers English student as a group
of learners who are studying at English education department in the post-
secondary education.
. Challenge

Challenge refers to a difficulty or obstacle that a person faces while
trying to achieve a goal or complete a task (Duckworth et al., 2019). In this
case, it refers to the challenges or obstacles that English students face in
completing their degree program. This may include academic, personal, or
external factors that impact their ability to finish their studies.
Finishing study

Finishing study refers to the completion of all required courses and
credit hours necessary for graduation from a degree program. (Dearden et
al., 2021). In this context, it specifically refers to English students who are
struggling to complete their degree program within the expected timeframe.
. Academic performance

Academic performance refers to the quality of a pupils’ academic
achievements, namely; grades, attendance, involvement, and overall
academic development according to Haerazi and Syarifuddin (2020). In this
case, academic performance become predictory measurement to student

triumph, furthermore led to student’s degree completion on time.



e. Time management
Time management referes to the systematic approach of organising,
planning, and overseeing the allocation of time towards different
assignments with the objective of optimising productivity and efficiency as
per Akinola & Adeyemo (2020). In addition, Effective time management
skills can assist students.in balancing their academic workload with other
duties and commitments, allowing them to stay on track and graduate within

expected timeframe.



CHAPTER Il

LITERATURE REVIEW

A. Academic Difficulty

Students with academic difficulties were defined as those who had to redo
a whole year of study or who had to take extra tests. Academically challenged
students have a cumulative grade point average of less than 3.0. Being in academic
problems might lead to probation or expulsion from university. The academic
average of a student can be used to gauge his or her academic development.
However, numerous factors influence academic success, including psychological,
social, personal, and environmental influences (Bellodi et al., 2021; Sherina et al.,
2004). While these characteristics have a significant impact on student

achievement, they vary greatly among nations and people.

Inadequate learning abilities, difficulty managing study load, and
socioeconomic difficulties are some of the variables linked with low academic
achievement (Bellodi et al., 2021; Sherina et al., 2004; Malau-Aduli et al., 2017).
Psychological issues such as stress, sadness, and anxiety have also been connected
to low academic performance (Bellodi et al., 2021; Sherina et al., 2004; Soliman,
2014). In another study, researcher link sleep disturances to low academic

performance as well (Abdulghani et al., 2012; Khatun et al., 2020). These



characteristics are frequently non-academic in nature (Sayer et al., 2002), though

there are contradictions between research (Malau-Aduli et al., 2017).

Furthermore, research by Sayer et al., (2002) conclude that insufficient time
for self-study, topic overload, inadequate English proficiency, insufficient sleeping
time, worry and stress, teaching approach, and health concerns were all linked to
low academic performance in Saudi Arabia. There is also research on medical
students in Saudi Arabia which linked the level of English language competency
with bad academic achievment from the indication of english textbook avoidance
that resulted to academic decline (Almoallim et al., 2010; Jameel et al., 2019).
Individual access to Internet resources also has a substantial impact on student

progress (Jameel et al., 2019).

An additional investigation was conducted by the College of Medicine and
Dentistry, James Cook University, QLD, Townsville, Australia, which explored
risk factors linked to academic challenges. The study identified a number of
variables, including age at which one begins studies, gender, Indigenous status,
place of origin, first in one's family to attend university, non-English speaking
background, socio-economic status , and rurality status, which is denoted by the

Australian Standard Geographical Classification.

The result of the research revealed the percentage of academic difficulty that
medical students encountered based on implication abaove; 12.7% were
international, 26% were FIF, 2.5% were Indigenous, 42% were males, 19.8% were

from non-English speaking backgrounds, 22.9%, 61.5%, and 15.6% were from low,
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medium, and high socio-economic backgrounds, respectively, and 59.5% were
from outer regional (56%) and remote (3.5%) areas. Academic difficulties was
encountered by 178 students (16.22%) of the entire study sample (n = 1097). 111
pupils (10.12%) had their first academic problem in year 1; 31 (2.83%) in year 2;
15 (1.37%) in year 3; 14 (1.28%) in year 4; 5 (0.46%) in year 5; and 2 (0.18%) in
year 6. Fifty-six (5.1%) pupils had several academic challenges. According to the
study, add to 33 (3%) of this cohort of students failed and dropped out of the
program. The remaining research group (919 = 83.8%) was censored, which implies

they had no academic difficulties.

Gradually, academic difficulty should receive more attention from instution
in order to improve student academic performance and reduce the probability of
student towards academic failure which worst case scenario might end up dropping

out from university which could affect the integrity of the instution.

B. Ontime-Graduation

Ontime graduation is a source of satisfaction and success for students and
their families. Graduation shows that the individual has studied extensively and
comprehensively. Graduating from university early reduces both the cost of
education and the pace at which these graduates enter the labor force. Failure to
graduate on time, on the other hand, reveals that the student is not diligent and
focused on their academics. If a student completes their studies at a higher education
institution in less than or equal to four years, they are considered to graduate on

time. Students, on the other hand, are deemed to have graduated late if they
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complete their studies at post-secondary education in more than four years (Amin

et al., 2013).

Almost all of Indonesia's post-secondary instution has the same problem
which the number of inputs (new students) surpasses the number of outputs
(graduating on time). Also, graduate competence criteria are one of the assessment
indicators in rules for increasing program study and tertiary institution
accreditation. In addition, there are a multitude of established standards in the field
of education, including those pertaining to curriculum and instructional personnel,
infrastructure and facilities, management, funding, and assessment (Hakim, 2019;

Prasetyo, 1970).

According to Wahyudi (2012), there are two variables that contribute to
students failing to graduate on time: internal and external causes. Internal issues
include (1) a lack of interest in the study program itself, as well as (2) a lack of
intrinsic learning or drive in the students themselves, which leads to laziness.
Furthermore, external factors include: (1) inconsistent guidance methods between
students and supervisors, as a result of which. students frequently struggle to
complete coursework; (2) incomplete campus facilities; (3) students’ mediocre
economic situations, as a result of which the need for learning facilities is lacking;
and (4) the influence of the social environment at the place of residence (boarding
house). Meanwhile, according to Widarto (2017), the impediments to students'
graduation are not graduating on time due to the far distance to campus for advice,
still attending lectures, already working, less active lecturers, less appropriate living

quarters, and lack of rigorous supervision.
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There are several triggering factors that influence and support student to
graduate on time, namely; Students’ factors, Instutional support, and Supervisory

practice:

1. Students’ Factors

Students are the primary contributors to their academic success, and
their perseverance is necessary to graduate on time (Eyangu et al., 2014).
Siamian et al., 2016 found that students who had a comparatively elevated
perception of the difficulties associated with academia were more successful in
developing both academic and non-academic competencies and in completing
their thesis projects. However, numerous studies have examined the variables
that influence the timely thesis completion by graduate students and have
reached the consensus that throughout their research careers, graduate students

consistently face a multitude of obstacles.

Hassan (2019) stated in a recent study that postgraduate students from
a Malaysian public institution had moderate levels of stress, anxiety, and
depression. Despite having less intens in terms of several domain, study by
Hasan also could be brought to undergaduate. setting. Numerous studies
identified a variety of challenges and hurdles experienced by students, the most
of which were connected to attitude (Siamian et al., 2016), thesis writing skills
(Hoon et al., 2019), psychological aspects (Tinto, 2006), family (Girves &
Wammerus, 1988), and finances (Mbogo, 2016). In addition, it was determined
that graduate students had intense personal issues, which was the most cited

barrier to thesis completion (Russell, 1996).
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2. Instutional support

Within the academic domain, it is widely recognised that institutions
play a crucial role in enabling the effective pursuit of academic studies. This
study defines institutional support as including the supply of academic
resources, the establishment of robust student support systems, and the
provision of advice or guidance, both on campus and online (Rubin, Fernandes,
& Avgerinou, 2013). Furthermore, it relates to the establishment of supportive
learning environments for pupils. Several inquiries have brought attention to
the challenges encountered by postgraduate students in Malaysia, arising from
inadequacies in library services, therefore impeding the advancement of their
research pursuits. Academic advisors and mentors have raised concerns about
the insufficient support provided by institutions and have stressed the urgent
need for stronger institutional services and practises to improve the research
efforts of postgraduate students (Sidhu, Lim & Chan, 2017). The same
occurance also manifest in several Acehnes instutional facility which obstruct

the process of degree completion.

3. Supervisory Practice

Supervisory activity is construed complex and sophisticated process
that involves intentional one-on-one encounters and interaction between the
student and the supervisor. It is characterised by mutual respect, collegiality,
professionalism, and openness. Within a professional setting, the connection
between a supervisor and a student is perceived as a symbiotic partnership,

providing reciprocal benefits and advantages. Research supervision
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necessitates academic knowledge and agile interpersonal and professional
relationship management. While there are several elements that contribute to
degree completion, supervisory methods are highly scrutinized as a possible
contributor. According to Abiddin et al., (2011), a solid connection with
supervisors is essential for students' academic advancement and the effective
completion of research projects.

Mhunpiew (2013) described supervision as a system in which
supervisors provide their supervisees with five desirable supports, namely
technical, intellectual, administrative, managerial, and personal assistance.
Aside from the epistemic area of knowledge and abilities, emotional
characteristics are deemed essential for supervisors. The supervisor's non-
authoritarian approach with respect and empathy; consistent support and
encouragement as an academic advisor; maintaining students' self-respect and
morality (Phillips & Pugh, 2000); being sensitive to students' needs (Brown &
Krager,1985), pastoral care and support (Cryer, 2006), and good
communication skills (Haksever & Manisali, 2000) are the affective qualities
that facilitate supervisory practices.

Numerous research have examined the impact of supervising
procedures on thesis completion and student success (Hadi, & Muhammad,
2019; Azman, Nor, & Aghwela, 2014; Kunle, 2021; Habibah, 2016; ).
However, the link between supervisory approaches to improve students'
research abilities and their effect on students' willingness to graduate on time

has received scant consideration. In the present study, the concept of
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supervisory practices was operationalized as giving undergraduate students
with the appropriate research advice in order to constantly assist, sustain, and

push them to complete the program.

In addition, Several other researchers proposed appropriate solutions
to achieve on time graduation, such as expanding the role of the chief of
program study in overseeing student studies (Waluyo & Huda, 2020),
enhancing the role of academic supervisors (Fitri & Nurhidayah, 2019),
discussions and deliberations, organizational motivation (Waenawae & Suyata,
2015), and expanding the role of students in society (Martadinata, 2019).
Students will be more motivated to complete their education if they understand

their roles and responsibilities both before and after graduation.

Students must have the will and capacity to complete their studies on time
in order to lower the proportion of students who do not graduate on time. As a result,
efforts to cultivate excellent and exceptional people must surely be continuing.
Consequently, the purpose of this activity is to boost student enthusiasm and
awareness of study methodologies at higher institutions. Students will be able to

study more successfully and graduate on time, as predicted.

C. Teacher Efficiency and Effectiveness

According to Barnett Berry's (2010) research, a variety of characteristics
and conditions impact whether trained instructors can teach successfully. Effective
teaching is determined not just by instructors' knowledge, abilities, and attitudes,

but also by the settings in which they operate. Education thought leaders from a
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range of perspectives are increasingly seeing this as a realistic reality for improving

the effectiveness of teachers in high-needs and low-performing schools.

At each level of school, effective and efficient teaching-learning differs. In
university, educational perpetrator attemps to visionise and provide effective
teaching at universities and to be able to measure the effectiveness as the result.
University teaching is an academic activity that necessitates a wide range of
professional abilities and practices, as well as a high degree of discipline and other
contextual knowledge. As a university instructor, attempting to use effective
teaching techniques guarantees the basis for a high-quality learning and teaching

environment (Tadesse and Khalid, 2022).

According to Cornell and Mayer (2010), academic achievement begins with
a mutually respected connection between the student and the instructor. Positive
learning outcomes were strongly connected to a safe and supportive classroom
environment. During the first week of school, most effective instructors said that
routines and procedures took precedence over academics (Emmer, Evertson, &
Worsham, 2003). Academically effecient and effective classrooms is said has a
competent instructor who used effective classroom management to maintain order
(Emmer & Stough, 2001). Furthermore, the teacher established high but acceptable
expectations for all pupils (Corbett, Wilson, & Williams, 2002). Excellent teaching
required effective communication and teamwork (Rowan, Fang-Shen, & Miller,
1997). A increasing body of research suggests that excellent teachers foster links
between school, home, and community, which improves student conduct and

achievement (Epstein & Sheldon, 2002)



17

The evaluation of teacher effectiveness has undergone a significant
transformation throughout its historical development. The concept of effective
teaching has seen various interpretations and definitions over the years, as
documented by researchers such as Cruickshank and Haefele (1990), Cheng and
Tsui (1999), Campbell et al. (2004), Muijs (2006), Devlin and Samarawickrema
(2010), and Hoidn et al. (2021). This evolution in assessing teacher effectiveness is
a response to the evolving perspectives and priorities regarding what aspects of

teaching should be evaluated and measured.

There is a prevailing consensus within the academic community regarding
the pivotal role of high-quality teaching in the context of education, with some
scholars suggesting it may be the most crucial factor contributing to student
achievement (Ding and Sherman, 2006; Devlin and Samarawickrema, 2010).
Nonetheless, the assessment of teacher effectiveness remains a complex and
contentious issue, primarily stemming from the absence of a shared understanding
of the characteristics and actions that define a proficient teacher. As observed by
Cruickshank and Haefele (1990, p.34) in their exploration of research-based criteria
for evaluating effective teaching, a fundamental challenge in appraising teachers
lies in the absence of consensus on the criteria that delineate good or effective

teaching.

The evaluation and recognition of faculty members and educators in
academia encompass a range of assessment methods that are designed to ascertain
their qualifications for promotions and rewards, in addition to improving their

professional performance. A frequently employed metric for determining the
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research productivity of faculty members is the evaluation of the quantity and
quality of their published academic papers and reports. On the contrary, a readily
available and analogous metric is absent when assessing the efficacy of instruction
(McBean and Al-Nassri, 1982; Khandan and Shannon, 2021). The reason for this
inadequacy can be traced back to the lack of agreement concerning the precise
qualities and obligations that define an effective educator. Consequently, there is
also confusion concerning the most suitable methodologies for assessing the

efficacy of educators.

Assessing the effectiveness of educators in higher education can be
approached through a multifaceted framework consisting of three interrelated
perspectives: inputs, processes, and outputs, as articulated by Devlin and
Samarawickrema (2010). The concept of "inputs" pertains to what a faculty member
brings to their role, encompassing a range of factors such as their educational
background, personal history, beliefs, expectations, teaching experience,
pedagogical and subject matter expertise, certification and licensure, and academic
qualifications. In scholarly discourse, these elements are commonly referred to as
indicators of "teacher quality," as emphasized by Qureshi and Ullah (2014).
Conversely, "processes” revolve around the dynamic interactions between
professors and their students, extending to the teacher's professional engagement
within the university community. This dimension delves into the teaching methods,
communication, and instructional strategies employed by educators to facilitate
learning and foster academic growth. Finally, the "outputs™ dimension encapsulates

the tangible and intangible outcomes of instructional practices on students,
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encompassing aspects such as academic achievement, graduation rates, student
behavior, engagement levels, attitudes, and socio-emotional well-being. It also
extends to contributions made by faculty members to the university or wider

community, including leadership roles and mentoring of fellow educators.

Gradually, teacher effectiveness may be defined as a teacher’s capacity to
achieve more than predicted improvement as seen by student standardized test
results. This emphasis on attributing standardized test performance to instructors
and monitoring the effectiveness of teaching by averaging test scores has several
advantages. However, the definition has many flaws and has been met with
suspicion. Teachers must also pay attention to their efficiency and efficacy in

order to impact students' quality in producing excellent scores.

D. Student Self-Efficacy

Bandura as the proponents of the Self-Efficacy Theory (1997) defines self-
efficacy as a situation-specific conviction that students have in their capacity to plan
and execute the behaviors necessary to learn and master tasks and assignments at a
sufficient level (Schunk and Mullen 2012). It is a task-specific belief that governs
decision, effort, and perseverance in the face of challenges and in conjunction with
the individual's emotional state. Bandura (1986) argue that self-efficacy stands
apart from broader concepts like self-esteem or confidence due to its specific
orientation toward tasks. The formation of an individual's beliefs in their
effectiveness draws upon diverse information sources, including both vicarious and

firsthand experiences, as well as social judgments.
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Bandura's Social Cognitive Perspective attributes considerable importance
to the influence of mastery and task completion on the development of self-efficacy.
Therefore, it can be argued that students' self-efficacy is significantly influenced by
the knowledge they gain from their practical experiences, as emphasized by Schunk
and Pajares (2009). As a result, children who obtain a sense of fulfillment from their
scholastic accomplishments are more likely to perceive themselves as having a
greater degree of effectiveness within the educational setting. Zimmerman (2000)
further explicates the manner in which previous achievements and successes
function as a precursor to future success and accomplishments through the concept
of self-efficacy. The fundamental tenets of Self-Efficacy Theory, which are
grounded in theory, propose that self-efficacy and academic accomplishment are

engaged in a dynamic and reciprocal relationship.

Marsh and Craven (2005) introduced the Reciprocal Effect Model, which is
related to Self-Efficacy Theory but takes a more empirical approach. Marsh and
associates (e.g. Arens et al. 2017; Pekrun et al. 2017) propose that self-concept and
accomplishment are inextricably connected throughout time, particularly in the
math domain, based on over 20 years of research. Self-concept comprises
components including self-trustworthiness, self-value, self-acknowledgment,
proficiency, and capability. As Marsh and Craven (2005) put it, self-efficacy, on
the other hand, is more narrowly concentrated on the aspect of self-credibility. The
fundamental similarity among these conceptualizations resides in the characteristic

of self-confidence. As a result, a considerable amount of empirical evidence
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indicates that Self-Efficacy Theory provides a useful conceptual framework for

understanding the progress of students in their academic pursuits.

Moreover, self-efficacy beliefs are identified as crucial components in a
multitude of modern viewpoints regarding student motivation. Previous research
has recognized them as crucial intermediaries between teacher efficacy and a
variety of individual characteristics, including job satisfaction, propensity for
resignation, adjustment during training, and employment orientation for newcomers
(Saks, 1995). Moreover, self-efficacy beliefs contribute to the understanding of the
relationship between conscientiousness and continuous learning (Martocchio &
Judge, 1997). The various dimensions that demonstrate the multifaceted
implications of self-efficacy beliefs highlight their potential as a viable approach to

improving teacher development initiatives.

In addition, Bandura (1997) posited that individuals procure information for
the assessment of efficacy beliefs from four primary fountains: (1)
accomplishments in skill mastery; (2) observational experiences; (3) linguistic and
nonverbal modalities of persuasion; and (4) "physiological and affective states,
which individuals employ in part to gauge their competence, resilience, and
susceptibility to dysfunction.” Moreover, self-efficacy beliefs engender positive
social and supportive engagements (Bandura et al., 1996), potentially contributing
to the amelioration of anxiety and the adept management of stress (Mayer et al.,
2002), especially within demanding contexts such as academic environments. A
multitude of studies have established a correlation between self-efficacy and

academic advancement.
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In this study, the researcher considerate taking only two impact of self-
efficacy as the triggering factors for student to finish their study ontime as
following; Self-efficacy on student accomplishment, and Self-efficacy on academic

performance.

1. Self-efficacy on student accomplishment

Over the course of time, various theoretical frameworks have sought to
elucidate the factors contributing to students' triumphs or setbacks in the
educational realm. Notably, the Self-Efficacy Theory, stemming from
Bandura's Social Cognitive Perspective originating in the 1960s, emerged as a
seminal model delineating the developmental interplay between self-efficacy
and scholastic achievement. A comprehensive exploration of this theory can be
found in Bandura (1997). This theoretical construct posits that a student's self-
efficacy stands as a pivotal and direct prognosticator of their success in
academic pursuits and evaluative measures, as expounded by Schunk and
Mullen (2012). Academic accomplishment, construed as the assessment of
performance and cognitive acquisition within the educational milieu, is
asserted to be intricately intertwined with students' self-assessments of their
domain-specific competencies. It is imperative to recognize that the
perceptions of individual competence, vis-a-vis distinct subjects, bear upon the
realization of tasks with disparate tempos and levels of proficiency. This
nuanced perspective on the dynamic relationship between individual
perceptions and tangible achievements underscores the complexity inherent in

academic pursuits (Schunk and Mullen, 2012).
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Amini (2002) found that academic self-efficacy predicted 21% of
students' academic accomplishment, whereas other research found a link
between academic perseverance (Robbins et al., 2004; Gore, 2006) and final
GPA (Robbins et al., 2004). Specific self-efficacy beliefs are not fixed, but they
are practical and flexible, according to Bandura's theory, since they are heavily
influenced by many sources (Bandura, 1997). A wide range of educational,
psychological, and pedagogical interventions are focused at increasing
students' self-efficacy beliefs in order to improve a variety of outcomes (Lane
et al., 2004). Indeed, robust and reliable measurement of academic self-efficacy
beliefs is crucial for setting and evaluating treatments. A multifaceted
instrument  specifically designed to measure numerous aspects of
undergraduate students' activities (e.g., individual effort and self-management
skills, learning strategies, social, leisure, and extracurricular activities,
interaction with peers and teachers) would help to facilitate substantive
research in this area (Bandura et al.,, 1996; Cheung and Kwok, 1998;
Amenkhienan and Kogan, 2004). Unfortunately, existing measures used to
assess self-efficacy beliefs in university students have numerous shortcomings.
Advance Care Planning of Self-Efficacy, for example, focuses solely on one
component of academic self-efficacy beliefs, namely students' worry about

planning and their capacity to do so.

When students confront performance adversity or failure, academic
self-efficacy becomes increasingly crucial (Bong and Skaalvik, 2003).

Scholarly investigations have established a favorable association between an
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individual's academic self-efficacy beliefs and motivation, specifically intrinsic
motivation (Ommundsen et al., 2005). Walker et al. (2006) argue that self-
efficacy beliefs have a complex effect on motivation, influencing variables
such as goal-setting, effort exerted, perseverance in difficult situations, and

resilience when confronted with setbacks.

Studies in which focusing on university students are relatively scarce
compared to those centered on younger pupils. Nevertheless, these
investigations consistently underscore the correlation between individuals'
perceived competence and their degree of self-determination. Individuals
endowed with a heightened sense of competency tend to employ more
efficacious self-regulation mechanisms and demonstrate increased
perseverance in the pursuit of academic objectives (Ryan and Deci, 2006).
Conversely, students exhibiting lower levels of academic self-efficacy manifest
diminished motivation, increased passivity, and disengagement (Vallerand,
2000; Komarraju and Dial, 2014). Academic self-efficacy emerges as a robust
predictor not only of course selection but also of academic persistence and
accomplishment among university students (Britner and Pajares, 2006;

Komarraju and Dial, 2014).

Based on the implications above, self-efficacy is could be used as
predictor for student accomplishment. Whereas, it will affects academic growth

and ultimately link with student degree completion.
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2. Self-efficacy on academic performance

One of the triggering factors for degree completion at post-secondary
education is student self-efficacy that impact student performance. Bandura's
(2001) performed seminal research revealed that the higher the perceived
of self-efficacy, the more aggressive the attempts to attain the desired goal
which in this context accelerate the degree completion. As the result, student
could achieve on time graduation. In addition, several studies have
demonstrated a favorable correlation between student self-efficacy and
academic performance (Lambie et al., 2013; Lent et al., 1984, 1986; Multon et
al., 1991). Examining the impacts of self-efficacy, self-esteem, and their
influence on academic performance among 205 postgraduate graduates, Lane,
Lane, and Kyprianou (2004) discovered a substantial association between self-
efficacy and performance accomplishments.

Another reseacrh by Honicke and Briadbend's (2016), they performed
systematic assessment of the previous 12 years of research on the effect of self-
efficacy on academic performance, it was determined that academic self-
efficacy modestly correlates with academic achievement; however, general
self-efficacy was not examined. Similarly, Multon et al. (1991) did a meta-
analysis of 39 research exploring the association between academic
performance and perseverance and self-efficacy. Empirical evidence once
again confirms the positive and statistically significant connections between
self-efficacy beliefs and academic performance and persistence outcomes.

However, it is crucial to recognize the difficulties in determining the specific
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influence of self-efficacy compared to other factors such as self-concept,
expectancy value, student demographics, measurement variables, personal
attributes, psychosocial factors, institutional variables, and study
characteristics.  This caution has been emphasized by researchers such as
Gardner (2009), Pajares (1996), Spalding and Rockinson-Szapkiw (2012), and
Stallone (2011).

Based on theory and previous study above, the author conclude that
self-efficacy profoundly affects student in many aspect include student
accomplishment, performance, reselience and perseverence during study at
university. Therefore, self-efficacy on student should be cultivated since the

early age.



CHAPTER 111
METHODOLOGY

A. Research Design

The researcher used a qualitative approach in conducting this study.
Qualitative approach was selected because of its versatility in the process of
investigation, as it enabled the researcher to describe the quality of
relationships, activities, situations, or materials in detail. This was in line with
the statement put forward by Denzin and Lincoln (2005) arguing that the
qualitative research studies about what a phenomenon means to the people.
According to Hancock et al, (2007), qualitative research outlines people's
idea, sense, and experience. The researcher employed a qualitative research
design to investigate the challenges faced by English students that hinder their

timely completion of university studies.

B. Research Location and Participant

The research is conducted at English Education Department of UIN Ar-

Raniry, Banda Aceh.

1. Population

Creswell (2017) point the terms of population as a collective of
individuals who share same features. According to Djarwanto (1994)
population refers to the entire number of units or people whose

characteristics are to be studied. The population in this research is students
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of English Education Department of Ar-Raniry State Islamic University in
Banda Aceh. The population were 2016, 2017, 2018’s batch students. There

are a total of 77 students from the three batch combined.

2. Sample

In this resaerch, the sample are several students of English Education
Department of Uin Ar-Raniry Banda Aceh batch 2016, 2017, 2018 who
have studied 8 semesters or more. A total sample was 9 students. The
correspondents selected for this study are based on two criterias. Firstly, a
group of participant that have not graduated yet (more than eight-semesters)
which consists of three students of each batch. Secondly, the three batch
student selected have studied eight semesters or more and accomplished

GPA of 3,5. Once they agreed to participate, the research could be done.

In this study, the researcher used purposive sampling. As stated by
Creswell (2009), purposive sampling, frequently referred to as judgmental,
selective, or subjective sampling, is a form of non-probability sampling
when researchers select individuals based on their own discretion. The
researcher employed the approach of purposive sampling to obtain data
because the researcher picks respondents who can supply the most
information. Furthermore, the employment of purposive sampling is a
beneficial tool for researchers to carefully extract detailed information from
collected datasets. This methodology allows researchers to elucidate the

significant influence of their results on the wider public realm. Purposive
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sampling is a highly regarded approach used by scholars due to its inherent
advantages in terms of time and cost efficiency, as compared to other

sampling methods.

C. Data Collection

1. Interview
Interviews were used to acquire data for this investigation.
According to Esterberg (2002), an interview is a two-way dialogue in which
ideas and information are shared through questions and answers. There are
three methods for conducting interviews: in-person, over telephone, and in
six-person focus groups (Creswell, 2009). In-person interviews will be done
for this research. Additional reason the researcher chose interview-style
because it allowed the researcher to comprehend student perception about
the difficulties and strategies in finishing their studies. Furthermore, it aided
in clarifying, improving understanding, and conducting systematic
investigations into the viewpoints, behavior, experiences, and situations
pertaining to the research subjects. The interview questions were mostly
designed as open-ended inquiries to enable the collection of extensive data.
During this inquiry, the interview sessions lasted between 5 and 10 minutes.

Each participant answered the same set of questions as their counterparts.

D. Data Analysis
As described by Creswell (2013), data analysis is a complex process that
involves several stages: methodical data collection, careful data organization,

initial examination of the dataset to identify patterns, data representation, and
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finally, the synthesis of a comprehensive report that clarifies the interpreted

data.

The researcher used a thematic data analysis method to ascertain and
manage collected data for this research. Thematic analysis, as delineated by
Braun and Clarke (2006), constitutes a qualitative data analysis method
involving a systematic exploration of a dataset to recognize, scrutinize, and
articulate recurrent themes or patterns. Steps to take when proceeding to use

thematic data analysis are;

1. The initial phase of thematic analysis necessitates thoroughly scrutinizing
the entire dataset, which involves attentively and repeatedly engaging with
the data.” (Braun & Clarke, 2006) The dataset used in the inquiry may
consist of several sources, such as interviews, focus groups, recorded
observations, field notes, journal entries, or multimedia resources like
images or videos (Nowell et al., 2017).

2. Initiating the generation of primary codes represents an integral analytical
endeavor within the data analysis continuum. This pivotal coding process
serves to systematically structure data at a nuanced and specific level.
Following the preliminary phase of familiarization in the initial step, the
researcher commences the notation of potential data elements, inquiries,
interconnections among data components, and other preliminary
conceptualizations. A code, in this context, necessitates a judiciously
refined and distinct delineation to preclude any encroachment upon other

codes, aligning seamlessly within an overarching coding framework.
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3. Engaging in thematic analysis. Braun and Clarke (2012) provide a

metaphorical representation wherein, if one considers the entirety of the
analysis as a structural edifice, individual codes constitute the foundational
building components, resembling bricks and tiles, while themes form the
substantive elements akin to walls and the roof. Contrary to a spontaneous
emergence from raw data (Varpio et al., 2017), themes are systematically
devised by the researcher through a process involving analytical scrutiny,
amalgamation, comparison, and even the schematic visualization of how
codes interrelate.

. Analysis of Themes. Braun and Clarke (2006) defined the fourth phase as
a two-part analytical process. During the first stage of analysis, the
investigator carefully examines the coded data that is assigned to each
thematic group to guarantee consistency. This entails conducting a
thorough examination of all relevant codes and data extracts related to each
theme, raising inquiries such as: Does each theme have enough supporting
data? Does the included data support the chosen subject in a coherent
manner? Do themes sometimes demonstrate overwhelming breadth or
heterogeneity?

Identification and Classification of Themes. After carefully refining the
thematic map, the researcher proceeds to construct detailed definitions and
narrative descriptions for each identified subject. This method involves
clarifying the importance of each subject in connection to the main

research question (Braun & Clarke, 2006). The assigned nomenclature for
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the topics selected to be included in the final report is carefully examined
to ensure that it is concise and adequately descriptive.

Generating the report/manuscript. The last stage is composing the ultimate
analysis and description of the discoveries (Braun & Clarke, 2006). The
writing process has already commenced with the activities of note-taking,
delineating themes, and choosing pertinent data extracts in previous stages.
The final report should go beyond simply describing codes and themes. It
should construct a narrative that offers a coherent, concise, and rational
explanation of how the researcher interprets the data. Additionally, it
should justify the significance and accuracy of the researcher's selection of

themes and interpretation of the data (Braun & Clarke, 2006, 2012).



CHAPTER IV
FINDING AND DISCUSSION

In this section, the researcher delves into the outcomes of the research,
elucidating the conduct of interviews as a primary data collection method.
Subsequent to conducting interviews with nine participants, the transcriptions were
meticulously reviewed on multiple occasions to engender a profound familiarity
with the acquired data. The ensuing findings have been systematically categorized
in accordance with the overarching thematic constructs and their consequential
relevance as per the stipulated research inquiries.

A. Findings

The aim of this research is to investigate the specific factors contributing to
the prolonged duration of study among English language education students,
preventing them from completing their study within the designated eight semesters.
The findings of this study are derived from data collected through in-depth
interviews with participants. The interviewees in this research comprised nine
students enrolled in the English language education department, representing
different academic batches, namely the 2016, 2017, and 2018 cohorts. The selection
of participants for this study adhered to two distinct criteria. The first group of
participants consisted of students who had not yet graduated within the prescribed
eight semesters, encompassing three students from each of the aforementioned
academic batches. The second criterion focused on students who had successfully

completed eight semesters or more and achieved a minimum GPA of 3,5. In this
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endeavor, we aim to uncover the underlying causes behind the extended academic
journeys of these English language education students, shedding light on the
challenges they face in completing their studies within the stipulated timeframe.
The respondents responded to thirteen questions specifying on the experiences and
difficulties that they are facing that make them delayed on achieving degree
completion. The research has been conducted since May 16" until 20" of July. The
nine university students were marked as student 1, student 2, student 3, student 4,

student 5, student 6, student 7, student 8 and student 9.

In this study the researcher briefed the respondents on the theme of the
research to strengthen and to prepare the inteviews’ participant to maximize the
result of the answers prior to the interview. Then the researcher asked the nine
university students thirteen questions to figure out the reason of what difficulty

English students faced that made them take more semester to finish their study.

Based on the responses that were given by the interviewed English
department students, almost all respondents gave similar answers with exception of
minor different answers. Based on the responses, there were different themes that

came up during the interview related to the research questions.

1. Challanges and contributing factors on students’ performance towards
degree completion.

Various challanges and factors that encountered by students can

significantly affect students' academic performance. This theme explores the

multifaceted nature of internal, external factors, and challanges regarding their
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influence on English students' academic performance and progression toward

timely graduation.
a. Internal factor

Internal factors refer to elements that arise from within an individual

and possess the capacity to impact the results of their educational
journey. These internal factors encompass both physiological and
psychological components. Physiological factors pertain to aspects
concerning an individual's physical well-being and condition. The
general physical condition that greatly affects a person's learning
activities. A healthy physical condition will have a positive influence
on individual academic activities. Conversely, a weak or sick condition
will hinder the achievement of maximum learning results. Therefore,
the physical states greatly affect the learning process, so you must
always maintain good health. (Baharudin, 2008 pp. 19)

Psychological elements refer to the mental and emotional
condition of an individual that can impact the process of acquiring
knowledge. Several variables that impact the learning process include
student intelligence, motivation, interest, attitude, and talent. This study
focuses solely on two prominent psychological characteristics observed
during research interviews: lack of motivation and procastination as

habit. All the respondents gave similar answers.
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1) Lack of motivation

The role of motivation is crucial in determining the effectiveness
of learning endeavours, since it serves as the main driving factor
behind educational pursuits. It is described as a dynamic, directive,
and continuous process -inherent to the individual. Essentially,
motivation is the manifestation of how one's wants and desires impact
the strength and focus of their actions. In the domain of motivation,
there are two main categories: intrinsic motivation and extrinsic
motivation. Intrinsic motivation originates inside, stemming from
personal preferences and real desire. For instance, an individual with
a strong inclination towards reading does not need any external
motivation, as this activity serves not just as a form of leisure but also
as a personal imperative. In contrast, extrinsic motivation arises from
external sources, such as commendation, regulations, rules, and
parental expectations, which act as stimuli for learning. Lack of
sufficient positive reinforcement from the external environment might
greatly diminish an individual's drive to study (Baharudin, 2008, p.

21).

Student 3, 4, 5 and 6 share the similar responses:

My biggest challanges was my second advisor but not solely
due to that factor, another factor that become the hindrance
was my lazines that are affected by other several factors
namely long leisure time because of ramadhan and eid
holiday. Then, i only continue to write my thesis after return
to banda aceh. Regardles to the internal factor, the real
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problem rely on the external factor which related to my first
and second advisor that affected the internal factor and my
ability to graduate sooner. Because of the external factor, it
takes one more semester to finish my study.

Student 6 :

Internal factor such as losing self-motivation that are
affected by external factor such as thesis writing advisor.
Here, my thesis writing’s advisor become one of my biggest
hinderence to achieve graduation because he/she
procastinate a lot and slow respon as well. Another external
factor was family health issue which make my motivation to
continue writing thesis dropped and negleted.

From the responses above, the researcher concluded that lack of
motivation is one of the hinderence that English students faced while
progressing towards their graduation. As per the respondents, their
admission of personal laziness and sense of losing motivation are fueled
by external factors, which are mainly embodied by the role of thesis
supervisors and unforeseen health concern. Students’ motivational
dynamics are intimately affected by the complicated interplay created
by the nexus between internal and external influences. This
combination of variables not only clarifies the complex nature of
motivation in the academic setting but also emphasizes the necessity of
institutional support systems to lessen and mitigate these difficulties

and promote long-term student motivation.
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2) Procastination as a habit

The phenomenon of academic procrastination among students is
widely recognised as a significant issue in higher education.
Procrastination indicate as the inclination of pupils to delay focusing
on academic assignments and instead indulge in distractions
(Rothblum, Selomon, and Murakami 1986). Procrastination refers to
the deliberate act of postponing one's tasks or responsibilities, even
when one is aware of the detrimental consequences associated with
such behaviour (Sirois et al., 2003). Despite being aware of the
potential negative outcomes, individuals who deliberately postpone
tasks experience adverse effects on their tempers, academic
functionality (Stead et al., 2010), social accomplishments, subjective
well-being (Gueorguieva, 2011), sleep quality (Przepiorka et al.,

2019), and even physical health (Klingsieck, 2013).

All students share similar resonses:

Procastination is my biggest challange that make me take
longer to garduate. To my knowledge, there is no due time to
which ' student ineed 'to ‘sumbit or finish their thesis at
particuar point of time except the latest semester limitation
before drop out. Because of that information in mind, i just
fooling around and procatinate a lot because i am not in
hurry i suppose.

Student 2 said:
there are two external factors contributed, namely economic,
where i1 have to work once in while and secondly the
environmental factor which is friend to be specific.
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According to the response above, procrastination is a common
problem in academic settings that calls for collective attention. This
undesirable habit, which has been determined to be the main obstacle
to a timely graduation, appears as a widespread inclination among
students to put off important assignments, which lengthens the
educational journey. This behavioral pattern reflects a complex
interaction between student temporal indulgence and the tendency to
put off tasks when there are no pressing deadlines such as thesis

submission.

b. External factor
External factors are elements that affect oneself progression and
performance from outside. In this research, the researcher only
highlights three external factors namely; supervisory activity,
instutional policies and socio-economic disturbance.
1) Inadequate supervisory activity.

Supervision is regarded as an intricate and sophisticated sort of
pedagogical practise ~ which  requires  collaboration  between
supervisors and students to generate new knowledge. In addition,
supervisory activities involve complex issues that need to be
addressed by both parties. Consequently, it is imperative for both
supervisors and students to demonstrate sensitivity towards one other
and consistently uphold professionalism and ethical prerequisites in

their interpersonal interaction, technical expectations, and obligations.
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Student 1 said:

Emotional supprot, technical support, from academic
advisor and faculty staff play essential role. Don't
complicate things for student in terms of consuling thesis
progres and if there any revision on the thesis just revisied it
thorougly and not discuss and revisied the same thing over
and over again, the consequence of it is not time and money
wise. Furthermore, being informative become primary
support that could be stress above all.

Student 2 said:

For thesis supervisors, it will be very helpful if the supervisor
provides consultation to students in a professional manner,
not affected by mood, ect. Then, when checking the thesis
revision, the supervisor should not only cross out or only
point out the mistakes in the thesis but also provide
comprehensive corrections, as a result, students will make
revisions with minimal potential errors.

Student 3, 4, and 6 share similar responses:

The real problem rely on the external factor which related to
my first and second advisor that affected the internal factor
and my ability to graduate sooner. Because of the external
factor, it takes one more semester to finish my study.

Student 5 said:
In terms of the supervisor, it will be very helpful if the
lecturer facilitates the consultation process by; fast response,
professional, emotionally motivated.

Student 6 :

Internal factor such as losing self-motivation that are affected
by external factor such as thesis writing advisor. Here, my
thesis writing’s advisor become one of my biggest hinderence
to achieve graduation because he/she procastinate a lot and
slow respon as well. Another external factor was family health
issue which make my motivation to continue writing thesis
dropped and negleted.



41

From the responses above, we can conclude that the majority of
the students encountered the difficulty in the domain of thesis
supervisory practice. It is highly anticipated and hoped that the
supervisor became positive mobilizor in the sense of thesis writing
acceleration instead of hindering students with so called malpractics as
such uncertain procastination, supervisory based on mood, ineffective
and inefficient way of conducting thesis supervison should be lessen.
Therefore, the necessity for professional and unbiased demanor from
supervisor is profoundly essential to make sure thesis writing journey

is conducted in the most utopian way.

2) Academic staff availibility on sustainable support system.

The seamless progression of students through their academic
journey is a collective responsibility of the institution and its academic
staff, demanding a critical examination of the support systems in
operation to ensure the fulfillment of educational goals. This chapter
is dedicated in exploring the multifaceted aspects of academic staff
involvement, their availability, and the sustainability of their support
mechanisms in aiding English students to overcome the hurdles they
encounter on their path to timely graduation.

Student 3 said:

The study program should pay more attention to students
who are in the middle of thesis progression and can bridge
students with thesis supervisors if there are problems. And
hopefully the study program can update information more
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often and provide notifications to students regarding
subtantial matters. Therefore, prodi hopefully becomes
more informative and the advisors to be a reminder if we
as students lack in consistency and motivation.

Student 4 said:
In terms of faculty, faculty staff need to make frequent open-
ended question session or batch counseling or even seminar
with student that are struggling with their study.

Student 5 said:

In terms of the supervisor, it will be very helpful if the
lecturer facilitates the consultation process by; fast response,
professional, emotionally motivated. From the study
program, it would be very helpful if the study program was
not too rigid about procedural regulations. Then, the study
program accelerates issuing or providing the needs that are
needed by students such as; sk, sempro preparation, trial,
and others.

From the responses above, we can conclude that the majority of
the student hope that faculty could simplify academic acceleration
procedure and pay more attention to struggeling student. Furthermore,
the role of english department head must be strengthen in order to
actively, passionately, and effectively mitigate problem in specific
batch. The responses from the respondents indicate that the availibility
and constant support from faculty staff whether mentaly and technically

would improve student journey to graduation.
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3) Paralellism towards faculty policies regarding requirements
for completion pace.

In the pursuit of academic excellence and the optimization of
educational systems, it isessential to examine and understand the
complex network of factors influencing the successful completion of
a bachelor's degree programme within the stipulated eightsemesters.
The pathway of English students on their journey to the university is
marked by a multifaceted interaction of individual aspirations,
institutional policies and pedagogical strategies. The centre of this
complex framework lies in the mandatory role of faculty policies,
especially those related to the requirements of the program and the
pace at which these requirements should be met. This chapter deals
with the fundamentals of this dynamic interrelationship, with a special
focus on the influence of parallelism, in which both students and
teachers align their respective interests, expectations and actions, in
the context of the difficulties of English students to achieve their
studies in time. This subsection investigates the degree of congruence
between student progress and faculty policies, specifically addressing

requirements affecting the pace of program completion.

All respondents agree and share similar response:

Institutional policy and procedure play tromendous and
essential role for its student to finish the study on time. The
policy affected student in terms the efficiency and
effectivenes to appraoch graduation with ease and simple
procuderal and policy. In english faculty case, the standard



44

of procedure less effective than other faculty. If we look from
this perspective, english faculty should adopt every single
good policy and procedure from other faculty. English
faculty should have been doing trial and eror until if well
establish formaly within the faculty.

It is observable that the slowness of administrative in
continuity made a number of student lost motivation because
the long break from one administrative and procedural event
to another.

From the responses obtained by the students in the interview, all
of them have similar opinion regarding instutional policy in influencing
study completion pace. The ability of instutional to come up with ideal
policies cause favourable acceleration for student toward their ultimate

goal that is graduation.

2. Student self-efficacy application in overcoming academic barriers.

In higher education, the achievement of academic success is often
considered to be the culmination of dedicated efforts, perseverance and a
profound belief in one's abilities. In this context, the concept of student self-
efficacy is emerging as a decisive determinant, which has a powerful influence
on the ability of students to overcome a variety of academic obstacles. This
chapter investigates the multifaceted landscape of the difficulties faced by
English students in completing their studies within the eight prescribed
semesters and reveals the complex interaction between self-efficacy beliefs and
academic challenges encountered during this hard journey. A comprehensive
investigation of this symbiotic relationship is essential not only to deepen the

comprehension of the difficulties encountered by students in their academic
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pursuit, but also to highlight possible solutions and interventions that can
increase their resilience and ultimate triumph in the face of adversity.
Student 1 said:

Set up the deadline and target to achieve daily, it helps me a lot to made
progres in writing my thesis. Furthermore, hang out with friends who
have the same adversity in writing thesis could ease my emotional
burden and that could boost my productivity and accelerate toward
graduation.

Student 2 said:

| forced myself to have a process every day regarding my thesis.
Although, external factors limited my movement and process but
choosing to be consistent made me get out of my comfort zone and
procastination.

Student 3 also share the same technique with student 2:

The reason of why my graduation time delayed was the issue of lacking
in motivation, and the solution that I came up to this issue is with
commitment and self-disciplinanry. | commit to made proggres
everyday and ambitiously set the goals that need to be achieved daily.

Student 3 also made sugesstion:

From my personal experience whenever you still have the surge of
motivation on that particular day, you need to utilize that urge to do
something productive and proggresive as such thesis writing. Beside to
this, you dont have to wait to the arrival of motivation to do things
rather you need to make it as responsibility so that would made you
resilient and commit to your graduation.

Student 4, 5, 6, and 7 share the same respon:
Self-ambition to graduate on time from university should be nurtured

from early on, if ones have become a late semester student and have no
self-ambition to finish the study faster the result would be devastating
for the student and resulted student to face the potential and
consequence of dropping out.

1) Stop procastination and be consitent.
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2) Hang out with friends that have common and mutual goal,
because we familiarize our-self with the same ambitous people
that race toward the goal the result of that would be beneficiary

for us and our friend.

Student 8 said:
Built self-efficacy that strive toward the goal with additional assistance
from Prodi. Additionally, thoroughly prepare and take notes if needed
as a reminder.

To sum up, the respons obtained from the respondent displayed the
importance of self-efficacy in overcoming academic obstacles. Furthermore,
student need to cultivate self-efficacy beliefs form early university admission
or even earlier. The role of faculty in nurturing and creating suitable
environment for the student who are struggling take a tremendeous part to

improve on-time university graduation rate significantly.

B. Discussion

The objective of this research is to find out the difficulty that English
students of Uin Ar-raniry faced that hinder them to achieve on-time degree
completion, as well as the solution that are required to overcome the obsctacle. As
such, there are three main points of discussion in this study: the first one is the
triggering factors and challanges that English students faced that make them
difficult to reach graduation, the second one is the applicable solution that English
students have to take to overcome the encountered obstacles.

The first research question is to find out the triggering factors and challanges

that act as primary hindrance faced by English students. This inquiry aimed to asses
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student’s difficulty in finishing study within stipulated eight semesters utilizing
qualitative methodology. The findings imply two topics on the first research
question, namely: Internal factors which consists (lack of motivation and
procatination as habit) and External factors which consist (inadequate supervisory
activity, academic staff availibility on sustinaible support system, and paralellism
toward faculty policies regarding requirement for completion pace). The second
research question inquiry the solution needed to cope with the obastacles.
Therefore, self-efficacy beliefs are presented as coping mechanism in this research.

The first implication emerges from the internal factor is lack of motivation.
Motivation within students can manifest from both internal and external sources,
including the influence of their parents, campus life, etc. This motivation has the
power to cultivate enthusiasm, fostering a dedicated approach to their academic
pursuits. Consequently, students develop resolute intentions and determination,
embracing challenges and persisting in the face of adversity. Motivation empowers
students to work diligently towards realizing their dreams and aspirations. This
unwavering drive enables them to confront tests and trials with patience and
sincerity, as they recognize the transformative potential of education in enhancing
their future prospects.

One notable cause of diminished motivation can be attributed to the
selection of an inappropriate academic program. A mismatch between an
individual's initial expectations of an educational program and the actual curriculum
content may lead to a lack of enthusiasm in their studies. This discrepancy can result

in a sense of disillusionment, hampering motivation. This happened to student 7,
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which she/he initiatively took double major, concurrently poor time management
resulting detrimental academic achievment. Thereby, the unwavering academic
persuits began to diminished, which ultimately affecting time-to-degree
completion.

Laziness, characterized by an aversion to fulfilling academic
responsibilities, is a prevalent issue among students. This reluctance is often linked
to challenges in undertaking tasks, peer influences, and the prioritization of less
substantial activities over academic pursuits. This procrastination typically surfaces
in the early stages of a student's academic journey, during the initial semesters.

The consensus among respondents highlighted that their lack of motivation
stemmed from inadequate of extrinsic motivation, specifically from their academic
advisors who were profoundly related in supervisory activity. Both students and
faculty should contemplate for the potential and possible method to address this
serious challenge. Hence, if necessary, faculty administrative countermeasures
should be implemented.

From the reserchers contemplation, a lazy student often dedicates excessive
time to frivolous activities, indulging in leisure without a clear sense of purpose.
Neglecting more productive academic activities, such as reading, writing their
thesis, building good relationship with faculty and academic advisor, engaging in
intellectual discussions with peers, or participating in student organizations, they
exhibit a lack of seriousness in their studies. This behavior often dispaly a lack of
self-awareness, purpose, and comprehension of the intrinsic value of their

education. Such students may fail to grasp the financial sacrifices made by their
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parents to support their academic endeavors. Consequently, these individuals often

fall short of academic standards, leading to delayed progress in their studies.

Furthermore, the second implication emerges from the internal factor is
procatination as habit. The students who indulge themselves and make
procatination as habits will resulted a detrimental impact to their timely graduation.
From the interview, all of interviwees shared similar implication that procatination
as one of the biggest hinderence to their graduation. In most literature, there are
short and long-terms consequences of procastination. Course grade could be seen
as one of the short-terms academic outcome. Meanwhile, for the long-terms
repercussion, procastination could displayed as predictor for late degree
completion. Furthermore, in numourous research, procastination increases dropout
rates and decreases the graduation rates. The researcher found that English students
that are being interviewed procastinate a lot in their late semester, primarily when

the thesis writing session begin.

As such, with no due time for thesis submission except approaching the limit
or near drop out time, the students did not have the urge to immidiately progressing
on their thesis. Additionally, procatination that befall the respondents come from
several triggering factors namely dual major stduent, socio-economic, holiday
comfortability and thesis conseling. Therefore, it is essential for the faculty
especially the faculty staff such as thesis advisor to come up with firm and strong
obligatory demand for thesis check up every week or fortnight to reduce the

procastination that deeply ingrained.
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The first implication arise from the external factor is inadequate supervisory
activity. From the interview, the respondents encountered various supervisory
hindrance such as unprofesionalism, ineffeciency support of counseling given by
academic advisor, counseling procastination, insufficient knowledge toward topic
matter and so forth.

A multitude of hurdles above arise due to numerous reasons, such as
sporadic or infrequent communication with supervisors, who may be preoccupied
with administrative or teaching duties, have an excessive number of students to
monitor, or be frequently absent from the university. From a broader standpoint,
the supervisor's personal circumstances can also contribute to the ineffective
supervision. Specifically, being overwhelmed with excessive tasks can lead to
burnout, necessitating self-care and resulting in avoidance and neglect of
supervisory responsibilities.

Regarding the gathered data from the interview, the correspondents
suggested that effective and efficient supervisory activity must be done. However,
numorous occurrence opposite to effective and efficient superviosry activity are
taken place, for instances; by not reading and examining the thesis thouroughly, the
supervisor often made student repeatedly work on revision on the same detail again
and again which is resulting in poor and inefficient practice that are time-wise
costly. Another complaint voiced by correspondents are slightingly in
profesionalism which hugely influence by mood in conducting supervisory activity

was very undesirable. More to it, clear and comprehnsive instruction given by the
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supervisor to their supervisee profoundly desireble to facilitate constructive
progress in finishing thesis journey.

This study advocates for methods and tactics to enhance and fortify the
interpersonal contact and relationship between supervisors and students. Also, it is
vital to explore ways to enhance interpersonal skills and foster collegial
relationships between supervisors and students. Furthermore, in order to graduate
within the expected timeframe, it is crucial to not restrict the contact and
involvement between the supervisor and student solely to cognitive components,
but to also include elements of emotional engagement. Furthermore, universities
should use efficient strategies, such as offering well-equipped research facilities
and workshops to enhance the research abilities of the undergraduate students. In
order to address the aforementioned issues, it is necessary to fulfil and prioritise the
following supervisory requirement as part of the counselling activity: (1) Personal
assistance: offering assistance, encouragement, socializing, and aid in arranging
accommodation and other non-research related matters; (2) Indirect assistance
related to research: offering connections to both industry and academia, providing
equipment, and initial guidance in finding references; and (3) Direct assistance
related to research: conducting thorough analysis of work, aiding in resolving
methodological issues, providing clear guidance, and assisting in project
management. Students occasionally encounter personal challenges. These can
encompass challenges within one's family, issues in personal connections,

adaptations to different cultures, financial stressors, and employment-related
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obstacles. The significance of these diverse issues should not be underestimated
(Haksever and Manisali, 2000).

The students' tenacity and endurance, coupled with the supervisor's
thoughtfulness, availability, professionalism, and high integrity, were crucial in
ensuring a successful voyage of thesis supervision, which ultimately triumph in the
desired, degree-completion.

Furthermore, the second implication that emerges form the external factor
is academic staff availibility on sustainable support system. The impact of
institutional factors on the time required to attain a degree completion is especially
noteworthy for first-year students, considering the transitional nature of the first
academic year. It is common for first-year students to experience a sense of
detachment from both the institutional support systems and the wider campus
community. Furthermore, a significant proportion of first-year students are
deficient in the time management and self-control skills that are critical for
navigating the challenges of unstructured academic settings (Bailey et al., 2019;
Bruffaerts et al., 2019). Therefore, by enhancing the faculty availibility could
brought up positive environment for new enrolled students.

From the interview, the data obtained regarding faculty role in directing the
academic triumph undoubtedly profound. The most higlighted supportive
availibility according to the consensus that mostly in their late years of education
were highly informative and technical pragmatism. Furthermore, the student hoped

that faculty could be convinient place to file complaint and could be bridging agent
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if there is arising problem with so called academic advisor, financial obsctacle as

the instance.

The third implication regarding external factor is institutional policy.
Inarguably, institutional policies wield a profound influence over students' time to
degree completion. Drawing upon the insights derived from interviews on several
respondents, it is apparent that the consensus among respondents is that institutional
policies play a pivotal role in shaping the educational journey on campus. The
expeditious or protracted progression of a student towards graduation is undeniably
contingent upon the manner in which an institution's policy framework is conceived

and executed.

In the context of the English faculty at Uin-AR-raniry, divergent
perspectives emerge from the respondents. A subset of individuals commends the
faculty's current efforts in facilitating accelerated undergraduate progress.
Conversely, another group of respondant contends that the faculty could enhance
its efficacy by formulating more favorable policies which, as per their assessment,
are presently lacking and ineffective. They advocate for the adoption of regulations
that surpass those of their academic counterparts. For.instance, concerns have been
raised about the inflexible conduct of proposal examinations, leading to prolonged
processing times between academic event to another. Similarly, the duration of
KKN (a mandatory community service program) has been cited as an area where
improvements are warranted, with the suggestion being to shorten in its duration.
In addition, many institutions implement policies and programs to improve timely

graduation. as an instance, schools may offer summer courses that enable students
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to take coursework they cannot complete during the regular academic year due to
insufficient seating capacity or unmet academic course requirements (e.g., Fischer,
Xu, et al.,, 2020; Smith & Byrd, 2015). Previous instance could be put into

consediration and adopted in English faculty of Uin Ar-Raniry

It is evident that, through the implementation of flexible and advantageous
institutional policies, the faculty has the potential to foster a more conducive
academic environment, thereby exerting a gradual yet palpable impact on

graduation rates.

The second research question investigate what are solutions that students
have to cope with the challenges. In this section, the researcher adopted self-
efficacy concept as coping mechanism to overcome and outgrow the challenges.
According to Bandura (1997) identified four distinct sources in order to
comprehend the origins of an individual's self-efficacy beliefs: (1) experiences of
mastery; (2) experiences of vicariousness; (3) verbal persuasion; and (4)
physiological and affective states. ‘Vicarious experiences' are acquired through
observation or hearing of the achievements of others, whereas'mastery experiences'
pertain to an individual's recollection and reflection of their own past successes in
comparable tasks. 'Physiological and affective states' pertain to an individual's
interpretation of information obtained through their own senses, whereas'verbal
persuasion' concerns the evaluations or feedback offered by others. Having
knowledge of these various origins can assist us in comprehending the process by
which self-efficacy beliefs are constructed and, more significantly, the means by

which they can be modified.
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From the data derived, the respondant shared a multifaceted respons on how
they overcame the obstacles faced along the way toward graduation. The concept
of self-efficacy is utilized by researcher as foundation theoritical and aplicable
framework to connect on how English student manage to mitigate, fix and
overcome the encountered problems. There are six solutions acquired from the
respondent to overcome the obstacles: set up deadline and target daily, surround
oneslef in positive environment, be consistent and stop procatinate, commitment
and self-disciplinary as solution for lack of motivation and laziness, growing self-

ambition, Building self-efficacy with the assistance of English langauge faculty.

In pursuit of self-efficacy enhancement, a multifaceted approach is
imperative. First and foremost, sudent 1, 2 and 3 address that the establishment of
well-defined deadlines and the cultivation of daily targets hold paramount
importance. Research suggests that individuals with high self-efficacy demonstrate
a penchant for setting ambitious objectives and are more likely to attain them. Thus,
it becomes clear that anchoring oneself within a structured framework of goals and

commitments is a vital facet of self-efficacy cultivation.

Secondly, student 1, 4, 5, 6 and 7 indicated the influence of one's
environment is of profound significance. This extends to the quality of social
interactions and the people one surrounds themselves with. The concept of 'social
influence' resonates with the idea that fostering self-efficacy is intricately tied to the
cultivation of a positive environment. Associating with individuals who share
similar aspirations and engaging in efficacious counseling can substantially

contribute to self-efficacy development.
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The third facet revolves around the imperative of maintaining consistency
in daily routines and defeating the scourge of procrastination. This approach is
underpinned by the notion of 'mastery experience,’ wherein reflecting upon past
successes serves as a potent tool for overcoming present challenges. Breaking tasks
into manageable daily processes and adhering to a consistent regimen is
instrumental in combating the tendency to procrastinate. This issue was
apostrophized by almost all of respondents, they faced similar issue and manage to
come up with similar respon or solution that are consitency and subdue the scourge

of procastination which resulted in overgrowing the obstacles.

Moreover, in the context of addressing motivation deficits, this issue was
pointed out by student 2 and 3. The importance of commitment and self-discipline
comes to the fore. Individuals with elevated self-efficacy tend to exhibit
unwavering commitment and goal-oriented behavior. They perceive obstacles not
as hindrances but as challenges, thereby utilizing them as sources of motivation.
Furthermore, harnessing motivation as it arises iIs a key strategy for individuals
seeking to address issues of lethargy and wavering commitment. Those with high
self-efficacy proactively utilize spurts of motivation for productive and progressive

tasks, rather than waiting for motivation to strike independently.

Additionally, the matter of growing self-ambition was issued by student 4,
5, 6 and 7. It is crucial to nurture self-ambition from an early stage, particularly in
the context of academic pursuits. Fostering self-efficacy aligns with nurturing self-
ambition, as it enables individuals to maintain unwavering commitment to their

academic goals, such as timely graduation.
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Lastly, the role of advisors and faculty staff members, especially within the
academic sphere, cannot be overstated. Also, student 8 stressed the importances of
faculty in assisting the growth of students’ self-efficacy. Engaging with the faculty
in departments relevant to one's goals, such as the English department, can be a
valuable component of self-efficacy development. Faculty members can provide
essential guidance, mentorship, and create a positive supervisory environment that
nurtures self-efficacy through mechanisms like role modeling and constructive
feedback. Therefore, leveraging the expertise and support of such mentors is an

essential element in the journey towards self-efficacy enhancement.

Based on indication above, the experience of the respondents and the way
they manage to ovorcame the academic and non-academic issues were profoundly

align with the concept of self-efficacy proposed by Albert Bandura.



CHAPTER V
CONCLUSION, RECOMMENDATIONS AND LIMITATION

In this chapter the researcher presents the conclusion and recommendations
following the findings of this study. The main reason for this study is to find out
what difficulty English’s students of English Language Education Department of
UIN Ar-Raniry Banda Aceh faced that make them unable to graduate within eighth
semesters. The participants in this study consist of nine English students as the
respondent based on two criterias, Firstly, a group of participants that have not
graduated yet (more than eight-semesters) which consists of three students of each
batch. Secondly, the three batch student selected have studied eight semesters or

more and accomplished GPA of 3,5.

A. Conclusions

This study examines the challenges encountered by students in the English
Language Education Department when it comes to graduating from university
within the designated timeframe or completing timely graduation. Based on the
research findings and discussion presented in the previous chapter, the researcher
drew several conclusions. Firstly, the majority of respondents encounter challenges
in completing their studies within the expected timeframe. This is result of the
multitude of obstacles encountered by English students during the journey towards
completing their degree namely; Internal factor (lack of motivation and
procastination as habit), external factor (inadequate supervisory practice, the

availibility of the faculty, and instutional policies). Furthermore, the provision of
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comprehensive support by faculty as a whole in the form of regulations, policies
and attitudes of professionalism is crucial for addressing the ongoing challenges
encountered by students. Lastly, data collected from the students indicates that their
self-efficacy beliefs significantly impact their motivation and perseverance to
overcome challenges in their late year of study. The higher self efficacy of the
students showed positive coorelation with the triumph of students’ degree

completion.

B. Recommendations

The researcher will offer several recommendations for the faculty and
lecturers based on the findings. The researcher emphasizes the need for faculty and
lectures to promote effective and efficient on-time graduation programs. By
developing good on time graduation program, the researcher hoped that faculty
could help students in achieving on time graduation or to graduate within eight
stipulated semesters. In addition, the researcher advocates for the adoption of a
timely graduation approach by faculty or lecturers within the English Language
Department. This approach should be sourced from reputable and successful
faculties or universities, and implemented through effective trial and error

management.

Implementing a well-structured graduation program that emphasizes
punctuality is an effective way to ensure that a large number of students achieve
high-quality education and complete their degrees within the expected timeframe.
This study utilized interviews as the primary research tool to gather data from

English student participants. Hence, future researchers might further investigate
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policy makers in universities, faculty staff, and lecturers to discover a diverse range

of perspectives. ldeally, this research can be undertaken in a broader scope.

C. Limitations

The thesis undertakes a thorough exploration and investigation; however, it
is imperative to acknowledge certain limitations that impact the study's scope and
generalizability. The primary emphasis of the research centers on the challenges
faced by English students in attaining timely degree completion. It is necessary to
recognize limitations concerning the broader applicability of the findings in other
areas of research. The utilization qualitative approach, while providing a detailed
understanding of the issue at hand, may impede universal applicability due to
significant variations in dynamics and strategies across diverse institutions. Despite
the valuable insights gained from interviews with key personnel, it is crucial to note
that these inputs are susceptible to bias, and the subjective interpretation of
responses introduces an additional layer of potential researcher bias. It is vital to
acknowledge and address several limitations that pave the way for future research

endeavors.

Firstly, the study's sample size, though informative, remains relatively small
when compared to the extensive population of Acehnese English students at
university level. This limitation raises concerns about capturing the full spectrum
of diverse student behaviors across the region, particularly given the limited
representation of male participants, which is notably smaller than that of female

respondents. Expanding the participant pool to include various demographics,
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regions, and socio-economic statuses could provide a more comprehensive

understanding of the role of social media in shaping student behavior.

Future research initiatives should diversify case studies to encompass a
broader scope, involving not only students but also faculty members and
policymakers across the region. Additionally, the study's fixed timeframe may
constrain a nuanced understanding of evolving policies, programs, and strategies
implemented by universities in response to the rapidly changing landscape of
teaching, learning, and administrative functions on campuses. Longitudinal studies
that track student behaviors throughout their academic journey over extended
periods could offer deeper insights into the dynamic nature of these behaviors and

their evolution over time.

Despite the acknowledged limitations, the research endeavors to offer
valuable insights into the specific context of English students facing challenges in
graduating within stipulated timeframes. This contribution significantly enhances
the broader understanding of the factors and challenges encountered by students,
along with the countermeasures implemented in response. Recognizing and
addressing these limitations is crucial for framing and interpreting the study's results
accurately, promoting transparency, and encouraging further research to deepen our
comprehension of the intricate relationship between students' academic
acceleration, favorable policies, and the efficacy of academic conduct within

specific institutions.
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Appendix C Confirmation letter from Department of English Language
Education

Appendix D Interview protocol

Project : English Student’s Difficulty in Finishing Study Within

8th Semester

Time of interview : 15 - 25 minutes

Date : May 16, 2023
Place : Online interviews via phone call and face to face
Interviewer : Ulul Azmi

The researcher attempts to formulate the English students’ difficulty in finishing
study within 8th semester. The sample of this research were 9 students in total with
three students from each batch namely 2016, 2017 and 2018. The researcher used a
qualitative approach in conducting this study. The data is collected through an
interview and only used for the research purpose to protect the correspondent’s
confidentiality based on the informed consent. The interviews took about 15-25

minutes.
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List of interview questions

Research Question 1: What are the triggering factors and

challenges faced by students that affect their graduation period?

1. What do you think are the biggest challenges that you face that make
you take more semester?

2. Based on the challanges, are there any internal or external factors that
you faced that might hinder you to finish study on time? If so, how
could those factors influence your academic performace?

3. What are the most challenging academic requirements for English
students to finish study within expected timeframe?

4. Have you ever had any difficulty with a particular course or subject? If
so, can you describe how it affected your progress towards graduation?

5. What institutional support systems do you think would be most helpful
for students to complete their studies on time?

6. What kind of support or guidance that you received from your academic
advisor or other staff members? Please, describe how it helped you to
stay on track towards graduation?

7. How do you think institutional policies and procedures affect students'

ability to complete their studies on time?

Research Question 2: What are the solutions that students have

to cope with challenges?

8. Do you have any strategies or techniques that have helped you to
overcome academic challenges?

9. what are the potential mistakes that you regret and need to avoid if you
want to finish on time?

10. What kind of support do you think would be most beneficial for

students that are struggling to complete their studies on time?
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11. Have you ever sought out resources or assistance from your institution
(e.g. tutoring, counseling, etc.)? If so, can you describe how it helped
you to stay on track towards graduation?

12. Have you ever received feedback or praise from a teacher that boosted
your confidence in your academic abilities? If so, can you describe how
it affected your motivation and commitment to your studies?

13. Have you ever felt guilty for not finishing study on time? If you have,
how you overcome that guilty feeling and continue to persue on time

graduation?
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