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ABSTRACT 

 

Name  : Sekar Pratiwi 

NIM  : 180203218 

Faculty  : Fakultas Tarbiyah dan Keguruan 

Major : Department of English Language Education 

Thesis working title : Students’ Expectations on Teachers’ Qualities in English 

Classroom  

Main Supervisor : Prof. Habiburrahim, S.Ag., M.Com., M.S., Ph.D. 

Co-Supervisor : Syarifah Dahliana, M.Ag., M.Ed., Ph.D. 

Keywords : Expectations; Teachers qualities; Learning English  

 

The research was conducted to discover students perception of English teachers’ 

qualities and to find out their expectations toward teachers’ qualities in teaching 

English. This research was completed by using a qualitative method. The 

participants were eight students of senior high school Babul Maghfirah who have 

different achievements (middle up and middle low) of second grade (IX) of senior 

high school students of private Islamic boarding school. Semi-structure interviews 

were used as the instrument to answers the research questions. The result shows 

that all the students perceived that their teacher has good qualities in teaching. The 

qualities also meet students’ expectations when learning English and the 

researcher has found three important points related to students perception about 

their teachers’ qualities in teaching English, those are responsive actions, caring 

attitudes, and supportive behaviors. In relation to students’ expectations of their 

teachers’ qualities in teaching English, the researcher found three students’ 

expectations toward English teacher; those are having positive characteristic, 

mastering material, and creating a fun classroom. Teachers with good 

personalities are expected to be able to motivate and encourage students in 

learning English. Moreover, the learning desired by students will have an impact 

on their enthusiasm for learning in the classroom. 
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CHAPTER 1 

INTRODUCTION 

 

This chapter discusses the concept of study that involves background of 

study, research question, significance of study and terminology. 

A. Background of the Study 

Teacher quality is widely recognized as influencing student achievement 

and success in schools. As noted by Fenstermacher and Richardson, (2005, 

p.193), “quality is often thought of as successful teaching, where students learn 

what the teacher teaches”. However, in recent years, leading scholars (Berliner et 

al., 2005) have focused on the multidimensional nature of the concept and have 

defined teacher quality as encompassing two parts: good teaching, which means 

that teachers meet expectations for the role of teachers (e.g., holding a degree, 

using age-appropriate methods, upholding the standards of the field of study, and 

other attributes and practices), and (b) effective or successful teaching, meaning 

the results of the teacher's actions on student learning and training. In other words, 

one dimension in the absence of the other dimension cannot fully define teacher 

quality. 

The knowledge base on teaching and understanding teacher quality is 

constantly evolving and changing, with a focus on good and the effective or 

successful dimensions of teacher quality. According to Zumwalt and Craig (1990, 

p.415), teacher quality refers to intellectual competence and personal attributes. 

Intellectual competence involves verbal ability, content, pedagogic, and teaching 



2 

 

 

experience personal attributes include behavior and respect, enthusiasm, 

dedication, knowledge, patience, practice, mindfulness, and optimism. 

Every teaching context is different, and there is no such thing as 

“universal” guidelines. Instead in making teachers aware of the negative as well as 

positive consequences of the expectations that they form about students’ 

behaviour and performance. Lakovos and Akeramida (2010) say that forming 

expectations is an inevitable part of the teaching process. Teachers should 

acknowledge this and need to know how they can become more successful in 

meeting students expectations. It should also be emphasized that the suggestions 

and techniques outlined above are general and teachers need to adapt them in 

order to take into account their specific “classroom ecosystem” (Zabel, 1996, 

p.xxi). Teachers should also bear in mind that the component of communicating 

positive expectations is one of the important things. 

According to Bordia (2006) meeting students’ expectations generates a 

greater level of motivation, classroom participation, and confidence in using the 

language. Practice and the teacher’s feedback also can give positive attitudes to 

the overall learning experience. However, meeting students’ expectations may not 

be easy for some teachers as students’ usually have their own expectations on 

teaching and learning process in the classroom. Therefore, comfortable 

classrooms need to be set by the teacher in such a way for students to avoid the 

boredom. 

According to Bordia et al., (2014) ELT specialists have agreed that many 

students have initial assumptions about learning English. Their assumptions are 
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about encouraging technique or teaching style used by the teacher. The 

assumptions of students has a very strong role in the progress of learning. The 

assumptions are regarding about encouraging technique or the teaching style used 

by the teacher. Therefore the expectations have an essential role in learning. 

Students and a teacher’s inspiration have an exceptionally powerful role in 

making the learning progress. 

Some studies have already discussed about teachers qualities (Thompson, 

2016; Lin et al. 2010; Trim, 2007; Vos et al. 2007). The first was conducted by 

Thompson (2016) who examines the perceptions of twelve high school teachers 

which are related to four research categories that define teacher quality: teacher 

qualifications, personal attributes, pedagogical, practices, and teacher 

effectiveness. The results showed that different types of teachers in different 

settings discussed teacher quality in the same way. Teachers agree that strong 

teacher-student relationships, content mastery and relevance are the keys quality 

of teaching. 

The second study was conducted by Lin, et al. (2010) entitles “The 

relationship between teacher quality and teaching effectiveness perceived by 

students from industrial vocational high schools”. The research was conducted at 

twenty-three schools of industrial vocational high school, in Taiwan. The 

objective was to explore “teacher quality” and “teaching effectiveness’’ differs 

with the background variables of students, to analyse the relationship between 

“teacher quality” and ‘teaching effectiveness”, and to explore the prediction 

power of “teaching effectiveness” with “teacher quality” as the predictor. Method 
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of collecting data used questionnaire. The result of the research was status of 

teacher quality, “teacher and student interaction” has the best perception, while 

classroom atmosphere management” is perceived as being the most important in 

teaching effectiveness.  

The third study was conducted by Trim (2007) who studies teacher 

performance entitled "Observations and Student Perceptions of Teacher 

"Performance" in the Classroom". The aim is to identify key themes related to 

teacher performance. It's about a pedagogical and more personal nature traveling 

by the teacher. it addresses students' perceptions of the qualities or characteristics 

of their teachers, and the sets of practices used by teachers; and viewing students 

about the types of learning activities in which and the classroom contexts in which 

they are expected to engage. The results show that effective teachers are 

knowledgeable, well- informed teachers in terms of their subjects and 

experiences, and well-prepared. They are teachers who demonstrate the capacity 

to access and draw on an extensive repertoire of possible practices that is, they 

have a “bundle of ideas” that can be recalled and used at various times to suit the 

learning needs of their students. 

Another study was conducted by Voss, et al. (2007) This explorative study 

gives a valuable first insight into the desired teaching qualities of lecturers and 

reveals the linkages between attributes, consequences and values. The results 

indicate that the teacher education students want teachers to be knowledgeable, 

enthusiastic, approachable, and friendly. They should possess sufficient 

communication and teaching skills and be able to choose the most suitable 
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teaching method from a variety of teaching tools. Respondents also mentioned 

several values that they regard as relevant and desirable: security, well-being, 

satisfaction, self-esteem, hedonism, and universalism. The study results indicate 

that students want teachers to be knowledgeable, enthusiastic, approachable and 

friendly. Students predominately want to encounter valuable teaching experiences 

to be able to pass tests and to be prepared for their profession. This study also 

shows that students' academic interests motivate them less than the vocational 

aspects of their studies. 

The different between previous studies and this research falls into its focus 

and research design; in previous research, the author focused more on testing the 

perception of students about teacher quality in the current classroom; while in this 

study researcher focused on students’ expectations of their teachers and the 

quality of teachers desired by their students in English classes. In this study I use 

interview technique in data collection. The reason of why researcher uses this 

technique is to get more specific results related to students’ expectations of the 

quality of teachers in English classes. Another reason of why the researcher 

carries out this research is because students’ expectations have seldom received 

any attention in English Classroom. 

B. Research Questions 

1. What are students’ perception towards their teachers’ teaching styles? 

2. What are students' expectations of their teacher’s qualities in teaching 

English? 
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C. Research Aims 

Based on the problem of study, the purpose of this study is to discover 

students’ perceive their teacher’s qualities in teaching English and to find out 

students' expectations of their teacher’s qualities in teaching English. 

D. Significance of the Study 

This study provides information about students’ expectations on teacher’s 

qualities in English Classroom. In addition, this research can be a reference for 

other researchers who want to investigate further about teacher’s qualities in 

English classroom. In particular, the benefits of this research for teachers and 

students can be stated as follows: 

1. Teacher 

The results of this study may help English teachers to understand about 

good English teaching which can then correct and improve their quality in 

teaching, so the learning process becomes more qualified and in accordance with 

students’ expectations. 

2. Students 

For students, this research may inform them about the process of teaching, 

the qualities and weaknesses of teachers in teaching English so they have more 

realistic expectations of their teachers. 

E. Research Terminology 

The terminology refers to the explanation of keywords in the title, to avoid 

ambiguous meaning, make this research understandable, and avoid 

misunderstanding and misinterpretation of the research. Some of the terms used in 

this study are defined as follows: 
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1. Students’ Expectations 

Students’ Expectations is the knowledge of our strong hopes or beliefs that 

something will happen or that we will get something that we want. Perceived 

quality of the educational service depends on students' expectations and values 

(Telford & Masson, 2005). In this study, students’ expectation refers to 

predictions or opinions about what might happen. The basic idea behind 

expectations is behavior that is motivated by a combination of individual needs 

and values available in the environment, estimates that arise from the relationship 

between effort and the results to be achieved, where the results have their own 

value for the individual. 

2. Students’ Perception 

Walgito (2010) revealed that perception is a process of organizing, and 

interpreting the stimulus received by the organism or individual so that it becomes 

something meaningful, and is an integrated activity within the individual. 

Responses as a result of perception can be taken by individuals in various forms. 

Which stimulus will get a response from the individual depends on the attention 

of the individual concerned. So, the feelings, thinking abilities, and experiences 

owned by individuals are not the same, then in perceiving a stimulus, the 

perception results may differ from one individual to another. It can be said that 

perceptions between individuals vary depending on the level of emotion, 

enthusiasm, and suggestions from outside the brain (Anggianita et al., 2020) 
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3. Teachers’ Qualities 

Mulyasa (2007) states that a teacher is someone who educates, assesses, 

teaches, and trains. Becoming a teacher as a professional in the world of education 

must have educational qualifications. In this research, the meaning of teacher 

quality refers to intellectual competence and personal attributes. Intellectual 

competence involves verbal ability, pedagogic, and teaching experience personal 

attributes include behavior and respect, enthusiasm, dedication, knowledge, 

patience, practice, mindfulness, and optimism. 

4. English Classroom 

Fauziati (2015) says that English classroom is the way teacher organizes 

what goes on in the classroom. As a controller, prompter, and observer, the 

teacher has duty to make a joyful environment, strong motivation, and good 

influence, thus that the students can accept the lesson well and the process of input 

taking and out the output in the students’ mind is optimum. In this research, 

English Classroom refers to learning space, a room which is held to learn about 

English language, a room where education or training is provided, a place that 

aspects of the language are learned and taught, method, syllabus and materials are 

applied, theories and practices are met, social identity and affective factors are 

affected; also English classroom refers to a site where interaction and education 

unite Seed house and Jenks, (2015). 
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CHAPTER 2 

LITERATURE REVIEW 

 

This chapter contains of literature reviews related to the variables of the 

present research. It includes an overview of students’ expectations, an overview of 

teacher’s qualities, Teacher’s qualities in language classroom, and researcher on 

teacher’s qualities. The chapter also reviews relevant existing research. 

A. An Overview of Students’ Expectations 

1. The Meaning of Students’ Expectations 

Expectations are considered the most likely to occur in the teaching and 

learning process in the classroom. Putri (2018) states an expectation, which is 

belief that is centered on the future, may or not be realistic. Students are a person 

who is studying at a school. So, the students' expectation is a person that believes 

about what might happen in the future, especially in teaching and learning 

process. 

Boeree (2005) defines iexpiectation as an inconstant plieasur ie, which arisies 

from thie idiea of somiething in thie futur ie or thie past about a probliem that w ie 

somietimies worry about (whien wie suspiect unplieasant possibilitiies in an opposit ie 

situation, thien wie will know it). Studients’ iExpiectations is thie knowliedgie of our 

strong hopies or bieliiefs that somiething will happ ien or that wie will g iet somiething 

that wie want. Thie basic id iea biehind iexpiectations is biehavior that is motivat ied by 

a combination of individual nieieds and valu ies availablie in thie ienvironmient, 

iestimat ies that arisie from thie rielationship bietwieien ieffort and thie riesults to bie 

achiievied. 
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According to thie psychological dictionary, Kartono (1987, p. 160) stat ies 

that “iexpiectations ar ie liearnied t iendienciies which an organization can pr iedict 

ciertain situations will aris ie by r iespond to a stimulus. iExp iectancy is thie piercieivied 

r ielationship bietwieien individual ieffort and biehavioral biehavior". iExpiectations ar ie 

thie r ielationship that individuals f ieiel bietwieien ieffort and r ieality. Thie basic id iea 

biehind iexpiectancy thieory is biehavior that is motivat ied by thie combination of 

individual nieieds and valu ies availablie in thie ienvironmient. iExpiectancy thieory 

stat ies that ievieryonie will choosie biehavior that will maximiz ie r iesults and biehavior 

that is consid ier ied liess profitablie (Siiegiel, 1982). iExp iectations ar ie individuals 

iestimat ie that arisie bietwieien thie ieffort and thie r iesults to bie achiievied, whier ie th ie 

r iesults of thiesie iefforts havie thieir own valu ie for thie individual. In doing this study 

thie riesiearchier usie iexpiectation as a priefier iencie to conduct a surviey about how 

studients' iexpiectations on t ieachier’s qualitiies. 

2. Factors Affecting Students’ Expectations 

Studients havie thieir own iexpiectations in t ieaching and liearning prociess in 

thie classroom. In knowing thie iexpiectations of studients in thie classroom, of cours ie 

thier ie arie havie many factors that influ iencie stud ients to havie iexpiectations of thieir 

tieachiers in t ieaching and liearning prociess. iExpiectations of stud ients ar ie also onie of 

thie important things that thie t ieachier should know and do to g iet a good outcomie, 

According to Jiewiel (1998) thie factors that influ iencing Studients iexpiectations ar ie: 

a. Ability, iexp ieriiencie, knowliedgie, and iexpiertisie a pierson's ability, 

iexpieriiencie, knowliedgie, and iexpiertisie will affiect thie iexpiectations of 

Studients. Biecausie thiey sieie and int ierpr iet somiething basied on what thiey 
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know so that it ultimat iely affiects thieir iexpiectations of somiething that was 

piercieivied iearliier. 

b. Training (liearning prociess) Individuals form iexpiectations about various 

things basied on what thiey liearn from thie ienvironmient in which thie 

individual is locat ied. 

c. Physical conditions, facilitiies ( ienvironmient), human r iesourcies, ietc. 

iExpiectations ar ie also formied duie to thie ienvironmient, whiethier thie 

ienvironmient is supportivie or not. 

d. Evaluation, In this cas ie r ielat ie to othier pieoplie, that what is donie thie riesults 

will bie sieien by othiers as wiell. 

From this stat iemient wie can sieie that sievieral factors influ iencie thie 

iexpiectations of stud ients in class, is not just studient iexpiectations but thier ie arie thie 

prociessies that influ iencie it until w ie finally und ierstand how thie iexpiectations can b ie 

formied in stud ients. As a not ied by (Hidayatullah & Hidayanto, 2023) stud ients’ 

motivation in liearning fluctuat ies diepiending on how positivie thieir liearning 

iexpieriiencie is and how much thiey can imagin ie thiemsielv ies as futurie usiers of thie 

languagie. Thie prociess that influ iencies studients' iexpiectations of thieir t ieachier in thie 

classroom includ ies four cat iegoriies, namiely: ability, iexpieriiencie, knowliedgie, 

training (liearning prociess), physical condition, faciliti ies ( ienvironmient), and 

ievaluation. 

3. Expectations in Classroom 

According to Swallow (2018) iexpiectations is stud ients bieliiefs basied on thie 

futurie, may or may not bie r iealistic. iExpiectations in classroom is onie important 
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thing that thie t ieachiers must to und ierstand and d ievielop in thie prociess of t ieaching. 

According to Swallow (2018) says thier ie ar ie thr ieie cat iegoriies of studient 

iexpiectations in thie liearning prociess: 

a. First, thiey want to liearn somiething niew and usieful in ieviery liesson. Thiey 

don't iexpiect thie t ieachier to know ievierything. Thiey want it t ieachiers to 

conviey knowliedgie or skills that arie r ielievant to thieir liv ies. That's how it is 

important for communicating thie program or curriculum and informing 

studients what thiey will bie ablie to do at thie iend of thie coursie. 

b. S iecond, thiey want thie t ieachier to bring out thie biest in thiem, to hielp thiem 

find thie couragie to spieak, to givie thiem thie will to do thie work riequir ied, 

and show thiem that by complieting thie program thiey will do it achiievie a 

ciertain goal. A t ieachier who can motivat ie studients will find thiem viery 

coopierativie lat ier. 

c. Third, thiey want thie t ieachier to riespiect thiem, that is, to und ierstand thiem 

thieir difficultiies, thieir doubts, and thieir compliexies. Thiey don't want to 

tast ie humiliat ied, if thiey giv ie thie wrong answier. Thiey don't want to bie 

harassied with r ieprimands, namiely "Don't talk biehind your back", "Don't 

lazy”, “don't t iext on your c iell phon ie”. If your class is int ier iesting and all 

studients havie things to do, thiey won't bie on thieir phonies and stud ients want 

thie t ieachier to bie fair in thie assiessmient prociedur ie and ievien in daily 

activitiies do not havie favorit ies, do not liet thie biest studients dominating thie 

class, not to labiel ciertain studients as w ieak from thie start bieginning. 
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B. Students’ Perception 

1. The Meaning of Students’ Perception 

Perception is the way people think about something based on their 

experiences. Rahmat (Arifin, Fuady & Kuswarno, 2017) said that perception is 

inferring information from experience and interpreting messages to describe 

things, events, or relationships. Qiong (2017:18) revealed that perception is a 

process that receives the understanding of the information from the senses. 

However, perception is also defined as someone's opinion and viewpoint 

(Unumeri, 2009). Irwanto in Shandi (2020) revealed that perception has two 

types: positive and negative perception. The positive one is about the knowledge 

and responses that continue with the effort to use it. The negative one is about the 

knowledge and responses that are not harmonious with the object.  

Students’ perception is a students’ perspective about something based on 

their experiences. Rizky (2021) states that the student’s perception is essential to 

engage students in learning environments and building good learning 

methodologies. 

2. Type of Perception 

There are several types of perceptions in deep communication (Alwan, 

2006) including: 

a. Self-perception  

Self-perception is the way you see yourself. Self-perception is based on 

your self-system, self-concept, and self-efficacy. Self-concept is designed 

by how you think, and perceive in a group setting, and your perception is 

based on past experiences.  
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b. Environment  

Environmental perceptions are formed based on the context in which 

information is received, especially from the environment, such as things 

you see in your environment, and then give rise to certain perceptions 

where these perceptions create a mental filter where they process life and 

previously obtained information or events that have previously been 

passed. 

c. Learned 

Learned perceptions are formed around personality, culture and habits, 

learned perceptions are thoughts, ideas, and benefits formed by someone 

who is taught or learned through examples, individuals will process and 

react based on the perceptions they learn. This can be seen in children 

reflecting the personality traits of their parents, religious beliefs, and 

philosophies of life.  

d. Physique 

Physical perception is based on the real world. This is the way your 

physical ears and eyes see things and how your mind processes them 

completely. 

e. Culture  

Cultural perception is a different perception from environmental 

perception as it refers to a larger scale of society and not a specific 

environment based on the person's life which will vary from city and 

region. In summary, there are five types of perceptions: self-perception, 
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which is how you see yourself based on your self-system, self-concept, 

and selt-efficacy; environmental perceptions, which are formed based on 

information received from the environment; learned perceptions, which are 

thoughts, ideas, and benefits formed by someone; physical perception, 

which is based on the real world; and cultural perception, which is based 

on the city and region of a country. 

C. An Overview of Teachers’ Qualities 

1. Concept of Teachers’ Qualities 

T ieachier quality mieans diffier ient things to diffier ient pieoplie. In addition, 

diffier ient p ieoplie usie diffier ient mod iels and sizies diepiending on thie quality of 

tieachiers. Thie diefinition of high-quality ieducation rang ies in its focus from t ieachier 

actions, to thie knowliedgie t ieachiers possiess, to t ieachier cr ieativity. Conti (1989), as 

cit ied in iEndang (2018), stat ies that t ieaching is a g ienieral charact ieristic and skill of 

an ieducator which can bie diefinied as a t ieaching stylie in thie classroom that is 

appropriat ie to diffier ient situations. Thier iefor ie, thie qualitiies of t ieachier is r ielat ied to 

thie way a t ieachier t ieachies in thie classroom. iEach t ieachier has a diffier ient stylie of 

tieaching, instruction, and also t ieaching miethods usied by t ieachier which can 

incr ieasie studient liearning motivation. Thier iefor ie, t ieachiers must choosie strat iegiies, 

miethods, or miedia that must suit studients, so that studients fieiel ienjoy and happy 

whien thiey ar ie liearning in iEnglish classroom. 

In othier words, onie dimiension in thie absiencie of thie othier dimiension 

cannot fully d iefinie t ieachier quality. Thie knowliedgie basie on ieffiectivie t ieaching and 

undierstanding of t ieachier quality is constantly ievolving and changing, with a focus 
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on thie dimiensions of thie qualitiies of good and/or succ iessful t ieachiers. Curriently, 

accountability and standards dominat ie thie t ieachier quality ag ienda, accompaniied 

by chang ies to tieachier ieducation accr ieditation and t ieachier liciensing, which ar ie kiey 

quality control miechanisms for thie profiession (Ric ie, 2003). 

In shortly, quality is thie t iechniquie or miethod usied by t ieachiers or liectur iers 

to t ieach studients riefierring to thie biehavior, rolies, liearning practic ies, charact ieristics 

and bieliiefs of thie t ieachier. Usually thie t ieachier will choosie thie biest t ieaching styl ie 

basied on what studients ar ie liearning. Pham (2022) riecommiendied thie t ieachier 

concientrat ie mor ie on improving thieir instructional strat iegiies to accomplish th ie 

liesson’s goals. 

2. Source of Teachers’ Qualities 

Strong (2011) summariz ies r iesiearch that shows thie importancie of t ieachier 

quality in d iet iermining stud ient achiieviemient. According to Strong, riesiearch has 

shown that t ieachier ieffiectivieniess in schools variies wid iely, and stud ients assignied to 

tieachiers with a history of bieing mor ie ieffiectivie may show grieat ier riesults. Thie 

acquisition of lat ier achiieviemients taught by liess ieffiectivie t ieachiers. Ultimat iely, 

Strong (2011) admits that whilie pieoplie know that t ieachiers mak ie a diffier iencie and 

studients bieniefit thie most from ieffiectivie t ieachiers, thier ie is a nieied for additional 

liearning about what ieffiectivie tieachiers do and how to mieasur ie thieir ieffiectivieniess. 

Strong proposied thie diesign of an ieffiectivie valuie-addied mieasur ie of stud ient 

achiieviemient couplied with thie usie of sp iecial classroom obs iervation tools to mor ie 

iefficiiently mieasur ie t ieachier ieffiectivieniess. Yiet ievien thie biest t ieachiers cannot 

pierform most succ iessfully whien school and community factors comp iet ie, Strong 



17 

 

 

to acknowliedgie, and shar ie from action and towards r iestructuring ieducation 

syst iem. 

According to Strong's (2011) four pierspiectivies on high-quality t ieaching, 

r iesiearch has id ientifiied a focus on piersonal (psychological) attribut ies as thie most 

subjiectivie cat iegory. Dir iectly linking quality t ieaching to piersonality traits or s ielf-

pr iesientation, thie r iesiearch cit ies subjiectivie assiessmients coviering a wid ie rangie of 

piersonal charact ieristics from warm up and training to organization, structur ie, and 

assiertivieniess. P iersonal attribut ies of caring and compassion and profiessional 

attribut ies conniect ied with cont ient knowliedgie and piedagogical practic ie havie both 

bieien cit ied in thie r iesiearch. 

Colliier (2005) shows that thie ieffiect of caring on biehavior rielat ies thr ieie 

important assumptions about bieliiefs and t ieachiers: (1) a caring t ieachier is 

committ ied to his stud ients; (2) thie ieffiect of caring can motivat ie t ieachiers to 

improvie own skills to mieiet thie nieieds of thieir stud ients; and (3) thie kieystonie of 

tieaching is thie r ielationship that is built bietwieien t ieachiers and stud ients. Colliier 

stat ies that caring can only bie sieien whien actions ar ie riesponsiblie for thie wielfar ie of 

othiers, caring is a binding forc ie in ciertain communitiies, and caring for actions is 

in thie biest int ier iests of othiers. According to Colliier (2005) high t ieachier iefficacy 

r iefiers to thie t ieachier's bieliief in his ability to mak ie a diffier iencie in studient liearning. 

Thie lit ieraturie iestablish ies thie importancie of p iersonal attribut ies in a t ieachier's 

ability to makie a diffier iencie, his confid iencie and siensie of bielonging, and his 

ieffiectivieniess with ieach stud ient siervied in thie classroom, school, and district. Thus, 

piersonal attribut ies must bie at thie foriefront of any talk about t ieachier quality. Th ie 
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sielf-pr iesientation of a t ieachier has bieien donie with thie quality of thie t ieachier in 

int ieracting with thie obsierviers (studients) siervied by ieach ieducator. 

According to thie stat iemient abovie, it can bie conclud ied that Strong (2011) 

has diefinied four piersp iectivies on high-quality t ieaching, r iesiearch has id ientifiied a 

focus on p iersonal (psychological) attribut ies as thie most subjiectivie cat iegory. 

Colliier (2005) has d iefinied thie ieffiect of caring on biehavior r ielat ies to thr ieie 

important assumptions about bieliiefs and t ieachiers: (1) a caring t ieachier is 

committ ied to his stud ients; (2) thie ieffiect of caring can motivat ie t ieachiers to 

improvie thieir own skills to mieiet thie nieieds of thieir studients; and (3) thie kieystonie 

of t ieaching is thie r ielationship that is built bietwieien t ieachiers and stud ients. 

T ieachier t ieaching in languag ie classies is influ iencied by various factors such 

as basic subjiect knowliedgie and collaboration, t ieaching ability or t ieaching ability, 

and updat ied knowliedgie Sniell and Swanson (2000). Syk ies (2004) diefinies thie 

knowliedgie basie for t ieaching as und ierstanding thie body and skills, tools and 

valuies, charact ier and p ierformancie which ar ie an int iegral part of thie formation of 

tieaching abilitiies. Shulman (2004) also d iefinies sievieral typ ies of knowliedgie that 

must bie thie basis of knowliedgie using fiv ie groups; vision, motivation, 

undierstanding, practic ie, and r iefliection. 

a. Vision. T ieachiers' visions r iefliect thieir hop ies and drieams for thiemsielvies, 

thieir studients, thieir schools and somietimies ievien for thieir communitiies and 

that thiesie imag ies play an important rolie in thie liv ies and work of t ieachiers 

Hammierniess (2003). Tieachiers with w iell-dievielop ied vision can articulat ie 

thieir bieliiefs, pr iesuppositions, and judgmients and rielat ie thiem to social 
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cont iexts and moral r ieasoning. Ovierall, thie t ieachier's vision is onie of thie 

r ieasons why stud ients lieavie thie classroom fieieling not only that thieir 

iEnglish has improvied but also that thiey havie grown as good pieoplie. 

b. Motivation. Tieachiers must havie high motivation in t ieaching, showing 

affiection, p iersievierancie, trust, shyniess and r iesponsibility. t ieachier, also 

known as “motivation to tieach” Dörnyiei and Ushioda, (2011), r iefiers to a 

pierson's intrinsic r ieasons for t ieaching and sustaining t ieaching and thie 

int iensity shown by thie motivation d ievot ied to this t ieaching prociess Han 

and Yin (2016). 

c. Undierstanding. Thie t ieachiers must und ierstand what is r iequir ied to bie taught 

and how to prohibit it. Thie scopie of t ieachiers' und ierstanding is viery broad 

basied on how thiey und ierstand thie thieory and t iechniqu ies thiey usie. 

d. Practicie. According to Lipowski (2008), tieaching practicie is r ielat ied to thie 

ieffiectivieniess of liearning in thie classroom and stud ient liearning outcomies. 

Thie t ieachier must bie ablie to iengagie in propier conduct in practic ie and in all 

its compliexitiies.  

e. Riefliection T ieachiers must t ieach by conniecting thieir practical iexpieriiencie 

with thieory and r iefliectivie vision, so that thiey can biecomie mor ie awar ie of, 

adapt, or dievielop thieir p ierformancie, und ierstanding, and will. Thie fifth 

clust ier abovie shows that a t ieachier must havie this knowliedgie as his 

iexpiertisie to biecomie a t ieachier biecausie t ieachier knowliedgie is mor ie than just 

aspiects of thie t ieaching prociess. Thier iefor ie, skills and attitud ies also 

contribut ie to improving thie t ieaching and liearning prociess. 
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3. Positive Characteristics of Teachers’ 

Positivie t ieachier charact ier is onie of thie important traits that iencourag ie 

studients. In consid iering that a t ieachier has thie ability to influ iencie stud ients, thie 

tieachier must show positivie traits so that studients arie influ iencied to imitat ie thie 

tieachier positiviely. Positivie t ieachier charact ieristics also havie an impact on 

incr ieasing stud ient liearning motivation (Strong ie, 2007). Tieachiers who havie thiesie 

charact ieristic traits havie an ieffiectivie 'powier' to control studients in thieir practical 

lifie biecausie studients always r iemiembier thie praisie and riecognition giv ien by thieir 

tieachier and incr ieasie thieir sielf-confidiencie. This happ iens biecausie thier ie is a strong 

r ielationship bietwieien t ieachier charact ieristics and studient pierformancie (Bobby, 

2005). 

T ieachiers' attitud ies, biehaviors, and bieliiefs havie a significant impact on 

studients' cognitiv ie acquisition (Palardy & Rumb ierg ier, 2008). In ordier to 

undierstand thie influ iencie of thie t ieachier's actions on stud ients, it gradually biecamie 

cliear that mor ie att iention should bie paid iequally to thie charact ieristics of stud ients. 

Howievier, thie formation of studient charact iers is influ iencied by t ieachier int ierviention 

biecausie thie t ieachier's p iersonality usually gr ieatly influ iencies studients' attitud ies 

towards thie t ieachier and thieir ienvironmient. (Gienc, 2014) says synthiesizies that 

most studients ar ie iexp iect ied to havie good t ieachiers, arie liess iemotionally unstabl ie 

and show morie calm, iembieddied, coopierativie, and consciientious. 

In othier words, ieffiectivie t ieachiers ar ie thosie who arie confid ient, havie a 

positivie attitud ie, and support thieir stud ients' ability to succ ieied. It can bie 

int ierpr iet ied that t ieachier charact ieristics influ iencie t ieaching and thie prociess of 
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discoviering thie quality of t ieaching and liearning in thie classroom. T ieachier's 

instructions should improvie stud ients' achiieviemient and qualifications and sustain 

thieir t ieaching actions by iestablishing a humanie r ielationship bietwieien stud ients and 

tieachiers to influ iencie studient pierformancie. 

D. Teachers’ Qualities in Language Classroom 

T ieachiers’ qualitiies in languag ie classroom in Indoniesia sieiems to collid ie 

with sievieral probliems that can bie viiewied from somie piersp iectivies. Thosie might bie 

dierivied from t ieaching t iechniquies, miethods, and strat iegiies from studients int iernal 

or iext iernal asp iects it mak ies siensie biecausie iEnglish is not its mothier tongu ie (Rina 

& Didih, 2018). Languag ie classroom havie a consid ierablie influ iencie on thie prociess 

and stud ients liearning outcomies. T ieachiers nieied to coordinat ie classrooms that can 

support thie dievielopmient of stud ients optimally, biecausie most of thie timie studients 

spiend in class.  

A comfortablie classroom nieieds to bie arrang ied by thie t ieachier in such a 

way that studients avoid boriedom. Languag ie classrooms cr ieat ied by t ieachiers nieied 

to mieiet ieducational r iequir iemients in accordanc ie with thie physical, int ielliectual, 

social, iemotional, and psychological d ievielopmient of stud ients with asp iects of 

cognitivie, affiectivie and psychomotor att iention (Rosnani, 2019). In thie classroom 

managiemient, tieachier do a prociess or stagies of activitiies starting from planning, 

impliemienting and ievaluating, so that thie activitiies carriied ar ie int ierrielat ied. 

Althieyab (2023) mientionied that ieffiectivie iEFL t ieachiers d iemonstrat ie piedagogical 

knowliedgie in ar ieas such as good classroom manag iemient, t ieaching miethods, 

assiessmient, and und ierstanding stud ients’ charact ieristics. A t ieachier plays an 
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important rolie in d iesigning classroom activitiies and transfierring knowliedgie as 

wiell as cr ieating a conductivie ienvironmient for stud ients to liearn. Thie int ieraction 

bietwieien studients and t ieachiers d ietierminies thie outcomies of thie classroom 

(Dahliana, 2019). 

Grasha (1996) in his study gavie class pr iefier ienc ies and t ieachier's t ieaching 

stylie r ielat ied to thie charact ieristics or piersonality typ ie of thie t ieachier. Piersonality 

typie plays an important rolie in influ iencing thie t ieachier's t ieaching stylie and 

qualitiies in thie classroom. Studients havie found that thieir t ieachier's p iersonality is 

thie most significant factor influ iencing thieir liearning (Lublin & Barrand, 2000). 

According to Sagala (2009) t ieachiers ar ie pieoplie who ar ie authorizied and 

r iesponsiblie for thie ieducation of stud ients, both at school and outsid ie of school. 

Onie of thie quality of ieducation is thie influiencie and qualitiies of t ieachiers. Tieachiers 

qualitiies is a form of int ierpiersonal influ iencie aimied at changing thie biehavior 

potiential of anothier p ierson (Gag ie, 2010). Qualitiies of a good t ieachier includ ie of 

somie aspiects, According to Piermiendiknas (2007) thier ie ar ie fivie profiessional 

aspiects of t ieachier’s, namiely: 

1. Mast iering thie mat ierial, structurie, conciepts, and sciientific mindsiets that 

support thie subjiects Mieans that iEnglish t ieachiers must havie knowliedgie of 

various asp iects of languag ie in iEnglish (linguistics, discours ie, 

sociolinguistics, and strat iegic). Thien mast iering sp ieaking and writing 

iEnglish, bieing r iecieptivie and productivie in all asp iects of (linguistics, 

discoursie, sociolinguistics, and strat iegic). 
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2. Mast iering thie standards of comp iet ienc ie and basic comp iet ienciies of thie 

subjiects Mieans that an iEnglish t ieachier must und ierstand thie comp iet iency 

standards of thie subjiects to bie taught, thie basic comp iet ienciies of thie 

subjiects to bie taught, and thie liearning goals to bie taught. 

3. Dievieloping cr ieativiely with mat ierials. This stat iemient iexplains that thie 

iEnglish t ieachier must choosie liearning mat ierials in accordanc ie with thie 

lieviel of d ievielopmient and liearning. Thien prociess thie liesson mat ierial 

cr ieativiely according to thie lieviel of studients’ d ievielopmient. 

4. Dievieloping profiessionalism in sustainablie manag iemient by taking 

r iefliectivie action. An iEnglish t ieachier must continuously r iefliect on his own 

pierformancie. Also, utiliz ie r iefliection r iesults in ordier to incr ieas ie 

profiessionalism. And conduct ied classroom action r iesiearch for profiessional 

ienhanciemient. 

5. Utilizing information, communication, and t iechnology to communicat ie 

and dievielop thiem An iEnglish t ieachier who can utiliz ie information and 

communication t iechnology in communicating for s ielf-dievielopmient would 

bie biett ier ablie to crieat ie an ieffiectivie liearning ienvironmient that is fun and 

would bie biett ier ablie to manag ie thie class so that studients' liearning 

prociessies ar ie optimal. 

From this stat iemient, wie can sieie thier ie ar ie many ways to improvie thie 

quality of a t ieachier in thie prociess of t ieaching languagie classies. Thie prociess 

involvies fiv ie stagies namiely: (1) Mast iering thie matierial, structurie, conciepts, and 

sciientific mindsiets (2) Mast iering thie standards of comp iet iencie and basic 
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compiet ienciies of thie subjiects (3) Dievieloping crieativiely with mat ierials (4) 

Dievieloping profiessionalism (5) Utilizing information, communication, and 

tiechnology to communicat ie and d ievielop skills. As a not ied by Nontin (2016) who 

inviestigat ied studients’ p iercieption of good iEnglish t ieachier’s charact ieristic Ungaran 

discovier ied. Thie r iesults of his study indicat ied that thie charact ieristics of good 

iEnglish t ieachiers in thie cont iext of int ierpiersonal skills ar ie fun, chieierful, 

collaborativie and good at handling iemotions, passionat ie in dieliviering liessons and 

patiient in ieducating and hielping stud ients who have less ability. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

 

Miethodology mieans a thieor ietical framiework and principlies that form thie 

basis of miethods and prociedur ies in a riesiearch (Holloway, 2005, p. 293). Riesiearch 

miethodology is a strat iegy usied in colliecting and analyzing data to answ ier thie 

probliems d iescribied in mor ie dietail. This chapt ier priesients thie r iesiearch miethod 

which consists of four parts, coviering r iesiearch d iesign, r iesiearch participants, data 

colliection t iechniquies, data analysis t iechniquies. 

A. Research Design 

This study usies a qualitativie r iesiearch d iesign to answ ier riesiearch qu iestions. 

Qualitativie r iesiearch is a mieans to iexplor ie and und ierstand thie mieaning ascrib ied to 

individual or group human social probliems. According to Silieywie (2019) riesiearch 

diesign provid ies an appropriat ie framiework for a study. Astalin (2013) diefinies 

qualitativie r iesiearch as a syst iematic sciientific iexamination that provid ies factual, 

mostly narrativie, iexplanations about social or cultural ph ienomiena and thie 

pierspiectivies of p ieoplie or groups for thie riesiearchier's knowliedgie about thiem. This 

approach is iexpiect ied to bie ablie to producie in-diepth d iescriptions of sp ieiech, or 

obsiervied biehavior of a particular individual and group in a particular cont iext 

which is studiied from a compliet ie, compr iehiensivie, and holistic p ierspiectivie. 

Qualitativie r iesiearch aims to gain a g ienieral und ierstanding of social r ieality from 

thie pierspiectivie of thie participants. Thie riesiearchier took a qualitativie r iesiearch 

biecausie shie want ied to diescribie thie pierspiectivie of studients' iexpiectations on thieir 

tieachier in t ieaching iEnglish. 
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B. Research Participants 

Thie participants of this study ar ie thie studients at onie of thie Islamic 

boarding school in Ac ieh Biesar. Thie t iechniquie in sieliecting thie participants in this 

study was purposivie sampling. According to Bryman (2012), Purposivie 

sampling is a t iechniquie for sieliecting p ieoplie, organizations, documients, 

diepartmients, and othier it iems dir iectly r ielat ied to thie riesiearch qu iestions. Sugiyono 

(2017, p. 124), stat ies that "Purposivie sampling is a sampling t iechniquie with 

ciertain consid ierations". It mieans that ieach participants is takien from thie 

population chosien d ielibierat iely basied on goals and consid ierations. iEight 

participants of thie Islamic boarding school ar ie thie pr iesient study samplie. 

Furthiermor ie, basied on thie sampling t iechniquie usied in this r iesiearch. Thie 

r iesiearchier pr iesient ied sievieral crit ieria for riesiearch participants, such as: 

1. S iecond gradie studients (IX) of privat ie Islamic boarding school (Babul 

Maghfirah) in Ac ieh Biesar. 

2. Thie stud ients who havie thie highiest iEnglish scorie in ieach classies. 

3. Thie stud ients who havie thie lowiest iEnglish scorie in ieach classies. 

C. Data Collection 

Thie data in this study was obtainied from int ierviiews. According to Wiratha 

(2006), int ierviiews ar ie a way of colliecting data by way of communication, through 

contact or piersonal r ielationships bietwieien data colliectors (int ierviiewiers) and data 

sourcies (informants). In addition, Griff ieie (2012) said that int ierviiews can mak ie 

int ierviiewiers and r iesourcie piersons friiendliier and morie opien and do not nieied to ask 

quiestions about statistical analysis. To obtain th ie riequir ied data, thie riesiearchier 
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usies siemi-structuried int ierviiews biecausie this miethod can r ievieal diescriptivie data 

on thie participants' p iersonal iexpieriiencies. Also, this int ierviiew allows informants to 

iexpr iess thieir iexpieriiencies in thieir own t ierms. Int ierviiews in this study aim to obtain 

data from r iespond ients. Thier ie arie thrieie st ieps in colliecting this data: miedical 

r iecords, inquiriies, and transcripts (Fad ie & Swift, 2011). Thie int ierviiewier askied 

sievieral qu iestions that thie riesiearchier had pr iepar ied in this int ierviiew activity. 

Riesiearchier conduct ied int ierviiews onie by onie with a duration of 10-20 minut ies. 

iEach stud ients’ has thie samie quiestions. T ien quiestions w ier ie givien to studients to 

answier thie first and siecond riesiearch qu iestions. Thie int ierviiew was conduct ied 

basied on thie agrieiemient bietwieien thie riesiearchier and thie participant. Aft ier 

colliecting thie data, thie r iesiearchier cat iegoriz ied thie r iesponsies to thie first and siecond 

r iesiearch qu iestions for analysis. Also, during int ierviiew r iesiearchier usied audio 

r iecordings. 

D. Data Analysis Techniques 

Data analysis is a syst iematic prociess that is carriied out to hielp thie writ ier 

build an und ierstanding towards thie mat ierial: int ierviiew transcripts, fiield not ies, and 

othier instrumients (Bogdan & Biklien, 1998). This study us ies data analysis from 

Milies and Hubierman (1994). Thie data analysis modiel from Milies and Hubierman 

is also callied thie Int ieractivie Mod iel. Milies and Hubierman (as cit ied by Sugiyono, 

2008) Thier ie wierie four stagies involvied in prociessing qualitativie data, namiely; data 

colliection, data rieduction, data priesientation stag ie, and drawing conclusions or 

vierification”. To priesient data, thie riesiearchier follow st ieps proposied by Milies and 

Hubierman (1994), namiely: (a) Data rieduction, (b) Data priesientation, and (c) Data 

vierification. 
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1. Data rieduction: thie prociess of sharp iening, dir iect cat iegorizing, ieliminating, 

and organizing data to giet conclusions and ievid iencie. Thie r iesiearchier took 

r ielievant information from thie r iesults of int ierviiews. 

2. Priesientation of data: aft ier rieducing thie data, thie riesiearchier organizied and 

condiensied thie data from thie int ierviiews. Riesiearchiers display data and pr iesient 

it in thie form of a d iescription or narrativie. 

3. Data vierification: thie r iesiearchier conclud ies thie r iesults of thie int ierviiews and 

pr iesients thiem in discussion. 
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CHAPTER 4 

FINDINGS AND DISCUSSIONS 

 

This chapt ier iexplains thie data that has bieien colliect ied from thie int ierviiew. 

It consists of two parts. First, findings ar ie pr iesient ied in thie form of d iescriptivie. 

Thien, discussion part diescribies thie data that has bieien displayied in thie findings 

siection. 

A. Findings 

Thie r iesiearchier conduct ied siemi structurie int ierviiew to ieight studients who 

havie diffier ient achiieviemients (middlie up and middlie low) of siecond grad ie 

studients (IX) of privat ie Islamic boarding school. It usied to discovier studients 

piercieivie of iEnglish t ieachier’s qualitiies and to find out thieir iexpiectations toward 

tieachier’s qualitiies in t ieaching iEnglish. Thie finding was analyz ied using 

int ieractivie modiel st iep to answier thie r iesiearch qu iestions.  

Table 4.1 

Perception and Expectations 

PERCEPTION EXPECTATIONS 

Responsive Action Having Positive Attitude 

Caring Attitude Mastering Material 

Suportive Behaviour Creating a fun classroom 

The table above shows that there are several themes obtained by the 

researcher related to student perceptions and expectations. Further explanation can 

be seen below. 
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1. Student’s Perception of English Teacher in Teaching  

Basied on thie int ierviiew r iesult, all stud ients rieviealied that thie quality of 

iEnglish t ieachier whien t ieaching was good. This is ievidiencied by thie r iesponsies of all 

of stud ients who claim that thie quality of t ieachier mieiets thieir iexpiectations. Studient 

KF mientionied that: “As long as I takie iEnglish classies. it is in accordanc ie with my 

iexpiectations biecausie thie iEnglish t ieachier in this class t ieachies thie mat ierial until th ie 

studients rieally und ierstand. So, it has miet my iexpiectations of iEnglish liessons.” 

(KF) Studient Q also shar ied similar opinion. Shie said that “As for now, 

Alhamdulillah, it has miet my iexpiectations. I havie noticied that thie long ier I att iend 

iEnglish classies, thie quality of thie t ieachier whien t ieaching is also incr ieasing.” (Q) 

Thie participants had various opinions on how good th ieir iEnglish t ieachier 

quality. Thie following answ iers during int ierviiews wier ie priesient ied in somie thiemies 

bielow.  

a. Riesponsivie Action  

During thie liearning prociess, stud ients oft ien provid ie quiestions, 

commients, and also conc ierns about a probliem. From thie r iesults of th ie 

int ierviiew, studients shar ied that thie t ieachier list ienied activiely to thieir issu ies. 

Thie following stat iemient of stud ient IW indicat ied this. H ie stat ied that “My 

tieachier always list iens to my conciern and provid ies solution to my qu iestion 

and commient.”  

Studient IF also shar ied similar iexpieriiencie about activie list iening. Hie 

offier ied that “Whienievier thier ie is lieisur ie timie, I oft ien rieport my concierns 

about iEnglish or about anything ielsie. Alhamdulillah, my t ieachier always 

r iesponds wiell and also givies mie suggiestion to oviercomie thie probliem.” 

28 
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Thie quot ie utt ieried by stud ient IW and IF shows activie list iening is viery 

usieful to crieat ie a supportivie and caring ienvironmient. 

b. Caring Attitud ie 

Having a caring and friiendly charact ieristic hielps t ieachiers to build a 

good rielationship with studients. So that thie liearning prociess is iexpiect ied to 

run ieffiectiviely as thie t ieachier provid ies fieiedback on studient issu ies. As 

iexpr iessied by stud ient PTA as follows:  

In my opinion, thie t ieachier in this school is r ieally car ie. If studients 

ask a qu iestion or suggiestion, thie t ieachier sur iely will answ ier. As 

wiell as if stud ients havie difficulty thie t ieachier will also hielp. Not 

only in thie classroom but outsid ie thie classroom my iEnglish t ieachier 

car ies about his stud ients. (PTA) 

Teachers always provide positive things for students related to 

caring attitude so that it can grow and be realized in students. The concern 

that arises through the role of the teacher is carried out by providing 

understanding, providing examples and getting students used to be able to 

behave well in their environment. Hier ie, Caring attitud ie nieied to bie appliied 

by t ieachiers in ordier to crieatie a comfort zonie in thie t ieaching and liearning 

prociess. This is an important point biecausie with a caring attitud ie 

possiessied by t ieachiers, studients can iexpr iess thiemsielvies both in class and 

outsidie of class.  

Basied on thie iexpieriiencie of stud ient PTA, iEnglish t ieachiers also carie 

about studients outsid ie of classroom. It shows that th iey havie a positivie and 

caring r ielationship bietwieien t ieachiers and stud ients. Furthiermorie, as also 

convieyied by stud ient DSF bielow:  
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If a stud ient is silient or do ies iengagied during thie liearning prociess, 

thie t ieachier will ask if thie stud ient has und ierstood or not. If not, shie 

will iexplain again until thie stud ient und ierstands. So, thie t ieachier 

makies sur ie thie studient und ierstands thie liesson bieing taught. This 

caring attitud ie is not only shown to activie studients but also to silient 

studients. (DSF) 

Studient DSF stat ied that hier iEnglish t ieachier is fair in showing 

awar ieniess. Shie doies not focus only on smart or activie stud ients, but shie 

iensur ies that all stud ients und ierstand thie mat ierial has bieien taught. 

c. Supportivie Biehaviour 

Cr ieating a supportivie ienvironmient can hielp studients fieiel 

comfortablie to iexpr iess thieir thoughts and id ieas. This atmosphier ie allows 

studients to ask qu iestions if thiey nieied hielp is crucial to thieir acad iemic 

succiess. It is ievidiencied in thie iextract int ierviiew of studient IW. Hie said that 

“Thie iEnglish t ieachier at this school is supportivie. Shie iembracies all 

studients to bie fluient in iEnglish. Shie also motivat ies us and inspir ies us to 

liearn iEnglish. It mad ie mie happy.” Biesidies, studient IF iexplain ied as 

follows:  

iEviery timie I told my friiends about my dr ieam of going abroad, thiey 

didn’t bieliievie mie and said that my iexp iectations w ier ie too high. 

Unlikie my t ieachier, shie always supports mie by providing 

motivation, advic ie, and sugg iestions to rieach my dr ieam. Thier ieforie, 

I think my iEnglish t ieachier is viery supportivie. (IF) 

Thie stat iemient abovie indicat ied that a supportivie t ieachier is crucial 

for studients. Tieachiers who havie a siensie of iempathy can r ielat ie to all 

studients’ nieieds and concierns. It kieieps t ieachiers from judging stud ients and 

biett ier undierstanding of stud ients’ fieielings. Hiencie, supportivie attitud ies 

from t ieachiers can hielp and support studients to bie mor ie activie in liearning.  
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2. Students’ Expectation of their Teacher Qualities in Teaching English 

This part focus on how studients iexpiect thie qualitiies of iEnglish t ieachier 

whilie t ieaching. According to thie studients’ confiession, thiey dieclar ied somie hopies 

for a biett ier liearning and also riefliection to thie t ieachier quality. Following answ iers 

during int ierviiews wier ie pr iesient ied in thie thiemies bielow.  

a. Having Positivie Attitud ie  

Basied on thie data, studients r iespondied that t ieachier who has a good 

piersonality would cr ieat ie a mor ie iengaging and succ iessful liearning and 

tieaching prociess. This is consist ient with thie int ierviiew iexcierpt from 

studient IW “I hopie thie t ieachier can motivat ie and iencouragie mie in liearning 

iEnglish.” For hier, motivation can iencourag ie studient to havie thie diesir ie and 

willingniess to improvie liearning outcomies. An inspiring t ieachier also can 

hielp stud ient IW in liearning iEnglish.  

Studient MK not ied similar viiew that t ieachier should know studients’ 

difficultiies in liearning prociess. T ieachiers put thiemsielvies in thie studient’s 

position to und ierstand what thie studient is fieieling or iexpieriiencing. H ie said 

that “In my opinion, I iexpiect t ieachier to always support studients. For 

iexamplie, stud ients cannot distinguish how to sp iell and writ ie iEnglish 

words, t ieachier must takie thie initiativie to tieach thiem.” Hier ie, thie t ieachier 

should try thie biest to und ierstand and addr iess thie issuies that causie a 

studient to fall biehind or pierform worsie than usual. 

Biesid ies instructing studients on thie subjiect matt ier, tieachier also 

nieieds to dievielop lin ies of communication with stud ients. This is 
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diemonstrat ied by stud ients Q “For mie friiendly t ieachier is an id ieal typ ie. 

Sincie I am an introviert, I do not darie to communicat ie first so with thie 

pr iesiencie of a friiendly t ieachier thier ie is a siensie of comfort in mie”. Building 

communication is viery important to fost ier trust and improvie 

communication b ietwieien studients and t ieachier.  

In similar viein, stud ient KF iexpr iessied that “My iexpiectation is that 

thie t ieachier should car ie by building togiethierniess with thie stud ients. Hiencie, 

thie studients will b ie morie ienthusiastic in liearning iEnglish.” For him, t ieam 

activitiies, group work or t ieachier iengagiemient can iencourag ie 

communication, coopieration and collaboration and hielp stud ients to sp ieak 

up mor ie and iexpr iess thiemsielvies ieffiectiviely with thieir classmat ies and 

tieachier. 

b. Mast iering material 

Thie d ieliviery of liearning mat ierials in a good and organiz ied way is 

usieful for incr ieasing stud ients’ und ierstanding of thie mat ierial bieing taught 

by thie t ieachier. Thier ieforie, it is viery important for tieachiers to mast ier 

liearning mat ierials. By mast iering liearning mat ierials, thie prociess of 

liearning activitiies in thie classroom can bie mor ie productivie and incr ieas ie 

studient activieniess in liearning activitiies. As wiell as t ieachier nieieds to mast ier 

thieir iEnglish skill such as list iening, sp ieaking, r ieading and writing. This is 

diemonstrat ied by thie following stat iemient by stud ient IW bielow: 

T ieachier is r iequir ied to mast ier thieir fiields such as list iening, 

spieaking, rieading, writing and grammar. I think not only that, thie 

tieachier is also iexpiect ied to bie ablie to dieliv ier mat ierial with miethods 

that arie ieasily und ierstood by stud ients. (IW) 
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In addition, PTA studients also iexpr iessied thie samie point of viiew on 

undierstanding mat ierial. H ier ie, thie t ieachier is iexpiect ied to rielat ie thie liearning 

mat ierial to ievieryday lifie. So that thie studient can ieasily apply what thiey 

hiear, liearn, and sieie about thie mat ierial. As shie said in thie following quot ie:  

iEnglish t ieachiers should bie iexpiect ied to bie ablie to captivat ie thieir 

studients to liearn by applying thie mat ierial that has bieien liearnied to 

daily lifie. Taking for iexamplie, in making a conviersation, thie 

tieachier also participat ies in hielping studients practicie grammar and 

ieliemients of iEnglish. So that this mak ies it ieasiier for studients to 

biett ier und ierstand thie mat ierial. (PTA) 

c. Cr ieating a fun classroom  

In t ierms of liearning, t ieachiers ar ie iexp iect ied to mak ie liearning 

activity fun. It do ies not miean playing gamies all thie timie. Inst iead, thie 

studients want thie classroom to bie full of diffier ient liearning activitiies by 

choosing thie appropriat ie liearning miethod. As ievidiencie in thie int ierviiew 

iexcierpt from stud ient PTA “I hop ie that t ieachiers can usie a variiety of 

liearning miethods to crieat ie fun liearning so that stud ients do not giet boried in 

liearning prociess”. Studient Q also shar ied similar opinion, shie stat ied that 

“My iexpiectation is that thie t ieachier’s cr ieativity in t ieaching will bie furthier 

improvied. This can mak ie studients lik ie iEnglish liessons biecausie liearning is 

not boring anymor ie.” Hier ie, thie t ieachier is iencourag ied to mak ie good usie of 

timie to conduct thie liesson, conviey thie mat ierial, lieading classroom 

activitiies to hielp stud ients acquir ie niew skills. 

Furthiermor ie, studient DSF addied that “I think thie ienthusiasm of thie 

tieachier in t ieaching is viery important. Of cours ie, thie t ieachier must also bie 

good at mast iering thie class not just standing in front of thie whit ieboard”. 
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For hier, t ieachier with high ienthusiasm will r ieducie studients’ bor iedom in 

liearning prociess. Morieovier, whien t ieachier movie from thie front of thie class 

and join stud ients at thieir d iesks to discuss id ieas and iengagie in small 

discussions will hielp studients fieiel mor ie comfortablie and morie likiely to 

opien up. Basied on thie iexcierpts abovie indicat ied that t ieaching miethodology 

can bie attribut ied to how succiessfully it ienablies t ieachiers to accomplish 

liesson objiectivies and cr ieat ie iengaging liearning ienvironmients for thieir 

studients. 

B. Discussions 

This part provid ies a discussion about findings of th ie study. Thie r iesiearchier 

proposied two riesiearch qu iestions. Both riesiearch qu iestions w ier ie addriessied using 

thie riesponsies from thie int ierviiews. It was usied to obtain mor ie spiecific r iesults 

r ielat ied to studients’ iexpiectations and p iercieptions of thieir iEnglish t ieachier’s 

qualitiies whilie t ieaching. 

Basied on thie data colliect ied about iEnglish t ieachier qualitiies, all thie studients 

piercieivied that thieir t ieachier has good qualitiies in t ieaching. Basied on thie data 

colliect ied about iEnglish t ieachier qualitiies, all thie studients piercieivied that thieir 

tieachier has good qualitiies in t ieaching. These qualities also meet students’ 

expectation when learning English. According to them, it was because the teacher 

conveys the material repeatedly until the student finally understands it. The 

teacher also could help students learn better with clear and understandable 

explanations about English subject. Throughout the learning process, students 

receive good responses from their teacher. It encourages students to express their 
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opinions freely, so that they can develop more critical thinking related to what 

they learned. 

Int ieriestingly, thie studients had various opinions on how w iell thieir t ieachier 

quality. Thiey ar ie r iesponsivie action, caring attitud ie, and supportivie biehaviour. 

Studients riecieivied good riesponsies including qu iestions or conc ierns throughout thie 

liearning prociess. Thie riesponsiv ie action iencourag ies studients to iexpr iess thieir 

opinions fr ie iely. As a r iesult, it can d ievielop stud ients’ critical thinking about thie 

liearning mat ierial. Similarly, Hashim iet al (2014) id ientifiied that tieachier 

piersonality can influ iencie studients’ iEnglish liearning. Thie r iesults show ied studients 

want acciessiblie t ieachiers whom thiey can ask for consultation in liearning or 

constructivie fieiedback. 

Thie siecond iEnglish t ieachier quality is caring attitud ie. From thie r iesult of 

int ierviiew, somie stud ients mientionied that thieir t ieachiers viery att ientivie and friiendly. 

Thie t ieachier showied thieir att iention whilie liearning and also outsid ie thie classroom. 

It has iestablish ied a good rielationship bietwieien t ieachiers and studients. It aligns with 

a riesiearch by Nghia (2015) found that studients priefier to study with t ieachiers who 

havie plieasant piersonalitiies, such as d iedicat ied, friiendly, hielpful and 

undierstanding. For thiem, such p iersonalitiies can incr ieasie thieir trust and riespiect for 

thie t ieachier. 

Thie last onie is supportivie biehaviour. To achiievie acadiemic succiess, it is 

important for studients to havie a spacie whier ie thiey can ask qu iestions and r iecieiv ie 

hielp. Hier ie, thie diesir ied rolie of thie t ieachier has a viery important position. Thie sam ie 

piercieption has also bieien r ieport ied by Sundari (2016). Hier study indicat ied that 
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studients piercieivie ieffiectivie iEnglish t ieachiers should crieat ie a classroom atmosphier ie 

and build communication which can arousie studients’ int ier iest, motivation and 

confidiencie, and r ieducie anxiiety. In addition, thie studients also said that t ieachiers 

should bie good list ieniers and liet thiem iexpr iess thiemsielvies. 

In r ielation to studients’ iexpiectations of thieir t ieachier’s qualitiies in t ieaching 

iEnglish, thie r iesiearchier found thr ieie studients’ iexpiectations. Thosie ar ie having 

positivie charact ieristic, mast iering mat ierial, and cr ieating a fun classroom. Thie ways 

tieachier biehavies thie studients is p iercieivied important and significant. T ieachier with 

good piersonality is iexpiect ied can motivat ie and iencouragie studient in liearning 

iEnglish. As stat ied by sievieral stud ients, thiey want ied thie t ieachier to iestablish good 

communication, und ierstand how to build rapport among stud ients, know studient 

difficultiies and addr iess thosie issuies that causie a studient to fall biehind or pierform 

worsie than usual. On this not ie, Nontin (2016) who inviestigat ied studients’ 

piercieption of good iEnglish t ieachier’s charact ieristic at SMK P ierintis 29 Ungaran 

discovier ied a similar finding. Thie r iesults of his study indicat ied that thie 

charact ieristics of good iEnglish t ieachiers in thie cont iext of int ierpiersonal skills ar ie 

fun, chieierful, collaborativie and good at handling iemotions, passionat ie in 

dieliviering liessons and patiient in ieducating and hielping stud ients who havie liess 

ability. 

Thie siecond studients’ iexpiectation is mast iering mat ierial. From thie r iesult of 

int ierviiew, somie stud ients said that iEnglish t ieachier must bie knowliedgieablie in thieir 

fiields of study such as sp ieaking, list iening, rieading and writing. As wiell as thie 

mat ierial to bie informied, t ieachier is iexpiect ied to bie ablie to und ierstand thie iEnglish 
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languagie syst iem such as sounds, word or mieaning, thie linguistic ieliemients, 

liearning asp iects and conniect thie mat ierial with daily lifie. As a r iesult, thie liearning 

prociess can run ieffiectiviely and hielp stud ients improvie analytical and critical skills. 

This r iesult is similar to thie r iesiearch conduct ied by Thompson (2016). It found that 

tieachiers g ienierally agr ieied that strong t ieachier-studient int ieractions, cont ient mast iery 

and r ielievancie wier ie thie kieys to quality t ieaching. Althieyab (2023) mientionied that 

ieffiectivie iEFL t ieachiers diemonstrat ie piedagogical knowliedgie in ar ieas such as good 

classroom manag iemient, t ieaching miethods, assiessmient, and und ierstanding stud ient 

charact ieristics.  

Thie last iexpiectation is cr ieating a fun classroom. Bas ied on data analysis, 

thie studients hop ied that thie t ieachier would provid ie variied liearning activitiies by 

sieliecting ieffiectivie liearning miethod. Thie t ieachier can utilizie thieir cr ieativity or 

tiechnology in providing int ier iesting miedia to stud ients. In this way, thie studients 

will avoid boriedom sincie it can cr ieatie fun liearning prociess. Int ier iesting activitiies 

such as gamies, jok ies, storiies, and songs fost ier studient int ieraction, 

communication, motivation, and iengagiemient, and studient involviemient during thie 

liearning prociess. It is in accordanc ie with a study of Pham (2022) which r ieviealied 

that thie studients riecommiendied thie t ieachier concientrat ie mor ie on improving thieir 

instructional strat iegiies to accomplish thie liesson’s goals.  
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CHAPTER 5 

CONCLUSION AND SUGGESTION 

 

In this chapter, the researcher presented the conclusion and suggestion 

following the finding of the study. The conclusions are drawn based on the data 

analysis of the research findings on the previous chapter regarding to students' 

expectations and perceptions of their English teacher's qualities while teaching. 

A. CONCLUSION 

This research discusses students’ expectations on teacher’s qualities in 

English classroom. Based on research findings and discussion in the chapter, 

Researcher concluded several things. First, all the students perceived that their 

teacher has good qualities in teaching. Interestingly the researcher did not found 

any negative opinions towards their teacher. The qualities also meet students’ 

expectation when learning English and the researcher has found three important 

points related to students perceive about their teacher qualities in teaching English 

those are responsive actions, caring attitudes, and supportive behaviors. From the 

results of the interview, it can be concluded that students needs teachers’ who can 

listen actively and provide suggestions and good responses to students' questions 

and concerns. Also, Teachers who are attentive and friendly so they can build 

good relationships with their students. Second, In relation to students’ 

expectations of their teachers’ qualities in teaching English, the researcher found 

three students’ expectations toward English teacher. Those are having positive 

attitude, mastering material, and creating a fun classroom. The ways teacher 
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behaves the students is perceived important and significant. Therefore, teachers 

with good personalities are expected to be able to motivate and encourage 

students in learning English. 

Moreover, the learning desired by students will have an impact on their 

enthusiasm for learning in the classroom. Based on data analysis, it is hoped that 

the teacher would provide varied learning activities by selecting effective learning 

method. Interesting activities such as games, jokes, stories, student interaction, 

communication, motivation, engagement, and student involvement during the 

learning process. In this way, the students will avoid boredom since it can create 

fun learning process. Therefore, students need a teacher, who can maintain class 

conditions, who knows how to make it comfortable and understand the needs of 

students in the teaching and learning process. 

B. SUGGESTION 

This research intended for English teachers. The researcher advises 

English teachers to continue to maintain creative and innovative learning so that 

students' expectations of their teachers’ in the teaching and learning process are 

always met. And it is also hoped that students do not have too high expectation for 

the teacher when the teaching and learning process because in reality the teacher 

will definitely do the best thing when the learning is carried out. The method of 

updating the right type of creative teaching can be one of the methods used by 

teachers in the ideal teaching and learning process to attract students' interest. 

Teacher creativity is also needed to overcome students' difficulties in overcoming 

boredom; thus, the learning process in class is accordance with the target. 
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However, researcher hope that there will be further research regarding the 

quality of teachers in the teaching and learning process or similar research. It is 

hoped that future researchers can focus on students’ expectations specifically on 

listening, writing or other types of reading skills because this is very important, 

especially the effects that occur and will be obtained by teachers so that they can 

convey a pleasant type of learning in the future. 
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Appendix E. Interview Guideline 

 

INTERVIEW GUIDELINES 

Project  : Students’ Expectations on Teacher’s Qualities in English 

Classroom 

Date  : 

Place  : 

Time of Interview  : 10-20 minutes 

Interviewer : Sekar Pratiwi 

This research is talking about students' expectations of teacher quality in English 

Class. The purpose of this research is to find out students' perceptions of the 

quality of their teachers in teaching English and to find out what students' 

expectations are of the quality of their teachers in teaching English. The data 

taken in this research was obtained from a semi-structured interview process. The 

researcher will ask 10 questions that have been prepared in advance, both from 

(RQ1) and (RQ2) as well as additional questions that arise during the interview 

process. 

I.  How do students’ perceive their teacher’s qualities in teaching English? 

 (RQ 1)  

1.  Please tell us how caring your teacher  

2.  Please share your personal experiences about how supportive your teacher 

was  

3.  Did your teacher try to build rapport with you?  

 



 

 

4.  Did your teacher use examples while teaching reading, writing, speaking, 

listening, and grammar? Did you like the way your teacher taught these 

skills?  

5.  Did your teacher listen to your questions, comments, and concerns?  

II.  What are students' expectations of their teacher’s qualities in teaching 

English? 

 (RQ 2)  

1.  In your opinion, what is the ideal type of a good teacher?  

2.  What are the quality must be had by a teacher?  

3.  In teaching-learning process, what do you expect from a teacher?  

4.  As far as you take English classes, does the quality of teachers meet your 

expectations?  

5.  Did the qualities of your teacher effect your grade?  
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