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Video-mediated instruction is an instructional methodology that effectively imparts 

practical skills through video. Instructional videos are increasingly being integrated 

into educators' pedagogical practices in every field. This study aims to investigate the 

use of videos for vocabulary learning in Pesantren and focuses on how teachers 

implement vocabulary learning using videos and their impact on teaching practices 

and student learning outcomes. This research employed qualitative methods with a 

case study approach. Observations and interviews were the primary source of the 

data. The participants were selected purposively: Two English teachers who had 

taught English in Islamic boarding school for over six months and had specific 

learning media and ten students should score high in their English lessons. This 

research found several techniques used by teachers to teach vocabulary: video, role 

play, card and removed some vocabulary from a song lyric, then played the song 

again and asked the students to find the missing vocabulary and several types used by 

teacher to teach vocabulary: animation, cartoon, movie and song. The used of video is 

very helpful for vocabulary learning. By using video they feel can remember and 

understand vocabulary faster. In conclusion, the use of videos are very effective to 

support students to remember and understand vocabulary quickly, and to make it a 

very useful media in vocabulary learning.   
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CHAPTER I 

INTRODUCTION  

A. Background of Study 

 In Indonesia, school students learn English from primary to senior high 

school. Nonetheless, many students still struggle to acquire and retain enough English 

vocabulary to enable them to use English for communication. Many problems are 

causing this issue. One of the problems is related to how English teachers teach 

vocabulary. A significant challenge lies in how vocabulary is taught, as traditional 

methods often fail to engage students fully. Teachers face difficulties in delivering 

vocabulary lessons that are engaging and effective, especially in Islamic boarding 

schools, where students have specific cultural and educational contexts that may 

influence their learning experience (Vignato, 2012). 

Vocabulary acquisition plays a fundamental role in language development. 

The more words a student knows, the better equipped they are to express themselves 

in speaking, listening, writing, and reading. Suryanto (2014) emphasizes that 

vocabulary is a core component of language use, encompassing all aspects of word 

knowledge. For novice English learners, a strong vocabulary foundation is essential 

for understanding the language's meaning and structure. 

One promising solution to these challenges is integrating multimedia tools, 

particularly video, into English language teaching. Multimedia, including video 

content, offers an engaging, interactive way to enhance vocabulary instruction. 
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Hamalik (1996) notes that using various media in teaching can help shift students 

from passive to active learners by providing more dynamic learning experiences. 

Video content engages students visually and audibly and aids comprehension by 

presenting vocabulary in a meaningful context. This method is precious in Islamic 

boarding schools, where students often require additional support to bridge the gap 

between rote memorization and practical language use (Fitri, 2017). 

However, in teaching English vocabulary, teachers must be innovative in 

choosing media especially video, so students are not bored during the learning 

process. Vocabulary is an essential aspect of language skills. The more vocabulary it 

has, the more skilled it is in speaking. In this case, vocabulary can increase the 

growth of writing, speaking, reading, and listening activities. Vocabulary is a 

component that contains all information relating to the use of words in language 

(Nafiah & Suyanto, 2014). Students who are just starting to learn English need 

vocabulary knowledge. With excellent and adequate vocabulary knowledge, students 

will understand the purpose of the English language. 

 Therefore, using multimedia in teaching should motivate students to attend 

lessons more; appropriate teaching media also should cause learning excitement. 

According to Hamalik (1996), students can overcome passive attitudes by using 

teaching media precisely and variedly. In this case, the teaching media is useful for 

causing excitement in learning and stimulating and motivating students. 

 According to Bafadal (2003), all components in the teaching-learning process, 

materials, media, facilities and infrastructure, education funds, will provide much 
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support that cannot be used optimally for improving the quality of the process and 

learning outcomes without being supported by the existence of teachers who are 

continually trying to realize ideas and thoughts in the form of behavior and attitudes 

that are superior in their duties as teachers. Teachers are a human element that largely 

determines the success of education. 

 The use of media in learning activities will provide many benefits, on the one 

hand, it will make it easier for students to understand the subject matter being taught 

because students can directly interact with the object being studied. On the other 

hand, the use of teaching media can represent something that the teacher cannot 

convey through verbal communication, so students' difficulties in understanding 

certain concepts and principles can be overcome. Even with the presence of the media 

it is recognized that it can give birth to good student feedback (Lutfiana, 2022). 

 The media has a significant role in learning because it can arouse new desires 

and interests, motivate and stimulate learning activities, and influence students 

psychologically. Because the media or props need it, students can master the material 

well.  

 Therefore, teachers should provide a kind of media that can help students to 

enhance vocabulary mastery and to promote interest in learning English. Harmer 

(2007) states that teachers should see technology as tools to help them with their 

chosen techniques and approaches. It can be said that there is one way to make 

teaching vocabulary exciting and enhance their vocabulary, which is by using 

technology such as audiovisual media or videos. Therefore, I believe that video can 
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be an interesting technology tool that can be used to promote students’ vocabulary 

mastery and interest in learning English. 

 Video can present language in a lively way as video features visual and audio, 

which students can use to learn English. The video's visual and audio clues can help 

students convey the meaning of vocabulary and attract students’ interest in learning 

vocabulary. Therefore, video is expected to be an effective medium for teaching 

vocabulary to students, increasing their interest in learning English and enriching 

their vocabulary (Manurung, 2016). 

 A few existing studies (e.g., a study conducted by Devanti & Amalia, 2018) 

found that video as a medium of teaching English vocabulary improved the seventh-

grade students’ vocabulary mastery and active participation. It is proved that by 

watching a video that is suitable with the theme could attract students’ attention and, 

at the same time, improve their vocabulary mastery. A study by Sabgini & 

Wiraatmaja (2023) found positive engagement in the young learners’ responses when 

videos were used. The study had a positive atmosphere when the student-teachers 

employed video in the learning process. The young learners actively asked questions, 

responded to the instruction, and expressed their thoughts when the student-teachers 

asked them about the video. In addition, the video managed to engage the young 

learner actively when learning vocabulary. They have focused on media for teaching 

English vocabulary. 

However, little research specially addresses the media English teachers use in 

the context of Islamic boarding schools to teach English vocabulary. It is important to 
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understand how these teachers teach English vocabulary, considering some students' 

failure to acquire and maintain their English vocabulary. However, they are required 

to speak in English daily in the dormitories. Based on the previous study, I want to do 

research by implementing video-mediated vocabulary in boarding school. 

This is a common issue faced by students studying in pesantrens in Aceh. For 

example, research conducted by Arta (2018) in an Islamic boarding school in Aceh 

found that the students could not remember the vocabulary correctly. Sometimes, 

they cannot match a word with its meaning, so the teacher gives students a longer 

time to remember it by assessing the vocabulary in rare times (once a month) so 

students can prepare it maximally. Therefore, the present study will explore English 

teachers’ experiences using videos when teaching English vocabulary in one of the 

pesantrens in Aceh Besar, Aceh Province. 

B. Research Question 

This proposed research seeks to answer the following research questions:  

1. How do EFL teachers’ in Islamic schools use video-mediated vocabulary 

instruction in their classroom?  

2. What are the perceived effects on their teaching practice and students’ 

learning outcomes? 

C. Research aim 

Related to the research question, the aims of this study are: 

1. To explore and analyze the experiences of EFL teachers in Islamic schools 

regarding the use of video-mediated vocabulary instructions. 
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2. To evaluate this instructional method's perceived effects on their teaching 

practice and students learning outcomes. 

D. Significant Of Study 

There are several benefits expected from this study. The result of this study is 

expected to contribute to the teacher, the student, and future researchers. This study is 

significant in at least two main ways, namely theoretical significance 

(scientific/academic) and practical significance. Scientifically, the results of this study 

will show how effective video mediated vocabulaty for students learning outcomes. 

The practical significance of the reseults of this study will be obtained by teachers 

and researchers. 

E. Terminology 

To avoid misunderstanding and eliminate different interpretations of the title, here 

is the terminology about the purpose of the title: 

a. Teacher Experiences 

Educators' personal insights and reflections regarding their instructional 

practices and interactions with teaching tools and methods (Lortie, 1975). 

Teachers experience is positively associated with student achievement gains 

throughout a teacher’s career. Gains in teacher effectiveness associated with 

experience are most steep in teachers’ initial years, but continue to be significant 

as teachers reach the second, and often third, decades of their careers (Kini & 

Podolsky, 2016). 
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b. Video Mediated Vocabulary Instruction 

 Video media presents materials visually and audibly, allowing students to be 

actively involved in learning. Through videos, animations and interactive content, 

students are given better access to new vocabulary and encouraged to use the 

language in relevant and meaningful contexts. This approach improves students’ 

vocabulary recall and strengthens their ability to apply it in everyday 

communicative situations (Febriyanti, 2024). Instructional approach that utilizes 

video content (e.g., instructional videos, educational films) to deliver lessons and 

enhance learning. This method leverages audiovisual elements to support 

comprehension and retention (Mayer, 2009). Video Mediated Vocabulary 

Instruction is a vocabulary teaching method that uses videos to assist students in 

introducing, teaching, and improving vocabulary learning. Videos are used to 

demonstrate the context in which new words are used through images, sounds, and 

narration, so that students can better understand the meaning and application of 

words in actual or relevant situations. 

c. Islamic School 

Islamic schools are organized by incorporating Islamic values and teachings 

into the curriculum, using effective learning approaches, and good involvement 

and cooperation between teachers, parents and the community to build students' 

character and learning ability. In Indonesia, pesantren is a traditional Islamic 

educational institution that aims to guide students to become human beings with 
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Islamic personalities who can become useful people for the nation-state and 

religion. In Aceh, the term pesantren has been synonymously used along with the 

term” dayah” (Usman et al. 2021). By sending their children to dayah, Acehness 

people hope that their children will be able to learn the importance of applying 

Islamic religious morals, which are the guidelines for daily social life. When 

viewed from a cultural and historical point of view, Dayah in Aceh is a training 

center that automatically becomes a center of Islamic culture, which is legalized or 

institutionalized by the people in Aceh (Marzuki, 2011). In this research, I 

researched the second grade of junior high school students at an Islamic school in 

Aceh Besar.  
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CHAPTER II 

 LITERATURE REVIEW   

A. Vocabulary 

1. Definition of vocabulary 

Cameron (2001) defines vocabulary as learning words, children not only 

have to know the word but also need to know what the word means. Meanwhile, 

Hornby (1995) states that vocabulary is the total number of words (along with 

their combined roles) that make up a language. This means that vocabulary is a 

very important factor in learning a language. People will not be able to 

communicate without vocabulary. The above statement shows that vocabulary is 

very important in teaching English. 

In linguistics, vocabulary plays a vital role in the thinking process and as a 

means of communication in everyday life. Vocabulary mastery is not limited to 

knowing the meaning of “words” but is also part of a broader context. 

Vocabulary is a collection of all understandable words and can be used to 

construct new sentences for communication skills.  

Explanations of vocabulary according to experts are as follows: First, 

according to Brown (2007) vocabulary is the content and function of the words 

of the language learned so that it becomes an indispensable part of the child’s 

comprehension, speaking, reading, and writing process. Second, vocabulary 

consists of words that have meaning when communicating with others. Cameron 
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(2001) further emphasizes that vocabulary is the learning of words. Children not 

only need to know the words, but they also need to know the meaning of the 

words. 

Vocabulary mastery is the ability to understand and use words contained in 

a language, both spoken and written language. The broader a person’s 

vocabulary, the more capable that person can receive and conveying information. 

Vocabulary is basic knowledge because vocabulary is needed when foreign 

language learners learn to speak, read, write, and understand what they read or 

hear. It means inner limit mastery of vocabulary will be a problem or obstacle for 

students in learning a foreign language. 

Rahayu (1999) states that vocabulary is a whole word or vocabulary or term 

that refers to certain concepts possessed by a person or a language in an 

environment. Dowdowski (1982) states that Vocabulary is all the words 

contained in a language and Vocabulary is all available words, both active 

vocabulary used by readers and writers and passive vocabulary used by readers 

and listeners. 

From the definitions above, we can conclude that vocabulary is the center of 

language and is very important in learning English. We need to communicate and 

express the speaker’s intentions. That is the reason why vocabulary is important 

in learning English. Vocabulary can support learners to learn language skills. A 

large vocabulary will help learners to express their ideas because vocabulary 

supports learners to learn target language skills. 
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2. The kinds of Vocabulary 

Harmer (1991) differentiates vocabulary types into two types, namely. The 

first type of vocabulary refers to vocabulary taught to students and expected to be 

used by them. Meanwhile, the second type of vocabulary refers to words that 

students will recognize when encountering them but may not be able to 

pronounce. As cited by Hatch & Brown (1995), there are two types of 

vocabulary: receptive and productive. 

1) Receptive Vocabulary 

Receptive vocabulary is phrases that learners can perceive and recognize 

when used in context, but cannot generate them. Vocabulary is something that 

first graders recognize when viewing and analyzing text content but do not use 

when speaking or writing (Webb, 2009). 

2) Productive Vocabulary 

Productive vocabulary is the words that can be understood, pronounced 

correctly, and used constructively in speaking and writing. It includes what is 

necessary for receptive vocabulary and the possibility of speaking and writing 

at the right time. Therefore, productive vocabulary can be approached as a 

living process, as students can only create sentences to express their thoughts 

to others (Alqahtani, 2015). 
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3. The importance of vocabulary 

Without grammar, very few things can be stated, without vocabulary, 

nothing can be stated. This is how linguist David Wilkins describes the 

importance of vocabulary, as Thornbury has quoted. This means that one can 

speak English despite lacking in grammar as long as the keywords are easy to 

understand. Another opinion, Rivers (1983), as cited by Nunan, argues that the 

acquisition of adequate vocabulary is essential for successful second language 

use because, without an extensive vocabulary, we cannot use the structures and 

functions we have learned for understandable communication. Lewis (1993) 

argues that vocabulary should be central to language teaching because language 

consists of a lexicon, not a lexified grammar. 

B. Teacher’s Experiences 

1.  Definition of Teacher 

According to Rusdiana and Heryati (2015), teachers are figures who must 

be respected because they have a big task for the success of the learning system 

in schools, teachers not only teach, educate, and nurture students but a teacher 

also guides and shapes the personality of students. Teachers are educators and 

teachers in early childhood education through school or formal education, 

primary education, and secondary education. In a broader definition, anyone who 

teaches something new can also be a teacher.  
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In general, the definition of a teacher is a professional educator who 

educates, teaches knowledge, guides, trains, assesses, and evaluates students. 

Teacher is someone who has devoted himself to teaching science, educating, 

directing, and training his students to understand the knowledge he teaches. 

In this case, the teacher teaches formal education and other education and 

can be a figure exemplified by his students. From this explanation, we can 

understand that the role of teachers is very important in creating the next 

generation of quality, both intellectually and morally. 

Anderson (2022) defines teachers as learning facilitators who critically 

shape students' educational experiences. She emphasizes that teachers are not 

mere transmitters of knowledge; they are mentors who inspire critical thinking, 

creativity and a love of learning in their students.  

Thornton (2022) describes teachers as important guides in students' 

academic and personal development. He argues that teachers should adapt their 

methods to meet diverse learning needs and create inclusive environments that 

encourage student engagement and collaboration.  

According to Sumiati (2018) teachers play a teaching role in the 

educational process; the teaching and learning process is the core because many 

teaching and learning events are rooted in various views and concepts. The 

teacher is a leader, and the students entrusted to him are the people he leads. As a 

leader, it is natural for him to be the pride of his students, always adored and 

praised, and a source of trust for them. 
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2. Teacher’s Experiences 

A teacher who has experience in teaching for several years can motivate 

students to be enthusiastic about learning, pay more consideration to their 

students, know how to manage the class well effectively and take advantage of 

opportunities to change the direction of learning when situations don't work well 

or unexpected so that it can improve student engagement in learning (Rodríguez 

& McKay, 2010). 

According to Hammon (2022), Teachers' experiences encompass the 

knowledge, skills, and insights gained through their formal education, classroom 

practice, and ongoing professional development. These experiences are crucial 

for effective teaching and significantly impact student outcomes. 

Teaching experience greatly affects the teacher's ability to carry out their 

duties. As experience increases, teachers will be better prepared to face 

challenges in education, providing more effective teaching and positively 

impacting student development. 

When teachers enter the world of work, they are always faced with various 

situations, both those that make it easier to learn and those that hinder the 

learning process. The longer the teacher teaches, the more experience the teacher 

should have so that he can find the right solution to a problem (Military, 2017). 

According to Trueno (2010), the following five factors influence the way 

teachers perceive learning: 
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1) Personal Beliefs and Attitudes 

Teachers' individual beliefs about education and learning significantly 

shape their perceptions and approaches to teaching. This includes their views 

on student potential and the value of various pedagogical strategies. 

2) Teaching Experience 

The duration and variety of teaching experiences impact how teachers 

understand and respond to student learning. More experienced teachers often 

develop a more nuanced perspective on effective teaching practices. 

3) Professional Development 

Participation in ongoing professional development helps teachers stay 

updated on new educational theories and practices, influencing their 

perceptions of learning. This can lead to the adoption of innovative teaching 

methods. 

4) School Environment and Culture 

The institutional context, including the support from administration and 

collaboration with colleagues, plays a crucial role in shaping teachers' 

perceptions of learning. A positive school culture can encourage teachers to 

adopt progressive teaching strategies. 

5) Student Characteristics 

Teachers' experiences with diverse student populations, including varying 

abilities, backgrounds, and learning styles, influence their perceptions of how 

students learn and what strategies are most effective. 
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3. Teacher Competence 

According to Mulyasa (2013) in essence, the teacher competency standard is 

to get a good and professional teacher who has the competence to carry out the 

functions and goals of the school in particular, as well as carry out the tasks and 

objectives of the school in particular, as well as education goals in general, 

according to the needs of society and the demands of the times.  

To improve teacher experience, a professional teacher must have four 

competencies: academic competence, personality competence, social 

competence, and professional competence. According to Asteq (2003), as noted 

in Fajriah 2017), teacher competence can be associated with the ability and 

professionalism to carry out self-development in the learning process. 

Professional to conduct self-development in the learning process. When a teacher 

becomes a professional, the teacher must have a high level of competence and 

high technical criteria so that the teacher has an attitude that cares about students, 

has a desire always to add students, a desire to always add to the knowledge 

taught to students, and encourage students to develop in the learning process.  

According to Charles (1994), (as cited in Mulyasa, 2013), competency is 

rational performance that satisfactorily meets the objective for a desired 

condition (competence is rational behavior to achieve the required objectives in 

accordance with the expected conditions). 

Meanwhile, in the Law on Teachers and Lecturers No.14/2005 Article 10 

paragraph 1 and Government Regulation No.19/2005 Article 28 paragraph 3, 
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which Jamil quotes in his book, states that teacher competence includes his book 

states that teacher competencies include pedagogic competence, personality 

competence, social competence and professional competence:  

1) Pedagogic Competence 

Pedagogical competence is the technical ability to carry out duties as an 

educator, teacher and mentor. Competence pedagogic competence is the 

teacher's ability to understand students and learners and manage educational 

and dialogical learning management. Substantively, this competency includes 

understanding learners, designing and implementing learning evaluation of 

learning outcomes and developing learners to actualize their various 

potentials.  

2) Personality Competence 

Personality competence is a personal ability that reflects a steady, stable, 

mature, wise and authoritative personality, a role model for students, and a 

noble character. The teacher's personality has a very strong influence on his 

duties as an educator. The authority of the teacher is in his personality. It is 

easier for teachers to educate students to be disciplined if the teacher 

concerned is disciplined. Learners will follow and imitate their teachers so 

that what the teacher says should be the same as his actions. Teachers who are 

honest and sincere in carrying out their duties as educators differ from those 

who teach because there is no other job. Learners can easily read this. 
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3) Social Competence 

According to Feralys (2015) teachers' social competence refers to their 

capacity to relate to others as social beings. Communication is at the core of 

social competence, not just any communication, but effective communication. 

The core of social competence lies in communication, but the communication 

in question is effective. For example, as social beings, teachers behave 

politely, communicate and interact with the environment effectively and 

interestingly, and empathize with others. The social competencies that 

teachers must have are being inclusive, objective, and non-discriminatory and 

having good communication with fellow educators, education personnel, 

parents, students, and the community (Nadia, 2020). 

4) Professional Competence 

Based on the Explanation of Government Regulation of the Republic of 

Indonesia Number 19 of 2005, Article 28 paragraph (3) letter c. "Professional 

competence is the ability to master learning material broadly and deeply, 

which enables him to guide students to meet the competency standards set out 

in the National Education Standards".  

According to Feralys (2015) Professional competence is the teacher's 

ability to master subject matter broadly and deeply. As an example and 

characteristic, a competent teacher will be better able to create an effective, 

enjoyable learning environment and better manage his class so that student 

learning is optimal. 
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C. Video 

Technological advancements have shifted the field of education from 

traditional classroom settings that mainly work on printed learning resources to 

technology-based learning systems. This condition requires teachers and students to 

use digital resources during teaching and learning. Using videos as an educational 

media source is one way to carry out the teaching and learning process nowadays 

because videos are widely available and accessible (Hadijah & Shalawati, 2021).  

Video is a media that is believed to be suitable for teaching vocabulary. 

According to (Canningwilson, 2000), video is the selection and sequence of 

messages in an audio-visual context. Another definition stated by Agnew in Neo 

(2001) is that audio-visual combines various digital media types such as text, 

images, sound, and video into an integrated multi-sensory interactive application or 

presentation to convey a message or information to an audience. It implies that 

video is a media that provides a sequence of messages covered by images and sound 

to attract whoever watches it. 

Video is classified into several types. Harmer (1991) has identified three 

fundamental categories of video suitable for classroom use:  

a. Off-air programmes 

Recorded programs sourced from television channels are referred to as off-

air programs. Some of these programs can pose significant challenges for 

students to comprehend, mainly when various accents are employed. 
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b. Real-world video 

There is no justification for teachers and students not to access 

independently published video tape materials, such as feature films or wildlife 

documentaries. 

c. Language learning videos 

The primary benefit of language learning videos is their tailored design for 

students with various abilities. However, the risk associated with language 

learning videos is their potential failure in quality assessment due to inadequate 

production quality and the presentation of inauthentic situations and language. 

Therefore, teachers should restrict their selection to sequences that students will 

find acceptable and enjoyable. 

Based on the theories above, it can be inferred that video can enhance 

students' vocabulary mastery by providing visual and auditory content. Students can 

effectively acquire numerous new words by actively listening to and observing the 

visuals. Video can be categorized into three types: off-air programs, real-world 

videos, and language-learning videos. Therefore, after weighing the benefits of each 

kind of video, the researcher intends to utilize language learning videos as a 

medium for teaching vocabulary. 

D. Video-Mediated Instruction 

Video-mediated instruction is an instructional methodology that effectively 

imparts practical skills through video. Instructional videos are increasingly being 
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integrated into educators' pedagogical practices in every field. Applying principles 

derived from cognitive theories of multimedia learning has become the most 

common theoretical lens for designing and evaluating instructional videos (Fyfield 

et al., 2022). Video training can be strategically developed by incorporating various 

educational elements, such as case studies, interviews, digital stories, student-

directed tasks, and online assessments. 

According to Fitria (2013), learners can become active participants in other 

people`s cultures and environments through video-mediated instruction, which 

allows them to overcome geographical and time barriers. However, this is 

particularly difficult for instructors in educational settings, i.e., within the confines 

of the classroom, as it is evident that educators and learners need to fully appreciate 

classroom activities due to inadequate instructional technology (Gupta, 2017). 

1) Types of video-mediated Instrusction 

a. Video conferencing video-mediated instruction 

Using video conferencing or video communication allows individuals to 

converse with others as if they were in the same physical space, which is 

acceptable. For a videoconference to effectively serve a global audience, it is 

imperative that all participants, regardless of their geographic location, can 

visually see, audibly understand, and adequately utilize meeting aids. 

b. Screencasts Video Mediated Instruction 

A screencast is a digital recording of computer screen output, also 

known as a video screen capture or a screen recording. It often contains 
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audio narration. Screen impressions are very effective in demonstrating the 

sequential steps involved in an operation or instructing students on the 

execution of a specific computer-related task. They can vary in complexity 

depending on the need to communicate the concept effectively. This can be 

achieved by incorporating elements such as music, audio narration, and 

animated text. Conversely, screencasts can also adopt a simpler, more 

straightforward approach, displaying only the activity on the screen and the 

subsequent results (Kharisma, 2020). 

2) Ways of Delivering Video-Mediated Instruction 

There are three main methods for delivering video-mediated instruction 

(Greenberg & Zanetis, 2012) 

a. On-demand video, which can be locally based or distributed over the 

internet. 

b. One-way video refers to media distribution, such as time-limited 

broadcast television, on-demand streaming, or real-time instructor-led 

satellite television. 

c. Two-way interactive video includes several forms of communication, 

such as interactive video conferencing, compressed interactive video, 

and video teleconferencing (VTC). 
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3) Strategies For the Use of Video-Mediated Instruction 

Video has the potential to be used not only as a pedagogical tool but also as 

a means to enhance the process of learning and acquiring knowledge both 

inside and outside the traditional classroom.  

a. Utilization of fundamental video tools. A variety of additional tools and 

resources are essential to facilitate comprehensive inquiry and 

exploration of each topic in the video presentation. Interactive word 

glossaries, dictionaries, and online encyclopedias can enhance the 

integration of Internet movies.  

b. Web-based audio/video clips and DVDs are used in classroom language 

classes to enhance comprehension and vocabulary growth through 

speaker association, visual stimuli, and aural stimuli. 

c. Thomsen et al. (2014) explored using three-dimensional (3D) images in 

their study. They found that incorporating video-based instruction in 

math, physics, astronomy, and biology can improve students' 

understanding of complex concepts. This is achieved by reinforcing the 

connection between abstract theory and real-world applications. 

4) Purpose of Video-Mediated Instruction 

According to Zhang et al. (2023),  the aims of video training are as follows:   

a. Video-mediated instruction is a valuable tool for effectively presenting 

visual information that may be challenging to communicate through 

alternative means.  
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b. One of Video's inherent attractions is its ability to evoke a sense of 

presence and immersion. Students can simulate experiences such as 

walking on the moon or observing an erupting volcano within the 

confines of a classroom, eliminating the need for physical travel.  

c. Video, like television, has the potential to influence viewers' sensitivity 

or induce feelings of helplessness regarding such occurrences.  

d. Besides enabling pupils to explore various locations, videos facilitate 

temporal exploration. The portrayal of characters and cultures on 

television has the potential to animate historical events and significant 

literary works.  

e. Video offers a form of learning that encompasses dual channels. Indeed, 

Video proves to be advantageous for all students, regardless of whether 

they possess a pronounced predisposition for a particular modality or 

not. 

f. Video can be used to demonstrate specific manual skills or physical 

processes at regular speed, slowed down, or accelerated to reveal 

relationships, concepts, or practices. 

g. Video can give students visual exposure to circumstances or events that 

would otherwise be considered too dangerous or expensive to 

experience in person.  
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h. The use of media allows the facilitation of instruction for basic and 

complex concepts. Various specialized techniques, such as animation, 

computer graphics, or motion, can be used to create visual content.  

i. Using media-specific techniques, such as animation, computer graphics, 

or motion, allows for effective instruction of simple and complex 

concepts. 

Devanti & Amalia (2018) aimed to improve students’ vocabulary mastery by 

using video as a medium in teaching and learning process. This study uses 

classroom activation research. The results showed that the video as a medium for 

teaching English vocabulary was able to improve the seventh-grade students’ 

vocabulary mastery and students' active participation.  

Further, Herlambang et al., (2021) conducted a qualitative case study. Data 

collection is done through observation, interviews, and documentation. The results 

showed that learning via online classes takes a lot of the internet quota. Second, 

some students become lazy because the teacher cannot control them. Third, The 

assessment from students are not finished due to the internet signals. 

The research by Ashshiddiq et al., (2024) uses a qualitative method and this 

type is a case study. The participants of this research were five high school students 

in Bekasi. The study aimed to explore the extent of students’ involvement in 

learning vocabulary through the use of movies with subtitles as a medium and to 

explore student’ perceptions towards the use of subtitled movie as a medium for 

vocabulary learning. The result of this research showed that using films with 
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subtitles greatly influenced on how students learned vocabulary. While interactive 

media aided understanding, clearer instructions were necessary for some. Students 

actively engaged in discussions, showing enthusiasm. However, the speed of 

subtitles posed a comprehension challenge. Enhancements in instructions and 

subtitle speed were crucial for effective learning.  

From those previous studies, researchers assume that there are two factors 

resulting from vocabulary learning through video, namely: first, from the teacher 

and second, from the students. From the teacher's side, video can be an efficient 

medium if the teacher is able to manage the material well and guide the students 

effectively. Meanwhile, from the students' side, videos can make vocabulary 

comprehension easier, especially when the information is presented visually and 

audibly. However, the fast pace of the video or subtitles and the lack of clear 

instructions can be a barrier for some students. Unlike previous studies, this study 

does not only focus on investigating and exploring EFL teachers’ experiences in 

implementing video-mediated vocabulary. However, researchers will focus on 

findings of the students' learning outcomes from the video-mediated vocabulary. 
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CHAPTER III 

RESEARCH METODOLOGY  

A. Research Design 

I employ qualitative research in this study. According to Creswell & Clark 

(2017) qualitative research investigates and analyzes the meaning individuals or 

groups attach to social or human situations. Furthermore, the researcher used the case 

study approach. A qualitative case study approach was used to answer the research 

questions because a case study is utilized when the phenomenon's boundaries are not 

obvious (Yi, 2009). This study's present state of the phenomena is the teacher's 

strategies in teaching vocabulary.  

B. Participants  

The participants in this study will be two English teachers and ten second-grade 

students at an Islamic boarding school in Aceh Besar, Aceh Province.  This study 

employed purposive sampling. Sugiyono (2018) states that specific considerations 

drive purposive sampling. This meant that sample selection was based on criteria or 

considerations predetermined by the researcher. Purposive sampling increases 

methodological rigor and trustworthiness in qualitative research by aligning research 

methodology, goals, and objectives, increasing credibility, transferability, 

dependability, and confirmability (Campbell, et al., 2020). Futhermore, based on the 

sampling technique employed, the researcher had established several criteria for 

research participants, such as:  
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1. The criteria must be the English teacher who has taught English in an 

Islamic boarding school for over six months and has specific learning media.  

2. The students should have high score in their English lessons. 

C. Technique of Data Collection 

1. Observation 

The observations were chosen to investigate the media teachers use in 

teaching English. Ary et al. (2010) states that observation is a basic method for 

obtaining data in qualitative research, and its purpose is to understand complex 

interactions in a natural setting. Additionally, the author provided an observation 

sheet, which would elicit specific information and feedback on aspects of the 

classroom.  

In my observation I observed 2 classes second grade of junior high school. 

Observations was used to observe the classroom process. In this way, it obtained 

information about using videos for vocabulary learning. The stages that I would 

carry out during the observation: 1) provided an observation sheet 2) determined 

the teacher who will be observed 3) observed the teacher who teaches using the 

video as media in class 4) prepared a report to record the observation data 5) 

record the observation results. 

2. Interview  

Interviews will be conducted with teachers and students as informants to 

support the data obtained from observation. George (2022) explained that an 
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interview was a qualitative research technique that involved asking questions to 

collect data. This method involved two or more individuals, with one person as 

the interviewer, who was responsible for posing the questions. In this study, I 

used a standard interview format and chose a semi-structured interview approach. 

The interview consisted of predetermined questions that had been determined 

and prearranged. However, the semi-structured interviews allowed for clarifying, 

adding to, and following up with additional questions in response to participants’ 

previous answers.  

Before the interview, I had prepared several questions that would be asked to 

the respondents related to the topic. In addition, I also used a voice recorder 

during the interview session. This is intended to facilitate researchers in 

analyzing the data obtained from the interview session. 

D. Methods of Data Analysis 

According to Miles et al. (2014), researchers' steps to analyze data consisted of 

three activity streams that co-occur; the activity is done interactively and continues 

over time to completion. Data analysis is conducted as follows: 

1. Data Reduction 

Data reduction analysis involves summarizing and sorting out key 

components, focusing on important aspects, and identifying themes and patterns. 

 

 



30 
 

 
 

2. Data Display 

Data display was the process of organizing and presenting a collection of 

information in a structured and easy-to-understand way, facilitating the 

extraction of meaningful insights. Qualitative data could be presented in various 

formats, such as short descriptions, charts or graphs. These presentations allowed 

data to be organized and orderly, building relationships that enhanced 

understanding. 

3. Conclusion and verification 

In the final step, the researcher concluded and verified the research based on 

data obtained from interviews and observations conducted by the researchers. 

The initial conclusion was tentative and could be canged without supporting 

evidence, and vice versa. A conclusion was considered credible if supported by 

strong and consistent evidence. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

This chapter presents the findings and discussion of the major themes. The 

findings are presented in the order of the research questions. Observation and 

interviews were conducted in two different classrooms of a large pesantren in Aceh 

Besar, Indonesia. 

A. FINDINGS 

In this section, I present the findings based on observation and interview data 

in the order of research questions.  

1. How do EFL teachers’ in Islamic schools use video-mediated vocabulary 

instruction in their classroom? 

Data analysis suggests some major findings that can provide insights on how 

EFL teachers teaching in Islamic school context in Indonesia use video-mediated 

vocabulary instructions in their teaching so that students can better learn English 

vocabulary.    

1.1 Using special techniques 

Based on the interview data, teachers use special techniques such as 

showing videos and then repeating the contents of the videos shown, using role 

play and cards.  

NF: When teaching vocabulary, I use video-mediated; there are some specific 

techniques I use to improve students' understanding and mastery of new 
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vocabulary. One of them is by showing a video related to the topic being 

studied. After showing the video, I will repeat the content of the video to 

make sure students can understand the context and meaning of the vocabulary 

used in the video. Then, I also use the role play technique, so students are 

asked to act out as in the video. I also use the card activities technique, so 

cards with the newly learned words are distributed to students.  

On the other hand, the second teacher also uses special techniques such as 

removing some vocabulary from a song lyric, then playing the song again and 

asking the students to find the missing vocabulary. “I create a text based on a 

song's lyrics, then delete several vocabulary from the lyric. And then I  

playing it back and asking students to identify what vocabulary is missing.” 

[Interviewed, HW, November 21, 2024]. 

Based on the data above, it was found that teacher used several special 

techniques in using video-mediated when teaching vocabulary to students. 

1.2 Using several types of videos 

Based on the data, several types of videos are used to teach vocabulary, 

such as cartoon, a short video. “I usually use cartoons which is a short videos to 

teach vocabulary. I choose cartoons and animation because I think they are more 

interesting and fun so that students can understand and memorize the vocabulary 

more easily.” [Interviewed, NF, November 18, 2024]. Other teachers also use 

movies and songs to teach vocabulary. “I used songs and movies for vocabulary 

learning. Because besides being fun, students memorize vocabulary faster 



33 
 

 
 

because there are subtitles that make it easier for students.” [Interviewed, HW, 

November 21, 2024]. 

From the interview data, it can be concluded that teachers use a variety of 

special techniques such as: showing videos and then repeating the contents of the 

videos shown, using role play, cards, and the teacher removed some vocabulary 

from a song lyric, then played the song again and asked the students to find the 

missing vocabulary. In addition, teacher also used some types of video in 

teaching vocabulary, such as: cartoon, songs and movies. 

2. What are the perceived effects on their teaching practice and students’ learning 

outcomes? 

2.1 Helping teachers in teaching vocabulary effectively 

Based on the observation, the teacher seemed to have an easier time in the 

teaching process using the video, because the students were more active in the 

learning process, they understood the content of the video easier. Then, based on 

the interviews data, the use of videos such as cartoons, movies, and songs is very 

helpful for teachers in teaching vocabulary. “The use of videos is very helpful for 

vocabulary learning because it makes it easier for me to present the learning 

material. I just need to adjust the video that will be shown during learning with 

the material that has been determined. And videos also make students more 

active in learning.” [Interviewed, NF, November 18, 2024].  Others teacher also 

said “Learning vocabulary using videos is very easy for me as a teacher because 

it makes it easier for students to hear the pronunciation of words directly. With 
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videos, students can see and hear how the word is pronounced correctly.” 

[Interviewed, HW, November 21, 2024]. 

Based on the data above, it was found that videos are very effective in 

teaching vocabulary, in addition to shortening the time, videos also make 

students more active and excited in class during learning.  

2.2 Helping Students to Memorize Vocabulary 

Based on interview data, using videos for vocabulary learning makes 

students more enthusiastic because it helps them remember vocab. “By using 

videos, I feel can remember and understand vocabulary faster. So, I also feel 

more confident in practicing the new vocabulary in my daily life.” [Interviewed, 

MAR, November 18, 2024]. Another student said “After using videos for 

vocabulary learning, I can remember vocabulary that I rarely or never heard 

before more easily.” [Interviewed, TIH, November 21, 2024]. In addition, other 

student also said “By using videos, I am more interested when learning, because 

learning feels more fun and faster to understand. and also I feel easier in 

memorizing vocabulary.” [Interviewed, MSF, November 18, 2024]. 

Based on the data above, it was found that videos can helps students more 

easier to memorized vocabulary and students are also more interested in learning. 

The data show that in learning process, teachers use special techniques such 

as videos. The video consists of cartoons, songs and movies. Videos are also very 

effective for vocabulary learning, in addition to shortening time, videos also 
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make students more active when learning, because they are more interested in 

learning using videos. 

B. DISSCUSSION 

This section is a discussion of the findings described above.  There are two 

research questions purposed in this study. The research question is answered by the 

data gained from the observation and interview. The research question is: How do 

EFL teachers’ in Islamic schools use video-mediated vocabulary instruction in their 

classroom? What are the perceived effects on their teaching practice and students’ 

learning outcomes?  

The data analysis revealed several techniques and types of videos in line with 

previous journals. In this study, the teacher used several techniques such as showing 

videos, role play and cards for vocabulary learning. The research conducted by 

Devanti and Amalia (2018) also used videos to improve vocabulary mastery. Several 

specific techniques used effectively make students active during the learning process. 

The use of videos for vocabulary learning is also proven effective because students 

can immediately practice the vocabulary after listening to it. In addition, the use of 

vocabulary cards also provides opportunities for students to learn and practice 

directly.  

The interview results also revealed that there are several types of videos such as 

cartoon videos, songs, and movies that can be used to teach vocabulary. The types of 
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videos with subtitles can make students more interested in learning vocabulary 

because it makes it easier for them to understand the vocabulary. This finding is in 

line with research conducted by Ashshiddiq (2024), showing that the use of movies 

with subtitles significantly affects how students learn vocabulary and is proven to 

make students actively engage in discussions and show enthusiasm. 

In addition, the findings of this study also present that video-mediated teaching 

has a positive impact on teacher performance. Using videos can make it easier for 

teachers to teach vocabulary by providing direct explanations through video and 

listening. The observation results are also in line with the notion that video can be a 

teaching aid. Videos not only provide authentic language, but also increase student 

engagement, as they can cater to a variety of learning models (visual, auditory, and 

kinesthetic). Videos also help students hear the correct pronunciation of vocabulary. 

This findings is in line with study conducted by Devanti and Amalia (2018), where 

video not only improve students’ vocabulary acquisition, but improve students’ active 

participation in the learning process. The visual and audiovisual nature of videos 

helps to create a dynamic and engaging classroom environment, which promotes 

better comprehension and retention of vocabulary. 

The interview data also shows that students remember vocabulary more easily 

when using videos compared to other methods. They also feel more confident 

because of the amount of vocabulary they have memorized. They even practise the 

vocabulary they have just encountered after watching the video even though they 
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thought the vocabulary was a bit difficult to remember before. This finding is in line 

with the research conducted by Ashshiddiq (2024) where he also found that the use of 

subtitled movies is very effective to improve students' vocabulary. Students will be 

actively involved in the learning process and show their enthusiasm. 

So, based on the data above, it shows that the use of video is very effective for 

vocabulary learning where the learning process makes students more active and 

confident. The techniques such as playing videos, role play and cards will make 

students involved in the learning process that makes it easier for students to practice 

directly. Videos such as cartoons, animations, songs and movies with subtitles also 

make students more interested in learning and memorizing new vocabulary. The use 

of videos is also effective for teachers because videos make it easier for teachers to 

explain learning materials clearly. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusions 

This research was conducted to answer research problems: How do EFL 

teachers’ in Islamic schools use video-mediated vocabulary instruction in their 

classroom and What are the perceived effects on their teaching practice and students’ 

learning outcomes.  

Based on the result in previous chapters, several conclusions can be drawn. There 

are several technique used by teachers to teach vocabulary. 1) Video 2) Role play 3) 

Card and 4) Removed some vocabulary from a song lyric, then played the song again 

and asked the students to find the missing vocabulary. And several types used by 

teacher  to teach vocabulary. 1) Animation 2) Cartoon 3) Movie and 4) Song. It can 

be concluded that the types and techniques above are proven to make students more 

active in learning and make students remember new vocabulary more quickly. 

The use of videos is very helpful for teachers in teaching vocabulary and easy to 

present learning materials. The use of videos makes students more active because 

learning through videos is very interesting and the students are not boring. So that the 

learning process with videos will have a great impact on student learning outcomes. 
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B. Suggestions 

Based on the research, I would like to give suggestion based on the finding in 

this research above that were this research above that were anticipated to be helpful. 

First, it is recommended to use other types of videos, such as stories or daily 

videos, to help students understand the vocabulary they learn. Second, although this 

study provides important knowledge about using videos in vocabulary learning, 

further research is necessary to determine other factors that determine the 

effectiveness of this method. Future research could focus on the impact of video-

mediated vocabulary teaching on students' learning practices or assess the long-term 

impact of videos on vocabulary acquisition. 
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