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Keywords : Pre-Service Teachers, Task-Based Language 
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Teaching (CLT), EFL Classrooms in Thailand, 

Cross-Cultural Teaching Challenges. 

 

This study investigates the experiences of Indonesian pre-service 

teachers in implementing Task-Based Language Teaching (TBLT) and 

Communicative Language Teaching (CLT) in Thai EFL classrooms. Using a 

qualitative descriptive method, data were obtained through semi-structured 

interviews with six purposively selected participants. The findings reveal that 

participants applied TBLT by designing authentic tasks such as role-plays and 

problem-solving activities. At the same time, CLT was implemented through 

interactive group discussions and communicative games to enhance students’ 

communicative competence. Challenges encountered included students’ low 

English proficiency, cultural norms discouraging public speaking, and limited 

teaching resources. Participants addressed these issues by simplifying instructions, 

incorporating visual aids, and adapting activities to available resources. The study 

concludes that TBLT and CLT can be effectively adapted in under-resourced Thai 

EFL contexts when supported by scaffolding, cultural sensitivity, and context-

responsive pedagogy, contributing to the participants’ professional growth in 

adaptability, intercultural communication, and classroom management. 
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CHAPTER I 

 INTRODUCTION 

 

A. Background of the Study 

Teaching English as a foreign language requires effective strategies that fit 

the learning environment. In Thailand, English education students often use 

different teaching methods during their teaching practice. Understanding which 

strategies work best helps improve English learning for Thai students (Ellis,2018). 

Teaching English in Thailand presents unique challenges and opportunities. 

Thai students often exhibit shyness or reluctance to speak up in class, not out of 

disinterest but as a sign of respect and to avoid potential embarrassment in front of 

peers. Incorporating elements of fun and play into lessons can help engage 

students more deeply and make learning English a more enjoyable experience 

(TEAST, 2020). 

Teaching English in Thailand presents unique challenges and opportunities. 

One prominent issue, which is also reflected in studies conducted in Aceh, is 

students’ speaking anxiety. Similar to the findings of Habiburrahim et al. (2020), 

speaking anxiety can negatively affect learners’ oral performance by causing 

difficulties in constructing sentences and expressing ideas. These challenges are 

often rooted in low self-confidence, limited competence, and fear of making 

mistakes, which in turn reduce students’ participation in classroom activities. In 

the Thai EFL context, such psychological barriers, combined with cultural 
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tendencies to avoid public mistakes, further hinder the implementation of 

communicative and task-based strategies. 

In Thai classrooms, the Task-Based Language Teaching and the 

Communicative Language Teaching Approach are commonly used. Teachers often 

use Thai and ask students to translate, possibly because many Thai students have 

low English proficiency, making it difficult for them to understand the content. 

The Task-Based Language Teaching will measure the students' ability to use 

English. The Communicative Language Teaching Approach requires authentic 

materials and communication activities associated with real-world language 

(Education Resources Information Centre, 2020). 

This study will be using two specific teaching strategies, such as Task-Based 

Language Teaching (TBLT) and Communicative Language Teaching (CLT). 

TBLT focuses on using real-life tasks to enhance language skills, while CLT 

encourages interaction and communication among students (Richards, 2015).  

The choice to conduct this study stems from my teaching experience at 

Pattani Junior School in Yarang District, Thailand. During this period, I was able 

to observe and learn about the students’ culture and traditions. However, I also 

identified a significant gap in the learning process. Some students were unable to 

understand the languages used in instruction, such as English, Malay, and 

Indonesian. This linguistic barrier poses challenges for Indonesian teachers in 

facilitating effective teaching and learning. 
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 During the international teaching practicum, many student teachers from 

UIN Ar-Raniry faced serious communication challenges in Thai classrooms. Most 

students were not proficient in English, while the teachers could not speak Thai. 

This language barrier created a communication gap that hindered classroom 

interaction and reduced student engagement, making the learning environment 

less conducive. One of the significant issues faced by Indonesian student teachers is the 

language barrier. Thai students in rural areas often have limited proficiency in English 

and are not familiar with other regional languages such as Malay or Indonesian. 

On the other hand, many student teachers from Indonesia are not proficient in the 

Thai language. As a result, both parties struggle to understand each other, and this 

communication gap severely affects classroom dynamics, making it challenging to 

maintain a conducive learning environment. Students become passive and less 

responsive, while teachers face difficulties in delivering instructions effectively. 

This communication issue not only disrupts classroom interaction but also 

impacts the teaching strategies that can be successfully applied. Therefore, it 

becomes crucial to investigate what teaching methods or strategies can help bridge 

this communication gap and enhance student participation despite the language 

differences. 

This study explores the experiences of pre-service teachers in Thai EFL 

classrooms, focusing on how they apply two commonly promoted teaching 

strategies, Task-Based Language Teaching (TBLT) and Communicative Language 

Teaching (CLT), within this complex cross-linguistic setting. By examining these 

real-life teaching practices, the study aims to understand the effectiveness of these 
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strategies and the challenges that arise when applied in a foreign language 

environment. 

B. Research Questions 

 According to the background of the study, the research questions of this 

study  are : 

1. How do the English pre-service teachers apply Task-Based Language 

Teaching (TBLT) and Communicative Language Teaching (CLT) in Thai 

classrooms? 

2. What challenges do the pre-service teachers face when implementing their 

teaching strategies, and how do they address them? 

C. Research Aims 

1. To explore how student teachers use TBLT and CLT in Thai classrooms 

through direct teaching practice. Focusing on how they implemented 

Task-Based Language Teaching (TBLT) and Communicative Language 

Teaching (CLT). 

2. To identify challenges student teachers face when implementing these 

strategies and how they overcome them within Thai classroom settings.  

3. To provide insights and practical recommendations for future pre-service 

teachers, teacher education programs, and host schools in enhancing the 

effectiveness of English language instruction in cross-cultural EFL 

environments. 
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D. Significance of the Study 

This research provides valuable insights for student teachers, educators, and 

institutions regarding effective teaching strategies in Thai classrooms. The 

findings will contribute to improving teacher training programs and curriculum 

development, making English language learning more engaging and effective for 

Thai students. By studying student teachers' experiences in Thai schools, this 

study highlights real-world applications of TBLT and CLT in foreign language 

instruction. (Routledge; Acalister, 2020) 

E. Terminology 

The following key terms are defined to ensure clarity and consistency in this 

study: 

1. Pre-Service Teacher: In the context of this study, pre-service teachers 

refer to the English Education Department students of UIN Ar-Raniry who 

participated in the Pengenalan Program Kependidikan Mahasiswa 

(PPKPM) program. These pre-service teachers were assigned to teach in 

various schools in Thailand for 25 days. Their teaching experience in Thai 

EFL classrooms provided the primary data for this research, as they 

encountered real-life instructional challenges and opportunities in a cross-

cultural educational environment. 

A student enrolled in a teacher education program who has not yet 

obtained professional teaching certification but engages in supervised 
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teaching practice as part of their academic training (Darling-Hammond, 

2017). 

2. Task-Based Language Teaching (TBLT): A communicative approach to 

language teaching that uses real-life tasks as the central unit of planning 

and instruction, aiming to promote meaningful interaction and language 

use (Ellis, 2018). 

3. Communicative Language Teaching (CLT): An approach to language 

teaching that prioritizes communication and meaning over grammatical 

accuracy, using activities that promote authentic language use (Harmer, 

2020). 

4. English as a Foreign Language (EFL): The teaching or learning of English 

in a non-English-speaking country, where English is not used as the 

primary language of communication (Richards, 2015). 

5. Language Barrier: A communication obstacle caused by differences in 

language proficiency, which can hinder understanding between speakers of 

different languages (Punthumasen, 2016). 

6. Cross-Cultural Teaching: The practice of teaching students from cultural 

backgrounds different from the teacher’s own, requiring awareness and 

adaptation to diverse cultural norms and values (Hofstede, Hofstede, and 

Minkov, 2010). 
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