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ABSTRACT

This thesis is under the title “The Teachers’ Technique in Providing Corrective
Feedback on Students’ Pronunciation Error”. This research aimed to analyse the
teachers’ implementation of corrective feedback and to identify the types of
corrective feedback provided by teachers on students’ pronunciation errors in the
classroom. The writer conducted the research at MAS Darul Ulum Banda Aceh.
The participants of the research were 1% and 2" year teachers. The data was
collected by doing observations in X and XII classes. The writer found that each
of both teachers only used 3 kinds of corrective feedback. The first teacher used
recast and metalinguistic while the second teacher used elicitation and
clarification request. However, both teachers shared the type of explicit
feedback. There are 6 types of corrective feedback proposed by Lyster and Ranta
(1997): recast, metalinguistic, clarification request, elicitation, explicit and

repetition. The use of each types was different in percentage.
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CHAPTER |

INTRODUCTION

A. Background of Study

Morley (as cited in Gilakjani, 2012) states that one of the primary goals of
teaching pronunciation in any course is to have an intelligible pronunciation not
perfect pronunciation. Intelligible pronunciation is an essential component of
communicative competence. Having the ability to pronounce words properly will
not just make our speaking intelligible but also can construct good relationship too
with our interlocutors. This means that people can build a connection with other
people if they speak with an intelligible pronunciation because they can
understand each other’s speech.

Gilakjani (2016) mentions that a good pronunciation can lead someone to
arrive at a like-native accent, English in particular. A good pronunciation may
result in speaker’s confidence when communicating. English learners who do not
have a good pronunciation may be hesitant to speak because they are afraid of
mispronunciation words when speaking. Conversely, learners who have good
pronunciation will have higher confidence to communicate in English since they
can convey and pronounce their utterances correctly and understandably to other
people.

Therefore, Morley as cited in Gilakjani (2012) contend that it is vital for

students learning English for international communication to learn to speak as



intelligibly and comprehensibly as possible —not necessarily like natives, but well
enough to be understood.

Given that sounds have a central role in communication, English teachers
must point out that teaching pronunciation in their classes is important (Gilakjani,
2016). However, most students still have difficulties in pronunciation when they
are asked to pronounce English vowels. The difficulties are caused by the
interference of the mother tongue of the students or the insufficient guidance from
the teachers such as not giving any correction on the students’ errors. Morley
(1991) mentions that teachers’ role is not merely as a pronunciation checker, but
also as the one noticing the students’ pronunciation mistakes, which must not be
concerned as a failure but as a part of the students’ process of pronunciation
learning. Teachers must supply information, give model from time to time, offer
suggestions and constructive feedback on students’ performance, otherwise,
mistakes can potentially become fossilized.

However, Truscott (1996) states that the way of providing correction to the
students to foster their improvement, without diminishing their motivation, is
being the concern in teaching English. Having errors corrected sometimes can
irritate  students, and such corrections may reduce their keenness on
communicating with other students or teachers. On the other hand, if the teachers
do not give any corrections on students’ errrors, their accuracy would not
improve. Therefore, students may continue making the same mistakes that

teachers have never tried to correct.



In general, technique of corrective feedback is divided into two, explicit
and implicit. In implicit error correction, teachers do not tell students directly that
they made mistakes, while in explicit correction, the teachers clearly indicate the
students errors and provide the correction. Implicit feedback regularly takes the
shape of recast where “the teacher first repeated a learner utterance with an error,
highlighting the error through emphasis, and then, if this did not result in a
learner self-correction, the teacher recasts the utterance using the correct form”

(Ellis, 2008).

B. Research Questions
In exploring the problems, the researcher formulates the problems as
follows :
1. How do the the teachers implement the Corrective Feedback on students’
pronunciation errors in the classroom?
2. What are the types of Corrective Feedback provided by teachers on

students’ pronunciation errors in the classroom?

C. The Aims of Study
The aims of this research are:

1. To analyse the teachers’ implementation of corrective feedback on
students’ pronunciation errors in the classroom.

2. To identify the types of corrective feedback provided by teachers on

students’ pronunciation errors in the classroom.



D. Significance of Study

The result of this research is expected to be beneficial for both teachers
and academics.

1. Teachers
The results of the research help teachers to understand types of feedback
and to learn more techniques in giving corrective feedback on the students’
errors in learning pronunciation.

2. Academics
The writer highly expects that the result of this research can contribute to
the process of teaching English. By learning the result, academic are
expected to understand the importance of giving corrective feedback to

improve students’s ability in pronunciation.

E. Operational Definition
1. Technique
Technique is a set of activities or procedures that are applied in the
classroom for completing a specific task. Techique must agree with a method and
an approach. As stated in Anthony’s notion (1963), technique was the activities
manifested in the classroom and it has to be specific and consistently in rhyme

with a method and an approach.



2. Corrective Feedback
Feedback is the reactions towards students’ performance to improve their
action while corrective feedback (CF) denotes as an information that given by
teachers to the learners to indicate the errors they make in the target language.
Loewen (2012) mentions that corrective feedback is an information given to
learners regarding a linguistic error they have made which occurs frequently in

most classrooms activities.

3. Pronunciation
Pronunciation is the manner in which a word or a language is spoken or
pronounced. It becomes an integrated and a part of a language learning which
consists of elements that are much wider than sounds of consonants and vowels. It
also includes the elements of rhythm and intonation, which supports the
communicative process. Therefore, it is necessary to teach English pronunciation

in the ESL or EFL classroom to gain communicative competence. (Morley, 1991).

4. Error
An error is an inaccuracy in the target language which results from
insufficient knowledge of the correct rule. Error cannot be corrected by learners.
This suggests that a student is not able to self-correct the error. Corder (1967)
explains that error refers to learners’ underlying knowledge of the target language.

He considered that learners cannot correct their errors because they do not have an



adequate knowledge to distinguish their own utterance and that of the native

speakers.



CHAPTER I

LITERATURE REVIEW

A. An Overview on Corrective Feedback
1. Types of Feedback

Feedback is the integral part of teaching that is used by teachers to
respond or react to students’ performance. Feedback, in Tunstall and Gipps
(1996), is divided into two main Kinds: descriptive and evaluative. Positive
evaluative feedback includes rewards, general praise and so forth. Negative
evaluative feedback includes punishments, general criticisms, and so on. On the
descriptive side, however, all of the feedback has a positive intention. Even
criticism, if it is descriptive and not judgmental, is intended to be constructive.
They add that descriptive feedback is being composed of “achievement feedback”
and “improvement feedback.” Achievement feedback describes or affirms for a
student what was done well and why. Improvement feedback describes for a
student what more might be done and what strategies might lead to improvement
of the work.

Another study by Ferreira, Moore and Mellish, state that feedback is
divided into two types: positive and negative (corrective) feedbacks. Positive
feedback is meant to tell students what they are doing right or what works. If
students know it, they can do more of it. Negative or corrective feedback, on the
other hand, is given to indicate what is not working and motivate students toward

improvement.



Feedback is purposed to improve learners’ performance, it provides
constructive advice, and guidance to learners in their effort to raise their
performance levels and to make students notice about the errors they have made.
Feedback is generally given for informational and/or motivational purposes.
Informational feedback corrects errors that the learner commits, but it should not
be demotivating. Feedback can also be used as a device to reinforce learning.
Effective feedback focuses on the learner’s performance and stresses both

strengths and suggestions for improvement.

2. Definition of Corrective Feedback
According to Lightbown and Spada (1999), corrective feedback is used as
an indication to the learner that his or her use of the target language is incorrect.
This indication can be given in various ways. Thus, corrective feedback can be
defined as an information to the students regarding their linguistics errors. It
helps students to gain more information about what they can do to improve and

develop.

3. Types of Corrective Feedback Technique
Making correction by giving feedback is practiced by the teacher in order
to reduce errors made by the students in pronunciation. If the teacher gives
feedback more, it will help them to be more accurate in their own use of the
language. When the teacher gives feedback, he or she should have different kinds

of correction techniques or strategies.



Lyster and Ranta (as cited in Rezaei, 2011) state that there are various

strategies that can be used to provide corrective feedback, namely recast,

metalinguistic, clarification  request, elicitation, explicit feedback and

repetition. All of these techniques are placed in an explicit-implicit

continuum. The description of each types will be elaborated below :

a. Recast
Recast is the teacher’s reformulation of all or part of a students’
utterance minus the error.
Student : She watches/z/ TV every day. (Phonological error)

Teacher :  She watches/iz/ TV every day. (Recasts)

b. Metalinguistic

Metalinguistic feedback contains either comments, information, or
questions related to the well-formedness of the students’ utterance without
explicitly providing the correct form.

S: The teacher teaches/z/ English. (Phonological error)

T: Isit “teaches/z/” or “teaches/iz/?”. (Metalinguistic feedback)

c. Clarification Request
Spada and Frohlich (as cited in Lyster and Ranta, 1997) state that

clarification indicates to students either that their utterance has been



misunderstood by the teacher or that the utterance is ill-formed in some
way is that a repetition or a reformulation is required. A clarification request
includes phrases such as “Pardon me?” or “Excuse me?”.

S: Aligoes/iz/ to school every morning. (Phonological error)

T: Pardon? (Clarification request)

d. Elicitation

Elicitation in a correction technique that prompts the learners to self-
correct and may be accomplished in one of three following ways. First,
teacher strategically pause to provide the students time to answer. Second,
through the use of open question. The last one is request for reformulation
of an ill-formed utterance. Therefore, elicitation falls in the middle of
explicit and implicit continuum of corrective feedback. This kind of
corrective feedback is not usually accompanied by other feedback types.

S: David learns/iz/ Arabic. (Phonological error)

T: David....... .(Elicitation)

S: David learns/z/ Arabic

e. Explicit feedback

Explicit feedback entails explicit provision of the correct form. As the
teacher provide the correct form, he or she clearly indicates that what the
student had said was incorrect.

S: He comes/s/ back home at 12.30. (Phonological error)

10



T:  No, not comes/s/ - comes/z/. (Explicit feedback)
f. Repetition
Another strategy to provide corrective feedback is repetition. This refers to
the teacher’s repetition, in isolation, of the student’s errorneous utterance with
a change in intonation to highlight the error.
S: Hesleeps/z/ at 9.30 every night. (Phonological error)
T: No, He sleeps/s/ at 9.30 every night. (Repetition)

(Lyster and Ranta, 1997)

4. The Importance of Corrective Feedback

To improve the accuracy of pronunciation, it is necessary to provide
corrective feedback. DeKeyser (1993) believes that correction works in case of
high ability and also low-anxiety learners. Swain’s (1985) study also suggested
that treatment of errors helps learners learn better, be the feedback explicit or
implicit. In line with the statements, Ohta (2001) takes corrective feedback a step
further by showing that if the correct form is provided, learners may have the
chance to compare their own production with that of another. In this way,
corrective feedback may stimulate hypothesis testing, giving the learner the
opportunity to grapple with form-meaning, relationships. To sum up, corrective
feedback plays a crucial role to motivate students to learn better as it does not
only give the comments or compliments but also tell the students’ error and

provide the correct one.
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B. Technique
1. Definition of Technique
Brown (2000) states that technique is any of a wide variety of exercises,
activities or tasks used in the language classroom for realising lesson objectives.
In other words, technique include all tasks and activities which are planned and
deliberate. It depends on teacher and on the composition of the classroom which
includes as a spesification of the context of use and as a description of what

precisely is expected in term of execution and outcome for each exercise type.

2. The Difference between Approach, Method and Technique

Over the years, teachers of language have adopted, adapted, invented, and
developed a variety of terms which describe the activities in which they engage
and the beliefs which they hold. The terms are approach, method and technique.
Anthony (1963) defines the three elements as below:

An approach is a set of correlative assumptions dealing with the nature of
language teaching and learning. An approach is axiomatic. It describes the nature
of the subject matter that is taught. Method, however, is an overall plan for the
orderly presentation of language material, no part of which contradicts, and all of
which is based upon, the selected approach. An approach is axiomatic, a method
is procedural. Within one approach, there can be many methods. A technique, he
says, is implementational - that which actually takes place in a classroom. It is a
particular trick, strategem, or contrivance used to accomplish an immediate

12



objective. Technique must be consistent with a method, and therefore in harmony
with an approach as well.

Based of the explanation above, it can be concluded that approach is the
broadest of the three, making technique the most specific, and the method found

in between approach and technique.

C. Pronunciation

1. Definition of Pronunciation

Pronunciation can be defined as the way how to pronounce a word. It has

finally become an essential element of language instruction and has taken

its long overdue place in teaching ESL or EFL, sometimes referred to as

global/international English. Moreover, pronunciation is viewed as a sub-

skill of speaking. Fraser (2000) explains that being able to speak English includes

a number of sub-skills, of which pronunciation is “by far the most important”
(other sub-skills of speaking include vocabulary, grammar, and pragmatics). She
argues that with good pronunciation, a speaker is intelligible despite other errors;
with poor pronunciation, a speaker can be very difficult to be understood, despite
accuracy in other sub-skills mentioned above. In communication, pronunciation is

a completely signficant aspect to attain.

13



According to Morley (1998) as cited in Gilakjani (2016), the function of
pronunciation in general communicative skill is important. Having an acceptable
and understandable pronunciation will result in good communication with other
people. People can convey their messages and ides better to others if they can
pronounce the utterances correctly rather than people who speak unclearly even if
they have perfect grammar.

Cook (1996) stated in Gilakjani (2016) believed that pronunciation is a set
of habits of producing sounds. The habit of producing a sound is acquired by
repeating it over and over again and being corrected when it is mispronounced.
Cook adds that learning to pronounce a second language means building up a new

pronunciation habits and overcoming the bias of the first language.

2. Intelligible Pronunciation

Being able to speak English includes a number of skills involving
vocabulary, grammar, pragmatics, and so on. Despite having a good
understanding of vocabulary and the grammatical rules of the English language,
speakers would be unintelligible if they had poor pronunciation. Intelligible refers
to comprehensible or understandable. Intelligible is used in the field of speech
science to describe pronunciation accuracy. Abercrombie (1956) in Brown (1991)
states that intelligible pronunciation is the pronunciation which can be understood
with a little or no conscious effort of the listener.

Accuracy in pronunciation is the fundamental skill for people to
understand speakers’ spoken communication. However, listeners use context,

14



grammar, and vocabulary to help them understand the verbal information which
speakers give. Murcia (1987) as cited in Morley (1991) states that, “a threshold
level of pronunciation in English such that if a given non-native speaker’s
pronunciation falls below this level, he or she will not be able to communicate
orally no matter how good his or her control of English grammar and vocabulary
might be.”

Morley (1991) mentions that the intelligibility of a sentence does not
depend so much on the individual sounds of words but on all the other features
that accompany these segmental sounds (stress, rhythm, intonation and juncture)
from which the message of a sentence depends on. She adds that students should
be familiarized with the sounds of the target language but teaching should not be
only an issue of teaching pronunciation of isolated sounds or words separately , as
for words rarely exist in isolation but immersed in a phonological flow of a
sentence and their pronunciation will vary when immersed in this flow of speech.

Harmer (2001) expressed that the first thing that native speakers notice
during a conversation is pronunciation. Grammar and vocabulary are important
elements of language and they can be useless if the speakers cannot pronounce
those elements or words accurately. Native speakers can understand people,
despite their grammatical errors, if they wuse accurate pronunciation.
Communicative efficiency can be guaranteed by correct pronunciation.
Pronunciation is an essential part of communication and without correct

pronunciation nobody can say that he/she knows the English language perfectly.

15



Harmer (2001) also emphasized that through pronunciation instruction,
students not only learn different sounds and sound features but also improve their
speaking skill. Concentrating on sounds causes learners aware of where words
should be stressed and they give them more information about spoken English and
help them get the goal of comprehension and intelligibility.

D. Error
1. Definition of Error

As beginners, students make a lot of pronunciation errors that hindered
understanding and threatened the flow of interactional activities with
communication breakdowns. An error refers to a systematic deviation from
accepted rules of language. According to Lennon (1991), an error is a linguistic
form or combination of forms which in the same context and under similar
conditions of production would, in all likehood, not be produced by the speakers
“native speaker’s counterparts”. On one hand, error is considered to be a sign of
inadequacy of teaching techniques, and on the other hand it is seen as a natural
result since we cannot avoid making error, we should try to deal with it.

Moreover, error is seen as one common stage in the language learning,
teachers should not judge learners’ errors negatively even presume that learners’
are incompetent. Thornbury (2005) adds that there is no way for people to learn a
language without making mistakes. In the process of learning a new language,
making errors are commonly occured as a stage of learning. In other words,
making errors is a normal thing happening in a language learning process.

Additionally, errors establish the learners’ level of proficiency to the lesson.

16



Errors have been regarded as failures for a long time. Now it is accepted
that errors are important because they are the indication of the learners’
developing competence, which Selinker (1972) called ‘interlanguage’.
Interlanguage refers to the process the learner goes through from the initial stage
when he knows very little about the language to a final stage when he possesses
almost complete fluency. Error show a transitional stage of the learner’s
development towards L2 competence. They are a system that the learners
construct at any stage during their progress. Students’ errors are a very useful way
of giving evidence of what they have learnt and have not learnt. So instead of
regarding errors negatively, as a sign of failure, teachers can see them positively
as an indication of what they still have to teach. If teachers try to prevent students
from making errors, they can never find out what the learners do not know.
Teachers need to correct some errors to help students learn the correct forms of

the language. But, they do not have to correct students all the time.

2. The Difference between Error and Mistake
Error and mistake mean something that is done incorrectly. They are
synonymous but the difference between these two words is in the context in which
they are used in. Corder (1981) states that the distinction is drawn between error
on the one hand and mistake or lapse on the other. An error is a breach of the
language code, resulting in an unacceptable utterance and might occurs because

the learners have not yet internalised the formation rules of the code. Mistake or

17



lapse is the results of some failure performance which occurs when the language
user makes a slip such as a false start or a confusion of structure.

Scovel (2001) adds that errors are systematic and may give valuable
insight into language acquisition because they are goofs in the learner’s
underlying competence. When native speakers make mistakes, they can identify
and correct them immediately because they have almost full knowledge of the
linguistic structure of their mother tongue. Meanwhile, non-native speakers, L2
learners not only make mistakes, they also commit errors and as they have only an
incomplete knowledge of the target language, they are not always able to correct
the errors that they make

Based on the statements above, it can be conclude that an error is
something wrong when not knowing any correct formation of language code due
to a lack of knowledge, while mistake means something wrong that is done when
knowing a better correction, it is due to performance failure such as memory

lapses and slips of the tongue.

3. Types of Error
There are several way in which the researcher classifies the error in
language learning.
According to Politzer and Ramirez (as cited in Shaffer, 2005), the
classification is based on the type of linguistic item. It would include
phonology/pronunciation, syntax and morphology/grammar, semantic and

lexicon/meaning and vocabulary.

18



A second way of categorising the error is distinguish between local and
global errors. In pursuance of Burt and Kiparsky (1974) in Touchie (1986), local
errors do not hinder communication and understanding meaning of utterance
whereas global errors are more serious than local errors because global errors
interfere with communication and disrupt the meaning of utterance. Local errors
involve noun and verb inflections and the use of articles, prepositions and
auxiliaries. Global errors deal with, for example, word order in the sentence.

Touchie, in her study entitled “Second Language Learning Errors, Their
Types, Causes and Treatment”, adds two types of error : performance errors and
competence errors. Performance errors are those made by learner when they are
tired or hurried. This type of error, Corder (1967), is distinguished as mistake
because it is not serious and can be overcome by little effort by learner.
Competence errors, on the other hand, are more serious than performance errors

since competence errors reflect inadequate learning of the learner.
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CHAPTER Il

RESEARCH METHODOLOGY

To answer the questions raised in the first chapter, the writer conducted
this research at MAS Darul Ulum. The research process was described in the
subsequent sections of this chapter, including discussion of the research location,
the subject of the study, the type of the data, research design, steps of data

collection and data analysis.

A. Research Design

In conducting the analysis, the researcher used descriptive method.
According to Ethridge (2004), descriptive research can be explained as a
statement of affairs where the researcher having no control over variable.
Moreover, descriptive research might be characterised as simply the attempt to
determine, describe or identify what is, while analytical research attempts to
establish why it is that way or how it came to be. In its essence, descriptive studies
were used to describe various aspects of the phenomenon. In its popular format,
descriptive research was used to describe characteristics and behaviour of sample
population. Descriptive studies were closely associated with observational studies,
but they were not limited with observation data collection method, and case study,
survey can also be considered as popular data collection methods used with

descriptive studies.

21



However, in conducting this research, the writer used direct observation
as the method of collecting data. Direct observation is a method of collecting
evaluative information in which the evaluator watches the subject in his or her

usual environment without altering that environment.

B. The Location of Data Collection
The data collection activities were executed at Darul Ulum Modern

Boarding School Banda Aceh.

C. The Subjects of Study

There were three English teachers in this school. The first teacher taught
the second and the third year students. The second teacher taught several classes
of the first year, and the last teacher taught the rest of the classes of the first year.
However, the last teacher did not teach many classes as she must deal with
multiple responsibilities of her position as the school principal. The writer chose
the first and the second teacher as the subjects of the study whom the researcher
intended to find corrective feedback technique toward the first and the second
year students’ pronunciation errors. The researcher addressed subjects of this
study as Mrs. X and Miss Y. They were both different in age and experience. the
consideration of selecting these participants was done to their accessibility and

openness toward the researcher (Mc Kay, 2006 as stated in Zacharias, 2011).
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D. The Technique of Data Collection

The writer used direct observation as her data collection technique because
this research was intended to study about the implementation and kinds of
corrective feedback during teaching and learning process. This technique was
appropriate for the writer to collect the data because the writer could directly
notice teachers’ behaviour toward students’ pronunciation errors. Beside, the
writer took some important notes in her observation sheet so that the writer when
analysing the data could easily determine out the certain moments when students

made errors and teachers corrected the mispronunciation when analysing the data.

E. Data Collection Procedures

The data collection activity was conducted through several steps. The
writer fulfilled some formal administrative procedures, then the writer asked for
school principal’s permission to collect data by doing observation in the school
classrooms. Immediately after the permission was given, the writer met the
teachers to arrange some appointments for doing the observation.

On the days determined for the writer to start conducting the observation,
the writer executed four steps for collecting the data in classroom. Those steps
were as the following.

Firstly, the writer observed the English teaching and learning process in
the first year class (the writer took only one class) and the second year classes.
The duration of English class in each meeting was 80 minutes to 120 minutes. The
writer spent 14 times of observations during three months.
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Secondly, the writer took notes when the teachers gave correction toward
students’ mispronunciation only, highlighted the corrective feedback given by
teachers, and grouped the techniques or types of corrective feedback used.

Finally, the writer presented the findings in several themes and tables
based on the types of teachers corrective feedback suggested by Lyster and Ranta

(1997), and drew the conclusion.

F. Data Analysis Procedure
The data collected were analysed in some steps. Firstly, the writer
recorded certain excerpts when students made errors and teachers gave correction.
Secondly, the writer highlighted all types of teachers corrective feedback. Thirdly,
the writer identified the way teachers implement the feedback. Then, the writer
classified the types of teachers’ implementation and corrective feedback in tables.
Lastly, the writer analysed each types of corrective feedback used by teachers and

drew the conclusion.
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CHAPTER IV

RESEARCH FINDINGS AND DISCUSSIONS

This chapter covers the research findings and discussions. The explanation
is elaborated in descriptive analysis supported by detailed discussion to find out

the answers of the writer research questions.

A. Data Analysis of Observation

The writer used observation technique in order to observe the way teachers
implement corrective feedback and types of corrective feedback. The observation
started from the 3" February until the 27" April. The schedules were on Monday,
Tuesday and Friday. Each class studied English once a week, except for language
class which had two meetings per week. During the observations, the writer did
not take any crucial part during the teaching-learning process. The writer merely
wanted to observe some aspects related to teachers’ corrective feedback toward

students’ pronunciation errors.

B. Discussion
1. Subject 1 (Mrs. X)
Mrs. X is a senior teacher who has been teaching in MAS Darul Ulum for
20 years. She is a kind teacher, active and very helpful. In this part, the writer
displayed the analysis of the observation on Mrs. X. The following table presented

the whole types of corrected feedback used by subject 1.
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Table 1: The quantity of Mrs. X’s corrective feedback use in the classrooms.

Kinds of Corrective Feedback
Observation
Recast Meta- Explicit
Linguistic Feedback

Observation 1 - - -
Observation 2 - 1 -
Observation 3 - - -
Observation 4 - - -
Observation 5 - - -
Observation 6 - - 5
Observation 7 2 - 2
Observation 8 1 - -
Observation 9 - - 2
Observation 10 - - -
Observation 11 - - -

Total 3 1 9

Percentage 23% 8% 69%

From 11 times of observation on Mrs. X’s classes, the writer found that
Mrs. X used three out of six types of corrective feedback. There were explicit
feedback, recast and metalinguistic feedback. However, each type was employed
with different percentage. Further explanation about the frequency of each types

was elaborated as follows.
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a. Explicit Feedback
As mentioned in chapter 2, explicit feedback defined by Lyster and Ranta
(1997) can be related with the activity when teacher explicitly states that student’s
utterance is incorrect then teacher provides the correction.
Based on the table in previous section, explicit feedback got the highest
percentage compared to recast and metalinguistic which was 69%. It happened 9
times during the observations. The example of explicit feedback used as inserted.

Student: The blue whale is a huge /hag/ animal.
Teacher: huge /hju:ds/
Student: a huge /hju:ds/ animal. (Appendix 6)

At that time, Mrs. X taught about descriptive text. She told the students to
write descriptions about animals and to present them in front of class. Because of
incomplete knowledge of the target language, the student mispronounced the
word “huge” as /hag/. The teacher corrected the student’s error by giving the
perfect pronunciation for the word “huge”. The student who made the error
repeated after the teacher without being asked.

Another error made by other students when pronouncing word “spider”,
“camouflage”, “dangerous” and “stomach”. Those mispronunciations got Mrs.
X’s attention. She directly corrected the errors and made students repeated the
right pronunciation by her hand gestures.

Dialogue 1

S: 1 will tell you about spider /spedar/.
T: spider /’spardar/.

S: spider /’spardar/.

26



Dialogue 2
S: Chameleon can camouflage /kamuflase/.
T: camouflage /’keema fla:z/.

S: camouflage /’keema, fla:3l/.

Dialogue 3
S: 200 spiders species are dangerous /dangaras/.
T: dangerous /derndsaras/.

S: dangerous /derndzaras/.

Dialogue 4
S: Its stomach /stomak/ is red.
T: stomach /’stamak/.

S:Its stomach /’stamak/ is red.

In another occasion, the use of this type of feedback was that when Mrs. X
taught about hortatory exposition. She asked some students to read a passage in
their textbook. There was a student that made an error. She or he produced a
mispronunciation when saying /chill/ for the word “child” where it should be
pronounced as /t/a:ld/.

Dialogue 5

S: Once, | saw a child /chill/ begging in Manila.
T: a child /tyardd/.

S: child /tfauld/.

Similar case happened when another student was asked to read other

sentence. She or he mispronounced the word “beggars” as /biggars/.
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Dialogue 6

S: The Manila Government forbid the society to give alms to the beggars
/biggarsl.

T: beggars /’begarz/.

S: beggars /’begarz/. The Manila Government forbid the society to give

alms to the beggars /’begarz/.

Explicit feedback was also given by Mrs. X taught when she taught
descriptive text in another classroom. She provided correction to the student who
mispronounced the word “bear” as /bir/. Mrs. X obviously showed that the
student’s utterance was pronounced incorrectly like saying “bear /ber/ not /bir/”.
(see Appendix 6). Another error was made by another student who pronounced
word “island” incorrectly.

Dialogue 7

S: Komodo can be found in Komodo Island /islan/.
T: island / 'ar.land/

S: Komodo Island /ar.land/.
After getting the correction, those students repeated the correct

pronunciation without being asked by the teacher.

b. Recast
The second type of corrective feedback that used by Mrs. X was recast. It
got 23% of use in Mrs. X’s classes. Recast is teacher’s implicit correction of all
or part of learner’s incorrect utterance (Lyster and Ranta, 1997). At that time,
Mrs. X taught about hortatory exposition text. She asked some students to read

each one or two sentences of the text.
28



Dialogue 1

S : When the authorities notice /noutais/ the group is here again, they
advise /advis/ them to go back to hometown.

T : When the authorities notice /’noov.tis/ the group is here again, they

advise /ad’vaiz/ them to go back to hometown.

Because of the incomplete knowledge of the target language, the student
produced mispronunciation when saying /noutais/ for the word “notice” where it
should be pronounced as /'now.tis/ and the word “advise” which mispronounced
as /odvis/. Another example was when Mrs. X corrected students’ utterances in
pronouncing word “social” and word “suggest”.

Dialogue 2

S: The City Social /sosial/ Welfare and Development Office of Manila.
T: The City Social /saufal/ Welfare and Development Office of Manila.

Dialogue 3
S: I would suggest /suges/ that the punishment will be given to them.

T: 1 would suggest /sa ‘'dzest/ that the punishment will be given to them.

In those three cases, she did not obviously stated that the students’s previous
utterances were wrong, yet re-read the sentence and simply raised her intonation
when saying the correct pronunciation of the words “notice”,“advise”, “social”
and “suggest” to imply that the words she said were the corrected forms for those
which were previously mispronounced.

Recast is different from explicit correction because in recast teacher did
not obviously show that the student’s utterance was pronounced incorrectly like
saying, “not X, but Y” or “Y, not X”. Instead, the teacher simply gave more

emphasize in her intonation when saying the correct pronunciation of the
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mispronounced words to confirm that it was the correct pronunciation. While in

explicit feedback, the teacher was directly offered the correct pronunciation.

c. Metalinguistic
The last type of corrective feedback that was observed but only once was
metalinguistic. The percentage of this type was 8%. Metalinguistic, as mentioned
in chapter 2, is defined as a teacher’s comment or question related to student’s
well-formedness utterance without giving the correct utterance. This kind of
corrective feedback occured when Mrs. X asked students to change some given
sentences into if conditional type 2.

S: If Safri had appeared /3’pir / last night, he would meet Sarah.
T: Is it appear or appeared?

S: appeared / a’pird/.

There was a student who produced an error when saying word “appeared”
where it should be pronounced as /3’pird/. It might be plausibly caused by
student’s difficulty in pronouncing —ed form, so, she or he pronounced it as a
basic form. The teacher questioned the student the right pronunciation by
providing two options to get the student aware about the error so that she or he

may correct it her or himself.

2. Subject 2 (Miss Y)
Miss Y is a young, cheerful and active teacher. She has been teaching in
MAS Darul Ulum since 2012. She teaches the first year students. The analysis of

the observation on Miss Y was presented in the following section
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Table 2: The quantity of Miss Y’s corrective feedback use in the classroom

Kinds of Corrective Feedback
Observation
Uttt | eretaion | DO

Observation 1 - - 4
Observation 2 - 3 2
Observation 3 1 - 1

Total 1 3 7

Percentage 9% 27% 64%

Based on 3 times of observations on Miss Y, the writer figured out that
Miss Y also used three types of corrective feedback. Among those three types,
only the type of explicit feedback which she shared with Mrs. X, the other two
were elicitation and clarification request. These three types occured with different

percentage.

a. Explicit Feedback
The first and the most frequent feedback that occured during the teaching
and learning process in Miss Y’s class was explicit feedback. It obtained 64% and
it was the highest compared to elicitation and clarification request. On that day,
Miss Y taught about explanatory text. This type occured when the teacher asked a

student to answer the question from their textbook.
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Dialogue 1
S: Identify /iden.tr.fi/ the generic /ganerik/ structure of Narrative text.
T: It's identify larden.tr.far/, not generic /generik/ but generic

/d3a’ner.ak/ .

The student made an error when saying word “identify” and ‘“‘generic”.
Miss Y instantly showed through her words that the student’s utterance was
pronounced incorrectly and she immediately provided the right pronunciation.

Similarly, the othe case was observed when students were told to answer
another question about narrative text. Students produced some errors when saying
[struktur/ for “structure”, /blind/ for “blind” and /works/ for “works”. As the
reaction, the teacher directly gave the correction by saying the right pronunciation
of those three words.

Dialogue 2

S: The structure /struktur/ of Recount text is orientation, event, and re-
orientation.

T: structure /’strak.tfor/.

Dialogue 3
S: Alion is blind /blind/ in love with a beautiful girl.
T: blind /blamnd/.

Moreover, the use of explicit feedback is also witnessed when Miss Y
reacted to one of her students saying /answer/ for the “answer” where it was
supposed to be /’en.sor/ and /komputer/ for “computer”. The teacher said,
“bacanya computer [/kom pju:.tor/”. Additionally, besides correcting the

mispronounced word, she directively warned that student to stop vocalizing the
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word incorrectly by saying, “Stop saying answer /answer/, it’s answer |’en.sar/”.
(see Appendix 9). An identical case in which the explicit feedback employed was
when a student incorrectly pronounced /tunaigh/ for the word “tonight”.

Dialogue 4

S: 1 think she will call me tonight /tunaigh/.
T: tonight /ta’nart /, common mistake. Setiap ada kata-kata yang hampir
sama misalnya tonight /ta’nart /, fight /fast/, tight /tast/, eight /ert/, itu

“gh”’-nya engga usah di baca.

b. Elicitation
In chapter 2, the writer explained that teacher can elicit the correct form of
utterance by three ways; giving pause strategically to provide the students time to
answer, asking open question, and requesting the students to reformulate an
utterance. Based on the table 2, elicitation obtained 27% of use in the classroom.
This type was used three times during the writer observation.

S : It has several important /impa:rtent/ functions.
T : Ithas several ... ?

S : important /im’pa:rtant/.

The error committed by student here was because of she/he did not know
the right pronunciation of the word “important”. To correct the student’s
mispronunciation, the teacher strategically gave a pause and gave student time to
answer. The student responded by giving the correct pronunciation.

Similar error occured when students incorrectly pronounced word

“statement” as /staj.mont/ and the word “different” as /difarant/.

33



Dialogue 1

S:...general statement /staj.mant/.
T: General...?

S: statement / 'stat.mant/.

T: statement /‘stert.mant/.

Dialogue 2

: In addition, you don’t have to worry about time different [difarant/.

: different / difarant /.

S
T:Time...?
S
T : different /drfrant/.

Miss Y used the same way as before; giving a student time to answer.
When the student kept mispronouncing the words, she helped the student correct

the error by examplifying the right pronunciation.

c. Clarification Request

Clarification request occured in the writer’s third observation. The writer
witnessed that the teacher only used this type once during the observations. From
the table 2, it showed that clarification request got 9% of use in the classroom.
This was the least percentage compared to explicit and elicitation. Spada and
Frohlich (1995) defined clarification request as teacher indicated that student’s
utterance was incorrect and requested an explanation about that wrong utterance
(as cited in Lyster and Ranta, 1997). On the last observation, Miss Y gave an

exercise to the students who were about to take an examination after few days.
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The teacher wrote some sentences on the whiteboard and asked each student to
read one sentence.

Can you read the statement number 1 ?

Yes. The weather this year is worse /worse/ than the weather last night.
Coba ulangi (say it again).

The weather this year is worse /wors/ than the weather last night.

24 e e A

worse /ws:(r)s/.

When the student made an error, the teacher requested the student to
repeat her/his utterance which was not understood by the teacher by saying, “say
it again”. The student realised that she or he mispronunced the word “worse” and
tried to correct her/himself but she or he kept making the same error. Then, Miss

Y gave the right pronunciation to the student

35



CHAPTER V

CONCLUSION

A. Conclusions

As the writer mentioned in the preceeding, the percentage of these
techniques were different one another. However, both teachers only used 3
different types of corrective feedback set out by Lyster and Ranta (1997). Explicit
correction attained the highest percentage, it was 69% in Mrs. X’s classrooms and
64% in Miss Y’s classroom. The second feedback used by Mrs.X was recast with
23% while Miss Y used elicitation feedback with 27%. The least percentage in
Mrs. X’s classroom was metalinguistic with only 8%. Meanwhile, Miss Y made
clarification request as the feedback that rarely used to correct her students’ errors.
The percentage of use was 9%. Both metalinguistic and clarification request were

only used once by teachers during the writer’s observations.

B. Limitations of the study
Although the research has reached it aims, there were some unavoidable
limitations and shortcomings. First, the participants of this study were absence for
many times due to deteriorating health and other activitities that could not be
abandoned. Second, because of limited times and other problems, the observation
could only be done for 14 times. There were holidays, teachers’ meetings, and

school examinations that hampered the writer to do more observation.
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C. Suggestions

Considering the results of the research, the writer comes up with some
rcommendations. Firstly, the writer suggests that teachers should correct the
mispronunciation words of students to help them having an intelligible
pronunciation to enhance their speaking ability. Secondly, it will be better if the
teachers use all of types of corrective feedback and encourage the students to
produce the correct pronunciation of the word being mispronounced by their
friend so that the students will remember it and not repeat the same errors because

they have already known and practiced saying the right pronunciation of the word.
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Sifat . Biasa
Lampiran : Nihil
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Assalamu’alaikum Wr. Wb.
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perihal sebagaimana tersebut dipokok surat, maka dengan ini kami mohon bantuan Saudara
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APPENDIX 5

CLASSROOM OBSERVATION: CORRECTIVE FEEDBACK FORM

School: Teacher :
Date: Grade : Period:
Observer: Subject:

Number of Students:

Teacher did and
said

Students’ Utterance
(Error)

Teacher’s Corrective
Feedback
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APPENDIX 6

Teacher: Mrs. X
Type of Corrective Feedback: Explicit Feedback
Class: Xl (aand b)
Type of Example of use Notes
Corrective
Feedback

Explicit Feedback

S: The blue whale is a huge /hag/
animal.

T: huge /hju:d3/

S: ahuge /hju:ds/ animal

S: 1 will tell you about spider
/spedar/.

T: spider /’spaxdar/.

S: spider /’spardar/.

S:  Chameleon can camouflage
/kamuflase/.
T: camouflage /’keema fla:3/.

S: camouflage /’keema fla:3/.

S: 200 spiders species are dangerous
/dangaras/.
T: dangerous /deind3aras/.

S: dangerous /deindzaras/.

S: Its stomach /stomak/ is red.
T: stomach /’stamak/.

S:Its stomach />’stamak/ is red.

The students are
told to  make
descriptions of
animals.

The correction was
given after student
performed his/her
presentation in
front of class.
(Observation 6,
13" of March 2017,

in Xla class)
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S: Once, | saw a child /chill/ begging
in Manila.

T: a child /tfaild/.

S: child /tfaild

The students are
asked to read a
hortatory

exposition text.

S: The Manila Government forbid
_ _ One student read
the society to give alms to the
] one or two
beggars /biggars/.
sentences.
T: beggars /’begarz/. )
(Observation 7,

14™ of March 2017,
in Xla class)

S: beggars /’begorz/.
The Manila Government forbid
the society to give alms to the

Explicit Feedback beggars /’begorz/.

The students are

S: Komodo can be found in Komodo | told to make

Island /islan/. descriptions of
T: island /'ar.lond/ animals.
S: Komodo Island /'ar.land/. The correction was

given after student
performed his/her
S: Sun bear /bir/ has flat tooth. presentation in
T: bear /ber/ bukan /bir/. front of class.
(Observation 6, 31°
of March 2017, in
Xlb class)
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APPENDIX 7

Teacher: Mrs. X
Type of Corrective Feedback: Recast
Class: Xla
Types of Example of Use Notes
Corrective
Feedback

S: The City Social /sosial/
Welfareand  Development
Office of Manila.

T: The City Social /saufal/
Welfareand Devlopment
Office of Manila.

S:  When the authorities notice
/noutais/ the group is here
Recast again, they advise /advis/
them to go back to hometown.
T: When the authorities notice
I’nouv.tis/ the group is here
again, they advise /od’vaiz/

them to go back to hometown.

The students are asked
to read a hortatory
exposition text. One
student read one or two

sentences.

(Observation 7, 14" of
March 2017, in Xla

class)

S: | would suggest /suges/ that
the punishment will be given
to them.

T 1 would suggest /sa’dzest/ that

the punishment will be given

to them.

The students are asked
to give a suggestion to
related issues.
(Observation 7, 14" of
March 2017, in Xla

class)
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Teacher:

Type of Corrective Feedback:

Grade:

APPENDIX 8

Mrs. X

Xla

Metalinguistic Feedback

Types of Corrective
Feedback

Example of Use

Notes

Metalinguistic feedback

S: If Safri had appeared

[o’pir/ last night, he
would meet Sarah.
T: Is it

appeared?

appear or

S: appeared / o’pird/.

Mrs. X asked a student
to change a given
sentence into if
conditional type.
(Observation 2, 7% of
February 2017)
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APPENDIX 9

Teacher: Miss Y
Type of Corrective Feedback: Explicit Feedback
Class: X
Types of Example of Use Notes
Corrective
Feedback
S: Identify /iden.tr.fi/ the generic
/ganerik/ structure of Narrative
text.
T: It’s identify /ar’den.tr.far/, not
generic  /ganerik/ but generic
/d39’ner.ak/ .
The students are
S: The answer /answar/ of the 2" asked to answer
Explicit question i.s B. ' questions about the
Feedback T: Stop saying answer /answer/, it’s differences

answer /’zen.sar/

2 A lion is blind /blind/ in love with

a beautiful girl.

: blind /blaind/

: The structure /struktur/ of Recount

text is orientation, event, and re-

orientation.

- structure /’strak.tfor/

between narrative
and recount text.
(Observation 1,
24"of February
2017)
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Explicit
feedback

S: Explanation is a text that explains
why or how something happens or
works /works/.

T: works /wsrks/

S:She uses computer /komputar/.

T:bacanya computer/kam’pju:.tar/.

The students are
told to read an
explanatory text in
their textbook.Each
student read one or
two sentences.
(Observation 2,
31%%0f March 2017)

S: | think she will call me tonight
/tunaigh/.

T: tonight /ta’nart /, common mistake.
Setiap ada kata-kata yang hampir
sama misalnya tonight /ta’nart /,
fight /fart/, tight /tart/, eight /ert/,
itu “gh”-nya engga usah di baca.

The teacher gave a
review for some
topics that the have
learned. She asked
a student to read a

given sententence.
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APPENDIX 10

Teacher: Miss Y
Type of Corrective Feedback: Elicitation
Grade: X
Types of Example of Use Notes
Corrective
Feedback
S:...general statement
[staj.moant/.
T: General...?
S: statement /'stat.moant/.
T: statement /¢stert.mant/. The students are told
to read an explanatory
S: It has several important | text in their
Elicitation /impa:rtent/ function. textbook.Each student

T: It has several ... ?

S: important /im’pa:rtant/.

S : In addition, you don’t have to
worry about time different
/difarant/.

T:Time...?

S : different / difarant /.

T : different /difrant/.

read one or two
sentences.

(Observation 2, 31%%of
March 2017)
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Teacher:

Type of Corrective Feedback:

APPENDIX 11

Miss Y

Clarification Request

Class: X
Types of Example of Use Notes
Corrective
Feedback
T: Can you read the statement
Clarification number 1 2
request

: Yes. The weather this year is

worse  /worse/ than the

weather last night.

T: Coba ulangi.

: The weather this year is worse

/wors/ than the weather last

night.

> worse /ws3:(r)s/.

A student was pointed
by Miss Y to read a
sentence that written
on the whiteboard.
(Observation 3, 17"of
April 2017)
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APPENDIX 12

Teacher: Mrs. X

Class: Xla and Xib

Schedule: 10.20-11.20 (Friday)
10.20-11.40 (Monday)
11.40-13.00(Tuesday)

a. Observation 1 (3" February 2017)

(There was no corrective feedback given)
b. Observation 2 (7th February 2017)

S: If Safri had appeared /o’pir /last night, he would meet Sarah.
T: Is it appear or appeared?

S: appeared/s’pird/.

c. Observation 3 (14"February 2017)

(There was no corrective feedback given)

Observation 4 (24" February 2017)

(There was no corrective feedback given)
d. Observation 5 (10" March 2017)

(There was no corrective feedback given)
e. Observation 6 (13" March 2017)

1. S: The blue whale is a huge /hag/ animal.
T: huge /hju:d3/
S: ahuge /hju:ds/ animal.

2. S: 1 will tell you about spider/spedar/.
T: spider/’spardar/.
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S: spider/’spardar/

S: Chameleon can camouflage /kamuflase/.
T: camouflage /’keema fla:3/.
S: camouflage /’kaema fla:3/.
S: 200 spiders species are dangerous/dangaras/.
T: dangerous /deind3aras/.
S: dangerous /deind3aras/.

S: Its stomach /stomak/is red.

T: stomach /’stamak/.

w

. Its stomach /’stamak/is red.

Observation 7 (14™ March 2017)

w

: Once, | saw a child /chill/ begging in Manila.
T: a child /tfaxld/.
S: child /tfaild/.

. S: The Manila Government forbid the society to give alms to the beggars
/biggars/.

T: beggars /’begorz/.

S: beggars /’begoarz/. The Manila Government forbid the society to give

alms to the beggars /’begorz/.

S: The City Social /sosial/Welfareand Development Office of Manila.

T: The City Social /saufal/ Welfareand Devlopment Office of Manila.

.- S: When the authorities notice /noutais/the group is here again, they
advise /advis/them to go back to hometown.
T: When the authorities notice /’nowv.tis/the group is here again, they

advise /ad’vaiz/them to go back to hometown.
. Observation 8 (27" March 2017)

. S: I would suggest /suges/that the punishment will be given to them.

T: I would suggest /sa’d3zest/ that the punishment will be given to them.
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. Observation 9 (31 March 2017)

S: Komodo can be found in Komodo Island /islan/.
T: island /'ar.lond/

S: Komodo Island /'ar.lond/.

S: Sun bear /bir/has flat tooth.
T: bear /ber/ bukan/bir/.

Observation 10 (17 April 2017)
(There was no corrective feedback given)

Observation 11 (215 April 2017)
(There was no corrective feedback given).
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APPENDIX 13

Teacher: Miss Y
Class: Xa
Schedule: 7.30-9.30 (Friday)

a. Observation 1 (24" February 2017)

1. S: Identify/iden.tr.fi/ the generic /ganerik/structure of Narrative text.
T: It's identifylarden.ti.far/, not generic  /ganernik/  but

generic/d3za’ner.ik/.

2. S : The answer /answar/of the 2"iquestion is B.

T : Stop saying answer /answer/, it’s answer/’&@n.sar/.

3. S: Alion is blind /blind/ in love with a beautiful girl.
T: blind /blaind/.

4. S : The structure /struktur/ of Recount text is orientation, event, and re-
orientation.

T : structure/’strak.tfar/.
b. Observation 2 (31% March 2017)

1. S: Explanation is a text that explains why or how something happens or
works/works/.

T: works/wsrks/.

> ...general statement /'staj.mant/.
: General...?

: statement /'stat.mant/.

— w0 4 »

: statement /‘stert.mant/.
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S: She uses computer /komputar/.

T: bacanya computer /kam’pju:.tar/.

S: It has several important /impa:rtent/ function.

—

: It has several ... ?

w

. important /im’pa:rtant/.

- In addition, you don’t have to worry about time different Idifarant/.
: Time...?

- different /difarant /.

: different /difrant/.

— »w - U

Observation 3 (21 April 2017)

. T: Can you read the statement number 1 ?

S: Yes. The weather this year is worse /worse/ than the weather last night.
T: Coba ulangi.

S: The weather this year is worse /wors/ than the weather last night.

T: worse /ws:(r)s/.

. S: 1 think she will call me tonight/tunaigh/.
T: tonight/ta’nart /, common mistake. Setiap ada kata-kata yang hampir
sama misalnya tonight /ta’naut /, fight /fart/, tight /taxt/, eight/ert/, itu

“gh”’-nya engga usah di baca.
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