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ABSTRACT

Name : Ikeya Deswina

NIM : 220203103

Faculty :  Fakultas Tarbiyah dan Keguruan

Major . Department of English Language Education
Thesis Working Title : Students’ Difficulties In Note-Taking During

Academic Listening
Supervisor . Azizah, S.Ag., M.Pd

Keywords : Academic Listening, Note-Taking, Learning

Difficulties, Note-Taking Strategies

This study investigates EFL students’ difficulties and strategies in note-taking
during academic listening at UIN Ar-Raniry. It aims to explore the difficulties
students face when taking notes and the strategies they use to overcome these
difficulties. The participants of this research wer students from the English
Language Education Department at UIN Ar-Raniry batch 2023. Data were collected
through semi-structured interviews and analyzed using qualitative methods to
identify common themes. The findings reveal that students experienced several
difficulties in note-taking during academic listening. The main difficulties include
external factors, internal factors, cognitive difficulties, environment difficulties, and
anxiety during listening tasks. To overcome these difficulties, students applied
various strategies. These strategies include having previous knowledge or preparing
before the class, focusing on key ideas instead of writing everything, using
abbreviations and symbols, listening first before writing when necessary,
organizing notes visually using arrows or colors, and reviewing notes after class.
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CHAPTER 1

INTRODUCTION

This chapter explains the background of the study by describing the reasons
behind choosing this research topic and identifying the research gap. It also presents
the research questions, the significance of the study, the scope and limitations, and
key terminologies in order to provide clear and comprehensive information about

the research.

A. Background of the Study

Education has an important role in developing individuals, communities,
and nations. Around the world, many governments and institutions continue to
improve the quality of education to prepare students for the global era. As
technology grows and information becomes easier to access, students are expected
to understand, evaluate, and use knowledge meaningfully. In this global, English
has become an international language used in many fields such as education,
science, technology, and business. Because of this, English is now part of the
national education system in many non-English speaking countries, including
Indonesia. English is taught from elementary school to university (Puspitaningsih
et al., 2025). At the university level, students are expected to master four language
skills: listening, speaking, reading, and writing (Newton et al., 2018). Among these,
listening is often seen as one of the most important skills, especially for students

learning English as a foreign language (Liu, 2024).



In the classroom, listening is a key skill. Students need it to understand
lectures, follow instructions, and join discussions (Rost, 2013). However, many
students struggle with listening. They often find it hard to follow the speed of the
speaker, understand different accents, or catch important points (Marzona, 2023).
These problems can affect how well they learn from lectures, especially when the
learning depends mostly on listening. One important part of academic listening is
note-taking. During lectures or audio-based activities, students are expected to take
notes while listening to help them remember and organize the information
(Komilova, 2023).

Note-taking is a common activity in university learning. It helps students
stay focused, catch the main ideas, and prepare for exams or assignments.
According to Rost (2014), note taking supports understanding because it makes
students process and review what they listen. But in reality, many EFL students still
struggle with note-taking. Gilakjani and Sabouri (2016) explain that fast speech and
difficult vocabulary are among the main reasons students find it hard to take notes.
Vandergrift (2017) also found that students who try to write everything down often
get confused and lose focus.

Even though note-taking is important, many students have not learned how
to do it well. Some write too much and try to copy every word. Others write too
little because they do not know what is important. Some students use unclear
formats or write full sentences that are hard to understand later (Savitri & Chakim,
2019). Boyle and Weishaar (2021) said that using simple note-taking strategies such

as symbols, key words, and short forms can help students understand and remember



information better. Good note-taking also includes reviewing and organizing notes
after class.

Previous research supports the idea that good note-taking improves learning
outcomes. For example, Chen (2021) found that students who used note-taking
strategies performed better in listening tasks. Maurina (2024) also showed that note-
taking is essential for helping students retrieve information from audio.
Some studies even looked into the types of note-taking methods. Ulfani et al. (2023)
found that using structured formats like outlines or the Cornell method helped
students remember information better. Reviewing notes regularly also improves test
performance (Chen & Lin, 2015), and taking notes can help students stay focused
and more engaged in class (Abraham et al., 2010). Alda (2023) emphasized that
note-taking helps with organizing and understanding information, especially when
students review or rewrite their notes. Similarly, Rahmani and Sadeghi (2011) found
that note-taking during listening helped students improve both comprehension and
recall.

However, from my personal experience observing classmates and friends
during lectures, I have noticed a recurring pattern: many students tend to ignore
taking notes altogether, even when lecturers explicitly highlight some points as
critical for understanding or exams. Some students seem to rely solely on their
memory, while others prefer to listen passively, hoping they will remember
important details later. Interestingly, I also noticed that many students preferred to
ask peers for their notes after the lecture rather than taking their own during class.

This observation led me to wonder about the reasons behind their reluctance or



difficulties in note-taking. Is it due to language proficiency issues, lack of
confidence, or perhaps ineffective strategies?

This curiosity was reinforced by my own experiences and the feedback |
received from friends who felt they could not keep up with the lecture pace or did
not know how to organize their notes efficiently. These personal encounters
suggested that there might be underlying factors affecting students’ ability and
willingness to take notes during academic listening activities. Consequently, I
became interested in exploring not only the technical difficulties they face but also
their personal perceptions, attitudes, and experiences related to note-taking.

Understanding these aspects is crucial because despite the widespread
recognition of note-taking as a vital learning skill, little research has focused on
students’ subjective experiences and the specific challenges they encounter,
especially in the context of Indonesian universities and EFL learners. This gap in
the literature motivates me to investigate deeply the factors that hinder effective
note-taking and the strategies students use to cope with these challenges. By
focusing on this area, I hope to contribute insights that can inform better teaching
practices and help students develop more efficient note-taking skills, ultimately
improving their listening comprehension and overall academic performance in
English-medium instruction settings.

Furthermore, most existing studies on note-taking difficulties tend to adopt
quantitative approaches such as surveys or tests. Few have explored students’
personal experiences with note-taking itself. In Indonesia, particularly at UIN Ar-

Raniry, this topic remains under-studied in academic research. Most existing studies



focus on general listening skills or reading strategies, leaving the subjective
experiences of students largely unexplored.

Considering these issues, it is important to understand how students really
experience academic listening and note-taking in class. Although listening
comprehension and note-taking have been studied separately, there are still few
studies that explore how both skills are connected in classroom situations,
especially in EFL contexts. In addition, most of the existing research uses
quantitative methods, while studies using qualitative approaches to explore
students’ personal experiences and difficulties are still limited. Research in

Indonesian settings, including at UIN Ar-Raniry Banda Aceh, is also still very few.

B. Research Questions
This research will answer the following questions:
1. What difficulties do students face in note-taking during academic
listening?

2. What strategies do students use to overcome these difficulties?

C. The Objectives of Study
The main aims of this research are:
1. To explore the difficulties that students face when they take notes during
academic listening.
2. To understand what strategies do students use to help them take better

notes.



D. Significance of the Research

This research is expected to be helpful for several reasons. First, it can help
students understand their own problems and learn how to take notes more
effectively. When students become aware of their weaknesses, they can take steps
to improve their skills. Second, the results of this study can help teachers understand
what students need. Teachers can use this knowledge to support students during
listening activities and to teach note-taking strategies in class. Third, this research
can also help other researchers who are interested in language learning and
academic skills. It adds new information to the field and may inspire future studies

on similar topics.

E. Research Terminologies
1. Academic Listening
According to Marx (2017), Academic listening is the skill of understanding
spoken English in school or university. It is not the same as the English we
usually hear in everyday conversations. In academic listening, students have to
understand lectures, presentations, or discussions that often include formal
language, new vocabulary, and complex ideas. This type of listening is very
important because it helps students follow what the teacher is saying, take good
notes, and succeed in their studies. In this study, academic listening focuses on
how students listen and try to understand spoken English during learning

activities. This kind of listening is usually more difficult than daily conversation



2.

3.

because it uses formal language, academic terms, and often includes a lot of
information in a short time. Students need to focus carefully to understand the
main ideas, supporting details, and sometimes take notes at the same time.
Note-taking
According to Thomas (2021), note-taking is a passive process done by
students or listeners during lectures to jot down important points. In this study,
note-taking means writing down important information while listening to a
teacher or a lecture. The purpose of note-taking is to make students remember
what they have listened to, review the content later, and understand it better.
Note-taking can be done using different methods, such as writing keywords,
short phrases, or using symbols and abbreviations to save time.
Difficulties
According to Zheng et al. (2022), Note-taking difficulties refer to challenges
faced by interpreters in recalling source information, re-identifying notes, and
employing effective note-taking methods. These difficulties stem from
cognitive factors like limited working memory and non-cognitive factors such
as unfamiliarity with subject matter and genre. In this study, note-taking
difficulties are seen as one of the challenges that make academic listening
harder for students, especially for those who are still learning English as a

foreign language.



CHAPTER 11

LITERATURE REVIEW

This chapter reviews relevant theories and previous studies related to note-taking
and academic listening. It is organized into five main sections: the concept of note-
taking, the roles of note-taking in academic listening, difficulties in note-taking in
academic listening, strategies for effective note-taking, and previous studies. These
sections provide a theoretical foundation for understanding students’ difficulties and

strategies in note-taking during academic listening.

F. A.The Concept of Note-Taking

Note-taking is the activity of writing down important information while
listening to a speaker. It is commonly used in classrooms, especially during lectures.
According to Morehead, Dunlosky and Hollis (2019), note-taking helps students
focus on the material and remember it better. When students take notes, they select
the main points and record them in their own words. Note-taking is also useful for
reviewing material later and preparing for exams (Thomas 2021).

Effective note-taking also involves using techniques to make the notes clear
and easy to review. Students can use abbreviations, symbols, underlining, or
highlighting to make their notes more useful (Cojean & Grand, 2024). For example,
they might use arrows to show cause and effect, stars to show important points, or

short forms like “e.g.” for “for example.” Reviewing and organizing notes after



class is also important. This helps students remember the content better and
understand anything they missed during the lecture.

Recent studies support the value of note-taking in academic learning. A
study involving 200 students found a positive correlation between effective note-
taking and higher GPAs, indicating its impact on academic performance (Salame et
al., 2024). This shows that note-taking improves learning and memory by the
students organize and process information effectively. Similarly, Yuan (2024),
found that In English-medium-instruction (EMI) environments, note-taking helps
students navigate complex content by using strategies)ke symbols and diagrams,
enhancing comprehension and application of knowledge. In general, all the recent

studies show that note-taking is an important academic skill that supports learning.

G. B. The Roles of Note-Taking in Academic Listening

Note-taking plays several important roles in academic listefiing, especially

in lecture-based learning. According to Rost (2011), academic listening involves

understanding, analyzing, and retaining spoken information. J this process, note-

taking functions as a What helps le

effectively.

r$ manage information

First, note-taking helps students focus and maintain attention during
listening. Writing key points encourages active listening and prevents students from
losing concentration (Komilova, 2023). This role is crucial because academic

lectures often deliver large amounts of information in a limited time.
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Second, note-taking supports comprehension and information processing.
By selecting and writing main ideas instead of every word, students reduce
cognitive load and can process spoken input more effectively (Chen, 2021). This is
particularly important in academic listening, where students must understand
explanations, examples, and arguments simultaneously.

Third, note-taking functions as a tool for memory and recall. Rahmani and
Sadeghi (2011) found that students who take notes during listening tasks show
better comprehension and retention. Notes serve as a personal record that students
can review for assignments, exams, or further learning)

Fourth, note-taking helps students organize lecture content. Academic

lectures usually follow a structured pattern, including main ideas, supporting

details, and examples. Effective note-takers learn to reflect this st
notes, which helps them understand relationships between ideas
overall message(Salame et al., 2024).

For EFL students, note-taking plays an even more crifical role. These
students listen to lectures in a foreign language and face/challenges such as

unfamiliar vocabulary, mar, and pfonunciation

taking allows them to record key points and review them later, reducing pressure

eng et al., 2022). Note-

during real-time listening. It also supports vocabulary development, especially
when students write down new academic or technical terms (Oyzon & Olmos,

2009).
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H. C. Difficulties in Note-Taking During Academic Listening

Despite its importance, many students experience difficulties in note-taking
during academic listening, particularly EFL learners. These difficulties are closely
related to the real-time nature of listening and the need to process information while
listening and writing simultaneously (Siegel, 2022).

One major difficulty is the speed of speech. When lecturers or audio
materials are delivered too quickly, students struggle to listen and take notes at the
same time. Gilakjani and Sabouri (2016) explained that fast speech makes it
difficult for EFL students to identify key points, which)often results in incomplete
or unclear notes.

Another common difficulty is deciding which information ig important.

Many students try to write down everything they hear, which causes them to lose
focus and miss the next information. Vandergrift (2007) described this problem as
cognitive overload; where students’ mental capacity becomes helmed due to
excessive information processing during listening.

In addition, lack of familiarity with the topic a

knowledge is a signifi difficulty id note-takin

According to Rost (2011), listening comprehension is strongly influenced by

limited previous

ing academic listening.

background knowledge. When students are unfamiliar with the lecture topic, they
struggle to understand the content, even if the language used is relatively simple.
As a result, they find it difficult to decide what information should be written in
their notes. Topic familiarity helps learners predict content, recognize key ideas,

and connect new information with what they already know. Without sufficient prior
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knowledge, students tend to feel confused and have difficulty organizing their notes
effectively.

Furthermore, anxiety and low confidence also affect students’ ability to take
notes during academic listening. Khasanah and Jaya (2023) found that students who
feel anxious often lose concentration, which negatively affects both listening
comprehension and note-taking performance. This condition is common in
academic lectures where students feel pressured to understand complex information
in a foreign language.

I. D. Strategies for Effective Note-Taking )
To improve note-taking skills in academic listening, students can apply

various strategies before, during, and after a lecture. These strategies are designed

to help students manage information more effectively, reduce cognitive overload,
and improve comprehension and recall (Komilova, 2023). Effective note-taking is

not only about writing during the lecture but also about prepar: and review.

Before listening, preparation plays an important rol¢ in supporting

may appear in the lecture. This strategy helps students activate their prior
knowledge and build familiarity with the topic, which makes it easier to follow the
lecture and recognize important information. Teng (2021) found that students who
prepare before class demonstrate better listening comprehension and produce more

organized notes. This preparation stage is closely related to planning strategies in
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academic listening, as it allows learners to set goals and anticipate the lecture
content.

During listening, students need to focus on capturing the main ideas rather
than writing everything they hear. According to Cojean and Grand (2024), effective
note-takers listen for key words and signal expressions such as “first,” “for
example,” and “in conclusion” to identify the structure of the lecture. Using
keywords, short phrases, and abbreviations helps students write faster and avoid
losing information due to limited processing time. This approach reduces cognitive
overload and allows students to maintain attention on tge ongoing lecture.

In addition, using structured note-taking methods can support better
organization during listening. The Cornell method, for example, divides notes into
sections for main ideas, key terms or questions, and summaries,| which helps

students review information systematically (Isahakyan et al., 2024). The outline

method allows™students to separate main points and supp details using

numbering and indentation, making the lecture structure clearer. Wleanwhile, mind

mapping is useful for visual learners because it shows relatiogShips between ideas

through diagrams, colors,.and symbols. These note-taki

organize information logically and improve memory retention (Saran et al., 2022).

systems help students

Overall, these strategies demonstrate that effective note-taking requires
active engagement before and during listening. By combining preparation, selective
attention, and structured note-taking methods, students can improve their academic

listening performance and develop more meaningful notes for later review.



14

J. E. Previous Studies on Note-Taking In Listening

Previous studies have specifically discussed note-taking in the context of
listening, especially academic listening in EFL classrooms. Several researchers
have explored how note-taking supports students’ understanding during lectures
and listening tasks. For example, Chen (2021) found that note-taking helps students
focus on main ideas while listening and supports better comprehension. Similarly,
Maurina (2024) reported that students who were trained in note-taking strategies
showed improvement in listening comprehension and memory. These studies
indicate that note-taking plays an important role in hel%g learners process spoken
information.

Some previous research has also examined how different jnote-taking

methods are used during listening activities. Studies show that strictured note-
taking, such as using outlines or the Cornell method, helps studénts organize
information more-clearly while listening to lectures. Reviewing (€S after listening
activities was also found to improve understanding and recall of lecture content.
These findings suggest that note-taking is not only useful durihg listening but also

important for post—listerg,ug%

Several qualitative studies have focused on students’ experiences and

perceptions of note-taking in listening. Alda (2023), using interviews, found that
students felt note-taking helped them organize ideas and understand lecture content
more deeply, especially when they reviewed and rewrote their notes after class. In
another qualitative study, Rahmani and Sadeghi (2011) explored students’

experiences in listening classes and found that regular note-taking practice helped
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learners improve their comprehension and confidence during listening tasks. These
studies highlight the value of understanding students’ perspectives when examining
note-taking in academic listening.

Although many studies on note-taking in listening exist, earlier research
mainly relied on quantitative methods such as tests and questionnaires. These
studies provide useful general results but often do not explain students’ real
difficulties and strategies in detail. Based on the examiner’s suggestion, it is
important to use previous studies that apply qualitative approaches so the findings
can be compared and supported more clearly. Qualita)ve research allows deeper
exploration of students’ experiences, thoughts, and learning processes.

In the Indonesian university especially at UIN Ar-Raniry Banda Aceh,

research on note-taking in academic listening using qualitative méthods is still
limited. Most studies focus on general listening skills or reading strategies rather
than students’ real€xperiences in note-taking during lectures. ore, this study
aims to fill this gap by exploring students’ difficulties and strategi€s in note-taking
during academic listening through a qualitative approach. By

of this study can be meaningfully compdred with previ

provide a clearer understanding of note-taking practices in EFL academic settings.

ing so, the findings

s lqualitative studies and



CH APTER III

RESEARCH METHODOLOGY

This chapter describes how the research was conducted. It includes an
explanation of the research design, research participants, data collection techniques,

and data analysis procedures.

K. A. Research Design
This study used a qualitative research design. Qualitative research
emphasizes understanding the meanings and experiences of individuals (Melawati
et al., 2024). In this study, a case study approach was used to examine the
experiences of students who experienced difficulties in taking notes during
academic listening activities. A case study was considered appropriate because it
allows a detailed exploration of a phenomenon in its natural context (Creswell,
2012). This approach helped to investigate the challenges faced by English
Education students during academic listening and the strategies they applied to
overcome these challenges.
L. B. Research Participants
The participants in this research were students from the English Education
Department (PBI) at UIN Ar-Raniry Banda Aceh. The population of this research
consisted of 202 students from the 2023 batch of the English Education
Department. These students were selected as the population because they had
taken the Advanced Language Skills course within the last one to two semesters,

which includes academic listening activities and is relevant to the focus of this

16
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study. From this population, six students were purposively selected to participate
in the study.

The selection of participants was conducted using purposive sampling, a
technique in which participants are chosen based on specific criteria relevant to
the purpose of the study (Yin, 2018). This method ensured that the selected
participants had experiences related to note-taking during academic listening,
which was the main focus of this research.

The criteria for selecting the participants were as follows:
1. They were active students in the English Edu}ation Department (PBI) at

UIN Ar-Raniry Banda Aceh. |

2. They had successfully completed the Advanced Language

within the last one to two semesters to ensure that their experiences with
academic listening and note-taking were still relevant.

3. They had-attended at least 75% of the lectures, particu istening-based
activities.

4. They had practiced note-taking regularly during listening activities, as
shown through Wples of their

5. They had experienced at least one type of difficulty in note-taking, such as
fast speech, unfamiliar accents, limited vocabulary, multitasking, or anxiety.
This was confirmed through a pre-screening questionnaire.

6. They were willing to participate in a 3045 minute semi-structured

interview and gave consent for audio recording for research purposes.
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To identify students who met these criteria, I conducted a screening process
using a short questionnaire. The questionnaire was distributed to a group of students
who had taken the required courses. It included questions about their attendance,
their experience with note-taking in academic listening, and the challenges they
encountered. Based on the responses, students who fulfilled all the requirements
were shortlisted.

Students who did not meet these requirements were excluded from the study.

For example, students who had not actively taken notes in class or who had
completed the courses more than two semesters earl})&r were not included.

From the eligible pool, six students were selected. This number was

considered appropriate because in qualitative case study research, the goal is to

gain deep insights rather than broad generalizations. Previous methodological
studies suggest that 5—10 participants are sufficient for reaching data saturation
when using mtérviews (Creswell, 2012). Six participants ensured that [
could manage the data collection and analysis process effectively within the
scope of a mini research project.

M. C. Research Setting,_\J

This research was conducted at UIN Ar-Raniry Banda Aceh, specifically

in the English Education Department. This setting was considered relevant and
appropriate because it provided a natural academic environment where students
attended classes and had real experiences with academic listening and note-

taking. Conducting the research in this setting allowed the researcher to access
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participants easily and ensured that the study focused on a familiar and authentic
learning context.

As qualitative research allows flexibility, the interviews were conducted
in locations that were convenient and comfortable for the participants. These
included classrooms, quiet study areas on campus, and online platforms. The
selected interview settings did not disturb the participants’ academic activities

and allowed them to share their experiences freely.

N. D. Method of Data Collection )
Before conducting the interviews, a short screening questionnaire was

distributed to students who had taken the Advanced Language Skills course.

The purpose of this questionnaire was to identify students who met the

participant criteria, such as recent course completion, class attendance,
experience with note-taking, and difficulties faced during emic listening.
Based on the questionnaire results, six students were selected/to participate in
the study.

Semi-structured interviews were used as the mai

This type of interview used a set of open-ended questions prepared in advance,

hod of data collection.

while still allowing flexibility for follow-up questions based on the participants’

responses. This approach enabled the researcher to obtain more detailed and in-

depth information and to explore issues that emerged during the interviews.
The interviews were conducted either face-to-face or through video calls,

depending on the participants’ availability and comfort. Each interview lasted
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approximately 30—45 minutes. With the participants’ consent, all interviews
were audio-recorded using a voice recorder or the recording feature of online
meeting platforms. The recordings were used to ensure accuracy and to support
the transcription process.

The interview questions focused on students’ experiences in taking notes
during academic listening, the difficulties they encountered, and the strategies
they used to deal with those difficulties. Additional questions were also asked
to explore students’ feelings, beliefs, and suggestions related to note-taking in

academic listening contexts. )

O. E. Method of Data Analysis

Data analysis was conducted to understand the research findings and answer
the research questions. The first step involved transcribing all intervieéw recordings
carefully to ensure“that no important information was omitted: transcriptions
were then read several times to gain a deeper understanding ofthe participants’
responses.

After that, the dg,awizﬁ by identifyin

ideas that appeared across the interviews. These themes represented shared

mon themes and main

experiences, opinions, and difficulties related to note-taking in academic listening.

Each theme was given a code to help organize the data and identify patterns.
Then, I examined the relationships between the themes to gain deeper

insights into the participants’ experiences. Thematic analysis was used as the main

analysis method because it allowed systematic interpretation of qualitative data.
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Finally, the findings were presented clearly and supported by direct evidence from

the interview data to ensure credibility and clarity (Creswell, 2013).

’\J |



CHAPTER 1V

FINDINGS AND RESULTS

This chapter presents the results of the interview analysis. Interviews were
conducted from November 25 to December 5, 2025 with a total of 6 students of
English Language Education Department batch 2023. As for the initial of the
interviewees were P1 (Participant 1), P2, P3, P4, P5, and P6. This study aims to
investigate students’ difficulties in note-taking during academic listening and how

they overcome them.

P. A. Findings

After conducting the data collection and data analyzing process, I present
the following major findings:
1. Students’ Difficulties in Note-Taking During Academic Listening

The first analysis of the study is to find out students’ difficulties that students
face when taking notes during academic listening Based on the data analysis,
this study identified five categories of difficulties faced by students in note-
taking during academic listening. Each category also contains more specific
problems. These categories are external factors, the language used difficulties,
cognitive processing difficulties, the learning environment difficulties, and the
emotional and affective difficulties.

The difficulties identified in this study are grouped into five main

categories:

22
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a. External factors

External factors refer to challenges that come from outside the students
themselves, such as the characteristics of the speaker or the listening material.
These difficulties are not caused by students’ lack of effort, but by the conditions
of the listening input that make note-taking harder during academic listening
activities.

External factors were the most dominant difficulties reported by the
participants in this study. All six participants explained that certain external
conditions in the listening audio, especially relat;i to the way the speaker
delivered the message, created major obstacles in taking notes. These factors
included:

1). Speed of Speech
The most frequently mentioned issue across all six participants is the speed

of the speaker-during academic listening tasks. All partici expressed that

the audio or lecturer’s speech was “too fast,” making it extremely difficult to

listen and write at the same time. Participant 1 clearly des

“The speaker is too Wite somethin

statement highlights how speech creates time pressure, forcing students to

1bed this challenge:

ose the next part.” This

choose between listening and writing. When they attempt to do both, they often
miss important information because the speaker continues while they are still
processing the previous point.

Participant 2 also shared a similar struggle, but with an additional

explanation that shows why speed affects her note-taking habits. She said:
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“Sometimes the lecture is too fast...sometimes we jump from the discussion to
the story. So we are confused about what to write.” This statement provides two
insights; the first one is Fast speech directly reduces students’ willingness to take
notes. Participant 2 explains that she avoids note-taking because the lecturer
speaks too quickly. This suggests that fast speech not only causes difficulty
during note-taking, it also discourages students from trying at all. The second
one is fast speech creates confusion about what counts as important information.
The sudden shift from discussion to story shows that fast paced lectures make it
hard for students to recognize transitions or main pc)nts.

Participant 3 also noted how fast delivery makes multitasking impossible:

“If the speaker talks fast, I cannot listen well and I cannot write. When [ write, 1

lose the next information.” This shows the conflict between listening and note-
taking. The speed forces students to sacrifice one skill for the othet.

Participant? explained that she often gets left behind se the speaker
does not pause or repeat information: “Sometimes the speakerjis very fast, so I
cannot follow. I am still trying to understand the first sentence, but the audio

continues.” This sthh affects bo

taking. Students cannot process the information quickly enough to write the key

understanding and note-

points.

Participant 5 shared a detailed explanation, showing how fast speech
becomes even harder when combined with unfamiliar vocabulary: “The hardest
parts... are when I don't know the vocabulary and when the speaker talks too

fast. If I don t understand a word, it is hard for me to write the correct meaning...
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When the pace is too fast, I also cannot catch everything at the same time like
listening, thinking, and writing.” His explanation shows that fast speech does
not affect students only because of speed itself, but because it interacts with other
difficulties such as limited vocabulary. When a student stops to think about one
unfamiliar word, the speaker continues quickly, causing them to miss the next
points. The fast pace turns one difficulty into a chain reaction of confusion and
missed information.

Participant 6 also reinforced the same difficulty: “It is too fast for me. I
cannot catch the meaning and write it at the same ti)e. ” Her comment matches
the experiences of other participants, that fast speech makes note-taking almost
impossible because the brain cannot handle listening, understandingyand writing
simultaneously.

2). Different accent

Anothermajor challenge mentioned by most participantsis-the accent of the

speaker. Many students are more familiar with American English because it is

widely used in movies, and social media. Therefore, when the audio uses British,

Australian, or unfamWnts have diffi

Participant 5 explained that some accents feel manageable, while others are

ty identifying the words.

much more difficult: “English is my foreign language, so I cannot understand
every accent easily. American accent is still okay for me... But other accents can
be more complicated, and I need more improvement to understand them well.”
He also added that accent influences pronunciation, which increases confusion:

“Sometimes the pronunciation also confuses me, especially if the speaker uses
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an accent I am not familiar with.” This shows that unfamiliar accents affect both
the clarity of the words and the students’ ability to recognize them.

Participant 4 also expressed her struggle, connecting accent with confusion
and emotional pressure: “I often felt confused and a little overwhelmed because
the speakers used accents that were difficult for me to understand. I also felt
nervous because I was afraid of missing important information.” Her statement
shows that accent difficulty creates both cognitive and emotional stress, making
note-taking even harder. Participant 6 shared a similar concern. For him, accent
differences make it harder to write notes because h) cannot identify the words
clearly: “The accent of someone... a different accent maybe. So maybe I have a

challenge for that to face, how to write because I don t know what dogs that mean

with a different accent.” He also explained that before taking notes, he must first
adjust to the accent: “Like I said before, the accent of someone,| maybe. Also
hard to take a-note because I have to adapt first to the ac nd also maybe
the vocabulary.” His explanation shows the extra cognitive load: students must
“adapt” before they can even start noting information.

Participant 1 mWirectly when

of taking notes: “When the speaker.... Accent ... different accent.”

ed about the hardest part

This short but clear response shows that accent alone can already create a barrier,
even before speed or vocabulary are considered. Participant 3 gave a more
detailed explanation. He said that he can sometimes understand unfamiliar
vocabulary from context, but accent creates a much bigger problem:

“First, because the teacher speaks too fast. Second, because of the accent... we



27

can still catch the meaning of the vocab that we don't know. But if it's the accent,
it's difficult.” This means that accent does not only affect comprehension, but it
can block understanding completely, even when the student tries to guess the
meaning.

Participant 2 also agreed that accent affects their ability to catch key points:
“Understanding the speaker’s accent and catching important points quickly is
difficult.” This supports the idea that accent difficulty slows down processing
and reduces the students’ ability to identify which information is important.

Across all participants, unfamiliar accents we)e described as confusing,
overwhelming, and mentally tiring. Accent difficulty also interacts with other
challenges such as fast speech and unfamiliar vocabulary. Before students can
even start writing, they must first decode the pronunciation, adjustjto the accent,

and try to identify the words quickly. This makes note-taking during academic

listening even-more demanding for EFL learners.

b. Internal Factors

Internal factors were identified as another major challenge that influenced

students’ note-taking’;e%mme_ddri

refer to difficulties that come from within the students themselves, especially

emic listening. Internal factors

related to their language ability and understanding of the listening content. These
challenges affect how students process spoken information and decide what to
write in their notes. In this study, internal factors included:

1). lack of familiarity with the topic
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Another difficulty identified in this study is students’ lack of familiarity with
the topic or limited previous knowledge before academic listening activities.
During the interviews, five out of six participants explained that when they were
not familiar with the discussion or did not have enough previous knowledge
before the listening task, they often struggled to understand what was being
explained. As a result, they became unsure about what information should be
written down and found it difficult to follow the lecture smoothly.

Participant 1 clearly stated that this problem often appeared after speaker-
related issues: “Thedifficult part is... And then, vocc}ulary that we do not know.
Thats the difficulty. If we do not understand what was \being said, then

everything is wrong.” This statement shows that when students are not familiar

information to-what they already know, making note-taking

Participant 2 directly pointed out that unfamiliarity is a

her: “I think it's the new words. Because we are not familiag'with the new words.

So, it's still unfamiligr-and difficult.’] This confirm

only the words themselves, but the lack of familiarity with the concepts or topic

the main issue is not

being introduced. Because students do not recognize the terms or ideas, they
cannot process the information quickly during listening.

Participant 4 also shared that unfamiliarity with academic content affected
her ability to catch important details: “Mostly the challenges were about the

speed of the audio and my limited vocabulary at that time... Sometimes I could
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understand the general topic, but I could not catch the specific details, such as
names, numbers, or key terms.” Her explanation suggests that students may still
understand the general topic, but when the discussion becomes more specific and
unfamiliar, they struggle to identify what is important to note. She also
emphasized how unfamiliar terms and speed work together to slow down
understanding: “When there is a lot of new vocabulary, I get confused and it
slows down my understanding. ” This indicates that unfamiliar academic content
interrupts comprehension, especially when students do not have enough prior
knowledge to keep up with the explanation. )

Participant 5 described this issue as one of the hardest parts of academic

listening: “For me, the hardest parts of taking notes in English are when I do not

know the vocabulary... If I don t understand a word, it is hard for me to write the
correct meaning, and sometimes it makes me miss the next information.” This
shows that when students face unfamiliar terms or topics, th ften stop to think
about the meaning. This pause causes them to lose the next information, leading
to incomplete notes. He also explained how unfamiliar fopics contribute to

feeling lost: “It’s normal to fall behind, especially

vocabulary is difficult. When I get confused, I often lose focus for a moment, and

nithe topic is new or the

that makes me miss even more information.” This highlights how lack of
familiarity can create a cycle of confusion, loss of focus, and missing more
content.

Taken together, the participants’ experiences show that lack of familiarity

with the topic and limited previous knowledge are core challenges in academic



30

listening note-taking. When students do not recognize key terms or do not
understand the topic background, they struggle to decide what to write, lose
concentration, and miss important information. This difficulty is often connected
with other problems such as speed of speech, making academic listening tasks

even more demanding for EFL learners.

2). Difficulty Recognizing New Terms and Fast-Changing Topics

In addition to general vocabulary limitations, students also struggled with
unfamiliar academic vocabulary and new topics, thch frequently appear in
academic listening tasks. When the material contained cond"epts or terms they

did not fully understand, they needed more processing time, which gaused them

to fall behind. Participant 4 described how challenging it becomes when the topic
is new: “Yes, it can be difficult ...when the topic is new, I need more time to think
about the meaning, and that makes it harder to take note
difficulty with academic content is not only about individual words but also
about understanding the overall concept before writing it

Participant 5 als hasized thig issue: “Anot

speaker changes topics quickly or gives a lot of details in a short time. I need a

difficult part is when the

moment to process the ideas, and during that time [ might lose some important
points.” This demonstrates how dense academic information, especially when
delivered quickly, makes students struggle to identify and record key points.
When students are still processing the meaning, they often miss the next

information entirely. Together, these statements reveal that unfamiliar academic
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terms, new subject matter, and concept heavy explanations interfere with
students’ ability to take notes effectively.
c¢. Cognitive Difficulties

Cognitive difficulties refer to the mental processes that students must
manage while listening and taking notes at the same time. Academic listening is
already demanding because students must understand the content quickly, and
note-taking adds an extra layer of complexity. From the interviews, it was clear
that all participants experienced at least one form of cognitive difficulty. These
difficulties include problems with multitasking, )osing focus, information
overload, slow processing speed, difficulty selecting important information, and
forgetting what they heard too quickly. Below is a detailed explanation of each
difficulty, supported by participant quotes.
1). Difficulty Multitasking: Listening and Writing at the Same Tinle

The most*Commonly mentioned cognitive difficulty~ts=the inability to

multitask effectively. All six participants said that listening and writing at the

same time is extremely difficult. They explained that whén they try to write

something down, theirattention shiftslaway from li

miss the next part of the audio. Participant 1 expressed this very clearly: “/

g, and as a result, they

cannot multitask between listening and writing. If I write, I miss the
information.” This statement shows that students must choose between writing
and listening. They cannot do both equally well, especially when the audio

moves quickly.
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Participant 2 also described a similar experience: “When I focus on writing,
[ lose the next part of the audio.” This means that note-taking interrupts their
listening comprehension. Students often feel torn between writing what they just
heard and staying focused on what comes next. Participant 6 added: “If is hard
to listen, understand, and write at the same time. I need more time to process.”
This demonstrates that multitasking is not only physically challenging but also
mentally overwhelming. Students need time to think about what they heard
before they can write it, but the audio does not pause for them.
2). Losing Focus Easily During Listening )

Another major cognitive difficulty is losing focus during the listening

activity. Academic listening passages are often long, and students must maintain

concentration for several minutes. Many participants said they struggle to keep
their attention throughout the audio, especially when they are trying to take notes
at the same time. Participant 2 explained: “I lose focus wh to write, and
then I cannot catch the next idea.” This shows that note-taking/not only divides
attention but can also break students’ concentration completely. Participant 5

also described this ‘djw.etimes I get

happens, I cannot continue writing.” Losing focus even for a short moment

nfused, and when that

causes students to miss important details, and by the time they regain focus, the
speaker has already moved on to another idea. This creates gaps in their notes
and reduces their overall comprehension.

d. Environmental and Instructional Difficulties
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Environmental and instructional difficulties refer to the external factors that
affect students' ability to listen effectively and take notes during academic
listening tasks. Unlike speaker-related or cognitive difficulties, which come from
the students themselves or the characteristics of the speaker or audio,
environmental and instructional difficulties come from the learning context,
classroom setting, audio equipment, and the teacher’s instructions. These factors
influence how well students can hear, understand, and record information. Based
on the interviews, two major difficulties were identified under this theme:

1). Unclear or Confusing Instructions from the Lect)rer
Several participants explained that they struggled when the lecturer did not

give clear explanations about what they were supposed to do during she listening

activity. Students said that they sometimes felt confused because they did not
know what information to focus on, what the purpose of the activity was, or what
part of the audio they needed to write down. When ex ions were not
delivered clearly, students felt uncertain about what informatigh was important
and whether it was worth writing down. Participant 1 admifted that he often did

not take notes when instructions weré unclear: “7o

unclear. Mostly not noted down.” Instead of writing, he preferred to ask

nest, no. Because it's

classmates afterward: “If it is needed, I will ask my female friends about the
instruction that our lecturer gave.” This suggests that unclear instruction reduces
students’ motivation to take notes and pushes them to rely on peers rather than

their own records.
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Participant 1 also explained that clarity depended heavily on how the
lecturer spoke and where students were seated: “Sometimes, the speaker speaks
too small... when sitting in the back, listening will not be clearer as in front.”
Participant 2 shared a similar concern regarding task instructions: “Sometimes,
when she gives a task, the instruction is not clear.” She also mentioned that
explanations during discussion were difficult to understand: “When discussing
the material, maybe also doesn't understandable.” This indicates that the
problem was not limited to assignments but also occurred during content
explanation. Because of this confusion, Particip)nt 2 explained that she
sometimes decided not to take notes at all: “A¢ first, [ wanted ‘to take notes. But,

I was confused about what to write. So, I decided not to take notes.’) She further

explained that this confusion often happened when the lecture moved too quickly
or shifted topics unexpectedly: “Sometimes, the lecture is too fast: So, we jump
[from the discussion to the story. So, we are confused about 1o write. " These
responses show that unclear instructions and inconsistent lecture delivery can
discourage students from taking notes. When students do siot understand what

the lecturer expects Wﬁom 1s impo

anything at all. This uncertainty increases cognitive load and leads to

t,) they hesitate to write

disengagement. Instead of supporting academic listening, unclear instruction
becomes a barrier that affects both comprehension and note-taking behavior.
2). Lack of Teacher Guidance on Note-Taking Techniques

Another major difficulty identified from the interviews was the lack of

teacher guidance on note-taking techniques. 3 out of 6 participants stated that
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they had never received formal instruction on how to take notes during academic
listening classes. As a result, students were forced to develop their own note-
taking methods without clear direction.

Participant 3 clearly stated that note-taking was never taught in listening
classes “No, I have never been taught... in listening class, I have never been
taught.” she explained that during listening tasks, she had to rely only on
listening and thinking about the answers, without any guidance on how to
organize or record information effectively. Participant 4 shared a similar
experience: “I was not formally taught how to take )otes, so I mostly developed
my own way of writing short notes.” This shows that students had to create
personal strategies without knowing whether their methods were jeffective or

appropriate for academic listening.

Participant 5 described how she learned note-taking from outside the

classroom: “Atfirst, I saw some examples on Google and a atched how my
friend took notes.”” She explained that after observing others, she modified those
techniques to suit her own style. This indicates that stdents depended on

informal learning gmrces\rath—eyhan structur

Participant 6 also emphasized self-developed note-taking habits: “Normally 1

lassroom instruction.

haven t taught how to take notes but I just do by my own way.”” He admitted that
his notes were not well written and were mainly used as a quick personal record,
not as structured academic notes.

Participant 2 openly expressed that teacher guidance could have helped her:

“I wasn t formally taught how to take notes... if I had been taught proper note-
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taking techniques, it would be much easier.” This statement highlights students’
awareness that proper instruction could reduce their difficulties during listening
tasks.

These findings show that the lack of explicit instruction on note-taking
strategies placed an extra burden on students. Without guidance, students had to
multitask between listening, understanding, and inventing their own note-taking
system at the same time. This increased cognitive load and made academic
listening more challenging. While students showed independence by developing
personal strategies, the absence of teacher support )mited the effectiveness of
their note-taking and may have contributed to confusion, stress, and disorganized

notes.

Although this point is directly related to note-taking skills, it is also a form
of instructional difficulty because it reflects the lack of teacher support.
Because of this;students enter the listening activity without car strategy. This
makes the experience more stressful, especially when the material is difficult.

While not all students explicitly complained about this{ several comments

suggested that a lack‘o.twming contrib

e. Emotional and Affective Difficulties

their difficulties.

Besides linguistic, cognitive, and environmental challenges, students also
experienced emotional and affective difficulties during academic listening tasks.
Emotional and affective factors refer to feelings, attitudes, and psychological
responses that influence how students perform during the activity. While

students did not always use the exact psychological terms, their statements
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during the interviews clearly reflected emotional struggles that affected their
listening comprehension and note-taking ability. Emotional difficulties usually
happen together with cognitive difficulties: when students feel anxious or
stressed, their focus decreases, their memory becomes weaker, and their ability
to multitask is reduced. These difficulties include:
1). Anxiety During Listening Tasks

Anxiety was one of the most commonly implied emotional difficulties.
Students reported feeling nervous during listening activities because they feared
missing information or failing the task. This anxiet})became stronger when the
listening passage was fast, complex, or unfamiliar. This problem reflected from

statement from Participant 4; “I often felt confused and a little oyerwhelmed

because the speakers talked fast and sometimes used accents that were difficult
for me to understand. I felt nervous because I was afraid of missing important
information.”This shows that anxiety was closely related
processing spoken input while taking notes.

Participant 4 further described the mental pressure cauSed by multitasking:

“Sometimes I feel a Q(J_Wuse I have to li

time.” She worried that focusing too much on writing would cause her to miss

en and write at the same

key information, which made her feel nervous and less confident. She also
reported feeling mentally exhausted after class: “Sometimes I felt tired mentally
after the class because it required so much focus.” The anxiety also affected

students’ confidence and classroom participation. Participant 4 stated:
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“When I miss some information, I feel less confident to answer questions or
share my ideas in class.”

She explained that fear of being wrong made her quieter during class
discussions, showing that listening anxiety had a negative impact beyond note-
taking.

Participant 6 shared a similar experience, especially during high-stakes
listening tasks: “Especially a little bit nervous, especially when I listen to
TOEFL... because that is really so fast. I worry to miss another word while |
work that word.” This reflects constant concern abm} losing information, which
increases stress during listening.

These findings indicate that note-taking during academic listgning is not

only a cognitive challenge but also an emotional one. The fedar of missing
information, fast speech, and unfamiliar accents creates anxiety that affects
students’ coneefitration, confidence, and participation. Thi iety increases
cognitive load, making it harder for students to listen, prgcess, and write

simultaneously. As a result, students may become mentally exhausted and less

active in class, which negatively dffect their ove

Note-Taking Strategies In Listening

1 learning experience.

Despite the many challenges they faced during academic listening, the
participants used several strategies to help them understand the material and take

more effective notes. These strategies include:

1). Using Abbreviations and Symbols
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One of the most common strategies students used to overcome
difficulties was writing abbreviations, short forms, and symbols. This strategy
helps them write faster and manage the pressure of listening and writing at the
same time, especially when the speaker talks quickly.

Participant 4 clearly explained that using short forms and symbols
helps her keep up with the lecture pace:
Yes, I often use short forms, arrows, and symbols because they help me write
faster. I also write in small letters and try not to worry too much about neat
handwriting. This helps me save time and not fall behind.
This statement shows that speed becomes the m)in priority during listening
tasks, and students are willing to sacrifice neatness in order to capture information.

Participant 5 shared a similar approach and described her notejtaking style

as visual and simplified. She stated.:

When [ take notes, I usually write in a simple and fast way. Ildon t use full
sentences because it takes too long, so [ use my own style with short forms,
symbols;=and colors. For example, I often use arrows ow cause and
effect, or to connect one idea to the next. I also use short forms like info for
information, ex for example, or imp for important.

These statements indicate that symbols are not only uséd to write faster, but

also to organize ideas Wships betwee

reported using abbreviations and symbols as part of her note-taking strategy:

oints. Participant 5 also

Yes, I use abbreviations like w for with, bc for because, or exs for example.
I also use arrows to show cause and effect, and stars to highlight something
important. If the speaker says pollution causes health problems, I will write
pollution, an arrow symbol, and then health probs.

This shows how abbreviations help reduce the cognitive load during

listening by allowing students to record meaning without writing complete

sentences.
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Participant 6 initially felt unsure about using symbols, but later realized that
he often relied on arrows to connect ideas: “Oh, I have a symbol actually. Like the
arrow. That means to continue the point before.” She explained that the arrow helps
her understand that one idea is related to the next, especially when the speaker
continues the same topic.

These findings show that using abbreviations and symbols is a common and
practical strategy among students. Even without formal instruction, participants
developed their own systems to cope with fast speech and heavy information load

during academic listening. )

2). Writing Only Keywords and Key Points

Several participants explained that instead of trying to write fall sentences,
they focus on keywords, numbers, names, and short phrases. Participant 4 explained

that writing full sentences is not practical during listening activities, §o she focuses
S

on essential information only:

1 usually write keywords, numbers, names, and short phrdses. I do not write
full sentences because it takes too much time. [ try tofarrange my notes in
a simple structure by using bullet points or small Headings. Sometimes |

leave some spa@@o that I can re information later.

This shows that keywords are used not only to write faster, but also to keep

the notes flexible for later review.

Participant 5 shared a similar strategy and emphasized focusing on main
ideas rather than complete information:

In my notes, I usually write the main ideas, important keywords, and any

examples that help me understand the topic. I dont write full sentences
because it takes too much time. If [ miss something, I focus on the next point
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instead of trying to catch everything at once. I also write simple keywords
so I dont waste too much time.

This suggests that choosing keywords helps reduce stress and prevents
students from falling further behind.

Participant 6 also stated that he prefers writing only important points in list
form:

Especially I just write the important points like 1, 2 or the list like that. If

someone explains what the atmosphere is, I just make a note: atmosphere is

this one, first list, and the second list is the importance of atmosphere.

This indicates that note-taking is selective and fjcused on core ideas rather

than detailed explanations.

Participant 2 described adjusting his note-taking style ciepending on the

difficulty level of the lecture: “Ifit’s difficult, [ write it word by ward. If it’s not

difficult, I write it point by point. First, I write down the points. Then, we look for

the meaning of the points.” This shows that key points act as a fgundation that
~

students can develop later after the listening task ends.

Participant 1 also mentioned writing down unfamiliar wofds as keywords to

be checked later: “The new vocabulary, we write it down. Then, after listening, we

find out the meaning of Wh'

on listening without stopping to process meaning immediately.

y helps students to stay focused

Participant 3 explained that his note-taking depends on the task format, but
still focuses on points and keywords: “I make points. Points. And sometimes, there's
a point that’s just a keyword. There's a point that's just a keyword, but theres an
explanation from that point.” These findings show that focusing on keywords and

key points is a common strategy among students to manage limited time and
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cognitive load during academic listening. Instead of trying to write everything,
participants selectively record essential information that can be expanded and
understood later.
3). Prioritizing Listening Before Writing

Another strategy used by the participants to deal with difficulties in note-
taking during academic listening is prioritizing listening before writing. This
strategy is usually applied when the speaker talks too fast or when the information
is considered very important. Instead of forcing themselves to write everything,
students choose to focus on understanding the messa%l first and write only after
they feel they understand the main idea.

Participant 4 stated that she often stops writing when the speaker talks too

fast or when the information is important. She focuses on listening to
the main message:

Yes, when-the speaker is explaining something very im, nt or when the
speaker talks too fast, I stop writing and focus only on listening to get the

main message. After I understand the main idea, I continue writing again if

possible.

This response indicates that prioritizing listening helps the participant
manage fast speech and prevents her from falling behind during the listening task.
Participant 5 also shared a similar strategy. She explained that continuing to write
during fast or important explanations can make her miss the main idea, so she

chooses to listen first:
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Yes, I do prioritize listening over writing at certain times. I usually stop
writing and focus only on listening when the speaker starts giving very
important explanations or when the pace becomes too fast. In those
moments, I know that trying to write everything will make me miss the main

message, so I choose to listen carefully first.

These findings show that prioritizing listening before writing is an important
strategy used by students to cope with fast speech and information overload during
academic listening. By focusing on understanding ﬁrs‘) students reduce confusion
and are better able to capture key points later, even if they miss ébme details during

the listening process.

4). Having Previous Knowledge About the Topic Before the Class

Anotherstrategy used by participants to overcome difficultt€s in note-taking

during academic listening is having previous knowledge about the topic before

attending the class. When students are already familiar with’the topic, they can

understand the lecture more easily and de¢ide what info

down. This preparation reduces confusion during listening because students do not

tion is important to write

start from zero when the lecturer begins explaining.
Participant 3 explained that his ability to take notes depends on the
preparation given before the class. When the lecturer provides a topic in advance,

he reads and highlights difficult points beforehand. This previous knowledge helps
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him follow the explanation better and write notes more effectively during the
lesson:

“For example, Mr. Mus gave us a topic. Like, next week we're going to

discuss this. So, sometimes he asked us to read. We read it... When we're in

class, he explains it to us... and [ write it down... If you don't want to write
it down, just let them understand it.”

This statement shows that the participant benefits from knowing the topic
before class. By preparing in advance, he can focus on understanding the
explanation and write down key points only when the i%ormation becomes clearer.

Overall, these findings highlight that having prior knowle\dge about the topic

before the listening class plays an important role in supporting st

taking. Preparation before class allows students to understand lecture$ more easily,
reduces overload, and helps them capture key information during academic

listening. Ny

5). Reviewing and Completing Notes After Class

Reviewing and leting noteg after class is

used by students to support their understanding of academic listening. The

other important strategy

findings show that students do not rely only on the notes they write during the
listening activity. Instead, they use the notes as a starting point to review, clarify,
and complete their understanding after class. Participant 4 explained that note-
taking helps her organize information and supports her memory. She sees notes

as a tool that helps her remember and study the material again after class:
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Personally, I see note-taking as a kind of support system for my memory,
because I know that I cannot rely only on my memory. When I take notes, 1
feel like the information becomes more organized in my mind, and it
becomes easier for me to study again after class.

She also emphasized that taking notes helps her stay focused during the
listening activity and makes reviewing easier later, especially for exams or
assignments:

1t also makes it easier for me to review the material later, especially before
exams or when I need to complete assignments. When I do not take notes, 1

feel like I lose concentration more easily and sometimes [ forget what the
lecturer said.

This shows that reviewing notes after class i) closely connected to how
students stay focused during listening and how they prepare for future learning

tasks.

Participant 5 also described how reviewing notes after cldss helps her
understand the lesson better. She explained that she often cannot fully understand
everything during the listening activity, but reviewing the notes later helps
clarify the material:

When I have to take notes while listening in English, lfeel it is a bit difficult
and challenging. But it doesn t mean I don 't like it. A¢tually, it motivates me.

I learn something n very day, whet s néw vocabulary, correct

spelling, or the material itself. Sometimes, I only manage to write the notes

without fully understanding everything in the moment. But because I have
the notes, I can review them after class and understand the topic more
clearly. So even though its hard, it really helps my learning process.
In addition, Participant 5 described specific actions she takes after the
listening activity to complete her notes and fill in missing information:

When I face those difficulties, I usually try to stay calm and not panic. If 1

miss something, I focus on the next point instead of trying to catch

everything at once. I also write simple keywords so I dont waste too much
time. After the listening activity, I check my notes again and compare them
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with my friends to make sure I didnt miss important information.
Sometimes, I also review the topic at home by searching simple explanations
or watching short videos related to the lesson. This helps me understand the
parts that were confusing during the listening task. If I miss something
important, I put a small mark, like a question mark, so I can check it later
with my friends or during the review.

This finding shows that reviewing and completing notes after class is not
only about rereading notes, but also about actively improving them. Students check
missing points, add explanations, compare notes with friends, and use additional
resources to understand the material better. This strategy helps students overcome

difficulties they experience during listening and makeS)their notes more useful for

future study.

5). Using Highlighting (Colors, Arrows, Structure)

Some participants used visual organization techniques to make their notes
clearer and easier to review. These include using color coding, arrows, or
structured formats. The findings show that some students us al organization
as a strategy to make note-taking easier and more effective during academic
listening. Visual organization includes the use of colors,

simple structures to Wd highlight i

strategy helps students write faster, stay organized, and understand their notes

ows, symbols, and

ortant information. This

more clearly when reviewing them later.

Participant 4 explained that she uses symbols, arrows, and short forms to
make her notes shorter and easier to understand. These visual elements help her
show relationships between ideas and reduce the time needed to write full words:

Yes, I often use short forms, arrows, and symbols because they help me write
faster. For example, I use arrow to show cause and effect, and sign that



47

looks like number eight for and, and I shorten words like info for
information or exp for example. I also sometimes use symbols like plus
symbol for advantages and like minus symbol for disadvantages. These
symbols make my notes shorter and easier to understand when I read them
again.

This shows that visual symbols are not only used to save time, but also to
organize information logically, such as showing cause and effect or comparing
advantages and disadvantages.

Participant 5 also strongly relied on visual organization, especially through
the use of colors. She explained that using different colored pens helps her
separate ideas and remember the material better: )

Yes, I have been taught how to take notes, but I also have my own way. I
usually use two or three pens with different colors, like red, blue, and black.
1 use red to underline or highlight important points, and sometimes I switch

it with blue. Maybe it looks a bit like a girly style, but it re@lly helps me
understand the material easily and remember things better.

She further explained that her note-taking style is visual and focused on
key ideas ratherthan full sentences:

In my notes, I usually write the main ideas, important keywords, and any
examples that help me understand the topic. I don't write full sentences
because it takes too much time. My way of taking notesfis more visual. I use
different colors to separate ideas, and I make small symbols or short arrows

to connect relat%)

Participant 5 also described in detail how she combines colors, symbols, and
short forms to organize her notes and make them easier to review:

When I take notes, I usually write in a simple and fast way. I don t use full
sentences because it takes too long, so I use my own style with short forms,
symbols, and colors. These techniques really useful to save time and
understand the ideas more easily when [ read my notes again.
For example, I often use arrows to show cause and effect, or to connect one
idea to the next. I also use short forms like info for information, ex for
example, or imp for important. Sometimes I make my own quick symbols,
like a star for a key point or a question mark if [ am not sure about something
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and need to check it later. I also write with different colors. Red is for very
important points or underlining, blue is for supporting details, and black is
for the main notes. This color system helps me find information quickly and
understand the structure of the lesson. These small techniques make note-
taking faster and more organized, especially when I am listening in English.

In addition, Participant 5 explained that this visual organization strategy
developed over time through observation and practice. She learned from others
and then adapted the methods to fit her own learning style:

I learned my note-taking strategies from different sources. At first, I saw
some examples on Google and also watched how my friend took notes. From
there, I tried to study their techniques and understand how they organized
information. After that, I started to modify the style and create my own
version that fits me better. So, even though Ijreceived some ideas from
others, most of my method came from practicing by myself and finding what
makes me comfortable. Little by little, I discovered which_colors, symbols,
and formats help me understand the material more clearly.

She also mentioned that preparing tools, such as colored pens,/supports this
strategy: “Another thing that helps is preparing my tools, such ds my colored
pens, because they make my notes clearer and more organized.” Overall, these
findings indicate that visual organization helps students manage the challenges

of academic listening by making their notes clearer, more strictured, and easier

to review after class.

,—\J

6). Developing Personal Note-Taking Methods

The findings indicate that students tend to develop their own personal note-
taking methods over time, rather than relying on formal instruction. Most
participants explained that their note-taking strategies were shaped through

experience, observation, and adaptation to their own learning needs. This shows
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that note-taking is a personal and flexible skill that students gradually build
based on what works best for them.

Participant 2 explained that her note-taking method was influenced by both
lecturers and friends. She mentioned that one of the strategies introduced by
lecturers was mind-mapping, which she later adapted based on her own
preference:

First, from my lecturers and friends. The lecturers that I told you about, they
asked me to do mind-mapping. From mind-mapping, I can develop it myself.
It depends on how I do it. Whether I write the words or the symbols. So, the
first one is from my friends and lecturers. The lecturers are more advanced.
The lecturers told you how to do it. Yes, mind—m}pping.

This statement shows that although the initial idea came l"from lecturers, the

participant did not follow the method strictly. Instead, she adjusted it by choosing

whether to use words or symbols, showing a process of personal adaptation.
Participant 3 shared a similar experience but emphasized that she did not fully
rely on established methods. She preferred to combine diff
create her own approach when existing methods did not feel suttable:

For me, I don't need those methods. I just look at the method. But sometimes,
when [ try something, it's not right. So, sometimes, I can combine the

methods. For %ne or two ds. And because you
combine them, you can u dt od. So, there are methods that I
make myself. There are also methods that I know. Maybe at first, I've used
this method. But I didn't know there was this method. I've talked to people
about it.

This reflects a trial-and-error process in which the participant experimented

with different strategies and combined them to better suit her understanding and

learning style. She also clarified that this development did not come from formal
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training: “Special training or preparation. No. It's already developed by
yourself.”

Participant 4 also stated clearly that she did not receive formal instruction
on note-taking. Instead, she developed her own method gradually through
experience:

I was not formally taught how to take notes, so I mostly developed my own
way of writing short notes. I learned through trial and error because in the
beginning I did not really know the best way to take notes. I tried different
ways, and sometimes I felt my notes were messy or not useful. Over time, |
changed my style several times until I found what was comfortable and
effective for me. I learned by observing what woxked and what did not work
for my own learning.

She further emphasized that this development was based on self-reflection
and adjustment during the learning process: “I developed it by myself. I tried
different ways of writing notes and slowly found what worked bést for me. I
observed my own learning process and adjusted my strategy Based on my
experience in class.”

—

Participant 5 also described a similar process of developing personal note-

taking methods. She explained that she initially learned from external sources, such

as friends and online examples, before modifying the strategies to suit herself:

I learned my nwes ifferent sources. At first, I saw

some examples on Google and also watched how my friend took notes. From
there, I tried to study their techniques and understand how they organized
information. After that, I started to modify the style and create my own
version that fits me better. So, even though I received some ideas from
others, most of my method came from practicing by myself and finding what
makes me comfortable.

Overall, these findings show that students actively construct their own note-
taking methods through experience rather than formal training. They observe

others, experiment with different techniques, combine methods, and adjust their
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strategies over time. This process helps them to find note-taking styles that feel
comfortable, effective, and suitable for their individual learning needs during
academic listening.
7). Requesting Clearer Instructions or Slower Pace from Teachers

Although not a strategy done directly during the task, some students
mentioned that getting clearer instructions or a slightly slower pace from the
lecturer helps them perform better. Participant 5 said: “I would appreciate if the
teacher could slow down a little or give clear instructions. It would really help
me catch up and organize my notes more eﬁ”ectiw)y. ” This reflects students’

awareness of what external support helps them overcome listening difficulties

Q. B. Discussion
This discussion directly addresses the findings of this study in telation to the
two research questions: (1) what difficulties students face in note-taking during

—

academic listening, and (2) what strategies they use to overcome those difficulties.

The interview data from six students in the English Education Department at UIN
Ar-Raniry Banda Aceh reveal that note-taking during academic listening is a

complex activity that M to

important points simultaneously. The findings show that students experience

rocess information, and write

several interconnected difficulties, but they also develop personal strategies to
manage these challenges in academic listening contexts.
Regarding the first research question, the findings indicate that students’ diftficulties

in note-taking during academic listening are influenced by multiple factors.
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Based on the data analysis, this study identified five categories of difficulties
faced by students in note-taking during academic listening. Each category also
contains more specific problems. These categories are external factors, internal
factors, difficulty processing academic content, instructional-related difficulties,
and affective factors during listening tasks.

The first specific problem of internal factors is the speed of speech. It was
identified as the most dominant difficulty. Students explained that when the speaker
talks too fast, they cannot listen, think, and write at the same time. This finding is
consistent with the study by Vandergrift (2007), whic} explains that fast speech
increases cognitive load and makes it difficult for EFL learners'to process spoken

input. Similarly, Gilakjani and Sabouri (2016) stated that fast speech often causes

students to miss important information during listening tasks. In this study, students
felt pressured because they had to choose between continuing to write or focusing
on listening, whtelr often resulted in incomplete notes.

Another external factor faced by the students is understanding different

accents. The participants stated that unfamiliar accents made ifdifficult for them to

recognize words and understand the meafing of the me

with Rost (2011) and Komilova (2023), who explained that accent variation can

. This finding is in line

significantly affect listening comprehension. Even when students were familiar
with the vocabulary, differences in pronunciation caused confusion and slowed
down their note-taking process.

This study highlights lack of familiarity or insufficient previous knowledge

of the topic as a major difficulty in note-taking during academic listening. Students
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explained that when they were not familiar with the lecture topic, they needed more
time to understand the content, which made it difficult to take notes eftectively. This
finding supports the top-down processing theory in listening, which suggests that
background knowledge plays an important role in comprehension (Rost, 2011). In
this study, unfamiliar topics caused students to feel “blank™ and unsure about what
information was important, leading to delays in writing and missed points.
Therefore, students experienced difficulty multitasking between listening and
writing. They explained that focusing on writing made them miss the next part of
the audio, while focusing on listening caused them to)fall behind in note-taking.
This finding is consistent with Tran and Nguyen (2020), who found that students

struggle to balance listening and writing without proper note-taking strategies.

Emotional factors, especially anxiety, also affected students’ note-taking
performance. Participants reported feeling nervous, overwhelmed, and afraid of
missing important“information. This finding supports Salam . (2024), who
explained that anxiety can reduce concentration and confidence ig' academic tasks.
In this study, anxiety caused students to lose focus and someti

during class discussiong,_\J

Another important difficulty identified is the lack of teacher guidance on note-

es become passive

taking techniques. Most participants stated that they had never been formally taught
how to take notes in listening classes. This finding supports Alda (2023), who
emphasized that note-taking is a skill that should be explicitly taught. Without
guidance, students relied on trial and error, which made the learning process more

difficult.
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Second, the strategies. Despite the challenges, students developed several
strategies to overcome note-taking difficulties during academic listening. These
strategies include focusing on keywords and key points, using abbreviations and
symbols, prioritizing listening before writing, reviewing notes after class, using
visual organization, and developing personal note-taking methods.

One common strategy used by students is writing only keywords and key
points instead of full sentences. This strategy helped students save time and reduce
cognitive pressure. This finding is consistent with Rahmani and Sadeghi (2011),
who found that selective note-taking improves compreﬂension and recall.

Students also used abbreviations and symbols such as arrows, stéi"rs_, and short forms

to write faster. This strategy aligns with Cojean and Grand (2024), whe stated that

symbols and abbreviations help students record information efficiently during
listening activities.

Another-strategy reported by the participants is having vious knowledge
before the class. Students explained that when they were familigr with the topic
before the listening activity, they found it easier to follow the lgCture and take notes.

Previous knowledge hWt the content

decide what information was important to write down. This preparation reduced

gnize key ideas, and

confusion during listening and allowed students to focus more on understanding
rather than struggling to catch every detail. This finding supports Rost (2011), who
stated that background knowledge plays an important role in listening
comprehension, especially in academic contexts. Similarly, Teng (2021) explained

that students with adequate preparation and topic familiarity can manage academic
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listening tasks more effectively because they are able to use top-down processing.
In this study, having previous knowledge helped students cope with fast speech and
dense information, making note-taking during academic listening more
manageable.

Reviewing and completing notes after class was also an important strategy.
Students checked their notes, compared them with friends, and searched for
additional explanations online. This finding is in line with Alda (2023), who
emphasized that reviewing notes strengthens understanding and memory.

Students also used visual highlighter such as )olors, arrows, and simple
structures to make their notes clearer. This visual strategy helped students organize
information and review it more easily. This supports Oyzon and Olmos 2009), who

stated that well-organized notes improve learning outcomes.

Finally, students developed personal note-taking methods based on
experience. Since“they were not formally taught, they created thetf own strategies
through trial and error. This finding is consistent with Mueller and Oppenheimer
(2014), who explained that note-taking methods are infl

learning preferences. ,_\J

Third, the overall contribution of the findings. Based on the analysis, there

ced by individual

is a clear connection between the difficulties students face and the strategies they
develop. When students encounter challenges such as fast speech or unfamiliar
vocabulary, they adapt by using keywords, symbols, and selective listening. This
process reflects students’ active role in managing their learning despite limited

guidance.
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The findings of this study also highlight the importance of teaching note-
taking strategies explicitly in academic listening classes. With proper instruction
and practice, students may reduce anxiety, improve comprehension, and take more
effective notes.

In conclusion, based on the research questions “What difficulties do
students face in note-taking during academic listening?” and “What strategies do
students use to overcome these difficulties?”, this study shows that EFL students
face various linguistic, cognitive, and emotional challenges. However, they also
develop practical strategies that help them cope wi‘} these difficulties. These
findings confirm that note-taking is a complex but essential‘“"skill in academic

listening and should receive more attention in EFL classrooms.

,—\J



CHAPTER V

CONCLUSIONS AND SUGGESTION

This chapter provided the conclusions and the suggestions upon completing
the research. The conclusions explained the summary of the research findings and
discussion. Moreover, the suggestions presented the benefits of this research and

recommendations on how the results can be utilized by relevant parties.

R. A. Conclusions

Note-taking is an essential academic skill that plays a crucial role in
supporting students’ comprehension during academic listening, particularly in
higher education contexts. In academic listening situations, students are required to
listen to spoken input, understand the content, and record important information at
the same time. This process involves complex cognitive demands, including
attention, information processing, and decision-making.

This study aimed to investigate students’ difficulties in note-taking during
academic listening and the strategies they use to cope with those difficulties. The
focus of the study emerged from the researcher’s observation that many students
experience challenges when taking notes while listening, especially during lecture-
based or audio-based listening activities, yet they receive limited guidance on
effective note-taking practices.

Based on the analysis of data collected through semi-structured interviews,
this study identified several key factors influencing students’ note-taking

experiences. These factors include the specific difficulties students face during

57
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academic listening, the strategies they apply to manage those difficulties, and the
role of familiarity and preparation in supporting comprehension. These factors are
closely related and shape students’ overall listening and learning experiences.

The findings reveal that students experience various difficulties in note-
taking during academic listening. The most prominent difficulties include speed of
speech, unfamiliar accents, lack of familiarity with the topic or insufficient previous
knowledge, cognitive overload when listening and writing simultaneously, and
emotional factors such as anxiety. Among these, speed of speech and lack of
familiarity with the topic were found to signiﬁcantl;) affect students’ ability to
process information and decide what to write.

To cope with these challenges, students developed several stragegies based

on their own experiences. These strategies include planning before the class by
reading or familiarizing themselves with the topic, focusing on key ideas rather than
writing everythmg, using abbreviations and symbols, organizing”notes visually,
prioritizing listening before writing when necessary, and reviewing notes after the
class. The findings also show that strategies are personal and cahnot be generalized,
as each student chooszatch their |
familiarity with the content.

In conclusion, students’ difficulties in note-taking during academic listening
are influenced by cognitive demands, listening conditions, and background
knowledge. However, students demonstrate adaptive learning behavior by

developing practical strategies to manage these challenges. Familiarity with the

topic and planning before listening play an important role in reducing difficulty and
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supporting effective note-taking. These findings highlight the importance of
guiding students to develop awareness of suitable note-taking strategies and to
prepare before academic listening activities to enhance comprehension and learning

outcomes.

S. B. Suggestions

Based on the findings of this research, it can be concluded that students
experience significant difficulties in note-taking during academic listening but are
able to develop strategies to overcome them. Theref()e, several suggestions are
provided to help utilize the results of this research effectively. "fh_e suggestions are
addressed to English students, English lecturers, educational institutions, and
further researchers, as follows:
1. English Students

This research is expected to raise students’ awareness importance of

effective note-taking strategies in academic listening. Students are encouraged to

actively practice note-taking techniques such as focusing gn keywords, using

abbreviations and Symwwmes visuall

class.

reviewing notes after

Students should also understand that missing some information during
listening is normal and should not lead to anxiety. Instead, they are encouraged to
prioritize comprehension and gradually improve their note-taking skills through

consistent practice and reflection on their learning experience.
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2. English Lecturers

The findings of this research provide valuable insights for English lecturers,
particularly those teaching listening courses. Lecturers are encouraged to provide
explicit instruction on note-taking strategies and guide students in applying
appropriate techniques during listening activities.

Lecturers may also consider adjusting the pace of speech, giving clearer
instructions, and allowing short pauses during listening tasks to help students
process information more effectively. By doing so, lecturers can reduce students’
anxiety and support their academic listening developm;]t.

3. Educational Institutions and Stakeholders

The development of students’ academic listening and note-

requires support from educational institutions. Therefore, institutions are
encouraged to provide training, workshops, or curriculum support related to
academic listening and note-taking skills.

Such efforts can be considered a long-term investment in improving
students’ academic performance and readiness for higher-level academic tasks,

particularly in English-anironments

4. Further Researchers

This research has a limited scope and focuses only on students’ difficulties
and strategies in note-taking during academic listening using interview data. Future
researchers are suggested to expand the scope of the study by involving a larger
number of participants or using additional data collection methods, such as

classroom observation or analysis of students’ written notes.
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Further research may also explore the relationship between note-taking
strategies and listening comprehension outcomes, or investigate the effectiveness

of explicit note-taking instruction in academic listening classes.

"\J ,
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Appendix D: Interview Protocol

INTERVIEW PROTOCOL

Research Title : Students’ Difficulties In Note-Taking During
Academic Listening

Time of Interview

Date

Place

Interviewer : Ikeya Deswina

Interviewee

Position of Interviewee : Student of English Language Education

Department (5" Semester)

This research is about EFL students’ experiences and challenges in taking notes
during academic listening. The purpose of this study is to explore the difficulties
students face when taking notes in listening classes and to identify jthe strategies
they use to overcome these difficulties. Data will be collected through a semi-
structured interview, and the conversation will be audio-recorded with the
participant’s consent. All data will be kept confidential and used only for research
purposes to protect the participants’ privacy. During the intgtview, the participant
will be asked several ions related to their exper in academic listening

and note-taking. The interview will take approximately 30—45 minutes.

List of Question

1. Have you ever taken a listening class like Advanced Language Skills? What
was it like?

2. Have you ever heard about note-taking? What do you know about it?



10.

11

12.

13.

14.

15.
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Have you ever been taught how to take notes, or do you have your own way?
Do you usually take notes during lectures or listening tasks? Why or why not?
What do you usually write in your notes? Can you describe your way of
taking notes?

How do you feel when you have to take notes while listening in English?

Is it sometimes hard for you to take notes during listening? Can you tell me
why? accent

What parts do you think are hard when taking notes in English? accent

Do you ever feel lost or behind when the speaker t)ks too fast? What do you
do then?

When you face those difficulties, what do you usually do to handle them?

. When you take notes, how do you usually write them? Do you use any special

techniques? like symbols, short forms, or your own style? Can you explain

how you use-them and give some examples?

Do you prioritize listening over writing at certain times? Wheh do you decide
to stop writing and just listen?
Did you learn noteWrom someon velop them by
yourself? How did you find the method that works for you?

What practice or preparation helps you take better notes in listening classes?
When note-taking becomes difficult for you, what steps or techniques do you

use to handle the problem?
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