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ABSTRACT

The implementation of curriculum in Indonesia nowadays slightly confuses the
teachers. In as much as, there are two curricula that are applied in Indonesia;
KTSP and 2013 curriculum. As a result, the textbooks that are used in teaching
learning process are also two textbooks. The schools that apply 2013 curriculum
use textbook When English Rings the Bell for teaching learning process. Based on
researcher’s observation and initial interview when teaching practice in SMPN 2
Banda Aceh, she found that the teachers face a lot of challenges in using this
textbook as it is the new book that they have just used. As aresult, the researcher
wrote the thesis entitled Teachers’ Perspective on the Textbook “When English
Rings the Bell”. This research was intended to find out teachers’ perspective on
the textbook When English Rings the Bell and teachers’ demand on the textbook
based on students’ need. The subjects of this research are two English teachers of
SMPN 2 Banda Aceh who were teaching in the first grade. To obtain the data, the
researcher used observation and interview technique. The data were analyzed
descriptively. In general based on data gathered, the teachers at SMPN 2 Banda
Aceh have similar perspective toward the textbook. According to them, When
English Rings the Bell is a good textbook for teachers and students. There are
some best parts of this textbook; interesting, accessible, based on students’
cultural background, and based on the aim of the curriculum. Besides the
strengths, the book also has the weaknesses; it doesn’t cover listening and reading
skill and it has few materials and explanation. Therefore, teachers at SMPN 2
Banda Aceh suggested that the material provided in the textbook must be more
complete. Hence the students can use it easily to study independently.
Furthermore, Materials for reading and listening must be added so that the
students can get al four skillsin balance.

Vii



CHAPTER 1
INTRODUCTION

A. Background of Study

Curriculum is one of the important tools in education. It is considered as a
tool to achieve educational goals. Curriculum is also a guidance that gives
direction and purpose of education and the content to be learned. In addition, it is
not only beneficial for teachers and students but also beneficia for parents. It can
be the reference for them in guiding their children while they are learning at
home.

Furthermore, curriculum and instruction are two things that cannot be
separated athough they have different position. Saylor (in Sanjaya, 2008)
illustrated that “curriculum and instruction are like Romeo and Juliet who really
need each other. Without a curriculum or plan, there can be no effective
instruction; and without instruction, the curriculum has little meaning” (p. 10).
Thus, curriculum and instruction cannot stand alone. They must be executed side
by side to produce an effective instruction.

There are many curriculum definitions that are made by the experts. The
term curriculum is firstly used in sport. It comes from the words curir and curere,
taken from the Greek, which means the distance that should be gone through by a
runner. People also defined it as a race from start to finish. Then, the term of
curriculum is used in the education along with the development of education. In
education, curriculum is defined as “all the planned learning opportunities offered

to learner by the educationa institution and the experiences learners encounter



when the curriculum is implemented” (Sanjaya, 2008, p. 9). Hence, the
curriculum in education includes both learning plans and experiences that are
given by educational institution for learners.

Nowadays, the implementation of curriculum in Indonesia dlightly
confuses the teachers. In as much as, there are two curricula that are applied in
Indonesia; KTSP and 2013 curriculum. As a result of this phenomenon, the
curriculum components that are prevailed will also be different. There are four
components of curriculum; the aim, material, learning process and learning
strategies, and evaluation (Y ulaglawati, 2007). In this study, the researcher only
focused on the teaching material especially textbook.

The implementation of dua curriculum in Indonesia affects the use of
textbook in teaching learning process. Due to this circumstance, the textbooks that
are used are also two textbooks. The schools that are applying KTSP curriculum
use English on the Sy in teaching learning process, while the schools that apply
2013 curriculum use When English Rings the Bell.

The teachers who use English on the Sky textbook do not find any
challenges in using the textbook since they have used it for amost ten years. In
addition, it provides many explanations about the material. However, the teachers
who use the newest book, When English Rings the Bell, face alot of challenges as
it is the new book that they have just used and it is assumed that this textbook is
different from the book that they used before. This book, based on curriculum
applied, required teachers to apply discovery learning which is not familiar for

them. Thus, it isreally hard for them to get appropriate concept to design learning



activities that use discovery learning. Another challenge faced by teachers is the
book fully rely the process of language imitation on the teachers because it does
not provide audio material such as cassette.

Furthermore, based on the researcher’s observation when teaching practice
in SMPN 2 Banda Aceh and initia interview to the English teachers, she found
that English textbook entitled When English Rings the Bell has some problems. As
stated before, one of the problems is the book does not provide audio material for
imitation process. Whereas, it is commonly known that the imitation is a main
process in acquiring language. Another problem is some activities in the textbook
are inappropriate for the level of most the first grade students in the school (based
on researcher’s initial observation when she was doing teaching practice there).
One of the activities is activity 15 in chapter 4 which asks students to write the
letter for their mother. Then, the activity 13 in chapter 5 that asks students to
write their opinion about the picture. The next difficult activities are activity 10
and activity 13 in chapter 6. All of the activities that the researcher mentioned ask
the students to write or create some sentences even paragraph. While for some
students, they fedl that it isreally difficult to create even one sentence.

As aresult, the researcher wrote athesis entitled Teachers’ Perspective on
the Textbook “When English Rings the Bell””. The research was done in SMPN 2

Banda Aceh.



B. Resear ch Question
Based on the background study, the researcher conducted the research
concerning teachers’ perspective on the textbook “When English Rings the Bell”.
The research questions in this study are:
1. What are teachers’ perspectives on the textbook “When English Rings the
Bell?

2. What do teachers demand from the textbook deal with the students’ need?

C. Aim of Study
According to the research questions, the main purposes of this research are
asfollows:
1. To investigate teacher’s perspective on the textbook “When English Rings
the Bell”.

2. To know teachers’ demand on the textbook deal with the students’ need.

D. Terminology

Some terminol ogies that need to be explained are:

1. Perspective

According to oxford dictionary, perspective is the ability to consider things
in relation to one another accurately and fairly. Perspective can aso be defined as
a particular way of viewing things that depends on one’s experience and

personality. The perspective in this research is the way teachers view textbook



When English Rings the Bell related to some criteria such as aims and approaches,
design and organization, skills, topic, methodology, and practical consideration.

2. Textbook

According to Johnsen (1993, as cited in Heyneman, 2006), a textbook is “a
book whose purpose is for instructional use” (p. 36). Textbook in this paper is
EFL textbook that is prepared by National Ministry of Education for the first
grade of Junior High School entitled When English Rings the Bell. Thisis a new

textbook for 2013 curriculum implementation.

E. Resear ch Method

This research was conducted in SMPN 2 Banda Aceh. In this study, the
researcher used qualitative approach. According to Yin (2011), “qualitative
research involves studying the meaning of people’s lives, under real-world
conditions” (p. 8). Qualitative research tries to capture people’s perspective in
specific social settings. Yin (2011) also added that in qualitative research, the
researchers do not begin the research with the hypothesis. They collect as many
data from the research setting as possible then they set about the process of

looking for pattern.

F. Data Collection Procedure
1. Interview
The research that was done by the researcher was survey research. In this

research, the researcher used interview technique to collect the information from



the respondents. The interview technique that was chosen was semi-structured
interview. According to Parker (2011), semi-structured interview is “the interview
in which the researcher has a general plan for the topic that she wants to discuss,
but there is no afixed order of questions to be asked” (p. 43). The questions could
be expanded from the respondents’ answer. The topic of the interview for this
research was about teacher’s perspective on the textbook When English Rings the
Bell. In addition, the researcher also intended to get their suggestionsin improving
the textbook from this interview.

2. Observation

In this research, the researcher also used observation technique to gather
the data. It was needed to strengthen the data. The observation was used to get the
data about how and what the teachers did with the textbook in the classroom and
other information related to the textbook or other media that supported it.
According to Walliman (2001), “observation is a method of recording conditions,
events and activities through the non-inquisitorial involvement of the researcher”
(p. 241). Observation can also be used for recording the nature or conditions of

objects.

G. Resear ch Subject

The subject of this research is two English teachers of SMPN 2 Banda
Aceh who are teaching in the first grade of Junior high school. The researcher
only focused on English teachers of the first grade of junior high school because

the researcher intended to evaluate textbook When English Rings the Bell whichis



applied for the first grade of junior high school. To get additiona information
about the textbook, school, and teachers, the researcher also took the principal to

be interviewed.
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CHAPTERIII
LITERATURE REVIEW
A. Definition and component of Curriculum

The term curriculum is firstly used in sport at the time of ancient Greece.
It comes from the word curir and curere which means the distance that should be
gone through by a runner. Many people aso defined it as a race from start to
finish. Then, the term curriculum is used in education. Education experts have
different interpretations about curriculum.

Murray Print (1993, as cited in Sanjaya, 2013) defined curriculum as all
the planned learning opportunities offered to learner by the educational institution
and the experiences learners encounter when the curriculum is implemented. He
also added that curriculum encompasses:

1. Planned learning experiences;

2. Offered within an educational institution/program;

3. Represented as a document; and

4. Includes experiences resulting from implementing that document.

Another curriculum definition is from Taba. Taba (1975, as cited in
Sanjaya, 2013) stated that “A curriculum is a plan for learning; therefore, what is
known about the learning process and the development of the individual has
bearing on the shaping of a curriculum” (p. 8). While tanner (1975, as cited in
Sanjaya, 2013) defined curriculum as “the planned and guided learning
experiences and intended learning outcomes, formulated through the systematic

reconstruction of knowledge and experiences under auspices of the school, for the



learner’s continuous and willful growth in personal social competence” (p. 8).
Although some experts above have different interpretations about curriculum,
there is aso a similarity between them. The similarity is curriculum corresponds
closely to the effort in developing learners based on learning objectives that they
want to achieve.

Curriculum consists of five components which interrelated between one
and others. Those components become the main foundation in developing
learning system. The components are: the aim, material, method, organization and
evauation (Hamalik, 2008). In this research, the researcher only focused on the
second component of curriculum; material, especially textbook.

In Indonesia, material or textbook that is used must be appropriate with the
curriculum applied. Nowadays, some schools in Indonesia apply 2013 curriculum
based on the instruction of Ministry of Education. For this curriculum, Ministry of
education distributed the textbook When English Rings the Bell to every school

that applies the curriculum.

B. Definition of Textbook

Teaching learning process needs some elements to support it to be
successful. One of the essential elements in teaching learning process is textbook.
Almost all teachers and students in Indonesia use textbook in the classroom to
support learning. Hence, millions of copies are sold every year. There are many

definitions of the textbook that have been made by some experts.
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Textbook is defined as “a published book that is especially designed to
help learnersin learning the course” (Maleki, Mollaee, & Khosravi, 2014, p. 995).
In English language learning, textbook can refer to a book that is created to help
language learners to improve their linguistic and communicative abilities. Tiwari
(2008) stated that textbook contains selective and systematic knowledge. It is said
to be “the teacher in print”. Textbook is different from a common book as it
combines teaching-learning techniques and motivationsin it.

While Bacon (as cited in Tiwari, 2008) gave the definition for textbook
“as a book designed for classroom use, carefully prepared by expertsin the field
and equipped with the usual teaching devices” (p. 200). Textbook is also defined
as a book for students use when they are taught and must be used as major
instruction materials of subjects taught at all elementary, secondary, and high
schools, which are systematically organized subject to a course of study. It isalso
considered as the most important materials in classroom instruction and it should
be used as the primary source for classroom instruction (Yamada, 2015).
According to Richards and Rodgers (2014), textbook contains tightly organized
lessons planned around different grammatical structures. They also stated that the
textbook should be used “only as a guide to the learning process” and the teacher
is expected to be the master of his textbook.

From the definitions above, it can be concluded that textbook contains not
only knowledge but also techniques and motivation for students. It is especially
designed by the experts to help teachers and students in teaching learning process.

Yet, teachers can’t fully depend on it because it is only the guidance for teachers
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in teaching. Teachers can freely modify the material in the textbook to adjust to
their students.

Textbook can be divided into two kinds, commercial textbook and
ingtitutional textbook. Commercia textbook is a textbook that is published by
some book publishers and it is sold in the book store. While institutional textbook
is a textbook that is published by Ministry of Education and distributed to the
schools fredly. The students do not need to buy it. They can get it in their school
library. In this research, the researcher did the research on the institutional
textbook; When English Rings the Bell. Ministry of education distributed it to

every school in Indonesiathat applies 2013 curriculum.

C. Role of Textbook in English Language Teaching

Textbook plays an important role in English language teaching since it
provides the guidance for the teachers in teaching and designing activities.
Textbook is not only useful for teachers but aso very useful for the students
(Wen-Cheng, Chie-Hung & Chung-Chieh, 2011). It helps learners to learn faster
because they can use it both inside and outside the classroom. They can refer to it
when they do exercises in the classroom. They also can refer to it when they have
homework or prepare for examination.

In addition, textbook also supports less experienced teachers to gain in
confidence (Maleki et al., 2014). They can follow the activity provided by the
textbook and apply them in the classroom. In line with Maleki’s opinion,

Cunningsworth (1995, as cited in Richard, 2001) summarizes the role of the
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textbook as. a resource for presenting the materials, a source of activities for
learner practice and communicative interaction, a reference for learners on
grammar, vocabulary, pronunciation, etc, a source of ideas for classroom
activities, a syllabus which consist of learning objectives that have already been
determined, and a support for less experienced teacher.

While Garton and Graves (2014) stated that English language textbook is a
source of activities for teaching English. It provides information about English
and examples of how English is used. They also contain real world information
such as information about countries, cultures, people, lifestyles, beliefs, and
values. Thus, students can learn many things from the textbook, not only
academic knowledge but also other information about real world.

Furthermore, Richard (2001) stated that using textbook has severa
advantages. Those advantages are:

1. Textbook provides structure and syllabus for a program. Without a
textbook, teaching learning process may have no central core and the
teachers and students may not receive a syllabus that has been
systematically planed and developed.

2. Textbook helps standardize instruction. The use of a textbook in teaching
learning process can ensure that the students in different classes receive
similar content. Thus, they can be tested in the same way.

3. Textbook maintains quality. If the teachers and students use a well-

developed textbook in the classroom, students will get the materia that
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have been tried and tested. So, the materials are based on the learning
principle and appropriate for them.
4. Textbook provides a variety of learning resource. Textbook often provides
avariety of resource for learning. It is often accompanied by workbooks,
CDs and cassettes, videos, CD-ROMs, and learning guides.
5. Textbook is efficient because it saves teacher’s time. Hence, the teacher
can devote their time to teaching rather than materials production.
6. Textbook can provide effective language models and input. It can provide
support for teachers whose first language is not English and who may not
be able to produce accurate language input on their own.
7. Textbook can train teacher. For a less-experienced teacher, textbook
together with teacher’s guidebook can be a tool of initial teacher training.
8. Textbook is visualy appealing. Textbook usualy has high standards of
design and production and hence is attracting learners and teachers.
Despite the impact of new technologies in this era, textbook still plays an
important role in language teaching and provide a resource for both teachers and
students. It helps learners to meet their language learning objectives. Thus, the
role of the textbooks in language classroom is undeniable. Both teachers and
learners need framework about what to do and textbook provides it.

Although textbook is very useful in teaching learning process, Ghorbani
(2011) argued that “it is not enough only to use it cover to cover, for meeting

students’ needs” (p. 511). Instructors or teachers need to adjust it with the
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students’ need and students’ capacity. They sometime need to modify it to adapt

with the students’ level. Therefore, textbook evaluation is really needed.

D. Textbook Design

1. The Criteriaof a Good Textbook

Jeremy Harmer (1998) stated that “there are some teachers who have a
very poor opinion about the textbook™ (p. 116). They said that it is boring for both
teacher and students. This opinion is emerged just because they strictly follow
what the book says without using it creatively. If the teachers can use it creatively,
it will be very interesting for both of them.

Despite of teachers’ opinion about the textbook, it should be pointed out
that students often feel more positive about the textbook. For them, the textbook is
very useful. It alows them to look forward and back, giving them a chance to
prepare for what coming and review what they have done. In addition, there are
many other roles of the textbook for teaching learning process as what are stated
before. Because the textbook is one of the crucial elements in teaching learning
process, the teachers should choose the better one.

Cunningsworth (1995) stated that a good textbook should meet four
criteriaasfollows:

a.  Textbook should correspond to learners’ needs. They should match the
aims and objectives of the language learning program. Therefore, the
content of the material should correspond to what students need to learn, in

terms of language items, skills and communicative strategies.
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b. A good textbook is a textbook that can help to equip students to use
language effectively for their own purposes. The textbook can achieve this
aim by incorporating authentic materials, creating realistic situations, and
encouraging learners to participate in activities which help them to develop
their communicative skills and strategies. The textbook should also attract
students” motivation to become more independent in their learning and in
their use of English. Therefore, they can learn faster and able to use the
language in real situations outside the classroom.

c. A good textbook is a textbook that helps students to learn in a number of
ways. The learning style that is adopted by textbook is not only one style
but it embodies certain learning styles and strategies. Thus, it alows
students to use learning styles which suit them.

d. Textbook should have a clear role as a support for learning. Like teachers,
it is mediation between the target language and the learner. It facilitates
students’ learning not only in the classroom but also outside the classroom.
It also provides exercises and activities and also explanations or examples
to helps students to understand how the language works.

Those four criteria above are only few criteria of good textbook. Other
experts al'so gave their opinion about the good textbook. One of them is Richard.
Richards (1990) suggests that effective instructional materials in language

teaching have the following characteristics:
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a. They are based on theoretically sound learning principles.
A good textbook should be appropriate with the learning basis. It should
correspond to the aim of teaching program

b. They arouse and maintain the learners’ interest and attention.
A good textbook is interesting and can attract students. It makes them
enthusiast in using it.

c. They are appropriate to the learners’ needs and background.
A good textbook is a book that meets learners’ need. It consists of all
objectives that students have to achieve.

d. They provide examples of how language is used.
A good textbook is atextbook that provides not only material but also the
examples of how to use language effectively because language is about
communication and need to be practiced.

e. They provide meaningful activities for learners.

f. They provide opportunities for communicative and authentic language use.
Furthermore, Tomlinson (1998, as cited in Richards, 2001) also suggests

some criteria of good language teaching materials. Those criteria are:

a. Materias should help learners to develop confidence.

b. Materials should provide the learners with opportunities to use the target
language to achieve communicative purposes.

c. Materias should take into account that the learners have different learning

styles.
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d. Materials should take into account that the learners differ in affective

attitudes.

e. Materias should provide opportunities for outcome feedback.

The last expert that brought up the criteria of good textbook is Wen-
Cheng. According to Wen-Cheng at al (2011), good instructional materials
especially textbooks should meet nine criteria as follow:

a. They are up to date.

b. They contain relevant content.

c. They takeinto account the linguistic and cultural diversity of the students.

d. The layout and formatting is appropriate for the students.

e. Visuasand graphics are clear.

f. The materials address avariety of learning styles.

g. The material contains exercises in which learners share previous

experience with prior knowledge of the content.

All of those criteriathat are given by the experts are really useful for teachers
to choose a good textbook to be used in the classroom. If the teachers use the
textbook that is instructed by Ministry of Education, they can also refer to those
criteria to decide whether they can adopt the book or they have to modify it and

use other additional textbooks or materials to support teaching learning process.

E. Criteriafor Textbook Evaluation
Because textbooks have many important roles in English language

teaching, textbooks need to be continuously evaluated based on updated criteria.
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There are many factors to be taken into account when evaluating material to be
used for EFL students.

Ghorbani (2011) evaluated the first grade English textbook used in Iran’s
senior high school. He used written checklist to collect data. His checklist focused
on assessing all aspects; from content to physical characteristics. He assessed the
skills, exercises and activities, supplementary materials, etc. However, the
checklist that he designed was only available for the local situation. Thus, it can’t
be applied in other situations outside Iran. The result of this research is the
textbook is perfect in physical qualities like paper quality, binding, printing, etc.
But a good attempt has not been made to present four language skills in a well
balanced manner. There are no audio CDs and student guides as reference
materials. In addition, teacher’s guide is not available.

The similar research method was done by Maleki et al. (2014) who
evaluated Iranian Pre-university ELT textbook. They distributed questionnaire
which consists of checklist about the textbook to 335 students and four teachers
that were selected purposively from 45 schools in Zanjan city. The checklist
focused on assessing content, vocabulary and grammar, exercises and activities,
attractiveness of the text and physical make up. Unlike the Ghorbani’s research
which focused on evaluating all aspects evenly, this study is more focused on the
content. Only few questions assessed physical characteristics. In as much as, the
content of the textbook is the most important elements for students because it

contains the knowledge that they will learn.
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There are many checklists that are developed by researchers presently.
Because of these cases, Mukundan and Nimehchisalem (2012) did the research to
know a group of English as a Second Language experts’ view on those checklists.
The instrument that they used was a revised version of the tentative checklist for
the textbook evaluation (Mukundan, Hajimohammadi, & Nimehchisalem, 2011).
The checklist was converted into a 5-scale likert style questionnaire. This
questionnaire presented the checklist to the respondent and asked them to read and
rate the importance of each item from O (for unimportant) to 4 (very important).
All items were about the criteria of the textbook such as methodology, suitability
to learners, physical and utilitarian attributes, etc. The results showed that the
respondents viewed all the items as equally important. However, they rated
vocabulary as the most important criteria and physical and utilitarian attributes as
the least important criteria. The result is in line with the researcher’s statement
above that the content of the textbook is more important than the physica
characteristics.

Cakit (2006) did the research to evaluate The EFL Textbook “New Bridge
to Success 3” that was prepared by Iranian National Ministry of Education for the
ninth grade students of high school. He used qualitative and quantitative approach
to collect data. He used questionnaire to gain data from students and interview to
gain data from teachers. Both questionnaire and interview consisted the questions
that would assess ten criteria of the textbook, they are: selection and organization
of content, level, physica appearances, content, exercises and activities,

vocabulary and grammar, clarity of instructions, supporting sources, etc. This
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questionnaire and interview was developed from CATALYST test that was
suggested by Grant in 1987. The eight letters in the word CATALY ST refers to
eight criteria that can help teachers in deciding whether the textbook is
appropriate for classroom use. The criteria are communicative, aims, teachable,
available adds-ons, level, your impression, students’ interest, tried and tested.

From the research, Cakit found that both teachers and students felt
negative about the most of the characteristics of the textbook. It was found that
the reading passages needed to be simplified in terms of both vocabulary
difficulties and structures. Mgjority of the students and all the teachers mentioned
that the level of the textbook was not appropriate for the particular age group. On
the other hand, one of the strengths of the textbook was the artwork of the book is
up-to date and helpful for the students to understand the lesson

As mentioned above, criteria of the textbook are the crucial point in
evaluating textbook. They may differ between one researcher and the others
depending on the particular needs. In terms of the criteria suggested by different
researcher above, the focus can be considered mainly on effectiveness of the
material to the aims, content of the textbook, exercises and activities, and physical
appearances.

In this research, the researcher did not use checklist form that was used by
many other previous researchers. The researcher interviewed the teachers to get
the information about the textbook When English Ring the Bell. However, in

creating interview questions, the researcher also referred to the checklist guide for
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evaluation and selection of the course book that was created by Cunningworth.

The researcher modified it into interview questions.
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CHAPTER 111
RESEARCH METHOD
A. Research Location

SMPN 2 Banda Aceh is one of junior high schools in Banda Aceh that was
firstly established on August 1% 1960. It is located on the 6.487 m? land area.
Since it was established, this school has been a state school but there were still
few students at the time. Then, the number of students increased along with the
growth of populations.

SMPN 2 Banda Aceh is located on Jn. Ayah Gani |, Bandar Baru, Kuta
Alam, Banda Aceh. It is very strategic because it is located 4 kilometers from the
central city of Banda Aceh. It is also located on the roadside and easily reached
out by the loca communities. In addition, it is near to some significant public
places, such as the hospital and the mosque. However, the learning environment
is not suitable for the location of education since the noise of the vehicles that
pass the school every time disturb teaching learning process. Hence, it becomes
less quite and pleasant.

This school is one of favorite schools in Banda Aceh. It is very clean and has
abig field that is surrounded by the shady trees. Another superiority of this school
is its garden. In front of each class, there is a garden with many kinds of plants.
Therefore, this school is caled as a green school. Because of its greenness and
cleanness, it has ever won an environment competition.

This school also has complete facilities. Some facilities that can support

English learning process are comfortable classroom and library that provides
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English textbook for students. Yet, there is no language laboratory that teachers
and students can use to learn English. This school also has enough English
teachers. There are six English teachers there, but only two teachers who teach in

thefirst grade.

B. Research Design

This research was conducted qualitatively by using two techniques of data
collection; interview and observation. Qualitative research is defined as “an
approach to research that uses methodologies designed to provide a rich,
contextualized picture of an educational or socia phenomenon” (Mertens &
McLaughlin, 2004, p. 96). While Syamsuddin & Damaianti (2006), defined
qualitative research as “an investigation approach because the researcher usually
collects data by directly interacting with the respondents” (p. 73). Furthermore,
Patton (as cited in Mertens & McLaughlin, 2004) suggested using qualitative
methods under the following conditions: “The program emphasizes individualized
outcomes, in-depth information is needed about certain clients or program, and no
standardized instrument is available that can validly and reliably measure program

outcomes” (p. 96).

C. Research Subject

In this study, the researcher only focused on the first grade English teachers

because the researcher intended to evaluate textbook for the first grade of junior
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high school. Thus, the subject of this research was English teachers of SMPN 2

Banda Aceh.

D. Technique of Data Collection

In collecting data, the researcher used interview and observation technique.
The purpose of collecting data is to gain information related to the research
guestions posed in chapter one. The techniques used in this research will be
described in detail asfollow:

1. Interview

According to Nazir (2005), interview is “the process of obtaining
information for research purposes through questioning and answering between the
interviewer and the interviewee by using atool called interview guide”. In another
word, interview is a process of interaction between the interviewer and the
respondents.

Walliman (2001) classified interview into three types: structured interview,
semi-structured interview and unstructured interview. In the structured interview,
the researcher will use aformal questionnaire that lists every question to be asked
(Yin, 2011). The researcher will strictly follow the listed question when he/ sheis
interviewing the respondents. In a semi-structured interview, the interviewer has a
general idea of where he or she wants the interview to go, and what should come
out of it, but does not enter the interview with a list of predetermined questions
(Nunan, 1992). While in unstructured interview, the researcher does not prepare

specific questions to be asked. The questions will be arisen from the interviewee’s
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responses. Thus, the researcher will get information which is not predicted in this
kind of interview.

In relation to this, the researcher chose semi-structured interview to gather
the information about teachers’ perspective on the textbook When English Rings
the Bell and also to get the data about teacher’s demand on the textbook. Semi-
structured interview was chosen because the researcher expected to gain the deep
information from interview questions by extending the questions based on the
respondents’ answer. In addition, the interview was done face to face. Thus, the
researcher was able to judge the quality of the responses of the subjects, and
recognize if the respondents could not understand about the question. Besides
interviewing the teachers, the researcher also interviewed the school principal to
get additional information about the textbook.

The questions in this interview consisted of seventeen questions. Some of
the questions were adopted from “Curriculum Development in Language
Teaching” written by Jack C. Richards and also created by the researcher to adjust
to the research condition and location. The questions tested all aspects of English
textbook such as aims and approaches, design and organization, skills, topic,
methodology, and practical considerations. The questions are listed in the
appendix.

2. Observation
According to Walliman (2001), “observation is a method of recording
conditions, events and activities through the non-inquisitorial involvement of the

researcher” (p. 241). Observation can record whether people act differently to
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what they say or intend. They can sometimes demonstrate their understanding
better by their actions than by verbally explaining their knowledge. Therefore in
this research, the researcher used observation technique to strengthen the data.

Spadley (1980, as cited in Mertens & MclLaughlin, 2004) classified
observation into five types based on degree of the observer participation. The first
type is nonparticipation observation. In this kind of observation, the researcher
does not involve directly in the observation. She asks the teacher to record
classroom situation at selected time and watch a videotape of the situation. The
second is passive participation. In this observation the researcher is present, but
does not interact with the participants. The third is moderate participation. In this
type, the researcher attempts to balance the insider/ outsider roles by observing
and participating in some, but not all of the activities. The next type is active
participation. In this observation, the researcher generally does what the others do
but does not participate completely. The last is complete participation where the
researcher becomes a natural participant.

In this research, the researcher used the second type of observation,
passive participation. She only observed the classroom activities without
interacting with the participants. The observation consisted of eight questions that
were written in observation checklist with “Yes-No” option. All questions are
about what and how the textbook is used in the classroom and other media that
supported the textbook. The observation checklist is provided in a table listed in

appendix.



27

E. DataAnalysis

The result of data collection which used interview and observation were
analyzed qualitatively by describing the result. The result of the interview was
analyzed based on what the teachers said about their perspective on the textbook
When English Rings the Bell and their demands on the textbook. As well as
interview, the result of observation checklist is also analyzed by describing its

result.
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CHAPTER IV
DATA ANALYSISAND DISCUSSION

A. TheResult of Interview

The following responses of the interview were the result of the research.
The interviewer was the researcher herself and the research subjects were two
English teachers who were teaching in different classes of the first grade of junior
high school in SMPN 2 Banda Aceh. The interview was about 1 hour for each
teacher in different time and location.

There are seventeen questions asked by the interviewer. From the
questions, the interviewer expected to collect deep information about teachers’
perspective on the textbook When English Rings the Bell based on some criteria of
good textbook. The criteria consist of aims and approaches, design and
organization of the textbook, skills, topic, methodology, and practica
consideration.

The researcher analyzed the results of interview qudlitatively by
describing them and drawn a conclusion. From the interview result, the researcher
got that there are no significant differences between both teachers’ perspectives on
the textbook When English Rings the Bell. They have the same answers in most of
the questions. In this explanation, the researcher used initials for research
subject’s name. The points below described the result of the interview.

WT and YR (initial for the teachers) agreed that the aim of textbook When
English Rings the Bell corresponds to the aim of teaching program provided by

the curriculum applied. All aims of teaching program in curriculum 2013 are
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provided in the textbook. In addition, the book also covers all competencies of the
curriculum (curriculum competencies and the topic taught in the textbook are
listed in the appendix). Yet, WT regretted that the textbook only provides few
materials and explanation. Thus, the students cannot use it to study independently
in their house. Due to the lack of materials provided in the book, the teachers have
to use other additional textbooks. To overcome this problem, WT still uses
English on the Sky and Let’s talk to take the material for teaching. YR also does
the same thing, she uses textbook Let’s talk and also workbook to support
teaching process.

WT added that the textbook is aso suitable with teaching/ learning
situation. The topics and materials in the book are suitable with students’ level.
Instead, some of them are too easy for junior high school students. Some topics
that have aready been studied in elementary school are repeated in this book. It
can be found in chapter one and chapter two. The topics in these chapters are
about greeting and introduction which are realy easy for them. The researcher
believed that the repetition of those topics is because the students of some
elementary schoolsin particular regions don’t learn English subject.

In line with WT, YR aso acknowledged that the book is easily used by
both teachers and students because the content and the examples given in the book
can be easily understood by them. Furthermore, the activities given in the book
are also easy because it provides the examples on how to do the activities in each
activity. Yet, it still depends on the students whether they want to analyze and

comprehend the book or not.
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However, both of teachers regretted that the book does not cover al four
skills in English whereas in every teaching learning process the skills must be
taught integrated. Moreover, in 2013 curriculum, the teachers are required to teach
all four skills. It can be proved by the scientific approach that has to be applied in
teaching learning process. In this approach the teachers must teach the students in
five steps; observing, questioning, reasoning, associating, and communicating. In
observing process, the students are required to read or listen to the materials, it
means that it required reading and listening skills. Yet, this book only focuses on
writing and speaking. It does not provide cassettes for listening skill and texts for
reading skill. Thus, WT and YR have to find the materials for listening and
reading by themselves to overcome this problem. For listening, WT sometime
shows the movie to the students or asks them to listen to the song. Even, she
sometime uses traditional method; dictation. For reading, she usualy uses
authentic material such as the text from the magazine and newspaper. It is better
to use authentic material because it is related to their real life.

Moreover, according to WT, the learning style that is provided in this book
is not varied. Most of the activities here are asking students to describe and talk
about the picture which can make students bored. In contrast to WT, YR said that
the teachers can apply various learning styles by using this book. In her opinion,
the learning style that is applied in teaching learning process does not depend on
the book that the teachers use, but it depends on the teachers themselves. YR often
connects the topics in the book with students’ real life. For example, when they

learn chapter V11 about | Love Things around Me which talks about things in the
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classroom, bag, and house, YR asks students to look at the things in their own
classroom, bag, and house and mention them. By doing this, the students can
produce their own vocabulary even their own sentences.

However, one of the good points of this book is it provides materials that
appropriately match Indonesian culture. All of them are related to the students’
socia life. For example, the names in the dialogues are Indonesian name and the
events in the chapter of date, month and year are Indonesian events such as
Kartini’s day and Independence Day. In addition, the picture in this book
represented the diversity of Indonesia. It does not only mention one region but
also some of other regions. Yet, YR complained that most of the cultures
presented in the book are Javanese culture, it isnot spread evenly.

In addition, the content of the book is organized based on the topic. Each
chapter talks about one topic. For example, the topic in the chapter one is about
“How are you?”. It teaches the students about greeting. Then, the topic in the
chapter two is about “It’s me”. It teaches the students how to introduce themselves
and their friends to others. Furthermore, the book is also easy to find. The students
do not need to buy it because they can borrow it in the school library

According to WT and YR the students are really enthusiast in using the
book because it is full of color and pictures. They are not bored and really
interesting in using it. In addition, the cover of the book is also interesting. It
shows a picture of many hands that grasp the world. WT said that it illustrated
how important English is to grasp the world. It can also be illustrated that English

is very important to travel the world. The cover of this book is also lusty, so it is
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not easily broken and long-lasting. Nevertheless, YR said that the students in that
school do not want to analyze and comprehend the book, they just wait for the
teachers’ explanation. They do not want to try to read the book by themselves.

The last, both teachers gave some suggestions for the textbook
development. They suggested that the book must be more complete. The material
and explanations must be added. Hence, it can help students to study easily in
their house. They can refer to the book whenever they want even without
teacher’s help. YR aso suggested the author to add reading and listening
materials so that the students can get all four skillsin balance.

Besides interviewing English Teachers, the researcher aso interviewed
school principal to get additiona information about the curriculum applied in the
school, the book used for English subject, the teachers and the school. Because the
principal of SMPN 2 Banda Aceh is new principal, he asked the researcher to see
the principa of curriculum division to be interviewed. The interview took about
30 minutes. The point below describes the result of interview.

From the interview, the researcher got that SMPN 2 Banda Aceh applied
2013 curriculum for the first and the second grade, while for the third grade it still
applied KTSP curriculum. Thus, the textbook that is used in teaching learning
process especially English subject is adjusted with the curriculum applied. In this
case, the book that is used for the first grade is When English Rings the Bell. This
is the book that is specially designed for 2013 curriculum. Ministry of education
distributed it for every school that applies the curriculum. The students do not

need to buy the book because it is available in the school library. In choosing the
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textbook, the school follows the instruction from Ministry of Education. Y et, the
teachers are freed to choose other additional textbooks to support teaching
learning process. The students are also given the option to choose other additional
materials to be used for studying independently.

According to AW (initia for the principal of curriculum), there is no the
best textbook to be used in the classroom. Every textbook has some strengths and
weaknesses. The teachers’ role is to develop the textbook and find other
additional materials to support teaching learning process in order to achieve
learning objectives. Still, the teachers have to conform to the times that have been
set for the subject. So far, the school does not face any obstacle in using the
textbook. The textbooks that are distributed to the library are enough, so every
student can get the book. In addition, the school principal and the principal of
curriculum have never gotten any complain from the teachers about the textbook.

AW said that the teachers usually discuss the book that is used in the
classroom with other teachers who teach the same subject. The role of the
principal related to the textbook only takes the textbooks from Ministry of
education and distributes them to the library. He also gets the socialization from

the education authority on the textbook, and then explainsit to the teachers.

B. The Result of Observation
The researcher came to the classroom together with the teacher. She
brought a piece of checklist paper along with her. The researcher only sat at the

corner of the classroom and did not take the part in teaching. The teacher taught as
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usual and the researcher observed her when she was teaching. The teacher brought
the textbook to the classroom and other additional materials to support teaching
learning process.

The teacher asked students to do many activities in the classroom. In
general, two teachers did the same thing in order to attract students’ interest in
learning English. They asked students to sing a song that is provided by the
textbook together. The teachers also followed the instruction of the textbook step
by step.

The questions of the observation are in “Yes-No” option. If the teacher did
the activities listed in the checklist table, the researcher would put a tick (V) in
“Yes” column while if the teacher did not do the activities listed in the checklist
table, the researcher would put atick (V) in “No” column. Overall, the teacher did
what are listed in the observation table. There were only three points with the tick
in “No” column. It means that what teachers have done in classroom supported all
their statements in the interview. The result of observation showed in the tables
bel ow:

Table4.1 . Result of Observation

Obser vati
. . on
No Object of Observation Checklist Note
Yes | No
1. | Doestheteacher bring the textbook tothe | v
classroom?
2. Does the teacher use the same textbook v
with the students?
3. | Do all students have the textbook? v
4. | Doesthe teacher bring any additional v English on
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textbook to the classroom? the Sky and
Let’s Talk
5. | Doesthe teacher use other media beside v Laptop and
the textbook? Projector
6. | Doestheteacher fully depend on the v
textbook?
7. | Doestheteacher take all materias from v
the textbook?
8. | Doestheteacher ask studentsto do all v
activities provided in the textbook
without any change?

Based on the table above, the researcher concluded that there was no
difference between two teachers while teaching in the classroom. YR and WT
brought the textbook When English Rings the Bell to the classroom. They aso
brought another supporting textbook, material and media along with them. The
main textbook they used was the same as the students and all students own the
textbook. The teachers did not fully take the material from the textbook. Some of
them were combined with another supporting material and some of them were
modified to be more interesting. The teachers aso asked students to do all
activities provided in the book by following the guidance of the book. However,
teachers do not depend fully on the textbook. They sometimes make some
changes in the activities. Overall, because the textbook took an important part in
teaching-learning process, the teachers obligated students to own the book.

Therefore, all students in the class have the textbook.

C. Discussion
The result of data analysis was the interview and observation checklist. In

interview data, the researcher found that there was no significantly different
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perspective between all two teachers except in question number nine and number
seven. The differences are about learning style that can be applied by using the
textbook and how the skills are taught. For other questions, all of two teachers
have similar perspective. In addition, it proved by the checklist of observation that
was done by the researcher while they were teaching. The points below discuss
the result of the research.

First is the am of the textbook. The aims of the textbook When English
Rings the Bell correspond to the aim of teaching program. It covers all aims that
are demanded by the curriculum. In addition, it also covers all competencies of
curriculum. All topics that the first grade students need based on curriculum
applied are provided in the book. Thus, the book is corresponding to the
curriculum applied and corresponds to learners’ need. The textbook helps teachers
and students to achieve learning objectives. This criterion meets one of criteria of
good textbook which is “the textbook should correspond to learners’ need”
(Cunninsworth, 1995).

Second is the skills taught in the book. The teachers regretted that the
textbook does not cover al four skills that are needed in English. It only focuses
on writing and speaking. It does not provide cassette for listening activity and
texts for reading activity. Hence, the teacher should find the material for other two
skills by themselves.

The third is learning style that can be applied by using the textbook.
According to Cunningsworth (1995), a good textbook is a textbook that helps

students to learn in a number of ways. In line with Cunningsworth, Tomlinson
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(1998, as cited in Richards, 2001) said that Materials should take into account that
the learners have different learning styles. Yet, WT said the learning style
provided in the book is not varied. In as much as most of activities ask students to
talk and describe about the picture. In this point, two teachers have different
perspective. Unlike WT, YR said that the teacher can aso apply many learning
styles by using the textbook because it depends on teachers’ creativity. The
teacher can connect the material with students’ real life so the teachers can ask
them to study outside the classroom and observe everything around them.

The fourth, overall appearances are really interesting for students in
the first grade of junior high school. There are many pictures and activities that
stimulate students’ cognitive and affective in learning English. The book is also
colorful that can attract students. Richard (1990) stated that one of criteria of good
textbooks is they arouse and maintain the learners’ interest and attention. Not only
content of the book, but also cover of the book is interesting for the students. The
teachers said that the picture of the cover which shows many hands grasp the
world illustrated how important English is to grasp the world or to travel around
the world. The cover is aso lusty, so it is long-lasting and not easily broken.
Then, two teachers agreed that the cultural background presents in the book is
suitable with Indonesian culture. All of them are related to the students’ social
life, for example the name of the figures in the dialogue is Indonesian name and
the events presented in the book are also related to Indonesian culture. In addition,

the book also represented the diversity of Indonesia.
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The fifth is its accessibility and availability. This book is realy
available. The students do not need to spend their money to buy it because it is
provided in the school library. The Ministry of education distributed the textbook
When English Rings the Bell to every school that apply 2013 curriculum. In
addition, every school gets enough books to all students, so every student can get
the book.

The last, teachers gave some suggestions in developing the textbook.
Overdl, all teachers gave the same suggestions. They said that the book must be
more complete. It must contain more materia and explanations that can help
students to learn independently. It also must cover al four skills that are needed
by students. Thus the materia for the listening and reading must be added in this

book.

D. Examining Resear ch Question

It is necessary to discuss the results to answer the research questions in
chapter one. There are two research questions that the researcher raised. The first
is What are teachers’ perspectives on the textbook when “English Rings the
Bell”?. This question can be answered by relying on the interview.

From the teachers’ responses on the interview, the researcher got that the
book When English Rings the Bell meets most of the criteria of good textbook that
are given by the experts as stated in the chapter two. Both teachers, WT and YR,
said that the book covers al aims of teaching program and all competencies of

curriculum. Thus, this book corresponds to learners’ need.
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They also said that the book is interesting enough for students. There are a
lot of pictures in the textbook that can attract the students. Moreover, the book is
also colorful which is suitable with the first grade students. WT and YR said that
the book also can be used easily by students and teachers. Furthermore in each
activity, the book provides examples on how to do it. Thus, it can guide the
students to do the activities easily.

Like YR, WT stated that the book presents the cultural diversity. Thereis
not only one culture that presented here but also many other Indonesian cultures.
In addition, those cultures are related to the students’ social life such the names
used in the dialog and the events. All of them are related to Indonesian culture.

Based on the information from the description and explanation above, it
can be concluded that the textbook When English Rings the Bell is a good
textbook to be used in the classroom. It meets most of criteria of the good
textbook given by the expertsin chapter two.

The second question is “What do teachers demand from the textbook deal
with the students’ need?”. This question also can be answered by relying on the
interview result. WT suggested that the book must contain more materials and
explanations. Hence, the students can also use the book to study independently in
their houses.

In line with WT, YR aso suggested that the material must be added in this
textbook because it only provides afew materias. It is different from the old book
that is more complete. The book also must cover al four skills in English. Thus,

the material for reading and listening also must be added.



CHAPTER YV
CONCLUSION AND SUGGESTION
A. Conclusion
The researcher can draw severa conclusions based on the explanations
and the result of data analysisin previous chapters;

1. In general based on data gathered, the teachers at SMPN 2 Banda Aceh
have similar perspective toward the textbook. According to them, When
English Rings the Bell is a good textbook for teachers and students. There
are some best parts of this textbook; interesting, accessible, based on
students’ cultural background, and based on the aim of the curriculum.
Besides the strengths, the book also has the weaknesses; it doesn’t cover
listening and reading skill and it has few materials and explanation.

2. Teachers at SMPN 2 Banda Aceh suggested that the materia provided in
the textbook must be more complete. Hence the students can use it easily
to study independently. Furthermore, Materials for reading and listening

must be added so that the students can get al four skillsin balance.

B. Suggestion
After conducting the research, there are some suggestions that might be
beneficial for English teachers and the authors of the textbooks. The suggestions
are:
1. English teachers should choose English textbook that is suitable with the

curriculum applied for teaching learning process.

40
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2. English teachers should analyze and evaluate the book before they use it.
If there are some elements that are not complete from the book or not
appropriate for the students, they should bring additional materialsin order
to support successful learning process in the classroom and to achieve the
goals that have been settled.

3. In analyzing the textbook, teachers should refer to the criteria of good
textbook provided by the experts. They also can refer to the way the
experts analyze the textbook.

4. For the authors of the textbook, they should recognize the content of the
book. They should pay attention on the students’ need and adjust the book
with the curriculum applied. They also have to provide more material in

textbook to facilitate the students to study independently.
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