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ABSTRACT 

Name : Cut Qisthi Syafiera 

Student ID : 220203069 

Faculty :Tarbiyah and Teacher Training 

Major : English Language Education 

Title :The Effect of “Prestige” Shapes on EFL Student   

  Motivation in Learning English 

Supervisor : Siti Khasinah, S.Ag., M.Pd. 

Keyword : EFL motivation, prestige, social prestige, academic  
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This study investigated the effect of prestige on EFL student motivation in learning 

English among fourth-semester students of the English Language Education Study 

Program at UIN Ar-Raniry Banda Aceh. Guided by Gardner’s Socio-Educational 

Model and Linguistic Prestige Theory, the study adopted a quantitative correlational 

design. A total of 62 students were selected as respondents through purposive 

sampling from a population of 160 fourth-semester students, completing a closed-

ended Likert-scale questionnaire measuring two prestige dimensions, social 

prestige and academic prestige, and four motivation dimensions: integrative 

orientation, instrumental orientation, ideal L2 self, and learning experience. Data 

were analyzed using simple linear regression and multiple linear regression. Results 

revealed that prestige significantly predicted motivation (b = 1.268, R² = 0.727, p < 

0.001), indicating that 72.7% of the variance in motivation was explained by 

prestige perception. Multiple regression further showed that both social prestige (β 

= 0.470, p = 0.000) and academic prestige (β = 0.424, p = 0.001) were significant 

predictors, with social prestige exhibiting the stronger influence. These findings 

confirm that prestige operates as a meaningful sociocultural motivator for EFL 

learners and suggest that educators and curriculum designers should acknowledge 

and leverage the symbolic value of English to foster sustained learning motivation. 
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CHAPTER I 

INTRODUCTION 

A. Background of Study 

English has become the most dominant language in today's global world, 

serving as the primary means of communication in education, technology, trade, 

and international relations. According to Carter (2025), reporting data from the 

British Council, approximately 1.75 billion people worldwide are learning or using 

English, reflecting the increasingly important role of this language as a form of 

cultural and economic capital. The global prevalence of English language 

proficiency is often linked to social mobility, access to global knowledge, and 

increased employability. As a result, motivation to learn English has become a 

crucial determining factor in language achievement in various educational contexts. 

Despite a global increase in English language learning, recent reports reveal 

an unexpected decline in proficiency levels. The EF English Proficiency Index (EF 

Education First, 2024) shows that the proficiency scores of adults worldwide have 

fallen for four consecutive years, with significant differences between regions. This 

paradox of high interest but declining results suggests that the problem is not just 

one of access or exposure, but rather the underlying motivational dynamics that 

drive persistence and effort in language learning. Understanding what sustains or 

undermines motivation is a critical focus for educators and policymakers. 

In Indonesia, English is taught nationally and holds a high symbolic position 

as a language associated with education, intelligence, and global connectivity 

(Anwar & Nugroho, 2019). However, according to EF Education First (2024), 

Indonesia still falls into the “low proficiency” category, ranking around 80th 

globally. Despite widespread exposure to English in schools and universities, many 

students still show inconsistent motivation and limited communicative skills. This 

imbalance between opportunity and outcome suggests that factors beyond teaching 

methods, such as students' attitudes, perceptions, and social values, play a crucial 

role in shaping motivation for English language learning. 
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This situation is also evident at UIN Ar-Raniry Banda Aceh, especially 

among students in the English Language Education Study Program. As prospective 

English teachers, these students are expected to demonstrate high motivation and 

strong abilities (Darling-Hammond, 2006). However, preliminary observations 

indicate that their motivation varies; at the same time, some are driven by genuine 

interest and personal growth, while others appear to be motivated by external 

incentives such as social prestige, academic recognition, or professional advantages 

associated with English proficiency. These observations align with Gardner and 

Lambert's (1972) distinction between integrative and instrumental motivation, 

which suggests that learners' drives in language learning are shaped by both internal 

interests and external social factors. These observations highlight the potential 

influence of prestige as a motivational factor among learners of English as a Foreign 

Language (EFL), consistent with findings by Al-Saidat (2009) and Sadaf et al. 

(2025), who demonstrated that perceptions of English prestige significantly shape 

learners' attitudes and motivation. 

The concept of prestige in language learning can be well explained through 

Linguistic Prestige Theory, which originates from sociolinguistic studies that 

explore how languages and their varieties carry different levels of social value and 

symbolic power. According to Labov (1972) and Trudgill (2000), linguistic prestige 

refers to the positive social assessment attached to a language or dialect that is 

considered more educated, sophisticated, and dominant within a community. In a 

global context, English, especially American English has developed into a highly 

prestigious language that is often associated with intelligence, modernity, and 

global identity. Recent empirical findings reinforce this view, Hadji (2025) found 

that exposure to American media significantly increased the motivation of English 

as a Foreign Language (EFL) learners and reinforced their perception of English as 

a prestigious language, with more than half of respondents expressing a strong 

preference for American English due to its cultural influence and global dominance. 

Ibarra-Gambrill (2021) also emphasizes that the prestige of English reinforces 

hierarchical differences in education, where near-native proficiency in English is 

often associated with authority, competence, and social success. As a result, learners 



3 

 

 

 

may be motivated to learn English not only for communicative competence but also 

to acquire the symbolic capital and higher social status associated with membership 

in globally connected elite communities. 

Gardner's Socio-Educational Model (1985) also provides a psychological 

framework for understanding how social factors and attitudes influence motivation 

in second language learning. Gardner argues that motivation consists of three core 

components: effort, desire to achieve language learning goals, and positive attitudes 

toward language learning. In this model, two orientations integrative and 

instrumental shape learner motivation. Integrative motivation reflects the desire to 

identify with the language community, while instrumental motivation is driven by 

practical benefits such as career advancement. In many EFL contexts, prestige is 

closely aligned with the instrumental dimension, as learners associate English with 

opportunities for social advancement, academic success, and professional 

recognition. 

The influence of integrative and instrumental motivation on language 

learning has been extensively researched, but the specific role of prestige remains 

underexplored through quantitative approaches. Previous studies have focused 

more on factors such as enjoyment, learning strategies, and self-confidence. For 

example, Song (2024) examined how foreign language learning enjoyment 

influences motivated behavior and academic burnout among EFL learners, while 

Zhang (2024) investigated the effects of self-regulation strategies on EFL learners' 

motivation and self-efficacy. Only a few studies have explicitly made prestige a 

measurable independent variable, such as Dewaele and Saito (2024), who examined 

whether the prestige and status of English result in more positive learner emotions 

and motivation compared to less prestigious languages. As a result, there is a gap 

in understanding how perceptions of English as a symbol of high status shape 

motivational elements such as effort intensity, learning motivation, and attitudes 

toward the learning process. 

Seeing this gap, it is very important to conduct empirical tests on whether 

and to what extent prestige contributes to English as a foreign language (EFL) 

learning motivation among students. Understanding this relationship can provide 
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theoretical and pedagogical insights that help educators recognize the sociocultural 

forces that influence engagement in language learning. 

Therefore, this study aims to determine whether there is a significant 

relationship between prestige and motivation to learn English among fourth-

semester students of the English Language Education Study Program at UIN Ar-

Raniry Banda Aceh. Using a quantitative research design with questionnaires, this 

study will measure students' perceptions of prestige and their level of motivation to 

determine whether prestige serves as a significant predictor of motivation to learn 

English. The results are expected to broaden the theoretical scope of Gardner's 

Sociocultural Model by integrating insights from Linguistic Prestige Theory and 

provide practical implications for designing English language learning strategies 

that are motivation oriented and reflect local sociocultural realities. 

B. Research Question 

Despite the increasing global importance of English and the growing 

number of EFL learners, many students still show inconsistent motivation and low 

proficiency outcomes. Previous research has largely focused on intrinsic and 

extrinsic factors such as interest, instrumental goals, and integrative orientation, but 

the role of prestige as a symbolic motivator has been underexplored. The perception 

of English as a prestigious, elite, or high status language can influence learners’ 

identity formation, attitudes, and sustained engagement in learning. However, 

empirical evidence quantifying this relationship is still limited. Based on these 

issues, the research questions can be formulated as follows: 

1. Does prestige significantly influence EFL students’ motivation to learn 

English? 

2. Which dimension of prestige (social or academic) has the stronger influence 

on students’ motivation? 

C. Research Objectives 

This study aims to provide empirical evidence regarding the relationship 

between prestige perception and motivation among learners of English as a foreign 

language (EFL). Specifically, the objectives of this study are: 
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1. To measure the overall impact of prestige perception on the motivation of 

EFL learners in learning English. 

2. To identify which aspect of prestige (social or academic) strongly influences 

motivation levels. 

D. Hypotheses 

Based on the theoretical frameworks reviewed in the preceding sections, 

including Linguistic Prestige Theory (Labov, 1972; Trudgill, 2000), Gardner's 

Socio-Educational Model (1985), Dörnyei's L2 Motivational Self System (2005), 

and empirical evidence from prior studies (Bagheri Nevisi and Farhani, 2022; Sadaf 

et al., 2025; Eragamreddy, 2024), the researcher proposes the following hypotheses: 

1. H₁: Prestige significantly affects EFL students' motivation to learn English 

among fourth-semester students of the English Language Education Study 

Program at UIN Ar-Raniry Banda Aceh. 

2. H₀: Prestige does not significantly influence EFL students' motivation to 

learn English among fourth-semester students of the English Language 

Education Study Program at UIN Ar-Raniry Banda Aceh. 

These hypotheses were formulated on the basis that prior theoretical and 

empirical literature consistently suggests a meaningful relationship between the 

perceived status and symbolic value of a language and learners' motivation to 

acquire it. As Labov (1972) argued, languages that carry high social prestige exert 

a powerful influence on speakers' attitudes and behaviors, including their 

engagement in language learning. Gardner (1985) further established that positive 

social attitudes toward a target language directly energize motivational intensity, 

while Dörnyei (2005) demonstrated that aspirational self-images associated with 

prestigious language use are among the most powerful motivational forces in 

second language acquisition. If these theoretical predictions hold in the present 

context, perceived prestige encompassing both its social and academic dimensions 

should emerge as a significant and substantial predictor of English learning 

motivation among EFL students at UIN Ar-Raniry. The validity of these hypotheses 
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is examined empirically through simple and multiple linear regression analyses 

reported in Chapter IV. 

E. Research Significance 

1. Theoretical Significance 

This study aims to integrate Linguistic Prestige Theory with Gardner's 

Socio-Educational Model to understand language learning motivation. By 

combining sociolinguistic (language as a status symbol) and psychological 

(attitudes and learning efforts) perspectives, this study offers a more 

comprehensive perspective on how social perceptions shape the motivation of 

learners of English as a foreign language (EFL). Furthermore, this study 

enriches motivation theory by confirming “prestige” as a measurable variable, 

thereby bridging sociocultural and psychological approaches to second 

language acquisition. 

2. Practical Significance 

In practical terms, this research provides valuable input for teachers, 

curriculum designers, and language program developers to create a learning 

environment that integrates psychological and sociocultural aspects. By 

understanding prestige as a motivational factor, educators can design strategies 

that positively utilize students' aspirations, encouraging self-confidence, active 

engagement, and authentic communication skills, rather than simply following 

elite language norms. These findings can also serve as a guide for institutions 

such as UIN Ar-Raniry in designing English language programs that balance 

global competitiveness with values of cultural inclusivity. 

3. Social Significance 

At a broader level, this research may help clarify how societal attitudes 

toward English affect learners’ engagement and self-perception. By 

understanding the symbolic power of English, educational systems can foster 

more equitable and empowering approaches to language learning reducing 

elitism while promoting English as a tool for social participation and global 

communication. 
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F. Terminology 

1. Prestige  

Prestige refers to the social value or status assigned to a language by its 

speakers and society. Trudgill (2000) explains that languages considered 

“higher” or “more correct” are often associated with upper social classes and 

higher education, a concept known as overt prestige. In a global context, English 

has gained a particularly high level of prestige due to its dominant role in 

education, technology, and international communication (Sadaf et al., 2025). 

Prestige shape, in this study, refers to the form of influence through 

which the prestige of English shapes students' attitudes and motivation in 

language learning. This study defines prestige shape across two dimensions: 

social prestige, the perception that English proficiency reflects intelligence, 

modernity, and high social status; and academic prestige, the recognition and 

authority gained through the use of English in education, research, and scientific 

communication. 

2. Motivation  

Motivation refers to the internal drive that directs and sustains a person's 

effort toward achieving a goal (Dörnyei, 2005). In the context of language 

learning, Gardner (1985) defines motivation as a combination of effort, desire, 

and positive affect toward the goal of learning a language. This study focuses 

on four dimensions of motivation based on Gardner's (1985) Socio-Educational 

Model and Dörnyei and Ushioda's (2021) L2 Motivational Self System: (1) 

integrative orientation, the desire to connect with and become part of the target 

language community; (2) instrumental orientation, the drive to achieve practical 

benefits such as career advancement and academic achievement; (3) ideal L2 

self, the learner's vision of themselves as a successful future English user; and 

(4) learning experience, the influence of the immediate learning environment, 

including classroom activities, teacher support, and experiences of success.
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CHAPTER II 

LITERATURE REVIEW 

A. The Concept of Prestige in Language Learning 

Language prestige is an important concept in sociolinguistics that explains 

how language functions not only as a means of communication but also as a symbol 

of social status, power, and cultural identity. Trudgill (2000) explains that societies 

often assign certain social values to the languages or dialects they use. Languages 

or language varieties that are considered “higher,” “more correct,” or “more polite” 

are often associated with the upper social classes and higher education. Such 

languages have what is called overt prestige, which is socially recognized prestige. 

Conversely, nonstandard languages or dialects used by lower social groups can 

have covert prestige, which indicates a sense of solidarity, familiarity, and group 

identity (Trudgill, 1972). 

In the context of globalization, English has a very high position in the 

hierarchy of world language prestige. Sadaf et al. (2025) state that English has 

become symbolic capital as well as cultural and economic capital, which can 

provide social and professional advantages for its speakers. In other words, English 

language proficiency is not merely a communication skill but also a marker of social 

class, education, and modernity. In many societies, including Indonesia, individuals 

who are fluent in English are often considered more intelligent, professional, and 

internationally minded. 

Al-Saidat's (2009) research in Jordan reinforces the view that English serves 

as symbolic capital that confers social and professional advantages by showing that 

students view English as a symbol of higher education, social advancement, and 

economic opportunity. Students with good English language skills are considered 

to have greater opportunities to obtain prestigious jobs. Similar findings were 

reported by Hadji (2025), who explained that exposure to English-language media, 

especially from the United States, increases EFL learners' perception of English as 

a highly prestigious, modern, and globally dominant language. 

The concept of language prestige is theoretically rooted in the classic works 

of Labov (1972) and Trudgill (2000). According to them, every society has a 
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language hierarchy system, in which the standard language or the language of the 

elite group is usually given a higher social value. This language is considered more 

authoritative and is used in formal situations such as education, government, and 

mass media. Conversely, local dialects are often looked down upon because they 

are associated with lower social classes, even though for their speakers, these 

dialects actually have social solidarity value. 

This theory was later developed by Bourdieu (1986) through the concept of 

symbolic capital, which is the view that language has social and economic exchange 

value that can be used to gain position or recognition in society. People who master 

prestigious languages such as English have greater opportunities to gain access to 

higher education, high-paying jobs, and higher social status. In other words, 

language proficiency can be a form of symbolic power that reinforces social 

stratification. 

Wirtz and Ender (2025) expanded on Bourdieu's concept of symbolic capital 

through the notion of functional prestige, which refers to how the social function of 

a language determines its symbolic value and power. They found that in the context 

of English language learning in Europe, standard accents such as Received 

Pronunciation (RP) are considered more prestigious and professional than local 

accents. However, in the Indonesian context, Khazanah (2023) found a contrasting 

pattern Indonesian university students evaluated their own accent more positively 

than RP and GA on traits of intelligence, politeness, and pleasantness, suggesting 

that mutual intelligibility is increasingly valued over native-speaker prestige norms. 

This perception shows that mastery of certain forms of language can provide social 

and professional advantages. 

Meanwhile, Sadaf et al. (2025) explain that language can also be viewed as 

a form of economic and cultural capital that determines a person's identity and 

social mobility. Proficiency in English allows individuals to engage in global 

networks, gain access to knowledge, and increase employment opportunities. This 

makes English a symbol of success and social advancement. 

In the context of learning English as a foreign language (EFL), prestige is 

not only social but also academic. Social prestige arises when English language 
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proficiency is considered to reflect intelligence, modernity, and high social class, 

while academic prestige arises when English becomes a symbol of scientific 

authority and the primary medium for research, publication, and international 

academic communication. 

Thus, prestige shape in this study describes how perceptions of the prestige 

of English both social and academic shape students' thinking patterns, attitudes, and 

behavior in the language learning process. Students who view English as a symbol 

of success and social status tend to have a stronger motivation to learn, because they 

associate academic and social success with good English language skills. 

This global dimension of English prestige is well documented in Crystal's 

(2003) seminal work, which argues that English has achieved its international status 

not because of any inherent linguistic superiority, but because of the political, 

economic, and cultural power historically associated with its speakers. Crystal 

(2003) further notes that English is now taught as a foreign language in over 100 

countries, a phenomenon that has elevated its symbolic value far beyond mere 

communicative utility. In the Indonesian context, this global prestige manifests as 

a strong association between English proficiency and social mobility, academic 

credibility, and access to international opportunities precisely the perceptions that 

this study seeks to measure through its social and academic prestige dimensions. 

B. The Concept of Motivation in Language Learning 

Motivation is one of the most important psychological factors that 

determine a person's success in learning a foreign language. Gardner (1985) defines 

motivation as a combination of effort, desire to achieve goals, and a positive attitude 

towards learning activities. In other words, motivation is the driving force that 

encourages a person to actively participate, persevere in the learning process, and 

achieve success. 

According to Ryan and Deci (2000), motivation can be divided into two 

main types, namely intrinsic motivation and extrinsic motivation. Intrinsic 

motivation arises from within the individual, for example, due to curiosity, 

enjoyment, or personal challenges in learning a language. In contrast, extrinsic 

motivation arises from external incentives, such as the desire to get good grades, a 
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job, rewards, or social recognition. In the context of English language learning, 

these two types of motivation often interact. For example, a student may initially 

learn English because of academic requirements (extrinsic), but then become 

intrinsically motivated after discovering the pleasure of using the language. 

Gardner and Lambert (1972) introduced two main orientations in language 

learning motivation, namely integrative orientation and instrumental orientation. 

Integrative orientation arises when learners want to understand the culture of native 

speakers and become part of the global community of English users. Meanwhile, 

instrumental orientation is driven by practical goals such as getting a job, improving 

academic performance, or gaining social status. Both complement each other and 

play an important role in successful language learning. 

Gardner (1985), through his Socio-Educational Model, explains that 

motivation depends not only on internal individual factors, but also on the social 

context, attitudes toward language, and the learning environment. This model 

emphasizes that success in foreign language learning is greatly influenced by the 

interaction between psychological and social factors. 

Dörnyei and Ushioda (2021) then developed Gardner's theory through the 

L2 Motivational Self System, which focuses on the concept of the language 

learner's self. This system consists of three main components: 

1. Ideal L2 Self, which is the ideal self-image as a proficient and confident 

foreign language user; 

2. Ought-to L2 Self, which is the self-image formed due to external 

expectations or demands, such as encouragement from family, teachers, or 

society; and 

3. L2 Learning Experience, which is the actual learning experience that 

includes classroom environment factors, the role of teachers, and social 

support from peers. 

According to Yue et al. (2022), ideal L2 self and instrumental motivation 

are strong predictors of English language learning efforts among international 

students. They found that the stronger a person's ideal self-image as a successful 
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English language user, the higher their effort and consistency in learning. This 

shows that motivation is dynamic, can change with learning experiences, and is 

influenced by social factors such as academic expectations and language prestige. 

The role of the teacher in sustaining students' motivation in the language classroom 

has also been emphasized in the literature. Dahliana (2019), in a classroom-based 

study conducted at UIN Ar-Raniry, found that classroom activities and the teacher's 

communicative style are the two most significant factors that encourage students to 

engage and participate in language learning. She argued that a teacher's enthusiasm, 

supportive interaction, and ability to create a conducive classroom atmosphere 

directly influence students' willingness to participate findings that are consistent 

with Dörnyei and Ushioda's (2021) emphasis on the role of the L2 learning 

experience in shaping motivational dynamics. This underscores the importance of 

not only understanding students' internal motivational orientations, but also the 

pedagogical conditions that either sustain or undermine those orientations in 

practice. 

In addition, Ryan and Deci’s (2000) Self-Determination Theory also 

provides an important perspective that effective motivation arises when basic 

human needs are met, namely the need for competence, autonomy, and social 

connectedness. In the context of English language learning, when students feel 

capable of using the language, have the freedom to learn, and receive social support 

from their environment, their motivation to learn will increase significantly. 

Thus, motivation in learning English can be understood as a complex and 

multidimensional system, encompassing psychological, social, and cultural factors. 

In the context of this study, learning motivation is not only influenced by personal 

interest or academic goals, but also by perceptions of the prestige of English as a 

symbol of status, intelligence, and success. Students who view English as a 

prestigious language tend to have higher levels of motivation, both integrative and 

instrumental, in developing their language skills.  
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C. The Relationship Between Prestige and Motivation in English Language 

Learning  

Language prestige and learning motivation are closely related and influence 

each other. When a language is considered prestigious, individuals tend to be more 

motivated to learn it. Conversely, high learning motivation can reinforce 

perceptions of the prestige of that language. Bagheri Nevisi and Farhani (2022) 

found that social prestige is one of the main intrinsic factors that motivate Iranian 

students to learn English at various proficiency levels. Beginner and intermediate 

learners are more driven by instrumental factors such as employment and education, 

while advanced learners are more driven by intrinsic motivations such as social 

prestige and personal satisfaction. This shows that language prestige can serve as a 

bridge between external and internal motivation in the language learning process. 

Chotimmah et al. (2023) similarly demonstrated that the growing global status of 

English motivated Indonesian EFL learners extrinsically through aspirations for 

better employment and international educational access, reinforcing the view that 

the perceived prestige of English operates as a meaningful sociocultural motivator. 

Eragamreddy's (2024) research also confirms this relationship. He shows 

that affective factors such as self-confidence, positive attitudes toward language, 

and perceptions of prestige have a direct influence on ESL learning motivation. 

Learners who view English as a symbol of social status and modernity show higher 

levels of learning engagement. However, research by Ibarra-Gambrill (2021) warns 

that prestige can also create identity pressure for non-native learners, who feel they 

must meet native speaker standards to be considered competent. This tension 

between prestige as a motivator and prestige as a source of identity pressure is not 

unique to the Indonesian context. Francis and Ryan (1998), in their comparative 

study of EFL learners in Mexico, found that the prestigious status of English 

generated both positive motivational drives and complex affective tensions. In 

urban university settings, students expressed ambivalent attitudes toward English 

recognizing its instrumental value while simultaneously resisting its cultural 

impositions. In bilingual indigenous communities, however, English prestige was 

perceived more positively, as it was associated with social mobility beyond the 
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immediate linguistic hierarchy. This cross-cultural evidence reinforces the view 

that prestige operates as a nuanced motivational force shaped by the learner's 

sociocultural positioning, a pattern consistent with the experiences of EFL students 

at UIN Ar-Raniry, where English prestige is internalized as both a professional asset 

and a social aspiration. 

In the Indonesian context, the relationship between prestige and motivation 

to learn English is also very clear. English is often considered a sign of intelligence 

and academic success. Society views English language proficiency as an important 

requirement for obtaining prestigious jobs and demonstrating global identity. As a 

result, many EFL learners are motivated not only by personal interest but also by 

social pressure to be recognized as part of the educated elite. This shows that 

perceptions of the prestige of English play a significant role in shaping both the 

instrumental and integrative motivation of English learners in Indonesia. 

D. Previous Studies 

Several previous studies have highlighted the link between language 

prestige and motivation to learn English. Al-Saidat (2009) examined Jordanian 

students' attitudes toward English and found that perceptions of language prestige 

greatly influenced their level of motivation to learn. English is considered a means 

of social mobility and a symbol of academic success. Meanwhile, Ibarra-Gambrill 

(2021), in her study entitled Need Not Apply: Reevaluating English Prestige and 

Its Retribution on Learners' Identity, highlights the negative impact of excessive 

prestige on the identity of language learners. She shows that the pressure to 

resemble native speakers can reduce the confidence of non-native learners and 

cause linguistic insecurity. However, healthy prestige can increase motivation and 

confidence in the context of language learning. 

Wirtz and Ender (2025) in their study on functional prestige found that 

perceptions of accent and language variety influence learning attitudes. Students 

who consider the standard variety to be more prestigious show greater effort to 

imitate it, while those who view language as a communication tool tend to focus 

more on its communicative function. Similar findings were also obtained by Sadaf 
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et al. (2025), who emphasized that English has become a global economic and 

cultural asset that determines a person's social status and employment opportunities. 

Research by Bagheri Nevisi and Farhani (2022) confirms that motivation to 

learn English is influenced by two main factors, namely intrinsic motivation 

involving social prestige and extrinsic motivation such as academic or professional 

needs. Meanwhile, a study by Eragamreddy (2024) shows that a positive attitude 

towards language and perceptions of prestige contribute to increased learning 

motivation and academic achievement among students. 

From these research results, it can be concluded that the prestige of English 

has a significant influence on language learning motivation, both directly and 

indirectly. Prestige not only affects students' views of English but also shapes their 

beliefs, attitudes, and learning orientation in an ever-evolving global context. 
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CHAPTER III 

RESEARCH METHODOLOGY 

A. Research Design 

This study uses a quantitative predictive correlational design, which aims to 

identify the relationship between two measurable variables:  prestige (X) and 

motivation to learn English (Y) among fourth-semester students of the English 

Language Education Study Program at UIN Ar-Raniry Banda Aceh. 

According to Sugiyono (2022), quantitative research is a method that uses 

numerical data and statistical procedures to test hypotheses objectively. Similarly, 

Creswell (2023) explains that a correlational design is appropriate when the 

research objective is to measure the extent to which two variables are related 

without manipulation. Therefore, this study aims to determine whether students' 

perceptions of the prestige of English are significantly related to their motivation to 

learn the language. 

B. Research Population and Sample 

This research was conducted at the Department of English Language 

Education, Faculty of Tarbiyah and Teacher Training, UIN Ar-Raniry Banda Aceh. 

This institution was chosen because it provides an environment where English is 

not only a subject but also a means of identity and academic prestige among 

students. The population of this study consisted of 160 fourth-semester students 

majoring in English Language Education at UIN Ar-Raniry Banda Aceh in the 2026 

academic year. 

The sampling technique used in this study is purposive sampling. Purposive 

sampling is a non-probability sampling technique in which the researcher selects 

participants based on specific criteria deemed relevant to the research objectives 

(Sugiyono, 2022). This technique was chosen because not all members of the 

population necessarily meet the conditions required to provide relevant and 

accurate data for this study. According to Creswell and Guetterman (2023), 

purposive sampling is appropriate in quantitative research when the researcher 
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needs participants who possess particular characteristics or experiences related to 

the variables being studied.  

Based on the application of the sampling criteria described below, a total of 

62 fourth-semester students of the English Language Education Study Program at 

UIN Ar-Raniry Banda Aceh were selected as the research sample. The Criteria 

were:  

1. Actively registered as a fourth-semester student of the English Language 

Education Program at UIN Ar-Raniry Banda Aceh in the 2025/2026 

academic year.  

2. Willing to participate in completing the questionnaire in full. 

C. Data Collection Techniques 

The data collection technique was carried out by distributing questionnaires 

online to all 62 respondents. Online data collection was chosen so that respondents 

could answer more efficiently and free from external pressure. 

The data collection steps were as follows: 

1. Compiling questionnaire items based on theory and variable indicators. 

2. Conducting content validation by lecturers who are experts in the fields of 

linguistics and educational psychology. 

3. Conducting a try-out of the questionnaire to 20 students outside the research 

population to ensure the clarity and readability of the items. 

4. Distributing the final questionnaire to the entire research population using 

an online form. 

According to Creswell and Guetterman (2023), data collection in 

quantitative research must be carried out systematically by ensuring the uniformity 

of instruments so that the results can be analyzed objectively and measurably. 

D. Research Instrument 

The instrument used in this study was a closed-ended questionnaire based 

on the Likert scale. The Likert scale was used because it is able to measure the level 
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of agreement of respondents to various statements with a scale of answers ranging 

from strongly disagree (1) to strongly agree (4). 

According to Setiaman (2020), the Likert scale is the most commonly used 

measurement tool for measuring attitudes, perceptions, and opinions because it is 

able to describe the level of respondent agreement with a statement on a scale. 

The research instrument was divided into two main parts: 

1. Prestige Questionnaire (X): This instrument contains items that measure the 

extent to which students view English as a symbol of social status, 

modernity, and economic opportunity. The statements are based on 

indicators adapted from the concept of linguistic prestige (Trudgill, 2000; 

Sadaf et al., 2025), including: 

a. Social recognition of English, 

b. English as a symbol of intelligence, 

c. English as career capital and English as an identity of global citizenship. 

2. Motivation for English Learning Questionnaire (Y): The items in this 

variable are arranged based on Gardner's motivation theory (1985) and the 

development of the L2 Motivational Self System (Dörnyei and Ushioda, 

2021), with the following indicators: 

a. Integrative orientation (desire to interact with the global community), 

b. Instrumental orientation (motivation due to practical goals such as work 

or academic grades), 

c. Ideal L2 self (ideal self-image as a competent English speaker) and 

learning experience (enjoyable and meaningful learning experiences). 

According to Setiaman (2020:17), questionnaires are a commonly used data 

collection tool in quantitative research because they can systematically measure 

attitudes, perceptions, and behaviors through standardized response scales. 

E. Data Analysis  

The data collected through the questionnaire were analyzed using 

descriptive and inferential statistics with IBM SPSS Statistics Version 25. 
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Descriptive statistics were used to summarize respondents’ responses and describe 

the levels of prestige and English learning motivation, while inferential statistics 

were used to examine differences across the prestige dimensions, the influence of 

prestige on students’ English learning motivation, and the proposed hypotheses 

(Sugiyono, 2022; Creswell & Guetterman, 2023). 

1. Descriptive Statistical Analysis 

Descriptive statistical analysis was conducted to describe the respondents’ 

responses to each questionnaire item and to determine the overall level of each 

research dimension. The analysis was conducted at the item and dimension levels. 

At the item level, the frequency and percentage of responses were calculated for 

each questionnaire statement. The percentage was calculated using the following 

formula: 

� =
�

�
× 100% 

Where: 

P = percentage of respondents 

f = frequency of a particular response 

N = total number of respondents 

In this study, the total number of respondents was 62 students. Therefore, the 

percentage of each response category was calculated based on the total of 62 

respondents. The questionnaire employed a four-point Likert scale, consisting of 

Strongly Disagree (1), Disagree (2), Agree (3), and Strongly Agree (4). After the 

frequency and percentage of responses were obtained, the mean score of each 

questionnaire item was calculated. The mean score was used to describe the 

respondents’ level of agreement with each statement. The use of descriptive 

statistics for Likert-scale data is consistent with recommendations for the analysis 

of Likert data (Boone & Boone, 2012).  

At the dimension level, the mean scores of the items belonging to each 

dimension were used to determine the overall mean score of the dimension. For 

each dimension, the item with the highest mean score, second-highest mean score, 



20 

 

 

 

and lowest mean score was identified. These selected items were then discussed to 

provide a focused interpretation of the findings rather than discussing every 

questionnaire item individually. 

For the Prestige variable, this procedure was applied to the Social Prestige 

and Academic Prestige dimensions. For the motivation variable, the same 

procedure was applied to Integrative Orientation, Instrumental Orientation, Ideal 

L2 Self, and Learning Experience. The overall mean of each dimension was 

subsequently used to determine its category. This descriptive approach is also 

consistent with previous research examining motivation and attitudes toward 

English language learning using descriptive statistics. 

Criteria for Interpretation of Mean Score 

The overall mean scores were interpreted using predetermined class 

intervals. The class interval was calculated by dividing the range between the 

maximum and minimum possible scores by the number of interpretation categories. 

Since this study employed a four-point Likert scale and five interpretation 

categories, the interval was calculated as follows: 

	 =

��
 − 
���

�
 

Where: 

I = class interval 

Xmax = maximum possible score 

Xmin = minimum possible score 

K = number of categories 

The calculation was: 

	 =
4 − 1

5
= 0.60 

Based on this calculation, the mean scores were classified into five categories 

as follows: 



21 

 

 

 

Table 3.1 

Criteria for Interpretation of Mean Score 

Mean Score Category 

1.00 – 1.60 Very Low 

1.61 – 2.20 Low 

2.21 – 2.80 Moderate 

2.81 – 3.40 High 

3.41 – 4.00 Very High 

Source: Researcher's calculation. 

The classification was used to determine the category of the overall mean 

score for each dimension. Thus, the categories of Social Prestige, Academic 

Prestige, Integrative Orientation, Instrumental Orientation, Ideal L2 Self, and 

Learning Experience were determined based on their respective overall mean 

scores. 

2. Inferential Statistical Analysis 

Inferential statistical analysis was conducted to examine the differences and 

relationships among the research variables and to test the proposed hypotheses. 

Before conducting regression analysis, assumption tests were performed, followed 

by a paired-samples t-test, simple linear regression, multiple linear regression, and 

hypothesis testing (Field, 2018). 

First, the normality test was conducted to determine whether the data met the 

assumption of normality. In this study, the Kolmogorov–Smirnov test was used 

with a significance level of 0.05 as the decision criterion (George & Mallery, 2019). 

The data were considered normally distributed when the significance value was 

greater than 0.05. Second, the linearity test was conducted to determine whether a 

linear relationship existed between the independent and dependent variables. The 

relationship was considered linear when the significance value of the deviation from 

linearity was greater than 0.05. Third, the multicollinearity test was conducted to 

determine whether a high correlation existed between the independent variables in 

the multiple regression model. Multicollinearity was examined using the Tolerance 
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and Variance Inflation Factor (VIF) values. A tolerance value greater than 0.10 and 

a VIF value below 10.00 indicate that multicollinearity is not present (Pallant, 

2020). 

A paired-samples t-test was then conducted to determine whether there was 

a statistically significant difference between the mean scores of social prestige and 

academic prestige. The test was conducted at a significance level of 0.05. The 

hypotheses for the paired-samples t-test were formulated as follows: 

a. H₀: There is no significant difference between the mean scores of Social 

Prestige and Academic Prestige. 

b. H₁: There is a significant difference between the mean scores of Social 

Prestige and Academic Prestige. 

If the significance value was less than 0.05, H₀ was rejected, indicating a 

significant difference between Social Prestige and Academic Prestige. If the 

significance value was greater than or equal to 0.05, H₀ was not rejected. In addition 

to the paired-samples t-test, the overall mean scores of Social Prestige and 

Academic Prestige were compared descriptively to identify which dimension 

obtained the higher mean score. This distinction is important because the t-test 

determines whether the difference is statistically significant, whereas the 

comparison of mean scores identifies which dimension has the higher descriptive 

score. Next, a simple linear regression analysis was conducted to examine whether 

Prestige significantly influenced students’ English learning motivation.  

The simple linear regression model is expressed as follows: 

Y = a + bX 

Where: 

Y = English learning motivation 

X = Prestige 

a = Constant 

b = Regression coefficient 
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The analysis examined the regression coefficient, significance value, and 

coefficient of determination (R²) to determine whether Prestige significantly 

predicted students’ English learning motivation and how much variation in 

motivation could be explained by Prestige. 

Finally, a multiple linear regression analysis was conducted to determine 

which dimension of prestige had the stronger influence on students’ English 

learning motivation. Social prestige and academic prestige were entered as the 

independent variables, while English learning motivation was the dependent 

variable. 

The multiple linear regression model is expressed as follows: 

Y = a + b₁X₁ + b₂X₂ 

Where: 

Y = English learning motivation 

X₁ = Social Prestige 

X₂ = Academic Prestige 

a = Constant 

b₁ = Regression coefficient of social prestige 

b₂ = Regression coefficient of academic prestige 

The standardized beta coefficient (β) was used to compare the relative 

contribution of social prestige and academic prestige. The dimension with the larger 

statistically significant absolute standardized beta coefficient was interpreted as the 

stronger predictor of students’ English learning motivation. 

The final stage was hypothesis testing. The significance level was set at α = 

0.05. The decision rule was that if the significance value was less than 0.05, the null 

hypothesis (H₀) was rejected and the alternative hypothesis (H₁) was supported. If 

the significance value was greater than or equal to 0.05, H₀ was not rejected. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

A. Findings 

1. General Overview of Research Implementation 

This study was conducted among fourth-semester students in the English 

Language Education Program at the Faculty of Tarbiyah and Teacher Training, 

UIN Ar-Raniry, Banda Aceh, during the 2025/2026 academic year. The study 

population consisted of 160 students, of whom 62 were included as respondents 

using a purposive sampling technique. 

The instrument consisted of a closed-ended Likert scale questionnaire 

(1= Strongly Disagree to 4 = Strongly Agree) distributed online via Google 

Forms from February 24, 2026, to March 18, 2026. The questionnaire 

comprised two main sections: (1) the Prestige Shapes scale with 14 items 

divided into social prestige (10 items) and academic prestige (4 items), and (2) 

the English Learning Motivation scale with 19 items covering integrative 

orientation (4 items), instrumental orientation (4 items), ideal L2 self (5 items), 

and learning experience (6 items). A total of 62 responses were successfully 

collected (response rate 38.75%). The data were then checked for completeness, 

coded, tabulated, and analyzed using SPSS version 25 for descriptive and 

inferential statistics. 

2. Descriptive Data  

a. Description of the Prestige Shapes Variable (X) 

The prestige variable was measured using 14 items divided into two sub-

dimensions: social prestige (10 items, X1) and academic prestige (4 items, X2). 

Scores from both dimensions were summed to form the total prestige score. The 

following tables present the descriptive statistics for each sub-dimension. 

1. Social Prestige (X) 

Social prestige was measured through ten questionnaire items that 

examined respondents’ perceptions of English in relation to social recognition, 

intelligence, educational status, global connectedness, and modernity. The 
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frequency and percentage of responses were analyzed for each item, followed 

by the calculation of the mean score to determine the level of respondents’ 

perceptions. 

Table 4.1  

Responses on Social Prestige Items 

No Statement 
SD 

(1) 
D (2) A (3) SA (4) Mean Category 

1 

People who 

speak English 

are respected in 

my society. 

6.45% 6.45% 64.51% 22.58% 3.03 High 

2 

English ability 

makes someone 

socially valued 

6.45% 3.22% 54.83% 35.48% 3.19 High 

3 

English speakers 

often receive 

positive 

attention from 

others. 

3.22% 17.74% 59.67% 19.35% 2.95 High 

4 

I feel more 

confident 

socially when I 

use English 

3.22% 19.35% 56.45% 20.96% 2.95 High 

5 

People who 

speak English 

are viewed as 

more intelligent 

4.83% 12.90% 51.61% 30.63% 3.08 High 

6 

Students with 

good English 

skills are 

3.22% 19.35% 46.77% 30.64% 3.05 High 
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considered 

smarter. 

7 

English 

proficiency is 

associated with 

being highly 

educated. 

1.61% 12.90% 66.12% 19.35% 3.03 High 

8 

Speaking 

English makes 

someone appear 

globally 

connected. 

4.83% 3.22% 38.70% 53.25% 3.40 High 

9 

English helps 

me feel part of 

the International 

community 

3.22% 9.67% 48.38% 38.70% 3.23 High 

10 

Using English 

reflects 

modernity and 

global-

mindedness 

3.22% 9.67% 67.74% 19.35% 3.03 High 

The results presented in Table 4.1 show that the respondents generally had 

a high perception of the social prestige associated with English. The mean scores 

of the ten items ranged from 2.95 to 3.40, and all items were categorized as high 

based on the interpretation criteria established in Chapter III. The highest mean 

score was obtained by Item 8, “Speaking English makes someone appear globally 

connected,” with a mean score of 3.40. This indicates that respondents strongly 

associated the use of English with global connectedness. The response distribution 

shows that 53.25% of the respondents strongly agreed with the statement, while 

38.70% agreed. Thus, the majority of respondents perceived English as a language 

that can represent connection with the wider international community. 
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The second-highest mean score was obtained by Item 9, “English helps me 

feel part of the international community,” with a mean score of 3.23. This finding 

indicates that respondents also perceived English as contributing to their sense of 

belonging to the international community. A total of 48.38% of respondents agreed, 

and 38.70% strongly agreed with this statement. Meanwhile, the lowest mean 

scores were obtained by Item 3, “English speakers often receive positive attention 

from others,” and Item 4, “I feel more confident socially when I use English,” with 

both items obtaining a mean score of 2.95. Although these items received the lowest 

mean scores within the Social Prestige dimension, they remained in the High 

category. This indicates that respondents still had positive perceptions of the 

relationship between English and social recognition as well as social confidence, 

although these aspects were less prominent than global connectedness. 

Overall, the social prestige dimension obtained a mean score of 3.095, 

which falls within the “high” category. This result indicates that the respondents 

generally perceived English as having a high level of social prestige. In particular, 

the findings suggest that English was strongly associated with global connectedness 

and participation in the international community, while perceptions related to social 

recognition and social confidence were comparatively lower but remained positive. 

2. Academic Prestige 

 Academic prestige was measured through four questionnaire items that 

examined respondents’ perceptions of English in relation to career opportunities, 

future employment, competitiveness in the job market, and academic and 

professional advantages. The responses were measured using a four-point Likert 

scale, ranging from 1 (Strongly Disagree) to 4 (Strongly Agree). The frequency, 

percentage, and mean score were calculated for each item to describe the 

respondents’ perceptions of the academic prestige associated with English. 

Table 4.2  

Responses on Academic Prestige Items 

No Statement 
SD 

(1) 
D (2) A (3) SA (4) Mean Category 
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1 

English 

proficiency 

increases career 

opportunities 

6.45% 0 43.54% 50% 3.37 High 

2 

English is 

valuable capital 

for future 

employment 

4.83% 3.22% 45.16% 46.77% 3.34 High 

3 

English helps 

someone compete 

in the job market 

3.22% 3.22% 51.61% 41.93% 3.32 High 

4 

English 

proficiency gives 

students academic 

and professional 

advantages 

4.83% 1.61% 43.54% 50% 3.39 High 

The results presented in Table 4.2 show that the respondents generally had 

a high perception of the academic prestige associated with English. The mean 

scores of the four items ranged from 3.32 to 3.39, and all items were categorized as 

High based on the interpretation criteria established in Chapter III. 

The highest mean score was obtained by Item 4, “English proficiency gives 

students an academic and professional advantage,” with a mean score of 3.39. This 

indicates that respondents strongly perceived English proficiency as beneficial to 

their academic and professional development. Half of the respondents (50.00%) 

strongly agreed with the statement, while 43.54% agreed.  

The second-highest mean score was obtained by Item 1, “English 

proficiency increases career opportunities,” with a mean score of 3.37. This finding 

indicates that respondents strongly associated English proficiency with greater 

opportunities for their future careers. The response distribution shows that 50.00% 

of respondents strongly agreed and 43.54% agreed with this statement. 
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Meanwhile, the lowest mean score was obtained by Item 3, “English helps 

someone compete in the job market,” with a mean score of 3.32. Although this item 

obtained the lowest mean score among the four Academic Prestige indicators, it 

remained within the High category. This suggests that respondents still strongly 

perceived English as a useful resource for competing in the job market, although 

this aspect received slightly less agreement than the other indicators.  

Item 2, “English is valuable capital for future employment,” obtained a 

mean score of 3.34 and was also categorized as “high.” This result further indicates 

that respondents recognized English proficiency as valuable capital for their future 

employment.  

Overall, the Academic Prestige dimension obtained a mean score of 3.355, 

which falls within the High category. This finding indicates that respondents 

generally perceived English as having strong academic and professional value. In 

particular, respondents placed the strongest emphasis on the advantages that 

English proficiency could provide for their academic and professional 

development, followed by its role in increasing career opportunities.  

3. Overall Prestige  

 After examining the social prestige and academic prestige dimensions 

separately, the overall level of prestige was analyzed to provide a general 

description of respondents’ perceptions of English as a prestigious language. The 

overall descriptive results were compared to provide a general picture of the 

respondents’ perceptions of English Prestige. 

Table 4.3  

Prestige Statistics 

Prestige Dimension N Mean Category 

Social Prestige 62 3.095 High 

Academic Prestige 62 3.355 High 

As presented in Table 4.3, both dimensions of prestige were categorized as 

high. Social Prestige obtained a mean score of 3.095, while Academic Prestige 

obtained a higher mean score of 3.355. The results indicate that the respondents 
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generally perceived English as having both social and academic prestige. However, 

the higher mean score for Academic Prestige indicates that respondents 

descriptively perceived the academic value of English more strongly than its social 

value. 

This finding suggests that respondents particularly recognized the 

importance of English in relation to academic and professional benefits, such as 

educational development, career opportunities, and future employment. 

Nevertheless, the social prestige dimension also received a high mean score, 

indicating that English was perceived as having considerable social value among 

the respondents. The difference between the two dimensions was subsequently 

examined using a paired-samples t-test to determine whether the observed 

difference between social prestige and academic prestige was statistically 

significant. The result of this test is presented in the inferential analysis section. 

b. Description of the English Learning Motivation Variable 

1. Integrative Orientation 

Integrative orientation refers to students’ motivation to learn English 

because they want to communicate with people from different cultures, understand 

English-speaking cultures, and feel connected to the international community. In 

this study, Integrative Orientation was measured through four questionnaire items. 

The responses were measured using a four-point Likert scale, ranging from 1 

(Strongly Disagree) to 4 (Strongly Agree). 

Table 4.4  

Responses on Integrative Orientation Items 

No Statement 
SD 

(1) 
D (2) A (3) SA (4) Mean Category 

1 

I learn English 

because I want 

to 

communicate 

with people 

4,83% 1.61% 41.93% 51.61% 3.40 High 
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from different 

cultures 

2 

I want to 

understand the 

lifestyle and 

culture of 

English 

speakers 

4,83% 6.45% 54.83% 33.87% 3.18 High 

3 

I am motivated 

to learn 

English to feel 

connected with 

the global 

community 

3,22% 9.67% 41.93% 45.61% 3.29 High 

4 

I enjoy 

learning about 

English-

speaking 

cultures 

3,22% 4,83% 58.06% 33.87% 3.23 High 

As shown in Table 4.4, the mean scores of the four items ranged from 3.18 

to 3.40. All four items were categorized as “high.” This shows that the respondents 

generally had a positive integrative orientation toward learning English. The highest 

mean score was obtained by Item 1, “I learn English because I want to communicate 

with people from different cultures,” with a mean score of 3.40. This indicates that 

communicating with people from different cultural backgrounds was the strongest 

aspect of the respondents’ integrative motivation. More than half of the respondents 

(51.61%) strongly agreed with the statement, while 41.93% agreed.  

The second-highest mean score was obtained by Item 3, “I am motivated to 

learn English to feel connected with the global community,” with a mean score of 

3.29. This result shows that respondents also considered English important for 

connecting with the wider global community. The lowest mean score was obtained 
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by Item 2, “I want to understand the lifestyle and culture of English speakers,” with 

a mean score of 3.18. Although this item received the lowest mean among the four 

items, it was still categorized as “High.” This means that respondents still showed 

a positive interest in understanding the lifestyle and culture of English speakers.  

Overall, the Integrative Orientation dimension showed a high level of 

motivation among the respondents. The results suggest that students were 

particularly motivated to learn English as a means of communicating with people 

from different cultures and connecting with the global community. The overall 

mean reported in the existing analysis was 3.27, which was also interpreted as high. 

2. Instrumental Orientation 

 Instrumental orientation refers to students’ motivation to learn English for 

practical purposes, such as improving academic performance, obtaining future 

career opportunities, and preparing for employment. In this study, instrumental 

orientation was measured through four questionnaire items using a four-point Likert 

scale, ranging from 1 (Strongly Disagree) to 4 (Strongly Agree).  

Table 4.5  

Responses on Instrumental Orientation Items 

No Statement 
SD 

(1) 
D (2) A (3) SA (4) Mean Category 

1 

Learning 

English is 

important for 

improving my 

future career 

opportunities 

6.45% 1.61% 32.25% 59.67% 3.45 
Very 

High 

2 

I want to learn 

English to get 

better academic 

grades 

6.45% 8.06% 38.70% 46.77% 3.26 High 
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3 

English 

proficiency will 

help me obtain a 

scholarship or 

study-abroad 

opportunities 

6.45% 1.61% 41.93% 50% 3.35 High 

4 

I learn English 

because it has 

clear practical 

benefits for my 

future 

3.225 4.84% 51.61% 40.32% 3.29 High 

The results in Table 4.5 show that the respondents generally had a high level 

of instrumental orientation. The mean scores ranged from 3.26 to 3.45. Three items 

were categorized as high, while Item 1 was categorized as Very High. The highest 

mean score was obtained by Item 1, “Learning English is important for improving 

my future career opportunities,” with a mean score of 3.45. This indicates that future 

career opportunities were the strongest practical reason for respondents to learn 

English. In this item, 59.67% of respondents strongly agreed and 32.25% agreed 

with the statement.  

The second-highest mean score was obtained by Item 3, “English 

proficiency will help me obtain a scholarship or study-abroad opportunities,” with 

a mean score of 3.35. This shows that respondents also considered English 

proficiency useful for accessing scholarships and study-abroad opportunities. The 

lowest mean score was obtained by Item 2, “I want to learn English to get better 

academic grades,” with a mean score of 3.26. Although this was the lowest score 

among the four items, it was still categorized as High. This means that academic 

grades were still considered a practical reason for learning English, although they 

were less prominent than future career opportunities. Overall, the Instrumental 

Orientation dimension obtained a mean score of 3.33, which falls within the High 

category. This result shows that respondents generally viewed English as useful for 
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achieving practical goals, particularly in relation to their future careers, 

scholarships, study-abroad opportunities, and academic development. 

3. Ideal L2 Self 

Ideal L2 Self refers to students’ vision of themselves as successful English 

users in the future. It reflects their expectations, confidence, and personal goals 

related to their future English proficiency. In this study, Ideal L2 Self was measured 

through five questionnaire items using a four-point Likert scale, ranging from 1 

(Strongly Disagree) to 4 (Strongly Agree). 

Table 4.6  

Responses on Ideal L2 Self Items 

No Statement 
SD 

(1) 
D (2) A (3) SA (4) Mean Category 

1 

I imagine 

myself 

speaking 

English 

fluently in the 

future 

3.22% 3.22% 30.64% 62.90% 3.53 
Very 

High 

2 

I want to 

become a 

confident 

English 

speaker 

4.83% 1.61% 25.80% 67.74% 3.56 
Very 

High 

3 

I believe that 

being 

proficient in 

English is part 

of my future 

self-identity 

4.83% 3.22% 46.77% 45.16% 3.32 High 
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4 

I hope others 

will see me as 

someone 

competent in 

English 

4.83% 9.67% 37.09% 48.38% 3.29 High 

5 

I want to 

sound natural 

and confident 

when using 

English 

4.83% 0 35.48% 59.67% 3.50 
Very 

High 

The results in Table 4.6 show that the respondents generally had a high level 

of Ideal L2 Self. The mean scores ranged from 3.29 to 3.56. Three items were 

categorized as Very High, while two items were categorized as High.  

The highest mean score was obtained by Item 2, “I want to become a 

confident English speaker,” with a mean score of 3.56. This indicates that becoming 

a confident English speaker was the strongest aspect of the respondents’ future self-

image. A large majority of respondents (67.74%) strongly agreed with the 

statement, while 25.80% agreed.  The second-highest mean score was obtained by 

Item 1, “I imagine myself speaking English fluently in the future,” with a mean 

score of 3.53. This shows that respondents also had a strong expectation of 

becoming fluent English speakers in the future. The majority of respondents 

(62.90%) strongly agreed with this statement.  The lowest mean score was obtained 

by Item 4, “I hope others will see me as someone competent in English,” with a 

mean score of 3.29. Although this was the lowest mean among the five items, it was 

still categorized as High. This indicates that respondents still had a positive 

expectation of being viewed as competent English users, although this aspect was 

less prominent than their desire to become confident and fluent English speakers.   

Overall, the Ideal L2 Self dimension obtained a mean score of 3.44, which 

falls within the Very High category. This result indicates that respondents generally 

had a strong image of themselves as future English users. Their motivation was 
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particularly related to becoming confident and fluent English speakers, rather than 

only wanting others to recognize their English ability.  

4. Learning Experience 

Learning Experience refers to students’ perceptions of their experiences 

while learning English, including classroom activities, teacher support, interaction 

with classmates, and their own progress and confidence. In this study, Learning 

Experience was measured through six questionnaire items using a four-point Likert 

scale, ranging from 1 (Strongly Disagree) to 4 (Strongly Agree).  

Table 4.7  

Responses on Learning Experience Items 

No Statement SD (1) D (2) A (3) SA (4) Mean Category 

1 

I enjoy my 

English 

learning 

experience in 

class 

4.83% 9.67% 53.22% 32.25% 3.13 High 

2 

My English 

teachers 

encourage and 

support my 

learning 

3.22% 4.83% 59.67% 32.25% 3.21 High 

3 

My classmate 

motivates me 

to improve my 

English skills 

3.22% 8.06% 62.90% 25.80% 3.11 High 

4 

I feel satisfied 

with the 

progress I 

make in 

4.83% 6.45% 67.74% 20.96% 3.05 High 
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learning 

English 

5 

I feel more 

motivated 

when 

classroom 

activities are 

interesting 

4.83% 6.45% 48.38% 40.32% 3.24 High 

6 

I feel 

confident 

when I 

successfully 

complete 

English tasks. 

4.83% 4.83% 46.77% 43.54% 3.29 High 

The results in Table 4.7 show that the respondents generally had a high level 

of positive learning experience. The mean scores ranged from 3.05 to 3.29, and all 

six items were categorized as High. The highest mean score was obtained by Item 

6, “I feel confident when I successfully complete English tasks,” with a mean score 

of 3.29. This indicates that successfully completing English tasks was closely 

related to students’ positive learning experiences. Almost half of the respondents 

(43.54%) strongly agreed with the statement, while 46.77% agreed.  The second-

highest mean score was obtained by Item 5, “I feel more motivated when classroom 

activities are interesting,” with a mean score of 3.24. This suggests that interesting 

classroom activities played an important role in maintaining students’ motivation to 

learn English.  

The lowest mean score was obtained by Item 4, “I feel satisfied with the 

progress I make in learning English,” with a mean score of 3.05. Even though it had 

the lowest mean, the item was still categorized as High. This shows that respondents 

were generally satisfied with their learning progress, although this aspect received 

slightly less agreement than the other learning experience indicators. Overall, the 

Learning Experience dimension obtained a mean score of 3.17, which falls within 
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the High category. This indicates that respondents generally had positive 

experiences in learning English. Their responses particularly show the importance 

of successful task completion and interesting classroom activities in supporting 

their motivation. 

5. Overall Motivation for Learning English 

After examining the four dimensions of English learning motivation 

separately, the overall results were compared to provide a general picture of the 

respondents’ motivation to learn English. The four dimensions included Integrative 

Orientation, Instrumental Orientation, Ideal L2 Self, and Learning Experience. 

Table 4.8  

Motivation Statistics 

Motivation Dimension N Mean Category 

Integrative Orientation 62 3.270 High 

Instrumental Orientation 62 3.330 High 

Ideal L2 Self 62 3.440 Very High 

Learning Experience 62 3.171 High 

As presented in Table 4.8, all four dimensions of English learning 

motivation were categorized as High or Very High. Three dimensions, namely 

Integrative Orientation, Instrumental Orientation, and Learning Experience, were 

categorized as High, while Ideal L2 Self was categorized as Very High. The highest 

overall mean was obtained by Ideal L2 Self, with a mean score of 3.440, which was 

categorized as Very High. This indicates that the respondents had a strong image of 

themselves as future English users. Their motivation was particularly related to 

becoming confident and proficient English speakers. 

The second-highest overall mean was obtained by Instrumental Orientation, 

with a mean score of 3.330, followed by Learning Experience with a mean score of 

3.171. This result shows that practical purposes and students’ experiences during 

the learning process were also important aspects of their motivation to learn 

English. Meanwhile, Integrative Orientation obtained the lowest overall mean, with 

a score of 3.270. Although it had the lowest mean among the four dimensions, it 
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was still categorized as High. This indicates that respondents continued to have a 

strong interest in learning English for communication with people from different 

cultures and for connecting with the wider international community. Overall, the 

results show that the respondents had a high level of motivation to learn English. 

Among the four dimensions, Ideal L2 Self showed the highest overall mean, 

suggesting that the respondents’ vision of themselves as confident and proficient 

English speakers was the most prominent dimension of their English learning 

motivation. 

3. Hypothesis Testing 

a. Simple Linear Regression 

To answer the first research question, a simple linear regression analysis 

was conducted to examine whether Prestige significantly influences students' 

English learning motivation. The results of the regression analysis are presented 

in Table 4.9.  

Table 4.9  

Simple Regression Results 

Model B Std. Error Beta (β) t Sig. 

(Constant) 6.443 4.515  1.427 0.159 

Prestige (X) 1.268 0.100 0.853 12.654 0.000 

Based on Table 4.9, Prestige had a positive and significant effect on English 

Learning Motivation. The regression coefficient was 1.268, with a standardized 

Beta coefficient of 0.853. The t-value was 12.654, and the significance value was 

0.000. Since the significance value was lower than 0.05, Prestige significantly 

influenced students’ English Learning Motivation. 

The model summary showed an R value of 0.853, R Square of 0.727, and 

Adjusted R Square of 0.723. This means that Prestige explained 72.7% of the 

variation in students’ English Learning Motivation, while the remaining 27.3% was 

explained by other factors outside the model. Therefore, H₁ was accepted, and H₀ 

was rejected. The result indicates that students’ perceptions of English Prestige 

significantly and positively influenced their motivation to learn English.  
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b. Multiple Linear Regression 

A multiple linear regression analysis was conducted to determine which 

dimension of Prestige has a stronger influence on students' English learning 

motivation. The analysis included Social Prestige and Academic Prestige as the 

independent variables. The results are presented in Table 4.10. 

Table 4.10 

 Multiple Regression Results 

Model B Std. Error Beta (β) t Sig. 

(Constant) 6.911 4.527  1.527 0.132 

Social Prestige (X₁) 1.002 0.260 0.470 3.860 0.000 

Academic Prestige 

(X₂) 

1.845 0.531 0.424 3.475 0.001 

The results show that the multiple correlation coefficient (R) was 0.856, 

indicating a strong relationship between Social Prestige, Academic Prestige, and 

English Learning Motivation. The R Square value was 0.733, meaning that Social 

Prestige and Academic Prestige together explained 73.3% of the variation in 

students’ English Learning Motivation. The remaining 26.7% was explained by 

other factors that were not included in the regression model. The Adjusted R Square 

was 0.724, showing that the explanatory power of the model remained substantial 

after adjustment.  

To determine which dimension of English Prestige had the stronger 

influence on English Learning Motivation, the standardized Beta (β) coefficients of 

Social Prestige and Academic Prestige were compared. A larger absolute Beta 

coefficient indicates a stronger relative contribution to the dependent variable. 

Based on the regression analysis presented in Table 4.10, Social Prestige (β = 0.470) 

exerted a slightly stronger influence on students' English Learning Motivation than 

Academic Prestige (β = 0.424), indicating that Social Prestige was the more 

dominant predictor between the two dimensions. Nevertheless, both dimensions 

were statistically significant, confirming that the two dimensions of English 

Prestige jointly explained students' motivation to learn English. The result also 
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indicates that examining Social Prestige and Academic Prestige separately provides 

a more detailed understanding of how different aspects of prestige relate to 

students’ motivation. Therefore, the multiple linear regression analysis provides 

evidence that Social Prestige and Academic Prestige collectively accounted for a 

substantial proportion of the variation in English Learning Motivation, with an 

explanatory power of 73.3%.  

c. T-Test Results (Partial Significance)   

A paired samples t-test was conducted to determine whether there was a 

significant difference between students' perceptions of Social Prestige and 

Academic Prestige. The descriptive statistics of both variables are presented in 

Table 4.11.  

Table 4.11 

Comparison of Social and Academic Prestige 

Category N Mean Std. Deviation Min Max 

Social Prestige 62 3.095 0.557 1.00 4.00 

Academic Prestige 62 3.355 0.681 1.00 4.00 

Table 4.11 presents the descriptive statistics for Social Prestige and 

Academic Prestige based on responses from all 62 participants. The results show 

that Academic Prestige recorded a higher mean score (M = 3.355, SD = 0.681) than 

Social Prestige (M = 3.095, SD = 0.557). This indicates that students generally 

perceived the academic value of English more strongly than its social status 

implications. 

Both dimensions had the same minimum and maximum scores, with a 

minimum of 1.00 and a maximum of 4.00. The slightly higher standard deviation 

for Academic Prestige (0.681) compared to Social Prestige (0.557) indicates that 

students’ perceptions of the academic value of English were somewhat more varied, 

while their perceptions of English as a social status marker were relatively more 

consistent.  To determine whether the observed difference between the mean scores 

of Social Prestige and Academic Prestige was statistically significant, a paired-

samples t-test was conducted. The results are presented in Table 4.12. 
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Table 4.12 

 Paired Samples T-Test Results 

Comparison Mean 

Diff. 

Sd Diff t df Sig.(2-

tailed) 

Cohen’s 

d 

Social-Academic -0.260 0.376 -5.435 61 0.000 -0.690 

The paired-samples t-test revealed a statistically significant difference 

between Social Prestige and Academic Prestige, t(61) = -5.435, p = 0.000. Since 

the significance value was lower than 0.05, the null hypothesis was rejected, 

indicating that the difference between the two dimensions was statistically 

significant. 

The mean difference was -0.260, indicating that the mean score of 

Academic Prestige was higher than that of Social Prestige. Academic Prestige had 

a mean score of 3.355 (SD = 0.681), whereas Social Prestige had a mean score of 

3.095 (SD = 0.557). The analysis also produced a Cohen’s d value of -0.690, which 

indicates a medium effect size (Cohen, 2012).  Therefore, although students 

perceived both dimensions of English Prestige positively, the results show that 

Academic Prestige was perceived significantly higher than Social Prestige. This 

suggests that students placed greater value on the academic and professional 

advantages associated with English than on its social status implications. 

B. Discussion 

1. The Effect of Prestige Perception on EFL Learning Motivation 

The results of this study confirm that prestige significantly and 

positively influences the motivation of EFL students to learn English (β = 0.853, 

p = 0.000). This finding supports the theoretical frameworks of Labov (1972) 

and Trudgill (2000), who conceptualized linguistic prestige as the positive social 

assessment attached to a language, which in turn shapes speakers' language 

attitudes and behaviors. 

The finding is also consistent with Sadaf et al. (2025), who argued that 

English functions as symbolic, economic, and cultural capital in contemporary 

global society. When students perceive English as prestigious, this symbolic 
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value appears to energize their motivational drives across all sub-dimensions: 

integrative, instrumental, ideal L2 self, and learning experience. Specifically, 

the R² value of 0.727 indicates that nearly three-quarters of learning motivation 

can be attributed to prestige perception alone, making it a substantial predictor. 

Furthermore, the descriptive data showed that 90.32% of respondents 

reported high to very high prestige perceptions, while 91.93% demonstrated 

high to very high motivation levels. This parallel distribution suggests a 

meaningful alignment between prestige perception and motivational outcomes, 

reinforcing Gardner's (1985) Socio-Educational Model, which posits that social 

attitudes toward a language directly influence learning motivation. 

2. Social Prestige as the Stronger Motivational Predictor 

The multiple regression analysis revealed that social prestige (β = 0.470) 

exerted a slightly stronger influence on learning motivation than academic 

prestige (β = 0.424). This finding is particularly meaningful given the 

participants’ context: as members of Indonesian society where English 

proficiency is closely associated with intelligence, modernity, and higher social 

class, students’ motivation is substantially shaped by the social symbolic value 

of English rather than its academic utility alone. 

This result is consistent with Labov (1972) and Trudgill (2000), whose 

linguistic prestige theory identifies the overt social prestige of a language as a 

primary force shaping speakers’ language attitudes and behaviors. It also aligns 

with findings from Al-Saidat (2009) and Hadji (2025), both of whom showed 

that learners’ perception of English as a socially prestigious, globally dominant 

language constitutes a powerful motivational driver. In the Indonesian context 

specifically, where English is widely regarded as a symbol of education, 

intelligence, and global identity, it is understandable that the social dimension 

of prestige exerts the stronger motivational pull. 

Nevertheless, academic prestige also remained a significant predictor (β 

= 0.424, p = 0.001), confirming that perceptions of English as a medium of 

scientific authority, academic recognition, and professional advancement also 

contribute meaningfully to motivation. This is consistent with Wirtz and Ender 
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(2025), who found that the functional utility of a language in professional and 

academic domains reinforces its motivational appeal, and with Sadaf et al. 

(2025), who emphasized English as economic and cultural capital that enables 

access to higher education and global networks. 

In summary, the findings of this study suggest that both dimensions of 

prestige are important, but social prestige is the more potent driver of motivation 

in this particular population. Educational institutions should therefore leverage 

both social and academic prestige narratives in designing motivating learning 

environments, while remaining mindful of the potential identity pressures 

associated with excessive prestige, as cautioned by Ibarra-Gambrill (2021).
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

A. Conclusions 

This study investigated the effect of prestige on EFL students’ 

motivation in learning English among fourth-semester students of the English 

Language Education Study Program at UIN Ar-Raniry Banda Aceh. Based on 

the data analysis and discussion presented in the previous chapter, the following 

conclusions can be drawn. 

First, prestige significantly and positively influences EFL students’ 

motivation to learn English. The simple linear regression analysis yielded a 

standardized beta coefficient of β = 0.853 (t = 12.654, p = 0.000), with an R² 

value of 0.727, indicating that 72.7% of the variance in learning motivation is 

explained by prestige perception alone. This means that the higher students’ 

perception of English as a prestigious language, the higher their motivation to 

learn it. This finding supports the theoretical frameworks of Labov (1972) and 

Trudgill (2000) regarding linguistic prestige, as well as Gardner’s (1985) Socio-

Educational Model, which posits that social attitudes toward a language directly 

shape learning motivation. It also confirms the view of Sadaf et al. (2025) that 

English functions as symbolic, economic, and cultural capital in global society, 

and that this symbolic value energizes motivational drives across all 

dimensions: integrative orientation, instrumental orientation, ideal L2 self, and 

learning experience. 

Second, both dimensions of social prestige and academic prestige are 

significant independent predictors of motivation. The multiple linear regression 

analysis revealed that social prestige produced a standardized beta of β = 0.470 

(t = 3.860, p = 0.000), while academic prestige yielded β = 0.424 (t = 3.475, p 

= 0.001). Based on the standardized beta coefficients, social prestige exerted a 

marginally stronger influence on motivation than academic prestige. This 

finding indicates that students’ perception of English as a marker of intelligence, 

modernity, and high social status in society is the more dominant motivational 

force among this population. Nevertheless, academic prestige also contributed 
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significantly and distinctly, reflecting the participants’ recognition of English as 

a primary medium of scientific authority, research, and professional 

advancement in their academic field. Together, these two dimensions confirm 

that the prestige-motivation relationship operates through dual sociocultural 

pathways. Additionally, a paired samples t-test was conducted to examine 

whether students perceived the two prestige dimensions differently. The results 

revealed that academic prestige (M = 3.355, SD = 0.681) was rated significantly 

higher than social prestige (M = 3.095, SD = 0.557), t(61) = −5.435, p < .001, 

with a medium effect size (Cohen’s d = −0.690). This finding indicates that 

while both dimensions of prestige significantly predict motivation, students 

place greater emphasis on the professional and academic value of English than 

on its social status implications, a pattern consistent with the strong instrumental 

motivation orientation observed across the sample. 

In summary, this study provides strong empirical evidence that prestige 

perception functions as a powerful sociocultural motivator for EFL learners. The 

symbolic value of English both as a social marker and as an academic asset 

plays a substantial role in sustaining students’ motivation across all motivational 

dimensions studied. 

B. Suggestions 

Based on the findings and conclusions of this study, the following 

suggestions are offered for various stakeholders. 

For English teachers and instructors, the findings suggest that 

acknowledging the symbolic value of English in classroom interactions can be 

a strategic tool for enhancing student motivation. Teachers are encouraged to 

connect language learning activities to real-world contexts that highlight the 

social and professional benefits of English proficiency, such as academic 

publication, international communication, and career development. 

Furthermore, since the learning experience dimension showed that students are 

most motivated by interesting classroom activities and experiences of personal 

success, teachers should prioritize varied, interactive instructional strategies and 

provide consistent formative feedback to help students recognize their own 
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progress. As Dahliana (2019) found in the UIN Ar-Raniry context specifically, 

a supportive communication style and engaging classroom activities are among 

the most influential factors driving student participation. 

For curriculum designers and institutional policymakers at UIN Ar-

Raniry, this study recommends that English language programs be designed to 

balance global competitiveness with cultural inclusivity. Curriculum materials 

should reflect the dual prestige dimensions identified in this study by integrating 

both socially relevant content, such as English in media, global identity, and 

community engagement, and academically relevant tasks, such as reading and 

producing academic texts, engaging with international research, and developing 

professional communication skills. At the same time, following the caution 

raised by Ibarra-Gambrill (2021), institutions should be careful not to reinforce 

elitist or near-native norms that may create identity pressure or linguistic 

insecurity among learners. The goal should be to empower students to see 

English as a tool for participation and self-expression, rather than as an 

exclusive marker of social status. 

For future researchers, this study opens several avenues for further 

investigation. First, since this study was limited to fourth-semester students of 

one study program at a single institution, future research should extend the 

sample to include students from different semesters, disciplines, and universities 

to improve generalizability. Second, while this study used a quantitative 

correlational design, future studies could employ a mixed-methods approach, 

incorporating interviews or focus group discussions to explore how students 

personally experience and narrate the prestige of English. This would provide 

deeper qualitative insight into the motivational processes identified here. Third, 

longitudinal studies could examine whether prestige-driven motivation is 

sustainable over time or whether it changes across different stages of language 

learning. Finally, future research could investigate whether prestige perception 

mediates the relationship between external factors, such as media exposure or 

peer influence, and motivation outcomes, building on the findings of Hadji 
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(2025) regarding the role of American media in shaping EFL learners’ prestige 

perception. 

For students themselves, the results of this study underscore the 

importance of reflecting on personal motivations for learning English. Students 

are encouraged to cultivate both socially and academically grounded reasons for 

engaging with the language, recognizing that English proficiency is not merely 

a status symbol but a practical and empowering skill. Awareness of one’s own 

motivational drivers can help students maintain consistent effort, set realistic 

goals, and develop a healthy relationship with the language beyond external 

pressures of prestige. 
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Appendix B: Recommendation Letter from Fakultas Tarbiyah dan Keguruan 

to conduct the research 
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Appendix C: Confirmation Letter from English Language Education 

Department 
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Appendix D: Questionnaire 

Questions 

Strongly 

Disagree 

(1) 

Disagree 

(2) 

Agree 

(3) 

Strongly 

Agree 

(4) 

People who speak English are respected in 

my society. 
    

English ability makes someone socially 

valued. 
    

English speakers often receive positive 

attention from others. 
    

I feel more confident socially when I use 

English. 
    

People who speak English are viewed as 

more intelligent. 
    

Students with good English skills are 

considered smarter. 
    

English proficiency is associated with 

being highly educated. 
    

Speaking English makes someone appear 

globally connected. 
    

English helps me feel part of the 

international community. 
    

Using English reflects modernity and 

global-mindedness. 
    

English proficiency increases career 

opportunities. 
    

English is valuable capital for future 

employment. 
    

English helps someone compete in the job 

market. 
    

English proficiency gives students an 

academic and professional advantage. 
    

I learn English because I want to 

communicate with people from different 

cultures. 

    

I want to understand the lifestyle and 

culture of English speakers. 
    

I am motivated to learn English to feel 

connected with the global community. 
    

I enjoy learning about English-speaking 

cultures. 
    

Learning English is important for 

improving my future career opportunities. 
    

I want to learn English to get better 

academic grades. 
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English proficiency will help me obtain 

scholarships or study-abroad opportunities. 
    

I learn English because it has clear 

practical benefits for my future. 
    

I imagine myself speaking English fluently 

in the future. 
    

I want to become a confident English 

speaker. 
    

I believe that being proficient in English is 

part of my future self-identity. 
    

I hope others will see me as someone 

competent in English. 
    

I want to sound natural and confident when 

using English. 
    

I enjoy my English learning experience in 

class. 
    

My English teachers encourage and 

support my learning. 
    

My classmates motivate me to improve my 

English skills. 
    

I feel satisfied with the progress I make in 

learning English. 
    

I feel more motivated when classroom 

activities are interesting. 
    

I feel confident when I successfully 

complete English tasks. 
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Appendix E: SPSS Output 

1. Normality 

 

2. Linearity 
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3. Multicollinearity 
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4. Simple Linear Regression 

 
 

 
5. Multiple Linear Regression 

 

 
6. Paired Samples T-Test 
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