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ABSTRACT

Name - Ainil Fitri

Reg. No. : 220203108

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis working title : Exploring the Influence Of Experience and Personal Factors

On EFL Learners’ Speaking Confidence

Supervisor : Drs. Amiruddin, M. Pd
Keywords : speaking confidence, learning experiences, personal factors,
EFL

This study explored how learning experiences and personal factors shape EFL
learners’ speaking confidence among students of the English Education Department
at UIN Ar-Raniry Banda Aceh. This study employed a qualitative multiple case
study design using semi-structured interviews with ten participants selected through
purposive sampling. The data were analyzed using thematic analysis. The findings
revealed that learners’ speaking confidence was shaped by the interaction between
learning experiences and personal factors. Learning experiences, including
classroom interaction, speaking practice, teacher feedback, peer support, and
exposure to English through various media, contributed to the development of
learners’ speaking confidence. In addition, personal factors, including self-efficacy,
anxiety, fear of making mistakes, emotional regulation, self-perception, resilience,
and emotional intelligence, influenced how learners perceived and responded to
speaking situations. Overall, the findings suggest that speaking confidence develops
through the dynamic interaction between learners’ learning experiences and
personal factors. The findings provide insights for lecturers in creating supportive

learning environments that foster students’ confidence in speaking English.
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CHAPTER |
INTRODUCTION

A. Background of the Study

Speaking is widely recognized as one of the most important skills in
learning English as a Foreign Language (EFL) because it enables learners to
communicate ideas, opinions, emotions, and information directly through oral
interaction. Through speaking, learners are able to demonstrate not only their
linguistic knowledge but also their ability to use English meaningfully in real
communication. In academic contexts, speaking skills are essential for participating
in classroom discussions, delivering presentations, and engaging in collaborative
learning activities. In professional contexts, speaking proficiency is often
considered an important indicator of communicative competence and future career
readiness. Therefore, the ability to speak English confidently has become
increasingly important for EFL learners in higher education settings (Fan, 2022;
Zhang, 2022).

Despite its importance, speaking is often considered one of the most
difficult language skills for EFL learners to master because it requires the
integration of various language components simultaneously during communication
(Richards & Renandya, 2002, as cited in Amiruddin, 2019). Unlike reading or
writing, speaking requires learners to produce language spontaneously and interact
with others in real time. Learners must organize ideas quickly, apply grammatical
knowledge accurately, pronounce words clearly, and respond appropriately during
communication. At the same time, learners also need to manage emotional factors
such as nervousness, fear, and anxiety while speaking. As a result, many EFL
learners experience difficulties in expressing themselves orally even though they
possess adequate vocabulary and grammatical knowledge (Ma, 2022).

One of the major factors influencing learners’ oral communication Iis
speaking confidence. Speaking confidence refers to learners’ belief in their ability
to communicate effectively in spoken English. Learners with high speaking

confidence tend to participate more actively in classroom interaction, initiate



conversations, express opinions more freely, and demonstrate greater willingness
to communicate. In contrast, learners with low speaking confidence often hesitate
to speak, avoid communication activities, and experience fear of making mistakes
or being negatively evaluated by others. Consequently, speaking confidence
significantly influences learners’ participation and communication performance in
EFL classrooms (Cong & Li, 2022; Wang et al., 2022).

In EFL contexts, speaking confidence does not develop automatically but is
shaped gradually through learners’ learning experiences and personal factors.
Learning experiences refer to learners’ past and present experiences during the
language learning process, including classroom interaction, speaking exposure,
communicative activities, instructional methods, teacher feedback, and peer
support. Positive learning experiences may help learners become more comfortable
using English and gradually strengthen their confidence in communication.
Conversely, negative learning experiences, such as limited opportunities to practice
speaking, unsupportive classroom environments, or excessive correction, may
reduce learners’ confidence and increase speaking anxiety (Fan, 2022).

Classroom interaction is one of the most important learning experiences
influencing speaking confidence. Interactive classrooms provide opportunities for
learners to participate in discussions, express ideas, ask questions, and
communicate actively using English. Through repeated participation in
communicative activities, learners become more familiar with speaking situations
and gradually develop greater confidence. In contrast, passive or teacher-centered
classrooms may limit learners’ speaking opportunities and reduce communicative
confidence. Therefore, the quality of classroom interaction plays an essential role
in shaping learners’ speaking confidence and willingness to communicate (Zhang,
2022).

The importance of learning experiences can also be understood through
sociocultural perspectives, which emphasize the role of social interaction and
collaboration in language development. Through interaction with teachers and
peers, learners receive guidance, encouragement, and feedback that may contribute

to both language learning and confidence development. Therefore, supportive



social interactions are considered important in helping EFL learners become more
confident in speaking English (Vygotsky, 1978; Lantolf et al., 2021).

Besides learning experiences, personal factors also significantly influence
EFL learners’ speaking confidence. Personal factors refer to internal psychological
characteristics that affect how learners perceive themselves as English language
users. These factors may include self-efficacy, anxiety, self-perception, fear of
making mistakes, emotional regulation, and other psychological conditions that
influence learners’ confidence during communication (Ma, 2022). Although
learners may receive similar instruction and learning opportunities, differences in
personal factors may cause them to demonstrate different levels of confidence
during communication activities.

One important personal factor influencing speaking confidence is self-
efficacy, which refers to learners’ beliefs about their ability to perform speaking
tasks successfully (Bandura, 1997). Learners with stronger self-efficacy are
generally more willing to participate in communication activities and demonstrate
higher levels of confidence when speaking English (Cong & Li, 2022).

Anxiety is another factor commonly associated with speaking confidence.
EFL learners often experience nervousness when speaking English because they
fear making mistakes or being negatively evaluated by others. Such emotional
barriers may reduce learners’ willingness to communicate and affect their speaking
performance (Krashen, 1982).

At the university level, speaking confidence becomes increasingly
important because students are expected to participate actively in academic
communication activities such as discussions, presentations, seminars, and
collaborative projects. This expectation is especially significant for students
enrolled in English Education programs because they are prepared to become future
English teachers and language professionals. Therefore, English Education students
are expected not only to understand English theoretically but also to communicate
effectively and confidently in spoken English.

However, despite years of formal English instruction, many university

students still experience low speaking confidence. Some learners continue to feel



anxious and hesitant when speaking English in front of others. Others may avoid
classroom participation because they are afraid of making mistakes or being
negatively evaluated. This phenomenon indicates that learners’ previous learning
experiences and personal factors continue to influence their confidence even at
higher education levels (Ma, 2022; Wang et al., 2022).

Several recent studies have investigated factors influencing EFL learners’
speaking confidence. Cong and Li (2022) found that emotional intelligence and
self-efficacy positively influenced learners’ communication performance and
confidence in speaking English. Similarly, Fan (2022) reported that communicative
and interactive learning environments significantly contributed to learners’
willingness to communicate and speaking confidence. Meanwhile, Zhang (2022)
revealed that technology-supported learning environments could help learners
develop greater confidence by providing flexible opportunities for speaking
practice.

Although many previous studies have examined speaking confidence in
EFL contexts, several research gaps still exist. First, many previous studies mainly
employed quantitative approaches that focused on measuring relationships between
variables such as anxiety, motivation, and self-efficacy. While quantitative studies
provide important statistical findings, they often do not fully explain learners’
personal experiences, feelings, and perspectives regarding speaking confidence.
Therefore, qualitative research is needed to provide deeper understanding of how
learners experience confidence, fear, anxiety, and communication challenges in real
learning contexts.

Second, many studies focused only on individual psychological variables
without examining how learning experiences and personal factors interact
simultaneously in shaping speaking confidence. In reality, learners’ confidence
develops through the interaction between external experiences and internal
emotional conditions. Therefore, exploring both aspects together may provide more
comprehensive understanding of speaking confidence development among EFL

learners.



Third, research exploring speaking confidence among EFL learners in
Indonesian Islamic higher education contexts remains limited, particularly studies
that examine how learning experiences and personal factors interact in shaping
speaking confidence. Therefore, further investigation is needed to provide
contextualized insights into learners’ experiences in this educational setting.

Considering these issues, this study focuses on exploring the influence of
learning experiences and personal factors on EFL learners’ speaking confidence
among students of the English Education Department at UIN Ar-Raniry Banda
Aceh. This study employs a qualitative multiple-case study approach to explore
learners’ experiences, perceptions, and emotional responses related to speaking
confidence in greater depth. Through this study, the researcher expects to gain a
deeper understanding of how learning experiences and personal factors shape
learners’ confidence in speaking English and how these factors influence their

participation in academic communication activities.

B. Research Questions
1. What learning experiences influence EFL learners’ speaking confidence?
2. What personal factors affect EFL learners’ confidence in speaking English?
3. How do learning experiences and personal factors interact in shaping EFL

learners’ speaking confidence?

C. The Aim of the Study
The aims of this study are:
1. To identify the learning experiences that influence EFL learners’ speaking
confidence.
2. To examine the personal factors that affect EFL learners’ confidence in
speaking English.
3. To explore how learning experiences and personal factors interact in

shaping EFL learners’ speaking confidence.



D. Significance of the Study

This study is expected to contribute both theoretically and practically to the
field of English as a Foreign Language (EFL) learning. Theoretically, this study is
expected to enrich the existing literature related to EFL learners’ speaking
confidence, particularly regarding the influence of learning experiences and
personal factors on speaking confidence development. In addition, this study is
expected to support the application of theories related to self-efficacy, sociocultural
learning, and affective factors in explaining speaking confidence among EFL
learners in higher education contexts.

Practically, this study is expected to provide useful insights for English
lecturers, language educators, and students regarding the importance of creating
supportive learning environments that encourage learners to speak confidently in
English. The findings of this study may help lecturers understand the influence of
learning experiences and personal factors on students’ speaking confidence,
allowing them to design more interactive and communicative classroom activities.
Furthermore, this study is also expected to serve as a reference for future researchers
who are interested in conducting studies related to speaking confidence in EFL

contexts.

E. Terminology
To avoid ambiguity and ensure clarity in understanding the key terms used in
this study, the following terms are defined:
1. EFL Learners
EFL learners in this study refer to students of the English Education
Department at UIN Ar-Raniry Banda Aceh who learn English as a foreign
language and participate in this research.
2. Speaking Confidence
Speaking confidence in this study refers to the participants’ belief in their ability
to express ideas, opinions, and feelings orally in English without excessive fear,

nervousness, or anxiety during speaking activities in academic contexts.



3. Learning Experiences
Learning experiences in this study refer to the participants’ past and present
experiences in learning English, including classroom interaction, speaking
practice, instructional methods, lecturer feedback, peer support, and exposure
to English that may influence the development of their speaking confidence.

4. Personal Factors
Personal factors in this study refer to the internal psychological characteristics
experienced by the participants, including anxiety, self-beliefs, fear of making
mistakes, self-perception, emotional regulation, and other personal conditions
that may influence their confidence in speaking English.



CHAPTER II
LITERATURE REVIEW

A. Speaking Confidence in EFL Contexts

Speaking confidence refers to learners’ belief in their ability to
communicate effectively in English across different speaking situations. In English
as a Foreign Language (EFL) contexts, speaking confidence influences learners’
willingness to participate in classroom interaction, express ideas, and engage in
communicative activities. Learners with higher speaking confidence are generally
more willing to speak and actively participate in discussions, whereas those with
lower confidence often hesitate to communicate despite having adequate language
knowledge (Cong & Li, 2022; Sumanto & Saharani, 2023).

Speaking confidence is particularly important because speaking is widely
recognized as one of the most challenging language skills for EFL learners. Unlike
receptive skills, speaking requires learners to produce language spontaneously
while organizing ideas, selecting appropriate vocabulary, applying grammatical
knowledge, and responding to others in real time. These demands often make
learners reluctant to communicate even when they understand the language
(Amiruddin, 2019; Ma, 2022).

The concept of speaking confidence is closely related to Bandura’s (1997)
theory of self-efficacy, which refers to individuals’ beliefs about their capability to
perform specific tasks successfully. According to Bandura (1997), learners with
strong self-efficacy tend to approach challenging tasks with greater effort,
persistence, and confidence, while those with lower self-efficacy are more likely to
doubt their abilities and avoid challenging situations. In EFL speaking contexts,
learners who believe in their speaking ability are generally more willing to
communicate and participate in speaking activities (Cong & Li, 2022; Susanto et
al., 2024).



According to Bandura (1997), learners with strong self-efficacy tend to
demonstrate characteristics that reflect higher confidence when performing tasks.
They are more willing to participate in challenging activities, believe in their
capability to accomplish tasks successfully, persist when facing difficulties, recover
more quickly from setbacks, and view mistakes as opportunities for improvement
rather than signs of failure. In contrast, learners with low self-efficacy are more
likely to avoid challenging situations, doubt their abilities, and give up more easily
when encountering obstacles. In the context of EFL speaking, these characteristics
can be observed through learners’ willingness to communicate, persistence in
expressing ideas despite making mistakes, and confidence in participating in
classroom speaking activities. Therefore, Bandura’s concept of self-efficacy
provides a useful framework for identifying the characteristics of confident EFL
learners and understanding how confidence is reflected in their speaking behavior
(Bandura, 1997; Cong & Li, 2022; Susanto et al., 2024).

Bandura (1997) further explains that self-efficacy develops through four
primary sources: mastery experiences, vicarious experiences, verbal persuasion,
and physiological or emotional states. Among these, mastery experiences are
considered the strongest source because successful speaking experiences strengthen
learners’ confidence in their own abilities. In addition, observing successful peers,
receiving encouragement from teachers, and experiencing manageable emotional
conditions also contribute to the development of speaking confidence (Bandura,
1997; Zhang, 2022).

Speaking confidence is increasingly regarded as an essential component of
communicative competence in higher education. English learners are expected not
only to possess linguistic knowledge but also to communicate their ideas effectively
in academic and social settings. Therefore, learners with higher speaking
confidence are generally more willing to participate in discussions, presentations,
and other communicative tasks, allowing them to improve their speaking

performance through continuous practice (Fan, 2022; Cong & Li, 2022).



Based on the discussion above, speaking confidence can be understood as
learners’ belief in their ability to communicate effectively in English. Drawing on
Bandura’s (1997) theory of self-efficacy, speaking confidence develops through
successful learning experiences and positive beliefs about one’s own capability.
Therefore, speaking confidence serves as an important foundation that encourages
EFL learners to participate actively in speaking activities and communicate more

effectively.

B. Learning Experiences and Their Influence on Speaking Confidence

Learning experiences play an important role in shaping EFL learners’
speaking confidence. Rather than developing instantly, confidence is gradually built
through learners’ participation in various learning activities and communicative
experiences. Positive learning experiences help learners strengthen their beliefs in
their speaking abilities, whereas limited or negative experiences may reduce their
willingness to communicate. Therefore, the quality of learners’ learning
experiences significantly influences the development of speaking confidence (Fan,
2022; Ma, 2022).

In EFL contexts, learning experiences include the activities and
opportunities learners encounter while learning English, such as classroom
discussions, speaking practice, presentations, teacher feedback, peer interaction,
and other communicative tasks. Through these experiences, learners become more
familiar with using English in meaningful situations and gradually develop greater

confidence in speaking (Cong & Li, 2022).

One important aspect of learning experiences is classroom interaction.
Interactive learning environments encourage learners to express their ideas, ask
questions, and participate actively in communication. According to Vygotsky
(1978), language learning develops through social interaction, while Lantolf et al.
(2021) further explain that collaborative communication provides learners with

opportunities to receive guidance, support, and feedback. Such experiences not only

10



facilitate language development but also strengthen learners’ confidence in using

English.

Another essential learning experience is speaking practice and exposure to
English. Learners who frequently participate in discussions, presentations, role-
plays, or other communicative activities become more accustomed to expressing
their ideas in English. Continuous practice enables learners to improve their
speaking ability, reduce hesitation, and develop greater confidence. Conversely,
learners who have limited opportunities to practice often feel less confident when

communicating in English (Fan, 2022; Zhang, 2022).

Teacher feedback is another important factor influencing speaking
confidence. Constructive feedback helps learners recognize both their strengths and
areas for improvement while maintaining their motivation to participate in speaking
activities. According to Bandura (1997), positive verbal persuasion can strengthen
learners’ self-efficacy, encouraging them to engage more confidently in future
speaking tasks. In contrast, excessively critical feedback may discourage learners

from participating actively in classroom communication.

Peer interaction also contributes to learners’ confidence development.
Communicating with classmates often creates a more comfortable and less
threatening environment than formal interaction with teachers. Through
collaborative learning, discussion, and mutual support, learners gain opportunities
to practice speaking, exchange ideas, and build confidence in using English. These
collaborative experiences reflect the sociocultural view that learning occurs through
interaction with others (Lantolf et al., 2021).

Furthermore, previous learning experiences influence learners’ current
speaking confidence. Learners who have participated in English clubs, public
speaking activities, or communicative classrooms often demonstrate greater
confidence because they have accumulated more opportunities to use English

meaningfully. In contrast, learners whose previous learning focused primarily on

11



grammar and written exercises may feel less prepared to communicate orally (Ma,
2022).

In addition, successful learning experiences strengthen learners’ confidence
over time. Bandura (1997) identifies mastery experiences as the strongest source of
self-efficacy because successful task performance reinforces learners’ beliefs in
their capabilities. When learners experience successful communication in English,
they become more willing to participate in future speaking activities and develop

stronger confidence in their speaking ability.

Overall, learning experiences provide the foundation for the development
of speaking confidence among EFL learners. Classroom interaction, speaking
practice, teacher feedback, peer support, previous learning experiences, and
successful communication experiences collectively shape learners’ perceptions of
their speaking ability. Therefore, confidence develops through continuous
participation in meaningful learning experiences that encourage learners to use
English actively and confidently (Cong & Li, 2022; Fan, 2022).

C. Personal Factors Affecting EFL Learners’ Speaking Confidence

Personal factors are internal characteristics that influence how learners
perceive, respond to, and perform speaking tasks in English. These factors include
learners’ beliefs, emotions, attitudes, and psychological conditions, all of which
contribute to the development of speaking confidence. Even when learners receive
similar learning opportunities, differences in personal characteristics may lead to
different levels of confidence. Therefore, speaking confidence is shaped not only
by learning experiences but also by learners’ internal psychological conditions (Ma,
2022; Sumanto & Saharani, 2023).

Self-efficacy is one of the most influential personal factors affecting
speaking confidence. According to Bandura (1997), self-efficacy refers to
individuals’ beliefs in their capability to perform specific tasks successfully.
Learners with high self-efficacy tend to believe that they can communicate

12



effectively in English, making them more willing to participate in discussions,
presentations, and other speaking activities. Conversely, learners with low self-
efficacy are more likely to doubt their abilities and avoid speaking opportunities.
Previous studies consistently demonstrate that stronger self-efficacy contributes to
higher speaking confidence and better communication performance among EFL
learners (Cong & LI, 2022; Susanto et al., 2024).

Another important factor is speaking anxiety. Many EFL learners
experience anxiety when speaking English because they fear making grammatical
mistakes, mispronouncing words, forgetting vocabulary, or being negatively
evaluated by teachers and peers. According to Krashen’s (1982) Affective Filter
Hypothesis, anxiety can hinder language learning by preventing learners from using
their language knowledge effectively. Learners with high levels of anxiety often
hesitate to speak or avoid communication activities, whereas those with lower

anxiety tend to participate more confidently (Ajiza et al., 2024; Wang et al., 2022).

Fear of making mistakes is also closely related to speaking confidence.
Learners who are overly concerned about making errors often focus more on
linguistic accuracy than on communication, which may reduce their confidence and
willingness to speak. In contrast, learners who regard mistakes as a natural part of
the learning process are generally more willing to communicate and improve their
speaking ability. Supportive responses from teachers and peers can help learners
develop a more positive attitude toward mistakes and strengthen their confidence
(Fan, 2022; Ajiza et al., 2024).

Another personal factor that influences speaking confidence is self-
perception. Learners who perceive themselves as capable English users are
generally more confident in expressing their ideas during communication.
Conversely, negative self-perceptions, often formed through previous failures or
comparisons with more proficient peers, may reduce learners’ confidence and

willingness to participate in speaking activities. Positive self-perceptions encourage
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learners to engage more actively in communication and develop stronger
confidence over time (Cong & Li, 2022; Sumanto & Saharani, 2023).

Resilience and emotional regulation also contribute to learners’ speaking
confidence. Resilience enables learners to recover from setbacks, continue
practicing despite difficulties, and maintain confidence after making mistakes.
Meanwhile, emotional regulation helps learners manage nervousness, stress, and
other negative emotions that arise during speaking activities. Learners who can
regulate their emotions effectively are generally more capable of maintaining
confidence and participating actively in communication. These psychological
abilities support learners in overcoming challenges encountered during English-
speaking activities (Li, 2022; Cong & Li., 2022).

Overall, personal factors play an essential role in shaping EFL learners’
speaking confidence. Self-efficacy, anxiety, fear of making mistakes, self-
perception, resilience, and emotional regulation collectively influence learners’
willingness to communicate and their confidence in using English. These factors
interact with learners’ experiences throughout the language learning process and
contribute to the development of speaking confidence (Ma, 2022; Susanto et al.,
2024).

D. Previous Studies

Numerous studies have investigated speaking confidence and related factors
in English as a Foreign Language (EFL) contexts. Researchers have examined
various aspects influencing learners’ confidence, including learning experiences,
classroom environments, anxiety, self-efficacy, emotional intelligence, self-
perception and other emotional factors. Reviewing previous studies is important
because it provides a theoretical and empirical foundation for the current research
while helping identify research gaps that need further exploration (Creswell, 2014).

One relevant study was conducted by Ulthary (2024) at UIN Ar-Raniry

Banda Aceh. The study aimed to explore factors influencing the lack of English-
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speaking confidence among EFL students and identify strategies used by students
to overcome their confidence-related difficulties. Using a qualitative approach, the
researcher collected data through interviews with students who experienced
challenges in speaking English. The findings revealed that several factors
contributed to students’ low speaking confidence, including limited vocabulary
mastery, negative thinking, insecurity, lack of concentration, and low levels of
optimism. The participants reported that fear of making mistakes and concerns
about negative evaluation often discouraged them from speaking English. In
addition, the study found that students employed various strategies to improve their
confidence, such as practicing self-talk, preparing speaking outlines, and engaging
in independent learning activities. This study is relevant because it was conducted
in the same institutional context as the present study. However, while Ulthary
focused on factors causing low speaking confidence and strategies to overcome
them, the present study explores how learning experiences and personal factors
interact in shaping EFL learners’ speaking confidence.

Another relevant study was conducted by llyas (2022), who explored
university students’ willingness to communicate and unwillingness to communicate
in EFL contexts. Using a qualitative approach, the study identified factors
influencing students’ communication behavior. The findings showed that
willingness to communicate was influenced by both internal and external factors.
Internal factors included confidence, anxiety, perceived communicative
competence, and learners’ ideal self-image as English users. External factors
included teacher personality, classroom atmosphere, learning activities, and
discussion topics. Students who perceived their learning environments as
supportive demonstrated greater willingness to communicate and higher confidence
in speaking English. Conversely, learners who experienced anxiety or negative
classroom experiences tended to avoid communication opportunities. These
findings highlight the importance of both personal and environmental factors in
shaping learners’ communication confidence.

Similarly, Susanto et al. (2024) investigated self-efficacy among Indonesian

EFL undergraduates in speaking classes. The study focused on understanding how
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students’ beliefs about their capabilities influence participation in speaking
activities. The findings indicated that learners with higher self-efficacy were more
willing to engage in classroom discussions, presentations, and other speaking tasks.
These learners tended to view communication challenges as opportunities for
growth rather than threats. In contrast, students with lower self-efficacy often
doubted their abilities and were reluctant to participate in speaking activities. The
researchers concluded that self-efficacy is one of the most important psychological
factors influencing learners’ speaking confidence and communication performance.

Another study was conducted by Ajiza et al. (2024), who examined EFL
students’ anxiety in speaking English and the strategies they used to overcome it.
The findings revealed that speaking anxiety remained one of the most significant
challenges faced by EFL learners. Factors contributing to anxiety included fear of
making mistakes, lack of vocabulary, concerns about pronunciation, and fear of
negative evaluation from teachers and peers. The participants reported that anxiety
often reduced their willingness to communicate and negatively affected their
speaking performance. To manage these challenges, students employed various
strategies, such as regular practice, preparation before speaking, and seeking
support from peers. The study demonstrates the strong relationship between anxiety
and speaking confidence and suggests that reducing anxiety is essential for
improving learners’ confidence in speaking English.

In addition to studies conducted in Indonesia, international research has also
highlighted the importance of psychological factors in developing speaking
confidence. Cong and Li (2022) investigated the relationship between emotional
intelligence, self-efficacy, and communication performance among EFL learners.
Using a quantitative approach, the researchers found that emotional intelligence and
self-efficacy positively influenced learners’ communication performance and
confidence. Students with stronger self-belief and better emotional regulation skills
were more capable of managing nervousness and anxiety during communication
activities. As a result, they demonstrated greater confidence and willingness to

communicate in English. The study concluded that psychological factors play a
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crucial role in shaping speaking confidence and communication behavior among
EFL learners.

A comparison of previous studies reveals several common findings. First,
both psychological factors and learning-related factors consistently influence EFL
learners’ speaking confidence. Psychological factors such as self-efficacy, anxiety,
emotional intelligence, and self-perception have been shown to affect learners’
willingness to communicate and participation in speaking activities (Cong & Li,
2022; Susanto et al., 2024; Ajiza et al., 2024). At the same time, environmental and
experiential factors, including classroom atmosphere, teacher support, peer
interaction, communicative learning activities, and previous learning experiences,
also contribute significantly to confidence development (llyas, 2022; Mulyono &
Saskia, 2021). These findings suggest that speaking confidence is shaped through
the interaction between learners’ internal characteristics and their learning
experiences rather than by a single factor alone.

Despite the valuable contributions of previous studies, several research gaps
remain. First, many studies have examined speaking confidence by focusing on
specific variables such as anxiety, self-efficacy, and emotional factors separately.
Second, a considerable number of studies have employed quantitative approaches
that emphasize relationships among variables rather than exploring learners’
personal experiences in depth. Third, although previous studies have identified both
learning-related and psychological factors influencing speaking confidence, limited
research has specifically explored how these factors interact and are experienced by
learners in developing speaking confidence. Furthermore, studies focusing on
English Education students at UIN Ar-Raniry Banda Aceh remain limited.
Therefore, further qualitative investigation is needed to provide a deeper
understanding of how learning experiences and personal factors collectively shape
EFL learners’ speaking confidence.

Therefore, the present study aims to address these gaps by exploring how
learning experiences and personal factors collectively influence EFL learners’
speaking confidence among students of the English Education Department at UIN

Ar-Raniry Banda Aceh. Using a qualitative multiple-case study approach and semi-
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structured interviews, this study seeks to provide a deeper understanding of
learners’ experiences, perceptions, and personal reflections regarding the

development of speaking confidence in higher education contexts.
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CHAPTER Il
RESEARCH METHOD

A. Research Design

This study employs a qualitative approach because it aims to explore and
understand how learning experiences and personal factors influence EFL learners’
confidence in speaking English. Qualitative research is particularly suitable for
studies that seek to uncover participants’ subjective experiences, perceptions,
emotions, and interpretations of a phenomenon (Creswell, 2014; Merriam, 2009).
As Creswell (2014) explains, qualitative research is used when researchers seek to
understand the meanings individuals assign to a phenomenon rather than to test
hypotheses or establish causal relationships through numerical data. In the context
of this study, speaking confidence cannot be adequately explained through scores
or measurements alone because it involves psychological, emotional, and

experiential dimensions (Bandura, 1997; Ma, 2022).

This study adopts a qualitative multiple-case study design because it enables
the researcher to explore several individual cases and compare similarities and
differences across participants within their real-life contexts (Yin, 2018). This
design is appropriate for the present study because it allows an in-depth exploration
of the learning experiences and personal factors influencing EFL learners’ speaking

confidence

The case study design allows the researcher to focus on individual learners
as unique cases, each shaped by distinct learning histories and personal
characteristics. By treating each participant as a case, the researcher can explore
how speaking confidence is influenced by accumulated learning experiences such
as classroom discussions, oral presentations, lecturer feedback, peer interaction, and
opportunities for communicative practice. At the same time, personal factors such
as anxiety, self-efficacy, motivation, and fear of making mistakes are examined as

integral components of learners’ speaking experiences.
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Furthermore, this qualitative multiple-case study design provides flexibility
in data collection and analysis. The researcher can explore participants’ narratives,
reflections, and emotional expressions through semi-structured interviews,
allowing for a holistic understanding of the phenomenon (Miles, Huberman, &
Saldafia, 2014). This flexibility enables the researcher to probe deeper into
unexpected issues that may emerge during data collection, which is essential when
studying psychological and experiential phenomena such as speaking confidence.

Rather than focusing solely on learning outcomes or speaking performance,
this design emphasizes the process of how speaking confidence develops, changes,
and evolves over time. It allows the researcher to examine not only what factors
influence confidence, but also how learners interpret those factors and how they
respond to challenges in speaking English. This process-oriented perspective is
crucial for understanding confidence as an ongoing and context-dependent
experience.

In line with Merriam (2009), qualitative case studies are particularly
appropriate when the goal of the research is to understand how and why certain
phenomena occur. Therefore, this research design aligns closely with the study’s
objective to explore how learning experiences and personal factors interact in
shaping EFL learners’ speaking confidence in a higher education context. By
adopting a qualitative multiple-case study approach, this research is able to provide
rich, contextualized, and meaningful insights into learners’ speaking confidence

that may not be captured through quantitative methods.

B. Research Participants

The participants of this study are 10 undergraduate students enrolled in the
English Education Department at UIN Ar-Raniry Banda Aceh. They were selected
using purposive sampling, which allows the researcher to intentionally choose
individuals who are able to provide rich, relevant, and reflective information related
to the research topic (Creswell, 2014). This sampling technique is particularly

appropriate for qualitative research because the primary goal is to gain an in-depth
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understanding of participants’ experiences rather than to achieve statistical

representativeness (Patton, 2015).

Purposive sampling is commonly used in qualitative studies because it
ensures that participants possess characteristics that align closely with the research
objectives (Patton, 2015). In the context of this study, participants were selected
based on their experiences with learning English and their ability to reflect on
personal and experiential factors influencing their speaking confidence. By
carefully selecting participants who met these criteria, the researcher was able to
obtain detailed narratives and meaningful insights into the development of speaking
confidence among EFL learners.

To ensure relevance and depth of data, the participants were selected based on the

following criteria:

1. They are eighth-semester students who have completed various speaking-
related courses and academic speaking tasks at the university level, such as
classroom discussions, oral presentations, group projects, and microteaching
activities.

2. They have experienced issues related to speaking confidence or speaking
anxiety, including nervousness, fear of making mistakes, hesitation when
speaking in front of others, or discomfort during English-speaking tasks.

3. They are able to reflect consciously on their learning experiences, meaning that
they can articulate their thoughts, feelings, and perceptions regarding their
speaking confidence in a clear and coherent manner.

4. They are willing to participate voluntarily in interviews and share their
experiences honestly, openly, and responsibly.

These criteria were applied to ensure that the participants had sufficient
learning exposure and reflective ability to provide meaningful insights into the
research topic. Eighth-semester students were selected because they had
accumulated diverse English learning experiences throughout their university
studies. Having completed various speaking-related courses and academic speaking
tasks, they were expected to possess sufficient experience and reflection regarding

the development of their speaking confidence. Their extended exposure to English
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learning environments was expected to provide richer reflections on previous
speaking experiences and confidence development over time (Creswell, 2014,
Patton, 2015).

In addition, participants who had experienced speaking anxiety or
confidence-related challenges were considered particularly relevant for this study,
as such experiences often reveal the interaction between learning environments and
personal psychological factors (Ma, 2022; Cong & Li, 2022). Their reflections were
expected to shed light on how confidence is influenced not only by instructional
practices but also by internal factors such as self-belief, motivation, and emotional

responses.

Before the data collection process began, all participants were informed
about the objectives of the study, the procedures involved, and the ethical
considerations related to their participation, following ethical principles in
qualitative research (Creswell, 2014; Merriam, 2009). Participation was entirely
voluntary, and participants were assured that they could withdraw from the study at
any time without any negative consequences. To protect participants’ identities and

ensure confidentiality, pseudonyms were used throughout the research report.

Selecting participants from the same academic department also helped
maintain consistency in terms of curriculum, learning objectives, and academic
expectations. As suggested by Miles and Huberman (2014), maintaining contextual
homogeneity allows the researcher to focus more clearly on the phenomenon under
investigation—in this case, learning experiences and personal factors influencing
speaking confidence—without interference from institutional or curricular

differences.

Overall, the selected participants provided a suitable and information-rich
sample for this qualitative study. Their varied experiences and personal reflections
formed a strong foundation for exploring how learning experiences and personal

factors shape EFL learners’ speaking confidence in a higher education context.
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C. Data Collection

This study employed a qualitative multiple-case study approach in
collecting data related to EFL learners’ speaking confidence. The qualitative
multiple-case study approach was chosen because it allows the researcher to explore
participants’ experiences in depth and within their real academic context. Speaking
confidence is not a fixed trait but a dynamic psychological construct shaped by
learning experiences, social interaction, and personal emotions. Therefore,
collecting rich, descriptive data was essential to understand how learners perceive
and experience confidence when speaking English.

The primary data collection method used in this study was semi-structured
interviews, which are considered effective for exploring participants’ experiences
while maintaining a consistent research focus (Creswell, 2014). Semi-structured
interviews allow the researcher to prepare a set of guiding questions in advance
while still providing flexibility for participants to expand on their answers,
introduce new ideas, and share personal reflections that may not have been
anticipated.

This method was particularly suitable for investigating speaking confidence
because confidence involves emotional, psychological, and experiential dimensions
that cannot be fully captured through structured questionnaires or close-ended
instruments. Through semi-structured interviews, participants were able to explain
not only what they experienced, but also how they felt and why certain experiences

influenced their confidence positively or negatively.

1. Interview Procedures

The interviews were conducted individually with each participant to ensure
privacy and to create a comfortable environment where participants could speak
openly. In total, there were ten participants, and each interview lasted
approximately 30 to 45 minutes, depending on the depth of participants’ responses.
Conducting individual interviews allowed the researcher to focus fully on each

participant’s narrative without interruption or peer influence.
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Before each interview began, participants were informed about the purpose
of the study, the procedures involved, and their rights as research participants. They
were assured that their participation was voluntary and that all information would
be kept confidential. Verbal consent was obtained prior to the interview sessions,
and all interviews were audio-recorded with participants’ permission to ensure
accurate data transcription and analysis.

The interview questions were designed to explore participants’ learning
experiences and personal factors that influence their speaking confidence. The
questions were open-ended in nature to encourage detailed responses and reflective
thinking. Specifically, the interview questions addressed the following areas:

1. Participants’ experiences in learning English speaking skills at school and
at the university level.

2. Opportunities they had to practice speaking English in both academic and
non-academic settings.

3. The role of lecturers, peers, and classroom atmosphere in building or
reducing speaking confidence.

4. Participants’ personal feelings, beliefs, and emotional responses when

speaking English.

Examples of guiding questions included:
1. “What learning experiences have most influenced your confidence in
speaking English?”
2. “How do you usually feel when you have to speak English in front of
others?”
3. “What personal factors make you feel confident or anxious when speaking

English?”

These guiding questions helped ensure consistency across interviews while
still allowing participants to elaborate freely based on their individual experiences.
Follow-up questions were also used when necessary to clarify responses or to

explore certain issues in greater depth.
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To ensure participants’ comfort and clarity of expression, they were allowed
to use English or Bahasa Indonesia during the interviews. This bilingual flexibility
enabled participants to express complex emotions and experiences more naturally,
which contributed to the richness and authenticity of the data. By allowing
participants to communicate in the language they felt most comfortable with, the
researcher was able to capture more nuanced and honest responses related to
speaking confidence.

Overall, the data collection process was designed to gather rich, detailed,
and meaningful qualitative data that reflect participants’ real experiences and
personal perceptions. This approach provided a strong foundation for understanding
how learning experiences and personal factors influence EFL learners’ speaking

confidence in a higher education context.

2. Comparative Multiple-Case Approach

In addition to employing semi-structured interviews, this study applied a
comparative multiple-case approach to strengthen the depth and credibility of the
data collection process. According to Yin (2018), a multiple-case study design
allows researchers to examine more than one case within a single study in order to
identify patterns, similarities, and differences across cases. This approach was
considered appropriate because the study aims to explore how different learning
experiences and personal factors shape EFL learners’ speaking confidence.

In this research, each participant was treated as an individual case
representing unique learning experiences and personal characteristics. Although all
participants were enrolled in the same academic program at the university level,
they came from diverse educational backgrounds and had different experiences in
learning and using English. By viewing each participant as a separate case, the
researcher was able to capture the complexity and individuality of their experiences
without oversimplification.

The analysis process began with within-case analysis, in which each
participant’s interview data were examined individually to understand their

personal experiences, emotions, and perceptions related to speaking confidence.
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This step allowed the researcher to gain a detailed understanding of how each
learner’s experiences and personal factors contributed to their confidence or anxiety
when speaking English.

After completing the within-case analysis, the researcher conducted a cross-
case comparison to identify recurring themes and contrasting patterns among
participants. Through this comparative process, similarities and differences in
speaking confidence were identified, particularly in relation to learning
experiences, emotional responses, and personal beliefs. This comparison helped
reveal how different experiences and personal factors interact to influence EFL
learners’ speaking confidence in higher education contexts.

By applying a comparative multiple-case approach, the study was able to
move beyond individual stories and develop broader insights while still respecting
the uniqueness of each participant’s experience. This approach enhanced the
analytical rigor of the study and provided a comprehensive understanding of how

experience and personal factors shape EFL learners’ speaking confidence.

D. Data Analysis

The data collected through semi-structured interviews were analyzed using
a qualitative thematic analysis approach. Thematic analysis was chosen because it
provides a flexible yet systematic way to identify, analyze, and interpret patterns or
themes within qualitative data (Braun & Clarke, 2006). This approach is
particularly appropriate for this study because it allows the researcher to explore
learners’ experiences, perceptions, emotions, and personal interpretations related to
speaking confidence in depth.

Thematic analysis does not merely focus on counting the frequency of
responses but emphasizes understanding the meaning behind participants’
statements. Since speaking confidence is influenced by both experiential and
personal factors, thematic analysis enabled the researcher to capture how these
factors are perceived, experienced, and negotiated by EFL learners in real academic

contexts.
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The data analysis process was conducted through several systematic and
interconnected stages, as described below.

1. Data Preparation and Familiarization

The first stage of data analysis involved data preparation and
familiarization. All interview recordings were transcribed verbatim to ensure that
participants’ responses were accurately represented. Verbatim transcription was
essential to preserve not only the content of participants’ statements but also their
linguistic expressions, pauses, and emphasis, which may reflect confidence or
hesitation when discussing their experiences.

After transcription, the researcher read the transcripts repeatedly while
listening to the audio recordings. This process allowed the researcher to become
deeply familiar with the data and to gain an overall understanding of participants’
narratives (Creswell, 2014). During this stage, the researcher paid close attention to
recurring ideas, emotionally charged expressions, and statements that directly
related to learning experiences and personal factors influencing speaking
confidence.

Initial notes and reflective memos were written to capture early impressions
and potential patterns emerging from the data. These notes served as a foundation
for the subsequent coding process and helped the researcher remain sensitive to the

participants’ perspectives throughout the analysis.

2. Coding Process

The second stage involved the coding process, which aimed to organize the
data into meaningful units. Coding was conducted by examining the transcripts line
by line and identifying words, phrases, or sentences that conveyed significant
meanings related to the research questions.

This study employed inductive coding, meaning that the codes emerged
directly from the data rather than being imposed by pre-existing theoretical

frameworks (Miles, Huberman, & Saldafia, 2014). This approach allowed
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participants’ voices to guide the analysis and ensured that the findings were
grounded in their lived experiences.

Each meaningful segment of data was assigned a descriptive code that
summarized its core idea. Examples of initial codes included fear of making
mistakes, lack of speaking practice, lecturer encouragement, peer judgment, self-
confidence growth, motivation, and speaking anxiety. These codes represented both
external learning experiences and internal personal factors influencing speaking
confidence.

Once initial coding was completed, the researcher reviewed the codes to
identify similarities and overlaps. Similar codes were then grouped together to
reduce redundancy and to prepare for the development of broader categories. This
step helped the researcher move from fragmented data toward a more organized

analytical structure.

3. ldentifying and Reviewing Themes

In the third stage, the researcher grouped related codes into broader
categories and developed major themes that represented patterns across
participants’ responses. This stage aimed to identify how different learning
experiences and personal factors interacted to shape learners’ speaking confidence.

For instance, codes related to classroom interaction, lecturer feedback, and
peer support were grouped under themes such as learning environment and social
interaction. Meanwhile, codes related to anxiety, self-doubt, confidence fluctuation,
and emotional regulation were grouped under themes reflecting personal emotional
factors and self-perception.

After initial themes were developed, the researcher reviewed and refined
them to ensure clarity, coherence, and relevance to the research questions. This
involved revisiting the original transcripts to verify that each theme was supported
by sufficient data and accurately represented participants’ experiences. Themes that
overlapped were merged, while those that lacked sufficient supporting data were

revised or eliminated.
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This iterative review process strengthened the analytical rigor of the study
and ensured that the themes remained closely connected to participants’ narratives

rather than the researcher’s assumptions.

4. Interpretation and Trustworthiness

The final stage involved interpreting the identified themes in relation to the
research questions, relevant theories, and previous studies discussed in Chapter II.
This interpretive process aimed to explain how learning experiences and personal
factors interact in shaping EFL learners’ speaking confidence.

The researcher connected the findings to theoretical perspectives such as
sociocultural theory, which emphasizes the role of social interaction in learning,
and self-efficacy theory, which explains how learners’ beliefs about their abilities
influence their performance. By linking empirical findings to theoretical
frameworks, the analysis provided a deeper and more meaningful explanation of
the phenomenon under investigation.

To ensure the trustworthiness of the analysis, this study applied criteria
proposed by Lincoln and Guba (1985), including credibility, dependability, and
confirmability. In addition, the principles of rigorous thematic analysis proposed by
Nowell et al. (2017) were also considered to strengthen the consistency and
transparency of the analytical process. Credibility was enhanced through careful
transcription, prolonged engagement with the data, and consistent coding
procedures. Dependability was supported by maintaining detailed documentation
of the data analysis process, including coding decisions, theme development, and
revisions. Confirmability was addressed by ensuring that interpretations were
grounded in participants’ statements rather than the researcher’s personal biases.

Through this systematic and reflective data analysis process, the study was
able to produce well-supported and meaningful findings. The analysis provided a
comprehensive understanding of how learning experiences and personal factors
influence EFL learners’ speaking confidence, forming a strong foundation for the

presentation of findings and discussion in the following chapter.
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CHAPTER IV
FINDINGS AND DISCUSSION

A. Findings

This section presents the findings of the study based on the thematic analysis
of interview data collected from ten EFL learners in the English Education
Department. The analysis was conducted to explore the learning experiences and
personal factors that influence learners’ speaking confidence in English. Through a
systematic analysis of participants’ narratives, several themes and subthemes were
identified that reflected the factors shaping their confidence when speaking English.

The findings are organized according to the three research questions of the
study. The first research question focuses on the learning experiences that influence
EFL learners’ speaking confidence. The second research question examines the
personal factors that affect learners’ confidence in speaking English. The third
research question explores how learning experiences and personal factors interact
in shaping learners’ speaking confidence. Each research question is discussed
through the themes and subthemes that emerged from the participants’ interview

responses.

1. Learning Experiences Influencing Speaking Confidence

The analysis of the interview data revealed that participants’ speaking
confidence was influenced by various learning experiences throughout their English
learning journeys. Although participants had different backgrounds and learning
experiences, several common patterns emerged across the data. The findings
indicate that participants’ confidence was shaped by their exposure to English
through media, opportunities for speaking practice, supportive learning
environments, and successful speaking experiences. These experiences provided
participants with opportunities to develop their speaking skills, become more
familiar with English communication, and gradually build confidence in using the
language. The following sections present the themes that emerged regarding the

learning experiences that influenced participants’ speaking confidence.
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a. Exposure to English Through Media

One of the learning experiences that influenced participants’ speaking
confidence was exposure to English through various forms of media, particularly
songs, movies, videos, and other English-language content. Participants reported
that these media provided opportunities to become familiar with English
pronunciation, vocabulary, and expressions. Through repeated exposure, they
gradually developed greater confidence in using English for communication.
Several participants highlighted the role of English songs in supporting their
speaking development.

P1 explained: “My English learning journey began when I was around five

years old. | often listened to English songs and tried to imitate the singers.”

Similarly, P3 stated: “Usually I listen to songs and follow the lyrics.

Through that activity, | learn pronunciation and gain new vocabulary. It

makes me feel more confident when speaking.”

P9 also described a similar experience: “The factor that helps me the most

is listening to songs and following the lyrics. By doing that, | can learn

proper pronunciation and gain new vocabulary, which makes me feel more

confident when speaking.”

Likewise, P10 reported: “I watched English-language videos, listened to

English songs, and practiced pronouncing words to improve my fluency.”

Besides songs, participants also mentioned movies and videos as valuable

learning resources. Through these media, they were able to observe

authentic language use and improve their speaking skills independently. P8

explained: “I often imitate the way people speak or pronounce words in

movies and videos that [ watch.”

Similarly, P10 stated: “I also watch English-language videos and imitate the

pronunciation of native speakers.”

These findings suggest that exposure to English media contributed
significantly to participants’ speaking confidence. Songs, movies, and videos

provided accessible opportunities for participants to practice pronunciation, acquire
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new vocabulary, and familiarize themselves with spoken English. As a result,
participants felt more prepared and confident when engaging in speaking activities.

b. Speaking Practice and Communication Opportunities

Another important learning experience influencing speaking confidence
was regular speaking practice. Most participants emphasized that confidence
developed through repeated opportunities to use English rather than through
theoretical learning alone. Through practice, participants became more accustomed
to expressing their ideas and communicating in English.

Several participants believed that speaking confidence emerged from

continuous practice. P3 stated: “I believe that confidence comes from

experience and practice.”

Similarly, P8 explained: “At first, I mostly learned English through theory,

such as grammar and reading books. However, over time, | realized that

English skills would not improve without practice.”

P10 also emphasized the importance of speaking opportunities: “Students

can become more confident if they are given more opportunities to practice

speaking English.”

Some participants reported engaging in independent speaking practice to

improve their confidence. P3 explained: “I usually look for dialogues or

create simple conversations to practice by myself.”

Likewise, P9 stated: “To improve my confidence, I usually practice

speaking in front of a mirror, listen to English songs, learn new vocabulary,

and repeat conversations that [ hear from different sources.”

P10 also reported: “To improve my confidence, I usually practice speaking

by myself in front of a mirror.”

In addition to self-practice, some participants mentioned that opportunities

to communicate in authentic situations helped strengthen their confidence.

P1 explained: “Through online games, I regularly communicated with

international players from different countries.”
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These findings indicate that speaking confidence developed through
continuous engagement in speaking activities. Whether through classroom
participation, self-practice, or authentic communication experiences, repeated
exposure to speaking situations helped participants become more comfortable using

English and reduced their fear of speaking.

c. Supportive Learning Environment and Positive Feedback

A supportive learning environment emerged as another important learning
experience influencing speaking confidence. Participants reported that
encouragement, appreciation, and constructive feedback from teachers and
classmates helped them feel more comfortable when speaking English.

P8 emphasized the importance of a supportive environment: “I feel more

confident when | am surrounded by friends who do not bring each other

down and instead appreciate and support one another.”

Similarly, P10 stated: “Support from classmates is very important. When

they motivate me and do not judge my mistakes, | feel more comfortable

and confident speaking in that environment.”

Several participants also highlighted the role of teachers. P8 explained:

“When teachers are relaxed and do not interrupt me while | am speaking, |

feel more respected.”

Likewise, P10 stated: “When teachers give appreciation or constructive

corrections, I feel more motivated and encouraged to speak again.”

Positive feedback was also perceived as an important factor in strengthening

confidence. P2 explained: “If I receive positive responses or affirmation, my

confidence increases.”

Similarly, P9 stated: “If they respond positively, I feel more confident

because | think my speaking ability is good enough.”

These findings suggest that speaking confidence is strongly influenced by
social interactions within the learning environment. Supportive teachers and

classmates created a positive atmosphere that encouraged participants to speak
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without excessive fear of criticism. Positive feedback also helped participants
develop stronger beliefs in their speaking abilities.

d. Successful Speaking Experiences

Participants also identified successful speaking experiences as important
contributors to their confidence development. Experiences of being understood by
others, successfully expressing ideas, or completing speaking tasks increased their
belief in their ability to communicate effectively in English.

P10 described how successful communication influenced her confidence:

“The experience that has influenced my speaking confidence the most is

when | successfully express my opinions in English and other people

understand what [ am saying.”

Similarly, P8 explained: “One of the experiences that has influenced my

speaking confidence the most is when | share my ideas during discussions

and my friends understand what I am saying without difficulty.”

P9 also reported that speaking opportunities gradually improved her

confidence: “Although I initially feel nervous, presentations and group

discussions helped me become more accustomed to using English.”

In addition, P8 noted that positive responses following successful

communication strengthened her confidence: “This makes me feel that I can

communicate my ideas effectively, which increases my confidence in
speaking English.”

These findings indicate that successful speaking experiences functioned as
confidence-building events. When participants realized that they could
communicate effectively and be understood by others, they developed stronger
confidence in their speaking abilities. Such positive experiences encouraged them
to participate more actively in future speaking activities.

Taken together, the findings indicate that learning experiences played a
significant role in shaping participants’ speaking confidence. Exposure to English
through media, opportunities for speaking practice, supportive learning

environments, and successful communication experiences collectively contributed
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to learners’ confidence development. These experiences helped participants
become more familiar with English communication, improve their speaking skills,
and develop stronger beliefs in their ability to express themselves in English. The
findings suggest that confidence was not developed through theoretical knowledge
alone but emerged gradually through continuous engagement in meaningful

learning experiences.

2. Personal Factors Affecting Speaking Confidence

In addition to learning experiences, the analysis also identified several
personal factors that influenced participants’ confidence in speaking English. These
factors were closely related to participants’ thoughts, feelings, beliefs, and
individual characteristics when using English in speaking situations. The findings
revealed that fear of making mistakes, vocabulary and pronunciation difficulties,
speaking anxiety, self-confidence, and self-regulation strategies played important
roles in shaping participants’ confidence. While some factors acted as barriers to
speaking confidently, others helped participants manage their anxiety and maintain
a positive attitude toward speaking English. The following sections describe the

personal factors that emerged from the participants’ experiences.

a. Fear of Making Mistakes

One of the most prominent personal factors affecting participants’ speaking
confidence was fear of making mistakes. Most participants reported that concerns
about making errors in grammar, vocabulary, or pronunciation reduced their
confidence when speaking English. These concerns often caused hesitation and
made participants less willing to express their ideas freely. Several participants
explicitly stated that fear of making mistakes was one of the main reasons for their
Nervousness.

P3 explained: “I was only afraid of making mistakes or not knowing the

vocabulary that [ wanted to say.”

Similarly, P9 stated: “I often worry about making mistakes in grammar,

vocabulary, and pronunciation when speaking.”
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P10 also reported similar concerns: “Sometimes I am still afraid of making

mistakes, either in pronunciation or grammar.”

Likewise, P2 explained: “I still feel afraid of making mistakes or receiving

criticism from others.”

For some participants, fear of making mistakes was closely related to
concerns about how others would perceive their speaking performance. As a result,
participants often became more cautious and less confident when communicating
in English.

These findings suggest that fear of making mistakes remains a significant
barrier to speaking confidence. Participants frequently associated mistakes with
negative evaluation and embarrassment, which reduced their willingness to speak.
Consequently, fear of making mistakes emerged as one of the most influential

personal factors affecting speaking confidence.

b. Vocabulary and Pronunciation Difficulties

Another important personal factor influencing speaking confidence was
difficulty with vocabulary and pronunciation. Many participants reported that
limited vocabulary knowledge and uncertainty about pronunciation made them
hesitant when speaking English. Several participants explained that they often
struggled to find appropriate words during conversations.

P3 stated: “I sometimes have difficulty finding the vocabulary that | want

to use, or I do not know the English words for what I want to say.”

Similarly, P9 reported: “The difficulty I face most often is not knowing the

English words that I want to use.”

P10 also stated: “The difficulty I face most often is limited vocabulary.”

In addition to vocabulary limitations, pronunciation difficulties also

affected participants’ confidence. P8 explained: “Sometimes I already have

an idea in Indonesian, but I need time to translate it into English before

expressing it.”

Likewise, P10 stated: “There are many words whose pronunciation I am not

fully sure about.”
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Participants frequently associated vocabulary and pronunciation difficulties
with communication breakdowns. They worried that they would not be able to
express their ideas clearly or that listeners would misunderstand them.

These findings indicate that vocabulary and pronunciation difficulties
contributed to lower speaking confidence. When participants lacked the necessary
linguistic resources to communicate effectively, they became more hesitant and less

confident in speaking situations.

c. Speaking Anxiety and Nervousness
Speaking anxiety emerged as another major factor influencing participants’
confidence. Although the level of anxiety varied among participants, most reported
experiencing nervousness when speaking English, particularly in front of other
people. Several participants described feelings of anxiety before speaking.
P9 stated: “I often feel anxious and nervous when I have to speak English.”
Similarly, P2 explained: “At first, I usually feel nervous.”
P3 also reported: “I sometimes feel nervous when I am asked to speak
English in class.”
Participants further described physical symptoms associated with anxiety.
P3 stated: “I feel my heart beating faster and my hands becoming cold.”
Likewise, P9 explained: “I experience a faster heartbeat and cold hands.”
P10 also reported: “When I feel anxious, I sometimes experience symptoms
such as cold sweats and nervousness.”
Interestingly, several participants explained that their anxiety usually
decreased after they began speaking. P3 stated: “Once I start speaking, those
feelings usually disappear after a few minutes.”
Similarly, P9 reported: “After I start speaking, those feelings usually
decrease and gradually disappear within a few minutes.”
These findings suggest that speaking anxiety is a common experience
among EFL learners. Participants often experienced nervousness before speaking,

accompanied by physical symptoms. However, anxiety tended to decrease once
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communication began, indicating that anticipation of speaking was often more
stressful than the speaking activity itself.

d. Self-Confidence and Positive Mindset

Despite experiencing anxiety and fear of making mistakes, several
participants demonstrated positive beliefs about their abilities and viewed mistakes
as a natural part of learning. These attitudes contributed to higher levels of speaking
confidence.

P1 demonstrated strong confidence in his speaking ability: “I feel confident

and happy whenever I have the opportunity to speak English in class.”

Similarly, P3 stated: “Actually, I feel quite confident when speaking English

in front of other people.”

P10 also expressed a positive mindset toward learning: “I keep trying to

speak English because | believe that making mistakes is part of the learning

process.”

Several participants believed that confidence could be developed through

practice and experience. P3 explained: “I believe that confidence comes

from experience and practice.”

These statements indicate that participants who possessed positive self-
beliefs tended to approach speaking activities more confidently. Rather than
viewing mistakes as failures, they perceived them as opportunities for
improvement.

The findings suggest that self-confidence and positive mindsets play
important roles in supporting speaking confidence. Positive beliefs enabled
participants to cope more effectively with challenges and remain motivated to

improve their speaking abilities.
e. Self-Regulation Strategies

The final personal factor identified in the data was the use of self-regulation

strategies to manage anxiety and maintain confidence. Participants reported using
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various techniques to calm themselves before or during speaking activities. Several
participants described strategies aimed at reducing nervousness.

P2 stated: “When those feelings arise, [ usually try to calm myself by taking

a deep breath and staying relaxed.”

Similarly, P3 explained: “I usually stay quiet for a moment and clasp both

of my hands together.”

P9 reported a similar strategy: “I usually try to calm myself by staying quiet

for a moment and holding my hands together.”

In addition to physical strategies, some participants used positive self-talk.

P9 explained: “I also give myself positive affirmations, such as reminding

myself that it is okay to make mistakes because I am still learning.”

Likewise, P10 stated: “I usually give myself positive affirmations by

reminding myself that | can do it and that | have prepared for the topic.”
These findings indicate that participants actively employed various self-regulation
strategies to manage anxiety and maintain confidence. Techniques such as deep
breathing, positive self-talk, and brief moments of self-calming helped participants
cope with nervousness and participate more effectively in speaking activities.

Overall, the findings demonstrate that speaking confidence was strongly
influenced by various personal factors related to learners’ emotions, beliefs, and
psychological characteristics. While fear of making mistakes, vocabulary and
pronunciation difficulties, and speaking anxiety often reduced confidence, positive
self-beliefs and self-regulation strategies helped learners manage challenges and
maintain their willingness to communicate. These findings suggest that speaking
confidence is shaped not only by external learning experiences but also by how

learners perceive and respond to speaking situations.

3. Interaction Between Learning Experiences and Personal Factors

The analysis revealed that learning experiences and personal factors were
not separate influences on speaking confidence but were closely interconnected.
Participants’ confidence developed through the continuous interaction between

their learning experiences and their internal psychological conditions, such as
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anxiety, self-belief, fear of making mistakes, and emotional responses to
communication situations. Positive learning experiences often strengthened
learners’ confidence and reduced psychological barriers, whereas negative
emotions and self-doubt sometimes limited the benefits of learning opportunities.
The findings suggest that speaking confidence emerged as a dynamic process in
which experiences and personal factors continuously influenced one another. Four
major patterns of interaction were identified from the data: speaking practice helped
reduce anxiety and increase confidence, successful speaking experiences
strengthened self-confidence, social support encouraged participation and reduced
fear, and fear of negative evaluation weakened speaking confidence.

a. Speaking Practice Helped Reduce Anxiety and Increase Confidence

One of the strongest patterns identified in the data was the relationship
between speaking practice and anxiety reduction. Participants consistently reported
that regular exposure to speaking activities gradually helped them become more
comfortable when using English. Several participants explained that their
confidence improved through continuous practice.

P3 stated: “I believe that confidence comes from experience and practice.”

Similarly, P8 explained: “I realized that English skills would not improve

without practice.”

P9 also emphasized the importance of speaking opportunities: “The lack of

practice makes me feel more nervous and less confident when speaking

English.”

Interestingly, participants who initially experienced anxiety reported that

nervousness decreased once they became accustomed to speaking. P3

stated: “Once I start speaking, those feelings usually disappear after a few

minutes.”

Likewise, P9 reported: “After I start speaking, those feelings usually

decrease and gradually disappear within a few minutes.”

These findings suggest that learning experiences and personal factors

interacted in a cyclical manner. Regular speaking practice provided participants
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with repeated exposure to communication situations, which gradually reduced
feelings of anxiety and uncertainty. As learners became more comfortable speaking
English, their confidence increased, encouraging them to participate in additional
speaking activities. This created a positive cycle in which learning experiences
strengthened confidence, while increased confidence motivated learners to seek
further opportunities for practice. Therefore, speaking confidence developed
through the continuous interaction between learners’ experiences and their

emotional responses to those experiences.

b. Successful Speaking Experiences Strengthened Self-Confidence

Another important interaction involved the relationship between successful
speaking experiences and participants’ self-confidence. Experiences of being
understood by others helped participants develop stronger beliefs in their speaking
abilities.

P8 explained: “When I share my ideas during discussions and my friends

understand what [ am saying without difficulty, it increases my confidence.”

Similarly, P10 stated: “The experience that has influenced my speaking

confidence the most is when | successfully express my opinions in English

and other people understand what | am saying.”

P9 also described how presentations and discussions gradually improved

her confidence: “These experiences help me become more accustomed to

using English.”

The findings indicate that successful communication experiences
functioned as positive reinforcement that strengthened learners’ self-belief. When
participants realized that they could express their ideas effectively and be
understood by others, they developed stronger confidence in their speaking
abilities. These positive experiences not only increased confidence but also reduced
self-doubt and encouraged greater participation in future speaking activities. This
suggests that successful learning experiences played an important role in shaping

learners’ perceptions of their own communicative competence.
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c. Social Support Reduced Fear and Encouraged Speaking
Participation

The data also revealed that supportive social environments helped
participants manage fear and develop confidence. Positive responses from teachers
and peers often reduced participants’ concerns about making mistakes and
encouraged them to participate more actively.

P8 stated: “I feel more confident when I am surrounded by friends who do

not bring each other down and instead appreciate and support one another.”

Similarly, P10 explained: “When they motivate me and do not judge my

mistakes, | feel more comfortable and confident speaking in that

environment.”

P2 also highlighted the importance of positive affirmation: “If I receive

positive responses or affirmation, my confidence increases.”

Several participants reported that supportive feedback helped them view
mistakes as part of the learning process rather than as failures. As a result, they
became more willing to participate in speaking activities despite their limitations.

These findings suggest that supportive learning environments influenced
learners’ psychological conditions in positive ways. Encouragement, appreciation,
and constructive feedback helped reduce fear of making mistakes and increased
learners’ willingness to communicate. As participants felt more accepted and less
afraid of negative judgment, they became more confident in expressing their ideas
in English. Therefore, social support served as an important bridge between positive

learning experiences and confidence development.

d. Fear of Negative Evaluation Weakened Speaking Confidence

Although positive experiences often strengthened confidence, participants
also reported that fear of negative evaluation could undermine their confidence.
Concerns about criticism, judgment, and negative responses frequently increased
anxiety and reduced willingness to speak.

P2 stated: “If I notice doubtful or negative reactions from others, it can affect

my confidence when speaking.”
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Similarly, P9 explained: “If I receive negative reactions, | become more

doubtful of my speaking ability and lose confidence.”

P8 also reported: “The main reason is my fear of being judged by other

people.”

These findings demonstrate that personal concerns about evaluation
interacted with social experiences in shaping speaking confidence. Even when
participants possessed sufficient language knowledge, fear of negative judgment
sometimes prevented them from speaking confidently.

This finding demonstrates that positive learning opportunities alone were
not always sufficient to develop speaking confidence. Participants’ personal
interpretations of social situations also played an important role in determining how
they responded to communication experiences. When learners anticipated criticism
or negative evaluation, their anxiety increased and their willingness to participate
decreased. Consequently, the effectiveness of learning experiences depended partly
on learners’ emotional responses and perceptions during communication activities.

Overall, the findings indicate that speaking confidence was shaped through
a dynamic interaction between learning experiences and personal factors. Positive
experiences such as practice opportunities, successful communication, and
supportive feedback strengthened confidence and reduced anxiety. In contrast, fear
of negative evaluation often weakened confidence and increased hesitation during
speaking activities. Therefore, speaking confidence should be understood as a result
of the continuous interaction between learners’ experiences and their psychological

responses to those experiences.

B. Discussion

The findings of this study revealed that EFL learners’ speaking confidence
was influenced by both learning experiences and personal factors. More
importantly, the findings indicate that speaking confidence is not a fixed personal
characteristic but a dynamic construct that develops through continuous interaction
between learners’ experiences, emotions, beliefs, and social environments. This

finding supports contemporary perspectives that view speaking confidence as a
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multidimensional phenomenon shaped by both external and internal influences
(Ma, 2022; Cong & Li, 2022). The results of this study further demonstrate that
confidence develops gradually through repeated learning experiences, successful
communication, emotional regulation, and supportive social interactions. These
findings suggest that speaking confidence develops progressively through learners’
engagement in meaningful learning experiences and the way personal factors
influence how they interpret and respond to those experiences.

One of the major findings of this study is that exposure to English through
media contributed positively to learners’ speaking confidence. Participants reported
that listening to English songs, watching movies, videos, and other English-
language content helped them improve their pronunciation, vocabulary, and
familiarity with spoken English. Through repeated exposure, learners became more
accustomed to English expressions and felt more prepared to communicate. This
finding can be explained through Krashen’s (1982) Affective Filter Hypothesis,
which emphasizes that language acquisition occurs more effectively when learners
receive meaningful and comprehensible input in low-anxiety environments.
English media provided participants with opportunities to engage with authentic
language without the pressure of formal classroom evaluation. This interpretation
is consistent with Zhang (2022), who argues that technology-supported learning
environments can create less stressful conditions for language learning and help
learners gradually develop confidence. Therefore, media exposure functioned not
only as a source of language input but also as a confidence-building experience that
reduced learners’ emotional barriers to communication.

Another important finding concerns the role of speaking practice and
communication opportunities in developing confidence. Participants consistently
emphasized that confidence was developed through repeated use of English rather
than through theoretical learning alone. They engaged in various forms of speaking
practice, including classroom discussions, presentations, mirror speaking, self-
practice, and communication with international speakers through online platforms.
These findings support Bandura’s (1997) Self-Efficacy Theory, particularly the

concept of mastery experiences, which refers to successful performance
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experiences that strengthen individuals’ beliefs in their abilities. Through repeated
speaking practice, participants gradually accumulated positive experiences that
increased their confidence and reduced their fear of speaking. Similar findings were
reported by Susanto et al. (2024), who found that learners with stronger self-
efficacy demonstrated greater willingness to participate in speaking activities
because they believed in their communicative abilities. In the present study,
speaking practice did not merely improve language skills; it also strengthened
learners’ confidence by providing evidence that they were capable of
communicating successfully in English.

The findings also highlight the importance of supportive learning
environments and positive social interactions in shaping speaking confidence.
Participants explained that encouragement from teachers and classmates,
constructive feedback, and non-judgmental classroom atmospheres helped them
feel more comfortable when speaking English. Conversely, negative reactions and
fear of criticism often reduced their confidence. These findings align with
Vygotsky’s (1978) Sociocultural Theory, which emphasizes that learning and
development occur through social interaction. From this perspective, confidence is
not developed individually but is constructed through learners’ interactions with
others in their learning environment. The present findings are consistent with llyas
(2022), who found that supportive classroom environments encourage learners’
willingness to communicate, and with Ulthary (2024), who reported that negative
social experiences contribute to low speaking confidence. The findings suggest that
supportive teachers and peers play an important role in creating psychologically
safe learning environments where learners feel comfortable experimenting with
language and making mistakes without fear of judgment.

Another significant finding concerns the influence of successful speaking
experiences on confidence development. Participants reported that their confidence
increased when they successfully communicated their ideas and were understood
by others. Experiences such as participating in discussions, delivering
presentations, and expressing opinions effectively strengthened their belief in their

speaking abilities. This finding strongly supports Bandura’s (1997) concept of

45



mastery experiences, which identifies successful performance as the most powerful
source of self-efficacy. When learners successfully complete speaking tasks, they
develop stronger beliefs in their capability to perform similar tasks in the future.
Similar findings were reported by Sumanto and Saharani (2023), who found that
learners’ perceptions of their speaking competence significantly influence their
confidence. However, the present study further demonstrates that confidence was
strengthened not merely by learners’ perceptions of competence but also by the
experience of being understood by others. When participants realized that they
could successfully communicate their ideas and receive positive responses, they
developed stronger beliefs in their ability to use English effectively. This suggests
that successful communication functions as a form of positive reinforcement that
validates learners’ speaking ability and encourages greater participation in future
speaking activities, thereby creating a cycle of confidence development through

repeated success.

Despite these positive influences, the findings revealed that fear of making
mistakes remained one of the most significant barriers to speaking confidence.
Participants frequently expressed concerns about grammatical errors, vocabulary
limitations, pronunciation mistakes, and negative evaluation from others. These
concerns often led to hesitation and reduced willingness to communicate. This
finding is consistent with previous studies conducted by Ulthary (2024) and Ajiza
et al. (2024), both of which identified fear of making mistakes as a major source of
speaking anxiety among EFL learners. From the perspective of Krashen’s (1982)
Affective Filter Hypothesis, such fears can be viewed as emotional barriers that
interfere  with communication performance. When learners become overly
concerned about accuracy and evaluation, their attention shifts away from
meaningful communication toward avoiding mistakes. As a result, they become less
confident and less willing to participate in speaking activities. This finding suggests
that participants were not merely afraid of making linguistic mistakes; rather, they
were more concerned about the possibility of being negatively evaluated by others

because of those mistakes.
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The findings also revealed that vocabulary and pronunciation difficulties
negatively affected learners’ speaking confidence. Many participants reported that
they often struggled to find appropriate words or felt uncertain about pronunciation
when communicating in English. These difficulties appeared to reduce confidence
because they created uncertainty during communication. Several participants knew
what they wanted to express but felt unable to convey their ideas accurately in
English. As a result, they became more cautious, hesitant, and reluctant to speak
spontaneously. This finding supports Ma (2022), who argues that learners’
perceptions of their linguistic competence significantly influence their confidence
during communication. Similarly, Ajiza et al. (2024) identified limited vocabulary
and pronunciation concerns as important contributors to speaking anxiety among
EFL learners. The present findings suggest that speaking confidence is influenced
not only by emotional factors but also by learners’ perceptions of their ability to
communicate effectively. When learners believe that their linguistic resources are
insufficient, they become more cautious and less confident in speaking situations.

Another notable finding concerns the prevalence of speaking anxiety and
nervousness among participants. Most participants reported experiencing anxiety
before speaking English, often accompanied by physical symptoms such as
increased heart rate, cold hands, and sweating. Interestingly, many participants
explained that these feelings gradually decreased after they began speaking. This
suggests that anxiety was closely related to learners’ anticipation of communication
rather than the communication process itself. Participants appeared to worry more
about possible mistakes, negative evaluation, and the uncertainty of speaking than
about the actual speaking activity. Once communication began and learners became
engaged in the interaction, their anxiety often decreased, allowing them to
communicate more comfortably. This finding is consistent with Wang et al. (2022),
who found that foreign language anxiety is closely associated with learners’
willingness to communicate and emotional readiness. The findings of the present
study therefore indicate that fear of evaluation and anticipation of communication
may play a more significant role in reducing confidence than the speaking task
itself.
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Another important finding concerns the role of self-confidence and a
positive mindset in shaping speaking confidence. Several participants demonstrated
positive beliefs about their speaking abilities and viewed mistakes as a natural part
of the language learning process. Rather than allowing mistakes to discourage them,
these learners perceived speaking challenges as opportunities for improvement and
continued to participate in communication activities despite experiencing
difficulties. This finding supports Bandura’s (1997) concept of self-efficacy, which
emphasizes that individuals’ beliefs about their capabilities influence their
performance, persistence, and willingness to engage in challenging tasks. Learners
who believed in their ability to improve appeared more willing to communicate and
less affected by occasional mistakes. These characteristics are consistent with the
characteristics of confident learners proposed by Wilson and Gallois (1993), who
suggest that confident individuals tend to maintain positive self-beliefs, view
challenges as opportunities for growth, and persist despite difficulties or mistakes.
This finding is also consistent with Cong and Li (2022), who found that positive
self-beliefs contribute significantly to learners’ communication confidence and
speaking performance. Therefore, speaking confidence was influenced not only by
external learning conditions but also by learners’ perceptions of their own abilities
and their willingness to approach speaking challenges with confidence and

resilience.

The findings further demonstrated that learners actively employed self-
regulation strategies to manage anxiety and maintain confidence. Participants
reported using techniques such as deep breathing, positive self-talk, self-
affirmation, and mental preparation before speaking. These strategies helped them
remain calm and continue participating despite feelings of nervousness. This
finding supports Cong and Li (2022), who emphasized the importance of emotional
regulation in communication performance. However, the present study extends
previous findings by illustrating how learners consciously applied specific
strategies in real speaking situations. Rather than relying solely on external support

from teachers or peers, participants actively managed their own emotional states

48



before and during communication. This suggests that speaking confidence is not
merely influenced by environmental factors but is also shaped by learners’ personal
efforts to regulate emotions and maintain a positive mindset. Therefore, confidence
development may involve both external support and individual self-regulation
processes.

An important contribution of this study is the finding that learning
experiences and personal factors did not operate independently in shaping speaking
confidence. Instead, both factors interacted continuously throughout learners’
language learning experiences. Positive learning experiences such as frequent
speaking practice, supportive feedback, successful communication, and exposure
to English media often helped reduce anxiety and strengthen learners’ self-
confidence. At the same time, personal factors influenced how learners interpreted
and responded to those experiences. Learners who possessed positive self-beliefs
and effective emotional regulation strategies were more likely to benefit from
speaking opportunities, whereas learners who experienced fear of negative
evaluation or excessive anxiety often remained hesitant despite having access to
supportive learning environments. This finding suggests that speaking confidence
develops through a reciprocal relationship between learners’ experiences and their
psychological responses to those experiences. Therefore, efforts to improve
speaking confidence should address both the quality of learning experiences and
the emotional factors that influence learners’ participation in communication
activities.

Overall, the findings indicate that speaking confidence develops through a
dynamic interaction between learning experiences and personal factors. Positive
learning experiences such as media exposure, speaking practice, successful
communication, and supportive social environments contributed to higher levels of
confidence. At the same time, personal factors such as fear of making mistakes,
anxiety, vocabulary limitations, pronunciation difficulties, and emotional
regulation influenced how learners interpreted and responded to those experiences.
These findings support Bandura’s Self-Efficacy Theory, Vygotsky’s Sociocultural

Theory, and Krashen’s Affective Filter Hypothesis while also reinforcing
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contemporary research emphasizing the interconnected roles of experience, social
interaction, emotional regulation, and self-belief in shaping EFL learners’ speaking
confidence. Therefore, speaking confidence should be understood as a dynamic and
evolving construct that emerges through continuous interaction between learners’
experiences and their psychological responses to those experiences. Consequently,
efforts to enhance EFL learners’ speaking confidence should focus not only on
improving linguistic competence but also on creating supportive learning
environments, providing meaningful speaking opportunities, and helping learners

manage anxiety during communication.
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CHAPTER V
CONCLUSION AND RECOMMENDATIONS

A. Conclusion

This study aimed to explore the learning experiences and personal factors
influencing EFL learners’ speaking confidence and to examine how these factors
interact in shaping confidence in speaking English. Based on the findings from
semi-structured interviews with ten students of the English Education Department,
it can be concluded that speaking confidence is influenced by both learning
experiences and personal factors that continuously interact throughout learners’
language learning journeys.

The findings revealed that several learning experiences contributed
positively to the development of speaking confidence. Exposure to English through
songs, movies, videos, and other English-language media helped participants
become more familiar with pronunciation, vocabulary, and authentic language use.
In addition, speaking practice and communication opportunities allowed
participants to gain experience using English in various situations, which gradually
increased their confidence. Supportive learning environments and positive
feedback from teachers and peers also played important roles in encouraging
learners to speak without excessive fear of making mistakes. Furthermore,
successful speaking experiences, such as being understood by others and expressing
ideas effectively, strengthened participants’ confidence and motivated them to
participate more actively in future speaking activities.

The findings also showed that several personal factors influenced
participants’ speaking confidence. Fear of making mistakes emerged as one of the
most common barriers, as many participants worried about grammatical errors,
pronunciation mistakes, and negative evaluation from others. Vocabulary
limitations and pronunciation difficulties also affected learners’ ability to
communicate confidently. In addition, many participants experienced speaking
anxiety and nervousness, particularly before speaking in front of others. However,

some participants demonstrated positive self-confidence and positive mindsets by
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viewing mistakes as a natural part of learning. Participants also employed self-
regulation strategies, such as deep breathing, positive self-talk, and self-affirmation,
to manage anxiety and maintain confidence during speaking activities.

The findings further revealed that learning experiences and personal factors
were closely interconnected in shaping speaking confidence. Rather than operating
independently, these factors continuously influenced one another throughout
learners’ language learning journeys. Positive learning experiences, such as
speaking practice, successful communication, and supportive social interactions,
helped learners develop stronger self-beliefs and reduce communication anxiety. At
the same time, personal factors such as fear of making mistakes, anxiety, and self-
confidence affected how learners interpreted and responded to those experiences.
This demonstrates that speaking confidence develops through an ongoing
interaction between external learning experiences and internal psychological
processes.

Overall, this study concludes that speaking confidence is a dynamic and
multidimensional construct that evolves through learners’ engagement with both
their learning environments and their personal experiences. Confidence is not
determined solely by language proficiency, nor is it influenced exclusively by
psychological factors. Instead, it emerges from the continuous interplay between
communicative experiences, social support, emotional responses, and self-beliefs.
Therefore, fostering speaking confidence among EFL learners requires not only
providing opportunities for language practice but also creating supportive learning
environments that help learners manage anxiety, develop positive self-perceptions,

and view communication challenges as opportunities for growth.

B. Recommendations

Based on the findings of this study, several recommendations are proposed
for English language learners, English lecturers, and future researchers.

First, learners may benefit from regularly engaging with English media such
as songs, movies, videos, and online communication platforms, as these resources

provide additional exposure to authentic language use and opportunities to improve
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pronunciation, vocabulary, and speaking fluency. Since the findings showed that
confidence developed gradually through repeated practice and exposure, learners
are encouraged to actively seek opportunities to use English beyond classroom
settings.

Second, English lecturers are encouraged to provide more communicative
speaking activities, such as discussions, presentations, role-plays, collaborative
tasks, and interactive classroom communication. Since the findings indicated that
speaking practice and successful communication experiences contributed positively
to learners’ confidence, creating frequent opportunities for meaningful
communication may help learners develop stronger speaking confidence. In
addition, lecturers should provide constructive feedback and foster supportive
classroom environments where mistakes are viewed as part of the learning process
rather than as failures.

Lastly, for future researchers, it is recommended that similar studies be
conducted involving participants from different educational levels, institutions, or
learning contexts to obtain broader insights into speaking confidence among EFL
learners. Future studies may also explore related variables such as speaking anxiety,
self-efficacy, motivation, willingness to communicate, or digital language learning
tools. Future researchers may also examine how learning experiences and personal
factors interact over time in shaping learners’ speaking confidence. Furthermore,
researchers may consider using mixed-methods or quantitative approaches to
provide a more comprehensive understanding of factors influencing speaking

confidence.
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Appendix D: Interview Protocol

Interview Protocol, Questions and interview transcript

Interview Protocol

Research Project Title: Exploring the Influence of Learning Experiences and

Personal Factors on EFL Learners’ Speaking Confidence

Time of Interview

Date

Place

Researcher - Ainil Fitri

Participant

Position of Interview : English Education Department Student, UIN Ar-Raniry
Banda Aceh

This research aims to explore how learning experiences and personal factors
influence the speaking confidence of English as a Foreign Language (EFL) learners.
Specifically, the study seeks to understand how students’ educational experiences,
classroom interactions, and personal characteristics contribute to the development
of their confidence in speaking English.

Data will be collected through a semi-structured interview. With the participant’s
permission, the interview will be audio-recorded to ensure the accuracy of the data.
All information provided by the participant will be kept confidential and used solely
for academic research purposes. To protect the participant’s identity, pseudonyms
will be used throughout the study.

The interview will last approximately 20-30 minutes. There are no right or wrong
answers. Participants are encouraged to answer honestly based on their own
experiences. They may refuse to answer any question or withdraw from the

interview at any time without any consequences.
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Interview Question

1. Can you tell me about your experiences in learning English, especially
speaking skills?

2. How do you usually feel when you are asked to speak English in class?

3. How confident do you feel when speaking English in front of others?
Why?

4. What experiences in learning English have influenced your speaking
confidence?

5. Have you ever felt anxious or nervous when speaking English? What
caused that feeling?

6. What factors make you feel more confident when speaking English?

7. What difficulties do you usually face when speaking English?

8. How do your teachers or classmates influence your confidence in speaking
English?

9. What do you usually do to improve your confidence in speaking English?

10. In your opinion, what can help students become more confident in

speaking English?
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Interview transcript

Interviewer: Ainil Fitri
Participant (Pseudonym): Alex (P1)
Semester: 8

Study Program: English Education Department

Interviewer (Ainil Fitri):

Assalamu’alaikum warahmatullahi wabarakatuh.

Good morning/afternoon. My name is Ainil Fitri, and | am a student from the
English Education Department at UIN Ar-Raniry Banda Aceh. | am currently
conducting my undergraduate thesis research entitled:

“Exploring the Influence of Learning Experiences and Personal Factors on EFL

Learners’ Speaking Confidence.”

First of all, thank you very much for taking the time to participate in this interview.
The purpose of this interview is to explore your experiences and perspectives
regarding confidence in speaking English, particularly how your learning
experiences and personal factors influence your speaking confidence. There are no
right or wrong answers in this interview. | am interested in hearing your honest

opinions and experiences based on what you have personally gone through.

All information you provide will be kept confidential and used solely for academic
purposes. Your identity will not be revealed in the research report, and pseudonyms
will be used instead. Your participation in this study is completely voluntary. If
there are any questions that make you feel uncomfortable, you have the right not to
answer them or to withdraw from the interview at any time without any

consequences.
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With your permission, | would like to audio-record this interview to ensure that
your responses are accurately transcribed and analyzed later. Do you agree to have

this interview recorded?

Participant (Alex):
Yes, i agree
Interviewer (Ainil Fitri):

Thank you. If you are ready, we can begin the interview.

Question 1

Interviewer (Ainil Fitri):
Can you tell me about your experiences in learning English, especially speaking
skills?

Participant (Alex):
I’ve known English since | was a kid, since | was about five years old. Learning
English came from songs for me, especially my speaking ability. I listened to songs
when | was young, and | found it interesting. | thought maybe I could sing like the
singers.

I know singing and speaking are different, but my experience of being able to speak
English came from songs. | tried to sing along with them. | remember when | was
in elementary school, | listened to a lot of Celine Dion songs. Those songs boosted
my desire to learn English speaking.

Since then, | have always tried to speak English. When | was in junior high school,
| found a best friend who also liked speaking English. We practiced together a lot.
That experience continued until | entered this major, where | keep training my

speaking skills in the classroom.

Question 2

Interviewer (Ainil Fitri):
How do you usually feel when you are asked to speak English in class?
Participant (Alex):

| feel confident and happy at the same time because | am an English major student.
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Having the opportunity to speak in class feels like a chance to train my speaking
skills.

| always feel happy when | am able to speak in the classroom, and | feel really
confident when I speak. It is something that | always look forward to. In every class,
I wait for the opportunity to speak because | am in this major to improve my skills,
especially my speaking skills.

Question 3

Interviewer (Ainil Fitri):
How confident do you feel when speaking English in front of others? Why?
Participant (Alex):
| feel really confident. As | said before, I have known English since elementary
school, and since then | have always practiced my English.

I am very confident when | have to speak in front of others. It does not matter
whether there are people | do not know or even senior students in the room. | do
not really care about that. | just want to speak, practice my English, and improve
my speaking skills. That is why | always feel confident when speaking in front of

others.

Question 4

Interviewer (Ainil Fitri):
What experiences in learning English have influenced your speaking confidence?
Participant (Alex):
Many experiences have influenced my confidence. One of them is playing online
games. | play with people from outside Indonesia, sometimes even from other
continents.

In those situations, | have no choice but to speak English with them. That experience
really trained my English because some of them are native speakers, while others
use English as a second language.

It boosted my confidence because | could communicate with people who were more

fluent than me.
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Another influence comes from my peers. My best friend from junior high school
always practiced English with me. My friends in this major also encourage me to
speak English with them. Those experiences with friends and people | met through

online games have greatly boosted my confidence in speaking English.

Question 5

Interviewer (Ainil Fitri):
Have you ever felt anxious or nervous when speaking English? What caused that
feeling?

Participant (Alex):
Yes, of course, because | am just a normal human being. Sometimes | feel anxious
and nervous in the classroom.

Usually, it happens when | am not ready. For example, when | feel tired or when |
am not fully prepared for the lesson being discussed in class. If a lecturer or teacher
asks me to speak when I am not prepared for the material, | can feel anxious and
nervous.

However, the nervousness is not because of my speaking skills. It is because | am
afraid of giving the wrong answer about the topic being discussed. If I am not

familiar with the topic, that can make me feel anxious and nervous.

Question 6

Interviewer (Ainil Fitri):
What factors make you feel more confident when speaking English?

Participant (Alex):
I think appreciation from lecturers and peers helps increase my confidence.

I know that | am able to speak English fluently, but appreciation from others can
boost my confidence even more. For example, when people notice that | can speak
English fluently or when they acknowledge my speaking ability.

Simple appreciation from friends, teachers, or lecturers can really increase my

confidence when speaking English.
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Question 7

Interviewer (Ainil Fitri):
What difficulties do you usually face when speaking English?

Participant (Alex):
The difficulties | usually face are related to specific topics.

English has many words with different meanings and different contexts of use.
When the topic is very specific, such as law, medicine, or biology, there are many
terms that need to be understood within the correct context.

In situations like that, | need to arrange my words carefully before speaking. So, the
difficulty is usually not about speaking itself, but about choosing and using the

appropriate vocabulary in a specific context.

Question 8

Interviewer (Ainil Fitri):
How do your teachers or classmates influence your confidence in speaking
English?

Participant (Alex):
From teachers, | would say not a lot because | mostly train my speaking skills by
myself and with my friends.

However, my peers have a significant influence. | want them to correct me when |
make mistakes and appreciate me when I do something right.

That kind of interaction provides direct feedback. | can learn what is right and
wrong in my speaking, and my friends can learn from me as well.

Real-time feedback like that really helps increase my confidence in speaking

English.
Question 9

Interviewer (Ainil Fitri):

What do you usually do to improve your confidence in speaking English?
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Participant (Alex):
I really like songs, so | often sing. Singing is one of the ways that helps improve
my speaking ability.

Besides that, | often watch movies and YouTube videos. Sometimes I try to imitate
the accent or the way people speak.

| also practice by myself. For example, when | am riding my motorcycle, standing
in front of a mirror, or simply walking around my house, | speak English to myself.
Most of my practice comes from myself. | train alone at home or wherever | can in

order to improve my speaking ability and confidence.

Question 10

Interviewer (Ainil Fitri):
In your opinion, what can help students become more confident in speaking
English?

Participant (Alex):
In my opinion, students need more opportunities to speak.

Nowadays, many classrooms still use teacher-centered methods. However, if we
want students to become more confident in speaking English, we need to give them
opportunities to speak.

I remember my experience in an Advanced Language Skills class. During speaking
sessions, the lecturer gave us a topic, and every student had to come to the front of
the class and talk about it.

I think that kind of practice can really improve speaking skills, especially
confidence, because students are encouraged to prepare themselves and practice
more.

Opportunities to speak are still quite rare for many students today. Therefore, I
believe that speaking opportunities should be prioritized in order to boost students’

confidence in speaking English.
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Closing

Interviewer (Ainil Fitri):
Thank you very much for your time and for sharing your experiences and opinions
with me today. Your responses are very valuable and will contribute greatly to this
research. If | need further clarification regarding some of your responses in the

future, may | contact you again?

Participant (Alex):
Yes, sure.
Interviewer (Ainil Fitri):

Thank you once again for your participation.
Participant (Alex):

You’re welcome.
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