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Speaking is one of the important language skills for the students of the 

English Education Department because they are expected to be able to 

communicate well in English to become the future English teachers. However, the 

reality is that many students still have difficulty and fear when speaking English. 

It is partly because of the negative feedback they have in the speaking activities in 

the class. If the feedback is not delivered kindly and constructively, it can cause 

embarrassment, anxiety and loss of self-confidence which will decrease students’ 

motivation to speak in English. The purpose of this research is to find out the 

influence of negative feedback toward students’ motivation in speaking English. 

This research also investigates how students respond and cope with negative 

feedback. This research was conducted on the students of semester 8th of English 

Education Department of UIN Ar-Raniry Banda Aceh by using qualitative 

descriptive approach. Data were collected through semi-structured interviews 

from 6 participants selected through purposive sampling technique and were 

analyzed using thematic analysis. The results show that students are not 

comfortable speaking in front of the class because of negative feedback that 

causes negative emotional responses such as embarrassment, nervousness, 

disappointment and fear. In addition, negative feedback reduces students’ 

confidence and motivation, which results in some students staying silent and 

missing the opportunity to speak. However, some students exhibited positive 

coping strategies, such as practicing more often, preparing themselves better, 

seeking support from friends, and using the feedback as motivation to improve. 

The study concludes that the mode of feedback delivery is important for students’ 

motivation and confidence in speaking English.  
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CHAPTER I 

INTRODUCTION 

This chapter introduces the background and rationale of the study on the 

influence of negative feedback on students’ motivation in speaking English. It 

explains the research problem, presents the research questions and objectives, and 

highlights the significance of the study. In addition, this chapter defines the key 

terms used throughout the research to provide a clear understanding of the 

concepts discussed. Overall, this chapter serves as the foundation for the 

subsequent chapters by outlining the focus and direction of the study. 

A. Background of  Study 

English is one of the most widely used international languages and plays an 

important role in education, communication, science, and professional 

development. English proficiency is regarded as a basic skill for higher education 

students to access academic resources and take part in global communication. 

Speaking is one of the four basic abilities of the language and the most important 

means of conveying ideas, opinions and experiences (Brown, 2001). Speaking 

skill is very important for the students of the English Education Department since 

they are expected to communicate well in English and acquire the competence as 

future English instructors. Thus, speaking is not only a language skill but also an 

important component of students’ academic and professional preparedness. 

Speaking development is also influenced by the learning environment and the 

way speaking activities are conducted. Muluk et al. (2025) found that learning 

activities designed to actively involve students can improve students’ speaking 

abilities and reduce their speaking anxiety. This shows that students need a 

learning environment that encourages them to participate and practice speaking 

English. Therefore, classroom interaction and the way lecturers respond to 

students’ speaking performance are important parts of speaking development. 
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In reality, many English as a Foreign Language (EFL) students still experience 

difficulties in speaking English despite having learned the language for several 

years. They are generally reluctant to share their opinions fearing they may make 

mistakes in grammar or pronunciation, and will be negatively assessed by others. 

Diana and Maulida (2024) mention that fear of poor evaluation is among the 

primary variables that lead to students’ speaking anxiety in EFL classrooms. 

Similarly, Alwin (2022) observed that many university students were 

uncomfortable, lacked confidence and were afraid of making mistakes when 

participating in speaking activities. These psychological barriers reduce students' 

willingness to communicate and limit their opportunities to improve their 

speaking ability. 

One explanation for these problems may be the negative feedback students get 

during speaking activities. Feedback is an essential element of language learning 

because it enables learners to know their strengths and weaknesses and improve 

their performance. However, when feedback is given in a negative, discouraging 

or unsupportive way, it will lead to negative emotional experiences instead of 

helping growth. Purwandari (2022) mentions that students who receive oral 

corrective feedback tend to feel embarrassed, disappointed, and lose their self-

confidence, particularly if the feedback is provided in public. Therefore, students 

may be hesitant to take part in speaking activities and lose their motivation to 

communicate in English. 

Motivation is generally considered one of the most essential aspects impacting 

success in language learning. According to Deci and Ryan (2000), motivated 

learners are more willing to engage in learning activities, persist when facing 

challenges, and actively practice their language skills. In contrast, poor experience 

in the classroom might lead to a decline in students’ inner motivation and desire to 

talk. Fadilah, Hartati and Wulandari (2023) revealed that corrective feedback, 

speaking anxiety, and motivation are closely associated. This means that students 

who have negative emotional reactions to feedback likely to be less motivated to 

speak English. This points to the fact that the way feedback is presented could 
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have a substantial effect on students’ engagement and confidence in speaking 

tasks. 

Some previous studies have discussed oral corrective feedback, speaking 

anxiety and students’ motivation in learning English. Mulyani, Rahmawati and 

Yusuf (2022) investigated students’ perceptions of oral corrective feedback in the 

speaking classroom and discovered that feedback plays an essential role in 

improving the speaking performance of students when it is presented effectively. 

Likewise, Mahara and Hartono (2024) examined students’ views of oral 

corrective feedback and its impact on motivation. The study found that positive 

feedback promotes students to be more active in speaking activities. However, 

past research have mostly focused on oral corrective feedback and students’ 

views, and little emphasis has been paid to how negative feedback directly effects 

students’ motivation in speaking English, especially university students in the 

Indonesian EFL environment. 

This topic is especially pertinent for students of the English Education 

Department of UIN Ar-Raniry Banda Aceh, where speaking competency is an 

important academic prerequisite and a vital talent for future English teachers. 

Negative feedback during speaking activities might influence students’ confidence 

and willingness to participate in classroom communication. Therefore, this 

phenomena should be understood because the motivation is intimately tied to the 

students’ readiness to practise and enhance their speaking skill. 

This study is limited to investigate the influence of negative feedback to 

students’ motivation in speaking English at English Education Department at UIN 

Ar-Raniry Banda Aceh. The research focuses only on students’ experience and 

impression of receiving negative feedback during speaking exercises and does not 

examine teachers’ perception or the effectiveness of different feedback tactics. 

The purpose of this restriction is to gain a more concentrated knowledge of how 

negative feedback influences the students’ motivation in the EFL speaking 

classroom. 
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Therefore, this study intends to find out the impact of negative feedback on 

students motivation in speaking English and to find out the students’ responses 

and coping strategies while receiving negative feedback in speaking activities. 

The findings are expected to contribute to the understanding of the relationship 

between negative feedback and speaking motivation, enrich the body of 

knowledge on EFL learning, and offer practical implications for lecturers and 

students to create a more supportive and motivating speaking environment. 

B. Research Question 

Based on the background of this study, the researcher formulates the research 

question as follows: 

1. How does negative feedback influence students’ motivation in speaking 

English? 

2. How do students respond to and cope with negative feedback during 

speaking activities? 

C. Research Aim 

Based on the research questions above, the aims of this study are: 

1. Investigate how negative feedback influences students’ motivation in 

speaking English. 

2. Explore how students respond to and cope with negative feedback during 

speaking activities. 

D. Significance of Study 

This study is expected to provide both theoretical and practical contributions 

regarding the influence of negative feedback on students’ motivation in speaking 

English. 

1. Theoretical Significance 

This study is expected to contribute to the existing literature in the field of 

English Language Teaching (ELT) especially in the relationship between negative 

feedback and students’ motivation in speaking English in theory. The results may 

help to understand how negative feedback influences psychological factors of the 
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students such as motivation, confidence and willingness to communicate in EFL 

speaking classes. In addition, this study can be a reference for the future 

researchers who are interested in exploring the feedback practices, speaking 

motivation and learner psychology in the setting of English as a Foreign Language 

(EFL). This study was mainly about negative feedback and added further insights 

to the studies of vocal corrective feedback and student motivation. 

2. Practical Significance 

a. For Student 

This study is expected to help students become more aware of how 

negative feedback can influence their motivation and speaking performance. The 

results may motivate students to adopt positive coping strategies in receiving 

feedback and perceive feedback as an opportunity of improvement rather than a 

source of dismay. Besides, students might be more aware of the importance of 

maintaining motivation and confidence in order to develop their English-speaking 

skills. 

b. For Lecturers 

This study is expected to provide valuable insights for teachers and 

lecturers regarding the impact of negative feedback on students’ motivation in 

speaking activities. The findings may help educators to reflect on their feedback 

practices and to give feedback in a more constructive, supportive and encouraging 

way. Understanding how students react to negative feedback can assist teachers in 

fostering a more positive classroom atmosphere. In such an environment, students 

are likely to be more engaged, less nervous when speaking, and more assured in 

their use of English. 

c. For Institution 

This study is expected to contribute to the improvement of English language 

teaching practices at UIN Ar-Raniry Banda Aceh and other higher education 

institutions. The findings may offer useful information to curriculum developers, 

department administrators, and educational policy makers to design learning 

environments that support students’ motivation and speaking development. In 
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addition, the study can inspire institutions to support professional development 

programs aimed at improving the skills of lecturers in delivering effective and 

supportive feedback to students. 

E. Research Terminology 

1. Negative Feedback 

Negative feedback refers to comments or corrections that highlight 

students’ mistakes in a way that feels discouraging, hurtful, or embarrassing. 

According to Altunkaya (2022), negative feedback is feedback that focuses 

mainly on errors and is delivered in a tone or manner that reduces students’ 

confidence and emotional comfort in the classroom. This type of feedback can 

include harsh corrections, unfriendly tone, public criticism, or responses that 

make students feel ashamed. 

negative feedback in this study is identified through students’ experiences 

of receiving comments or corrections during English speaking activities that cause 

feelings such as embarrassment, nervousness, fear, disappointment, discomfort, or 

loss of confidence. It may also be identified when students report that the 

feedback makes them less willing to participate, stay silent, avoid speaking, or 

become afraid of making mistakes. 

Therefore, negative feedback in this research is understood from the 

students’ perspectives. The focus is not only on what the lecturer or classmate 

intended to say, but also on how the student experienced and interpreted the 

feedback during speaking activities. 

2. Motivation in Speaking English.  

Motivation in speaking English refers to the internal drive that encourages 

students to speak, participate, and improve their speaking ability. In the context of 

language learning, motivation plays a crucial role in determining how actively a 

student engages in learning and practicing a new language.  
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 According to Dörnyei & Ushioda (2021), motivation is an important 

aspect in the factors that influence the amount of effort learners put into using a 

foreign language, especially in speaking activities that need confidence and real-

time communication. Motivated students are more likely to take risks, practise 

more, and feel more confident about expressing ideas in English. 

However, speaking motivation can decrease when students experience 

negative emotional events in the classroom. Negative feedback can make students 

feel anxious, embarrassed, or afraid of making mistakes, which then reduces their 

willingness to speak. In this study, motivation refers mainly to intrinsic 

motivation, such as students’ interest, confidence, and personal desire 

to speak English. 
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CHAPTER II 

LITERATURE REVIEW 

This chapter reviews the theories and previous research related to speaking 

skill, feedback in educational contexts, types and causes of feedback, negative 

feedback, motivation in learning English, the influence of negative feedback on 

students’ motivation in speaking English, and previous studies. 

A. Speaking Skill in Language Learning 

One of the most crucial abilities in learning a foreign language is speaking, as 

it helps learners to communicate ideas, thoughts and feelings in real time 

circumstances. Brown (2001) says that speaking is a productive oral skill that 

involves students able to make meaningful sounds and well-structured utterance. 

Also, fast thinking, the right vocabulary, precise grammar, accurate pronunciation 

and fluency are involved in speaking. All these variables make speaking one of 

the most difficult abilities to master for EFL learners. 

Speaking is usually encouraged in the classroom through activities such as 

conversations, presentations, debates, dialogues and group works. These 

beneficial activities provide opportunities for students to communicate ideas and 

boost confidence (Harmer, 2007). However, many EFL students are reluctant to 

speak due to fear, fear of making mistakes, fear of being corrected and fear of 

being judged by peers or lecturers. Students often are afraid to answer even if they 

know the answer. 

The educational environment is also very important to speaking skills. 

Students are encouraged to practise and take risks when the setting is supportive. 

But if a situation is critical, harsh, or judgemental, students can be discouraged 

from speaking altogether. This is even more important for university students in 

English Education programs who need to develop good speaking skills to prepare 

for their future profession as English teachers. This could influence their 

motivation and could impact their progress and confidence in the future. 
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The classroom environment also plays an important role in students’ speaking 

development. Muluk et al. (2021) explained that lecturers in EFL speaking classes 

need to create classroom conditions that support students’ participation. Their 

study also found that students’ lack of self-confidence and vocabulary were 

among the challenges in speaking classes. This suggests that lecturers need to 

provide appropriate classroom activities and support students’ confidence so that 

they are willing to speak. In relation to the present study, the way lecturers 

respond to students’ speaking performance may also influence students’ 

confidence and willingness to participate. 

B. Feedback in Educational Contexts 

Feedback is an important part of the learning process. It helps students 

identify their strengths and areas for improvement. Feedback, as defined by Hattie 

and Timperley (2007), is any information given to students concerning their 

performance relative to learning goals. In language acquisition, feedback is 

particularly crucial because in order to achieve accuracy and fluency in speaking, 

students need to recognise mistakes. 

Feedback should also be considered as part of classroom interaction. In 

EFL speaking classes, lecturers need to consider not only the correction itself but 

also the students’ feelings and confidence. Muluk et al. (2021) reported that 

classroom management in speaking classes involves creating suitable activities 

and supporting students’ participation and confidence. Therefore, feedback should 

be provided in a way that helps students understand their mistakes without making 

them afraid to speak. This is important because students may respond differently 

depending on how feedback is delivered and how they perceive the lecturer’s 

response. 

Recent studies have also emphasized that oral corrective feedback is not 

only intended to correct learners’ errors but also to support the language learning 

process when it is delivered appropriately. Teachers and students generally 

consider the provision of oral corrective feedback as an important part of learning 
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English as a language, as it allows learners to improve their speaking accuracy 

and language performance (Ha et al., 2021). But effectiveness of feedback 

depends on many factors such as type of feedback, time of correction and manner 

in which it is given. Feedback that is sensitive to learners’ emotional readiness is 

more likely to foster participation and language learning than feedback that is 

given in a harsh or discouraging manner.   

Feedback has various forms, such as vocal, written, direct, indirect, 

explicit, implicit, etc. In speaking classes, feedback is mostly oral and instant. 

Teachers correct pronunciation, grammar use, vocabulary use or content while or 

after the student talks. Good feedback helps students to progress. 

However, feedback is useful not only if it is accurate, but also how it is 

provided. Tone, facial expressions and body language have a big impact on how 

students take feedback (Hyland and Hyland, 2019). A positive, encouraging tone 

can inspire, whereas a harsh tone might lower confidence and create emotional 

pain. 

There is also feedback in educational settings through connection with 

peers. Sometimes students have remarks, corrections or reactions to their 

classmates . If these peer answers are negative, disrespectful, and discouraging, 

they can cause emotional damage on the victim. So it’s crucial to know about 

feedback and how it impacts learning in building a healthy classroom atmosphere. 

C. Types and Causes of Feedback 

Feedback is important for students to develop their speaking ability. In language 

learning, students get feedback in speaking exercises, either from their teachers or 

from their classmates. comments can assist students to comprehend their faults but 

the type and manner of comments strongly impact how students feel and how 

motivated they are to speak. There are usually few types of common feedback in 

the speaking classroom. 
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Common Types of Feedback 

1. Positive Feedback: Positive feedback is used to encourage 

students by acknowledging their effort or proper performance. For 

example, when a student speaks properly or uses correct language, 

the teacher may say “Good job” or “That’s right”. Harmer (2007) 

states that positive feedback can improve students’ confidence and 

increase their willingness to participate. It also develops a pleasant 

classroom environment where students feel safe to express 

themselves without any fear of being judged. 

2. Constructive Feedback: Constructive feedback corrects the 

students’ mistakes but maintains their emotional comfort. This 

type of feedback usually focuses on giving suggestions rather than 

pointing out mistakes harshly. For example a teacher could say, 

'It's an amazing plan, but let's make the pronunciation of this 

expression better. Constructive feedback is offered to help 

students progress without shame or discouragement. When done 

well, it pushes students to keep learning and growing. 

3. Corrective Feedback: Corrective feedback explicitly points out 

verbal faults, including grammar, pronunciation or vocabulary use. 

Lyster and Ranta (1997) suggest that corrective feedback is crucial 

for language development as it helps students to detect what needs 

to be improved. However, the effect depends on the way the 

feedback is given. If done kindly it’s good for students. But when 

provided aggressively, it can be negative criticism and damage 

students’ confidence. 

4. Negative Feedback: Negative feedback is when you are told your 

have made a mistake in a way that is harsh, discouraging or 

embarrassing. This may be unpleasant tone, sarcasm, impatience 

or laughing at students’ mistakes. According to Altunkaya (2022), 

negative comments could lead to emotional discomfort for 
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students as well as feelings of feelings of shame or anxiety. 

Negative feedback is particularly damaging in speaking classes, as 

students must perform in front of others. They might not want to 

talk in the future if they get negative feedback. 

In classroom practice, these different types of feedback do not always 

appear separately. Sometimes lecturers want to give positive input, but seem 

negative because of their tone or facial expression. Students are sometimes highly 

sensitive about how feedback is provided, especially in speaking exercises, when 

they are already feeling nervous. This sensitivity separates speaking lessons from 

other disciplines. Written feedback allows students time to silently process it. But 

verbal feedback is instant and public, which can add pressure. 

In addition to correcting language errors, teachers need to decide which 

errors to correct and who should give the feedback. Ha and Nguyen (2021) found 

that both teachers and students agreed that the oral corrective feedback should be 

focused on errors that cause communication breakdowns. Furthermore, their 

research revealed that students appreciated feedback from teachers because they 

believed teachers to be more reliable sources of language correction. These results 

suggest that successful corrective feedback should be directed at meaningful 

communication and should maintain students’ confidence and emotional health.   

Another key point is that students may not always interpret comments 

similarly. One student might find something to be beneficial that another student 

might find to be unacceptable. The emotional reaction of learners to feedback is 

influenced by their self-confidence, personality and previous experiences in the 

classroom (Hyland & Hyland, 2019). Confident learners may like clear correction 

but shy students may be embarrassed even by small statements. This requires that 

teachers exercise caution and customise their feedback to the requirements and 

emotional readiness of diverse learners. 

Peer feedback also plays a large role in shaping classroom atmosphere. In 

certain classes, students support each other by helping or encouraging.  But 
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sometimes peers reply with laughter, sarcasm or taunting. Peer response can be 

more damaging than the teacher’s response since students worry so much about 

how their peers judge them. One time a student says something wrong and gets 

laughed at and they have long lasting speaking anxiety. This concern is not just 

about the mistake but also the social shame that comes with it. 

The influence of classroom climate also cannot be ignored. When students 

are respectful and supportive of one another, feedback is softer and easier to 

process. On the other hand, a class where students are constantly criticising each 

other is tense and scary. Students in these settings can leave, keep from 

volunteering, and say as little as possible. It’s not that they are unable to perform 

it, but that they wish to protect themselves from bad reactions.” Many of the EFL 

learners reported that they know the answer but do not want to answer due to the 

fear of criticism. 

Another factor that plays into negative feedback is teacher stress or 

teaching style. Some teachers think that if they are severe and correct students this 

will make them better. Other teachers are not aware that their tone sounds harsh. 

Teachers can be weary, under pressure to meet curriculum requirements, or 

instruct huge students, and feedback can be more direct than planned. In the 

classroom this may be regarded as negative feedback even if the teacher did not 

mean it that way. 

 Overall, the combination of feedback type, delivery style, classroom 

atmosphere, and students’ emotional readiness all shape how feedback influences 

speaking behavior. It’s important to understand these aspects. Speaking is a skill, 

it is developed with practice, confidence and emotional safety. feedback 

especially negative feedback, if not handled well, can lead to anxiety, silence and 

less motivation. It is therefore important to look at feedback in the context of 

speaking because it can improve the learning environment and help students’ 

participation in speaking activities in English. 
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D. Negative Feedback 

Negative feedback refers to comments, corrections, or reactions that highlight 

students’ mistakes in ways that makes them feel uncomfortable, discouraged, or 

embarrassed. Altunkaya (2022) describes negative feedback as any response that 

reduces learners’ emotional comfort because of its language, presentation, or 

content. Negative feedback often occurs in speaking classes when teachers or 

classmates are too direct, too harsh, or insensitive to the student’s feelings. For 

example, a teacher corrects the pronunciation with an irritated tone, or a classmate 

laughs when someone mispronounces a word. This can be very emotionally 

damaging even when the intention is to provide help, especially in speaking 

lessons when students have to perform in front of people. 

Negative feedback can come in a wide variety of forms. It can be expressed 

by an unfriendly tone, sarcasm, harsh correction, or comments that make the 

student feel lower than others. It sometimes appears in indirect ways, for example 

when a teacher sighs loudly after a student makes a mistake, or when classmates 

whisper and smile at each other after someone has given a wrong answer. These 

reactions may seem minor, but they can make students who already feel nervous 

about speaking feel ashamed. When speaking in a language classroom requires 

courage, negative feedback can easily snuff out a student’s desire to participate. 

Brown (2001) states that speaking is a high-pressure skill because learners have to 

think and respond at the same time. The pressure is even greater when students 

anticipate negative reactions. 

Negative feedback influences not only the performance but also the emotions 

and psychological state of the students. Many EFL learners say they feel anxious, 

embarrassed or even humiliated after negative comments. Such feelings may last 

for a long time and may influence their performance in the next speaking task. For 

example, a student who is strongly corrected in front of the class may never raise 

his or her hand again, even if he or she knows the answer. Some people might 

begin to speak very quietly, avoid eye contact, or give only very short answers, to 

reduce the risk of making a mistake. These behaviors are not signs of low ability, 
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but signs of fear that comes from bad experiences. Such fear can develop into 

speech anxiety over time which can have a great impact on language learning. 

Recent research has shown that learners’ perception of feedback influences 

strongly their reactions to correction in speaking activities. Students who have 

positive beliefs toward oral corrective feedback are likely to perceive correction as 

an opportunity to improve their speaking ability. On the other hand, students who 

perceive feedback as overly critical or emotionally threatening are more likely to 

experience anxiety, reduced confidence, and less motivation to engage in 

classroom communication. Therefore, teachers are encouraged to provide 

corrective feedback in a way that supports students’ emotional needs, meanwhile, 

helps students improve their language performance. 

Another important thing is that negative feedback is not always intentional. 

Teachers may not realize their tone is harsh, or peers may see teasing as harmless. 

In fact students are sensitive in different degrees. A confident student might take 

direct correction easily, whereas a shy or insecure student could be deeply 

wounded by the same remark. As Hyland & Hyland (2019) state, feedback is not 

only a matter of the words we use but also the emotional meaning that we 

communicate through them. This emotional meaning can decide if students feel 

motivated or demotivated. In many cases the emotion is more memorable than the 

correction itself. 

The effect of negative feedback is more severe when it occurs more than 

once. When students are exposed to discouraging comments repeatedly, they may 

develop an internalized belief that they are “bad at speaking English. ” They may 

believe that no matter how hard they try, they will still be criticized. This type of 

thinking lowers self confidence and creates a negative cycle of the student 

speaking less, practicing less, and therefore improving more slowly. Negative 

feedback, if not handled properly, can lead to loss of interest in speaking, 

avoidance of participation and low motivation to continue learning in the long 

run. This is especially a problem for English Education students, who need to 
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have good speaking skills for their future careers. Negative feedback that hinders 

their motivation at the beginning of their academic career could affect their 

confidence as future teachers. 

Classroom climate is also affected by negative feedback. If one student is 

severely corrected or ridiculed for saying something wrong, then other students 

are probably afraid too. They may think, "If I speak, the same thing will happen to 

me," and choose to remain silent. This produces a quiet and nervous class with a 

few brave students involved. A negative environment like this slows down the 

learning process for all students, because speaking requires active participation 

from all students. If students are not secure in their feelings, they will not perform 

well orally, no matter how well they speak. 

Although negative feedback is often associated with negative emotional and 

motivational effects, it does not always produce negative outcomes. Fong et al. 

(2019) explained that negative feedback may sometimes have neutral or even 

positive effects on students’ intrinsic motivation. Based on their meta-analysis of 

78 studies, they found that the effect of negative feedback depends on how the 

feedback is presented and how learners respond to it. Negative feedback can be 

less demotivating when it provides information about how learners can improve 

their performance.  

Negative feedback can also provide useful information about students’ 

weaknesses and the gap between their current performance and their learning 

goals. Steinbach et al. (2025) explained that negative feedback can be beneficial 

to learning because it provides information that helps students recognize what 

they need to improve. Their study showed that students’ performance could 

improve after receiving negative feedback, although some motivational aspects, 

such as self-concept and intrinsic value, could decrease. This finding indicates 

that negative feedback may have different effects on students’ learning and 

motivation.  
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In addition, negative feedback may encourage students to make greater effort 

when they see the feedback as information that can help them achieve their goals. 

Steinbach et al. (2025) explained that, depending on individual factors, negative 

feedback may either increase students’ motivation and effort or decrease their 

motivation. Therefore, negative feedback should not always be understood as 

something that produces negative outcomes. In some situations, students may use 

negative feedback to recognize their weaknesses, correct their mistakes, and 

improve their performance.  

Therefore, negative feedback can have both negative and positive effects on 

students. On the negative side, it may cause embarrassment, anxiety, loss of 

confidence, and reduced motivation. On the positive side, it may help students 

become more aware of their weaknesses, encourage them to make greater effort, 

and improve their performance. The effect depends on how students perceive the 

feedback and how they respond to it. In this study, this distinction is important 

because the researcher examines not only the negative emotional and motivational 

effects of negative feedback but also how students may use their negative 

feedback as motivation to improve their speaking ability. 

In conclusion, negative feedback has an important role in influencing 

students’ speaking behaviour. Feedback is essential to improve but how it is 

delivered decides whether it supports or hurts the learner. Harsh or discouraging 

feedback can produce fear, anxiety and avoidance, lowering students’ motivation 

to speak English. Negative feedback can significantly hinder EFL learners, who 

depend heavily on the opportunities to practice speaking that classroom provides, 

from making progress. Therefore, it is important to understand the type and effect 

of negative feedback in order to create a learning environment in which students 

feel safe, respected and motivated to participate. 

E. Motivation in Learning English 

Motivation is one of the most important factors in the process of learning a 

foreign language. It influences students’ willingness to learn, how long they can 



18 
 

 
 

persist when faced with difficulties and their participation in classroom activities. 

Motivation in language learning according to Gardner (1985) includes three 

important elements: the desire to learn the language, positive attitudes towards 

learning and the effort that students invest to achieve their goals. In simple terms, 

students who are motivated tend to work harder, practice more and demonstrate 

more interest in learning English. Even the most intelligent students can fail to 

make progress if they lack the inner drive to learn because they are not motivated. 

There are two main types of motivation: intrinsic and extrinsic. Intrinsic 

motivation is inside the student. This includes happiness, interest, personal 

satisfaction or confidence. Students who are intrinsically motivated will often 

speak English because they really want to get better, because they like to express 

themselves or because they feel proud when they get better. Extrinsic motivation 

is driven by external factors like grades, rewards, teacher expectations, or parental 

pressure. Extrinsic motivation can motivate students to study, but intrinsic 

motivation is usually stronger and more long lasting especially in speaking 

activities where students need confidence and interest, not just obligation. 

In speaking English, motivation becomes more important. Speaking requires 

students to perform in front of others, to respond quickly and to control their 

anxiety. More motivated students are often more willing to take risks, speak up, 

make mistakes and learn from feedback. They know that failure is part of the 

learning process and so are not easily discouraged. However, students with low 

motivation tend to avoid speaking tasks, to participate less in discussions, and to 

rely on others to answer questions. This lack of involvement affects their speaking 

development and limits their exposure to English. 

Another important aspect of motivation is the emotional factor. Dörnyei & 

Ushioda (2021) argue that motivation is not only about effort and desire but also 

about emotional experiences in the classroom. This is when motivation increases 

when students feel happy, confident and supported. But they lose motivation 

when they feel embarrassed, anxious, or afraid. Speaking classes often provoke 
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strong emotional responses as students are required to expose their language 

ability. They feel vulnerable because of it. They can become more confident if 

treated kindly. But if they have bad experiences, such as harsh corrections, or 

negative feedback, their motivation can decline. 

Learners' motivation also affects their interpretation and acceptance of 

corrective feedback. Students with high learning motivation tend to have more 

positive attitudes towards feedback as they regard correction as a key factor in 

language improvement. In contrast, learners who are less motivated are more 

likely to interpret corrective feedback as criticism rather than a constructive 

guidance. This suggests that motivation and learners’ beliefs are important in 

deciding whether the feedback is positively or negatively related to the students’ 

development in speaking.   

Motivation is also affected by the learning environment. A positive learning 

environment includes supportive teachers, kind classmates and activities that 

promote communication. In this kind of environment, students feel safe to play 

with language, ask questions and make mistakes. They also feel accepted and a 

sense of belonging which increases the intrinsic motivation. Conversely, a 

negative environment where students are criticised, mocked or laughed at can 

quickly kill motivation. Students who feel judged may associate speaking English 

with fear rather than fun. The emotional connection shapes how they behave in 

the classroom. 

In many EFL settings, students are often anxious about negative evaluation. 

That means they fear judgment from others for their mistakes. One of the biggest 

obstacles in speaking class is fear of negative evaluation (Diana & Maulida, 

2024). Even motivated students may stop talking if they feel embarrassed or 

insecure. This suggests that motivation is not fixed, but can change depending on 

the situation. A student who feels good about themselves going into a lesson may 

lose interest if they receive negative feedback that hurts their feelings. 
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Motivation is also an important factor in language development in the long 

term. Students with high motivation are more likely to speak English outside the 

classroom, to join English clubs, to watch English content, and to use the 

language in daily life. Such actions help them to learn faster. At the same time, 

students who are not motivated may not practice, depend only on classroom 

activities and feel stuck in their learning. The gap in speaking ability between 

motivated and unmotivated students increases over time. 

Motivation is even more critical for students in English Education programs. 

They are expected to learn English and also to teach it in the future. Their 

motivation for speaking English in the early stage of their studies might affect 

their study achievement and their confidence as future English teachers. Good 

teaching requires good communication. If you are not confident about speaking 

English, this can be a problem. Therefore it is important to keep them motivated 

for academic and professional preparation. 

Finally, motivation is closely related to the treatment students receive in 

class. When teachers and other students create a positive and respectful 

environment, students feel more emboldened to speak up. But if they are treated 

negatively, such as harsh corrections, rejection or ridicule, their motivation can be 

destroyed. Therefore, it is necessary to know how negative feedback affects 

motivation so that students will still have confidence and willingness to speak 

English. 

F. Influence of Negative Feedback on Students’ Motivation in 

Speaking English 

Negative feedback can have a strong and direct influence on students’ 

motivation to speak English, especially in language classrooms where speaking 

requires confidence and emotional readiness. If students are criticized negatively, 

for example, are corrected harshly, are told sarcastic comments, or are mocked 

while speaking, they may feel embarrassed, ashamed, or scared. This can 

immediately kill their motivation to speak . Students’ motivation is deeply 
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affected by their emotional experiences in the classroom, and a single negative 

moment can have long-lasting effects on how students perceive speaking tasks 

(Dörnyei & Ushioda, 2021). Because speaking exposes students in front of others, 

the impact of negative feedback is even more serious than feedback in writing or 

reading. 

One of the big effects of negative feedback is the fear of making mistakes 

goes up. Many students are already afraid to speak English. This fear increases 

when they are corrected harshly or laughed at. They start to associate speaking 

with negative feelings instead of opportunities to learn. They may therefore avoid 

volunteering to speak, to answer questions, or to keep their answers as brief as 

possible. It’s not the lack of ability, but the fear of being judged that drives this 

behavior. Diana (2024) found that fear of negative evaluation is one of the reasons 

behind the silence of many EFL learners in class. Even those students who know 

the answer might not speak up for fear of being embarrassed. 

Negative feedback also damages students’ confidence which is a critical 

element of speaking motivation. Confidence allows students to express ideas, to 

take risks and to try out new vocabulary or structures. But when students get 

negative feedback in a way that is humiliating or discouraging, it can lower their 

confidence. Such an incident may make them begin to doubt themselves, thinking 

they are “not good at speaking” or “always making mistakes”. These negative 

beliefs reduce their motivation to practice and consequently delay their progress. 

This lack of confidence often leads students to stay away from speaking at all, 

leading to what many researchers call a “silent classroom” where only a few 

confident students run the discussion and the rest remain quiet. 

Another outcome of negative feedback is the development of speaking 

anxiety. Speaking anxiety is a state of nervousness, tension, or fear that occurs 

when students have to speak English. The anxiety is compounded by negative 

feedback, and students start to expect criticism beforehand. They may already feel 

the tension, and fear being harshly reprimanded before they even say a word. This 
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anxiety affects their performance. They may forget vocabulary, lose fluency or 

speak with hesitation. Over time, this builds into a cycle of anxiety causing poor 

performance, and poor performance bringing more negative feedback. This cycle 

is extremely damaging to motivation. 

Negative feedback impacts the individual student, as well as the classroom 

environment. Other students see what happens when they give one student a harsh 

correction. They know that speaking in class means a chance of embarrassment, 

so they choose silence to protect themselves. This creates a classroom 

environment of tension, fear and unwillingness to speak. An emotionally unsafe 

classroom reduces the motivation of all students, not just the one who is receiving 

the feedback. Students can also begin to compete with one another, or compare 

negatively, which can widen confidence gaps. 

Furthermore, negative feedback impacts long-term motivation. A single 

negative experience can stay in a student’s head for months or even years. Some 

learners say that they withdrew after being teased once during an oral task. Some 

don’t want to take English classes because they’re afraid they’ll be judged. This 

long-term emotional impact is dangerous for students in the English Education 

Department who are expected to master speaking skills for their future profession. 

If students lose motivation early in their studies, they may have problems 

speaking throughout their academic life and even in their future career as teachers. 

Negative feedback also has an influence on students’ attitudes to learning 

English. When feedback is harshly given, students may develop negative attitudes 

such as “English is too difficult” or “I am not good in English”. Such attitudes 

often lead students to withdraw from learning activities. Students might stop 

trying, avoid tasks that require speaking, or rely on rote learning instead of real 

understanding. This negatively impacts the quality of their learning and blocks 

them from developing real communicative competence. 

Finally, negative feedback affects students’ coping behaviors. Some students 

may shut down or keep quiet while others may try harder to avoid criticism. But 
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most learners react by avoiding speaking opportunities because they think silence 

is safer than trying. This damaging practice time decreases this coping behavior 

because speaking skills are gained through repeated practice. “A student who does 

not speak will not improve and a student who does not improve becomes even 

more afraid to speak creating a continuous cycle of low motivation. 

Overall, negative feedback has a significant effect on students’ motivation in 

speaking English as it lowers confidence, increases anxiety, triggers fear of 

embarrassment and causes avoidance of speaking activities. Speaking needs 

emotional safety and courage so negative feedback can be a big problem for 

language development. Understanding this influence is important for creating a 

supportive learning environment in which students feel encouraged, respected and 

motivated to speak without fear. 

G. Previous Study 

Several previous studies have investigated the relationship between feedback, 

speaking performance, anxiety and students’ motivation in English language 

learning. The studies provide important information on the role of feedback in 

EFL classes and form the basis of the present study. 

The first previous study was conducted by Mulyani, Rahmawati, and Yusuf 

(2022) entitled Students’ Perceptions of Oral Corrective Feedback in Speaking 

Classrooms. The current study aims to explore students’ perceptions of oral 

corrective feedback in speaking activities. The researchers used a qualitative 

approach and discovered that most students viewed constructive feedback in a 

positive light because it enhanced their speaking performance and increased their 

confidence. However, some participants felt embarrassed when the feedback was 

given in front of the class. This study is similar to the present study in that both 

examine feedback in the speaking activity. The previous study, however, focused 

on students’ perceptions of oral corrective feedback in general, whereas the 

present study looks specifically at the effect of negative feedback on students’ 

motivation in speaking English. 
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The second study was performed by Mahara and Hartono, titled “Students’ 

Perceptions of Oral Corrective Feedback and Its Influence on Motivation” (2024). 

The researchers explored students’ perceptions on oral corrective feedback and its 

relationship with learning motivation. The results revealed that constructive 

feedback and supportive comments led to higher student engagement and 

improved their motivation to develop their speaking skills. This study discusses 

feedback and motivation but it discusses positive and constructive feedback more 

than negative feedback. Therefore, the present study extends the discussion by 

investigating the effect of negative feedback on students’ motivation in speaking 

English. 

The third study was conducted by Purwandari (2022) entitled Students’ 

Emotional Responses to Oral Corrective Feedback. This study examined students’ 

emotional reactions to oral corrective feedback in EFL classrooms. Students often 

reported feeling embarrassed, disappointed, and less confident after receiving 

feedback, especially if it was delivered in front of the class. These emotional 

reactions influenced students’ willingness to participate in speaking activities. 

This study is relevant because it sheds light on the psychological effects of 

feedback. However, it mainly focuses on emotional reactions while the present 

study focuses on students’ motivation and reactions to negative feedback. 

The fourth study was conducted by Diana and Maulida (2024) entitled 

Students’ Speaking Anxiety in EFL Classroom. The researchers found that fear of 

negative evaluation was a significant predictor of speaking anxiety of EFL 

students. Students who were afraid of making mistakes were likely to avoid 

speaking activities and had less participation in classroom discussions. This study 

is related to the present study because both of the studies deal with psychological 

factors that influence speaking performance. However, the previous study was on 

speaking anxiety whereas this study examined the effect of negative feedback on 

students’ motivation to speak English. 
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The fifth study was conducted by Fadilah, Hartati, and Wulandari (2023) 

titled The Relationship between Corrective Feedback, Speaking Anxiety and 

Motivation among EFL Students. The researchers used a quantitative approach to 

find a significant relationship between corrective feedback, speaking anxiety and 

students’ motivation. Results indicated that students with negative emotional 

reactions to feedback were probably less motivated to speak English. The study 

looks at corrective feedback in general and correlation with anxiety, but does look 

at motivation. However, the present study particularly investigates the effect of 

negative feedback on students’ motivation and how students react and deal with 

negative feedback. 

Considering the above previous studies, it can be concluded that many 

researchers have explored oral corrective feedback, speaking anxiety, emotional 

responses and students’ motivation in English language learning. However, few 

studies have discussed the effects of negative feedback on students’ motivation in 

speaking English, especially among the university students in the English 

Education Department. Therefore, this study attempts to fill this gap by 

investigating the effect of negative feedback on students’ motivation and 

responses and coping mechanisms to negative feedback in speaking activities at 

UIN Ar-Raniry Banda Aceh. 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter describes the research design, population and sample, research 

instrument, data collection procedure, and data analysis technique used in this 

study. The purpose of this chapter is to explain how the researcher carried out the 

study to investigate the influence of negative feedback on students’ motivation in 

speaking English. 

A. Research Design 

This study employed a qualitative descriptive research design to explore how 

negative feedback influences students’ motivation in speaking English and how 

students respond to and cope with negative feedback during speaking activities. A 

qualitative descriptive design was considered appropriate because this study 

aimed to understand students’ experiences, feelings, and perceptions rather than to 

measure variables or test hypotheses. 

According to Creswell and Poth (2018), qualitative research is an approach 

used to explore and understand the meanings that individuals or groups assign to a 

social or human problem. It focuses on participants’ experiences and allows 

researchers to gain a deeper understanding of a particular phenomenon from the 

participants’ perspectives. 

Similarly, Sandelowski (2000) states that qualitative descriptive research is 

suitable for studies that seek to provide a straightforward description of 

participants’ experiences in everyday language without extensive interpretation. 

This design allows researchers to present participants’ views clearly and 

accurately 

 

. 
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B. Research Participants 

1. Population 

The population of this study was all students of the English Education 

Department of UIN Ar-Raniry Banda Aceh semester 8. The total population is 

202 students. This group was considered particularly relevant as Semester 8 

students, having reached the final semester of their study, had already completed 

several speaking courses and had accumulated substantial experience of receiving 

feedback, both from lecturers and peers, on various speaking activities throughout 

their academic journey. Their reflections on how feedback influenced their 

motivation to speak English were considered especially valuable, as speaking 

competence was not only an academic requirement but also an essential skill for 

their future careers as English teachers, given that they were preparing to graduate 

and enter the teaching profession. 

The researcher was also a student of English Education Department at UIN 

Ar-Raniry, but this research was not limited to a particular class or lecturer. The 

focus was on students’ personal experiences and emotional reactions to negative 

feedback during speaking activities in general, as this phenomenon was 

considered common across different classes and speaking courses in the 

department, regardless of who delivered the feedback or in which course it 

occurred.  

2. Sample 

This study used purposive sampling to select participants who could provide 

rich and relevant data about their experiences of negative feedback and its 

influence on their motivation to speak English. Purposive sampling was suitable 

for this qualitative research as it allowed the researcher to select participants who 

had direct experience with the phenomenon being studied (Creswell, 2012). 

The study involved six- eight semester students, who were selected based on 

certain criteria to guarantee they could give useful insights into the research 

questions. All participants must be active Semester 8 students of the English 
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Education Department, because they would have adequate exposure to speaking 

activities and could reflect on their experiences in a comprehensive manner. 

Participants also had to have taken at least one speaking course as this criterion 

ensured that they had personally engaged in classroom speaking practices where 

feedback was commonly given. 

In addition, participants needed to have experienced receiving feedback, 

especially negative feedback, during speaking activities from either lecturers or 

peers, as this was the central phenomenon under investigation. Finally, 

participants had to be willing to participate voluntarily and provide honest 

responses during the interview, ensuring that the data collected genuinely 

reflected their personal feelings and experiences rather than responses given out of 

obligation. 

A sample size of six participants was considered appropriate for this 

qualitative study, which aimed to explore students’ experiences in depth rather 

than to generalize statistically. The sample size of less than ten participants is 

acceptable in qualitative research. In qualitative research, the recurring patterns or 

themes can also emerge in a small group, and the data can be sufficient for 

descriptive and thematic analysis (Creswell, 2009). Purposive sampling was used 

to ensure that all six participants had significant and relevant experience with 

negative feedback in speaking activities, which was necessary to answer the 

research questions about how negative feedback affected their motivation and 

how they responded to and coped with it. 

C. Data Collection 

Data for the study were collected through semi-structured interviews. The 

selection of this way was due to the fact that it allowed the participants to describe 

the personal experiences of negative feedback in speaking classes descriptively 

and naturally. Semi-structured interviews also provided the researcher with 

flexibility to ask follow-up questions as required. Creswell (2012) said that 
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interviews are useful tools to explore the participants’ feelings, perceptions and 

opinions of an issue. 

In this research, the interviews were aimed at students’ experiences in 

receiving negative feedback in speaking activities and its effect on their 

motivation to speak English. The interview questions were open-ended and 

designed to encourage participants to share their stories freely, such as how they 

felt, what their reactions were, and whether the negative feedback affected their 

confidence or willingness to speak. 

Interviews were conducted individually, either in person or online (e.g. Zoom 

or Google Meet), depending on the participant’s comfort and availability. Each 

interview was approximately 10 to 15 minutes long. All interviews were recorded 

(with the consent of participants) to ensure accuracy of the transcription and to 

avoid missing any important information shared during the session. 

The researcher explained the purpose of the study and sought participants’ 

consent before the interview began. The participants were guaranteed 

confidentiality and the use of the information obtained was for research purposes 

only. This process ensures that data were collected ethically and responsibly. 

D. Data Analysis 

The data collected were analyzed in six phases using thematic analysis (Braun 

& Clarke, 2006) to determine the pattern of the influence of negative feedback on 

students’ motivation in speaking English and how the students responded and 

coped with it. Thematic analysis was appropriate for this qualitative study as it 

provided a systematic approach to describing and interpreting meaningful themes 

emerging from the data with a high degree of theoretical flexibility. This method 

allowed the researcher to move beyond surface descriptions to interpret the 

emotional and motivational meanings underlying participants’ experiences of 

receiving negative feedback in speaking activities. 

The first stage of analysis involved transcribing the data and becoming 

familiar with it. All interview transcripts were transcribed verbatim for accurate 
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capture of participants’ words. The transcripts were left unchanged, so the exact 

words spoken by the participants would be seen, including their emotional 

responses and personal stories. This was done to maintain the authenticity of their 

experiences with negative feedback. Following transcription, the researcher 

reviewed all transcripts multiple times to acquire an intimate familiarity with the 

data, taking initial notes on interesting features, patterns, or potential themes that 

arose across participants’ accounts. 

In the second stage, a systematic coding of interview data was performed. The 

researcher read each transcript line by line and identified meaningful segments 

related to negative feedback and students’ motivation in speaking English and 

gave descriptive codes to these segments. Codes were developed both inductively 

from the data and deductively from the theoretical frameworks of motivation 

(Deci and Ryan, 2000) and students’ emotional responses to feedback 

(Purwandari, 2022). Examples of codes were types of negative feedback received, 

emotional reactions, decreases in confidence, changes in classroom participation 

and coping strategies. This coding process was carried out manually in order to 

systematically organize and manage the codes. 

The third phase was the search for themes, by collating the codes into 

potential themes, that is, broader patterns of meaning.  The researcher reviewed all 

of the codes created and reflected on how they may be connected to form larger 

themes that responded to the research questions of how negative feedback 

impacted motivation and how students responded to negative feedback. This 

process involved reading and re-reading the codes and raw data to identify and 

support themes that were incorporated into the actual experiences and language of 

participants. Supporting codes and relevant data extracts were recorded for 

potential themes. The initial thematic map illustrated relationships between each 

theme and sub-theme. 

In the fourth phase, the identified themes were reviewed and refined to ensure 

that they worked at both the level of individual data extracts and across the whole 



31 
 

 
 

data set. The researcher checked whether the themes were a true reflection of the 

coded data and whether they provided a coherent and believable story of the data 

in relation to the research questions. Some themes were merged if they were too 

similar, split if they contained multiple ideas, or dropped if they did not have 

enough evidence . This iterative process ensured that the final themes were both 

distinct and related, with clear boundaries and sufficient data to support them. The 

researcher also made sure that all relevant data were included within the themes 

and that the themes answered the research questions comprehensively. 

The fifth stage consisted of explicitly naming and defining each theme. The 

researcher provided a detailed discussion for each theme, what the theme meant, 

why it was important, and how it related to the research questions and theoretical 

framework. Representative quotations from participants were used to illustrate 

each theme and clearly and authentically demonstrate the theme. Analysis went 

beyond simply stating what participants said to interpreting what their experiences 

told us about the emotional impact of negative feedback, the decline in speaking 

motivation, and the coping strategies students developed. The themes were 

analyzed using the theoretical perspectives of self-determination theory of 

motivation (Deci & Ryan, 2000) and the perspective on the emotional 

consequences of oral corrective feedback (Purwandari, 2022). For example, 

participants’ descriptions of feeling embarrassed and losing confidence after 

receiving feedback in front of the class were analyzed in light of Deci and Ryan’s 

(2000) distinction between intrinsic and extrinsic motivation whereby negative 

feedback undermined students’ inner drive and willingness to communicate in 

English. 

The last stage was the production of the research report in which the themes 

were presented with sufficient evidence from the data and analyzed in relation to 

existing literature and theoretical frameworks. The goal of the analysis was to 

provide a coherent and convincing narrative on how negative feedback impacted 

students’ emotional experiences and their motivation to speak English and what 

coping strategies helped them to sustain their motivation despite these challenges. 
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The findings were thus situated within the broader academic conversations around 

feedback and speaking anxiety (Alwin, 2022; Diana & Maulida, 2024) and 

research into the connection between corrective feedback, anxiety and motivation 

(Fadilah, Hartati, & Wulandari, 2023). 

During the analysis process several validation strategies were used to ensure 

trustworthiness and credibility of the findings. Member checking involved sharing 

interpretations with selected participants to confirm that the researcher’s 

understanding accurately reflected their experiences and perspectives, consistent 

with best practices in qualitative research credibility (Creswell & Poth, 2018). 

This provided participants with the opportunity to confirm, elaborate on or dispute 

the researcher’s interpretations, thereby enhancing the validity of the findings. 

The researcher also practiced reflexivity by being aware of personal biases, 

assumptions, and positionality that could affect the interpretation of data and 

wrote down reflections during the research process. Furthermore, the analysis was 

discussed with research supervisors who could offer alternative perspectives and 

challenge interpretations, leading to more robust and credible findings. If any 

statement or finding did not have clear source support in the data, it was not 

included in the final analysis, ensuring that all claims were based on evidence 

rather than assumptions by the researcher.  
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CHAPTER IV 

FINDINGS AND DISCUSSION 

This chapter presents the findings and discussion of the study entitled The 

Influence of Negative Feedback on Students’ Motivation in Speaking English. 

The findings are based on data collected through semi-structured interviews with 

six students who have experienced negative feedback during speaking activities. 

The interview data were analyzed using thematic analysis following the 

procedures proposed by Braun and Clarke (2006), including familiarizing with the 

data, generating codes, identifying categories, developing themes, and interpreting 

the findings. 

A. Findings 

After transcribing and analyzing the interview data, the researcher identified 

several codes from participants’ responses. These codes were then grouped into 

categories based on their similarities. The categories later developed into four 

major themes that answer the research questions of this study. 

Table 4.1 Code Grouping into Categories 

Codes Categories 

Embarrassment, Nervousness, Fear of 

Mistakes, Overthinking 

Emotional Responses to Negative 

Feedback 

Reduced Confidence, Fear of Speaking, 

Discouragement 

Impact on Motivation 

Staying Silent, Avoiding Participation Behavioral Responses 

Self-Improvement, More Practice, 

Positive Thinking 

Coping Strategies 

Supportive Feedback, Positive 

Classroom Environment 

Supportive Learning Environment 
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Based on the coding process, five categories were identified. These categories 

reflect participants’ emotional experiences, motivational changes, behavioral 

reactions, coping strategies, and expectations regarding classroom support after 

receiving negative feedback. 

The categories were then organized into four themes. Two themes address the 

first research question regarding the influence of negative feedback on students’ 

motivation in speaking English, while the other two themes address the second 

research question regarding students’ responses and coping strategies toward 

negative feedback. 

1. The Influence of Negative Feedback on Students’ Motivation in Speaking 

English 

The analysis of interview data revealed two major themes related to the 

influence of negative feedback on students’ motivation in speaking English: 

1. Negative Feedback Creates Negative Emotional Responses 

2. Negative Feedback Reduces Students’ Confidence and Motivation 

Table 4.2 Distribution of Themes Across Participants 

Code P1 P2 P3 P4 P5 P6 

Embarrassment ✓ ✓ ✓ - ✓ ✓ 

Nervousness ✓ - - - - ✓ 

Fear of Mistakes ✓ ✓ ✓ - ✓ ✓ 

Overthinking  ✓ ✓ - ✓ - 

Reduced 

Confidence 

✓ ✓ ✓ ✓ ✓ ✓ 

 

As shown in Table 4.2, reduced confidence was reported by all participants. 

Feelings of embarrassment and fear of making mistakes were also frequently 

mentioned during the interviews. These findings indicate that negative feedback 

influences students emotionally and affects their motivation to speak English. 
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Theme 1: Negative Feedback Creates Negative Emotional Responses 

The first theme reveals that negative feedback often creates negative 

emotional responses among students. Most participants reported feeling 

embarrassed, nervous, uncomfortable, and afraid of making mistakes after 

receiving negative feedback during speaking activities. These feelings usually 

appeared when they were corrected in front of classmates or when the feedback 

was delivered in a way that made them feel judged. 

Participant 1 stated: 

“I feel a little shy and nervous.” 

This statement shows that negative feedback can make students feel nervous 

when speaking English. The participant felt less comfortable and became more 

aware of his mistakes after receiving feedback. 

Similarly, Participant 2 explained: 

“It made me feel a little embarrassed especially when it happens in front of 

the whole class.” 

This statement indicates that receiving negative feedback publicly can create 

embarrassment. The participant felt uncomfortable because the correction 

happened in front of other students. This suggests that public correction may have 

a stronger emotional impact than private feedback. 

Participant 3 shared a similar experience: 

“It made me feel a bit embarrassed, like I was doing something wrong in front 

of others.” 

This statement shows that negative feedback can affect students’ feelings 

about themselves. The participant felt self-conscious and worried about how 

others perceived his speaking performance. 

Participant 5 also reported: 
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“I usually feel embarrassed and uncomfortable.” 

This statement suggests that negative feedback may create unpleasant 

emotions that affect students’ classroom experience. Feeling uncomfortable can 

make students less willing to participate actively in speaking activities. 

Likewise, Participant 6 stated: 

“At that moment, I felt a bit embarrassed and nervous, especially when it 

happened in front of many people.” 

This statement demonstrates that receiving feedback in front of others may 

increase feelings of nervousness and anxiety. 

Besides embarrassment and nervousness, fear of making mistakes also 

emerged as a common emotional response. Participant 1 stated: 

“I start to worry that I will make mistakes again.” 

Similarly, Participant 3 said: 

“I feel scared to make mistakes.” 

Participant 5 also explained: 

“I become more afraid of making mistakes.” 

These statements indicate that negative feedback can make students focus 

more on avoiding mistakes than on expressing their ideas. As a result, students 

may feel more anxious when speaking English. 

Overall, the findings show that negative feedback frequently creates negative 

emotional responses among students. Feelings of embarrassment, nervousness, 

discomfort, and fear of making mistakes were commonly experienced by 

participants after receiving negative feedback during speaking activities. 

Theme 2: Negative Feedback Reduces Students’ Confidence and Motivation 
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The second theme shows that negative feedback affects students’ confidence 

and motivation to speak English. All participants reported that receiving negative 

feedback influenced how they viewed their speaking ability and reduced their 

confidence. 

Participant 1 stated: 

“It makes me feel less confident. I start to worry that I will make mistakes 

again, so I become afraid to speak.” 

This statement shows that negative feedback can lower students’ confidence. 

The participant became afraid to speak because he worried about repeating the 

same mistakes. 

Participant 2 also explained: 

“It definitely affects my confidence. After receiving negative feedback, I tend 

to overthink before speaking.” 

This statement indicates that negative feedback may cause students to 

overthink before speaking. Instead of focusing on communication, they become 

more concerned about making errors. 

Similarly, Participant 5 stated: 

“Negative feedback can reduce my confidence. I become more afraid of 

making mistakes.” 

This statement suggests that negative feedback influences students’ belief in 

their own speaking ability. When students lose confidence, they may become less 

motivated to participate. 

Participant 6 shared a similar opinion: 

“This negative feedback can reduce my confidence, especially if it is given in 

a harsh way.” 



38 
 

 
 

This statement highlights that the manner in which feedback is delivered also 

plays an important role. Harsh feedback may discourage students and reduce their 

motivation. 

Participant 4 further stated: 

“Negative feedback makes me down.” 

This statement indicates that negative feedback can make students feel 

discouraged and less enthusiastic about speaking English. 

Overall, the findings reveal that negative feedback affects students’ 

confidence and motivation. Students become more hesitant, less confident, and 

less willing to participate in speaking activities after receiving negative feedback. 

2. Students’ Responses and Coping Strategies toward Negative Feedback 

during Speaking Activities 

The analysis of interview data revealed two major themes related to students’ 

responses and coping strategies toward negative feedback: 

1. Students Respond by Avoiding Participation 

2. Students Develop Coping Strategies to Maintain Their Motivation 

Table 4.3 Distribution of Themes Across Participants 

Code P1 P2 P3 P4 P5 P6 

Staying Silent ✓ ✓ ✓ ✓ ✓ ✓ 

Avoiding 

Participation 

✓ ✓ ✓ - ✓ ✓ 

Self-

Improvement 

✓ ✓ ✓ ✓ ✓ ✓ 

More Practice ✓ ✓ ✓ ✓ ✓ ✓ 

Positive 

Thinking 

✓ ✓ ✓ - ✓ ✓ 

Supportive ✓ ✓ ✓ ✓ ✓ ✓ 
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Feedback 

Positive 

Classroom 

Environment 

✓ ✓ ✓ ✓ ✓ ✓ 

 

As shown in Table 4.3, all participants reported staying silent after receiving 

negative feedback. In addition, all participants mentioned practicing more and 

emphasized the importance of supportive feedback and a positive classroom 

environment. These findings indicate that students respond to negative feedback 

in different ways. While some students withdraw from speaking activities, others 

try to improve themselves and regain their motivation. 

Theme 3: Students Respond by Avoiding Participation 

The third theme reveals that students often respond to negative feedback by 

reducing their participation in speaking activities. Most participants reported 

staying silent, avoiding speaking, or becoming reluctant to continue speaking after 

receiving negative feedback. 

Participant 1 stated: 

“I usually stay quiet and listen.” 

This statement shows that the participant preferred not to speak after receiving 

negative feedback. Instead of participating actively, he chose to remain silent and 

listen to others. This suggests that negative feedback may reduce students’ 

willingness to speak during classroom activities. 

Similarly, Participant 2 explained: 

“Sometimes I choose to stay silent because I’m afraid of making mistakes 

again.” 
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This statement indicates that fear of making mistakes plays an important role 

in students’ responses to negative feedback. The participant avoided speaking 

because he did not want to receive another negative comment or correction. 

Participant 4 also reported: 

“I just stay silent and accept the negative feedback.” 

This statement suggests that some students respond passively when receiving 

negative feedback. Rather than continuing to participate, they choose to remain 

silent and avoid further interaction. 

Likewise, Participant 5 stated: 

“I usually stay quiet and listen.” 

This response shows that remaining silent is a common reaction among 

students who receive negative feedback. Students may feel safer listening rather 

than speaking because they are afraid of making mistakes. 

Participant 6 shared a similar experience: 

“Sometimes I feel a bit shy and prefer to stay quiet for a while after that.” 

This statement indicates that feelings of embarrassment and nervousness 

influence students’ behavior after receiving negative feedback. The participant 

needed time before feeling comfortable enough to speak again. 

In addition, Participant 3 explained: 

“Sometimes I don’t want to continue speaking.” 

This statement suggests that negative feedback may reduce students’ 

willingness to continue participating in speaking activities. Some students may 

temporarily avoid speaking because they feel discouraged or uncomfortable. 

Overall, the findings show that withdrawing from speaking activities is one of 

the most common responses to negative feedback. Many participants reported 
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staying silent, avoiding participation, or choosing not to continue speaking after 

receiving negative feedback. These responses seem to be closely related to 

feelings of embarrassment, nervousness, and fear of making mistakes. 

Theme 4: Students Develop Coping Strategies to Maintain Their Motivation 

Although participants experienced negative emotions and reduced confidence 

after receiving negative feedback, they also reported several strategies to 

overcome these challenges. Most participants explained that they tried to improve 

their speaking skills through practice, positive thinking, and self-improvement. 

They also emphasized the importance of supportive teachers and classroom 

environments. 

Participant 1 stated: 

“I tell myself that making mistakes is part of learning. I also practice more at 

home.” 

This statement shows that the participant tried to maintain a positive mindset 

after receiving negative feedback. Instead of giving up, he viewed mistakes as a 

normal part of learning and used them as motivation to improve. 

Similarly, Participant 3 explained: 

“I usually remind myself that making mistakes is normal. I also try to practice 

more.” 

This statement indicates that positive thinking helps students cope with 

negative feedback. The participant chose to focus on improvement rather than 

becoming discouraged by mistakes. 

Participant 5 also reported: 

“I practice by myself, like speaking in front of a mirror or recording my 

voice.” 
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This statement shows that students actively seek ways to improve their 

speaking ability. Independent practice allows them to build confidence before 

speaking in front of others. 

Likewise, Participant 6 stated: 

“I try to think positively and remind myself that making mistakes is part of 

learning.” 

This statement suggests that maintaining a positive attitude is an important 

strategy for dealing with negative feedback. Positive thinking helps students stay 

motivated even after experiencing criticism. 

Besides self-improvement, participants highlighted the importance of 

supportive feedback from teachers. 

Participant 2 stated: 

“Teachers should give feedback in a more supportive and polite way.” 

This statement indicates that students prefer feedback that helps them improve 

without making them feel embarrassed or discouraged. 

Similarly, Participant 5 explained: 

“Teachers should give feedback in a kind and supportive way.” 

This statement suggests that the way feedback is delivered can influence 

students’ motivation. Supportive feedback may encourage students to continue 

learning and speaking English. 

Participants also emphasized the importance of a positive classroom 

environment. 

Participant 1 stated: 

“A friendly and relaxed place where no one laughs at mistakes.” 
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This statement shows that students want a classroom environment where they 

feel safe to make mistakes without being judged by others. 

Likewise, Participant 6 explained: 

“A supportive and non-judgmental classroom environment is very important.” 

This statement suggests that students are more comfortable speaking English 

when they know that teachers and classmates will support them rather than 

criticize them. 

Participant 4 also mentioned that: 

“Feedback should be given face to face and in a good way.” 

This statement highlights that students appreciate feedback that is constructive 

and respectful. Such feedback can help them improve while maintaining their 

confidence. 

Overall, the findings reveal that students use different strategies to cope with 

negative feedback. Most participants reported practicing more, thinking 

positively, and learning from their mistakes. In addition, supportive feedback and 

positive classroom environments were considered important factors in helping 

students maintain their motivation and confidence. These findings suggest that 

although negative feedback can have negative effects, students are still able to 

regain their motivation when they receive support and focus on self-improvement. 

B. Discussion 

This discussion aims to interpret the findings of this study by relating them to 

the research questions, relevant theories, and previous studies. The discussion is 

organized based on the four themes identified through thematic analysis. 

1. Negative Feedback Creates Negative Emotional Response 

The first theme shows that negative feedback creates a range of negative 

emotional responses from students in speaking activities. Most of the participants 

said that they felt ashamed, anxious, disappointed, and scared after they received 
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negative feedback from their lecturers or classmates. These feelings made them 

uncomfortable speaking English in front of other people. Rather than being 

inspired to do better, they were more worried about making mistakes. 

These findings were in line with the theory of Diana and Maulida (2024) 

who explained that one of the main causes of speaking anxiety among EFL 

students is the fear of negative evaluation. Students experience anxiety and 

unwillingness to express their ideas when they feel their mistakes will be 

criticized or negatively judged. This condition leads to more stressful speaking 

activities and reduces students’ confidence in using English. 

The results are also similar with the study by Alwin (2022) that university 

students often feel nervous, afraid of mistakes, and have low self-confidence 

when they are involved in speaking activities. Like the participants in this study, 

Alwin’s students were uncomfortable because they were concerned about negative 

comments from others. 

However, the present study clearly shows that the emotional impact is 

closely related to the way in which feedback is delivered. When negative feedback 

is given in a harsh or unsupportive way, students often take it as criticism rather 

than constructive guidance. In consequence, they have more intense emotional 

reactions such as embarrassment and fear that impact their willingness to 

communicate in English. 

Therefore, it can be concluded that negative feedback not only has a 

temporary effect on students’ emotions, but also creates psychological barriers 

that might prevent students from participating in speaking activities confidently. 

2. Negative Feedback Reduces Students’ Confidence and Motivation 

The second theme shows that negative feedback reduces students’ 

confidence and motivation in speaking English. Many participants reported that 

after receiving negative feedback, they lost confidence, doubted their ability to 

speak, and did not feel motivated to actively participate in the classroom 
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discussions. Some students chose not to speak up, fearing they would make yet 

another mistake. 

The present findings are also consistent with recent studies of oral 

corrective feedback. Ha et al. (2021) state that students generally recognize the 

value of oral corrective feedback in language proficiency improvement, but they 

are more likely to respond positively when the feedback is given in a respectful 

manner that takes into account their emotional state. Ignoring the feelings of the 

learners in providing feedback may undermine the students’ confidence and 

motivation to participate in the speaking activities. This finding is consistent with 

the findings from the present study in which participants reported a loss of 

confidence and motivation following negative feedback.   

The results of the study are in line with the Self-Determination Theory 

(Deci & Ryan, 2000) that motivation is developed when the learners feel 

competent, autonomous and supported during the learning process. However, if 

students receive negative feedback constantly, they may lose their feeling of 

competence and think that they cannot do well. Therefore, while their motivation 

is decreasing gradually. 

The findings also support Fadilah, Hartati and Wulandari (2023) that there 

is close relationship among speaking anxiety, corrective feedback and motivation. 

Students’ negative emotional reactions after receiving feedback are less likely to 

be motivated and less willing to communicate in English. 

Similarly, Purwandari (2022) found that oral corrective feedback given 

publicly usually causes embarrassment and decreases students’ self-confidence. 

This condition might not allow students to join the next speaking activities. 

The findings suggest that negative feedback has an impact on the emotions 

of students and also on their learning motivation. If students lose confidence, they 

will not be willing to practice speaking which is important in improving speaking 

ability. 
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3. Students Respond by Avoiding Participation 

The third theme indicates that students have the tendency to avoid 

speaking activities in response to negative feedback. A lot of participants said 

they liked to be silent, did not volunteer to answer questions or only participated if 

the lecturer made them. They reasoned that if they were quiet, they would be less 

likely to be criticized further. 

The findings are strongly related to the idea of fear of negative evaluation, 

which states that students tend to avoid situations in which they are negatively 

evaluated by others. Students are unwilling to talk, even though they know the 

answer, when they associate speaking activities with criticism. 

The results are also in line with Diana and Maulida (2024) who found that 

students who experience speaking anxiety tend to avoid classroom interaction due 

to their fear of making mistakes and being negatively evaluated. Similarly, Alwin 

(2022) found that anxious students tended to reduce their participation in speaking 

activities as a strategy to avoid embarrassment. 

But the current study suggests that the reason for avoidance behavior is not 

simply students’ lack of ability. Instead, it is influenced by previous negative 

experiences in speaking activities. Students choose silence because they want to 

protect themselves from similar negative feedback again. As a result, negative 

feedback may unintentionally decrease classroom interaction and limit students’ 

chances to improve their speaking skills. 

4. Students Develop Coping Strategies to Maintain Their Motivation 

The fourth theme indicates the emotional effects of negative feedback on 

students, but many participants have difficulty coping with these experiences by 

developing other coping strategies. Some students said they practiced English 

more often, thought positively, asked friends for support or saw feedback as a 

chance to improve rather than personal criticism. 

These results are in accordance with Deci and Ryan (2000) who explain 

that motivated learners will continue to learn in the face of challenges when they 
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have internal motivation and supportive learning environments. Even if they feel 

negative emotion, students can still keep their motivation to improve their 

speaking skills by finding positive ways. 

Ha and Nguyen (2021) also found that teachers and students tend to have 

similar beliefs about the importance of oral corrective feedback, especially in 

cases where the errors interfere with communication and the feedback is delivered 

in a constructive manner. Their results indicate that positive corrective feedback 

motivates learners to continue speaking rather than to drop out of the activity. 

This is in line with the present study where participants preferred feedback to be 

constructive so that it would help them improve without damaging their 

confidence.   

In addition, the results are in line with Mahara and Hartono (2024) who 

found that students are more confident and active during speaking activities when 

they get constructive and supportive feedback. Students are more likely to accept 

feedback positively when it is given in a respectful and encouraging manner. 

In addition, Mulyani, Rahmawati, and Yusuf (2022) mentioned that oral 

corrective feedback can improve speaking performance if students feel it is 

guidance, not criticism. This indicates that how feedback is delivered, in addition 

to what is said, determines its effectiveness. 

Overall, the findings indicate that students are not passive recipients of 

negative feedback. They do get frustrated or nervous in the beginning but a lot of 

students find ways to manage it and keep their motivation up. Therefore, lecturers 

play an essential role in providing feedback to support students’ emotional well-

being and enhance their speaking performance.  
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CHAPTER V 

CONCLUSION AND RECOMMENDATION 

This chapter presents the conclusion and recommendations of the study on the 

influence of negative feedback on students’ motivation in speaking English. It 

summarizes the main findings of the study based on the research questions and 

discusses the overall influence of negative feedback on students’ motivation to 

speak English. In addition, this chapter provides recommendations for students, 

lecturers, and future researchers based on the findings of the study. Overall, this 

chapter concludes the research by highlighting the main findings and suggesting 

possible ways to support students’ speaking motivation. 

A. Conclusion 

This study aimed to explore the influence of negative feedback on students’ 

motivation in speaking English among students of the English Education 

Department at UIN Ar-Raniry Banda Aceh. In addition, this study also 

investigated how students respond to and cope with negative feedback during 

speaking activities. The findings were obtained through semi-structured 

interviews and analyzed using thematic analysis.. 

First, this study found that negative feedback creates various negative 

emotional responses among students during speaking activities. Most participants 

explained that they felt embarrassed, nervous, disappointed, anxious, and afraid 

after receiving negative feedback from lecturers or classmates. These emotional 

responses appeared because students worried about making mistakes and being 

judged negatively by others. As a result, they became uncomfortable speaking 

English in front of the class. This finding indicates that negative feedback does 

not only affect students’ speaking performance but also influences their emotional 

condition during the learning process. Therefore, the way feedback is delivered 

plays an important role in shaping students’ learning experiences in the speaking 

classroom. 
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Second, this study found that negative feedback reduces students’ confidence 

and motivation to speak English. Most participants reported that they became less 

confident after receiving negative comments about their speaking performance. 

They started to doubt their own abilities and became afraid of making similar 

mistakes in the future. Consequently, their motivation to participate actively in 

speaking activities gradually decreased. Instead of viewing feedback as guidance 

for improvement, many students perceived it as criticism that discouraged them 

from practicing English. This finding shows that students’ motivation is closely 

related to the emotional experiences they have during classroom interaction. 

Third, the findings reveal that students respond to negative feedback in 

different ways. Many participants preferred to remain silent during classroom 

discussions, avoided volunteering to answer questions, or spoke only when they 

were required by the lecturer. They believed that remaining silent could help them 

avoid receiving further criticism. This behavior limits students’ opportunities to 

practice speaking English and may slow down the improvement of their speaking 

skills.  

Fourth, despite experiencing the negative effects of feedback, many 

participants also demonstrated positive coping strategies to maintain their 

motivation. Some students reported practicing English more frequently, preparing 

themselves better before speaking, asking friends for support, and trying to think 

positively after receiving criticism. Others explained that they gradually accepted 

feedback as part of the learning process and used it as motivation to improve their 

speaking ability. These findings indicate that students are not passive recipients of 

negative feedback. Instead, they actively seek ways to overcome negative 

experiences and continue developing their speaking skills. 

Overall, this study concludes that negative feedback has a significant 

influence on students’ motivation in speaking English. Although feedback is an 

important element in language learning, feedback delivered in a harsh, 

discouraging, or unsupportive manner may decrease students’ confidence, 
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increase speaking anxiety, reduce classroom participation, and lower students’ 

motivation to communicate in English. On the other hand, when students receive 

constructive support and develop positive coping strategies, they are better able to 

maintain their motivation and continue improving their speaking ability.. 

B. Recommendations 

Based on the findings of this study, several recommendations are proposed for 

lecturers, students, the English Education Department, and future researchers. 

Firstly, lecturers are encouraged to give feedback in a more constructive, 

supportive and respectful manner in the speaking activities. Correcting students’ 

mistakes is an important part of language learning, but the findings of this study 

suggest that feedback that is delivered in a harsh or discouraging way might 

decrease students’ confidence and their motivation to speak English. Therefore, 

lecturers need to be mindful not only of what they say, but also how they say it, in 

giving feedback. A mix of positive encouragement and corrective feedback can 

help students realize their mistakes without feeling shame and discouragement. In 

addition, lecturers are also encouraged to create a classroom atmosphere where 

students feel comfortable to share their ideas and not afraid to make mistakes, 

because this kind of atmosphere can improve students’ readiness to communicate 

and actively engage in speaking activities. 

Second, students are encouraged to develop a more positive attitude to 

feedback. Being criticized or corrected should not always be taken as something 

negative, but rather as an opportunity to improve your speaking ability. Students 

have to realize that making mistakes is a natural part of the language learning 

process and that all learners require continuous practice to become better. 

Therefore, the students are expected to keep their motivation by practicing 

English regularly, participating actively in the classroom discussion, and 

developing confidence by having communication with lecturers, classmates, or 

the English-speaking communities. 
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Third, English Education Department is expected to keep supporting the 

learning environment which is beneficial to students’ motivation and confidence 

on speaking English. The department may consider doing workshops or 

professional development programs for lecturers on effective feedback strategies 

and positive classroom interaction. The department is also encouraged to provide 

more opportunities for students to practice their English speaking in supportive 

environments through activities such as English clubs, discussion forums, 

seminars, presentation sessions or other speaking programs. These activities can 

help students to improve their speaking ability and reduce their anxiety and 

increase their confidence to use English. 

Fourth, future researchers should replicate similar studies with participants 

from other universities or educational levels to get a wider and more 

comprehensive findings about the impact of negative feedback on students’ 

motivation in speaking English. In future studies, other variables concerning 

speaking motivation like speaking anxiety, self-confidence, willingness to 

communicate, peer feedback, teacher feedback styles or classroom climate may be 

investigated. Moreover, future studies can explore the use of other research 

techniques, such as mixed method or quantitative methods, to add to the findings 

of qualitative studies and gain further insight into the impact of different types of 

feedback on students’ motivation and speaking performance. 

Finally, this study is expected to contribute to the awareness of all 

stakeholders involved in the learning of English language that feedback should be 

a tool for students’ learning support not a source of fear or discouragement. A 

supportive feedback, constructive communication and positive learning 

environment are expected to make students more confident, motivated and ready 

to speak English actively. If the above conditions are maintained, the students will 

have more opportunities to improve speaking competence and gain better learning 

outcomes.  
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Appendix D 

Informed Consent Form 

Research Project Title: The Influence of Negative Feedback on Students’ 

Motivation in Speaking English 

Researcher: Syifaurrahmah 

Thank you for agreeing to participate in this research. You are invited to 

participate because you are a student of the English Education Department at UIN 

Ar-Raniry Banda Aceh who has experienced receiving negative feedback during 

speaking activities. This research aims to explore how negative feedback 

influences students’ motivation in speaking English and how students respond to 

and cope with negative feedback during speaking activities. 

If you agree to participate, you will be involved in a semi-structured interview. 

The interview will include questions about your experiences of receiving negative 

feedback, your feelings after receiving the feedback, how the feedback influences 

your motivation to speak English, and the ways you respond to and cope with 

negative feedback during speaking activities. The interview will take 

approximately 15–20 minutes. With your permission, the interview will be audio-

recorded to ensure the accuracy of the data collected. 

Voluntary Participation 

Your participation in this study is entirely voluntary. You are free to decline 

participation, refuse to answer any question, or withdraw from the study at any 

time without penalty, explanation, or any impact on your academic status. You 

also have the right to withdraw your data before the data analysis process begins. 

Confidentiality 

All information provided in this study will be kept confidential. Your name and 

any personal information will not appear in any report or publication related to 

this research. Participant codes (P1, P2, P3, P4, P5, and P6) will be used to protect 
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your identity. All interview recordings, transcripts, and other collected data will 

be stored securely and used only for academic and research purposes. 

If you have any questions or concerns regarding this research, please contact: 

Researcher: 

Syifaurrahmah 

Department of English Language Education UIN Ar-Raniry Banda Aceh 

Email: 220203052@student.ar-raniry.ac.id 

Phone: +6283150830445 

Statement of Consent 

I have read and understood the information provided above. I have had the 

opportunity to ask questions, and all of my questions have been answered 

satisfactorily. I understand that my participation in this study is voluntary and that 

I am free to withdraw at any time without any consequences. By signing below, I 

voluntarily agree to participate in this research. 

 

Banda Aceh, ……2026 

Researcher 

Syifaurrahmah         Participant 

 

(………………)      (……………) 
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Appendix E  

Questionnaire for Participant Screening 

Research Title: 

The Influence of Negative Feedback on Students’ Motivation in Speaking English 

Instruction: 

Please read each statement carefully and respond honestly based on your real 

experiences during speaking activities (either in class presentations, discussions, 

or other oral tasks). There are no right or wrong answers. Your responses will be 

kept confidential and will be used only for academic research purposes. Your 

identity will not be revealed in any part of the research report. 

Please answer based on your actual feelings and experiences, not based on what 

you think is expected. 

Response options: 

1 = Strongly Disagree 

2 = Disagree 

3 = Agree 

4 = Strongly Agree 

 

Question : 

1. I have received negative feedback about my English speaking performance 

from a lecturer or classmate. 

2. I have been criticized for making mistakes when speaking English. 

3. I have received feedback about my pronunciation, grammar, vocabulary, or 

fluency when speaking English. 

4. I have experienced receiving negative feedback in front of other students. 

5. I have experienced feedback that made me feel embarrassed or uncomfortable 

when speaking English. 

6. I feel nervous after receiving negative feedback about my English speaking. 
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7. I feel embarrassed when my speaking mistakes are pointed out in front of 

others. 

8. Negative feedback makes me afraid of making the same mistakes again. 

9. I feel disappointed with myself after receiving negative feedback about my 

speaking. 

10. Negative feedback makes me lose confidence when speaking English. 

11. Negative feedback makes me less motivated to speak English. 

12. After receiving negative feedback, I become less willing to participate in 

speaking activities. 

13. I sometimes choose to remain silent after receiving negative feedback. 

14. I sometimes avoid speaking English because I am afraid of receiving negative 

feedback again. 

15. Negative feedback makes me think that I am not good at speaking English. 

16. Negative feedback makes me more aware of my weaknesses in speaking 

English. 

17. Negative feedback encourages me to practice speaking English more. 

18. I sometimes use negative feedback as motivation to improve my speaking 

ability. 

19. After receiving negative feedback, I try to learn from my mistakes and 

improve my speaking. 

20. Although negative feedback can make me feel uncomfortable, it can 

sometimes help me improve my English speaking.  
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Appendix F 

Interview Protocol and Question 

Interview Protocol 

Research Project Title: The Influence of Negative Feedback on Students’ 

Motivation in Speaking English 

Time of Interview: ………………………………………….. 

Date: ………………………………………………………… 

Place: ………………………………………………………… 

Research Investigator: Syifaurrahmah 

Participant: …………………………………………………. 

Position of Interview: Students of the English Education Department, UIN Ar-

Raniry Banda Aceh 

This research explores the influence of negative feedback on students’ motivation 

in speaking English. The study aims to understand how students experience 

negative feedback during speaking activities, how it affects their motivation and 

confidence, and how they respond to and cope with these experiences. Data will 

be collected through semi-structured interviews, and with the participant’s 

permission, the interview will be audio-recorded to ensure the accuracy of the 

data. All information shared by the participants will be kept confidential and used 

only for academic research purposes. During the interview, participants will be 

asked several questions related to their experiences of receiving negative 

feedback, their feelings after receiving the feedback, its influence on their 

motivation to speak English, and the strategies they use to cope with negative 

feedback. The interview is expected to take approximately 15–20 minutes. 
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Questions 

1. Could you please introduce yourself briefly? 

2. How long have you been studying in the English Education Department? 

3. Do you enjoy speaking English? Why or why not? 

4. Can you describe your experience of receiving negative feedback when 

speaking English in class? 

5. What kinds of negative feedback do you usually receive from classmates 

or teachers during speaking activities? 

6. How does negative feedback influence your confidence and motivation to 

speak English? 

7. How do you usually respond when you receive negative feedback while 

speaking English? 

8. What strategies do you use to maintain or regain your motivation to speak 

English after receiving negative feedback? 

9. How do you think teachers should give feedback so that it does not reduce 

students’ motivation to speak? 

10. In your opinion, what kind of classroom environment can help students 

feel safe to speak English? 
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Appendix G 

Sample of Interview Transcript 

Interview : Syifaurrahmah 

Participant 1 

S Thank you for agreeing to participate in my research. This interview will 

take around 10 until 15 minutes. Your answer will only be used for 

academic purpose and your identity will remain confidential. Is it okay if I 

record this interview?  

P4 Yes, of course. 

S How long have you been studying in the English Education Department? 

P4 I am currently in my eighth semester at the English Education Department, 

UIN Ar-Raniry Banda Aceh. I have been studying here for almost four 

years. 

S Do you enjoy speaking English?  

P4 Yes I do 

S  Why? 

P4 I enjoy speaking English because it helps me improve my communication 

skills and build my confidence. Although I sometimes feel nervous and 

make mistakes, I believe that speaking regularly is the best way to improve 

my English. As an English Education student, I also think speaking English 

is an important skill that I need to develop for my future career as an 

English teacher. 

S Okay, the first question is can you describe your experience of receiving 

negative feedback when speaking English in class? 

P4 My experience of receiving negative feedback, especially in speaking in a 

class, maybe like the lecture, comments, how I speak, or my pronunciation, 

or maybe the lack of vocabulary, so I speak not fluent. So yeah, the 

negative feedback, it's actually not the negative, but it makes me improve 

from the negative feedback to my speaking.  
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S Okay, what kinds of negative feedback do you usually receive from 

classmate or teacher during speaking activities? 

P4 It's like the same from my answer, just no. Usually, if from classmates, 

maybe... Actually, I don't often get the negative feedback from my 

classmates. Maybe from the Lecture, like I said wrong pronunciations or 

the intonations or something.  

S Okay, next, how does negative feedback influence your confidence and 

motivation to speak English? It makes me feel less confident. 

P4 It has a big influence for me, especially in confidence. Because to speak 

English, to start speaking English, it has a big motivation or something. So 

when I get the negative feedback, maybe it really makes me down. And so, 

maybe my confidence increases when I get the negative feedback from 

someone. 

S How do you usually respond when you receive negative feedback while 

speaking English? 

P4 Actually, I just... I just stay silent. And if my speaking is really bad, I just 

stay silent. And accept the negative feedback. 

S Okay, what strategies do you use to maintain or regain your motivation to 

speak English after receiving negative feedback? 

P4 The strategies that I use is like more practice speaking. And yes, I practice 

and also repair my pronunciations or intonations or anything to speak more 

good than before.  

 

S Okay, how do you think teachers should give feedback so that it does not 

reduce student motivation to speak? 

P4 Okay, that's actually a good one. So I think how the teachers should give 

the feedback to the students so that it doesn't reduce student's motivation is 

to comment or give them feedback face to face. Just not in front of the 

public or just not in front of the class or something. So it can be the good 

feedback or positive feedback to the person. So they can improve their 
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speaking and doesn't get any shame. Because the students give the negative 

feedback in front of the class.  

S Okay, last question. In your opinion, what kind of classroom environment 

can help students feel safe to speak English? 

P4 Okay, in my opinion, the classroom environment that can help the students' 

motivation or the students' confidence to feel safe speaking English. Even 

if the speaking is not perfect, all the participants, all the classmates or all 

the people is not being judgmental. Like everyone is learning and everyone 

is making mistakes and no one judges. So we can say and make a mindset 

to all the people in one circle or something. No one judges others' 

speaking. So everyone feels safe and get their confidence even if they 

make a mistake in speaking.  

S S : Okay, thank you for participating in my research.  

P4 Okay, welcome. 
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