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ABSTRACT 

Name : Bunga Humaira 

Student No. : 220203030 

Faculty  : Faculty of Education and Teacher Training 

Major  : Department of English Language Education 

Title  : Students’ Perceptions of Using Culturally Relevant 

Materials (CRM) to  Enhance Writing Engagement 

in EFL Classrooms 

Main Supervisor  : Chamisah, M.Ed 

Key Words   : Culturally Relevant Materials (CRM), Writing 

Engagement, Students’ Perceptions 

 

This study aimed to explore students’ perceptions of using Culturally 

Relevant Materials (CRM) to enhance writing engagement in EFL classrooms. 

Writing is often considered one of the most difficult English skills because 

students frequently experience difficulties in generating ideas, organizing 

thoughts, and maintaining motivation during writing activities. Therefore, this 

study investigated how culturally relevant materials influenced students’ 

engagement and participation in writing tasks. This research used a descriptive 

qualitative design. The participants of this study were nine students from the 

English Language Education Study Program at Ar-Raniry State Islamic 

University. The data were collected through semi-structured interviews and 

analyzed using thematic analysis proposed by Braun and Clarke. The findings 

revealed that students generally had positive perceptions toward the use of 

CRM in writing activities. Students stated that culturally familiar topics helped 

them generate ideas more easily because the materials were closely related to 

their daily life, local traditions, and personal experiences. In addition, CRM 

increased students’ motivation, confidence, participation, and interest in writing 

activities. Students also felt that writing tasks became more meaningful and 

enjoyable when the topics reflected their own cultural background. However, 

several challenges were also identified, including difficulties in translating 

cultural terms into English, limited references about local culture, lack of 

detailed cultural knowledge, and differences in students’ confidence levels. 

Overall, the study concluded that Culturally Relevant Materials (CRM) 

positively influenced students’ writing engagement in EFL classrooms. 

Therefore, the use of culturally relevant topics is recommended to create more 

meaningful, engaging, and student-centered writing instruction. 
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CHAPTER I 

INTRODUCTION 

A. Background of Study  

Writing was one of the most essential skills in learning English, as it enabled 

students to express their ideas, thoughts, and experiences in a structured and 

meaningful way. However, for many EFL students, writing was often perceived as the 

most challenging skill to master. Writing required not only adequate grammar and 

vocabulary but also the ability to generate ideas, organize them logically, and relate 

them to a given topic. In classroom practice, many students struggled to develop their 

ideas independently and tended to rely heavily on examples provided by the teacher, 

which indicated limited confidence in writing. Another problem commonly found in 

EFL writing classrooms was students’ low motivation and limited engagement in 

writing activities. Many students viewed writing as a difficult and uninteresting task 

rather than a meaningful form of self-expression. This condition was often influenced 

by the writing materials and topics used in the classroom, which were frequently 

perceived as less relevant to students’ real lives. When students were asked to write 

about unfamiliar themes or foreign cultural contexts, they often found it difficult to 

connect the topic with their own experiences, resulting in minimal participation and 

low enthusiasm during writing lessons.  

This problem was still commonly found in EFL classrooms, particularly in 

Indonesian contexts. Teaching and learning activities tended to rely heavily on 
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textbook-based materials, many of which were adapted from Western-based textbooks. 

In classroom practice, locally available cultural resources that students were familiar 

with, such as local traditions, social practices, and daily experiences, were rarely 

integrated into writing instruction. As a result, the materials used did not adequately 

reflect students’ local culture, traditions, or social realities. This situation caused 

students to feel disconnected from the content they were asked to write about, which 

negatively affected their writing engagement. One possible way to address this issue 

was through the use of Culturally Relevant Materials (CRM). These materials 

incorporated cultural elements that reflected students’ local traditions, values, and daily 

experiences, making learning more meaningful and relatable. When students were 

provided with writing topics that were connected to their own cultural background, 

they were more likely to feel confident and motivated to express their ideas. According 

to Gay (2018) and Rahmawati and Widodo (2022), culturally relevant teaching 

encouraged learners to connect classroom learning with their identity and lived 

experiences, which supported both language development and cultural awareness.  

B. Research Questions  

1. What are students’ perceptions of the use of Culturally Relevant Materials (CRM) 

in EFL writing classrooms? 

2. What challenges do students face when using Culturally Relevant Materials (CRM) 

in writing tasks? 



3 

 

 

C. Research Aims  

1. To investigate students’ perceptions of the use of Culturally Relevant Materials 

(CRM) in EFL writing classrooms. 

2. To identify the challenges faced by students when using Culturally Relevant 

Materials (CRM) in writing tasks. 

D. Significance of the Study  

This research was expected to provide both theoretical and practical 

contributions to English language teaching, especially in the area of writing 

engagement and culturally relevant pedagogy. Theoretically, it enriched the 

understanding of how students perceived the use of Culturally Relevant Materials 

(CRM) in enhancing writing engagement and supported previous studies that 

emphasized the importance of linking classroom materials with students’ cultural 

backgrounds to make learning more meaningful.  

Practically, the findings of this research served as a reference for English 

teachers in designing writing activities that were more interesting, contextual, and 

connected to students’ real lives. When teachers used materials related to students’ own 

culture, they helped students feel more confident, motivated, and engaged in expressing 

their ideas in English. For students, this research showed that writing in English was 

not only about language accuracy but also a way to express identity and share their 

cultural experiences. In addition, this research could be used as a reference for future 
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researchers who were interested in exploring culturally relevant approaches in 

developing more engaging and effective writing instruction for EFL learners.  

E. Terminology  

To avoid misunderstanding, the operational definitions of key terms used in this 

research were explained as follows:  

1. Culturally Relevant Materials (CRM)  

Culturally Relevant Materials (CRM) referred to English teaching materials that 

integrated cultural aspects familiar and meaningful to students. These materials were 

based on the idea that learning became more effective when it was connected to 

students’ real-life experiences, values, and local traditions. In this research, CRM 

were defined as teaching materials used in writing activities that were closely related 

to students’ cultural background and personal experiences. The use of CRM aimed 

to create meaningful writing experiences that made students feel more motivated, 

engaged, and confident while learning English. 

2. Writing Engagement  

Writing engagement referred to the level of students’ active involvement, 

motivation, and effort during the writing process. It included behavioral, emotional, 

and cognitive aspects of students’ participation in writing activities. In this study, 

writing engagement was defined as students’ active participation, emotional 

connection, and thinking process during writing activities that used culturally 

relevant materials.  
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3. Students’ perceptions   

Students’ perceptions in this research referred to students’ opinions, thoughts, and 

feelings about the use of Culturally Relevant Materials (CRM) in writing classes. It 

showed how students interpreted their learning experiences and evaluated the use of  

CRM in improving their writing engagement in EFL classrooms. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE   

A. Concept of Culturally Relevant Material (CRM) in EFL Education 

Culturally Relevant Materials (CRM) are instructional resources that connect 

English language learning with students’ cultural backgrounds, values, and everyday 

experiences. These materials are grounded in the idea that learning becomes more 

effective when students can relate the content to their own lives. By integrating familiar 

contexts into instruction, CRM helps reduce the distance between abstract language 

concepts and students’ real-world understanding. As a result, students are more likely 

to engage with the material in a meaningful way. The concept of CRM is closely related 

to culturally relevant pedagogy introduced by Ladson-Billings (1995). This 

pedagogical framework emphasizes three key principles: academic success, cultural 

competence, and critical consciousness. Academic success refers to students’ ability to 

achieve learning goals, while cultural competence involves maintaining and valuing 

one’s cultural identity. Critical consciousness encourages students to reflect on social 

issues and inequalities. Together, these principles support a more holistic and inclusive 

approach to education. 

In addition, Gay (2018) highlights that culturally responsive teaching uses 

students’ cultural knowledge, prior experiences, and learning styles as essential 

components of instruction. This approach recognizes that students come from diverse 

backgrounds, and these differences should be seen as strengths rather than obstacles. 
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By incorporating cultural elements into teaching, educators can create learning 

environments that are more inclusive, supportive, and responsive to students’ needs. In 

the context of English as a Foreign Language (EFL), CRM plays an important role in 

bridging the gap between language learning and students’ socio-cultural realities. 

Learning a foreign language can often feel distant and disconnected from students’ 

daily experiences. However, when cultural elements are integrated into the learning 

process, students are able to see the relevance of English in their own lives. This 

connection enhances both motivation and engagement. 

Furthermore, integrating cultural elements into EFL instruction is not merely 

an additional teaching strategy but a transformative pedagogical approach. It allows 

students to connect new linguistic knowledge with their existing knowledge, thereby 

improving comprehension and retention. When students can relate new information to 

what they already know, learning becomes more meaningful and easier to process. This 

also supports long-term understanding rather than surface-level memorization. In 

English language learning, particularly in writing, the use of culturally relevant 

materials is especially beneficial. Writing is often considered a challenging skill 

because it requires students to generate and organize ideas. When students are given 

topics that reflect their own culture, such as local traditions, folklore, or social issues, 

they find it easier to express their thoughts. This familiarity reduces anxiety and 

encourages creativity in writing (Gay, 2018; Richards, 2021). 

Moreover, writing tasks that incorporate local cultural content help students 

realize that English is not merely a foreign language but also a tool for self-expressionm 



8 

 

 

(Rahmawati & Widodo, 2022; Sutrisno et al., 2024). Students begin to see that they 

can use English to share their identities, experiences, and perspectives with others. This 

shift in perception increases their confidence and willingness to participate in writing 

activities. Consequently, the learning process becomes more personal and meaningful. 

CRM is also closely aligned with constructivist learning theory (Richards, 2021), 

Which suggests that knowledge is actively constructed through interaction with 

meaningful contexts. In this perspective, learning is not a passive process but an active 

one in which students build understanding based on their experiences. By integrating 

culture into writing instruction, teachers enable students to draw upon their own 

knowledge, thereby facilitating idea generation and reducing cognitive load during the 

writing process (Rahmawati & Widodo, 2022; Lee & Kim, 2023). 

Teachers can design culturally relevant materials by incorporating local culture, 

authentic language, and content that reflects students’ immediate environment. These 

materials can take various forms, such as short stories, articles, images, or writing 

prompts related to students’ social lives. According to Rahmawati and Widodo (2022), 

the use of culturally familiar materials encourages students to become more active and 

confident in expressing their ideas. In addition, this approach helps strengthen students’ 

cultural awareness and appreciation. Several recent studies (Lee & Kim, 2023; Sutrisno 

et al., 2024; Pattimura, 2025) support the effectiveness of CRM in language learning. 

These studies indicate that students demonstrate higher levels of motivation, 

participation, and confidence when learning materials are connected to their cultural 

backgrounds. Therefore, culturally relevant materials are believed to create a more 
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positive and engaging learning environment. In the context of this study, CRM is 

examined from students’ perspectives, focusing on how they perceive and experience 

these materials in writing activities, as well as how such materials influence their 

engagement and learning outcomes. 

Another important aspect of CRM in EFL learning is its role in promoting 

students’ identity development (Gay, 2018; Ladson-Billings, 1995). When students see 

their own culture represented in learning materials, they feel acknowledged and 

respected within the educational environment. This sense of recognition contributes to 

a stronger sense of identity and belonging, which is essential for effective learning. 

Students are more likely to participate actively when they feel that their voices and 

experiences matter in the classroom. In addition, CRM supports the development of 

intercultural competence, which is a crucial skill in learning a global language such as 

English. While students engage with their own cultural contexts, they also gain 

opportunities to compare and contrast them with other cultures. This process 

encourages openness, tolerance, and critical thinking. As a result, students do not only 

learn the language but also develop a deeper understanding of cultural diversity in a 

global context. 

The implementation of CRM in writing instruction also encourages critical 

thinking skills(Lee & Kim, 2023; Pattimura, 2025). When students are asked to write 

about cultural topics or social issues related to their environment, they are required to 

analyze, reflect, and express their opinions. This goes beyond basic language practice 

and promotes higher-order thinking skills. Consequently, students become not only 
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language learners but also critical thinkers who are able to articulate their perspectives 

effectively. However, the use of culturally relevant materials also presents certain 

challenges for teachers. One of the main challenges is the need for careful material 

selection and (Tomlinson, 2020; Richards, 2021). Teachers must ensure that the 

materials are appropriate, accurate, and relevant to students’ cultural backgrounds. In 

addition, teachers need sufficient knowledge and sensitivity to avoid stereotypes or 

misrepresentation of culture. Without proper understanding, the use of cultural content 

may not achieve its intended goals. 

B. Writing Engagement  

Writing engagement is considered one of the most important factors influencing 

students’ success in writing activities. Engaged students are more likely to participate 

actively, demonstrate positive attitudes toward learning, and invest effort in completing 

writing tasks. In the context of English as a Foreign Language (EFL), writing 

engagement is particularly important because writing requires students to generate 

ideas, organize information, and communicate their thoughts effectively in a second 

language. Therefore, understanding students’ engagement in writing activities can help 

teachers create learning environments that encourage active participation and 

meaningful learning experiences. 

According to Fredricks, Blumenfeld, and Paris (2004), engagement is a 

multidimensional construct consisting of behavioral engagement, emotional 

engagement, and cognitive engagement. These three dimensions are interconnected 
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and collectively influence students’ learning experiences. In writing activities, each 

dimension contributes to students’ involvement during different stages of the writing 

process. 

1. Behavioral Engagement 

Behavioral engagement refers to students’ active participation in learning 

activities and their observable involvement in academic tasks (Fredricks et al., 2004). 

This dimension focuses on students’ actions, effort, persistence, and participation 

during classroom activities. Behavioral engagement is often considered the most 

visible form of engagement because it can be observed directly through students’ 

behavior. 

In the context of writing activities, behavioral engagement can be reflected 

through students’ attendance, participation in classroom discussions, completion of 

writing assignments, involvement in brainstorming sessions, and willingness to follow 

instructions during the writing process. Students who are behaviorally engaged tend to 

contribute actively during classroom activities and demonstrate responsibility in 

completing writing tasks. 

Reschly and Christenson (2022) emphasize that behavioral engagement is 

associated with students’ active involvement in academic activities and their 

commitment to learning responsibilities. Students who regularly participate in 

classroom activities are more likely to develop positive learning habits and achieve 

better academic outcomes. Therefore, behavioral engagement serves as an important 

indicator of students’ participation in writing activities. 
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Furthermore, behavioral engagement may also be reflected through students’ 

persistence when facing difficulties in writing. Students who remain involved despite 

encountering challenges demonstrate a higher level of engagement than those who 

withdraw from learning activities. This persistence is important because writing often 

requires continuous effort, revision, and improvement before a final piece of writing 

can be completed successfully. 

2. Emotional Engagement 

Emotional engagement refers to students’ feelings, attitudes, interests, and 

emotional reactions toward learning activities (Fredricks et al., 2004). This dimension 

includes enjoyment, enthusiasm, motivation, confidence, and a sense of belonging 

during the learning process. Emotional engagement plays a significant role in 

determining whether students perceive learning activities positively or negatively. 

In writing activities, emotional engagement can be observed when students 

demonstrate interest in writing topics, express enjoyment during writing tasks, and 

show confidence when communicating their ideas in written form. Students who 

experience positive emotions toward writing are generally more motivated to 

participate in classroom activities and invest greater effort in completing assignments. 

According to Lee and Kim (2023), meaningful and culturally relevant learning 

materials can strengthen students’ emotional engagement because students feel more 

connected to the topics being discussed. When students perceive writing activities as 

meaningful and relevant to their lives, they are more likely to develop positive attitudes 

toward writing and become more willing to participate in learning activities. 
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In addition, emotional engagement contributes to students’ confidence in 

expressing opinions and sharing personal experiences through writing. Positive 

emotional experiences may reduce anxiety and encourage students to participate more 

actively in writing activities. Consequently, emotional engagement supports students’ 

motivation and willingness to improve their writing abilities. 

3. Cognitive Engagement 

Cognitive engagement refers to the mental effort students invest in learning 

activities and their willingness to use strategies that enhance understanding and 

academic performance (Fredricks et al., 2004). This dimension focuses on students’ 

thinking processes, problem-solving abilities, and commitment to learning. 

In writing activities, cognitive engagement can be reflected through students’ 

efforts to generate ideas, organize information logically, revise drafts, evaluate their 

own work, and apply writing strategies to improve the quality of their writing. Students 

who demonstrate cognitive engagement are not satisfied with simply completing 

assignments; instead, they actively seek ways to improve and refine their written work. 

Fu and Liu (2022) explain that cognitive engagement encourages students to 

invest greater mental effort in learning activities and supports deeper understanding of 

academic content. In writing instruction, cognitive engagement enables students to 

analyze information critically, connect ideas effectively, and develop coherent written 

texts. 

Moreover, cognitive engagement is associated with students’ ability to reflect 

on their learning process. Students who review and revise their writing demonstrate 
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cognitive engagement because they are actively evaluating their performance and 

identifying areas for improvement. This process is essential in writing activities 

because effective writing often requires planning, drafting, revising, and editing before 

producing a final version. 

4. Relationship among the Indicators of Writing Engagement 

Behavioral, emotional, and cognitive engagement are closely related and cannot 

be separated from one another. Students who enjoy writing activities are more likely to 

participate actively, while active participation often encourages greater cognitive 

investment in learning tasks. Similarly, students who invest significant mental effort in 

writing are likely to remain involved throughout the learning process. 

Fredricks et al. (2004) argue that engagement should be viewed as a 

multidimensional concept because each dimension contributes to students’ overall 

learning experiences. Therefore, examining behavioral, emotional, and cognitive 

engagement provides a comprehensive understanding of how students participate in 

writing activities. 

Based on the explanations above, this study adopts behavioral engagement, 

emotional engagement, and cognitive engagement as the indicators of writing 

engagement. These indicators are used to examine how students engage with Culturally 

Relevant Materials (CRM) during writing activities and to understand the ways in 

which CRM influences students’ participation, interest, and effort in the writing 

process. 
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C. Students’ Perception in EFL Learning  

Students’ perceptions play a crucial role in evaluating the effectiveness of 

instructional approaches in language learning. In the context of English as a Foreign 

Language (EFL), how students perceive learning materials significantly influences 

their motivation, confidence, and overall engagement in classroom activities. 

Perception is not merely a passive reaction but an active cognitive and affective process 

through which learners interpret their learning experiences. When students perceive 

instructional materials as meaningful and relevant, they are more likely to participate 

actively and invest effort in learning. According to Liu (2023), students’ perceptions 

are closely linked to their level of engagement, particularly in writing activities that 

require sustained effort and personal involvement. Therefore, examining students’ 

perceptions provides important insights into how teaching strategies affect learning 

outcomes, especially in EFL writing contexts. 

Culturally Relevant Materials (CRM) refer to instructional resources that 

incorporate students’ cultural backgrounds, values, and lived experiences into the 

learning process. The concept is rooted in culturally relevant pedagogy proposed by 

Ladson-Billings (1995) and further developed by Gay (2018), who emphasize the 

importance of connecting academic content with students’ cultural identities. In EFL 

classrooms, CRM serves as a bridge between language learning and students’ socio-

cultural realities. When students encounter familiar cultural elements in learning 

materials, they are more likely to feel represented and valued (Gay, 2018). This sense 
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of representation contributes to a more inclusive and supportive learning environment, 

which ultimately enhances students’ willingness to engage in writing activities. 

Positive perceptions toward CRM are strongly associated with increased 

motivation and willingness to participate in writing tasks. When students perceive 

learning materials as relevant to their cultural background, they tend to develop a 

stronger emotional connection with the content. This emotional engagement 

encourages them to express their ideas more freely and confidently. Rahmawati and 

Widodo (2022) found that students who learned through culturally familiar materials 

showed higher levels of participation and confidence in expressing their ideas. 

Similarly, Sutrisno et al. (2024) reported that culturally responsive instruction 

significantly improved students’ motivation and engagement in EFL classrooms. These 

findings suggest that students’ perceptions of relevance play a key role in shaping their 

engagement in writing. 

Empirical evidence further demonstrates the relationship between students’ 

perceptions of CRM and their writing engagement. Students exposed to culturally 

responsive writing instruction often report higher levels of confidence and personal 

involvement. For instance, Lee and Kim (2023) found that integrating cultural elements 

into writing tasks increased students’ participation and critical thinking skills. When 

students feel that their cultural background is acknowledged, they are more willing to 

contribute ideas and engage in meaningful discussions. This indicates that perception 

is closely related to affective engagement, which is essential for successful language 

learning. In addition to increasing motivation, culturally relevant writing tasks help 
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reduce anxiety, which is a common challenge in EFL writing. Many students 

experience difficulty in writing due to unfamiliar topics and lack of ideas. However, 

when students are provided with culturally familiar topics, they can focus more on 

organizing their thoughts and expressing meaning. Qatrunnida and Ardini (2023) found 

that students were more motivated and persistent in writing when tasks were connected 

to their personal experiences. This reduction in anxiety allows students to participate 

more actively and confidently in writing activities, thereby enhancing their overall 

engagement. 

The role of CRM in enhancing writing engagement can also be explained 

through its connection to students’ prior knowledge. According to constructivist 

learning theory, learning becomes more effective when new information is connected 

to existing knowledge. In this context, CRM allows students to draw upon their own 

experiences when generating ideas for writing. Pattimura (2025) highlights that 

cultural-rhetorical awareness plays an important role in how students construct 

meaning in EFL writing. By integrating cultural elements, students can produce more 

meaningful and coherent texts, which improves both their writing quality and 

engagement. Writing engagement itself is a multidimensional construct that includes 

behavioral, emotional, and cognitive components. Fredricks et al. (2004) explain that 

behavioral engagement refers to students’ participation in classroom activities, 

emotional engagement involves their feelings toward learning, and cognitive 

engagement relates to their mental effort in completing tasks. In the context of EFL 

writing, these dimensions are interconnected and influence each other. Fu and Liu 
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(2022) further emphasize that students’ positive perceptions of learning materials can 

enhance all three dimensions of engagement simultaneously. Therefore, CRM plays a 

significant role in fostering comprehensive writing engagement. 

Recent studies also highlight the importance of task relevance in promoting 

writing engagement. When writing tasks are meaningful and connected to students’ 

experiences, students are more likely to engage actively. Qatrunnida and Ardini (2023) 

found that students who were actively engaged in writing tasks demonstrated better 

performance and more positive attitudes toward writing. This supports the idea that 

CRM, which provides relevant and meaningful content, can significantly enhance 

students’ engagement in EFL writing classrooms. CRM supports learner-centered 

pedagogy, which emphasizes active participation and interaction. In this approach, 

students are encouraged to share their experiences, collaborate with peers, and take an 

active role in the learning process. Zhang and Hyland (2021) argue that student-

centered writing instruction promotes deeper engagement and improves writing 

performance. By integrating CRM into writing activities, teachers can create a more 

dynamic and interactive learning environment where students feel more involved and 

motivated. 

In conclusion, students’ perceptions of culturally relevant materials play a 

significant role in enhancing writing engagement in EFL classrooms. Positive 

perceptions lead to increased motivation, reduced anxiety, and greater confidence in 

writing. Empirical studies consistently show that integrating cultural elements into 

writing instruction improves engagement, participation, and learning outcomes. 



19 

 

 

Therefore, understanding students’ perceptions is essential for developing effective and 

culturally responsive teaching strategies. This study aims to explore how students 

perceive the use of CRM and how these perceptions influence their engagement in 

writing activities in EFL classrooms. 

D. Challenges and Research Gap of CRM in EFL Writing 

The implementation of Culturally Relevant Materials (CRM) in EFL writing 

classrooms has been widely recognized for its potential to enhance students’ 

engagement and create meaningful learning experiences. However, despite its benefits, 

the integration of CRM also presents several challenges that may affect its 

effectiveness. Teachers often face difficulties in aligning cultural content with language 

learning objectives, which can influence both teaching practices and student outcomes. 

According to Richards (2021), effective language teaching requires a balance between 

materials, learners’ needs, and instructional goals. Therefore, understanding the 

challenges in implementing CRM is essential to ensure its successful application in 

EFL writing classrooms. (Richards, 2021; Tomlinson, 2020) 

One of the most common challenges is the limited availability of culturally 

appropriate teaching materials. Many textbooks used in EFL contexts are designed 

based on Western cultures, which may not reflect students’ local experiences. As a 

result, teachers are often required to adapt or create their own materials. This process 

requires time, creativity, and pedagogical knowledge. Tomlinson (2020) emphasizes 

that developing effective materials involves careful consideration of learners’ cultural 
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and linguistic backgrounds. Without adequate support, teachers may struggle to design 

materials that are both meaningful and pedagogically sound. Another challenge is the 

diversity of students’ cultural backgrounds. In many EFL classrooms, students come 

from different social and cultural contexts, making it difficult to select materials that 

are equally relevant to all learners. Some students may feel included, while others may 

feel excluded if their culture is not represented. This can affect their motivation and 

participation. Gay (2018) argues that culturally responsive teaching requires inclusivity 

and sensitivity toward all learners. Therefore, teachers must carefully select materials 

that reflect diverse perspectives and promote equal representation (Gay, 2018). 

Linguistic challenges also play a significant role in the implementation of 

CRM. Students may have rich cultural knowledge but lack the language proficiency 

needed to express their ideas in English. This creates a gap between what students know 

and what they can communicate in writing. Hyland (2021) explains that second 

language writing requires both linguistic competence and the ability to organize ideas 

effectively. Without sufficient language support, students may feel frustrated and less 

confident in writing tasks (Farrel, 2020). Institutional factors further contribute to the 

challenges of implementing CRM. Curriculum constraints often limit teachers’ 

flexibility in selecting and adapting materials. In addition, there is often a lack of 

professional training related to culturally responsive teaching. Farrell (2020) highlights 

that teacher development is essential for adopting innovative teaching approaches. 

Without adequate training and institutional support, teachers may find it difficult to 

implement CRM effectively in their classrooms. 
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Another important challenge is balancing cultural relevance with language 

learning objectives. While CRM emphasizes meaningful and culturally connected 

content, teachers must also ensure that students develop linguistic accuracy and 

fluency. Nation (2001) states that effective language learning requires a balance 

between meaning-focused input and language-focused instruction. Therefore, CRM 

should be carefully integrated to support both cultural understanding and language 

development (Nation, 2001). Assessment is also a complex issue in the use of CRM. 

Traditional writing assessment often focuses on grammar, vocabulary, and structure, 

while culturally relevant writing tasks require evaluation of ideas, creativity, and 

cultural expression. Brown and Abeywickrama (2020) emphasize the importance of 

using comprehensive assessment methods that reflect different aspects of language 

learning. Teachers need to develop appropriate rubrics that consider both linguistic and 

cultural elements in students’ writing (Brown & Abeywickrama, 2020). 

Despite these challenges, CRM remains a valuable approach in EFL writing 

classrooms. However, existing research indicates several gaps that need to be 

addressed. One major gap is the limited focus on students’ perceptions of CRM in 

writing contexts. While many studies discuss culturally responsive teaching, fewer 

explore how students perceive these materials. Mercer and Dörnyei (2020) highlight 

that learners’ perceptions play a significant role in shaping motivation and engagement, 

yet this area is still underexplored. Another research gap is the lack of studies that 

examine the relationship between perception, engagement, and challenges in an 

integrated manner. Most studies tend to focus on a single variable without considering 
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how these factors interact. Reschly and Christenson (2022) argue that student 

engagement is a multidimensional construct influenced by various interconnected 

factors. 

Finally, there is still limited empirical research that specifically investigates 

how CRM influences writing engagement as a multidimensional construct. Writing 

engagement involves behavioral, emotional, and cognitive components, yet few studies 

examine all these aspects together. Fredricks et al. (2019) emphasize the importance of 

analyzing engagement holistically. Therefore, this study aims to address these gaps by 

exploring students’ perceptions, examining the role of CRM, and identifying the 

challenges in EFL writing classrooms (Mercer & Dornyei, 2020; Reschly & 

Christenson, 2022; Fredricks et al., 2019). 

E. Previous Related Studies  

Several previous studies have examined the implementation of culturally relevant 

materials and their impact on students’ engagement in English language learning. 

Anyichie (2023) investigated how culturally responsive teaching practices enhanced 

student engagement. Using a qualitative approach involving teachers and students, the 

study found that integrating students’ cultural backgrounds into classroom activities 

increased participation and created more positive classroom interactions. The findings 

suggest that cultural relevance plays an important role in promoting student 

engagement. 
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In the Indonesian context, Herdi (2023) explored the integration of local culture 

into English language teaching. The study employed a descriptive qualitative design 

involving EFL teachers and students. The findings revealed that local culture-based 

materials increased students’ enthusiasm and confidence in learning English, 

particularly in writing activities. This study demonstrates the importance of connecting 

learning materials with students’ cultural backgrounds. 

Similarly, Miqawati (2024) examined the integration of local culture in English 

language teaching through classroom observations and interviews. The study found 

that culturally familiar content made learning activities more meaningful and 

encouraged greater student participation. Students became more motivated because the 

learning materials reflected their real-life experiences and cultural identity. 

Another relevant study was conducted by Qatrunnida and Ardini (2023), who 

investigated students’ engagement in online writing learning. The findings showed that 

students demonstrated stronger emotional and cognitive engagement when writing 

about familiar and culturally relevant topics. This study highlights the relationship 

between cultural relevance and students’ writing engagement. 

Furthermore, Zhang and Hyland (2021) examined meaningful writing activities in 

EFL classrooms. Their study revealed that writing tasks connected to students’ 

experiences and interests increased motivation, participation, and confidence. Students 

became more actively involved in writing when the topics were personally meaningful. 

These findings support the idea that culturally relevant materials can positively 

influence students’ engagement in writing activities. 
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No. 
Researchers 

/ Years 
Title / focus 

Method & 

Participants 
Findings 

Relevance to 

current study 

1.  Anyichie  

(2023)  

Exploring 

Teacher 

Practices For 

Enhancing 

Student 

Engagement 

Through 

Culturally 

Responsive 

Teaching  

Qualitative 

research with 

teachers and 

students  

The study showed 

that teachers who 

included students’ 

cultural 

backgrounds in 

lessons observed 

higher 

participation and 

more positive 

classroom 

interaction.  

This study 

highlighted that 

integrating culture 

into learning 

increased students’ 

engagement and 

interest, which 

related to students’ 

perceptions of 

CRM.   

2.  Herdi (2023)   Integrating 

Local Culture 

n English 

Language 

Teaching 

(Indonesia)  

Descriptive 

qualitative 

with 

Indonesian 

EFL teachers 

and students.  

The study reported 

that local 

culturebased 

materials made 

students more 

enthusiastic and 

confident when 

writing in English.  

This study 

supported the 

Indonesian context 

and showed that 

students responded 

positively to 

culturally familiar 

materials.   

3.  Miqawati  

(2024)  

Integrating 

Local Culture 

into English 

Language 

Teaching  

Classroom 

observation 

and 

interviews.  

The study found 

that embedding 

local culture into 

lessons increased 

learners’ 

participation and 

made learning 

This study 

provided real 

examples of how 

culturally relevant 

topics enhanced 

students’involvem

ent and motivation.   

Table 2. 1 several previous studies 
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tasks more 

meaningful.   

4.  Qatrunnida 

&Ardini  

(2023)  

Students’ 

Engagement 

In Online 

Writing 

Learning  

Qualitative 

study using 

surveys and 

interviews   

The study showed 

that students who 

wrote about 

familiar or 

culturally relevant 

topics 

demonstrated 

stronger emotional 

and cognitive 

engageme nt.  

This study was 

closely related 

because it 

connected  writing 

engagement with 

students’ personal 

and cultural 

experiences.   

5. Yongyan 

Zhang & 

Ken Hyland 

(2021) 

Fostering 

Student 

Engagement 

in EFL 

Writing 

Classrooms 

through 

Meaningful 

Writing 

Activities 

Qualitative 

study 

involving EFL 

students 

through 

interviews and 

observations. 

The study found 

that meaningful 

and relevant 

writing activities 

increased students’ 

motivation, 

participation, and 

confidence in EFL 

writing classrooms. 

Students became 

more emotionally 

and cognitively 

engaged when 

writing tasks were 

connected to their 

experiences and 

interests. 

This study is 

relevant to the 

current research 

because both 

studies focus on 

students’ 

engagement in EFL 

writing classrooms. 

It also supports the 

idea that 

meaningful and 

culturally relevant 

materials can 

enhance students’ 

participation and 

motivation in 

writing activities. 
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6. Fredrick et 

al. (2019) 

Students 

Engagement 

as a 

Multidimensi

onal 

Construct         

Literature 

review on 

student 

engagement. 

The study 

emphasized that 

student 

engagement 

consists of 

behavioral, 

emotional, and 

cognitive 

dimensions that are 

interconnected in 

the learning 

process. 

This study supports 

the current research 

because writing 

engagement is 

analyzed through 

students’ 

involvement, 

motivation, and 

participation in 

writing activities. 

7. Reschly & 

Christenson 

(2022) 

Student 

Engagement 

and 

Influenced 

Factors 

Conceptual 

and empirical 

review. 

The study found 

that student 

engagement is 

influenced by 

multiple 

interconnected 

factors, including 

learning 

environment, 

teaching practices, 

and students’ 

personal 

backgrounds. 

This study is 

relevant because it 

highlights how 

culturally relevant 

materials may 

contribute to 

students’ 

engagement by 

connecting 

learning content 

with their cultural 

experiences. 

The previous studies indicate that the use of culturally relevant materials and 

culturally responsive teaching practices can positively influence students’ motivation, 

confidence, participation, and engagement in English language learning. In addition, 

studies on student engagement emphasize that engagement is a multidimensional 
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construct consisting of behavioral, emotional, and cognitive aspects. However, most 

previous studies focused either on the implementation of culturally relevant materials 

or on student engagement separately. Only a limited number of studies specifically 

explored students’ perceptions of using Culturally Relevant Materials (CRM) to 

enhance writing engagement in EFL classrooms. Therefore, this study aims to fill this 

gap by investigating students’ perceptions, engagement, and challenges in using CRM 

in EFL writing activities.
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CHAPTER III 

RESEARCH METHODOLOGY   

A. Research Design  

This research used a descriptive qualitative design to explore and describe 

students’ perceptions of using Culturally Relevant Materials (CRM) to enhance their 

writing engagement in EFL classrooms. According to Creswell (2023), qualitative 

research aimed to understand human experiences and meanings from participants’ 

perspectives rather than measuring them numerically. Therefore, this design was 

considered appropriate because the researcher intended to gain an in-depth 

understanding of how students perceived the use of culturally relevant materials in 

writing activities. In this study, the researcher did not attempt to test hypotheses or use 

statistical data. Instead, the research focused on describing students’ real opinions and 

experiences in their own words. This approach allowed the researcher to explore 

students’ feelings, views, and interpretations related to the use of culturally relevant 

materials in writing classes. As explained by Sandelowski (2021), descriptive 

qualitative research aimed to present a clear and detailed description of participants’ 

perspectives about a phenomenon in everyday terms. 

Creswell (2023) proposed several steps in conducting qualitative research, 

namely identifying the research problem, reviewing related literature, specifying the 

research purpose and research questions, selecting participants, collecting qualitative 

data, analyzing and interpreting the data, validating the findings, and reporting the 
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research results. However, in this study, the researcher focused on several steps that 

were considered the most relevant to the purpose of the research. The first step applied 

in this study was identifying the research problem. This step was chosen because the 

researcher found that many students experienced difficulties, low motivation, and 

limited engagement in writing activities. The second step was reviewing related 

literature. This step was important to help the researcher understand theories and 

previous studies related to Culturally Relevant Materials (CRM), students’ perceptions, 

and writing engagement. The third step was specifying the research purpose and 

research questions. This step was used to determine the main focus of the study, namely 

exploring students’ perceptions, writing engagement, and the challenges faced when 

using CRM in EFL writing classrooms. The fourth step was selecting participants. The 

researcher used purposive sampling because the study required participants who had 

experience in English writing activities and were able to provide relevant information 

related to the research topic. The fifth step was collecting qualitative data through semi-

structured interviews. This step was selected because interviews allowed participants 

to explain their opinions, experiences, and feelings in depth using their own words. The 

sixth step was analyzing and interpreting the data using thematic analysis.  

This step helped the researcher identify themes and patterns related to students’ 

perceptions and writing engagement. Finally, the researcher reported the findings 

descriptively in narrative form to explain the results of the study clearly and 

systematically. These steps were selected because they were considered appropriate for 

the descriptive qualitative design used in this study and supported the researcher in 
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obtaining detailed information about students’ experiences and perceptions regarding 

the use of CRM in writing activities. The data were collected mainly through interviews 

to explore students’ perceptions of using culturally relevant materials and how these 

materials made writing activities more meaningful and engaging. The researcher 

conducted the interviews, transcribed the responses, and analyzed the data to identify 

common themes related to students’ writing engagement. Therefore, this research 

design was suitable because it provided an in-depth understanding of students’ 

perceptions of CRM and how it supported their motivation and confidence in writing.  

B. Research Setting  

This research was conducted at the English Language Education Study 

Program, Faculty of Education and Teacher Training, Universitas Islam Negeri (UIN) 

Ar-Raniry, Banda Aceh. This setting was selected because it provided a relevant 

academic environment for conducting research related to English language learning, 

particularly writing engagement in EFL contexts. In this study program, English was 

used as the main medium of learning, and writing was considered one of the important 

skills that students were expected to develop. As university students majoring in 

English Education, the participants had experienced various writing activities, which 

allowed them to share deeper opinions and experiences related to the use of Culturally 

Relevant Materials (CRM) in writing classes.  

Although Culturally Relevant Materials (CRM) had not been formally 

implemented as a specific teaching approach in all courses, some lecturers had included 
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topics related to local culture, social issues, and students’ real-life experiences in 

writing activities. Therefore, this setting was considered appropriate to explore 

students’ perceptions of using CRM and how such materials supported their writing 

engagement. In addition, this setting reflected a real higher education EFL learning 

environment where writing activities were conducted naturally as part of academic 

learning. This condition allowed the researcher to obtain authentic data about students’ 

experiences and perceptions related to culturally relevant materials in English writing 

learning.  

C. Participants 

The participants of this study were selected using a purposive sampling 

technique from students enrolled in the English for Tourism course at the English 

Language Education Study Program, Faculty of Education and Teacher Training, UIN 

Ar-Raniry Banda Aceh. This course was selected because the students had participated 

in writing activities using culturally relevant materials (CRM), making them relevant 

to the purpose of this study.The selection process was conducted based on several 

criteria. First, the participants had completed writing-related courses and had 

experience in English writing activities. Second, they had been exposed to culturally 

relevant materials during classroom learning. Third, they were willing to participate 

voluntarily and were able to express their opinions and experiences clearly during the 

interview. Based on these criteria, nine students were selected because they were 

considered capable of providing rich and relevant information regarding the use of 
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culturally relevant materials in enhancing writing engagement. The participants 

consisted of students from the English Language Education Study Program at UIN Ar-

Raniry Banda Aceh who were enrolled in the English for Tourism course. They were 

selected through purposive sampling based on predetermined criteria, including having 

experience in English writing activities, being exposed to culturally relevant materials 

(CRM), and being willing to participate voluntarily in the study. To protect their 

privacy and confidentiality, the participants' identities were anonymized using codes 

(P1–P9) throughout the interview transcripts, data analysis, and presentation of the 

findings. 

According to Dörnyei (2021), purposive sampling allowed the researcher to 

select participants who met specific research criteria and could provide relevant 

information related to the research focus. Dörnyei (2021) proposed several steps in 

purposive sampling, such as identifying the purpose of the study, determining 

participant criteria, selecting participants who meet the criteria, ensuring participants 

can provide relevant information, and deciding the number of participants needed in 

the research. However, in this study, the researcher focused on several steps that were 

considered the most relevant to the research objectives. The first step applied in this 

study was determining participant criteria. This step was important because the 

researcher needed participants who had experience in English writing activities and 

were able to express their perceptions related to the use of Culturally Relevant 

Materials (CRM). Therefore, the criteria included students who had taken writing-

related courses and were actively involved in writing activities. The second step was 
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selecting participants who met the criteria. The researcher selected participants from 

the English Language Education Study Program at UIN Ar-Raniry Banda Aceh because 

they were considered suitable for providing relevant information related to the research 

topic. The third step was ensuring that participants could provide rich and relevant 

information. This step was chosen because qualitative research requires participants 

who are able to explain their experiences, opinions, and perceptions in depth.  

The final step applied in this study was deciding the number of participants. The 

researcher selected nine students because they were considered sufficient to provide 

detailed qualitative data related to students’ perceptions and writing engagement. These 

steps were selected because purposive sampling allowed the researcher to focus on 

participants who had direct experience with the phenomenon being studied and 

supported the researcher in obtaining in-depth information related to the use of CRM 

in EFL writing classrooms.In this study, the selection criteria included students who 

had taken writing-related courses, had experience in English writing activities, and 

were actively involved in classroom learning. This method ensured that the data 

collected represented students’ experiences and perceptions of writing engagement 

using culturally relevant materials.  

Before the data collection process began, the researcher explained the purpose 

of the study to all participants and ensured that their participation was voluntary. The 

researcher also maintained the confidentiality of participants’ identities and allowed 

them to withdraw from the study at any time without negative consequences. These 

ethical considerations were intended to create a comfortable and trustworthy research 
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environment. The data obtained from the participants were analyzed to describe how 

students perceived the use of Culturally Relevant Materials (CRM) in enhancing their 

writing engagement in EFL classrooms.  

D. Research Instruments  

In qualitative research, the researcher played the role of the main instrument 

who directly collected, interpreted, and analyzed the data. According to Creswell 

(2023), the researcher was the key instrument because they interacted directly with 

participants, interpreted responses, and drew conclusions based on the findings. In 

addition to the researcher, This study used semi-structured interviews as the main 

research instrument. Creswell (2023) stated that interviews are commonly used as one 

of the main instruments in qualitative research to explore participants’ experiences, 

perspectives, and opinions in depth. In this study, the researcher used semi-structured 

interviews because they allowed participants to answer the questions freely while still 

focusing on the research topic. This instrument was considered suitable for the study 

since the research aimed to explore students’ perceptions and writing engagement 

related to the use of Culturally Relevant Materials (CRM) in EFL writing classrooms. 

The interview allowed participants to freely express their perceptions, experiences, and 

opinions regarding the use of Culturally Relevant Materials (CRM) in writing 

activities. The semi-structured format was chosen because it provided flexibility for the 

researcher to ask follow-up questions and explore participants’ responses in more 

depth. 
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1. Semi-Structured Interview  

A semi-structured interview was used to collect data systematically. It 

consisted of several open-ended questions designed to explore students’ 

perceptions of using Culturally Relevant Materials (CRM) and how these 

materials influenced their writing engagement. The questions were developed 

based on key aspects such as students’ motivation, interest, participation, and 

emotional involvement in writing activities.   

2. Audio Recording Device  

An audio recording device, namely a mobile phone, was used to record all 

interview sessions with the participants’ consent. The recordings ensured that 

all participants’ responses were captured accurately and completely, 

minimizing the possibility of missing important information during the 

interview process. Furthermore, the audio recordings facilitated the 

transcription process, allowing the researcher to review the interview data 

repeatedly to ensure the accuracy and consistency of the transcriptions. The 

use of an audio recording device also enhanced the credibility and 

trustworthiness of the qualitative data because the researcher could verify 

participants’ responses throughout the data analysis process. 

3. Interview Transcript (General)  

The interview transcript was used as the written record of participants’ 

responses after the interview sessions. The transcripts helped the researcher 

review, organize, and analyze the data systematically. This instrument also 
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supported the researcher in identifying important statements related to 

students’ perceptions and writing engagement.  

Before the interviews were conducted, the researcher consulted the interview 

questions with the thesis supervisor to ensure that the questions were valid, 

relevant, and appropriate to the research objectives. The interviews were 

conducted in Bahasa Indonesia to allow participants to express their ideas 

more comfortably and naturally   

This study did not conduct a pilot study before the main data collection process. 

The interview questions were reviewed and discussed with the thesis supervisor to 

ensure their relevance and appropriateness to the research objectives. Therefore, the data 

analyzed in this study were obtained from the main data collection process involving 

nine participants from the English Language Education Study Program at UIN Ar-Raniry 

Banda Aceh. The main data were collected through semi-structured interviews 

conducted via telephone calls and served as the primary source of information for 

answering the research questions. 

E. Data Collection Procedures   

In this research, the data were collected through semi-structured interviews. The 

interview technique was chosen because it allowed the researcher to obtain deeper 

information about students’ perceptions of using Culturally Relevant Materials (CRM) 

and how these materials influenced their writing engagement. According to Ary et al. 

(2020), interviews were useful for collecting detailed and personal information that 
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might not appear through observation or questionnaires. Ary et al. (2020) proposed 

several steps in conducting interviews in qualitative research, such as preparing the 

interview questions, selecting participants, conducting the interviews, recording 

participants’ responses, transcribing the interview results, and organizing the data for 

analysis. However, in this study, the researcher focused on several steps that were 

considered the most relevant to the research objectives. The first step applied in this 

study was preparing semi-structured interview questions related to students’ 

perceptions, writing engagement, and the use of Culturally Relevant Materials (CRM). 

This step was important to ensure that the interview questions were relevant to the 

research objectives and research questions. The second step was selecting participants 

who met the research criteria. The third step was conducting semi-structured interviews 

with the participants. 

 This step was selected because semi-structured interviews allowed participants 

to explain their opinions, experiences, and feelings more freely and deeply. During the 

interview sessions, the researcher recorded the participants’ responses using a mobile 

phone after obtaining their consent. The audio recordings were used to ensure that all 

information provided by the participants was documented accurately and completely. 

After the interviews were completed, the recordings were transcribed verbatim and 

served as the primary data for thematic analysis. The fourth step was recording 

participants’ responses using a mobile phone to ensure that all information was 

captured accurately during the interview process. The fifth step was transcribing the 

interview results into written form for further analysis. This step helped the researcher 
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review and analyze the data systematically. Finally, the researcher organized the 

interview data before analyzing it using thematic analysis. These steps were selected 

because they supported the researcher in obtaining detailed qualitative data and 

understanding students’ perceptions and experiences related to the use of CRM in EFL 

writing classrooms. 

Therefore, this method was considered appropriate for this study, which 

focused on describing students’ perceptions of how CRM enhanced their writing 

engagement.  

1. The data collection process was conducted in several steps as follows:  

Permission from the Faculty of Tarbiyah  and Teacher Training and ethical 

clearance.The researcher requested formal permission from the Faculty of 

Tarbiyah and Teacher Training before collecting the data. Ethical clearance was 

also obtained to ensure that all research activities followed academic and ethical 

standards.  

2. Conducting interviews  

The researcher conducted interviews with several students. The interviews were 

carried out to explore students’ opinions, experiences, and perceptions regarding 

the use of Culturally Relevant Materials (CRM) in writing activities. Each 

interview session lasted approximately 15–30 minutes and was conducted in 

Bahasa Indonesia to make participants feel more comfortable and confident in 

expressing their ideas.  
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3. Recording and transcribing data  

All interviews were recorded using an audio recording device to ensure that the 

information was captured accurately. After that, the researcher transcribed all 

recordings into written form. The transcripts were reviewed to identify 

statements related to students’ writing engagement and their perceptions of using 

CRM.  

All interviews were recorded using a mobile phone. The recording was used to 

ensure the accuracy of the data and to avoid losing important information during 

the interview process. It also helped the researcher to transcribe the data more 

accurately for further analysis. 

F. Data Analysis Technique  

In this research, the data were analyzed qualitatively using thematic analysis. 

In this study, thematic analysis was used to identify, analyze, and interpret recurring 

patterns or themes that appeared in the interview data, as proposed by Braun and Clarke 

(2006). Braun and Clarke (2006) proposed several steps in thematic analysis, namely 

familiarizing the data, generating initial codes, searching for themes, reviewing themes, 

defining and naming themes, and producing the report. In this study, the researcher 

applied all of these steps because they were considered appropriate for analyzing 

qualitative interview data systematically. The first step was familiarizing the data by 

reading the interview transcripts repeatedly to understand participants’ responses in 

depth. The second step was generating initial codes by identifying important statements 
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related to students’ perceptions, writing engagement, and the use of Culturally Relevant 

Materials (CRM). The third step was searching for themes by grouping similar codes 

into broader themes related to the research topic. The fourth step was reviewing themes 

to ensure that the themes were relevant and consistent with the interview data. The fifth 

step was defining and naming themes in order to make the findings clearer and easier 

to understand. Finally, the researcher produced the report by presenting the findings 

descriptively in narrative form. These steps were chosen because thematic analysis 

helped the researcher analyze qualitative data systematically and obtain a deeper 

understanding of students’ perceptions and experiences regarding the use of CRM in 

EFL writing classrooms. 

 This method was considered suitable because it helped the researcher organize 

a large amount of qualitative data into meaningful categories that reflected students’ 

writing engagement and their perceptions of using Culturally Relevant Materials 

(CRM).  After all interviews were completed and transcribed, the researcher began the 

process of familiarizing herself with the data by reading the transcripts several times to 

understand the content deeply. Then, the researcher identified and highlighted key 

words or phrases that represented important ideas related to the research questions. 

These key ideas were given initial codes to help categorize the data based on their 

meanings. Next, the researcher grouped similar codes to form broader themes that 

described general patterns found in participants’ responses. The themes were reviewed 

and refined to ensure that they accurately represented the data and were relevant to the 

focus of the study. Each theme was defined and named clearly to reflect its main idea 
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and relationship with the research objectives. Finally, the researcher presented the 

findings in descriptive form by explaining each theme in detail and supporting them 

with direct quotations from participants’ responses. Through this process, thematic 

analysis allowed the researcher to interpret the data meaningfully and draw conclusions 

about how students perceived the use of Culturally Relevant Materials (CRM) in 

enhancing their writing engagement. 
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CHAPTER IV 

FINDINGS AND DISCUSSION  

A. Overview of Data Collection  

In this study, the data were collected through interviews with students from the 

English Language Education Study Program at UIN Ar-Raniry Banda Aceh. The 

interviews were conducted to explore students’ perceptions of using Culturally 

Relevant Materials (CRM) in writing activities. A total of nine students participated in 

this study. The participants were selected purposively because they had experience in 

learning writing through culturally relevant materials. The interviews were conducted 

individually through telephone calls to provide flexibility and convenience for both the 

researcher and participants. Each interview lasted approximately 15 to 20 minutes and 

was conducted on different dates depending on the availability of the participants. 

Before the interview sessions began, the researcher explained the purpose of the study 

and informed the participants that their responses would be kept confidential and used 

only for academic purposes. The participants also gave their consent to participate in 

the interview process. 

During the interviews, the researcher used semi-structured interview questions 

to allow participants to share their opinions, experiences, and feelings freely. This 

interview format also enabled the researcher to ask follow-up questions whenever 

additional information or clarification was needed. The questions mainly focused on 

students’ experiences in using culturally relevant materials, their feelings toward 
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writing activities, the benefits they perceived, and the challenges they encountered 

during the learning process. All interview sessions were recorded using a mobile phone 

to ensure the accuracy and completeness of the data. Recording the interviews helped 

the researcher avoid missing important information during the conversation. After the 

interviews were completed, the recordings were transcribed into written form for 

further analysis. The transcription process was conducted carefully to maintain the 

originality of participants’ responses. 

After all the data had been transcribed, the researcher organized and analyzed 

the interview data using thematic analysis. The researcher identified several recurring 

themes and patterns related to students’ perceptions of using CRM in writing activities. 

The findings from the interviews were then categorized into different themes based on 

similarities in participants’ responses. This process helped the researcher gain a deeper 

understanding of students’ perspectives and experiences regarding the implementation 

of culturally relevant materials in writing classes. 

A total of nine students from the English Language Education Study Program 

at UIN Ar-Raniry Banda Aceh participated in this study. The participants were selected 

through purposive sampling because they met the criteria established for this research. 

Specifically, the participants had experience in learning writing through the use of 

Culturally Relevant Materials (CRM) and were considered capable of providing 

information relevant to the research objectives. Their experiences and perspectives 

were essential in helping the researcher gain a deeper understanding of how CRM 

influences students’ writing activities. 
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To protect participants’ privacy and maintain research ethics, the researcher 

used participant codes (P1–P9) instead of real names throughout the study. These codes 

were used consistently during the data analysis and presentation of findings. The use 

of participant codes ensured confidentiality while allowing the researcher to present 

direct quotations and responses accurately. 

The primary data for this study were collected through semi-structured 

interviews conducted individually via telephone calls. This interview format allowed 

the researcher to explore participants’ experiences, perceptions, and opinions in greater 

depth while maintaining flexibility during the conversation. The semi-structured 

format also enabled the researcher to ask follow-up questions whenever additional 

clarification or elaboration was needed. As a result, the interviews generated detailed 

and meaningful responses that contributed significantly to the understanding of the 

research topic. 

The interviews were conducted at different times based on the participants’ 

availability and convenience. Each interview lasted approximately 15–20 minutes, 

although the duration varied depending on the depth of participants’ responses and the 

flow of the discussion. During the interviews, participants were encouraged to share 

their experiences freely and provide detailed explanations regarding their writing 

activities, their engagement when using culturally relevant materials, and the 

challenges they encountered throughout the writing process. 

The interview questions focused on three main areas related to the research 

objectives. First, the participants were asked about their perceptions of using Culturally 
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Relevant Materials in writing activities. Second, they were asked about their 

engagement during writing activities involving culturally relevant topics. Finally, the 

participants were invited to discuss any difficulties or challenges they experienced 

while writing about cultural topics in English. These areas provided a comprehensive 

framework for understanding students’ experiences and perspectives regarding the 

implementation of CRM in writing instruction. 

After the interviews had been completed, all interview recordings were 

carefully transcribed to ensure the accuracy of the data. The transcriptions were then 

reviewed several times to familiarize the researcher with the content and to identify 

meaningful responses related to the research questions. The collected data were 

subsequently analyzed using thematic analysis. Through this process, the researcher 

identified recurring themes, patterns, and categories that emerged from participants’ 

responses. These themes later formed the basis for the presentation of findings and 

discussion in this study. 

Overall, the interview data provided valuable insights into students’ experiences 

with Culturally Relevant Materials in writing activities. The information obtained from 

the participants enabled the researcher to examine not only their perceptions of CRM 

but also the ways in which culturally relevant topics influenced their engagement and 

writing experiences. Therefore, the interview data served as the primary source of 

evidence for answering the research questions and achieving the objectives of this 

study. 
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B. Research Findings  

Based on the interview data collected from nine participants, several findings 

were identified regarding students’ perceptions of using Culturally Relevant Materials 

(CRM) in writing activities. The findings show that most students have positive 

perceptions toward the use of culturally relevant materials because the topics are related 

to their daily life, culture, and personal experiences. However, some students also 

mentioned several difficulties when writing about cultural topics in English.  

The interview results revealed that culturally relevant materials helped students 

feel more confident and motivated during writing activities. Most participants stated 

that they could generate ideas more easily because they were already familiar with the 

topics discussed. In addition, the use of local culture and personal experiences made 

the learning process more meaningful and enjoyable for the students. Several 

participants also mentioned that CRM encouraged them to express their opinions and 

experiences more freely in their writing. 

Despite these positive perceptions, some students still experienced challenges 

in using English to explain cultural concepts. A few participants reported difficulties in 

finding appropriate vocabulary, organizing ideas, and translating certain cultural terms 

into English. Some students also felt uncertain about grammar and sentence structure 

when describing cultural topics. Nevertheless, most participants believed that the use 

of CRM still provided a positive impact on their writing activities and helped them 

become more engaged in the learning process. 
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1. Students’ Perceptions toward the Use of Culturally Relevant Materials  

Based on the interview results, most participants expressed positive perceptions 

toward the use of culturally relevant materials in writing activities. The participants 

explained that cultural topics were more familiar because they were related to their 

daily life, local culture, and personal experiences. As a result, students felt more 

comfortable and confident when writing about topics connected to their own culture 

compared to unfamiliar topics from foreign cultures. The findings indicate that 

culturally relevant materials helped students understand the topic more easily and 

encouraged them to express their ideas in writing.   

Participant 1 explained that writing about local cultural topics was easier 

because the stories and traditions had been known since childhood. According to the 

participant, familiarity with the topic made it easier to generate ideas and organize them 

into written form. 

“Local cultural topics such as folklore are more familiar because we have 

known them since childhood.” (P1)  

This response shows that students’ background knowledge played an important 

role in supporting their writing process. Since the participant already understood the 

cultural stories and traditions, the participant did not need to spend too much time 

thinking about the content of the writing. Instead, the participant could focus more on 

developing ideas and arranging sentences. This finding suggests that culturally relevant 

materials can reduce students’ difficulties in generating ideas during writing activities. 
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Participant 2 also mentioned that writing about cultural topics helped students 

understand the topic better because it was related to their everyday life and personal 

experiences. The participant stated that familiar cultural topics made the writing 

activity more meaningful and interesting. 

“Writing about cultural topics is interesting because it helps me understand the 

culture that is close to my daily life.” (P2)  

The response indicates that culturally relevant materials may increase students’ 

engagement and motivation in writing activities. When students feel connected to the 

topic, they become more interested in expressing their opinions and experiences. In 

addition, the participant’s statement suggests that writing activities not only improved 

writing skills but also increased students’ awareness and understanding of their own 

culture. 

Similarly, Participant 4 stated that writing with culturally related topics felt 

more comfortable compared to writing about unfamiliar topics. The participant 

explained that familiar topics made it easier to describe ideas and experiences because 

the participant already had sufficient knowledge about the topic. 

“Writing using materials related to our culture feels more comfortable because 

the topic is closer to our daily life.” (P4)  

This finding demonstrates that familiarity with the topic can help students feel 

more relaxed during the writing process. Students may experience less anxiety when 

writing about subjects they already understand. Therefore, culturally relevant materials 

may create a more supportive learning environment and help students participate more 
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actively in classroom writing activities. Furthermore, several participants mentioned 

that culturally relevant materials helped them develop ideas more easily because they 

could relate the topic to real experiences in their environment. The students explained 

that discussing local traditions, foods, folklore, or social habits provided them with 

enough information and inspiration to continue writing. This condition made the 

writing process smoother and more enjoyable for the students. Overall, the findings 

reveal that students generally had positive perceptions toward the use of culturally 

relevant materials in writing activities. The participants believed that familiar cultural 

topics helped them generate ideas, understand the topic more easily, and feel more 

confident during writing activities. In addition, culturally relevant materials also 

increased students’ interest and engagement because the topics were closely connected 

to their daily life and personal experiences. 

2. Students’ Engagement in Writing Activities  

The findings also show that culturally relevant materials can increase students’ 

engagement in writing activities. Many participants mentioned that they felt more 

interested and motivated when writing about topics related to their culture and personal 

experiences. The participants explained that familiar cultural topics made the writing 

activities feel more meaningful because the topics were closely connected to their real 

life. As a result, students became more active and participated more confidently during 

writing activities in the classroom. 
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Participant 5 explained that writing about cultural topics made the writing 

activity more interesting and easier to develop. The participant believed that 

understanding the context of the topic helped students organize and expand their ideas 

more effectively. 

“Writing about our own culture makes it easier to develop ideas because we 

already understand the context.” (P5)  

This response indicates that students’ familiarity with cultural topics supported 

their engagement during the writing process. Since students already understood the 

background of the topic, they could focus more on expressing their ideas rather than 

trying to understand unfamiliar information. In addition, students may feel more 

confident because they are discussing topics that are already part of their daily life and 

experiences. This condition may encourage students to participate more actively in 

writing activities. 

Participant 6 also mentioned that cultural topics helped students generate ideas 

more quickly during writing tasks. According to the participant, familiar topics reduced 

the difficulty of thinking about what to write. 

“When the topic is related to our culture or daily life, the ideas come more 

easily.” (P6)  

The participant’s statement suggests that culturally relevant materials can 

support students’ creativity and idea generation in writing activities. Students may 

experience fewer difficulties in brainstorming because they can directly connect the 

topic with their own experiences and knowledge. As a result, the writing process 
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becomes smoother and less stressful for students. This finding also indicates that 

culturally relevant materials may help students become more engaged because they do 

not feel pressured when completing writing tasks. 

Participant 7 explained that writing about familiar culural topics, such as 

Ramadan activities made the writing task more enjoyable and meaningful.  

“Writing about Ramadan activities in my village is more enjoyable because I 

have experienced it directly.” (P7) 

This response demonstrates that personal experience plays an important role in 

increasing students’ interest in writing activities. Since the participant had directly 

experienced the cultural activity, the participant could describe the event more clearly 

and confidently. Writing about real experiences may also help students express their 

feelings, opinions, and ideas more naturally. Therefore, culturally relevant materials 

can create a more enjoyable learning atmosphere and encourage students to become 

more involved in classroom activities. 

Participant 8 also mentioned that culturally relevant topics made students 

more active in during writing activities.  

“Topics related to our culture make students more interested and active in 

writing tasks.” (P8)  

The response shows that culturally relevant materials may positively influence 

students’ classroom participation. When students feel interested in the topic, they are 

more willing to share ideas, ask questions, and participate in discussions related to 

writing activities. In addition, familiar topics may reduce students’ anxiety because 
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they already have enough knowledge about the subject being discussed. This condition 

can help students feel more comfortable and motivated to complete writing tasks. 

Overall, the findings indicate that culturally relevant materials positively influenced 

students’ engagement in writing activities. The participants believed that familiar 

cultural topics helped them generate ideas more easily, increased their motivation, and 

made writing activities more enjoyable. Furthermore, culturally relevant materials 

encouraged students to participate more actively because the topics were closely related 

to their daily life, experiences, and cultural background. 

3. Students’ Difficulties in Writing Using Culturally Relevant Materials  

Although most participants had positive perceptions toward the use of 

culturally relevant materials in writing activities, some students also experienced 

several difficulties when writing about cultural topics in English. The participants 

explained that the difficulties were mostly related to vocabulary, lack of references, 

limited cultural knowledge, and confidence in expressing ideas in English. These 

findings indicate that even though culturally relevant materials may help students 

generate ideas more easily, students may still face challenges during the writing 

process. 

Participant 2 explained that some cultural terms were difficult to translate into 

English because certain local word or expressions did not have direct equivalents in 

english. 
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“Some cultural terms are difficult to translate into English because there is no 

direct translation.” (P2)  

This response suggests that language differences became one of the main 

difficulties faced by students when writing cultural topics in English. Some traditional 

terms, local expressions, or cultural concepts may only exist in the students’ native 

culture, making them difficult to explain accurately in English. As a result, students 

may struggle to choose appropriate vocabulary and may worry that the meaning of the 

cultural term cannot be fully understood by readers. This difficulty may also affect 

students’ confidence during the writing process because they are unsure whether their 

explanations are correct or clear enough. 

Participant 2 also mentioned that local cultural topics sometimes had limited 

references compared to Western cultural topics.  

“Local cultural topics sometimes have fewer references compared to Western topics.” 

(P2)  

The participant’s statement indicates that students sometimes experienced 

difficulties in finding supporting information about local cultural topics. Compared to 

Western cultural topics, which are widely discussed in books, articles, and online 

sources, local cultural topics may have fewer available references in English. This 

condition may make students feel uncertain when developing their ideas because they 

do not have enough supporting materials to strengthen their writing. In addition, limited 

references may reduce students’ opportunities to learn new vocabulary or examples 

related to local cultural topics in English. 
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Participant 3 stated that students sometimes felt less confident because they 

did not know the detailed information about certain cultural topics.  

“Sometimes I feel less confident because I do not know the detailed information about 

the culture.” (P3)  

This response shows that not all students fully understood every aspect of their 

local culture. Although students were familiar with cultural topics in general, some 

participants still lacked deeper knowledge about certain traditions, historical 

backgrounds, or cultural meanings. As a result, students sometimes hesitated to write 

because they were afraid of giving incorrect information or incomplete explanations. 

This finding suggests that familiarity with cultural topics alone may not always 

guarantee students’ confidence in writing activities. 

Participant 9 also explained that confidence when writing about cultural topics 

could vary depending on individual confidence and ability. 

“Writing about cultural topics can increase motivation, but confidence also 

depends on the individual.” (P9)  

The participant’s statement indicates that students’ engagement and confidence 

are influenced not only by the topic but also by personal factors. Some students may 

feel confident expressing ideas in writing, while others may still feel anxious even 

when the topic is familiar. Differences in vocabulary mastery, writing ability, and self-

confidence may influence how students respond to writing activities using culturally 

relevant materials. Therefore, teachers may still need to provide guidance and support 

to help students develop confidence in writing. Furthermore, several participants 
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implied that writing in English itself remained a challenge despite the familiarity of the 

cultural topics. Students still needed to think about grammar, sentence structure, and 

appropriate vocabulary while trying to explain cultural ideas clearly. In some cases, 

students found it difficult to organize their ideas into coherent paragraphs because they 

were more familiar with discussing cultural topics in their first language rather than in 

English. 

Overall, the findings reveal that students still faced several difficulties when 

writing using culturally relevant materials. The challenges included difficulties in 

translating cultural terms, limited references about local culture, lack of detailed 

cultural knowledge, and differences in students’ confidence levels. Although culturally 

relevant materials helped students feel more engaged and motivated, the findings 

suggest that teachers should continue providing support, explanations, and guidance to 

help students overcome these challenges during writing activities. 

C. Themes Identified from Interview Data  

 

No. Theme Description Participants 

1.  Familiar Cultural Topics  Students find cultural topics 

easier because they are related 

to daily life and local traditions.  

P1, P4, P5, P7  

Table 4. 1 Interview data 
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2.  Easier Idea Development  Cultural topics help students 

generate ideas more easily in 

writing.   

P3, P5, P6, P7  

3.  Increased Motivation  Students feel more interested 

and motivated when writing 

about familiar cultural topics.  

P4, P5, P7, P8  

4.  Increased Participation  Students become more active in 

writing tasks when the topic is 

familiar   

P6, P7, P8  

5.  Vocabulary Difficulties  Some cultural terms are 

difficult to translate into 

English.   

P1, P2, P9 

6.  Limited References  Local cultural topics sometimes 

have fewer references than 

Western topics.   

P1, P2, P3  

7.  Confidence Issues  Some students feel less 

confident because they are 

unsure about cultural 

information. 

P3, P4, P9  

 

D.Discussion  

1. The Importance of Culturally Relevant Materials in Writing Activities 

The use of Culturally Relevant Materials (CRM) plays an important role in 

helping students participate in writing activities. By using topics that are closely related 

to students’ culture and daily experiences, the learning process becomes more 
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meaningful and easier to understand. Students are able to connect new learning 

materials with the knowledge they already possess, making it easier for them to express 

their ideas in written form. 

This discussion is in line with Gay (2018), who states that culturally responsive 

teaching should connect learning materials with students’ cultural backgrounds. When 

students are familiar with the topics being discussed, they tend to feel more comfortable 

and confident during the learning process. In addition, Herdi (2023) found that culture-

based materials increased students’ enthusiasm and confidence in learning English. 

Therefore, culturally relevant materials can be considered an effective approach to 

support writing instruction in EFL classrooms. 

2. The Role of CRM in Increasing Students’ Engagement 

Student engagement is an important factor in successful learning. The use of 

culturally relevant materials can increase students’ interest and participation because 

the topics are closely related to their real-life experiences. When students feel 

connected to the learning content, they become more motivated to participate in 

classroom activities and complete writing tasks. 

This discussion supports the theory of student engagement proposed by 

Fredricks et al. (2004), which emphasizes the importance of behavioral, emotional, and 

cognitive involvement in learning. Furthermore, Qatrunnida and Ardini (2023) found 

that culturally familiar topics encouraged greater student engagement during writing 

activities. Similarly, Zhang and Hyland (2021) reported that meaningful writing tasks 
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increased students’ motivation and participation. Therefore, CRM can contribute to 

creating a more engaging learning environment for students. 

3. Difficulties Encountered by Students in Using CRM 

Although culturally relevant materials provide many benefits, students still 

experience several difficulties during writing activities. These difficulties may arise 

when students try to express cultural ideas in English or organize their thoughts into a 

coherent piece of writing. As a result, students may need additional support from 

teachers during the writing process. 

This discussion is supported by Hyland (2021), who explains that writing 

requires not only knowledge of a topic but also the ability to communicate ideas 

effectively. In addition, Tomlinson (2020) emphasizes that learning materials should be 

supported by appropriate instructional guidance. Therefore, teachers play an important 

role in helping students overcome difficulties and develop their writing skills while 

using culturally relevant materials. 

Overall, the discussion shows that Culturally Relevant Materials have a positive 

contribution to students’ writing activities. The materials help students feel more 

comfortable, increase their engagement, and make learning more meaningful. Although 

some difficulties remain, the benefits of CRM indicate that it can be an effective 

approach in EFL writing classrooms.
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This study was conducted to explore students’ perceptions and writing 

engagement toward the use of Culturally Relevant Materials (CRM) in EFL writing 

classrooms at the English Language Education Study Program of UIN Ar-Raniry 

Banda Aceh. The researcher used a descriptive qualitative research design because the 

study focused on understanding students’ experiences, opinions, and perceptions in 

depth. The participants of this study were nine students selected through purposive 

sampling based on specific criteria related to the research objectives. The data were 

collected through semi-structured interviews because this type of interview allowed the 

researcher to prepare guiding questions while still giving participants the freedom to 

explain their opinions, experiences, and feelings in detail. The use of semi-structured 

interviews was considered appropriate for this study because the researcher needed in-

depth information related to students’ perceptions and writing engagement toward the 

use of Culturally Relevant Materials (CRM). During the interview process, 

participants’ responses were recorded using a mobile phone to ensure the accuracy of 

the data. Furthermore, the data were analyzed using thematic analysis proposed by 

Braun and Clarke (2006). 

Based on the findings of the study, it can be concluded that students had positive 

perceptions toward the implementation of Culturally Relevant Materials in EFL writing 
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classrooms. Most participants stated that the use of culturally relevant topics helped 

them understand the learning materials more easily because the topics were closely 

related to their personal experiences, cultural background, and daily life. The 

familiarity of the topics made students feel more connected to the learning process and 

helped them express their thoughts more comfortably during writing activities. 

Students also felt that CRM created a more meaningful learning experience because 

the materials reflected situations and cultural contexts that they already knew and 

understood. In addition, the findings revealed that the use of CRM increased students’ 

motivation and interest in writing activities. Students explained that they felt more 

enthusiastic and confident when writing about topics related to their own culture and 

environment compared to unfamiliar topics. The use of culturally familiar materials 

reduced students’ anxiety and difficulties in generating ideas because they already had 

background knowledge about the topics being discussed. As a result, students were able 

to develop their ideas more easily and participate more actively during classroom 

activities. 

Furthermore, the study found that CRM positively influenced students’ writing 

engagement in several aspects. Students became more active in classroom 

participation, discussions, and writing tasks. They were more willing to share opinions, 

communicate ideas, and interact during the learning process. The participants also 

explained that culturally relevant topics encouraged them to think critically and connect 

their personal experiences with the writing materials. This situation helped students 

become more engaged emotionally, cognitively, and behaviorally during writing 
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activities. In addition, the use of CRM supported students in improving their 

confidence and comfort in expressing ideas in English writing classrooms. The findings 

of this study also showed that culturally relevant materials can create a more supportive 

and inclusive learning environment in EFL classrooms. By integrating students’ 

cultural backgrounds into learning materials, students felt more appreciated and 

involved in the classroom learning process. The participants believed that the use of 

CRM not only helped them improve  writing engagement but also made the learning 

activities more enjoyable and interactive. Therefore, the implementation of culturally 

relevant materials can support students in developing writing skills while maintaining 

meaningful connections with their cultural identities and experiences. 

Overall, this study concluded that the implementation of Culturally Relevant 

Materials gave positive contributions to students’ perceptions and writing engagement 

in EFL writing classrooms. CRM helped students feel more motivated, confident, 

active, and engaged during writing activities. The findings indicate that culturally 

relevant materials can be considered an effective approach to support meaningful 

learning experiences and increase students’ participation in EFL writing classrooms. 

Therefore, the use of CRM is recommended for English teachers and lecturers who 

want to create more engaging, interactive, and student-centered writing instruction.. 
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B. Suggestion 

Based on the findings of this study, several suggestions are proposed for 

teachers, students, and future researchers regarding the use of culturally relevant 

materials in writing activities. 

1. For Teachers 

Teachers are suggested to use materials that are closely related to students’ daily 

life, local culture, and personal experiences, especially in writing classes. Using 

familiar topics can help students feel more comfortable, confident, and motivated 

during the learning process. In addition, culturally relevant materials may help students 

generate ideas more easily because the topics are already connected to their background 

knowledge and experiences. 

Teachers are also encouraged to create a supportive and interactive classroom 

atmosphere where students feel free to express their ideas without being afraid of 

making mistakes. Since some students still experience difficulties in vocabulary, 

grammar, and explaining cultural concepts in English, teachers should provide clear 

explanations, examples, and guidance during writing activities. For example, teachers 

can help students understand how to translate cultural terms into English or explain 

cultural ideas using simple and understandable language. 

Furthermore, teachers should provide sufficient practice opportunities so 

students can gradually improve their writing skills. Writing activities can be combined 

with discussions, brainstorming sessions, or group work to help students exchange 

ideas and gain more confidence. Teachers may also introduce various local cultural 
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topics, such as folklore, traditional ceremonies, local foods, and social traditions, to 

make the learning activities more meaningful and engaging for students. 

2. For Students  

Students are expected to become more active and confident in participating in 

writing activities. They should try to use their own experiences, opinions, and cultural 

knowledge as sources of ideas when writing. Since writing is a process of learning, 

students should not be afraid of making mistakes while expressing their ideas in 

English. Mistakes can help students learn and improve their writing ability step by step. 

Students are also encouraged to improve their vocabulary mastery, especially 

vocabulary related to cultural topics and daily life. Learning more vocabulary can help 

students explain their ideas more clearly and effectively in writing. In addition, students 

should practice writing regularly because continuous practice can help them become 

more familiar with organizing ideas, using grammar correctly, and developing 

paragraphs. 

Moreover, students can increase their understanding of local culture by reading 

books, articles, or other sources related to cultural topics. Having better knowledge 

about their own culture may help students feel more confident when discussing cultural 

topics in English. Students are also encouraged to share ideas and discuss writing topics 

with classmates or teachers to gain more insight and improve their confidence during 

writing activities. 

 

 



64 

 

 

3. For Future Researchers 

Future researchers are suggested to conduct further studies related to culturally 

relevant materials in different contexts, educational levels, or language skills. Similar 

studies can be carried out in speaking, reading, or listening classes to explore whether 

culturally relevant materials also have positive effects on other English skills. 

Future researchers may also involve a larger number of participants to obtain 

more varied and comprehensive data. In addition, researchers can explore students 

from different backgrounds, schools, or regions to compare their perceptions toward 

the use of culturally relevant materials in English learning. 

Furthermore, future studies are suggested to focus on how teachers apply 

culturally relevant materials in real classroom situations. Observing classroom 

activities directly may provide deeper understanding about teaching strategies, 

students’ responses, and challenges faced during the implementation of culturally 

relevant materials. 
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