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ABSTRACT 
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NIM : 220203150 
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Thesis Title  : EFL Students Perception of Vocabulary Learning 

Through Jane Elisabet’s Tiktok 

Supervisor  : Rita Hermida, S.Pd,I.,M.Pd 

Keywords : TikTok, Vocabulary Learning, EFL Students, Jane 

Elisabet, Informal Learning. 

 

This study explores EFL students' perceived impact and challenges in mastering 

English vocabulary through educational content on Jane Elisabet's TikTok 

account. Using a qualitative descriptive approach, data were collected through 

semi-structured interviews with seven participants and analyzed using thematic 

analysis. The findings revealed that students perceived Jane Elisabet's TikTok 

content as a valuable supplementary resource for vocabulary learning. Participants 

reported that simplified explanations, repeated exposure, multimodal presentation, 

pronunciation modeling, contextual examples, and opportunities to apply new 

vocabulary in academic and daily communication contributed to improvements in 

vocabulary mastery, speaking confidence, motivation, and overall language 

learning. However, participants also experienced several challenges, including 

limited depth of explanation due to the short-video format, passive exposure 

leading to vocabulary forgetting, distractions caused by TikTok's algorithm, 

difficulty using unfamiliar vocabulary appropriately, inconsistent learning habits, 

fast speech delivery, and the lack of direct interaction for clarification. Overall, 

the findings suggest that Jane Elisabet's educational TikTok content can serve as 

an effective informal learning resource to support English vocabulary 

development for EFL students when used as a complementary learning medium 

rather than a primary source of instructions.  
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CHAPTER I 

INTRODUCTION 

 

A. Background of Study 

In this digital era, social media has become an integral and crucial part of 

EFL students' daily lives, going beyond its purely social function to become a 

potential tool for language learning. Unlike formal classroom learning, digital 

platforms also offer authentic exposure to English language use and support 

diverse learning styles through multimodal content, including textual, audio, and 

visual information (Reinders & Benson, 2017; Mayer, 2021). One of the most 

prominent platforms now is TikTok, which provides various English creator 

accounts to help people learn English outside of the classroom and in everyday 

life, especially for EFL students (Handayani, 2022; Khlaif & Salha, 2022). 

It is unfortunate that today's college students have very little vocabulary 

for interacting and speaking in English. Vocabulary is an essential and 

fundamental component of learning English because learners need sufficient 

vocabulary knowledge to understand and produce language effectively (Nation, 

2013; Webb & Nation, 2017). Many students today have yet to master and use 

much of this vocabulary, including basic vocabulary, which is essential for 

learning English but which they lack. Therefore, it is crucial for students to learn 

and memorize various English vocabulary for everyday life and to apply it to 

conversations and English learning (Nation, 2013; Schmitt, 2019). 

In light of this limited vocabulary, technology is now incredibly advanced 

and accessible, especially for students who can utilize various tools to learn 

vocabulary outside the classroom, such as social media platforms like TikTok. 

The use of digital platforms can provide opportunities for learners to engage with 

English beyond formal classroom instruction and develop more autonomous 

learning practices (Reinders & Benson, 2017; Sockett, 2014). Social media can 

also provide informal learning environments in which students encounter English 

through content that is connected to their interests and everyday activities (Khlaif 

& Salha, 2022). 
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As we know, TikTok offers a wide variety of short video formats that are 

suitable for learning vocabulary for everyday use, especially for students who 

want practical and relaxed learning outside of class. Short-video learning can 

provide repeated and accessible exposure to language input, while audiovisual and 

textual information can help learners connect vocabulary forms with their 

meanings and contexts (Lai & Morrison, 2023; Mayer, 2021; Sun, 2020). In 

addition, captioned and repeated exposure to vocabulary through video content 

may support vocabulary recognition and retention (Peters, 2020). 

Therefore, due to the lack of vocabulary mastery for everyday use among 

students, it is important for them to find a platform that suits their needs. In this 

study, the researcher targeted a specific account by content creator Jane Elisabet 

on TikTok, which includes a wealth of content about learning English vocabulary. 

The vocabulary presented through such educational content can be particularly 

useful when learners are exposed to words and expressions in meaningful contexts 

rather than through isolated memorization (Nation, 2013; Schmitt, 2019). Her 

content is highly relevant to the needs of today's students because it teaches 

vocabulary that can be used in students' daily activities. The use of contextual 

examples and multimodal presentations may help learners connect the form, 

meaning, pronunciation, and use of vocabulary (Mayer, 2021; Sun, 2020). 

This study examined students' lack of English vocabulary mastery, their 

perception of the impact on them, and the challenges they face when learning 

English vocabulary in everyday life. In particular, the study focuses on students' 

perceptions of vocabulary learning through Jane Elisabet's TikTok content and 

how this informal digital learning experience is perceived by EFL students. 

From this, the researcher ultimately chose the title of the study: "EFL 

STUDENTS' PERCEPTION OF VOCABULARY LEARNING THROUGH 

JANE ELISABET'S TIKTOK."  

B. Research Questions  

1. How do EFL students perceive the impact of using educational content from 

Jane Elisabet's TikTok account on their English vocabulary development? 
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2. What challenges do students experience when using Jane Elisabet's TikTok 

content to learn English vocabulary? 

C. Aims of the Study  

1. To determine and analyze how EFL students perceive the impact of using 

educational content from Jane Elisabet's TikTok account on their English 

vocabulary development. 

2. To identify and categorize the challenges EFL students face when using 

Jane Elisabet's TikTok content as a resource for learning 

English vocabulary. 

D. Significance of Study  

This study is expected to provide useful results for readers, including: 

1. Students  

This study can help EFL students realize the potential of social media, 

especially English language educational content from Jane Elisabet's TikTok 

account, as a valuable and useful platform for learning and improving their 

vocabulary independently and in an interesting way. Informal digital learning 

can provide learners with opportunities to engage with English beyond the 

classroom and according to their individual interests and learning preferences 

(Reinders & Benson, 2017; Sockett, 2014). By engaging with content 

relevant to their interests, students have the potential to increase their 

motivation to learn and enrich their vocabulary (Handayani, 2022; Pratiwi & 

Kurniawan, 2023). 

 

2. Teachers and Educators 

These findings may encourage English teachers to consider 

integrating informal platforms such as TikTok from specific content creators 

such as Jane Elisabet into their teaching strategies.  

By promoting authentic language practice outside the classroom, 

educators can create a more dynamic and relevantslearning experience, 

especially for EFL students 
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3. Future Researchers  

This study can serve as a reference for other researchers in the future 

who are interested in exploring how digital platforms and social media can 

support language learning, particularly in vocabulary development for EFL 

students. By providing insights into the specific features and challenges of 

using an influencer's educational content, this research can inform future 

studies and contribute to the growing literature on technology-supported 

language learning. 

E. Research Terminology  

1. EFL Students (English as a Foreign Language) 

According to Harmer (2015) in his book, The Practice of English 

Language Teaching, EFL students are learners who learn English in an 

environment where it is not the primary language of the community, and who 

do not typically use English as a means of daily communication outside the 

classroom. So in this research, EFL Students refers to the participant 

population, namely English language students from  batch 22 for whom 

English is not the primary language of instruction. These students were the 

primary respondents who provided data on the Perceived Impact and 

Challenges they experienced when using the specific TikTok content studied 

to learn everyday vocabulary. 

2. Vocabulary  

According to Nation, I. S. P (2013), vocabulary refers to the knowledge 

of words, including their meaning, pronunciation, spelling, and appropriate 

use in different contexts. In this study, vocabulary refers to everyday English 

vocabulary that students can use in daily communication and academic 

contexts after learning through Jane Elisabet's TikTok content.So the 

vocabulary referred to in this research is vocabulary used in everyday 

conversation. Everyday vocabulary  is the collection of words and phrases 

most frequently used and essential for everyday informal communication, 

including casual conversation, social interactions, and practical activities such 

as shopping or exchanging news. This vocabulary is the foundation that 
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language learners must master to interact effectively outside of academic 

contexts. It includes verbs, common nouns, and basic idioms commonly used 

by native speakers in everyday life, rather than rarely used technical or 

scientific language. 

3. TikTok 

According to Montag, C., Yang, H., & Elhai, J. D. (2021), TikTok is a 

short-video social media platform that allows users to create, share, and 

interact with multimedia content. In this study, TikTok is used as an informal 

learning platform where students access English educational content to 

improve their vocabulary. This platform is used for social interaction and now 

also serves as a means to learn English through accessible and engaging 

educational content.  

4. Jane Elisabe's Educational 

This content refers to videos created by content creator Jane Elisabe 

on the TikTok platform, which explicitly aim to teach English. Jane Elisabet's 

educational content refers to English learning videos uploaded on her TikTok 

account that focus on vocabulary, common expressions, pronunciation, and 

everyday English. The content provides contextual examples and simplified 

explanations that support vocabulary learning through multimedia 

presentation (Mayer, 2021). The content is known to have simple language 

and a supportive delivery style, which is relevant for students' language and 

psychological development. 

5. Vocabulary Learning 

In this study, vocabulary learning refers to the process through which 

EFL students encounter, understand, remember, retrieve, and use English 

words and expressions after being exposed to educational content on Jane 

Elisabet's TikTok account. Vocabulary learning in this research does not refer 

only to memorizing the meaning of individual words. Rather, it involves 

developing knowledge of vocabulary in terms of meaning, pronunciation, 

contextual use, and the ability to recognize and apply words in real 

communication. This understanding is consistent with Nation (2013), who 
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explains that knowing a word involves several aspects of word knowledge, 

including its meaning, form, pronunciation, and appropriate use. Similarly, 

Schmitt (2019) emphasizes that vocabulary learning should move beyond 

isolated word memorization toward meaningful and contextualized 

knowledge. In the context of this study, the term “learning” specifically refers 

to an informal and self-directed learning process that takes place outside the 

formal classroom through students' engagement with Jane Elisabet's TikTok 

content. Students learn by watching short educational videos, paying attention 

to new vocabulary, listening to pronunciation, reading vocabulary displayed 

on the screen, understanding examples provided in everyday contexts, 

encountering the same vocabulary through repeated exposure, and 

subsequently recalling or using the vocabulary in academic and daily 

communication. Therefore, learning in this study is understood as a gradual 

process rather than a single act of watching a TikTok video. 

The learning process may begin with students' initial exposure to an 

unfamiliar word or expression. Students then attempt to understand its 

meaning through Jane Elisabet's explanation, pronunciation, visual 

presentation, and contextual examples. Repeated exposure may strengthen 

their recognition and retention of the vocabulary. The learning process 

becomes more meaningful when students are able to retrieve the vocabulary 

and use it in speaking, writing, reading, conversations, or social media 

communication. This interpretation is supported by the participants' 

experiences in this study, in which vocabulary encountered through Jane 

Elisabet's content was later recognized or applied in academic and everyday 

communication. Therefore, “vocabulary learning” in this research refers to 

the participants' perceived process of developing their knowledge and use of 

everyday English vocabulary through repeated, multimodal, contextual, and 

self-directed engagement with Jane Elisabet's TikTok content. The term does 

not imply that every vocabulary item presented in the videos is permanently 

mastered by the students. Instead, it describes the learning experiences and 
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perceived development reported by the participants throughout their 

engagement with the account. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. English Vocabulary Acquisition 

1. The Nature of Vocabulary 

Vocabulary is a fundamental component of language acquisition 

because it serves as the foundation for all language skills, including listening, 

speaking, reading, and writing. Without adequate vocabulary knowledge, 

learners may experience difficulty comprehending language input and 

expressing themselves effectively. Vocabulary is more than simply knowing 

word definitions; it includes understanding pronunciation, spelling, meaning, 

and appropriate usage in different contexts. Therefore, effective vocabulary 

acquisition should focus on developing deep and comprehensive word 

knowledge rather than simply increasing the number of words known 

(Nation, 2013; Schmitt, 2019; Webb & Nation, 2017). 

2. Types of Vocabulary 

Vocabulary can be categorized into two main types: receptive 

vocabulary and productive or active vocabulary (Nation, 2013). 

a) Receptive Vocabulary: Words that learners understand when they hear 

or read them, but they may not actively use them in speaking or 

writing. (Nation, 2013; Webb & Nation, 2017). 

b) Productive Vocabulary: 

Productive vocabulary refers to words that learners are able to use 

accurately and appropriately in speaking and writing. Productive 

vocabulary generally requires a higher level of mastery because 

learners need to retrieve the words and use them appropriately in 

particular contexts (Nation, 2013; Schmitt, 2019). Learning through 

digital media such as short videos may provide learners with repeated 

exposure and opportunities to encounter vocabulary in meaningful 

contexts, potentially supporting the development from receptive 
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knowledge toward productive use (Peters, 2020; Lai & Morrison, 

2023). 

3. Vocabulary Acquisition 

acquisition can occur explicitly through direct instruction or implicitly 

through extensive exposure to vocabulary in meaningful contexts (Nation, 

2013; Schmitt, 2019). In an EFL context, several strategies can support 

vocabulary acquisition:: 

a) Contextual Learning: Discovering and learning new words in the 

context of real-life sentences or situations, which is strongly supported 

by social media videos. 

b) Repetition and Recycling: Repeating words regularly to move them 

from short-term to long-term memory.  

c) Multimodal Media: Using a combination of text, visuals, and audio to 

strengthen memory, where TikTok excels due to its visual, clip-based 

nature (Mayer, 2021; Sun, 2020). 

B. Social Media: TikTok as Language Learning  

1. The Nature of Social Media and Language Learning 

Social media has transformed opportunities for language learning by 

providing learners with access to authentic language, interactive 

communication, and multimodal content. These platforms can facilitate 

language learning in more informal and context-rich environments because 

learners can encounter English through content that is connected to their 

everyday digital activities (Reinders & Benson, 2017; Sockett, 2014). 

Social media can also encourage learner autonomy because students 

are able to select content according to their interests, determine when they 

want to engage with learning materials, and continue learning beyond formal 

classroom instruction (Reinders & Benson, 2017). In addition, informal 

digital learning environments can increase learners' engagement and 

motivation by connecting language learning with activities that are already 

part of their everyday lives (Khlaif & Salha, 2022). 
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2. TikTok as a Language Learning 

TikTok, with its short, looping, and trend-focused video format, offers 

several features that can be relevant to language acquisition. Short-form 

videos allow learners to consume language content in a relatively brief period 

and may provide opportunities for repeated exposure to vocabulary and 

expressions (Dinh & Nguyen, 2022; Lai & Morrison, 2023). 

a) Short Videos: Facilitate consumption and repetition, which are 

essential for memorization and vocabulary reinforcement. 

b) Multimodality: TikTok videos combine visual information, spoken 

language, facial expressions, gestures, and written text such as 

subtitles or captions. This multimodal presentation can help learners 

connect pronunciation, written forms, meanings, and contextual 

information (Mayer, 2021; Sun, 2020). 

c) Authenticity and Relevance: TikTok content may expose learners to 

English expressions and vocabulary that are relevant to everyday 

communication and popular culture. Such exposure can provide 

learners with opportunities to encounter English outside formal 

classroom settings and connect vocabulary learning with real-life 

contexts (Reinders & Benson, 2017; Sockett, 2014). 

d) Interactive Features: TikTok provides interactive features such as 

comments, likes, sharing, and other forms of user engagement. Social 

interaction can potentially support language learning by allowing 

learners to respond to content, exchange information, and receive 

feedback from others. From a sociocultural perspective, interaction 

and social mediation can contribute to the development of learning 

(Vygotsky, 1978; Donato, 2016; Lantolf & Thorne, 2006). 

C. Educational Content on Jane Elisabet's TikTok Account  

1. Profile of Jane Elisabet's Content 
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Jane Elisabet's TikTok account is known for presenting English 

lessons in an engaging and easy-to-digest format, often focusing on everyday 

phrases, slang, and common mistakes faced by EFL learners. This type of 

content is highly effective for acquiring productive vocabulary and 

understanding the nuances of spoken English.  

2. Content Features Supporting Vocabulary Acquisition 

Some of the distinctive features of Jane Elisabet's content that support 

vocabulary acquisition: 

a) Contextual Presentation: New words or phrases are not only translated 

but are also presented through short real-life scenes, dialogues, or 

situations. Contextual presentation can help learners understand the 

meaning of vocabulary and recognize how particular words or 

expressions are used in communication (Nation, 2013; Schmitt, 2019). 

b) Focus on High-Frequency Vocabulary: The content tends to cover 

frequently used vocabulary and idioms, which are highly valuable for 

EFL learners. 

c) Clear Audiovisual Clips: The content tends to focus on vocabulary and 

expressions that are frequently encountered in everyday 

communication. High-frequency vocabulary is important for EFL 

learners because knowledge of commonly occurring words provides 

an important foundation for understanding and participating in 

everyday English communication (Nation, 2013; Webb & Nation, 

2017).  

3. Jane Elisabet's Content Within a Learning Theory Framework 

The use of Jane Elisabet's content can be explained through the 

following theoretical frameworks: 

a) Self-Determination Theory (SDT): The engaging nature of the content 

and independent follow-up options meet learners' needs for autonomy 

and relatedness. When the content is relevant to students' interests, 
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intrinsic motivation to learn vocabulary increases (Ryan & Deci, 

2000; Alamer, 2022). 

b) Sociocultural Theory (SCT): Sociocultural Theory views learning as a 

process influenced by social interaction, mediation, and the cultural 

context in which learning occurs (Vygotsky, 1978; Lantolf & Thorne, 

2006). In the context of TikTok, audiovisual explanations can function 

as forms of mediated support that help learners understand new 

vocabulary. Social interaction, such as communication and feedback, 

may also support learning when learners actively engage with others 

(Donato, 2016; Lantolf & Thorne, 2006). 

D. Previous Studies 

As a platform dominated by short videos and entertaining (edutainment) 

content, TikTok has become a phenomenon in independent language learning, 

including English. Therefore, to establish a theoretical foundation and 

strengthen the validity of using TikTok as a research medium, it is important to 

review previous studies that have examined this application in the context of 

English as a Foreign Language (EFL) Learning. Several research study 

findings have highlighted the positive impact of TikTok on several other skills, 

including speaking and writing, although none have specifically examined 

vocabulary, such as: 

1. A Study on the Effect of TikTok on Speaking Skills 

Zaitun, Hadi, and Indriani (2021), in their study entitled “TikTok as a 

Medium to Enhancing the Speaking Skills of EFL Students,” found that the 

use of TikTok had a significant effect on students' English speaking skills. 

Students reported improvements in motivation, fluency, and pronunciation 

through features that allowed them to practice and receive feedback (Zaitun 

et al., 2021).This previous study is relevant to the present research because 

it demonstrates that TikTok can function as a language learning medium. 

However, the previous study focused on speaking skills, whereas the present 
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study specifically examines students' perceptions of vocabulary learning 

through the educational content of one particular TikTok content creator. 

2. A Study of EFL Students' Perceptions of TikTok as a Language Learning 

Previous research concerning students' perceptions of TikTok has generally 

found positive attitudes toward the platform as an accessible, flexible, and 

enjoyable learning resource. In particular, students may perceive short and 

entertaining educational content as useful for supporting independent 

learning and increasing engagement with English (Handayani, 2022; Pratiwi 

& Kurniawan, 2023). These findings are relevant to the present research 

because students' perceptions and experiences are central to understanding 

informal digital language learning. However, previous research has 

generally examined TikTok as a platform or its effects on broader language 

learning, while the present study focuses specifically on vocabulary learning 

through Jane Elisabet's educational content. Based on the previous studies 

reviewed above, TikTok has been investigated as a language learning 

medium and has shown positive potential, particularly in relation to 

speaking skills, motivation, and students' general perceptions (Zaitun et al., 

2021; Handayani, 2022; Pratiwi & Kurniawan, 2023). However, there 

remains a need for research that examines vocabulary learning through the 

content of a specific educational TikTok creator and explores students' own 

perceptions and experiences. Therefore, this study focuses specifically on 

EFL students' perceptions of vocabulary learning through Jane Elisabet's 

TikTok content. 

E. Theoretical Framework 

This study would be analyzed through the lens of Self-Determination 

Theory (SDT) by Ryan and Deci (2000) and Sociocultural Theory (SCT) by 

Vygotsky (1978). 

1. Self-Determination Theory (SDT): Will be used to explain why Jane 

Elisabet's content on TikTok increases student motivation. 

a. Autonomy: Students voluntarily choose when and which content to 

watch.  
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b. Competence: Vocabulary learning occurs in small, mastery-based 

chunks.  

c. Relatedness: Engaging with trending content and interacting with the 

TikTok community.  

3. Sociocultural Theory (SCT): Will be used to explain how the learning 

process accours.   

a. ZPD & Scaffolding: Video content provides audio-visual scaffolding 

that helps students understand new vocabulary within their Zone of 

Proximal Development. 

b. Social Interaction: Comments, likes, and dialogue on TikTok serve 

as a form of social feedback that reinforces learning and improves 

language skills. 

This combined framework will guide my research to explore not only 

what EFL students learn but also how engaging TikTok content and social 

interactions (SDT and SCT) drive their vocabulary learning or improvement 

processes both experientially and perceptually..  
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CHAPTER III 

RESEARCH METHODOLOGY 

 

This chapter will provide an in-depth description of the methods I used in 

this research, including the research design, participant selection, data collection 

procedures, and data analysis techniques applied.  

A. Research Design 

This study uses a qualitative descriptive design. This design was chosen 

because the aim of the study is to explore and describe the perceptions and 

experiences of EFL students regarding the use of vocabulary educational content 

on Jane Elisabet's TikTok account in a complete and contextual manner. 

Qualitative research is appropriate when a researcher seeks to understand 

participants' meanings, interpretations, experiences, and subjective views rather 

than measure phenomena numerically (Creswell & Poth, 2018). 

Methodologically, this research relies on semi-structured interviews as the 

primary research strategy. Semi-structured interviews provide a balance between 

consistency and depth because the researcher can prepare questions related to the 

research objectives while maintaining flexibility to explore interesting points, 

unexpected experiences, or clarify ambiguities raised by participants (Creswell & 

Poth, 2018). This flexibility is particularly important because students' 

experiences in learning vocabulary from informal digital content such as TikTok 

videos may vary and require adaptive exploration to capture their different 

perceptions and experiences. The interview guide was developed based on the 

research objectives and was designed to explore how EFL students interpret and 

understand the vocabulary presented by Jane Elisabet through her TikTok 

account. Through in-depth interviews, the researcher was able to obtain detailed 

descriptions of the participants' experiences, perceptions, and motivational factors 

related to the use of TikTok as an informal vocabulary learning resource. 
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B. Research Participants  

Participants in this study were selected using purposive sampling, an 

approach central to qualitative research, which aims to select individuals with 

authentic and direct experiences related to the phenomenon being studied. In this 

context, that phenomenon is Jane Elisabet's active use of TikTok content as a tool 

in the practice and development of English vocabulary. 

The participant selection criteria are as follows: 

1. Active students of the English language study program, batch 2022 

2. Have followed and been actively involved, as evidenced by interactions 

such as (saving, commenting, or trying to use) vocabulary education 

content from the account TikTok @janeelisabet for a minimum period of 1 

month. 

3. Have adequate ability to reflect and explaining how they view the 

experience and improvisation in the account in depth. 

The participants to be interviewed consist of seven English Education 

students from batch 2022 who are ready to share their experiences after spending 

a full month following the TikTok account and learning vocabulary from it. By 

focusing on this group, the research sought to capture insights from EFL students 

who not only possess language proficiency but also have direct experience 

relevant to the platform I am researching. 

Ethical Considerations: Prior to the interview, participants will receive an 

informed consent form explaining the purpose of the study, their right to 

participate voluntarily, and the option to withdraw at any time without penalty. 

The principles of confidentiality and anonymity are upheld through the use of 

pseudonyms in all transcriptions and reports of findings, ensuring that the 

personal identities of the participants are protected. 

C. Data Collection  

The data collection procedure includes the following steps: 
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1. The interview guidelines were developed based on the research questions 

and were designed to explore how specific content from Jane Elisabet, 

such as idiom videos, phrasal verbs, and common errors, influenced the 

participants' vocabulary acquisition process. The use of an interview guide 

helped maintain consistency across interviews while still allowing the 

researcher to ask follow-up questions when necessary (Creswell & Poth, 

2018). 

2. Data Recording: With the participant's consent, all interview sessions will 

be audio recorded to ensure data accuracy This recording is crucial so that 

the narrative and nuances of the participants' language can be fully 

captured.  

3. Verbatim Transcription: After recording, researchers transcribe the data 

verbatim. This transcription becomes the primary raw data ready for 

analysis. 

4. Additional Documentation: In addition to In the interviews, secondary data 

in the form of visual documentation (e.g. screenshots of some of Jane 

Elisabet's relevant TikTok content frequently mentioned by participants) 

will be collected to contextualize the findings raised by EFL students 

during the interview sessions. 

The conversational nature of semi-structured interviews serves to build 

important rapport, particularly as EFL students reflect on informal digital 

practices that involve their personal and academic identities. 

D. Data Analysis 

After the interview data had been transcribed, the data were analyzed 

using thematic analysis. Thematic analysis is a method used to identify, analyze, 

organize, and report recurring patterns or themes within qualitative data (Braun 

& Clarke, 2006). This approach was considered appropriate for the present study 

because it enabled the researcher to identify common themes representing the 

shared experiences and perceptions of EFL students, while also recognizing 

differences among the participants. 
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The thematic analysis process followed six phases proposed by Braun and Clarke 

(2006): 

1. Familiarization: The researcher reads transcribing repeatedly, making 

initial notes, and reflecting on the data to gain a deeper understanding of 

the whole. 

2. Generating Initial Codes: Text segments that are relevant and significant 

to the research question will be labeled. This code captures the essence of 

the TikTok features the participant enjoys, the motivations they evoke, or 

the challenges they face 

3. Searching for Candidate Themes: Related codes will be grouped into 

potential themes. 

4. Reviewing and Refining Themes: The themes that emerge will be 

evaluated to ensure that they are relevant. internal consistency and clear 

distinctions between themes, so that the resulting themes truly represent 

the data accurately and appropriately. 

5. Defining and Naming Themes (Defining and Naming Themes): Each 

theme will be explicitly defined, explaining its scope and relevance to the 

study objectives. 

6. Finally, the researcher organized the findings into a systematic and 

coherent narrative. Direct quotations from participants were used as 

supporting evidence to illustrate the themes and answer the research 

questions (Braun & Clarke, 2006).  

Enhancing Trustworthiness: Several strategies were implemented to ensure 

the validity of the findings. One of these was member checking, which involved 

returning transcribed summaries of interviews to participants so they could 

confirm or clarify their statements. This strategy strengthens the belief that the 

research findings are valid and can be accounted for later. 
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CHAPTER IV 

FINDING AND DISCUSSION 

 

This chapter presents the analysis and interpretation of the data obtained 

throughout the research process. The analysis was conducted to answer the 

research questions by examining participants' experiences and perspectives 

regarding vocabulary learning through Jane Elisabet's TikTok content. The results 

are organized systematically to provide a clear understanding of the issues 

investigated, followed by an interpretation of the findings in relation to the 

theoretical framework and previous studies discussed in the earlier chapters. 

A. Findings from the Analysis of Data 

This chapter presents the findings of this study in relation to the two 

research questions guiding this research: (1) How do EFL students perceive the 

impact of using educational content from Jane Elisabet's TikTok account on their 

English vocabulary development? and (2) What challenges do students experience 

when using Jane Elisabet's TikTok content to learn English vocabulary? The data 

were drawn from semi-structured interviews with seven participants, coded as P1 

to P7, all of whom were active students of the English Language Education 

Department at Universitas Islam Negeri (UIN) Ar-Raniry, batch 2022, and who 

had followed and actively engaged with Jane Elisabet's TikTok content for a 

minimum of one month prior to the interview. 

The interview guideline consisted of four main questions. The first three 

questions were directed at Research Question 1, exploring participants' overall 

perceptions of vocabulary learning through the content, their concrete experiences 

in applying the vocabulary they had learned in daily or academic activities, and 

the specific aspects of the content that made learning easier or more effective for 

them. The fourth question was directed at Research Question 2, exploring the 

challenges or difficulties participants experienced while learning vocabulary 

through the account. 

Overall, the findings indicate that participants did not perceive their 

vocabulary development as the result of simply watching entertaining short 
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videos. Instead, they described a layered and cumulative process in which a 

relaxed delivery style, repeated exposure, multimodal presentation, and relatable 

examples worked together to make new vocabulary both memorable and usable. 

Several participants also recalled specific moments in which vocabulary learned 

from the account resurfaced in speaking assignments, writing tasks, informal 

conversations, reading activities, and even social media captions, showing that the 

influence of the content extended beyond passive entertainment into active, 

applied language use. At the same time, participants candidly discussed a set of 

recurring difficulties, most of which were rooted in the very nature of TikTok as a 

short-video, algorithm-driven platform rather than in the content itself. 

Based on the thematic analysis, six interrelated themes emerged in relation 

to Research Question 1 concerning students' perceived impact, and five 

interrelated themes emerged in relation to Research Question 2 concerning the 

challenges students faced. Each theme is discussed in detail below and supported 

by direct quotations translated from the participants' original responses, which 

were given in Bahasa Indonesia during the interview sessions. 

Before discussing the perceived impact and challenges, it is important to 

clarify how the participants actually experienced the learning process through 

Jane Elisabet's TikTok content. Based on the participants' accounts, vocabulary 

learning through TikTok did not occur simply because they watched a video. 

Instead, the learning process appeared to develop through several connected 

stages, beginning with exposure to new vocabulary and continuing through 

understanding, repeated exposure, retention, recall, and eventual application. 

First, the learning process began with exposure and noticing. Participants 

encountered Jane Elisabet's vocabulary content while using TikTok and became 

aware of unfamiliar words, expressions, pronunciation, or differences between 

words. The short-video format made the vocabulary easily accessible and allowed 

participants to encounter English outside formal classroom activities. This initial 

exposure served as the starting point of their vocabulary learning experience. 

Second, participants attempted to understand the meaning and form of the 

vocabulary through Jane Elisabet's explanations. The participants did not rely only 
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on translation. They also paid attention to the way Jane pronounced the 

vocabulary, the written vocabulary displayed on the screen, and the examples 

used to demonstrate how the words could be used. P2, for example, explained that 

the pronunciation provided in the videos helped when the participant already 

knew the meaning of a word but was uncertain about how to pronounce it. P6 

similarly emphasized that pronunciation became more useful when it was 

accompanied by an explanation of how the word was used in context. 

Third, the participants experienced repetition and reinforcement. Some 

participants encountered the same or similar vocabulary more than once because 

the content appeared repeatedly on TikTok. P4 explained that repeated exposure 

caused the participant to repeat the same words unconsciously, making them 

easier to remember. The combination of repeated exposure, spoken pronunciation, 

and on-screen vocabulary created several opportunities for the participants to 

encounter the same linguistic information through different modes. 

Fourth, the participants developed retention and recognition of previously 

encountered vocabulary. This stage did not necessarily mean that the participants 

immediately memorized every word after watching a video. Instead, vocabulary 

gradually became more familiar through repeated exposure and contextualized 

presentation. P6 reported that after following the account for several months, 

previously unfamiliar words became recognizable when encountered in English 

articles or movies. This indicates that learning could continue beyond the original 

TikTok video because the vocabulary was later recognized in different contexts. 

Fifth, the learning process involved recall and application. The strongest 

evidence of learning in this study was found when participants were able to 

retrieve vocabulary from memory and use it outside the TikTok environment. All 

seven participants reported experiences in which vocabulary encountered through 

Jane Elisabet's content resurfaced in academic or everyday communication. The 

vocabulary was used in speaking assignments, writing assignments, 

conversations, reading comprehension, dialogue activities, and social media 

captions. These experiences demonstrate that participants' learning was not 

limited to passive recognition but could develop into active use. 
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However, the learning process was not always continuous or successful. 

Some participants experienced forgetting when vocabulary appeared only once 

and was not subsequently reviewed or practiced. P2 explained that vocabulary 

could be forgotten after several days when it was not written down or practiced, 

requiring the participant to rewatch the video. Other participants also experienced 

difficulty understanding the appropriate context in which unfamiliar vocabulary 

should be used. Therefore, learning through TikTok was influenced not only by 

the quality of the content but also by the participants' own engagement, repetition, 

practice, and ability to apply the vocabulary. 

Overall, the participants' experiences suggest that vocabulary learning 

through Jane Elisabet's TikTok can be understood as a cumulative and self-

directed process students encounter new vocabulary, notice and understand it 

through audiovisual explanations, encounter it repeatedly, develop recognition 

and retention, retrieve it from memory, and eventually apply it in academic or 

everyday communication. So the term “learning” in this study refers to this 

broader process of developing vocabulary knowledge and use rather than merely 

watching educational TikTok videos. 

1. Perceived Impact of Jane Elisabet's TikTok Content on Vocabulary 

Development 

This section addresses Research Question 1. Six themes emerged from 

participants' responses: (a) simplified and relaxed explanation as an accessible 

entry point, (b) repetition and multimodal presentation strengthening retention, (c) 

pronunciation exposure building speaking confidence, (d) contextual and relatable 

examples supporting comprehension, (e) application of new vocabulary in 

academic and daily communication, and (f) increased motivation and confidence 

as EFL learners. 

a. Simplified and Relaxed Explanation as an Accessible Entry Point 

Several participants emphasized that the most influential aspect of Jane 

Elisabet's content was not the vocabulary itself, but the way it was delivered. 

Compared with memorizing vocabulary lists or reading textbook definitions, 

participants felt that a relaxed, conversational style of explanation lowered the 
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barrier to understanding new words and made the learning process feel less like 

formal study. 

“Learning vocabulary through Jane Elisabet's content is quite 

helpful. The way she explains things casually makes it easier to 

understand compared to just reading vocabulary lists. I often come 

across new words that turn out to be commonly used in everyday 

conversation.” (P1) 

P1's statement shows a direct comparison between two learning modes: 

passive rote memorization of word lists and an explanation style that felt natural 

and conversational. This comparison suggests that, for P1, the tone of delivery 

itself functioned as a facilitating factor, reducing the psychological distance often 

associated with formal vocabulary instruction. 

“I feel all the elements support each other, but the most influential 

is her delivery style. Jane speaks casually and clearly, so even 

though the material is new, I can still follow along without feeling 

confused.” (P7) 

P7's reflection reinforces this pattern, indicating that clarity combined with 

an informal tone reduced the cognitive load of encountering unfamiliar 

vocabulary. P3 offered a related but slightly different emphasis, focusing on the 

brevity and precision of the explanations rather than the tone alone. 

“I like learning from Jane's TikTok because her explanations are 

short but clear. It's easier for me to remember new vocabulary 

compared to just learning from a book.” (P3) 

Taken together, these accounts suggest that the accessibility of the content 

was not simply a matter of the amount of information delivered, but of how that 

information was framed and paced. A relaxed, concise, and non-intimidating 

explanation style appeared to function as an entry point that made participants 

willing to continue engaging with the material. 

b. Repetition and Multimodal Presentation Strengthening Retention 

A second theme concerned the role of repetition and the combination of 

visual, audio, and textual elements in strengthening participants' memory of new 
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vocabulary. Because TikTok's algorithm frequently resurfaces similar content, 

several participants noticed that they were repeatedly exposed to the same words 

across multiple sessions, even without deliberately seeking repetition. 

“I think the content is quite effective for learning vocabulary. 

Because the videos appear often, I unconsciously end up repeating 

the same words. That makes it easier for me to remember. I've also 

become used to hearing correct English pronunciation.” (P4) 

P4's account illustrates how repetition on the platform occurred passively, 

driven by the algorithm rather than by conscious rehearsal, yet still produced a 

memorization effect. A similar pattern of cumulative exposure over a longer 

period was described by P6, who connected months of casual viewing to an 

increased ability to recognize vocabulary in entirely different contexts. 

“Learning through TikTok is more flexible because I can do it 

anytime. After following her content for several months, I realized I 

more often recognize words that used to be unfamiliar when 

reading articles or watching English movies.” (P6) 

In addition to repetition, participants pointed to the multimodal design of 

the videos, particularly the combination of spoken explanation and on-screen text, 

as a factor that reinforced memory. 

“The visuals and text in her videos also help. There's vocabulary 

text on the screen, so even though the video is fast, I can still read 

it again. That makes it easier for me to memorize the words being 

explained.” (P4) 

This combination of passive algorithmic repetition and multimodal 

reinforcement suggests that retention was supported less by any single feature and 

more by the cumulative, layered nature of exposure across sound, text, and 

recurring viewing. 

c. Pronunciation Exposure Building Speaking Confidence 

A third theme centered on pronunciation. Several participants explained 

that although they were often already familiar with a word's meaning from formal 
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classroom instruction, they lacked certainty about how the word should actually 

be pronounced. Jane Elisabet's spoken delivery filled this specific gap. 

“I prefer the pronunciation part. Sometimes I know the meaning of 

a word but I'm not sure how to pronounce it. From her videos I can 

hear the correct pronunciation directly, so I become more 

confident when speaking.” (P2) 

P2's response highlights a distinction between knowing a word receptively 

and being able to produce it confidently in speech, and identifies pronunciation 

modeling as the aspect that most directly bridged this gap. P6 echoed this, but 

emphasized that pronunciation was most useful when paired with a demonstration 

of the word's usage. 

“What I like most is the combination between pronunciation and 

examples of how the word is used. So after knowing how to 

pronounce it, it's immediately explained how to use it. I think that's 

more effective than just being explained the meaning.” (P6) 

These accounts suggest that pronunciation exposure did not function as an 

isolated skill but was perceived as most valuable when it was immediately 

connected to meaning and usage, allowing participants to move from recognition 

toward more confident oral production. 

d. Contextual and Relatable Examples Supporting Comprehension 

A fourth theme reflected the importance participants placed on examples 

drawn from familiar, everyday situations rather than abstract definitions. 

Participants explained that vocabulary became easier to internalize when it was 

anchored to scenarios they could immediately picture or relate to. 

“The examples help the most, in my opinion. She usually gives 

situations that often happen in daily life. Because the examples are 

close to our activities, they're easier to remember.” (P3) 

“Learning through Jane's content is more exciting than studying 

alone. She often gives examples close to everyday life, so it's easier 

for me to understand. The impact on me is quite significant 
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because I now have additional new vocabulary that I can use for 

university assignments or presentations.” (P5) 

Both P3 and P5 connected relatable, real-life framing directly to ease of 

comprehension and, in P5's case, to a sense of the content having a tangible 

academic payoff. This suggests that contextualized presentation did more than 

simply illustrate meaning; it also motivated participants to see a practical use for 

the vocabulary beyond the video itself. 

e. Application of New Vocabulary in Academic and Daily 

Communication 

The fifth theme, and arguably the most concrete evidence of perceived 

impact, concerned participants' reports of actually using vocabulary learned from 

the account in real communicative situations. All seven participants described at 

least one specific instance in which vocabulary from Jane Elisabet's content 

resurfaced in an academic task or an everyday interaction. 

“When I was doing a speaking assignment, I used some vocabulary 

that Jane had explained before. When I used it, it turned out to fit 

better than the word I usually used.” (P1) 

“I once watched Jane's video that discussed the difference between 

several words with almost the same meaning. When I was doing a 

writing assignment I tried using that word, and it turned out to be 

more appropriate to the context.” (P2) 

“There was a time when I was talking with a friend in English, and 

I suddenly thought of a word she had taught, so I used it right 

away.” (P3) 

These three accounts show vocabulary transferring across different 

communicative modes: a formal speaking assessment for P1, a written assignment 

for P2, and a spontaneous informal conversation for P3. P4 described a related but 

receptive form of transfer, in which prior exposure eased comprehension rather 

than production. 

“What I remember most is when she explained idioms and several 

expressions that are often used daily. After that, I encountered the 
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same expression several times while watching movies. Because it 

had already been explained before, I immediately understood the 

meaning without needing to open a dictionary again.” (P4) 

P5 and P6 similarly reported that vocabulary resurfaced unprompted in 

academic settings, whether through a lecturer's assignment or independent 

reading. 

“I once learned vocabulary about daily activities from her video. 

Coincidentally, a few days later my lecturer gave an assignment to 

make a dialogue. I ended up thinking of using the words I had just 

learned. The dialogue became more varied.” (P5) 

“When reading an English journal or article, there were some 

words that felt familiar. After I tried to recall, it turned out they 

had been explained by Jane before. So I didn't have much difficulty 

understanding the reading.” (P6) 

Finally, P7 described applying newly learned vocabulary outside any 

academic context altogether, in an everyday act of self-expression on social 

media. 

“I once made an English caption for a social media post. Usually I 

use the same words over and over. But after watching Jane's 

content, I learned some more natural vocabulary choices, and I 

think the result was better.” (P7) 

Collectively, these accounts demonstrate that vocabulary acquired from 

the account was not confined to passive recognition; it was actively retrieved and 

applied across speaking, writing, conversation, reading comprehension, and 

informal digital communication, indicating a genuine, if gradual, expansion of 

participants' productive vocabulary. 

f. Increased Motivation and Confidence as EFL Learners 

The sixth theme concerned the psychological and motivational dimension 

of participants' experiences. Beyond vocabulary gains, several participants 

described a shift in how they felt about learning English itself, framing the content 
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as something that reduced pressure and increased their willingness to engage with 

the language. 

“After following her content for a while, I feel my vocabulary has 

increased, and I have become more confident speaking English 

because there are several words I had never used before.” (P1) 

“For me, the content is quite useful. It can't be the only source of 

learning, but it really helps to gradually add to my vocabulary. I 

feel more motivated to learn English because the material is light 

and doesn't feel like serious studying.” (P7) 

P1 and P7's reflections indicate that the informal, low-stakes framing of 

the content did not just make vocabulary easier to remember; it also changed 

participants' emotional relationship with English learning, making study feel 

voluntary and enjoyable rather than burdensome. P6 added that the flexibility of 

the platform itself contributed to sustained engagement. 

“Learning through TikTok is more flexible because I can do it 

anytime. Jane's way of speaking is also pleasant to listen to, so I 

don't get bored watching until the end.” (P6) 

Overall, these accounts suggest that increased motivation and confidence 

functioned as both an outcome of, and a reinforcing factor for, continued 

vocabulary learning: participants who felt more confident and less pressured were 

also more likely to keep returning to the content, which in turn supported further 

vocabulary gains. 

Table 4. 1 Summary of Findings on Perceived Impact (Research Question 1) 

No Theme Representative 

Participants 

Key Experience Perceived Effect 

1 Simplified 

and relaxed 

explanation 

P1, P3, P7 Casual, concise 

explanation 

instead of word 

lists 

Lower barrier to 

comprehension 
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2 Repetition 

and 

multimodal 

presentation 

P4, P6 Repeated 

appearance of 

videos; on-

screen text and 

audio 

Stronger long-term 

retention 

3 Pronunciatio

n exposure 

P2, P6 Hearing correct 

pronunciation 

directly from the 

video 

Greater speaking 

confidence 

4 Contextual, 

relatable 

examples 

P3, P5 Examples drawn 

from daily-life 

situations 

Easier 

comprehension and 

recall 

5 Application 

in real 

communicati

on 

P1, P2, P3, P4, 

P5, P6, P7 

Using new 

words in 

speaking, 

writing, 

conversation, 

reading, and 

captions 

Vocabulary 

transferred into 

active use 

6 Increased 

motivation 

and 

confidence 

P1, P6, P7 Light, low-

pressure, 

flexible learning 

experience 

Sustained 

engagement and 

reduced anxiety 

 

This table summarizes the six themes identified in relation to Research 

Question 1. As shown, no single theme stood entirely apart from the others; 

rather, each contributed to the same overall pattern, in which an accessible and 

enjoyable delivery style motivated continued exposure, repetition and 

multimodality secured retention, and pronunciation and contextual examples 

prepared participants to eventually apply the vocabulary in authentic 

communicative situations. This pattern indicates that participants' perceived 
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vocabulary development was shaped cumulatively rather than by any single 

feature of the account in isolation. 

2. Challenges Experienced in Learning Vocabulary through Jane Elisabet's 

TikTok Content 

This section addresses Research Question 2. Five interrelated themes 

emerged from participants' responses regarding the difficulties they experienced: 

(a) insufficient depth of explanation in the short-video format, (b) forgetting 

vocabulary due to passive, one-time exposure, (c) distraction caused by the 

platform's algorithm, (d) difficulty determining the appropriate usage of 

unfamiliar vocabulary, and (e) the absence of direct interaction for clarification. A 

further two sub-patterns, inconsistency in learning habits and difficulty following 

fast speech rate, were also identified as closely related challenges and are 

discussed within this section. 

a. Insufficient Depth of Explanation in the Short-Video Format 

“Sometimes the videos are too short. There are some topics that I 

feel still lack explanation, so I have to search for additional 

information from Google or a dictionary. But it's not too 

disruptive, it just takes more time to understand the material.” (P1) 

P1's account illustrates a direct trade-off between the brevity that made the 

content approachable, as discussed in the previous section, and the depth needed 

for full understanding of more complex vocabulary. While P1 did not consider 

this an overwhelming obstacle, it required supplementing TikTok content with 

external sources such as search engines or dictionaries, adding an extra step to the 

learning process. 

b. Forgetting Vocabulary Due to Passive, One-Time Exposure 

“Sometimes I forget the vocabulary I've watched because it only 

appeared once on my FYP. If I don't immediately write it down or 

practice it, usually after a few days I forget it again. So I have to 

rewatch it to remember better.” (P2) 

P2's experience contrasts with the repetition benefit described by P4 and 

P6 in the previous section: while some participants happened to encounter the 
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same content multiple times through the algorithm, others, like P2, only saw a 

given video once and had no reliable way to guarantee its return. This reveals that 

the effectiveness of algorithmic repetition was inconsistent and outside 

participants' control, making retention partly a matter of chance rather than a 

dependable feature of the platform. 

c. Distraction Caused by the Platform's Algorithm 

“Learning through TikTok makes it easy to get distracted. At first I 

intend to study, but after one video I end up continuing to watch 

other videos that have nothing to do with studying. In the end, my 

study time gets reduced.” (P3) 

P3's account highlights a structural challenge rooted in the design of the 

TikTok platform itself: the same endless-scroll, algorithm-driven format that 

made content easy to access repeatedly, as noted earlier, could just as easily divert 

attention away from vocabulary videos entirely. This suggests that the platform's 

features functioned as a double-edged tool, capable of supporting learning through 

repetition but equally capable of undermining sustained, focused study time. 

d. Difficulty Determining Appropriate Usage of Unfamiliar Vocabulary 

“There is some vocabulary that I think is quite difficult because I 

had never heard it before. Even though it's already been explained, 

sometimes I'm still confused about when the right time is to use it. 

So I usually search for additional examples on the internet or from 

books.” (P4) 

P4's reflection points to a gap between understanding a word's dictionary 

meaning and knowing its appropriate pragmatic or contextual usage. Even when 

explanations were clear, some vocabulary remained difficult to apply with 

confidence, prompting participants to actively seek supplementary examples 

elsewhere. This indicates that the short-video format, while effective for 

introducing vocabulary, was not always sufficient on its own for building full 

usage competence. 

e. Inconsistency in Learning Habits 
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“The challenge is more about consistency. Sometimes I'm diligent 

about watching, but sometimes I forget to open TikTok to study. 

Because the learning isn't regular, my vocabulary development 

also feels slower.” (P5) 

P5's account identifies self-regulation, rather than the content itself, as the 

primary source of difficulty. Because engagement with the account was informal 

and self-directed, without any external schedule or accountability structure, the 

frequency of learning fluctuated, which in turn was perceived to slow down 

overall vocabulary progress. 

f. Difficulty Following Fast Speech Rate 

“Sometimes the videos use a fairly fast speaking speed. Even 

though there are subtitles, I still have to repeat the video several 

times to really understand. So the learning process is a little longer 

for me.” (P6) 

P6's experience shows that even with textual support in the form of 

subtitles, the pace of spoken delivery could still outstrip participants' listening 

processing speed, requiring repeated viewing to fully grasp the content. This 

represents a more individual, proficiency-dependent challenge compared to the 

platform-wide issues described by other participants. 

g. Lack of Direct Interaction for Clarification 

“The biggest challenge is that learning from TikTok doesn't allow 

me to directly ask if there's something I don't understand. If there's 

a confusing part, I have to find the explanation myself from other 

sources. TikTok is more suitable as a supplementary medium 

rather than the main source of learning.” (P7) 

P7's reflection captures what may be the most fundamental limitation 

identified across all participants: the one-directional nature of TikTok as a 

broadcast medium. Unlike a classroom or tutoring interaction, participants could 

not ask follow-up questions in real time, and any confusion had to be resolved 

independently. P7's explicit conclusion, that the platform functions best as a 

supplementary rather than a primary learning resource, reflects a broader 
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sentiment shared implicitly by several other participants throughout the 

interviews. 

Table 4. 2 Summary of Findings on Challenges (Research Question 2) 

No Theme Participant Source of 

Difficulty 

Effect on 

Learning Process 

1 Insufficient 

depth of 

explanation 

P1 Short-video format 

limits detail 

Requires external 

sources; slower 

comprehension 

2 Forgetting 

due to one-

time 

exposure 

P2 Content seen only 

once on FYP 

Vocabulary lost 

without 

rewatching or 

practice 

3 Algorithmic 

distraction 

P3 Endless-scroll 

design of TikTok 

Reduced study 

time; loss of focus 

4 Difficulty 

with 

contextual 

usage 

P4 Unfamiliar words 

despite explanation 

Uncertainty in 

applying 

vocabulary 

correctly 

5 Inconsistent 

learning 

habits 

P5 Irregular, self-

directed 

engagement 

Slower and 

uneven 

vocabulary 

progress 

6 Fast speech 

rate 

P6 Speaking speed 

exceeds processing 

pace 

Need for repeated 

viewing 

7 Lack of 

direct 

interaction 

P7 One-directional 

broadcast medium 

Confusion must be 

resolved 

independently 

As shown in Table 4.2, the challenges participants described were not 

primarily about the quality of Jane Elisabet's content, but about the inherent 

constraints of TikTok as a short-video, algorithm-driven, and one-directional 
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platform. Several of these challenges mirror the very features that were identified 

as beneficial in the previous section, brevity, algorithmic repetition, and 

independent, flexible access, suggesting that the same structural characteristics of 

the platform functioned simultaneously as strengths and limitations depending on 

the circumstances of each participant's engagement. 

B. Discussion 

This discussion connects the findings presented above with the theoretical 

framework and previous studies outlined in Chapter II, in order to explain not 

only what participants experienced, but why these experiences occurred and how 

they relate to existing understanding of vocabulary acquisition and informal 

digital language learning. 

The findings related to Research Question 1 align closely with Self-

Determination Theory (SDT), as proposed by Ryan and Deci (2000) and applied 

by Alamer (2022) to digital learning contexts. Participants' repeated emphasis on 

the relaxed, non-intimidating delivery style, as seen in the accounts of P1, P3, and 

P7, reflects the fulfillment of the need for autonomy: participants chose to engage 

with the content voluntarily, on their own time, rather than as a mandated task. 

The theme of application in academic and daily communication, evident across all 

seven participants, corresponds to the need for competence, as small, mastery-

based gains in vocabulary accumulated into a broader sense of linguistic 

capability. Finally, the motivational shift described by P1, P6, and P7, in which 

learning English began to feel enjoyable rather than burdensome, echoes the 

concept of relatedness, as participants engaged with content that felt personally 

relevant and socially current within their digital environment. 

The themes of repetition, multimodal presentation, and pronunciation 

exposure are best understood through Sociocultural Theory (SCT), particularly 

Vygotsky's (1978) concept of scaffolding and the Zone of Proximal Development, 

later elaborated by Lantolf and Thorne (2006) and Donato (2016). P4 and P6's 

descriptions of unintentionally repeated exposure to the same vocabulary through 

the platform's algorithm illustrate how the video format provided structured, 

repeated input that gradually moved unfamiliar words from the edge of 
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participants' comprehension into secure knowledge. Similarly, the combination of 

audio pronunciation and on-screen text described by P2, P4, and P6 reflects the 

kind of layered scaffolding that Sun (2020) and Mayer (2021) identify as central 

to multimodal vocabulary learning, in which visual, auditory, and textual channels 

reinforce one another to support memory. 

These findings are also consistent with Nation's (2013) and Webb and 

Nation's (2017) view that vocabulary knowledge extends beyond simple definition 

recall to include pronunciation, contextual meaning, and appropriate usage. The 

theme of contextual and relatable examples, described by P3 and P5, demonstrates 

precisely this deeper form of vocabulary knowledge, in which participants learned 

not just what a word means but how and when to use it in daily-life situations. 

Schmitt's (2019) argument that effective vocabulary teaching must move beyond 

isolated word lists toward meaningful, contextualized instruction further supports 

this pattern, as participants themselves explicitly contrasted Jane Elisabet's 

contextualized explanations with the rote memorization methods they associated 

with more traditional classroom instruction. 

The theme of application in real communication, in which vocabulary 

resurfaced in speaking assignments, writing tasks, conversations, reading 

activities, and social media captions, provides strong support for the claim made 

by Dinh and Nguyen (2022) and Lai and Morrison (2023) that short-video 

platforms can meaningfully enhance second-language vocabulary when exposure 

is sustained over time. These findings also resonate with Zaitun, Hadi, and 

Indriani (2021), who found that TikTok use had a significant positive effect on 

EFL learners' speaking performance, and with Alsulami (2023), who reported 

similar gains in speaking proficiency linked to TikTok engagement. Although the 

present study focused specifically on vocabulary rather than speaking 

performance as a whole, the underlying mechanism described by participants, 

incidental exposure translating into active, confident use, mirrors the pattern 

identified in that earlier research. 

The overwhelmingly positive tone of participants' perceptions in this study 

is also consistent with Handayani (2022) and Pratiwi and Kurniawan (2023), both 
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of whom found that Indonesian EFL students generally held strongly favorable 

views of TikTok as a flexible, accessible, and enjoyable learning resource. The 

present findings extend this line of research by narrowing the focus specifically to 

a single content creator's vocabulary-focused account, showing that these 

generally positive platform-level perceptions can be reproduced, and in some 

respects deepened, when students engage consistently with one particular, curated 

source of content rather than the platform's content ecosystem as a whole. 

Turning to Research Question 2, the challenges participants described are 

well explained by the inherent characteristics of informal, out-of-class digital 

learning discussed by Reinders and Benson (2017) and Sockett (2014). Because 

engagement with Jane Elisabet's content was entirely self-directed and 

unstructured, participants such as P5 experienced inconsistency in their learning 

habits, a difficulty that would likely be mitigated in a more structured classroom 

setting but that is an expected trade-off of informal, autonomous learning. This 

finding nuances the optimistic picture offered by Handayani (2022) and Pratiwi 

and Kurniawan (2023), suggesting that while students may perceive TikTok 

positively overall, that positive perception coexists with genuine self-regulation 

challenges that are easy to overlook in survey-based research focused primarily on 

general attitudes. 

The challenge of forgetting vocabulary after only a single, passive 

exposure, described by P2, aligns with Peters's (2020) findings on the importance 

of repeated and captioned exposure for durable vocabulary retention; where such 

repetition occurred reliably, as in the cases of P4 and P6, retention appeared far 

stronger. This suggests that the algorithmic unpredictability of TikTok, rather than 

repetition itself, is the more precise source of the difficulty: repetition is effective 

when it happens, but participants had little control over whether it would happen 

at all. Related to this, the distraction described by P3 reflects a broader concern 

raised by Khlaif and Salha (2022) regarding the double-edged nature of social 

media as an informal learning space, in which the same features that provide 

accessible, bite-sized content also compete constantly for users' attention with 

unrelated, non-educational material. 
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Finally, the lack of direct interaction identified by P7, and the related 

difficulty in determining appropriate usage identified by P4, point to a boundary 

condition of Sociocultural Theory's emphasis on social interaction as a driver of 

learning (Donato, 2016; Lantolf & Thorne, 2006). While TikTok's comment 

sections theoretically allow for peer interaction and feedback, as noted in Chapter 

II, none of the seven participants in this study described actually using comments 

to ask questions or receive clarification; instead, when confusion arose, they 

resolved it independently through external searches. This indicates that, in 

practice, the interactive potential of TikTok as a socially mediated learning space 

was not being realized by these participants, and that the platform functioned for 

them primarily as a one-directional input source rather than a two-directional 

dialogic one. P7's own conclusion, that TikTok is best used as a supplementary 

rather than a primary learning medium, therefore emerges not only as a personal 

opinion but as a reasonable summary of the pattern across the whole dataset. 

Taken together, the discussion of both research questions suggests that 

Jane Elisabet's TikTok content functioned as an effective, motivating, and 

contextually rich supplementary resource for vocabulary development among 

these seven EFL students, consistent with the positive strand of prior TikTok-

related research (Zaitun et al., 2021; Alsulami, 2023; Handayani, 2022; Pratiwi & 

Kurniawan, 2023; Dinh & Nguyen, 2022). At the same time, the challenges 

identified, rooted in the format's brevity, algorithmic unpredictability, and lack of 

real-time interaction, echo cautionary observations in the informal-learning 

literature (Reinders & Benson, 2017; Sockett, 2014; Khlaif & Salha, 2022) that 

such platforms are best positioned to complement, rather than replace, more 

structured and interactive forms of vocabulary instruction. 

It should be acknowledged that these findings are based on the self-

reported perceptions of seven participants from a single academic cohort and are 

not intended to be generalized beyond this context. Nonetheless, in keeping with 

the aims of qualitative research, the purpose of this study was not statistical 

generalization but an in-depth understanding of how these particular EFL students 

experienced, benefited from, and struggled with vocabulary learning through a 
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specific, widely followed educational TikTok account. The consistency of themes 

across seven independently interviewed participants, despite variation in the 

specific vocabulary and situations each described, lends credibility to the 

interpretation that these patterns reflect genuine and shared aspects of learning 

through this kind of short-video, informal educational content. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

This study aimed to explore EFL students' perceived impact of learning 

English vocabulary through educational content on Jane Elisabet's TikTok 

account, as well as the challenges they experienced in the process. Using a 

qualitative descriptive design, this research captured the reflections of seven 

active students from the English Language Education Department of UIN Ar-

Raniry, batch 2022, who had followed and actively engaged with the account for 

at least one month. Through semi-structured interviews, the study focused on 

students' own voices to understand how their vocabulary knowledge developed 

through an informal, self-directed digital learning experience, and what obstacles 

accompanied that process. 

Based on the findings presented in Chapter IV, this study concludes that 

EFL students perceived Jane Elisabet's TikTok content as a genuinely beneficial, 

though not entirely sufficient, resource for developing their English vocabulary. 

This perceived impact was shaped by six interconnected aspects rather than a 

single isolated factor: a simplified and relaxed style of explanation, repetition 

combined with multimodal presentation, direct exposure to correct pronunciation, 

contextual and relatable examples, the actual application of new vocabulary in 

academic and daily communication, and a broader sense of increased motivation 

and confidence as English learners. Together, these aspects transformed 

vocabulary learning from a passive, entertainment-based activity into a 

cumulative and meaningful process that gradually expanded participants' 

productive vocabulary. 

The first aspect, simplified and relaxed explanation, showed that the 

accessibility of the content was rooted less in the vocabulary itself and more in the 

casual, non-intimidating way it was delivered. Participants explained that this 

delivery style lowered the psychological barrier often associated with formal 



 

40 

 

vocabulary instruction, making them more willing to engage with new words 

repeatedly rather than avoiding them out of fear of difficulty. 

The second aspect, repetition and multimodal presentation, revealed that 

TikTok's tendency to resurface similar content, combined with its simultaneous 

use of audio, visuals, and on-screen text, helped move new vocabulary from short-

term recognition into longer-term retention. Several participants described 

recognizing vocabulary in articles or films months after first encountering it in a 

video, suggesting that this cumulative, repeated exposure produced a lasting 

effect. 

The third aspect, pronunciation exposure, showed that participants valued 

the opportunity to hear vocabulary pronounced correctly and naturally, 

particularly for words whose meanings they already knew but whose 

pronunciation they had been uncertain about. This exposure, especially when 

paired with usage examples, contributed directly to participants' confidence in 

speaking. 

The fourth aspect, contextual and relatable examples, demonstrated that 

vocabulary became easier to understand and remember when it was anchored to 

familiar, everyday situations rather than presented as abstract definitions. This 

contextualized approach helped participants grasp not only what a word means 

but how and when it is appropriately used. 

The fifth aspect, application of vocabulary in real communication, 

provided the clearest evidence of the content's practical impact. All seven 

participants reported specific instances in which vocabulary learned from the 

account resurfaced in speaking assignments, writing tasks, spontaneous 

conversations, reading comprehension, and even social media captions, indicating 

that the influence of the content extended well beyond passive viewing into 

active, functional language use. 

The sixth aspect, increased motivation and confidence, reflected a shift in 

participants' emotional relationship with English learning itself. Many participants 

explained that the light, low-pressure nature of the content made vocabulary 

learning feel voluntary and enjoyable rather than burdensome, which in turn 
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encouraged them to keep returning to the content and, gradually, to keep 

expanding their vocabulary. 

At the same time, this study concludes that students' engagement with Jane 

Elisabet's TikTok content was accompanied by several recurring challenges, most 

of which stemmed from the inherent structure of TikTok as a short-video, 

algorithm-driven, and one-directional platform rather than from the content itself. 

These challenges included the insufficient depth of explanation typical of short-

video formats, the tendency to forget vocabulary that had only been encountered 

once and passively, distraction caused by the platform's endless-scroll algorithm, 

difficulty determining the appropriate contextual usage of unfamiliar words, 

inconsistency in self-directed learning habits, difficulty following fast speech rates 

despite the presence of subtitles, and the absence of any direct, real-time channel 

for asking questions or seeking clarification. 

Taken together, the findings of this study indicate that Jane Elisabet's 

TikTok content functioned most accurately as an effective and motivating 

supplementary resource for vocabulary development, rather than as a fully self-

sufficient learning medium. The same structural features of the platform, brevity, 

algorithmic repetition, and flexible, independent access, that supported 

participants' engagement and comprehension were also, in other circumstances, 

the very source of the difficulties they experienced. By listening closely to 

students' own voices, this study highlights that informal digital vocabulary 

learning is neither uniformly beneficial nor uniformly limited, but is shaped by 

how consistently, and in what combination, these platform features are 

experienced by each individual learner. 

B. Suggestions 

Based on the conclusions of this study, several suggestions are proposed 

for students, teachers and educators, and future researchers, in order to optimize 

the benefits of using social media content such as Jane Elisabet's TikTok account 

for English vocabulary learning while addressing the challenges identified. 

1. Suggestions for Students 
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Students who wish to use TikTok content such as Jane Elisabet's account 

to develop their English vocabulary are encouraged to move beyond passive 

watching and to actively record, practice, and reuse the new vocabulary they 

encounter, for example by writing it down or trying it out in speaking and writing 

tasks soon after watching. Since forgetting due to one-time exposure was 

identified as a common challenge, students are advised to intentionally rewatch 

useful videos or save them for later review rather than relying solely on the 

algorithm to resurface the same content. Students are also encouraged to set a 

more consistent, self-disciplined schedule for engaging with the content, given 

that irregular and unplanned viewing was found to slow down vocabulary 

progress. In addition, when a particular explanation feels too brief or a word's 

usage remains unclear, students should not hesitate to supplement TikTok content 

with dictionaries, additional examples, or discussion with peers and lecturers, 

since this study found that TikTok functions best as a supplementary rather than a 

sole source of learning. 

2. Suggestions for Teachers and Educators 

Teachers and educators are encouraged to recognize informal, student-

driven digital resources such as Jane Elisabet's TikTok content as a legitimate 

complement to classroom vocabulary instruction rather than a competing or 

irrelevant distraction. Given that students in this study particularly valued relaxed, 

contextualized, and example-based explanations, teachers may consider adapting 

similar delivery styles, using short, relatable, real-life scenarios, in their own 

vocabulary teaching to make classroom instruction feel less rigid and more 

memorable. Because students reported difficulty determining the appropriate 

usage of some unfamiliar vocabulary even after watching an explanation, teachers 

can play a valuable role by reinforcing and clarifying such vocabulary in class, 

helping bridge the gap between short-video exposure and deeper, more precise 

contextual understanding. Teachers may also guide students in developing more 

structured, consistent habits for using such platforms for learning, for instance by 

suggesting simple strategies such as saving, writing down, or immediately 

practicing new vocabulary encountered outside the classroom. 
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3. Suggestions for Future Researchers 

Future researchers are encouraged to explore this topic further by 

involving a larger and more diverse number of participants, or by employing 

complementary methods such as classroom observation, vocabulary pre- and post-

tests, or longitudinal tracking, in order to examine whether the vocabulary gains 

perceived by students in this study are reflected in measurable, long-term 

vocabulary mastery. Future studies could also compare students' experiences 

across different English-teaching TikTok accounts or different social media 

platforms, to determine whether the patterns identified here, particularly the 

tension between accessible, repeated exposure and the platform's tendency toward 

brevity and distraction, are specific to this account or common across similar 

informal digital learning resources. In addition, further research may focus more 

specifically on the self-regulation strategies students use, or fail to use, when 

learning vocabulary informally through social media, since inconsistency in 

learning habits emerged as a notable challenge in this study but was not the 

primary focus of the research questions. 

In conclusion, this study shows that Jane Elisabet's TikTok content served 

as a valuable and motivating resource for developing EFL students' English 

vocabulary, as voiced directly by the participants themselves. By combining 

relaxed delivery, repetition, multimodal presentation, and relatable examples, the 

content helped participants not only recognize new vocabulary but actively apply 

it in real academic and everyday communication. At the same time, students' 

experiences make clear that such informal digital resources work best as a 

complement to, rather than a replacement for, more structured and interactive 

forms of vocabulary instruction. These findings contribute to the growing 

understanding of how EFL learners engage with social media for language 

development, and they underscore the importance of designing both digital 

content and classroom practices that draw on the strengths of informal learning 

while addressing its inherent limitations. 

  



 

44 

 

REFERENCES 

Alamer, A. (2022). Students’ motivation in digital learning: An SDT perspective. 

Current Psychology, 41, 8612–8623. https://doi.org/10.1007/s12144-021-

02093-9 

Alsulami, H. (2023). The impact of TikTok on EFL students’ speaking 

performance. English Language Teaching, 16(2), 45–56. 

https://doi.org/10.5539/elt.v16n2p45 

Benson, P. (2011). Teaching and researching autonomy (2nd ed.). Routledge. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. 

Qualitative Research in Psychology, 3(2), 77–101. 

https://doi.org/10.1191/1478088706qp063oa 

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: 

Choosing among five approaches (4th ed.). Sage Publications. 

Deci, E. L., & Ryan, R. M. (2012). Motivation, personality, and development 

within embedded social contexts. In The Oxford handbook of human 

motivation. https://doi.org/10.1093/oxfordhb/9780195399820.013.0006 

Dinh, T. T. H., & Nguyen, T. T. (2022). Short-video platforms as learning tools: 

TikTok for EFL vocabulary enhancement. Computer-Assisted Language 

Learning Electronic Journal, 23(3), 120–135. 

https://doi.org/10.5555/callej.23.3.120 

Donato, R. (2016). Sociocultural theory and second language learning. In The 

Encyclopedia of Applied Linguistics. 

https://doi.org/10.1002/9781405198431.wbeal1071 

Handayani, D. (2022). Exploring students’ perceptions of TikTok for English 

learning. Journal of ELT Research, 7(2), 85–98. 

https://doi.org/10.22236/JER_Vol7Issue2pp85-98 

Harmer. (2015). The practice of English language teaching (5th ed.). Pearson 

Education. 

Khlaif, Z., & Salha, S. (2022). The role of social media in EFL students’ informal 

language learning. Education and Information Technologies, 27(4), 4893–

4912. https://doi.org/10.1007/s10639-021-10781-5 

Krashen, S. D. (1985). The input hypothesis: Issues and implications. Longman. 

https://doi.org/10.1007/s12144-021-02093-9
https://doi.org/10.1007/s12144-021-02093-9
https://doi.org/10.5539/elt.v16n2p45
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1093/oxfordhb/9780195399820.013.0006
https://doi.org/10.5555/callej.23.3.120
https://doi.org/10.1002/9781405198431.wbeal1071
https://doi.org/10.22236/JER_Vol7Issue2pp85-98
https://doi.org/10.1007/s10639-021-10781-5


 

45 

 

Lai, C., & Morrison, B. (2023). Mobile short-video learning for L2 vocabulary. 

Language Learning & Technology, 27(1), 1–23. 

https://doi.org/10.10125/73428 

Lantolf, J. P., & Thorne, S. L. (2006). Sociocultural theory and the genesis of 

second language development. Oxford University Press. 

https://doi.org/10.1093/applin/amm041 

Mayer, R. E. (2021). Multimedia learning (3rd ed.). Cambridge University Press. 

https://doi.org/10.1017/9781108859170 

Nation, I. S. P. (2013). Learning vocabulary in another language (2nd ed.). 

Cambridge University Press. https://doi.org/10.1017/CBO9781139858658 

Oxford, R. L. (2017). Teaching and researching language learning strategies: 

Self-regulation in context (2nd ed.). Routledge. 

Peters, E. (2020). The effect of captioned videos on vocabulary learning. Studies 

in Second Language Acquisition, 42(3), 551–575. 

https://doi.org/10.1017/S0272263119000572 

Pratiwi, D., & Kurniawan, A. (2023). TikTok as learning media: Students’ 

responses and engagement. Indonesian Journal of Applied Linguistics, 13(1), 

92–103. https://doi.org/10.17509/ijal.v13i1.51250 

Reinders, H., & Benson, P. (2017). Research agenda: Out-of-class learning. 

Language Teaching, 50(4), 561–578. 

https://doi.org/10.1017/S026144481700030X 

Richards, J. C., & Renandya, W. A. (Eds.). (2002). Methodology in language 

teaching: An anthology of current practice. Cambridge University Press. 

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation 

of intrinsic motivation. American Psychologist, 55(1), 68–78. 

https://doi.org/10.1037/0003-066X.55.1.68 

Schmitt, N. (2019). Teaching vocabulary. Language Teaching Research, 23(4), 

505–520. https://doi.org/10.1177/1362168818765315 

Sockett, G. (2014). The online informal learning of English. Palgrave Macmillan. 

https://doi.org/10.1057/9781137414887 

Sun, Z. (2020). The role of multimodal input in vocabulary learning. ReCALL, 

32(2), 230–251. https://doi.org/10.1017/S0958344020000020 

Thornbury, S. (2002). How to teach vocabulary. Pearson Education Limited. 

https://doi.org/10.10125/73428
https://doi.org/10.1093/applin/amm041
https://doi.org/10.1017/9781108859170
https://doi.org/10.1017/CBO9781139858658
https://doi.org/10.1017/S0272263119000572
https://doi.org/10.17509/ijal.v13i1.51250
https://doi.org/10.1017/S026144481700030X
https://doi.org/10.1037/0003-066X.55.1.68
https://doi.org/10.1177/1362168818765315
https://doi.org/10.1057/9781137414887
https://doi.org/10.1017/S0958344020000020


 

46 

 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press. https://doi.org/10.2307/j.ctvjf9vz4 

Webb, S., & Nation, P. (2017). How vocabulary is learned. Oxford University 

Press. https://doi.org/10.1093/elt/ccx050 

Zaitun, Hadi, R., & Indriani, S. (2021). TikTok as a medium to enhance speaking 

skills of EFL learners. Getsempena English Education Journal, 8(2), 341–

356. https://doi.org/10.46244/geej.v8i2.1974 

Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview. 

Theory Into Practice, 41(2), 64–70. 

https://doi.org/10.1207/s15430421tip4102_2 

Zou, D. (2020). Gamified and multimedia vocabulary learning in second language 

education: A systematic review. Computer Assisted Language Learning, 

35(1–2), 1–30. https://doi.org/10.1080/09588221.2020.1720257  

https://doi.org/10.2307/j.ctvjf9vz4
https://doi.org/10.1093/elt/ccx050
https://doi.org/10.46244/geej.v8i2.1974
https://doi.org/10.1207/s15430421tip4102_2
https://doi.org/10.1080/09588221.2020.1720257


 

47 

 

LIST OF INTERVIEW QUESTIONS 

1. What are your overall perceptions of learning English vocabulary through 

Jane Elisabet's TikTok content? In what ways, if any, has it influenced your 

vocabulary development? 

2. Can you describe any experiences where Jane Elisabet's TikTok videos 

helped you understand, remember, or use new English vocabulary in your 

daily life or academic activities? Please explain. 

3. What aspects of Jane Elisabet's TikTok content make learning English 

vocabulary easier or more effective for you (for example, explanations, 

pronunciation, examples, visuals, or video format)? Why? 

4. What challenges or difficulties have you experienced while learning English 

vocabulary through Jane Elisabet's TikTok content? How do these challenges 

affect your learning process? 
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