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ABSTRACT

Name : Riska Riwana

NIM : 150203195

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis working title : Identifying Coherence Problems in Student-Produced
English Text.

Main Supervisor : Dr. phil. Saiful Akmal, M.A

Co-Supervisor : Rita Hermida, M. Pd

Keywords : Coherence; Coherence Breaks; Descritiptive Text.

This study is about identifying coherence breaks in student produced text,
especially in descriptive text. The study aims is to identify the types of coherence
breaks and most coherence breaks that encountered in students’ writing
descriptive text. The data were document analysis that were collected from written
test. Then, the collected data were analyzed by using textual analysis and
identified whether there for breaks of coherence in students’ descriptive text or
not based on Wikborg’s (1985) theory. The samples in this study were students in
2016 academic year of English Education Department Ar-Raniry and selected by
using purposive sampling technique. The finding of this study was found that
there were five types coherence breaks in students’ writing; disorganization of
ideas and pattern, unspecified topic, unjustified change or drift of topic,
irrelevance and misleading paragraph. The disorganizations of ideas and pattern as
the most frequent breaks as appeared in 19 occurrences. Then followed by
unspecified topic and unjustified change or drift of topic in the same positions
which were found in 10 occurrences. The Irrelevance was found in 5 occurrences
in students’ descriptive text writing. The fewest breaks of coherence were
misleading paragraph division found in 3 occurrences. The study implies that
majority of students still have problems in structuring a good paragraph
coherently. Further research is needed to seek the factor that causes students made
errors in term of coherence and their effort to overcome the problems which is
absent in this research.
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CHAPTER |
INTRODUCTION
In this chapter, the writer discuss about the introduction of this study.
There are 8 fundamental sections in this chapter; background of study, previous
study, research questions, research aims, significance of study, research scope,

terminologies and a brief explanation about research methodology.

A. Background of Study

Students in universities are required to have a good writing skills in terms
of being able to follow the rhythm of learning and to be able to complete the task
of learning activities. In the classroom, writing essays have become a central part
of teaching and learning lessons. Students are taught structured essay formats to
develop their writing skills. Nevertheless, writing an essay seems to be a difficult
task for second-language students. Some students find that their writing lacks
coherence because the concepts in their writing are not clearly linked together. As
a consequence, when a teacher or student reads an ambiguous text, they leap from

idea to another, trying to follow rambling, disjointed sentences.

Meanwhile, one of the most important aspects to be considered in writing
is coherence. Many researchers have long been agreed that coherence between
one and other ideas must be related in developing a paragraph. The ideas thus
expressed in the paragraph will flow smoothly if it is written with good coherence
rules. Almaden (2006) defines coherence as the rhetorical quality by which all of
the sections in a paragraph are united obviously and smoothly. By using the rules

of coherence, the paragraphs are arranged in the logical sequence and the



arrangement of ideas. Consequently, the paragraph well introduced either in the
chronological order or in the order of importance.

A coherence paragraph must be include such a global logical meaning and
logical relations of the text (Bamberg, 1984; Grabe and Kaplan, 1996; Lee, 2002).
In the same way, coherence is the key to produce a readable text. Writing a good
grammar is not enough to produce a readable text if the text is not united and
organized well. For this reason, the idea to be conveyed in a sentence must be
related to the next sentence. The selection of editorial language used in sentences
to send the meaning to the reader must also be considered and must be delivered
deftly.

Furthermore, a good understanding about coherence is needed by the
students in generating, organizing, and ordering the content of a text so that they
are gradually able to produce the text coherently. In this regard, coherence is a
crucial component of writing skill that determine writing quality. Students must
have clear understanding of the concept of coherence and know the requirements
needed to produce a coherent text.

In addition, according to Murcia & Olstain (2000, p: 125) “Cohesion and
coherence is two important features of well-written text that should be considered
in a writing”. However, there are many studies showing that EFL students still
have problems in fully comprehending the concept of coherence writing (Fujioka
& Shi, 2003). As one of the four skills in English, writing with all its complexity
is considered as the most difficult and challenging skill for most students. There

are many students who have difficulties in producing good writing. The



difficulties are not only in generating and organizing ideas, but also in translating
ideas into unified paragrah. It is a consequence of lack understanding of text
unity.

The other problem is students put more attention on lexical and sentence
level than on discourse level. Most of students thought that grammar is the only
tool that they can use in English writing essays. Without considering coherence
error they have made, generally, the students could not find suitable words in
their writing. They also produced sentences that are not understandable, and do
not connect the idea into a logical sentence which causes the coherence problems
appeared. So that they only focus on grammar when they write a text and put
aside coherence problems. As a consequence, students experience some
difficulties on structuring coherence paragraph. The writer found the phenomena
above when observing several friends during writing class. Therefore, base on
that phenomena the writer interested in studying the problem of oherence in
writing.

B. Previous Study

Several studies have shown that the students’ writing ability is not
satisfactory yet. There is a study entitled “ Coherence Poblems in Academic
Essay Writing” that was conducted by Yustinus Calvin Gai Mali in Sanata
Dharma University Yogyakarta. In his study, the writer found that there are three
major frequent coherence problems made by students; unclear idea relationships,
irrelevant topic sentences, irrelevant supporting evidences (Mali, 2014). The other

previous study was conducted in SMA Labschool Unsyiah Banda Aceh by the



title ““ Identifying Coherence Problems Perceived by Student in Writig Descriptive
Text: A Case Study at SMA Labschool Unsyiah”. This previous study found that
the most error that student made in coherence is disunity of thought while they

constructing the ideas in a paragraph.

The similarity of this study and the previous studies are that both concern
on the same topic and problem. This study is almost similar with the previous
study but the things that distinguish it is the writer focuses on the specific type of
essay made by student while in the previous study they did not specialize to the
specific kind of text. The specific type of essay that writer choosed to explore in
this study is analytical exposition text . The reason why the writer select this type
to write by student is this type of text has function to elaborate the writer’s idea
about the phenomenon surrounding and persuade reader. In addition, Anderson &
Anderson (2000) state that this type of text commonly found in scientific books,
journals, magazines, newspaper articles, academic speech or lectures, research
report, etc. Analytical expositions are popular among science, academic
community and educated people. So that, the writer selected this type of text to be
given to the student in identifying the coherence breaks that experienced by them.

Therefore, base on phenomena illustrated above and with the purpose of
improving the quality of students’ writing skill, the researcher is interested to
conduct a research entitle “lIdentifying Coherence Breaks in Student-Produced

English Text”.



C. Research Questions

The background of the study has explained about the general information
about coherene problems that experience by student in writing. Therefore,
following the phenomena above, two research questions are formulated as

follows:

a. What are the types of coherence breaks that students encounter in their
writing?
b. What is the most frequent coherence breaks committed by students in
writing?
D. Research Aims
The research objectives in this study are:
a. To find out the types of coherence breaks made by students in writing
descriptive text.
b. To find out the frequent type coherence breaks committed in descriptive
text written made by students.
E. Significance of the Study
The research is expected to be able to give a significant contribution for
both students and lectures. For students, they are expected to be aware that
problems with coherence still become a serious problem for them, thereby
motivating them to study hard about how to write coherent paragraph. It is hoped
that the frequency of coherence breaks will be dwindling. Moreover, this study
can give an input to the lectures about the possible problems encountered by

students in writing. As a result, the lectures would understand what to focus on



assisting learners to cope with their hurdles in writing and to produce a promising
writing quality.
F. Research Scope

This research is focused on coherence breaks made by students who had
taken academic writing class in 2016 academic year and got C in that class period.
The students’ writing are taken as sample of the research in identifying coherence
breaks on writing descriptive text. This research is expected to show the types of
coherence breaks made by the students’ in writing descriptive text and finds out
the types of the coherence breaks that appears most.
G. Terminologies
1. Coherence

Coherence is described as discourse organisation with all components curr
ent and logically fit together (Hinkel, 2004). This denotes that a coherent essay
consists of an introduction, a thesis statement, rhetorical support, and a
conclusion. Coherence is an indicator that a text written is readable, organized
well, unified, and relevant. Coherence is strongly related to errors which are in
this case is usually named as coherence problems or coherence breaks. Therefore,
in this research the writer focuses on identifying coherence problems in students’
writing produced text.
2. Coherence Breaks in Students’ Writing

Coherence is a product of many different factors, which combines to make
every paragraph, every sentence, and every phrase contribute to the meaning of

the whole piece. The term “coherence breaks” adopted by Eleanor Wikborg



(1985) in the book Coherence in Writing: Research and Pedagogical Perspectives
written by Connor & Johns (1990) is used when the reader loses the whole
argument within a text; the paragraphs of the text may be awkward and they
interrupt the smooth processing of the flow of information in it. In other word,
coherence itself is the product of two factors —paragraph unity and sentence

cohesion.

Wikborg (1985) identifies two types of coherence breaks, those are; topic
structuring problems and cohesion problems. Coherence break refers to the
writing problems related to topic and the information structuring. But, in this
study the writer focuses on topic-structuring problems in order to explore and
identify the coherence problems of students’ writing while they structuring the
topic. In this theory, coherence breaks are divided into six types of or errors in
students’ writing, they are; unspecified topic, unspecified change or drift of topic,
misleading paragraph division, and irrelevance, misleading disposition (ordering
of material), misleading headings (Connor & Johns, 1990; Mali, 2014; Wikborg,
1985). However, in this paper the writer will focuses to analyze only the fourth

type of coherence errors that probably will perceived by students in their writings;

a. Unspecified topic is one of type coherence errors that have to be
considered in writing because in developing a topic sentence must do two
things: states the topic (main idea) and identifies the focus (main

emphasis) of the paragraph.



b. Unjustified change or drift of topic. It means that the writer should keep
one idea to one paragraph. For example, if it begins to move into a new
idea, then it belongs in a new paragraph.
c. Irrelevance means out off-topic, or not pertaining to the point or topic at
hand. For example, writing a clear topic sentence and providing adequate
support is needed to make sure the paragraph will unite. should eliminate
irrelevant sentences from the paragraph.
d. Misleading paragraph division will mislead the reader to expect a shift
to a new aspect of the topic when no such change has actually taken place.
3. Analytical Exposition Text

An analytical exposition is a type of spoken or written text that elaborate
the happened intended to persuade the listeners or readers. It also collaborates
with the writer’s ideas about the surrounding phenomenon (Anderson &
Anderson, 2000). The purpose of the analytical exposition text is to persuade the
readers or listeners by presenting one side of an argument. To make the
persuasion stronger, the speaker or writer gives some arguments as to the
fundamental reasons why something is the case. This type of text can be found in
scientific books, journals, magazines, newspaper articles, academic speeches or
lectures, research reports, etc. Analytical expositions are popular among science,
the academic community, and educated people. Analytical exposition text has 3
components. They are constructing an exposition, language feature an exposition

and generic structure.



F. Research Methodology
1. Research Design

In this research, wrtiter uses qualitative technique in analyzing the data.
Qualitative research is procedural resulting in descriptive data orally and textually
from people and their observable behaviour. In addition, Mackey & Gass (2005)
state “the term qualitative research can be taken to refer to research that is based
on descriptive data that does not make up (regular) use of statistical procedures”.
The writer applies descriptive analysis design in interpreting the findings of this
study. Therefore, this study uses the qualitative research design.
2. Research Subject

This study is conducted in UIN Ar-Raniry and the subject of this study is
the student 2016 academic year of English Department of UIN Ar-raniry. The
researcher uses purposive sampling technique in choosing participants to find the
people who can provide the information as the researcher needs. Etikan (2016)
argues that the purposive sampling technique, also called judgement sampling, to
concentrate on people with particular chararcteristics. “The standard used and
sites is whether they are informatioan rich” (Patton, 2000). Then, the researcher
selected seven (7) students purposively. The specific purpose in this study, the
participants are the students who have completed academic writing class in
English Department of UIN Ar-raniry. Based on the qualifications, the researcher
selected students of 2016 academic year and get “C” on academic writing class as
the participants. The researcher choose participants with that qualifications base

on suggestions from lectures who are teach academic writing at UIN Ar-raniry.
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Students who get C grade have a high chance of having coherence writing
problems especially in coherence breaks issues. Accordingly, the reseacher wants
to get the information about the types of coherence problems made by the
students’ in writing descriptive text and coherence error that appear most is

explored from those seven (7) students.



CHAPTER I
LITERATURE REVIEW

This chapter focuses on the review of related theories underlying the
study. Accordingly, the theoretical review covers two fundamental sections. They
are types of English text and coherence. The first section is the definition of text
and the types of English text. The second section are the notion of coherence, the
coherence structure, the coherence breaks in students’ writing, and the ways to
achieve coherence in writing.

A. Text
1. The Notion of Text.

In daily life, people use language to communicate to each other. The
individual units of language is consist of sounds, words or sentences. However,
people do not use these individual units for linguistic communication. People
primarily and essentially communicate through combinations of these language
units that constitute distinct units of expression. These combination of language
units is called a text in linguistics. Regarding the definition of a text, there is no a
definite and perfect definition in linguistic field. Different linguists have different
opinions. According to Longman Dictionary of Language Teaching and Applied
Linguistics, “text is a general term for example of language use, i.e. language
which has been produced as the result of an act of communication” Richard,

et al. (1989 as cited in Shen, 2012).

Akmal & Hadi (2015) argue that texts are spoken or written parts of a

language developed for a specific purpose. The goal could be to persuade

11
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educate or a combination of both. The meaning of text is affected by the culture
(beliefs, behaviors, and values) and circumstance (what is going on, who is
involved, and whether we are talking or writing). Spoken text is often built
collectively (only in published letters between correspondents) and two or more
individuals can form spoken texts. Besides, Rhiney (2010) believed that text is an
innately communicative and it is the part of an ongoing discourse produced,

received, and interpreted by various social actors and agents.

2. Types of Text

Anderson & Anderson (2000) categorizes genre into two types; literary

genre and factual genre.

a. Literary Text

Literary texts include those spoken and written texts that explore and
interpret human experience. The literary text is regarded as the speech act made
by the supposed internal speaker of the text (Ghosh, 2018). Generally, literary text
has a function in such a way to evoke in the reader or listener a reflective,
imaginative, and emotional response. Besides, literary texts are an important part
of English program. The engagement of a student with a literary text can be a
powerful and evocative experience that shapes the student’s imagination and
thought.

Literary texts are believed to facilitate students’ exposure to a wider range
of knowledge and human experience. Commonly, literary texts are the thought
provided in books, they are also transmitted through other media such as

magazine, film, radio, television, and computers and in different combination of
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media. There is a wide variety of literary texts, many of which may overlap, as in
the case of narrative, drama, and response text.

1) Narrative Text

A narrative text type is a tool to help human to organize their ideas and
explore new ideas and experiences. Rebecca (2003) states that a narrative text is a
text that relates to a series of logically and chronologically related events that are
caused by many factors. The ability to process the standard element of a narrative
text seems to be genetically hard related to human’s system such as parents teach
language to every young child by telling them stories.

Embedded in the lives of the ordinary the marginalized, and the
muted, personal narrative responds to the disintegration of mastery
narratives as people make sense of experience, claim identities, and
‘get a life’ by telling and writing their stories. (Langellier, 2001, p:
700).

Anderson & Anderson (2000) state that narrative text is a text that tells a
story to entertain the audience. The purpose of narrative text, besides providing an
entertainment, may make the audience/reader think about an issue, teach them a
lesson, or excite their emotions. Written narratives text is often provided in a form
of novel. The examples genre of narrative text are comedy, mystery, romance and
horror. A poem can also be a narrative text if it tells a story rather than just
describing something.

The structure of narrative text consists of four parts; orientation, complication,
resolution, and conclusion. Orientation means to introduce the participants or the
characters of the story with the time and place set. Orientation actually exists in

every text types even though it has different term. Complication is the crisis of the
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story. If there is no the crisis, the story is said not to be a narrative text. In a long
story text, the complication appears in several situations. It means that some time
there are more than one complication. Resolution is the final series of the events
that happen in the story. The resolution can be either good or bad. The point is
that it has been accomplished by the characters. Regarding the complication, there
are major complication and minor complication. The last part of narrative text is a
conclution to sum up the whole ideas in the text.

2) Dramatic Text.

Different from other literary texts, dramatic texts are not aimed primarily
at the individual reader but towards the theatrical audiences (Leithbridge &
Mildorf , 2004). The ambiguity of the point of view of the audience strategy is a
particular sign of the dramatic text. The audience is not only as spectators but also
as a listener in a theater play. Such a duel of parallel perception appears in no

other art than drama.

A dramatic text utilizes acting to transmit thoughts and experiences. The
drama can be spoken or written. It consists of fixed lines or the performers may
imrovise (create the note as they go along). The drama’s aim is to convey the
dramatic thoughts in order to make the audience think of life. Drama uses
dialogue (spoken words), actions, and visual elements (facial expressions,
costumes, set, etc.) to help to communicate meaning. The examples of dramatic

text are film scripts, soap opera, stage settings, improvisation, and street theater.
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This text consists of there features. Written dramatic often start with a title,
the introductory paragraph or orientation. This paragraph introduces the
characters, time when and where the story took place. The following body
paragraphs is a series of actions. This paragraph explains the events and the
interaction between the characters. The next part is climax. It explains the main
point of the drama. Then, the next part is falling act. This paragraph explains what
happened during the climax. The last paragraph is conclusion. This paragraph is

about the writer or speaker giving their personal opinion about the topic or event.

b. Factual Text

Factual texts are those that present information, ideas or issue to inform,
instruct, and enlighten the reader or listener (Anderson & Anderson, 2000).
Factual texts may be spoken or written. In spoken texts, an important part of the
meaning of the text may be derived from facial experience, gesture or the use of
technology.

Whether it is written or spoken, factual texts present their content from a
particular perspective. However, their perspective or point of view of the writer or
speaker may not be overtly stated. Although factual texts may support to present
an accuracy or objective information, they are not simply an objective
representations of reality. However, they are the constructions of reality created
by a writer or speaker.

There are many written texts students will encounter in their school.
Teacher ensures that students are equipped with the skills and knowledge to create

and interpret a factual text. Students need to learn about the ways in which these
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texts construct and present information and knowledge about the subject. Students
should be encouraged to explore the ways in which the factual texts they
encounter are similar to and different from those described in the syllabus.

1) Explanation Text

Anderson & Anderson (2000) believe that explanation text tells how or
why something happens. It points on the steps instead of the things. The reason
for a clarification content is to tell each step of the method and the reason why
something happens. The explanation text deals with the processes involved in
understanding and making explicit of the how and why a particular phenomena,
events, and concepts occur in the scientific and technical fields. Grammatical
features in explanation text include passive voice, simple present tense,
conjunctions of time and cause, noun groups and complex sentences.

The explanation text can be written or spoken. The written explanation
text needs a title or heading. This title or heading tells the reader what the text is
about. The introductory paragraph introduces the topic with a general statement.
This paragraph explains what is covered in the text. The body paragraphs use facts
to help answering the question stated in the introduction. The body is also called
the sequenced explanation. This is the most important part in the explanation text
and should be well organized and easy to understand. Finally, the last part of the
explanation text is conclusion. This paragraph is often used to re-state the problem

and solution.
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2) Procedure Text

Procedure text is a text to show a process orderly. Procedure text is
commonly called as an instruction text. It uses a pattern of command in building
the structure and uses the “to infinitive verb” which is omitted the “to” as well. It
usually gives some points to make something by using action verbs. Anderson &
Anderson (2000) state that a procedure text is a text that gives us instructions for
doing something. The purpose of a procedure text type is to explain how
something can be done. The examples of procedure texts are recipes, directions,
instruction manuals.

Anderson & Anderson (2000) explain that procedures text must include all
the information needed to achieve the end result. If there is a part of the procedure
that is missing, then it will be very difficult to achieve the finished product. Each
procedure should have a title that states what the procedure is about. The
procedure text has a list of equipment, materials or ingredients that are needed in
order to achieve the outcome. For instance, a baking recipe will have a list of
ingredients and cooking materials. The steps of the procedure break down the
process so it is easy to understand. All the steps are given in chronological order.
3) Information Report Text

Information report text contains a set of logical facts without any personal
involvement (personal opinion) of the authors. Anderson & Anderson (2000)
believed that “Information report text is a piece of text that presents information
about a subject”. The information report text is used to gain a better understanding

about living or non-living subject. The subject is usually general rather than
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particular. The purpose of this text is to presents information about something in
general, which includes a variety of things/object exist in nature phenomena
around us. The example of information report text is lectures, references articles,
textbook, and research assignment.

Formal written information report text usually follows a very specific kind
of information. The first part of an information report text is the title of the report.
This will tell the reader what topic is covered in the report. The first introductory
paragraph, known as the classification, explains the aspects of the topic that will
be covered in the report. The following information is contained in the body
paragraph. This is where the topic of the report is covered in more detail. These
paragraphs use factual information to give the reader a better understanding of the
topic. These paragraphs are to help organizing the information. The conclusion of
the information report text gives final details or facts about the topic. It may also
be used to review what the report is about.

4) Recount Text

Anderson & Anderson (2000) describe the account text as a text to retell
the events that have occurred in the past, which is typically structured based on
the sequential events. It purpose is to provide the public with a description of
what happened and when the events happened. It is also about a good or bad
memory of the past experiences. Proof stories, newspaper reports, emails, articles,
television interviews and speeches are the sources of the narrative.

Personal recount is a recount text to retell an activity that a writer or

speaker has been personally involved in (e.g. oral anecdote, diary entry).
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Language features of the personal recount text are; 1) Using first pronoun (I, we).
2) Personal responses to the events can be recount text that recording the
particulars of an accident (e.g. report of a science experiment, police report,news
report,historical recount). Language features of factual recount are; 1) Using third
person pronouns (he, she, it,they), 2) The details are usually selected to help the
reader reconstruct the activity or incidentaccurately, 3) Sometimes the ending of
this text describes the outcome of the activity (e.g. in a science experiment).
Imaginative recount text is applying factual knowledge to an imaginary
role in order to interpret and recount the events (e.g. A Day in the Life of a Roman
Slave, how I Discovered Radium). As a result, the students would be interested in
studying English by using recount text in order to increase their mastery in using

simple past tense.

According to Djuharie (2008), recount text is a reconstruction of
something that happened in the past. It is the unfolding sequence of events and the
purpose is to tell what happened. Recount text begins by telling the reader who
was involved, what happened, where these events took place and when it
happened. The sequence of event is then described in some sorts of order, for
instance a time order.

A well-structure recount includes the details of the event or topic and
personal opinions. Written recounts are often started with a title. Letters and
journal entries do not usually have a title. Oral recounts might have a title if you
are giving a presentation. If you are just talking with friends, a title is not usually

necessary.
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The introductory paragraph or orientation of a written recount introduces
the topic or event. This paragraph introduces who, what, where, when, why and
possibly how something happened. The following body paragraph will recount the
sequence of events. This is the part where the recount text is structured in a
chronological order (the order that the events happened). The conclusion, or re-
orientation, is where the writer or speaker can give personal opinions about the
topic or event. The writer or speaker may also comment on how this event or topic
may affect other things in the future.

5) Descriptive Text.

One of the types of texts that is learned in high school is descriptive text.
Accoding to Zumakhsin (2005, p.21) “descriptive text can be used to describe the
things that we see”. It means that descriptive text is to describe a particular
person, place, or things. The other theory of descriptive text is also stated by
Knapp and Watskins (2005) that they argue describing is one of the basic
functions of any language system and one of the first language skills that is
needed in learning a new language. They also state that “descriptions enable the
categorization or classification of an almost infinite range of experiences,
observations, and interaction into a system that orders them either objectively or
subjectively, depending on the learning area or intent the writer”.

Furthermore, Kharisma (2019) argues descriptive text is a text that
describing something that has meaning in giving the audience sees, senses, and
experiences the thing in our minds. We always explain in our day-to-day life

about something like what we do, what we feel and what we see for everyone. In
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descriptive text, there are some categories that should be considered in writing
description text. The first categories are place, position, and direction. The second
categories is the measurement of weight, size, and volume, distance. The Third
categories are shapes, and pattern. The fourth categories are colors and textures.
The fifth categories are material and substance. The sixth category is technical
vocabulary; faces and bodies, character, clothes, building, weather, and so on. In
addition, Akmal & Hadi (2015) state that descriptive text is intended to describe a
particular person, place or object in detail. Identification and definition are the
dominant standard structures of this type of text. Language features of this type of
text are very likely to use simple present tense, action verb, adverb and specific
technical words.

In conclusion, descriptive text is a text to describe person, thing, and place

in detail.

6) Analytical Exposition Text

According to Anderson and Anderson (2000), analytical exposition text
has 3 components, they are constructing an exposition, language feature an
exposition and generic structure.

In constructing an analytical exposition text, there are three basic steps.
The first step is called an introductory statement that shows the author’s point of
view and previews the arguments that will follow-in some texts. The opening
statements may be the attention grabbing. The second step is constructing a series

of arguments that aims to convince the audience. Pictures might also be used to
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help to persuade the audience. The last one is constructing a conclusion that sums
up the arguments and reinforces the author’s point of view.

An analytical exposition is a type of spoken or written text that about what
happened intended to persuade the listeners or readers (Anderson & Anderson,
2000). It also collaborates the writer’s ideas about the surrounding phenomenon.
The purpose of the analytical exposition text is to persuade the readers or listeners
by presenting one side of an argument. To make the persuasion stronger, the
speaker or writer gives some arguments as the fundamental reasons why
something is the case. This type of text can be found in scientific books, journals,
magazines, newspaper articles, academic speech or lectures, research report, etc.
Analytical expositions are popular among science, academic community and
educated people. Analytical exposition text has 3 components. They are

constructing an exposition, language feature an exposition and generic structure.

B. Coherence
1. The Notion of Coherence

Lepionka (2008) states that coherence is the quality of sequentially and
integrity in a whole paragraph. Sentences and paragraphs progress in a logical or
natural order, flowing fluently from one to the next while sticking together in
meaning. For instance, composing a report paragraph on the basis of the sequence
of events, one might start from the earliest to the latest event to establish

coherence between the idea and ideas.

Oshima and Hogue (2006) propose coherence achieved when the

sentences and ideas are connected and flows together smoothly. Each sentence
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should move from one sentence to the next one logically and smoothly. There
must be no sudden jumps. This can be meant that coherence allow the readers to
move easily from one idea to the next, from one sentence to the next, and from
one paragraph to the next. Coherence involves connection, the connection
between parts of sentences, paragraphs, and even larger units will be clear to the
reader. The writer should make the connection available to readers and the text

meaningful to the readers.

Similarly, Jones (2011) believes that writing is coherence when the ideas
is rationally connected to one and another. Therefore, any piece of writing would
be coherence while it represents its argument in a clear, reasonable, convincing
and comprehensible order. This piece of writing should have no logical gaps in its
line of reasoning and it avoids unnecessary digression. So that it will run steadily

while the ideas well organized.

Lee (2002) in his book entitles “ Helping Students Develop Coherence in
Writing” states there are 5 features of coherence in writing according to some
other researchers; macrostructure, information structure, connectivity of the
underlying content, connectivity of the surface text, and appropriate

metadiscourse features.

The first is a macrostructure that provides a pattern characteristic and
appropriate to its communicative purpose (Hoey 1983; Martin and Rothery 1986).
Macrostructure is an outline of the main categories or functions of the text. It
helps writers and readers understand how sentences in a text are related to each

other and how they contribute to the overall coherence of a text. The
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communicative purpose plays an important role in determining the macrostructure
for writers. For example, when the writer’s purpose is to tell a story, it is common
to arrange the events using a chronological pattern. When the writer’s purpose is
to propose a solution to a problem, a pattern is to debate a controversial issue, the
writer could arrange the ideas so that both sides of the issue are examined,
followed by a conclusion in which the writer weighs the pros and cons of each

side.

The second is an information structure that guides the reader in
understanding how information is organized and how the topic of text is
developed (Danes 1974; Firbas 1986). Simply summarized, coherent texts often

comply with the principle of giving old information before new information.

The third is connectivity of the underlying content evidenced by relations
between propositions (Kintsch and van Dijk 1978; van Dijk 1980). A proposition
is an assertion. It is through the relationships between propositions that the
coherence of a text is established. For instance, a proposition that is not supported
or developed can easily become a mere generalization. In order to develop
coherence in writing, it is helpful to justify a proposition or exemplify it with
elaboration. For example the s tatement, Free transport would be a good thing for
the city’s shops and businesses, is a proposition without any support. The writer
could add support, such as Free transport would be a good thing for the city’s
shops and businesses, because bus and underground users would have more

money available to spend on both necessities and luxuries.
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The fourth, connectivity of the surface text evidenced by the presence of
cohesive devices. Cohesive devices are words or phrases that help to establish
relationships between different sentences or between different parts of a sentence.
Some examples are pronoun references (he, she, it, this, that), conjunctions (but,
also, therefore, however) (Halliday and Hasan 1976), and content lexical ties such
as repetition, synonymy/antonymy, and superordinates/hyponymy (animals/cats)

(Liu 2000).

The last is an appropriate metadiscourse features (Crismore, Markkanen,
and Steffensen 1993; Vande Kopple 1985). Metadiscourse markers in texts help
readers organize, interpret, and evaluate information. Some examples are logical
connectives (therefore, but), sequencers (firstly, secondly, finally), certainty
markers (certainly, no doubt), and hedges (can, may). Thus, coherence can be
defined in terms of macrostructure, information structure, propositional
development, cohesion, and metadiscourse. When students understand how these
elements of coherence work in texts, they are more likely to use them

appropriately to develop coherence in their writing.

To sum up, coherence is an indicator that a text written is readable,
organized well, unified, and relevant. Coherence is strongly related to errors
which are in this case it is usually named coherence breaks. The next discussion is
about coherence breaks made by students in their writing.

2. Coherence Structure

A coherent structure becomes one pillars of good writing. Therefore,

whenever writers started to write, they should have some kinds of organizational
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schemes. A scheme with which we are familiar, namely the five-paragraph essay
is introduced by White (1986). More specifically, one paragraph introduced the
topic, three paragraphs discuss three different aspects of the topic, and the other
aims to summarize and to propose a conclusion (Mali, 2014; White, 1986).
Figure2.1

A Scheme in a Five-Paragraph Essay

Title
How to improve your readinghabits

Introduction (Paragraph 1)

4 Many bright people become frustrated with learning because (Paragraph 1)they have poor reading habits
(Typical example) But is surprisingly easy to getrid

ofthesepoorhabitsbypracticingthreetechniques.(1......, ... . )

Body (Paragraphs 2,3,4)

v Description of Techniquel

4 Description of Technique2

4 Description of Technique3

Conclusion (Paragraph 5)

4 Importance of practicing regularly, so that the good habits can become in grained. It is easy once you set
your mind...

The scheme described in the figure 2.1 tells a quick sense on how an essay

can be structured into three essential parts, namely beginning, middle, and end.

Morever, Halliday and Hasan (1976) argued that "Discourse does not
wander at random; it runs on reasonably systematical organized patterns with a
certain consistency and predictability of development”. A composition should be
accompanied by a smooth flow of thoughts varying from general to specific,
specific to general, spatial, hierarchical (most to the least important) and so on.
Liyana (2014) states that to create a discourse, it is required the ability to
understand and use the right cohesion and coherence if not, the information to be
conveyed through the thesis would be obvious to the reader. Clearly, these

patterns can be extended to both paragraphs and broader discourse units, including
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several paragraphs in the slice, the marked segment of the text, or the text as a

whole.

3. Coherence Breaks in Students’ Writing

Coherence is a product of many different factors, which combines to make
every paragraph, every sentence, and every phrase contribute tothe meaning of the
whole piece. According to Bram (1995; Mali, 2014)“ A paragraph is coherent
when the sentences are woven together in such away that our readers can move
easily from one sentences to the next and read the paragraph as an intergrated
whole, rater than a series separate sentences. On the contrary, the term “coherence
breaks” adopted by Eleanor Wikborg (1985) in the book Coherence in Writing:
Research and Pedagogical Perspectivs written by Connor & Johns (1990) is used
when the reader loses the whole argument within a text; the paragraphs of the text
may be awkward and they interrupt the smooth processing of the flow of
information in it. In other word, coherence itself is the product of two factors —
paragraph unity and sentence cohesion.

In order to explore the coherence problems of students’ writing Wikborg
(1985) examined 144 essays and papers, which were composed by undergraduates
and graduates from different majors. Rather than merely focusing on the cohesion
performance in students’ writing (Connor & Johns, 1990; Mali, 2014; Wikborg,
1985). This theory also identifies two types of coherence breaks, that is, topic
structuring problems and cohesion problems. Coherence break refers to the
writing problems related to topic and the information structuring. But, in this

study the writer focuses on topic-structuring problems in order to explore and
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identify the coherence problems of students’ writing while they structuring the
topic (Connor & Johns, 1990; Mali, 2014; Wikborg, 1985). It is divided six types
of coherence breaks or errors in students’ writing. The types are; unspecified
topic, unjustified change or drift of topic, misleading paragraph division, and
irrelevance, misleading disposition (ordering of material), misleading headings.
Table 2.2

Types of Coherence Breaks (Wikborg, 1985)

Topic-Structuring Problems Cohesion problems

1. Unspecified topic 1. Uncertain inference ties

2. Unjustified change or drift of 2. Missing or misleading

3. Misleading paragraph sentence connection

division 3. Malfunctioning cohesive

4. Misleading disposition ties

(ordering of material) 4. Too great a distance between the
5. Irrelevance _ cohesive items in a cohesive chain

6. Misleading headings 5. Misleading distribution of given and

new information within the sentence

In this paper, the writer will focuses to analyze only fourth type of
coherence breaks that probably will perceived by students in their writings; the
first type of break, namely unspecified topic. It is because a topic sentence must
do two things: states the topic (main idea) and identifies the focus (main
emphasis) of the paragraph. A good topic sentence should not be too general or
too specific. If a topic sentence is too general, it will not be able to support the
topic in one paragraph. If it is too specific, the writer will not have enough to
write about the rest of the paragraph.

Second is namely unjustified change or drift of topic. It means that writer

should keep one idea to one paragraph. For example, if the writer begins to moves
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into a new idea, it belongs in a new paragraph. Furthermore, if the writer is on the
same topic or a new one, it can have one idea and several bitsof supporting
evidence within a single paragraph. The writer can also have severalpoints in a
single paragraph as long as the point related to the overall topic of theparagraph. If
the single points start to get long, then perhaps elaborating on each of them and
placing the point in their own paragraphs is the way to bring the ideas.

Third of coherence breaks adopted by Connor & Johns ( 1990; Mali, 2014;
Wikborg, 1985) is misleading paragraph division, misleads the reader to expect a
shift to a new aspect ofthe topic, when no such change has actually taken place.
This type of break interrupts the flow of discourse, and as a result, it causes
problems for the reader in processing the information. As reported by Connor &
Johns (1990; Mali, 2014; Wikborg, 1985), the misleading division is a major
coherence problem identified in students’writing.

The fourth is irrelevance. It means out off-topic, or not pertaining to the
point or topic at hand. For example, in addition to writing a clear topicsentence
and providing adequate support, the writer need to make sure the paragraph has
unity. When every sentence contributes to the main idea, the paragraph has unity.
If a sentence does not relate to the main idea, it is irrelevant. The writer should
eliminate irrelevant sentences from their paragraph.

In conclusion, coherence breaks is kinds of error made by students in their
writing that make their essays are not coherent. There are four coherence breaks in
students’ writing they are unspecified topic, unspecified change or drift of topic,

misleading paragraph division, and irrelevance. To avoid coherence breaks and
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achieve coherence, there are some ways to be done. They will be discussed in the

next section.

4. Ways of Achieving Coherence in Writing

Oshima and Hogue (2006) indicate that there are four ways to achieve
coherence:

a. Repeat key nouns. Repeat key nouns frequently are the easiest way to make the
writing coherent. There is no fixed rule about how often to repeat key nouns or
when to substitute pronouns. The writer should repeat a key noun instead of
using pronoun when the meaning is not clear. If the writer does not want to
repeat a key noun again and again, triying to use synonyms or expressions with
the same meaning.

b. Use consistent pronouns. Using a consistent pronoun (the same person and
number) throughout the paragraph is important. When using pronouns, the
writer have to make sure that it uses the same person and number throughout
the paragraph. Do not change from you to he or she (change of person) or from
he to they (change of number).

c. Use transition signals to link ideas. Transition signals are expressions such as
first, finally, and however, or phrases such as in conclusion, on the other hand,
and as a result. They are like traffic signs; they tell you when to go forward,
turn around, slow down and stop. Transition signals give paragraph coherence
because it guides the reader from one idea to the next.

d. Arrange the ideas in logical order. Arranging the ideas in some kind of order

that is logical to a reader accustomed to the English way of writing.
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Brown and Yule (2012) point out that one of the pervasive illusions which
persist in the analysis of language is that we understand the meaning of a
linguistic message solely in the basis of the words and structures of the sentence
to convey that message. Besides, it is not only enough for the writer to write
perfect grammatical sentences to be understood but also writer should supply the
suitable information, well-form and empty of fragmentation. They say when a
writer has produced a perfectly grammatical sentence from which we can derive a
literal interpretation. We would not claim to have understood, simply because we
need more information. In conclusion, there are four ways to make an essay
coherence: repeat key nouns, use consistent pronouns, use transition signal to link

ideas, and arrange the ideas into logical order.



CHAPTER Il

RESEARCH METHODOLOGY

This chapter is discussed about the research methodolgy that used in this
study. It was consist of five fundamental sections. They were reseacrh design,
research sites and participant, instrument for data collection, method of data
collection, and method of data analysis.

A. Research Design

Research design refers to specific procedures implicated the process of
research: data collection, data analysis, and report writing (Creswell, 2012).
Moreover, in line with this, Flick (2014, p: 542) claimed that, “qualitative
research is a type of research that focuses on analyzing subjective meaning or the
social production of issues, events, or practices by collecting non-standardized
data and analyzing texts and images rather than number and statistics’. The
research design of this study is a qualitative method and has descriptive analysis
in describing the research findings. The writer believed that qualitative methods

provide the necessary data to gain the common coherence errors made by students

Qualitative research is procedural resulting in descriptive data orally and
textually from people and their observable behaviour. In addition, Mackey & Gass
(2005) state “the term qualitative research can be taken to refer to research that is
based on descriptive data that does not make up (regular) use of statistical
procedures”. The writer applied descriptive analysis design in interpreting the

findings of this study. Therefore, this study used the qualitative research design.

32
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B. Research Sites and Participant.

This study was conducted in UIN Ar-Raniry and the subject of this study was the
student 2016 academic year of English Department of UIN Ar-Raniry. The
researcher used purposive sampling technique in choosing participants to find the
people who can provide the information as the researcher needs. Etikan (2016)
argues that the purposive sampling technique, also called judgement sampling, to
concentrate on people with particular chararcteristics. “The standard used and
sites is wether they are informatioan rich” (Patton, 2000). Then, the researcher
selected seven (7) students purposively. The specific purposed in this study, the
participants were the students who had completed academic writing class in
English Department of UIN Ar-Raniry. Based on the qualifications, the researcher
selected students of 2016 academic year and got “C” on academic writing class as
the participants. The researcher choosed participants with that qualifications based
on suggestion from lectures who were taught academic writing at UIN Ar-Raniry.
Students who got “C” had a high chance of having coherence writing problems
especially in coherence breaks issues. Accordingly, the reseacher wanted to get
the information about the types of coherence problems made by the students’ in
writing analytical exposisition text and coherence error that appeared most was

explored from those seven (7) students.
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The researcher collected the data from department of English language
education of UIN Ar-Raniry. After collecting all the scores of 2016 students who
had taken academic writing in odd semester 2018 the researcher found that there
were 7 students out of a total of 7 writing academic units who got "C", the
researcher get the information about the participant with the criteria as the
researcher needs, as follows:

Table 3.1

The Data of Research Sample.

No INITIALS NIM SEX SCORE
1 DH 160203*** Female C
2 AW 160203*** Female C
3 LAL 160203*** Male C
4 IF 160203*** Female C
5 AFJ 160203*** Female C
6 NM 160203*** Female C
7 ZU 160203*** Female G

C. Instrument for Data Collection

In this study, the researcher used two technique of research instrument in
collecting the data they were; test and document analysis. Research instrument is
a tool employed to gather the essential data for the research (Anggoro, 2012).
Since the data needed concern with the types of students’ coherence errors in

writing descriptive text and the most frequent coherence errors, the proper
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instrument used was test (written test). The instrument of this research is students’
writing test recognized as document. Document consists of public and private
document, including journals, letters, notes, personal writing, newspaper and
others (Creswell, 2012). Students’ writing of analytical exposition text could be
categorized as personal writing in which the writer can be used document analysis
technique to gain the data. Document analysis is a form of qualitative research
whereas documents are interpreted by the researchers to provide the voice and

meaning of the topic (Bowen, 2009).

D. Method of Data Collection

According to Creswell (2012), there were five steps in process of
collecting data using qualitative research design. The five steps of data collecting
were as followed:

1. The writer identified participants to be conducted and to participate in a
sampling strategy. The participant that had been determined as a subject are
seven students who have completed academic writing class in English
Department students of UIN Ar-Raniry and got “C” in 2018 academic year
were taken as sample of the research because the subjects have the criteria
that are predefined by the writer.

2. The writer gained to access the participant by obtaining permissions. The
writer needed to ask permission to the student privately until the writer and
participant have a deal to do the research.

3. The writer needed to consider the types of information that will give the best

research question answer.
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4. The writer designed the instruments for collecting or recording the
information.

5. The writer needed to manage the data collection to arise the proper result.

Therefore, in this study writer used some procedures in gathering the data
by using test. First, the writer asked the students to write an exposition text
entitled “Tell the difficulities in learning writing based on your experience”,
which consisted of 300-500 words. The time given was about 60 minutes. After
students finishing the writing, the writer collected the students’ work. Then, the
writer analyzed students’ work to find out the types of coherence problems that
they committed in writing descriptive text.

E. Method of Data Analysis

To help writer analyzing data, writer adopts the procedures of error
analysis proposed by Ellis (1997, p: 15). Furthermore, Gass & Selinker (2001, p:
67) identified 4 steps followed in conducting an error analysis:

e Collecting data, in this step the writer collected the data from student 2016
academic year of English Department at UIN Ar-Raniry by given them
writen test.

e ldentifying errors, in this step the writer identified the error by using
Coherence Breaks of Wikborg’s (1985) and Coherence Structure of
White’s (2000) theories. These theories are used as the standard indicator to

identify coherence breaks in student’s essay. The theory was as followed:
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1. Unspecified topic is type of coherence break that happened when
the student did not states the topic (main idea) and identifes the
focus (main emphasis) of the paragraph.

2. Unjustified change or drift of topic is type of coherence break that
happened when the students did not keep one idea to one paragraph.
For example, if the student begins to moves into a new idea, it
belongs in a new paragraph.

3. lIrrelevance is type of coherence breaks means out off-topic, or not
pertaining to the point or topic at hand.

4. Misleading paragraph division is tye of coherence break that
misleads the reader to expect a shift to a new aspect of the topic,
when there is no such change actually happened.

5. Disorganization pattern and ideas is type of coherence break that
happened when the paragraph is unstructure, unsequence according
to coherence structure paragraph that lead the reader confuse in
understanding the whole meaning. Because the student adding a new
ideas that did not mentioned previously in introduction paragraph.

Classifying errors, in this step the writer classify the error that made by
student according to Wikborg’s (1985) theory.
Quantifying errors, in this step the writer calculated the most frequent

errors that the students commit.



Table 3.2

The Frequency of Types of Coherence Breaks Made by the Students.

Types of Coherence Breaks Frequency
No
1 Unspecified Topic Occurrences
2 Unjustified Change Occurrences
3 Disorganization of Ideas and Pattern Occurrences
4 Irrelevance Occurrences
5 Misleading Paragraph Division Occurrences
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CHAPTER IV
FINDINGS AND DISCUSSION

In this chapter, the writer analyze coherence breaks made by students in
2016 academic year of English Department of UIN Ar-Raniry as found in the
analytical exposition text they wrote. There would be a discussion of what types
of breaks and the most frequent breaks that are made by students in terms of
coherence in writing. In addition to investigate coherence breaks in students’
writing, the writer uses Wikborg’s perception (Connor & Johns, 1990; Mali,

2014) and theory of coherence structure by White (1986).
A. Findings from The Analysis of Data for The Research Question 1.

In order to find out the coherence breaks made by students 2016 of English
Department of UIN Ar-Raniry, the writer has held the test which was
administered on November 28- 30 ™, 2019. The test was intended to get the errors
that are made by students in their writing. The writer would provide all of those
coherence breaks descriptively in the following discussion.

1. Disorganization of Ideas and Pattern

In this study, the writer focuses on a process paragraph which gets used to
have an introduction, three steps or more supporting ideas in each paragraph and
a conclusion. The following example shows the error of disorganization of ideas
and pattern in students’ writing of analytical exposition text students in 2016

academic year of English Department of UIN Ar-Raniry.
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Exampe 1:
(Participant 2) No introductory paragraph

“In my opinion, many problems faced when writing something.
First of The difficultness that | had experienced is about finding the
proper vocabulary or using theVacademic word, also the repetition is
not allowed in the academic writing so we need to identify all of the
synonyms of the words, a lot of words must remember to help us write
smoothly. Second lack of ideas to write, in my experience | had this
problem most of the time, got confused in the middle of the situation
when want to write and it is not feeling good, caused by lack of
information, inspiration or even | do not read very often. Additionally,
the lack of ideas affect learners’ writing skills. ‘Until and unless
students have information with them, they will not be able to pour any
idea through their pen onto the page. Third, Grammar difficulties
become a spook for the writer to write in English. Learners also have
diffculties in grammar and syntax. They make mistakes in subject-verb
agreement, pronouns, tenses, articles, prepositions and basic sentence
structures. ‘The major problem is with the uses of tenses and articles
and preposition. For me it is also a serious problem when want to write,
I always have issues with sentence structure. while writing something
the theory that | had in my head suddenly gone it really happen cause |
focus on the idea, not the grammar. Fourth organized writing is also a
challenge to learners as their writing lacks coherence, consolidation of
knowledge and use of formal transitional and cohesive devices.
‘(Students) do not organize . ‘Most of them are not able to consolidate
their knowledge. When you ask them to write about themselves, they
(cannot). ‘Writing is different from speech, (students’) writing is
actually speech put on the page. Fifth, learners are often overwhelmed
when asked to complete a writing task. Even in the beginning, some
learners will have difficulty getting started. In order to make a writing
task less threatening the following suggestions are useful to help
learners who are struggling to find their way and for them to find
writing interesting as well/as giving them a sense of accomplishment so
that they will be better mativated for the next writing task. ”

Example 2: No concluding statement

Confusing introductory paragraph

(Participant 4)

“Writing is one of the four skills of English language. A lot of
students in my department including'me, admit that writing is a difficult
course. Even to write an informal writing sometimes is difficult,
especially writing the academic one. That problem leads many students
to dislike writing or dealing with anything related to writing.

Writing for me is difficult because it requires me to decide a
topic or idea. Well, it is not easy to think of any topic or idea you want
to write. For me, I don’t want to write something boring, that’s why it
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is important for me to come up with new, out of the box and fresh topics
that different from others. That’s why I always stuck in this process for
a while and it takes most of my time in the writing process. But when |
find the right topic, the ideas will flow easily and that’s when I find
writing a little bit easier than before.

Not only the topics and ideas but the rules in academic writing
are fairly difficult. In free writing | can just write what comes across my
mind. In academic writing | also need to organize the idea and think of
the order, the sequence, the type of text and so on. There are a lot of
think to follow and remember.

The problem | face in learning writing is that, | understand
almost all of the material about how to write a good academic writing.
But it’s hard for me to apply it in my own writing. It makes me think,
should I need practice more? Yeah, | do need to practice more. But |
also think why I can’t make a good writing by taking writing and
academic writing classes. Do the methods used by the lecturers aren’t
effective? I don’t know for sure. It’s easy to learn and understand how
to make a good paragraph, but not making the paragraph itself. No
wonder there are only few students like writing; It is not an easy task to
do. It requires a lot of things, such as ideas and rules to be applied

effectively in every single of paragraph. “
No concluding paragraph

The two examples above showed that the participants ignored the pattern
of development in writing essay academically. Even in example 1, the students
ignored the rules of writing essays in academic writing which actually had
paragraph structures. Whereas, the introductory paragraph also should include the
thesis statement, a kind of mini-outline for the essay that inform the reader what
the essay was about. The last sentence the paragraphalso must contain a
transitional "hook" that moved the reader to the first paragraph of the body of the
paper. Yet, in two essay above participants made introductions that had no direct
relevance to the target topic and then moved to talk about other topics without a
thesis that bridged the introduction to the body of the paragraph. Morever, there

was no conclusion statement that concluded the whole ideas on the paragraph.
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Therefore, the two example above have problems in disorganization pattern and
ideas on their essay.

2. Unspecified Topic.

The data taken from analytical exposition text written by students in 2016
academic year of English Department of UIN Ar-Raniry has showed that they
constructed ‘unspecified topic break’ in their text. This type of break would be

seen in the following examples.

Example 1: Topic Idea 1 Topic Idea 2

(Particiant 3)
“Second, people do not know how to write in the

It is hard to write good sentence in the first paragraph. ¥hey cannot

find an idea to start writing a paragraph, even though the topic is
available. Third, people less in English vocabularies. Vocabulary is
influence the writing, lots of it can be easier to develop our stories or

texts. We not only rewrite same words in the next paragraph. Fourth,

we are still confused in structure of grammatical. Structure can show
the\value of text. Is it good or bad and is it can be understand by
people. It also has important thing that must be considered by me and

her people. Fifth, arrange the paragraph. When we write a text
bout any topic, we will focus to write.some paragraphs that related
to our topic. Occasionally, our paragraph is unconnected with the
topic. It can be convoluted. ” (Paragraph 2)

ginning.

Topic ldea 3 Topic Idea 4
The above example was unspecified topic because the topic sentence was

not in a clear sentence and too specific. It also presented many ideas (topic
sentences) in one paragraph that made the readers confused to decide what the

main topic was and what the supporting sentences were going to talk about.
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Example 2: Unspecified Topic Sentence

(Participant 5)

When studying writing in the 2"@ semeSter, | was taught by a
lecturer who was less professional and disgiplined so that | and my
classmates felt unconcerned about the importance of writing courses.
Different things happen in writing-11 to academic writing. | have
lecturers who are very competent in terms of writing and this is what
triggers my passion in writing better every day. But at that time, my
lecturers lacked enthusiasm in learning which made me and some
friends who studied writing no motivation to learn. They only gave
advice that writing is really needed for thesis, scholarship essay, and
several other things in the future that we will pass. In\my opinion, this
cannot motivate students. Writing lecturers should show their
previous writings and remind us that with their good writing, they can
study abroad with state money. (Paragraph 3) Irrelevance with the main ideas

Looking at the second example of the unspecified topic, it was clearly
understood that the topic sentence was not a good one. The sentence was too specific
and there were more than one topic to be discussed which did not support the main
ideas in the paragraph. Perhaps, the students wanted to claim the topic statement
about the problems that lead students in that class to have low motivation in learning
writing. Actually, this participant could focus on that topic and give some supporting
sentences that related to the topic, such as the use of learning methods that were less
appropriate in the class and any other ideas that can support the main idea. Therefore,
in making a good main topic, the participant should decide the topic and its focus.

3. Unjustified Change or Drift of Topic.

Data taken from students’ analytical exposition texts confirmed that some

students ignored the principle of coherence in term of unjustified change or drifft

of topic. The following example is able to explain the break made by the students.
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Example 1:

(Participant 3)
Unjustified Change Unjustified Change

Besides several bdifficulties, I have some ways to solve the
roblem in writing. They are; the first is we have to practice iy w¥iting
a\ text, we can do it once a week. The second is mgmorizing
vogabularies and conjunctions in order to write easier. The third is
learning the structure. We can learn by reading books,/magazines,
journals, articles, and so on. The last is building our motivation to
write more. The motivation can come from internal and external. For
external, they are come from listen to music, relax situation, and
other. For internal, they are come from ourselves to improve our
writing quality. (Paragraph 4)

The above example was unjustified change because there were too many
topic presented in one paragraph. There were practicing writing once a week,
memorizing vocabularies, learning structure, and building motivation, which was
actually the student can divide these ideas into a new paragraph for each. Instead
of put all of that ideas in one paragraph that lead the readers confused to decide
what the main topic was and what the supporting sentences were going to talk
about in the paragraph. As a consequence, the paragraph was tough to flow
smoothly.

Example 2:
Unjustified Change

(Participant 5) Main jdeas

When studying writing in the 2" semester, I was taught by a
lecturer who was less professional and disciplined so that | and my
classmates felt unconcerned about the importance of writing courses.
Different things happen in writing-1l /to academic writing | have
lecturers who are very competent in terms of writing and this is what
triggers my passion in writing better every day. But at that time, my
lecturers lacked enthusiasm in learning which made me and some
friends who studied writing no motivation to learn. They only gave
advice that writing is really needed for thesis, scholarship essay, and
several other things in the future that we will pass. In my opinion, this
cannot motivate students. Writing lecturers should show their previous
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writings and remind us that with their good writing, they can study
abroad with state money. (Paragraph 3)

In this example 2, the paragraph was also unjustified change because the
participant placed more than one topic ideas in one paragraph. Yet, the ideas were
irrelevant one to another. Besides, the participant could make a transition and
began another topic idea into a new paragraph. Thus, the reader could directly
point out the main topic for each paragraph.

4. Irrelevance

In writing an analytical exposition tex, students 2016 of English
Department of UIN Ar-Raniry inserted irrelevant ideas into their writing. The
following examples reveal some out-of-context ideas found in the students’ work.

Example 1:
(Participant 1) Irrelevance Ideas

“Almost on every writing assignments, | alwayg' work on night
and with a music on my ear. Music helps me to add focis and calmness.
Wrong choice of music always ends up as a djstraction for me.
Orchestral or Instrumental music are what | heard whenever | write but
when it comes to any music with lyrics, it’s slowly decaying my focus
and ideas. What | did to avoid that was to simply/create a playlist of my
desired music. A trivial problem | faced next was uneven writing tempo.
Sometimes when | was writing, | wrote a senténce guicker and slower.
Maybe you would have guessed, quicker writing tends to produce a bad
handwriting or misspelled words. However, slower tempo than normal
doesn’t mean don’t have any effects. For me, it made me feels even
more tired and bored. Actually no legitimate solution to avoid that
because it was you unconsciously did that. But, consciousness can be
trained over time and | tackled it by counting 1.5 seconds per medium-

length ~ word like; legitimate, collaboration, destruction
etc. ”(Paragraph 2)

The above example was lack of coherence because the student inserted an
idea that was no relevance to the first idea. First, the student mentioned that they

always worked with music during writing task but then they continued to write
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about uneven writing tempo. Therefore, this digression made the text had no
coherence.

Example 2:
(Participant 5)

“Grammar errors are the most common things that occur in
writing, but a person's grammar will gradually get better if you often
practice writing actively and routinely. Grammar is also easy to learns
and has its own rules, so students will easily learn grammar from
books. The opposite does not happen in the mastery of vocabulary. In
my perspective, vocabulary mastery is an important aspect of writing. A
person's writing will not be interesting to read if he uses a common
vocabulary. Selection of interestinq\qcabularv will make the reader
amazed by someone's writing. This isMat | do not have. | find it
difficult when writing while opening a dictionary, because it takes a
long time, especially when the exam and Iectureﬁgrovide time limits for
preparing the writing assignment. ”(Paragraph 2)

Irrelevance ldeas

The above example clarified that the paragraph had no unity of thought.
Despite continuing discussed about grammar errors, the writer moved to write
about vocabulary mastery and the importance of using interesting vocabularies to
amaze the reader instead. As a result, the paragraph was irrelevant.

5. Misleading Paragraph Divison

The data were taken from an analytical exposition text written by students
2016 of English Department of UIN Ar-Raniry had showed that they constructed
misleading paragraph division type of break in their text. This kind of break will
be seen in the following examples.

Example 1:
(Participant 6)
“Having writing skill for students in a university is a must.
Most of the time, students are assigned to produce a writing. It can
be an essay, paper, journal, or event article. Most of university
students think that writing is difficult as well as me. As a university
student, | face some problems in writing and the problems are quite
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serious, because it is a bit difficult for me to overcome those
problems. . | assume that the problems that | have mentioned before
are the same problems that faced by many students in university. The
problem are lacking of reading experience, grammar “xules, word
choice, and coherence. ”(Paragraph 1)

Misleading Paragraph Divison

As we can see in the example 1, the participant constructed misleading
paragraph division. The fourth sentence in the paragraph above was “l assume

that the problems that | have mentioned before are the same problems that faced

by many students in university ” that sentence misleaded the reader in processing
the information and the meaning that wanted to be delivered by the student.
Whereas, the student did not specify the problems they experienced in the
previous sentence. That kind of information was a type of coherence breaks that
would mislead the reader to expect a shift to a new aspect of the topic, when there
is no such change that actually taken place. Therefore, the paragraph above had
problem in mislead paragraph division type of coherence break.

Example 2:
Misleading Paragraph Division

(Participant 2)
Fifth, learners are often overwhelmed when asked to

complete a writing task. Even in the beginning, some learners will
have difficulty getting started. In order"to make a writing task less
threatening the following suggestions are useful to help learners
who are struggling to find their way and for them to find writing
interesting as well as giving them a sense of accomplishment so that
they will be better motivated for the next writing task. (Sentence 17-
18)

The above example clarified that the paragraph misleaded the reader in
comprehending the whole meaning of the writing. In the previous sentence, the

student discussed problems faced by students on doing their writing, but instead
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of continuing wrote about the problems or make the conclusion of the whole ideas
in the text. The writer tend to added a new statement by saying “In order to make
a writing task less threatening the following suggestions are useful to help learners
who are struggling to find their way and for them to find writing interesting as
well as giving them a sense of accomplishment so that they will be better
motivated for the next writing task”. As a result, the paragraph above was had
problems in misleading paragraph division type of coherence break.

B. Findings from The Analysis of Data for The Research Question 2.
Table 4.1
The Frequency of Types of Coherence Breaks Made by the Students

No Types of Coherence Breaks Frequency
Disorganization of Ideas and Pattern
. y 19 occurrences
1 Unspecified Topic
O ] 10 occurrences
2 Unjustified Change or Drift of
) 10 occurrences
3 Topic
5 occurrences
4 Jrrelevance
5 3 occurrences

Misleading Paragraph Divison

From the table, it was concluded there were five types of coherence break
committed by students in 2016 academic year of English Department of UIN Ar-
Raniry as found in the analytical exposition text. They are disorganization of ideas
and pattern that were found in 19 occurrences, irrelevance were found in 10
occurrences, unjustified change were found in 10 occurrences, unspecified topic

were found in 5 occurrences, and misleading paragraph division were found in 3
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occurrences. From all five coherence breaks, disorganization patterns and ideas

were the most frequent types of the break made by students.

We could see that the most coherence breaks that appeared in students’
writing analytical exposition text were disorganization pattern and ideas. The data
from this study showed that there were nineteen (19) occurrences of
disorganization patterns and ideas types of coherence breaks in students’ writing.
The reason why these types raised the head as the most coherence breaks
encountered in students’ writing was they often ignored the rules of writing in the
academic style. Unfortunately, the students prefer to write the essay in freestyle
rahter than wrote the essay in academic style with some rules and considerations.
As a result, the writing that were produced by students had problems in

structuring paragraphs.

Furthermore, unjustified change and unspecified topics were in the same
position that came second after disorganization pattern and ideas. The data from
this study showed that there were ten (10) occurrences of unspecified topic types
of coherence breaks in students’ writing. These problems were experienced by
students in 2016 academic year of Department of English Education Ar-Raniry
because they frequently did not state the main ideas and each focus specifically in

each paragraph.

Meanwhile, unjustified change occured when the writer did not keep one
idea to one paragraph. Yet, the students in 2016 academic year of English

Department of UIN Ar-Raniry did not arrange the paragraph in that way. The data
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from this study showed that there were ten (10) occurrences of unjustified change
types of coherence breaks in students’ writing. The students often wrote and
brought more than one idea in one paragraph, so that their essay did not coherent
between one idea to another idea. Therefore, the student faced problems with

unjustified change types of coherence breaks in their writing.

Other than that, irrelevance comes in third place. These types of breaks
happened when students’ writing is out off-topic, or not pertaining to the point or
topic at hand. In other words, in writing a clear topic sentence and providing
adequate support, the writer needs to make sure that the paragraph had unity. The
data from this study showed that participants there were five (5) irrelevance types
of coherence breaks in students’ writing. The cause this type appearing in the
sample of this study was because students confused in adding the appropriate

supporting sentences in the paragraph.

The last type of coherence breaks that appeared in students’ writing was a
misleading paragraph. Misleading paragraph division breaks took place while the
essay or text misleads the reader to expect a shift to a new aspect of the topic
when there is no change that actually takes place. This type of break interrupted
the flow of discourse, so that, it caused problems for the reader in processing the
information. In this study, the data showed that there were three (3) coherence
breaks that encountered in students’ writing text. This type was the fewest
coherence breaks that appeared in students’ writing it possibly occurred because

of the students’ awareness of the importance of inserting a transition signal in
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writing. It also occurred because student did not lead the reader misunderstood.

As a result, only a few breaks of this type that happening in students’ writing.

C. Discussion

The aim of the discussion was to describe the significance of the findings.
In this study the writer used White’s (2000) theory of coherence structure and
Wikborg’s theory (1985) of types of coherence breaks to know the type of
coherence breaks that found in participant essay. As showed in the previous
section, the major findings of the study were identified. There were five coherence
breaks that students 2016 of English Department of UIN Ar-Raniry made in
analytical exposition text; disorganization of ideas and pattern were found 19
occurrences, irrelevance were found 10 occurrences, unjustified change were
found 10 occurrences, unspecified topic were found 5 occurrences, and
misleading paragraph division were found 3 occurences. From all five coherence
breaks, disorganization pattern and ideas was most frequent types break made by

students.

Concerning coherence, the results indicated that the students' writing did
not present a reasonable connection or relation, among ideas in their paragraphs
which caused coherence breaks. Most of their analytical exposition writing was
generally disorganized. They seemed to ignore the rules of paragraph structure in
academic writing. This was aggravated by the fact that their writing lack of
sufficient information about the target topic and some of the information used was
irrelevant and ideationally redundant. Likewise, the data showed that the students

inserted irrelevant ideas into their writing. In addition, they sometimes wrote
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information that had no direct relevance to the direct topic. These are the areas
that should be explained to students so that they keep in mind when writing a
paragraph in English.

This study relates to the previous studies was conducted by Mali (2014)
entitled Coherence Problems in Academic Essay Writing . His study analyzed the
the coherence breaks used Halliday and Hasan’s theory while this study analyzed
the coherence breaks used Wkiborg’s (1985) theory. Meanwhile, the framework
of analyzing the data, this study relates to the previous study was conducted by
Saputra (2013) entitled Identifying coherence problems perceived by students in

writing descriptive text : A case study at SMA Labschool Unsyiah.

The findings of this study have similarities as well as differences with the
previous studies. The findings of this study are similar to Mali’s (2014) study.
Mali’s (2014) found that there were 3 types of coherence breaks that encountered
in students’ writing; unclear idea relationships, irrelevant topic sentences,
irrelevant supporting evidence. Meanwhile, this study found 5 coherence breaks
that appeared on students’ 2016 academic year of English Department of UIN Ar-
raniry writing. They were disorganization pattern and ideas, unspecified topic,
unjustified change or drift of topic, irrelevance and misleading paragraph division
which are both studies found that the most frequent coherence breaks appeared in
student writing was “disorganization pattern and ideas” while in Mali’s (2014)
study he named this type with “unclear idea relationship”. Disorganization
patterns and ideas found as the types that mostly encountered in students’ writing

because students ignored to be used to write academically with the rules of
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paragraph structure. So that, it leaded them to have a lot of problems in writing.
These two studies analyzed the type of coherence breaks that appeared in students'
essay writing. Whereas, Mali's used argumentative essay to find coherence breaks
while analyzing students' writing. Besides, this study is used analyttical exposition
text.

On the other hand, the findings of this study are differences from the
studies of Wikborg (1985) and Saputra (2013). Wikborg (1985) found that
coherence breaks most frequently encountered in writing were misleading
paragraph divisions. The misleading paragraph division becomes a coherence
breaks which mostly appeared in writing because sometimes the writer is
confused in presenting the ideas to be conveyed. Sometimes the writer out of the
topic of discussion because the writer wants to add another information or
analogizing the message to be conveyed in an inappropriate way. On the contrary,
in this study, misleading paragraph division became the fewest types of coherence
that arose in students’ writing. It possibly happened because student of English
Education Department already pay attention and beware in adding statements in
order to did not leaded the reader misleading while translating the message of
ideas. Whereas, Saputra (2013) found that the most frequent breaks of coherence
were disunity of thought. In this study this type of problems also appeared mostly
in students’ writing. Yet, this type came second after disorganization patterns and

ideas.

Based on the discussion above, this study can be used as a reference to the

study of coherence and coherence breaks in discourse analysis. This research
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could help the students who are concerned with the study of critical discourse
analysis, and also for those who are interested in understanding coherence in term

of coherence breaks as a way to spread ideas and point of view.



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

This chapter presents conclusions and recommendations. These conclusions
are based on chapter 1V, and some recommendations will be given in the end of this

chapter.

A. Conclusion

The finding of this study showed that the students in 2016 academic year of
English Department of UIN Ar-Raniry committed five types of coherence breaks in
writing analytical exposition text. They were as follows: disorganization of ideas and
pattern, unspecified topic, unjustified change or drift of topic, irrelevance and
misleading paragraph divison. The most frequent error was disorganization of ideas
and pattern (19 occurrences), followed by unjustified change (10 occurrences),
irelevance (10 occurrences), unspecified topic (5 occurrences), and misleading

paragraph division (5 occurrences).

To correct these errors, there were many possible ways lectures could help
the students to imporve their coherence writings. For example, lectures could give
more understanding about coherence and it was importance in producing a good
essay to the students. The students had to know the structure of an essay and practice
more to organize ideas into logical order. In addition, in writing students should not
only put attention on grammatical rules, because coherence was also important in

making good writing.

55
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B. Recommendations

Taking the findings of this study into consideration, the researcher proposed
some recommendations to overcome students’ problems with coherence in writing.
In this case, lectures hold the crucial role in boosting the students’ knowledge related
to coherence breaks. The lectures should introduce the learners the types of
coherence errors and taught the students how to overcome such errors. In addition,
lectures should provide students with materials that increase their awareness of the
role of coherence in writing. Furthermore, students should be given comprehension
that they should not pay attention to grammar only but they should view language in
terms of the meaning they intend to convey. Then, the students need to be aware of
the theory of coherence breaks and ways of achieving coherence in writing in order

to reduce the possible breaks they make in writing coherence.

To make the findings of this study more substantial, the follow-up research
should be undertaken. In this study, the researcher has found five types of coherence
breaks made by students in writing descriptive text; unspecified topic, unjustified
change, disorganization of ideas and pattern, irrelevance and misleading paragraph
divison whereas disorganization of ideas and pattern was the most dominant break
appears. Theoretically, researcher had also provided the causes of the breaks.

The researcher hope these findings of the research could provide a beginning
and an incentive to explore further. The researcher suggests that the next study
should seek for factor that causes students made errors in term of coherence and their

effort to overcome the problems which is absent in this research.
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WRITING DESCRIPTIVE TEXT TEST it

Describe the difficulities in learning writing based on your experience in 300-500 words!
My Difficulties in Learning Writing

Every day, people almost never skipped a slightest writing in a day. A blog writers could
averagely writes 700 to 1000 words a day, but surely mistakes were made. Students, especially who
still learns things, made a bigger and more mistakes than a blog writers. I'm a 20 years old student

who took English major who still made mistakes in writing. Averagely, I made about 15 — 20

mistakes and problems per-task on the first year. As a university students who already have an
_—-'-'-_-_-____-“-'_'__—--..

e

average base in English writing, I faced attention problems and higher order cognition problems. But,
’_'______,.ﬂu_.

was able(to overcome\that mistakes in a simple way.

Almost on every writing assignments, I always work on night and withm.
_l_——._—_——'—'_—ﬂ — ="

Music helps me to add focus and calmness. Wrong choice of music always ends up as a distraction for

me. Orchestral or Instrumental music are what I heard whenever | write but when it comes to any

music with lyrics, it’s slowly decaying my focus and ideas. What 1 did to avoid that was to simply

create a playlist of my desired music. A trivial problem I faced next was uneven writing tempo.
e ————

Sometimes when | was writing, | wrote a sentence quicker and slower. Maybe you would have

guessed, qu1cker writing tends to produce a bad handwriting or misspelled words. However, slower

= T
tempo than normal doesn’t mean don’t have any effects. For me, it made me feels even more tired and

ol uh;?ea‘%‘&a loprc 2|

g

B un)usﬁere)
Change .

% \rrelevanee

bored. Actually no legitimate solution to avoid that because it was you unconsciously did that. But,

consciousness can be trained over time and I tackled it by counting 1.5 seconds per medium-length

word like; legitimate, collaboration, destruction etc

-—F'_—’-’_'_
University students obviously \faced a higher cognition ordf] rlon every task they received.

* dise o
Partern

“What | personally faced was a diffi culty to generate and elaborate ideas. I used to took one hour to Jﬁ;

one day on generatmg an 1deas excludmg elaboratmg them. \@ww_ws crmcal

thmkm and wledge. |Studying regularly will fill the gap and overtime I was able to create and

elaborate ideas in thirty minutes to two hours.
S —

& - . e F a, w . S M\‘C‘@D.A‘
To finish w1th,l simply writing regularly and review it is | belleve_t_lﬁ___bes_t_wﬁrv that I can _

suggest to my fellow leamersi If not a mistake or two, you’ll find inspiration and able to improve your l

next writing] There was a saying “Excellence, then, is not an act, but a habit.”, and that was what |
[

believed in doing so.

parzgra
AWN5i2
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Participant 4 (*IF)
Describe the difficulities in learning writing based on your experience in 300-500 words!

Writing is one of the four skills of English language. A lot of students in my department

including me, admit that writing is a difficult course. Even to write_an informal writing sometimes is “Awi< | rp
difficult, especially writing the academic one. That|problem leads many students to dislike writing or X0

dealing with anything related to writing.\ ¢ v

Writing for me is difficult because it requires me to decide a topic or idea. Well, it is not easy
to think of any topic or idea you want to write. For me, | don’t want to write something boring,

that’s why it is important for me to come up with new, out of the box and fresh topics that different )

from others. That’s why | always stuck in this process for a while and it takes most of my time in the

writing process.men I find the right topic, the ideas will flow easily and that’s when | find

@riting a little bit easier than before, 2(Ccopdusion) —? &seraarizaten patterrs T3 \ere levai~ee
___———__—_—_—____————

Not only the topics and ideas but the rules in academic writing is fairly difficult. In free | /

writing | can just write what comes S across my mlnd In academic wr_rtmg | also. also need to organize theL C?;\us‘mrzad
idea and think of the order, the sequence, the type of text and so on. There are a lot of think to patter v

—————— - — - ———

follow and remember.

The problem | face in learning writing is that, | understand almost all of the material about
how to write a good academic writing. But it’s hard for me to apply it in my own writing. It makes -me
think, should | need practice more? Yeah, | do need to practice more. But | also think w_hy can’t |

.—-\_______—_______-—- =

\Nd@vqnce

make a good writing by taking writing and academic writing classes. Do the methods used by the >

lecturers aren’t effective? | don’t know for sure. It’s easy to learn and understand how to make a_

good paragraph, but not making the h itself. No wonder there are only few students like

writing. It is not an easy task to do. It requires a lot of things, such as ideas and rules to be applied
effectively in every single of paragraph.
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Participant 5 (*DH) niraA e ‘ -
WRITING DESCRIPTIVE TEXT TEST

Describe the difficulities in learning writing based on your experience in 300-500 words!

gartern and deas | was a student in the seventh semester who was studying in English education at -

unspetitied Lo pic

ungresfed Em

\4

UIN Ar-Raniry. Since | entered the university until now, | have passed the writing course 4
times. Writing-l in the 2" semester, writing-1l in the 3™ semester, writing-lll in the 4™
semester, and academic writing in the 5™ semester. Writing is a course that teaches the
right way to write journals, articles, essay, and thesis in accordance with the rules writing
using English. But in my opinion; there are(:_s‘_g;any obstacles_ inij challengeq in learning
writing subject. The big issue is | am not someone who likes to write in a foreign language *
and this makes me hard to love this subject. But, the real difficulties that | face when writing ‘”;;-
are vocabulary mastery, and learning mot;;tion “aAR

mr errors are the most common things that occur in writing\ but a person's
Grammar : =S * unjusWred

grammar will gradually get better if you often practice writing actively and routinely. parae
Grammar is also easy to learns and has its own rules, so students will easily learn grammar |Trelevan
from booksﬁe opposite does not happen in the mastery of vocabu!aﬂ]ﬁ my perspective,e T
vocabulary mastery is an important aspect of writing_*.[A person's writing will not be v
interesting to read if he uses a common vocabulary. Selection of interesting vocabulary will v Qid
rﬁ-glaa_the reader amazed by someone's writing. This is what | do not have. | find it difficult t»»>r92
when writing while opening a dictionary, because it takes a long time, especially when the

exam and lecturer provide time limits for preparing the writing assignment.

When studying writing in the 2" semester, I was taught by a lecturer who was Iess\)
professional and disciplined so that | and my classmates felt unconcerned about the

importance of writing courses.Different things happen in writing-Il to academic writing. | * :ﬂ“‘;&“éaﬁe‘

have lecturers who are very competent in terms of writing and this is what triggers my ¥ Atsomani &
passion in writing better everLd_aﬂ\But at that time, my lecturers lacked enthusiasm in PEwr.
learning which made me and some friends who studied writing no motivation to learn. They | * ey
only gave advice that writing is really needed for thesis, scholarship essay, and several other \“{‘J‘“ Npe
things in the future that we will pass. In my opinion, this cannot motivate students. Writing Orovrn ¢
lecturers should show their previous writings and remind us that with their good writing,

they can study abroad with state money. il

To sum up, writing is a y_giy_v_alggble subject. Writing is also the main ability sought
by international universities in finding students. Several difficulties that | face; lack off twrtr
vm in learning are what | can actually overcome by mysa? ™ A8 evan
However, | can use telling, t_r_lc_k_slo remember more vocabulary. | can also foster a spirit from

wi self to be more active 3h studying writing, so | can-become a person who has a
"}_—-_._._,__

good mastery of thesis and scholarship recipient at one of the world's leading universities.

\
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Participant 6 (*B#P)

WRITING DESCRIPTIVE TEXT TEST
Describe the difficulities in learning writing based on your experience in 300-500 words!

Difficulties in writing

Having writing skill for students in a university is a must. Most of the time, students _

are assigned to produce a writing. It can be an essay, paper, journal, or event article. Most of
university students think that writing is difficult as well as me. 1As a university student, I face
some problems in writing and the problems are quite serious, because It is a bit difficult f

mr——

W [T assum that the problems that Ilhave mentioned beforefare
[t ¢ same problems that faced by many students in university.The I'he problem are lacking of _

readmg expenence, grammar rules, word choice, and coherence.

First, lacking of reading experience. It is one of the most crucial prot_)lems because""

when students want to produce a writing and they have less expenence in reading Students
will face dlfﬁcultles in an'angmg “the idea and choosing the approplate of synonym. If

students have got used to reading, it will be easier for them o arrange the idea when shefhie

“wants to write and they will have no difficulties to choose the synonym for their writing.
Because when students read many book . articles, or event journal, they will able produce a
—"""-'-———.__

good | O AN S

Second,. grammar rules. Well this is one of problems where most. of EFL students

rrght gramma_r__“rul‘e_s_ are# very_‘ 1~mportan’t Becauee by usmg 1t will avmd from a

misunderstanding. For example if a writer wants to write a report text where the tense that

should be used is past tense. But the writer does not really understand about the gramm'ar\
rule so she/he uses future, present or even perfect tense. This kind of things will bring about
a big misunderstanding between the writer and reader. So, writing with the right grammar

Ga—

rules are extremely 1mportant

e ——

Third, word choice. This problem has a very strong relation with reading experience.
While reading, students will ecounter several new vocabularies so do the synonym of the

words. And those vocabularies will be so useful while students want to write. But they have

e ————

to make sure that they understand the meaning of each synonym of the word and they need to

Choose which vocabulary that should they use in 1 their writing. Sometimes, university students

e — e —————— .

don’t know many vocabularies and its synonym ‘because of lackmg of reading experience and

it 1s ha-d%r them to play with the vocabulary whrle writing.

—

—

In short, many university students still face several problems while they are going to
write. The problems are vanety such as lack of reading experlence word choice, and the
grammar rules. In order to overcome those problems, umversrty students should be focus on
aspect that they have ‘problem with. If they have problem w1th the grammar, they need to

i —— — e ——

l



learn more about grammar. By focusing on their problems, I believe students will be able
producing a good hand writing.
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Jjournal writing is not as difficult as writing a formal journal. But in reality,
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Partcipant 7 (*ZU)

Describe the difficulities in learning writing based on your experience in 300-500 words!

I have been three years studying in the English department, and writing still becomes my
serious issue to face. In n my thlrd d year, | entered an a academlc writing class in which in that class,
have to learn how to write a good and correct formal wrltmg But instead of iearmng how to write (Mre
academlcally, my lecturer asks us to write a reflective journal At first, | thought that a reflective

writing a reflective journal

S not as easy as I thought. Here arefeveral difficulties that I faced] uring writing a reffeave'journalﬁ

 —

First of all, | faced the difficulty in generating the idea. | thlr_\k the idea is the most crucial _ DM\
aspect of writing. Good writing is writing that provides a good |dea me_ﬂl
unable to produce a good idea, and as a result, it is difficult for me to write something. The lacking

e

idea restricts me in expressing myself freely in writing.

— ey

-

—
master good writing. And it is by remembering new words while writing it down to the paper so that

The second issue is the lack of vocabulary mastery I reallzed that | have a poor v vocabulary
mastery | cannot express my thought easily and tend to use se the same words all the time. So, it
causes r my writing looks wordy and heavy. My lecturer ever sajd that | need to practice a lot to

——

| can improve my wrrtmg skill.

e —

And the last one is a grammatical error. Even though I 'am in my last semester but | still
cannot avoid my grammatical mistakes. | am still cannot differentia i | am
sfill not aware of grammatical functions and even ignore it when | write something. | realized that
Mmar and writing is an inseparable unit. | cannot write a good and correct sentence Without =

e e e ———
considering the grammar. So that if | want to increase my writing quality then | need to master the

—

grammar

To sum up, there are at least three most serious issues | need to overcome to write better
writing. The first issue is about how to ge generate the idea, the second issue is vocabularv mastery, —derei)
and the last issue is a good § grammatica! masterv Then, considering those issues will help me to be a
good wrlter and M wntmg |n the future

—— —

—
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Participant 2 (*AFJ) lrrRlevance 3 |

WRITING DESCRIPTIVE TEXT TEST

Describe the difficulities in learning writing based on your experience in 300-500 words!

In my opinion, many problems faced when writing something. First of The

dlfﬁcultness that I had expenenced is about ﬁndmg the proper vocabulary or using the

e —_— T e

academic word, also the repetition is not allowed in the academic wntmg so we need t0

identify all of the synonyms of the words, a lot of words must remember to help us wnte

— -_—

smoothly Second lack of ideas to write, in my expenence I had this problem most of the

tlme got confused in the middle of the situation when want to write and it is not feeling good.

caused by lack of information, inspiration or even | do not read very often. Additionally, the

lack of ideas allect learners’ writing skills.‘Until and unless students have information with

them, they will not be able to pour any idea through their pen onto the page. Third, Grammar

dlftlcultles become a spook for the writer to write in English. Learners also have dilJculties

in grammar and syntax. They make mistakes in subject-verb agreement, pronouns, tenses,

articles, prepositions and basic sentence structures. ‘The major problem is with the uses of

—_—

tenses and articles and preposition. For me it is also a serious problem when want to write, |

always have issues with sentence structure. while writing something the theory that I had in

my head suddenly gone it really happen cause I focus on the idea, not the grammar. Fourth

Organized writing is also a challenge to learners as their wntmg lacks coherence

consolidation of knowledge and use of formal transitional and cohesive dev1ces ‘(Students)

do not organize’ .“Most of them are not able to consolidate their knowledge. EWhen you ask
= — -y rrelew

—_—
them to write about thelm they (cannot) *Writing is dilJerent from speech,(students )

wntmg is actually speech put on the page. [Flﬂrleamers are often overwhelmed when asked —

to complete a writing task. Even in the begmmng, some leamers will have difficulty getting

started. lln order to make a writing task less threatening thel_followm% suggestlons z;rj%useful

mislead

to help learners who are struggling to find their way and for them to find writing interesting a;’ AvoavAt ¢

as well as giving them a sense of accomplishment so that they will be better motivated for the

—

next writing task.
e,

AR ton
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Participant 3 (* LAL)

WRITING DESCRIPTIVE TEXT TEST
Describe the difficulities in learning writing based on your experience in 300-500 words!

Nowadays, People still have an assumption that writing is more difficult than other skills ;‘/

such as reading, listening and speaking. Why is writing chosen to be the harder one?. There are qo‘”ﬁht
Mlties in writing based on mmenceare} First, determine the topic. Sometimes, “""\
a4 \es% \2
to get an idea about what will we write or find the topic of writing is not easy. People need an ,,_c\t‘ on
inspiration or motivation to get the good idea or topic. The way to find an idea is read a lot.
-
Second, people do not know how to write in lhﬁe___Lgim_i_gg. It is hard to write g(_&dxg mgompn;i
; s o i Y
sentence in the first paragraph. They cannot find an idea to start writing a paragraph, even though ———
% \m—J\XQ\'\T"

the topic is available. Third, people less in English vocabularies. Vocabulary is influence the chorg e

writing, lots of it can be easier to develop our stories or texts. We not only rewrite same words in % “:: 1’%““
=3 s

the next paragraph.| Fourth, we are still confused in structure of grammatical. Structure can show
the value of text. Is it good or bad and is it can be understand by people. It also has important—p \~réevanc
thing that must be considered by me and other people.jFiﬁh, arrange the paragraph. When we

write a y topic, we will focus to write some paragraphs that related to our topic.
Occasionally, our paragraph is unconnected with the topic. It can be convoluted.*\ > wrrelevey

Last, we do not know some conjunctions in wrltmg When we want to write the next X Arsojar

aron  pat
paragraph, Often we use “next, then, so, well, sometimes, however, but” for many times. Yet
there are a lot of conjunctions that can be written in our paper. Such as “in other hand,
occasionally for changing sometimes, afterwards for changing next or then, and so on”. -(Ca-A\u,b w)

Besides several difficulties, I have some ways to solve the problem in writing. They are;

Y
the first is we have to practice in wrltmg a text, we can do it once a week. The second is
B e S e ———

memorizing vocabulanes and conjunctions in order to write easier. The third is learning the

structure We can learn_y readmg books, magazines, journals, articles, and so on. The last is

bulldlng our motivation to write more. The motivation can come from internal and external. For

external, they are come from listen to music, relax situation, and other. For internal, they are

come from ourselves to improve our writing quality.

—concuser)
> A&o%p\bﬂfﬂk e
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The conclusion is writing can be difficult if we do not want to solve the difficulties by

practicing write on paper with 2 paragraph, learn more and read a lot.\I think that writing is fun lo
: e S —— (|
because we can write what are we thinking and what are we imagine. Perhaps we have same nee

difficulties in writing, but we have different ways to solve it. It depend on ourselves.

B




Participant I (* AW) Correct version of Cohesion and Coherence in writing

WRITING ANLYTICAL EXPOSITION TEXT TEST
Describe the difficulities in learning writing based on your experience in 300-500 words!
My Difficulties in Learning Writing

In daily life, people almost never skipped to write something even it is only a simple
writing. If a blog writer could averagely writes 700 to 1000 words a day with several mistakes
are made, students, especially who still learn things, make more mistakes than a blog writer. |
am a 20 years old student taking English major but still make mistakes in writing. Averagely, |
made about 15 — 20 mistakes and problems in a task on the first year of my education. As a
university student who already has the basic ability in English writing, | face some crucial
problems and higher order cognition problems. However, there are some ways | use that | was

able to overcome those mistakes.

Mostly in every writing assignment, | always work at night while listening to music.
Music helps me to be more focus and calm. Nonetheless, wrong choice of music always ends up
as a distraction for me. Orchestral and Instrumental music are what | listen to whenever | write
because when it comes to any music with singing, it slowly decays my focus and ideas. What |
did to avoid that was to simply create a playlist of my favorite instrumental music. A trivial
problem | faced next was uneven writing tempo. Sometimes when | was writing, | wrote a
sentence quickly and slowly. It would have been guessed that a quick writing tends to produce a
bad writing or have some misspelled words. However, a slower tempo writing does not mean it
do not affect the writing. For me, it made me feel even more tired and bored. Actually, | have no
legitimate solution to avoid that because it was the writers themselves unconsciously did that.
But, the consciousness can be trained over time and | tackled it by counting 1.5 seconds per

medium-length word like; legitimate, collaboration, destruction etc.

Furthermore, university students obviously face a higher requirement on every task they
received. What | personally face is the difficulty to generate and elaborate ideas. | am used to
took one hour to one day to generate an ideas, excluding elaborating them. What it needs in this
case is the critical thinking and knowledge. Studying regularly will fill the gap and overtime |

am able to create and elaborate ideas in thirty minutes to two hours.



To sum up, writing regularly and reviewing it is the ways | believe the best ones that |
can suggest to my fellow learners. If there is a mistake or more, you will find an inspiration and
be able to improve your further writing. There is a saying “Excellence, then, is not an act, but a

habit.”, and that is what | believe in doing so.



Participant 2 (*AFJ) Correct version of Cohesion and Coherence in writing

WRITING ANLYTICAL EXPOSITION TEXT TEST

Describe the difficulties in learning writing based on your experience in 300-500 words!

There are many difficulties appeared when a writer writes something. The first
difficulty that | have experienced is about finding the proper vocabulary or using the right
academic word. Moreover, vocabulary’s repeatation is not allowed in the academic writing, so
we need to identify all of the synonyms of the words. It is a must for a writer to memorize a lot
of words to help them to write smoothly. The second one is that havin lack of ideas to write.
Based on my experience, this problem most of the times make me confused in the middle of the
writing process and it does not feel good. This situation happens because | have lack of
information, inspiration or even | seldom read books. Additionally, the lack of ideas affect
learners’ writing skills. They will not be able to pour any idea through their pen onto the page
unless the students enrich their background knowledge. The third obstacle is that grammar
difficulties become a spook for the writer to write in English. They also have diffculties in
grammar and syntax. They make mistakes in subject-verb agreement, pronouns, tenses, articles,
prepositions and basic sentence structures. ‘“The major problem is to determine when to use all
tenses, articles and preposition. For me, it is also a serious problem whenever | want to write. |
always have issues with sentence structure while writing something that the theory | have in my
head suddenly disappear because | often focus on the idea, not the grammar. The fourth
difficulty is to organize writing. It is a challenge to writers as their writing may get lacks of
coherence, consolidation of knowledge and they do not use the formal transitional and cohesive
devices. The fifth trouble is that some writers often feel overwhelmed when they are asked to
complete a writing task. Even in the beginning of the writing’s process, some of them will have
the difficulty to get started. In order to make a writing task become less threatening, the
following suggestions are useful to help learners who are struggling to find the solution and for
them to find that writing is interesting as well as giving them a sense of accomplishment so that

they will be better motivated for the next writing task.



Participant 3 (*LAL) Correct version of Cohesion and Coherence in writing
WRITING ANLYTICAL EXPOSITION TEXT TEST

Describe the difficulities in learning writing based on your experience in 300-500 words!

Nowadays, people still assume that writing is more difficult than other language skills,
such as reading, listening, and speaking. There are some reasons why writing is one of the most

difficult language skills based on my experience.

First, it is hard to determine the topic. Sometimes, to get an idea about what will be
written or what the topic of the writing is not easy. A writer needs an inspiration or motivation
to get a good idea or topic. The way to find an idea is by reading a lot. Second, it is challenging
to start writing or to write the first paragraph even though the topic is already decided. Third,
having less English vocabulary is one of the biggest obstacle in writing. It is important to enrich
vocabulary because it influences the writing’s quality and helps to develop our story or text.
Moreover, by enriching vocabulary, using the same words in the next sentence or paragraph can
be avoided. Fourth, writing using good grammar and structure is still confusing. In fact,
structure can show the value of text whether it is good or bad and it can help the reader to easily
understand the text. Fifth, it is difficult to arrange the paragraph appropriately. When writers
write a text about a topic, they should focus to write some paragraphs that related to the topic.
However, occasionally, the paragraph is unconnected with the topic. Thus, it can make the

paragraphs be convoluted.

Last, having less knowledge about conjunction could be frustrated for a writer to develop
their passage. To write the next paragraph, it is frequently used the conjunction “next, then, so,
well, sometimes, however, but” for many times. However, there are a lot of conjunctions that
can be written in our paper. Such as “in other hand, occasionally for changing sometimes,

afterwards for changing next or then, and so on”.

Based on the difficulties above, there are some ways to solve the problem in writing.
They are; the first is to practice more in writing a text that we can do it at least once a week. The
second is to enrich vocabulary and conjunctions as many as possible in order to write a good
passage. The third is to learn the structure. It can be learned by reading books, magazines,
journals, articles, and so on. The last is to build our motivation to write more. The motivation

can come from internal and external side of the writer. For external side, it may come from



listening to music, having a relax situation, and others. For internal side, it may come from the

writer’s willingness to improve their writing quality.

In conclusion, writing can be difficult if the writer do not want to overcome the
difficulties by practicing to write frequently, learn more and read a lot. | think writing is fun
because we can write what we think and what we imagine. Indeed, even though some writers
have the same difficulties in writing, but it is possible to have different ways to solve it that

depends on ourselves.



Participant 4 (*IF) Correct version of Cohesion and Coherence in writing

WRITING ANLYTICAL EXPOSITION TEXT TEST

Describe the difficulities in learning writing based on your experience in 300-500 words!

Writing is one of the four skills to master English language. Many students in my
department, including me, admit that writing is a difficult course. It is even a difficult thing to
write an informal writing, let alone to write the academic one. This problem leads many

students to dislike writing or dealing with anything related to writing.

Writing for me is tough because it requires me to decide a topic or idea. It is not easy to
think of any topic or idea you want to write. For me, | do not want to write something boring,
which is why it is important for me to come up with an up-to-date topic, out of the box and fresh
topics that different from others. Consequently, | always stuck in this process for a while and it
takes most of my time in the writing process. However, once | find the right topic, the ideas will

flow easily and this the time when | find writing is a little bit easier than before.

The reason of writing is burdensome is not only due to the topics and ideas but also due
to the rules in academic writing is complicated. In free writing, | can just write what comes
across my mind. Nevertheless, in academic writing | also need to organize the idea and think of
the coherence, cohesion, the type of text and so on. There are a lot of rules to follow and
remember. The problem | face in learning writing is that | understand most material about how
to write a good academic writing. Nonetheless, it is hard for me to apply it in my own writing. It
makes me think whether | need more practice more. It is obvious | do need to practice more.
However, | also think why | cannot make a good writing by taking writing and academic writing
classes. | am confused if the methods used by the lecturers are not effective. | do not know for

sure.

In conclusion, it is easy to learn and understand how to make a good paragraph, but it is
troublesome to write the paragraph itself. No wonder there are only few students that like
writing. It is not an easy task to do. It requires a lot of things, such as ideas and rules to be

applied effectively in every single of paragraph.



Participant 5 (*DH) Correct version of Cohesion and Coherence in writing
WRITING ANLYTICAL EXPOSITION TEXT TEST
Describe the difficulties in learning writing based on your experience in 300-500 words!

I am a student in the seventh semester taking English education as my major at UIN Ar-
Raniry. Since | have been studying at the university, | have taken the writing course 4 times.
They are writing | in the 2" semester, writing Il in the 3™ semester, writing 111 in the 4"
semester, and academic writing in the 5" semester. Writing is a course that the students learn the
appropriate way to write journals, articles, essay, and thesis in accordance with the writing’s
rules using English.

In my opinion, there are many obstacles and challenges in learning writing. The biggest
issue is | am not someone who likes to write in a foreign language and this makes me hard to
love this subject. Moreover, the real difficulties that I face in writing are vocabulary mastery
and learning motivation. Grammar errors are the most common things that occur in writing, but
it will gradually get better if you often practice writing actively and routinely. Grammar is also
easy to learn and has its own rules, so students will easily learn grammar from books.

However, it does not happen in mastering vocabulary. In my perspective, vocabulary
mastery is an important aspect of writing. Writing will not be interesting to read if it consists of
common vocabulary. The better word choice will make the readers feel amazed easy to read the
writing. This is the skill I do not have. | find it difficult to write while opening a dictionary,
because it takes too much time, especially when there is a task and the lecturer provides less
time for preparing the writing assignment.

There were different things happened in writing Il to academic writing. When | took a
writing course in the 2" semester, | was taught by a lecturer who was less professional and
disciplined so that I and my classmates felt unconcerned about the importance of the writing
course. At that time, my lecturers had lack of enthusiasm in their teaching process that made me
and my classmates’ motivation decreased. They only gave advice that writing is really needed
for thesis, scholarship essay, and several other things in the future that we will pass. In my
opinion, this cannot motivate students. Writing lecturers should show their previous writings
and remind us that with their good writing, they can study abroad using scholarship. However,
in the next semester, | met some lecturers who are very competent in terms of writing and this is
what triggers my passion to write better every day.

To sum up, writing is a very valuable subject. Writing is also the main ability required
by international universities in finding new competent students. However, there are several
difficulties that | face in mastering writing; lack off vocabulary mastery and motivation in
learning are what | can actually overcome by myself. Moreover, | can use telling tricks to
memorize more vocabulary. | can also enhance my motivation within myself to be more active



in studying writing, so | can have better writing skill to write my thesis and apply a scholarship
at one of the world's leading universities.



Participant 6 (*NS) Correct version of Cohesion and Coherence in writing

WRITING ANLYTICAL EXPOSITION TEXT TEST

Describe the difficulities in learning writing based on your experience in 300-500 words!
Difficulties in writing

Having a good writing skill for students in a university is a must. Most of the time,
students are assigned to produce a writing. It can be an essay, paper, journal, or event article.
Most university students think that writing is difficult, so do I. As a university student, | face
some problems in writing and the problems are quite serious because it is a bit difficult for me
to overcome those problems. | also assume that the problems that | have mentioned before are
the same problems that frequently faced by many university students. There are some problems

in doing a writing.

The first probleim is lacking of reading experience. It is one of the most crucial
problems because having less experience in reading leads students to be difficult to produce a
writing and. Students will face difficulties in arranging the idea and choosing the appropriate
word choice. If students have got used to read, they can overcome this issue because having
many background knowledge by reading many book, articles, or event journal can make they be

able to produce a good writing.

The second one is grammar rules. This is one of some problems that most of EFL afraid
of. It is due to this problem does not only appear in speaking, but also in writing. Using the right
grammar rules are very importance since by using it, misunderstanding.can be avoided. For
example, if a writer wants to write a report text, the tense that should be used is past tense.
However, the writer does not really understand about the grammar rule, so they uses future,
present or even perfect tense. This kind of things will bring about a big misunderstanding
between the writer and reader. As a result, writing with the right grammar rules is obviously

important.

The third difficulty is choosing an appropriate word. This problem has a very strong
relation with reading experience. While reading, students will encounter several new
vocabulary, so do the synonym of the words. The vocabulary will be useful if the students want

to write. Furthermore, they have to make sure that they understand the meaning of each



synonym of the word and they need to choose which vocabulary that should they use in their
writing. University students often do not know much vocabulary and its synonym because of

lacking of reading experience and it is hard for them to use various vocabulary while writing.

In short, many university students still face several problems while they are going to
write. The problems are various, such as lacking of reading experience, having difficulty about
word choice, and knowing only few grammar rules. In order to overcome those problems,
university students should be focus on aspect that they have problem with. If they have problem
with the grammar, they need to learn more about grammar. By focusing on their problems, |
believe students will be able producing a good writing.



Partcipant 7 (*ZU) Correct version of Cohesion and Coherence in writing

WRITING ANLYTICAL EXPOSITION TEXT TEST

Describe the difficulities in learning writing based on your experience in 300-500 words!

I have been studying in the English department for three years and writing still becomes
my serious issue to face. In my third year, | took an academic writing class in which in that
class, | have to learn how to write a good and correct formal writing. However, instead of
learning how to write academically, my lecturer asks us to write a reflective journal. At first, |
thought that reflective journal writing is not as difficult as writing a formal journal. In reality,
writing a reflective journal is not as easy as | thought nonetheless. There are several difficulties

that | faced during writing the reflective journal.

Firstly, | faced the difficulty in generating the idea. | think finding an idea is the most
crucial aspect of writing. Good writing is the writing that provides a good idea. However, in
practice, | am still unable to produce a good idea, as a result, it is difficult for me to continue my

writing. Having lack of idea restricts me in expressing myself freely in writing.

The second issue is the lack of vocabulary mastery. | realized that | have low
vocabulary mastery. | cannot express my thought easily and tend to use the same words all the
time. Consequently, it causes my writing looks wordy and heavy. My lecturer has ever said that
I need to practice a lot to have a good writing. One of the way is by remembering new words

while writing it on the paper so that | can improve my writing skill.

The last one is having many grammatical errors. Even though | am in my last semester
but I still cannot avoid my grammatical mistakes. I still cannot differentiate between ‘this’ and
‘that’, T still not aware of grammatical functions and even ignore it when | write something. |
realized that grammar and writing is an inseparable unit. |1 cannot write a good and correct
sentence without considering the grammar. Therefore, if | want to increase my writing quality, |

need to master the grammar.

To sum up, there are at least three most serious issues | need to overcome to have better
skill in writing. The first issue is about how to generate the idea, the second issue is vocabulary
mastery, and the last issue is a good grammatical mastery. Thus, considering those issues will

help me to be a good writer and produce good writing in the future.
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