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ABSTRACT 

 

 

Grammar is one of the most difficult aspects for learners to master. Students’ 

knowledge of grammar is implicit; they are competent in grammar but they do not 

necessarily know the different rules behind the use of grammar. Hence, for teaching 

grammar effectively, students need to be equipped with effective strategies to help 

them improve their grammar skill. Code switching is one of strategies that teacher 

may use in his or her class. The current study investigates one possible reason, 

namely code-switching in teaching grammar. Concerning to this problem, I 

conducted a research entitled “Teacher’s Code-Switching in Grammar Class at SMA 

Islam Al Mujaddid”. This research  examined What kind of code-switching used in 

the grammar class. Furthermore, it also looks into What are the functions of code-

switching applied in the grammar class.  The research was conducted at SMA Al 

Mujaddid Sabang. This research is a qualitative research and it used observation and 

interview to collect the data. The participant of this research was an English teacher 

of that school. The result of this research showed the types of code switching which 

was used very often by teacher in teaching grammar were inter-sentensial code-

switching and intra-sentensial code-switching and the teacher’s purposes of using 

code switching in classroom were explanation, translation, efficiency, motivation, 

and discipline. 
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CHAPTER I 

INTRODUCTION 

 

A. The Background of Study 

In education field, particularly in Aceh, English is one of the compulsory 

subjects among other subjects such as mathematics, natural sciences, social 

sciences, and languages. Similar to other languages, English also has some 

important elements that must be mastered by students in order to achieve the 

language learning goal. One of the language elements in English is grammar. 

Grammar of a language is the description of the ways in which words can change 

their forms and can be combined into sentences in that language (Geremy 

Hurmer, 2002). Grammar covers tenses, word order, modals, preposition, 

adjective, and their structure items.  

Grammar skill used appropriately in both productive and receptive 

language skills is useful in every aspect of life from education to leadership, and 

social life to employment opportunities. Communication skills are indispensable 

to effectively give direction and provide assurance of language ability used in 

many aspects of life. Moreover, the language which is produced may become 

more accurate and meaningful when they communicate in proper grammatical 

sentences. 

On the other hand, grammar is one of the most difficult aspects for learners 

to master. Grammar is defined as the rules that govern how a language’s sentences 

are formed. English grammar has been traditionally viewed as a system of syntax 
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that decides the order and patterns in which words are arranged in sentences. It is 

argued that mastering grammar is a complex process that requires making a series 

of decisions about when and why to use one form rather than the other. Making 

the right decision when speaking or writing in the second language (L2) or foreign 

language requires grammatical proficiency. Students’ knowledge of grammar is 

implicit; they are competent in grammar but they do not necessarily know the 

different rules behind the use of grammar. Generating this awareness of grammar 

knowledge is not an easy process. The variety in forms and usages confuses many 

second/foreign language (ESL/EFL) learners to understand English. They learn 

new grammar rules every day, but they have difficulties applying them when they 

speak or write in English. Shatz and Wilkinson (2010) argue that second language 

(L2) learners often cannot express complex thoughts because of their inability to 

construct complex sentences showing complicated relationship. That is why the 

learning of grammar becomes the most difficult subject for students. This 

situation requires a change, especially in students; attitude and the teacher’s 

teaching learning practices in class. 

However, for teaching grammar effectively, students need to be equipped 

with effective strategies to help them improve their grammar skill. Code switching 

is one of strategies that teacher may use in his or her class. Hence, application of 

code-switching or combining two or more languages when teaching English, 

especially grammar, is needed. According to some experts,” it has generally come 

to be understood as “the alternative use by bilinguals (or multilingual) of two or 

more languages in the same conversation” (Muysken, 1995, p. 7). According to 
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Myers-Scotton (1997), “codes involved in do not necessarily constitute those of 

standard languages”. In fact, she  expands the scope of CS to subsume switching 

between languages (Azuma, 2001; Treffers-Daller, 1998; etc.), dialects 

(Alfonzetti 1998), styles and registers (Farris, 1992)”(Abbas, p. 18). In language 

learning, the use of code-switching is expected to help students to understand the 

lessons taught by teachers rather than just using the target language. It is also 

intended to shorten or minimize the time held in the learning activities, so that 

students can absorb more subjects within the time limit that has been determined. 

Regarding to the previous study about code-switching which conducted by 

Ehsan Rezvani and Abbas entitled Code Switching in Iranian Elementary EFL 

Classroom: An Exploratory Investigation, this research investigated code-

switching (CS) between English and Farsi by 4 Iranian English foreign language 

(EFL) teachers in elementary level EFL classrooms in a language school in 

Isfahan, Iran. Specifically, the present study aimed at exploring the syntactical 

identification of switches and the functions that the switches served. The data 

consist of field notes and scripts of audio-recordings of the teachers’ talk collected 

during classroom observations. The findings suggest that CS is a frequently 

applied strategy and a valuable resource for bilingual teachers in foreign language 

classrooms, and its judicious and skillful use can boost the quality of teaching. 

Moreover, it was found that EFL teachers in this study tended to use the learners’ 

L1 (i.e., Farsi) to serve a number of pedagogic and social functions, which 

contributed to better teacher-student classroom interaction. 
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Based on the problem above, I conducted the research entitle “Teacher’s 

Code-Switching in Grammar Class at SMA Islam Al Mujaddid” 

 

B. Research Question 

The research questions of this study are as following: 

1. What kind of code-switching used in the grammar class on first grade of senior 

high school of Al-Mujaddid? 

2. What are the functions of code-switching applied in the grammar class on first 

grade of senior high school of Al-Mujaddid” 

 

C. Aim of Study 

1. To find out what kind of code-switching used in the grammar class on first 

grade of senior high school of Al-Mujaddid. 

2. To determine the functions of code-switching applied in the grammar class on 

first grade of senior high school of Al-Mujaddid. 

 

D. Significant of Study 

This research hopefully can encourage the English teachers to apply code-

switching in teaching grammar in order to help student understand grammar 

easily. 

 

E. Terminology 

There are some terms which must be defined in order to avoid 

misunderstanding; 
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1. Code-Switching 

Code switching (CS) is a complex linguistic process common in 

multilingual speech. Code switching involves the combination of at least two 

languages. Code-switching has three types, including tag-switching, intra-

sentential switching, and inter-sentential switching. Nunan and Carter (2001: 

275, as cited in Olcay) briefly define the term as “a phenomenon of switching 

from one language to another in the same discourse”. Additionally, the 

languages between which alternation is performed are the native language of 

the students, and the foreign language that students are expected to gain 

competence in. 

2. Grammar  

Chomsky (1965, as cited in Geoff, 2002) describes the grammar of a 

language by saying that it ‘purports to be a description of the ideal speaker-

hearer’s intrinsic competence’. Richards  and  Schmidt  (2002)  defined  

grammar  as  a description of the structure of a language and the way in which 

linguistic units such as words  and phrases  are  combined  to  produce  

sentences  in  a  language.  It  usually  takes into account  the meanings and  

functions  these sentences have  in  the overall system of the  language (Ehsan, 

p. 18). In short, by studying grammar indirectly we can also improve the other 

skills of English language; listening, reading, writing and speaking. For 

instance in writing and reading, grammar makes us understand better about the 

sentence and the structure so that we can understand and translate text well. As 

well as listening and speaking, grammar helps us to understand the ongoing 
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conversation well and avoid misunderstandings about the topic being 

discussed. 

 

F. Technique of Collecting Data 

As mentioned in the first chapter, 1 used some techniques in obtaining the 

data; observation and interview. 

1. Observation 

Observations involve more than just “hanging out.” Painful and self-

aware observers use observation systematically (DeWalt & DeWalt, 2001). 

The writer firstly started obtaining the data through observation phase. 

Observation was held in one day and I had attended one class meeting. During 

observation phase I had prepared everything supported the observation. I used 

a Canon camera which had the applications for video recording. Camera 

recording was very necessary to help me in analyzing the data.  

Observation which was assisted by recording tools was necessarily 

needed because the writer wanted to see the class atmosphere. 

2. Interview 

Esterberg (2002) defined the interview is a meeting of two persons to 

exchange information and idea through questions and responses. Resulting in 

communication and join construction of meaning about a particular topic, 

much qualitative data exists in the form of narrative (text) scripts, commonly 

gathered from interviews, survey questions, journals, recorded observations, or 

existing documents, among other sources. Kahn and Cannell (1957) described 

interviewing as “a conversation with a purpose” (p. 149). After observing the 
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class, the interview section was used as the next technique in obtaining the 

data. As mentioned earlier, the writer selected a teacher of grammar class. The 

teacher was interviewed by some questions (appendix). This interview session 

was done in two days.  
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CHAPTER II 

LITERATURE REVIEW 

 

A. Code-Switching  

Code switching have been studied from a number of the perspectives 

which some of them are focused  in the dimension of language used among the 

switchers and others have taken interest in grammatical properties of code-

switching (Jeff macSwan, 1999). Beside, the definition of code-switching is also 

presented by many explanations. According to Myers-Scotton (1997, as cited in 

Ehsan) the term code in code-switching is not only referred to the standard 

language but also the style, dialects and register. This theory is reinforced by the 

opinions that state code-switching is a speech style which fluent bilinguals move 

in and out of two ( or conceivably more) language, (p. 37).  

As another definition of code-switching is a phenomenon of switching the 

target language to native language which intended to clarify the purpose or point 

of the conversation, (Labov, 1971 in Jeff macSwan, 1999) characterized code-

switching as “the irregular mixture of two distinct system”. Therefore, Code-

switching also can be defined as the transition, or mixing the language (words or 

sentences) which serves as a signal that carries the clear meaning in conversation. 

Heller (1988, as cited in Skiba 1997) argues that the term CS is used to refer to the 

choice to alternate between two or more codes within the same sentence or 

conversation, or the use speakers make of “more than one language in the course 

of a single episode”.  
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B. Types of Code-Switching 

There are many different perceptions of expert in defining types of code 

switching. According to Elena (2010) the type of code-switching previously been 

known as alternational and later insertional, but then the names are better known 

as the intra-sentential and inter-sentential code switching; 

“The former type of code switching has also been labeled classic (Myers 

Scotton, 1993a) or alternational (Muysken, 2000), and the latter insertional 

(Muysken, 2000) – although intersentential  and  intrasentential  (or  inter-

sentential  and  intra-sentential  (Poplack, 1980) are the most widely accepted 

terms”.      

Later some experts argue that there are three types of code-switching 

including tag-switching which  replace a short fixed phrase of foreign language in 

sentence, e.g “ verb biasanya diletakkan setelah ...”, the word “verb” in sentence 

is an insertion of foreign language entirely known in other languages, and two 

other types of code-switching are inter-sentential that switches between languages 

in the sentence or clause boundaries and intra-sentential that switches within a 

clause involving a phrase, a single word or across morpheme boundaries.  In 

addition, Sankoff and Poplack (1981, as cited in Ehsan) have identified three 

types of CS: tag-switching, inter-sentential switching and  intra-sentential 

switching. Tag-switching; this type of code-switching is also known as extra-

sentential CS (Muysken, 1995), involves the insertion of a tag or a short fixed 

phrase in one language into an utterance which is otherwise entirely in the other 

language. Inter-sentential CS constitutes a switch occurring at a clause or sentence 
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boundary, where each clause or sentence is either in one language or the other. In 

short, intra-sentential CS involves switching within the clause or sentence 

boundary. 

In the same way, According to Myers-Scotton (1998, cited in S Rose and 

O van Dulm, 2006) there is more than one way of speaking in almost every 

speech community. No community is without at least two different speech styles, 

and in many communities,  more than one language,  and often more than one 

dialect of  each language,  is spoken. Based on the diversity appear in the 

sosiolinguistics, later Myers-Scotton construct a central theoretical which consider 

as marks and unmark. S Rose and O van Dulm (2006) cited Myers-Scotton 

(1993a).  added the Markedness Model as one of four complementary types of 

code switching; 

“The Markedness Model accounts for  all instances of  code  switching as  

one of four complementary types,  namely (i)  unmarked  code  switching,  (ii)  

sequential unmarked  code switching,  (iii) marked code switching, and (iv) 

exploratory code switching. (p. 4)” 

The fourth type, distinguished by the level of markedness which refers to 

the set of RO, RO sets consisting of rights and obligations in which the speaker-

listener can base/her expectations given interaksional. RO settings defined for a 

given type of interaction derived from situational features that stand out, such as 

age, sex, occupation, socioeconomic status, and ethnic groups. 
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C. Function of Code-Switching 

According to Olcay (2005) the functions of code-switching divided to 

social community context, and classroom context;  

1. Social community context 

In social community, code-switching has a function as a means to 

express themselves for personal intentions. This is supported by the opinion of 

(Trudgill, 2000) which states that “speakers switch to manipulate or influence 

or define the situation as they wish, and to convey nuances of meaning and 

personal intention”. 

Moreover, code-switching also has functions to establish interpersonal 

relationships in this bilingual  language community dedicated to build an 

intimate atmosphere, and emotion. Besides, it also may reflect and share the 

same ethnic and culture they have to other community members. For example 

the following dialogue which is observed and transcribed by Holmes (1992) 

may be given; 

(The Maori is in italics. The Translation Is In Capitals)  

Sarah: I think everyone’s here except Mere.  

John: She said she might be a bit late but actually I think that’s her arriving 

now.  

Sarah: You’re right. Kia ora Mere. Haere mai. Kei te pehea koe? 

(hi mere. Come in. How are you?)  

Mere: Kia ora hoa. Kei te pai. Have you started yet?  

(hello my friend. I am fine) 
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Conversation above took place in a community where people who 

participate in it have different ethnicities and cultures, therefore, code-

switching is used to establish communication between them. Therefore, when 

Sarah communicates with John who had different languages and cultures, the 

language used is a universal language, however, when Sarah is communicating 

with Mere who have the same language and culture, language support shifted 

to their native language to show identity. 

2. Classroom context 

As a focus of this study (classroom context), the functions of code-

switching is separated to teacher’s code-switching and student’s code-

switching. As a sociolinguistic phenomenon, the use of code-switching is often 

done unconsciously or naturally occurring. Nevertheless, code-switching is still 

required for the learning environment. As teacher’s code-switching functions, 

Mattson and Burenhult (1999, cited in Olcay, 2005) states “These (code-

switching) functions are listed as topic switch, affective functions, and 

repetitive functions.”(p.3) 

Code switching in its function as the topic switch is teacher shifts 

languages when teaching leads to the topic of discussion. This is usually done 

to attract the attention of students to lessons being discussed. Topic switches 

also typically applied in grammar class which the goal is for students to 

understand about the topic/subject being studied. Next, affective function has a 

role to establish the relationship between teacher and students. Finally, 

repetitive function is used to transfer the necessary knowledge to students for 
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clarity. Therefore, after the teacher explains the lesson by using the target 

language, then the explanation was repeated with the native language in order 

to clarify the topic being discussed. 

As the same way, to student’s code switching functions, Eldridge 

(1996, cited in Olcay, 2005) names these functions as: equivalence, floor-

holding, reiteration, and conflict control. (p. 3) 

The first function of student code switch is equivalence. In this case, 

students  tend to switch the target language to the native language in order to 

avoid the gaps, due to the lack/incompetence to convey the message by target 

language. It also can be the bridge to student to continue the conversation 

without causing the misunderstanding in conversation. Therefore, 

“equivalence” functions as a defensive mechanism for students as it gives the 

student the opportunity to continue communication by bridging the gaps 

resulting from foreign language incompetence (Olcay, 2005). In the second 

place, code-switching functions as floor holding. In this case, when the 

conversation on going with the target language, the students sometimes switch 

the language to the native language, especially for  the statement which will 

cause the gaps if they convey with the target language. Next function as 

reiteration. The third consideration in students’ code switching is reiteration, 

which is pointed by Eldridge (1996, cited in Olcay, 2005) as: “messages are 

reinforced, emphasized, or clarified where the message has already been 

transmitted in one code, but not understood”. This repetition performed by the 

students because of two reasons, first, the students are not sure that they can 
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translate the intention he wanted to convey with the target language, and the 

second,  the student may think that it is more appropriate to code switch in 

order to inform the teacher that the content is clearly understood by him/her. 

The last Function is as conflict control. this function applied because the 

students tend to avoid misunderstanding while the conversation is on going. In 

addition, the lack of some culturally equivalent lexis among the target and the 

native language can lead to misunderstandings, therefore, code-switching can 

avoid misunderstandings in communication. 

Additionally, according to Abbas (2011) code switching functions in 

classroom, includes: 

a. Instruction (i.e., directing students to complete an activity) 

All the four teachers used CS as a means to highlight key learning 

points and important task requirements. That is, they applied CS to 

emphasize certain points or to direct students in correctly completing an 

activity. For instance, it can be seen in Example:  

T: You should play the role of a teacher asking your partner some 

questions. Soaalhayee ke miporsi baayad shabihe. Soaalhaye safheye 45 

bashe. 

(The questions you ask should be similar to those on page 45. 

In the example above, the teacher (Mehran) switched to Farsi to 

ensure that the students could fully understand how to do a role-play 

activity. The teacher seemed to be concerned that his students may not 



15 

 

 

understand the directions correctly in the target language, so he resorted to 

students’ L1 (i.e., Farsi) to help their comprehension. 

b. Efficiency (i.e., ensuring the optimal effect of communication) 

CS was also commonly used by the four participants to save time 

and effort and to ensure the optimal efficiency of communication. Previous 

research has indicated that teachers may wisely switch to their students’ L1 

when they are pressed for time, or when their efforts to define a word in the 

target language may not lead to optimal results. This is particularly true of 

Example 5 where rather than giving himself and the students a headache by 

trying to define the word ‘insect’, the teacher switched to Farsi. 

c. Translation (i.e., from target language to L1) 

It was observed that, in line with the findings of previous studies all 

the four teachers used CS to ensure students’ understanding by means of 

translation, for instance:  

T : Do you remember the story? What happened to the policeman? 

Only two or three students responded: “He fell off the ladder.” 

T : Yes, he fell off the ladder. Az nardebaan oftaad. 

(He fell off the ladder.) 

In this example, the teacher immediately translated the sentence into 

Farsi so as to reinforce the response by those few students and to draw the 

attention of those who did not respond to his question. 
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d. Praise and encouragement 

The four teachers were found to apply CS as a strategy to praise their 

students after successfully completing a task or for their good classroom 

performance. For instance, the teacher praised a student for his good 

pronunciation after the student finished reading a paragraph from his book. 

Apparently, the teacher resorted to the student’s L1 (i.e., Farsi) to make sure 

that the student would not miss any part of the praise, which is beneficial to 

classroom rapport and student-teacher relationship. 

e. Correction 

The observations revealed that teachers frequently applied CS as a 

means to offer correction to their students or to point out their errors. For 

example, the teacher switched to Farsi to draw a student’s attention to his 

mistake and elicit the correct response. The expert has also reported CS to 

be a common and effective means of providing correction by foreign 

language teachers. 

f. Explanation (i.e., elaborating on a certain point, e.g. grammar) 

CS was applied by all the four teachers to elaborate on important 

points, especially while teaching the target language grammar. To avoid 

confusion on the part of their students, the teachers resorted to L1 and 

explained rules of grammar mostly in Farsi, where the teacher was 

explaining how the structure ‘be going to + verb’ is used to refer to future 

plans. 
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g. Discipline (i.e., classroom management). 

CS was also used as a means of classroom management when 

teachers were not satisfied with their students’ behavior or performance. 

This can be seen where students were doing a pair-work activity. While all 

the students were busy talking to their partners, one of them left his seat to 

go to another corner of the classroom and the teacher, who was closely 

observing his students, switched to Farsi to ask the student to go back to his 

seat.  

 

D. Relevant Studies 

In the previous study, research on code switching have been carried out in 

many different fields of study.  Some of them are Functions of Code Switching in 

Multilingual Classrooms by S Rose and O van Dulm. The research focused  on  

the functions of code switching between English and African in the classroom 

interactions of a secondary school in the Western Cape. The data comprising 

audio recordings of classroom interactions are analysed within the framework of 

Myers-Scotton’s (1993a) Markedness Model, according to which there are four 

types of code switching, namely marked, unmarked, sequential unmarked, and 

exploratory code switching. Within each of these types of code switching, a 

number of specific functions of code switching  in the classrooms observed are 

identified, such as expansion, clarification, and identity marking.  The result of 

this study shows that the unmark code switching functioned to fulfilled a 

humorous function, when a speaker wanted to elicit a positive response from the 

hearers, to fulfill a social function, as an indication of group  identity and to 
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alleviate a word-finding difficulty when a word from the other language was 

substituted for a momentarily inaccessible word. Next, the sequential mark code-

switching functioned to fulfill a social  function and used for purposes of 

confirmation. Further, the mark code-switching functioned for purposes of 

clarification and expansion, and use code switching as a way to get a positive and 

humorous response. The last, the exploratory code-switching is used to identify or 

support the other type of markedness model which are not clear. Therefore, the 

study concluded that the Markedness Model offers a useful framework within 

which to analyse types of code switching, and that code switching has a specific 

functional role to play within multicultural and multilingual classrooms (S Rose 

and O van Dulm, 2006).  

Furthermore, there is a study by Rita Amorim entitle Code Switching In 

Student-Student Interaction; Functions And Reasons!. This study focused on 

analyzing the interactions that occur there in the working group, the activity of 

speech, reveal some of the reasons the use of code-switching. It also presents 

participants’ perspectives towards code switching. The aim of this research is to 

illustrate how EFL students alternate between foreign language and native 

language to perform certain pragmatic functions and counter balance for language 

deficiencies. It also considers the relationship between student’s language level 

and functional character of their switches. The result of this study illustrates that 

CS is a sign that both codes are active inside a learner’s head, and that interaction 

is taking place caused by “the very involvement that is so valuable to language 

acquisition” (Hancock 1997, in Rita Amorim, 2012). Natural ongoing 
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communication is also attested by a fair amount of overlapping talk, fillers and 

hesitations, pauses and repetition of words, giggles and whispers. The presence of 

the tape recorders and a potential audience may have led the students to alternate 

between English and Portuguese discourse. 

Moreover, the study by Engku Haliza Engku Ibrahim et. al. Entitle Code-

Switching in English as a Foreign Language Classroom: Teachers’ Attitudes has 

a focus in proving  the application of code switching  which sometimes is 

unconsciously. The data collected by observing the teacher’s attitudes toward 

code-switching in teaching English as foreign language to Malay students. This 

research conducted due to the EFL teacher’s claim about it. They frequently claim 

that they do not like to code-switch the language classroom for various reason and 

they belief that only target language should be use in classroom. Therefore, this 

study is intended to reveal that both would also not aware, the use of code 

switching is very influential in the ministry pedagogical. The data collection of 

this research was obtained from observation, questionnaires, and interview. The 

result of this research shows that teachers do code-switch in the language 

classroom, despite their claim that they do not. Analysis of the data showed that, 

in most cases, code switching by teachers was done to serve pedagogical 

purposes. 

In another research, Siti Maulia Rizki with her study  “ Students’ 

Perception On The Use of Code-Switching by Teachers of Teachers of English 

Department” presented an opposite side of my study. This research conducted to 

see the students’ reaction toward code-switching applied by their teacher. The 
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participants of this research were the students’ batch 2011 of English department. 

The data collected through questionnaire and semi-structured interview and the 

result of the research showed that most of the respondents react positively on the 

use of code switching in their classroom. However, the students hope that the 

teacher use full English for communicative subject in order to make the target 

language became valuable for the student. 

Additionally, the study of Code-switching in Iranian Elementary EFL 

Classrooms:  An Exploratory Investigation by Ehsan Rezvani and Abbas Eslami 

Rasekh is the closest one to my research, this study focused on investigating the 

common type of code switching used in the elementary school of Isfahan, Iran and 

the function of code switching in classroom. The research finding of this research 

presented that the mostly type of code-switching applied in classroom is the inter-

sentensial code-switching with 79% and followed by the intra-sentensial code-

switching 18% and 3% of tag switching.  Similarly to the next research, I would 

like to investigate the mostly used type of code switching in classroom and its 

functions, but the research was conducted in specific class (I chose grammar 

class) and in different level of students (first grade of senior high school). 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. General Description of Research Location 

The one of essential parts in doing a field research is research location. In 

conducting this research, I chose SMA Islam Al-Mujaddid, Sabang, and focused 

on figuring out the teacher’s code switching in grammar class. In this explanation, 

the researcher would like to elaborate some elements, including school, teacher, 

students and curriculum. 

1. School 

Al-Mujaddid is an Islamic Institutions belonging to Municipal 

Government of Sabang which integrates curriculum of Gontor Islamic 

Boarding School called KMI and National Education curriculum. With 

boarding system (Boarding School),it is expected that the students can be fully 

(kaffah) internalize the science of religion and public in a coherent whole and 

comprehensive and can reach the entire aspect of good personal development 

such as cognitive, affective and psychomotor. 

2. Teachers and Students 

Due to having two simultaneously applied curriculum, the teacher’s 

who teach the subject learning separated into two; first are KMI teachers who 

teach the KMI subject as fiqh, hadist, mushtalah-l-hadist, education (tarbiyah), 

reading comprehension, grammar, fara’id, dictation, tauhid, mahfudzat, nahwu, 

sharaf, etc, and national education curriculum subject as biology, chemise, 
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English, Indonesia, math, etc, so, the total of teacher’s who are teaching in 

senior high school are 24 teachers. 

Furthermore, Al-Mujaddid senior high school has 5 classes; 2 classes 

for the first level, 2 class for the second level, and 1 class for the third level, 

and the total number of students is 82 students. 

3. Curriculum 

In general, the educational curriculum of Al-Mujaddid boarding school 

is comprehensive curriculum both in the classroom and outside the classroom 

and (dormitory), which covers the entire field of competence, whether spiritual, 

intellectual, emotional, and life skills. In that sense: "All is seen, heard, and felt 

by the students at the school is education." In particular, the teaching 

curriculum in Al-Mujaddid boarding school integrates  the national education 

curriculum and the KMI curriculum of Pondok Modern Gontor. Among others 

are: (1) Dirasah Islamiyah and Morals: Tawheed (Islamic Theology), Fiqh, 

Hadith, Tafsir, Hadith Musthalahul, Faraidl, Mahfudzat, etc. (2) Dirasah 

Lughawiyah: Tamrinul lughah, Muthalaah, Nahwu, Sharaf, Balaghah, English, 

Reading, Grammar, etc. (3) Dirasah kauniyah: Mathematics, Physics, 

Chemistry, Economics, etc. The teachers use the direct method in teaching. 

 

B. Research Design 

In conducting the research, the writer used the qualitative research and 

collecting the data through two techniques, as follow: 
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1. Observation  

The direct observation was applied during grammar teaching learning 

process to determine the type of code-switching applying in the classroom. The 

observation was done to find out how often the teacher used code switching 

and the purpose of code switching used in the language classroom. Siti (2014) 

cited Heigham and Crocker (2009)  argue that “observation is the conscious 

noticing and detailed examination of participants’ behavior in a naturalistic 

setting.” 

2. Interview 

Interview is frequently used to gather the data by asking questions to 

respondent directly, face to face and orally. The aim of this interview is to 

collect the data and information from the English teacher and students who 

continually participate in the grammar teaching learning process about the 

code-switching applied in the classroom. In this research, the writer used semi-

structured interview. The writer prepared the list of questions for the interview 

in order to collect additional data and recorded the conversation by using tape 

recorder. 

 

C. Participants 

The participant of this research was an English teacher of SMA Islam Al 

Mujaddid who teaches in two classes. 

 

D. Method of Collecting Data 

As mentioned in the first chapter, the writer used some techniques in 

obtaining the data; observation and interview. 
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1. Observation 

I firstly started obtaining the data through observation phase. 

Observation was held in three class meeting, during observation phase the 

writer had prepared the observation checklist. The researcher also used a 

Canon camera which had the applications for video recording. Camera 

recording was very necessary for the writer easier to analyze. 

Observation which was assisted by recording tools was necessarily 

needed because the writer wanted to look the circumstances of the class. 

2. Interview 

The data of this research is also gained by using interview. In this 

research, I gathered data by interviewing one participant. The interview was 

conducted in Indonesian language. I use open-ended questions based on the 

topic areas the writer wants to cover. The open-ended nature of the question 

defined the topic under investigation but provided opportunities for both 

interviewer and interviewee to discuss some topics in more detail. If the 

interviewee had difficulty answering a question or provided only a brief 

response, I could use clues to encourage the interviewee to consider the 

question further. 

To conduct the interview, the writer had a list of standard questions that 

must be answered by the interviewee and some additional questions based on 

the context of the participants’ responses. The interview was held face to face 

and it was audio-recorded to ease the writer to recall all information gained 

from the interviewee for later analysis. 
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E. Method of Data Analysis  

According to (Biech, Piskurich, and Hodell, 2009) analysis is the process 

of gathering data to identify specific needs – who, what, where, when, and why of 

the design process. 

The technique of data analysis that was used in this study is descriptive 

analysis. In this study, the gathered data of the interview and observation are 

analyzed and concluded descriptively as the main source of data in answering the 

research questions of this study.    
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

 

This chapter covers the research findings and discussion. The explanation is 

elaborated in descriptive analysis supported by discussions with regard to teacher’s 

code-switching in grammar class. The result of observation and interview are 

explained descriptively and related theories are provided coherently. 

A. The Data Analysis of Observation 

The participant of this study was a teacher who taught two different 

grammar classes. Teacher  was observed on Wednesday 9
th

, 11
th

 and 12
th

 

Desember 2015. In general, the classrooms was indicated as a comfortable class to 

learn, because it has some learning aids to support the teaching learning process, 

such as some chairs, a desk, some windows and a white board. 

During the observation, I did not take the crucial part in the teaching 

learning process. Since the aim of this study is to examine the teacher’s code-

switching; kinds/types and functions occurred in grammar class. Non-participant 

observation was chosen by me in observing and investigating the classroom’s 

activity. Furthermore, I did not involve directly or interrupt any activity during the 

observation. In addition, the students from Class X-A  and class X-B were 

indicated as passive students who only listen and answer the explanation and 

question given by the teacher. 
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In the observation session, the materials observed include the type of code 

switching and code switching functions which are implemented in the grammar 

class as showed; 

Table 4.1. The list of types of Code-Switching (X-A class) 

 

No 
Type of Code 

Switching 
Used 

Not 

used 
Frequency Example of Sentence 

1 Intersentensial 

code-switching 

√  23 times 

e.g. Teacher : Dela, 

question number 10, 

halaman 20! 

 

2 Intrasentensial 

code-switching 

√  58 times 

e.g. Teacher:Kalau 

kita belajar tentang 

“relative conjunctive 

pronoun” itu yang 

gimana? 

3 Tag switching  √ - - 

 

Table 4.2. The list of types of Code-Switching (X-B class) 

 

No 
Type of Code 

Switching 
Used 

Not 

used 
Frequency Example of Sentence 

1 Intersentensial 

code-switching 

√  5 times 

e.g. T: when I said 

“gender”’ what is in 

your mind? Apa yang 

ada di pikiran kalian 

ketika ustazhah bilang 

“Gender”? 

2 Intrasentensial 

code-switching 

√  18 times 

e.g. Teacher: neither 

gender itu adalah 

nama benda mati yang 

bisa jadi perempuan 

atau laki-laki. 

3 Tag switching  √ - 

- 
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Table 4.3. The list of types of Code-Switching (X-B class) 

 

No 
Type of Code 

Switching 
Used 

Not 

Used 
Frequency Example of Sentence 

1 Intersentensial 

code-switching 

√  8 times 

e.g. Teacher: Fikri, 

have you got your 

three words? ayo, tiga 

kata saja dan apa 

posisinya di part of 

speech? 

 

2 Intrasentensial 

code-switching 

√  52 times e.g. T: soul, ada yang 

tau apa artinya soul? 

3 Tag switching  √ - 
 

  

Based on the tables above, the types of code-switching used by the teacher 

in grammar class in the first, second and third meeting showed that the teacher 

mostly used two kinds of code switching with the different frequency. In the first 

class (class X-A) which took one meeting showed that the inter-sentensial code-

switching occurred  23 times, the intra-sentensial code switching for 58 times, and 

there is no extra sentensial code-switching or tag switching occurred in this class. 

In the second meeting (class X B) the inter-sentential code switching occurred 5 

times, and the intra-sentential code switching occurred 18 times. While in the 

third class ( class X B), the detail are 8 times for the inter-sentential code-

switching, and 52 times for the intra sentential code switching. Sankoff and 

Poplack (1981) as cited in Ehsan (2011) that identified there are three types of CS; 

“Tag-switching, inter-sentential switching and  intra-sentential switching. 

Tag-switching, also known as extra-sentential CS (Muysken, 1995), involves the 
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insertion of a tag or a short fixed phrase in one language into an utterance which is 

otherwise entirely in the other language. Inter-sentential CS constitutes a switch 

occurring at a clause or sentence boundary, where each clause or sentence is either 

in one language or the other. Finally, intra-sentential CS involves switching 

within the clause or sentence boundary.” 

Inter-sentential switching involves switching at the sentence boundary or 

among sentences will be showed in example 1 and 2, where the teacher switched 

the target language (English) to L1 (Indonesia) which occurred among sentence to 

clarify and ensure the student understanding. 

Example 1 

Teacher: Dela, question number 10, halaman 20! 

Example 2 

Teacher: Fikri, have you got your three words? ayo, tiga kata aja dan apa 

posisinya di part of speech? 

Example 4 

T: the first rule of listening this song is, pertama kali yang harus kalian lakukan 

ketika mendengarkan lagu ini adalah dengarkan baik-baik, terus di kertas yang 

ustazah bagikan ini... . 

While the intra-sentential occurred within the sentence boundary, showed 

in example 3 and 4,  

Example 3 

Teacher: Kalau kita belajar tentang “relative conjunctive pronoun” itu yang 

gimana? 
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Example 4  

Teacher : Nah, yang digaris bawahi “mother”, jadi dia masuknya ke? 

The example 3 and 4 considered as intra-sentensial CS because the teacher 

inserted a phrase of English in an Indonesian language sentence. 

Furthermore, as the second aspect observed was the functions of CS in 

grammar class and it will show at the tables below: 

Table 4.4. The list of CS function (X-A class) 

 

NO Functions Used 
not 

used 
Example of sentence 

1 Instruction √  
Dela, read about exercise E, baca 

perintahnya! 

2 Discipline  √ - 

3 Correction  √ - 

4 Explanation √  

Berarti kalau kita belajar tentang 

“relative conjunctive pronoun” kita 

belajar tentang kata penyambung. 

5 Encouragement  √ - 

6 Efficiency √  

I like the person who is diligent. 

Kalau dilihat dari artinya apa? 

 

7 Translation √  What is pronoun? Apa itu pronoun? 

 

Table 4.5. The list of CS function (X-B class) 

 

No Functions Used 
Not 

Used 
Example of Sentence 

1 Instruction  √ - 

2 Discipline  √ - 

3 Correction  √ - 

4 Explanation √  

Caranya adalah by ending or adding, 

jadi kalau actor berubah jadi actress 

itu by ending ‘ess’, kalau hero 

berubahnya menjadi heroine dengan 

adding ‘ine’. 

5 Encouragement  √ - 

6 Efficiency √  
Ayo, contoh lain selain hero, ada apa 

lagi? 
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No Functions Used 
Not 

Used 
Example of Sentence 

7 Translation √ 

Kalau tuan tanah, bahasa Inggrisnya 

menjadi land lord kalau untuk 

perempuannya menjadi land lady. 

Table 4.6. The list of CS function (X-B class) 

No Functions Used 
Not 

Used 
Example of Sentence 

1 Instruction √ 

The first rule of listening this song is, 

pertama kali yang harus kalian 

lakukan ketika mendengarkan lagu 

ini adalah dengarkan baik-baik, terus 

di kertas yang ustazah bagikan ini... . 

2 Discipline √ - 

3 Correction √ - 

4 Explanation √ 

Kapan kata itu jadi adverb dan kapan 

dia jadi adjective, itu tergantung 

kalau dia datangnya setelah verb 

maka dia jadi adverb karena dia 

menjelaskan si verb itu sendiri. 

5 Encouragement √ 

If you like to listen the music, it’s no 

problem, but think how the way to 

make it good for you, bagaimana 

membuat sesuatu yang kita sukai itu 

bagus untuk kita... . 

6 Efficiency √ 

And then, nanti ketika kalian masuk 

ke grammar selanjutnya, kalian tidak 

lagi belajar tentang part of speech 

lagi, tapi tentang sentence, 

bagaimana membuat kalimat dan 

sebagainya ... . 

7 Translation √ 

Sweet, what is the meaning of 

sweet? Apa arti dari “sweet”? 

Based on the table 4.4, 4.5, and 4.6, the teacher’s code-switching  aimed as  

instruction. It showed in the class activity when the teacher gave the direction to 

students, she often to switch the language into Indonesia in order to make the 
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instruction clear enough for understanding by the students. This condition 

occurred in all class observed. As examples of this case;  

e.g.1; T : please read about exercise E. Baca perintahnya! 

e.g.2; T: the first rule of listening this song is, pertama kali yang harus 

kalian lakukan ketika mendengarkan lagu ini adalah dengarkan baik-

baik, terus di kertas yang ustazah bagikan ini... . 

 

The example  1 and 2 showed that the teacher usually switch the language 

when she command the student to do an activity such as read the text, directed the 

students about what should the students do to complete the classroom activity and 

so on. The teacher switched the language into Indonesian language in order to 

make the student understand about the teacher’s commands easier. Therefore in 

example 1, after she instructed the students to read the exercise in English, she 

added the direction in Indonesian language in order to avoid the students to read 

all part of the exercise text.  While in the example 2, the teacher switched the 

language to make the students understand the instruction given easier because the 

instruction is too long. This case is in line with Ehsan (2011) who mentions that 

the teachers apply CS to emphasize certain point or to direct the    students in 

completing an activity. 

Moreover,  all of class observed also showed the efficiency as the CS 

function. The teacher frequently switch the language into Indonesian language 

when she found the students’ respond is very slow and will take to much time for 

gaining their understanding. For example, after she asked the student a question 

and she fell that the student did not understand or has no respond to her question, 

she quickly switch the language to minimize the time consuming. In addition, 

below are the examples of this case; 
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e.g.3;T : They bought a present for their mother, yang digaris bawahi 

“Mother”, berarti?  

e.g.4;T : I like the person who is diligent. Kalau dilihat dari artinya apa? 

S : saya menyukai orang yang rajin 

T: ya, saya menyukai orang yang rajin 

 

e.g.5; T : And then, nanti ketika kalian masuk ke grammar selanjutnya, 

kalian tidak lagi belajar tentang part of speech lagi, tapi tentang 

sentence, bagaimana membuat kalimat dan sebagainya ... . 

 

As mention above, the teacher switched the language to save the time 

consuming. Thus, the  spare time can be used for reviewing the material. As 

Ehsan (2011) (cited in Hobbs  et al., 2010; Qian et al., 2009) “has indicated that 

teachers may wisely switch to their students’ L1 when they  are pressed for time, 

or when their efforts to define a word in the target language may not lead to 

optimal results”. 

Beside the efficiency and instruction, explanation and translation as CS 

function also took a part in each classes. For examples; 

e.g.6; T : berarti kalau kita belajar tentang “relative conjunctive 

pronoun” kita belajar tentang kata penyambung. 

 

e.g.7; T : Caranya adalah by ending or adding, jadi kalau actor berubah 

jadi actress itu by ending ‘ess’, kalau hero berubahnya menjadi heroine 

dengan adding ‘ine’. 

 

e.g.8; T : What is pronoun? Apa itu pronoun? 

 

e.g.9; T : Sweet, what is the meaning of sweet? Apa arti dari “sweet”? 

 

 Based on the observation, example 6 and 7 occurred when the teacher 

explaining the material of learning. In line with Ehsan (2011) who mentions that 

the Cs for explanation is used to elaborate on  important points and avoid 

confusion, especially  while teaching the target language grammar.  
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While in example 8 and 9, the examples considered as translation and 

aimed to gain the fast respond from students. The teacher often switched and 

translated the sentence when she conveyed the material. Sometimes, she just 

inserted an English phrase in Indonesian language sentence or repeated the similar 

sentence in different language. In line with the findings of the previous study by 

Ehsan (2011) the teachers switch the language immediately as translation function 

is to reinforce the response and attract the attention for those who did not response 

to the question. 

In contras with the first and the second observed class, in the third class I  

found the additional function applied by the teacher that indicated as 

encouragement/motivation. See the example below; 

e.g.10; T : if you like to listen the music, it’s no problem, but think how 

the way to make it good for you, bagaimana membuat sesuatu yang kita 

sukai itu bagus untuk kita... . 

 

 It occurred in the end of meeting, the teacher gave an advise to the 

students by switching the language  from English to Indonesian language. 

Therefore, in example above the teacher switched the language to ensure the 

students understanding and do not missed any part about the advice given. 

In conclusion, based on the observation, I found that the teacher frequently 

used CS as five functions, included instruction, efficiency, explanation, 

translation, and encouragement. While the CS function as discipline and 

correction are not found in this research. 
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B. The Data Analysis of Interview 

In this research, the interview was provided as supporting data. It 

completed the data from the class observation. The interview finished in two days, 

it was held on Desember, 15th and 18th, 2015. The first interview was done to 

answer the main questions and the second interview was held to add/gather 

information about the class observation. It was semi-structured interview which 

consist of three questions. The respondent of the interview was the teacher who 

teaches in those two classes. 

1. Teacher’s Code-Switching 

Within the interview, I asked the participant related to code-switching 

that teacher’s do during teaching learning activity. The teacher admitted that 

she did not even heard about code-switching and she knew nothing about it, but 

in teaching process I found that she usually switch and mix the language. 

No, I don’t ever heard about it before, and it is such a new thing for me. 

Based on this answer, I tried to explain her about code-switching in general. It 

aimed to make her easier in answering the next interview questions.  

Furthermore, she also claimed that in teaching learning process she 

prefer to explaining and talking to the students in English language. It aimed to 

motivate and challenge the students to use English. Because she believes that 

the more often students listening to teacher who talks the foreign language, it 

may challenge and accustom them to use it. As she replied. 

In teaching process, I personally prefer to communicate or explain the 

lesson in English because more often the students listen English language, the 
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possibility of student speaking ability and conveying the opinion in English 

language may increase. 

It is almost in line with the teacher’s claim in Engku Haliza’s journal of 

teacher’s attitude about avoiding code-switching used in teaching learning 

process, especially, English learning process, actually, even the teacher stated 

that she prefer and give priority to English language used in teaching grammar, 

unconsciously, the teacher have practiced the code-switching in teaching 

learning process. 

In addition, she also clarified that; 

I accustomed to start the class activity and explain them the material by 

English, however, when I feel the student can not accept  the lesson well or 

when their face indicates “the Understandable”, I will switch the language on 

that time. 

For the follow up information, I tried to investigate about the different 

frequency in applying  code switching  between the A and the B class, where in 

the A class, the teacher switched the language more often than in the B class, 

she replied that it happened due to some consideration, such as student’s 

condition, the learning time and so on. 

2. The Function of Teacher’s Code-Switching 

a. Efficiency   

The teacher emphasized that the code-switching that she applied is 

mostly used for efficiency. 
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“It is also considering to the time, due to the time limitation, if I explain or 

advice them in English language, I think it will take so much time. So, to 

make it short and easy to understand I use Indonesia language.” 

 

In other chance, she clarified that based on the syllabus of learning, 

teacher have their own targets to be achieved. Therefore, if the teachers force 

themselves to use the English language constantly, it is feared that the learning 

targets are not achieved, because the teacher had to explain over and over again 

about the same thing and it also took a long time, so that teachers can not fulfill 

the learning targets. This case is in line with the result of study (Kim, 2002; 

Qian et al., 2009) cited in Ehsan (2011) that stated, by switching to the more 

familiar code, teachers can pass  messages more efficiently and enhance their 

students’ comprehension. 

b. Translation  

For understanding the material being taught, especially in teaching 

grammar, sometimes teacher have to translate the language often to gain some 

purposes such as student’s attention and understanding. Therefore, 

unconsciously the teacher switch or translate the language in teaching. 

“There is no certain purpose, but when I asked the question in English, 

sometimes, the students still confuse how to answer it, therefore, to attract 

their attention I give the translation.” 

 

Thus, the answer of question about why the respondent tend to translate 

the sentence while explaining the material showed that the code switching 

functioned as translation. As in line with Ehsan (2011) “Translation, as one of 

the most commonly used functions of CS, was also observed frequently in all 

the classrooms when the teacher seemed to find it more effective than other 
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strategies such as miming or paraphrasing”. It is also mentioned in his journal’s 

finding that the teacher immediately translated the sentence into L1 so as to 

reinforce the response by those few students and to draw the attention of those 

who did not respond to his question. Indirectly, the translation is used for 

gaining the fast respond from students. 

c. Explanation  

The last findings about the function of teacher’s code-switching in the 

interview is explanation. As it explain that the teacher prefer to used English 

language in teaching, to strengthen the students’ comprehension about the 

lesson, code switching is applied in explaining the reviewing material. 

“For the material about part of speech, it is the second meeting. Because in 

the first meeting I have teach them with English fully, so in these meeting I 

tend to review the lesson, therefore I use Indonesia language in order to 

make sure that the students understand well the lesson.” 

 

As in line with Ehsan (2011) code switching is used to elaborate on  

important points, especially  while teaching the target language grammar and to 

avoid confusion of the students in explaining rules of grammar. 

 

C. Discussion 

For teaching grammar effectively, students need to be equipped with 

effective strategies to help them improve their grammar skill. By observing the 

teaching learning process of two different grammar classes, this study has 

explored the teacher’s code-switching: types and functions that may exist in the 

classroom. Therefore, the participant observed in this recent study employed the 

code switching  in order to create a better classroom atmosphere for students and 
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help them in understanding grammar well.  For this study, I successfully collected 

the data needed after conducting the observation and interview.  

Observations that I used was direct observation. I observed the classroom 

activity by myself. I attended the class for three times; two meetings for X-B class 

and another for X-A class. From the observation, I found that two types of code 

switching mostly used by the teacher in the class are inter-sentensial code-

switching and intra-sentensial code-switching. For inter-sentensial code 

switching, the teacher used it 36 times and for intra-sentensial code-switching the 

teacher used it 128 times. 

Moreover, in this section I also found that the teacher’s purposes of using 

code switching in the both classroom were instruction, explanation, translation, 

and efficiency. In the other hand, I saw one difference between X-B class and X-

A class. In X-B class the teacher also used code switching for 

motivation/encouragement but in X-A class the teacher used code switching.  

In addition, from the interview it can conclude that the code-switching 

occurred in classroom is happened naturally or unconciously. As Olcay Sert 

(2005) mentioned that Sometimes, the teacher don’t put much attention on the 

function and achievement of the use of code switching, so that the use of code 

switching is not always performed consciously.  

On the other hand, the teacher usually avoid the used of code switching 

with the variety reasons. This case is in line with Engku Haliza (2013) the 

teacher’s attitude about avoiding code-switching used in teaching learning 

process, especially, English learning process, actually, even the teacher stated that 
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she prefer and give priority to English language used in teaching grammar, 

unconsciously, the teacher have practiced the code-switching in teaching learning 

process. 

Furthermore, as found in observation the functions of code switching 

found in the interview are included explanation, translation and efficiency. in line 

with Abbas (2011) “Explanation is used to elaborate the important points and to 

avoid confusion of student comprehension, efficiency  is used to save time and 

effort and to ensure the optimal efficiency of communication and translation is 

used to ensure students’ understanding by means of translations. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

A. Conclusions 

Based on the finding and the discussion presented in the previous chapters, 

the following conclusion can be drawn as the answer to the question of this 

research. 

1. The types of code switching used very often by English teacher at the grammar 

class of the first grade students of Al-Mujaddid in teaching grammar were 

inter-sentensial code-switching and intra-sentensial code-switching. The 

teacher used inter-sentensial code-switching 36 times and intra-sentensial code-

switching 128 times. 

2. The teacher’s purposes of using code switching in classroom were instruction, 

explanation, translation, efficiency, motivation.  

B. Suggestions  

After conducting data through observation and interview, I would like to 

offer some suggestions: 

1. Code switching is a good practice to be applied in teaching grammar. However, 

hopefully in  English teaching learning process, the teacher can decrease the 

over use of Indonesian language to accustomed the students familiar with the 

target language.  
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2. This study should gear more researchers towards teacher’s code switching in 

grammar class or any of its variations with some reliable instruments and 

findings for employing in the future researches.  
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List interview 

1. Apakah ibu tau atau pernah mendengar istilah code-switching?

2. Apa saja yang ibu ketahui tentang code-Switching?

3. Apakah fungsi dari code-switching yang ibu lakukan di dalam kelas?
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