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The aims of this study are to investigate student-teachers perception on the benefits of
micro-teaching to their teaching practicum class and identify the aspects of teaching
practicum that have not been sufficiently covered in the micro-teaching. The data
obtained from student-teachers are beneficial in informing teacher education program
on how to equip them to become competent, professional, and qualified teachers as
their profession in the future. The participants of this study were the last year students
who are majoring in Department of English Language Education at State Islamic
University of Ar-raniry Banda Aceh who had taken micro-teaching course and
teaching practicum (PPL Program) which consisted of ten student-teachers. This
qualitative research used semi-structured interview and reflective journal entries as
instruments to collect the data from participants. The findings indicated that the
micro-teaching was beneficial for them in developing their basic skills of teaching
which consisted of boosting student-teachers’ self-confidence, the evaluation given
(feedback), enhancing student-teachers’ communication skill, improving studentteachers’ chalkboard skill, increasing student-teachers’ questioning skill, and
developing student-teachers’ reinforcement skill. Furthermore, it was found that there
were the aspects of teaching practicum that have not been sufficiently covered in the
micro-teaching. They were classroom management skill, lesson plan skill, and time
management skill.
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CHAPTER I
INTRODUCTION

A.

Background of the Study
The Faculty of Education and Teacher Training of Ar-Raniry State Islamic

University has a role to produce teacher candidates. In addition, to obtain studentteachers who are professional and competent in teaching, the faculty of education has
prepared programs to educate them, namely micro-teaching and teaching practicum
(PPL). These programs are crucial because it will give tremendous opportunities for
student-teachers to explore the ability to teach professionally and successfully.
Before taking teaching practicum (PPL), student-teachers have to take a
course which concern in teaching, namely micro-teaching. Micro-teaching is a course
to develop student-teachers’ basic skills in teaching such as the way how they start
teaching class, steps in learning activities until the end of the teaching-learning
process. To achieve these aims, student-teachers should be given the opportunity to
practice their teaching skills with proper guidance that will contribute to their selfdevelopment (Ozbal, 2019). It can help student-teachers to train them in improving
their skill of teaching theoretically and practically. In micro-teaching class, they will
do a simulation as a real teacher and implement the theories that they have learned
into real teaching situations.
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In addition, micro-teaching provides more conducive classes where studentteachers can prepare themselves to reduce anxiety when they face real classes with
various backgrounds of students. More importantly, after demonstrating the teaching
- learning process student-teacher will receive constructive feedback from their
classmates and lecturer on their performance. Student-teachers believed that the
micro-teaching program gave valuable opportunities to evaluate their strengths and
weaknesses in teaching (Saban & Ahmet, 2013). Therefore, micro-teaching is a
crucial subject for student-teachers to train and prepare them on how to teach well in
the future.
Moreover, micro-teaching gives a great opportunity to master teaching
strategies. Student-teachers know how to attract students’ attention and able to
convey the material to be more interesting. As a result, students can comprehend the
material easier so that the goals of all learning processes in education can be
achieved.

According to Rahayuningsih (2016), the development of teaching

materials creatively and appropriately based on learners’ needs is crucial in order to
get the success of learning activities in the classroom. Also, by learning to teach, the
student-teachers are expected to teach well during teaching practicum (PPL) in any
school.
After taking a micro-teaching course, student-teachers have to take a teaching
practicum (PPL) course in the next semester of their study. Teaching practicum (PPL)
is a program designed for students to allow them applies various knowledge, attitude,
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and skills in the learning. Tuli and File (2009) argued that teacher education program
must objective to develop and shape the knowledges, skills, and attributes of studentteachers to prepare them to teach effectively in the schools atmosphere The aim of
teaching practicum (PPL) is to train student-teacher to have actual experience about
the learning process which can lead them to develop themselves as professional
educators who have attitude, knowledge, and skills needed in their profession as
teachers before they become a real professional teachers. Hoping that they become
qualified teachers based on the demands related to their profession. As stated by
Shah and Masrur (2011) the quality of education is directly related to the quality of
their teachers. Therefore, to get the success of teaching practicum (PPL), studentteachers have to through theoretical and practical preparations so that they do not feel
stiff in front of students because they have already carried out learning exercises
before entering the field (school).
However, the situation between the micro-teaching class and teaching
practicum is different. In teaching practicum, every student-teacher will be placed in
a real school context. It means that they have to deal with different abilities and
characters of students in real classroom situations. On the other hand, studentteachers not only know about teaching strategies in the classroom but also competent
to create learning device especially lesson plan, annual program, semester program,
syllabus, etc. Based on my experience as a student-teacher who had done teaching
practicum, I still found some problems during teaching practicum even though
student-teachers have been trained to be a professional teacher in the micro-teaching
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program. Other student-teachers might also experience similar things. This statement
was supported based on my interview with several student-teachers who stated that
they found many different situations when they conducted teaching practicum (PPL)
at real school based on what they have got in micro-teaching. Çelik (2008, as cited in
Arslan & Ilin, 2018) argued that the aspects lead to stress during teaching practicum
should be identified and important prevention should be taken to minimize some
problems.
Additionally, I found some previous studies related to this research. The first
previous study is, Bulut (2016) studied the effect of micro-teaching applications
practiced by the preservice teachers in the scope of first Turkish reading and writing
lesson on their verbal communication skills. The objective of this research was to find
out the preservice teachers’ view in relation to the effect of the micro-teaching
application on their verbal communication skills. The result revealed that microteaching applications

made

a

significant

contribution

to develop

verbal

communication skills such as stress, intonation, and diction.
Moreover, another research was conducted by Ardiansyah (2018) who
investigated the correlation between micro-teaching scores and the ability of teaching
practice. The method of the research was quantitative. The finding of the study
showed that there was no significant correlation between micro-teaching scores and
the ability of teaching practice during preservice teaching
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Even though many studies have been carried out on the effect of microteaching on their teaching ability, none has researched an analysis of perceived
benefits of students’ micro-teaching to their teaching practicum class at the English
Department in Islamic State University of Ar-Raniry. Therefore, this research intends
to fill in the gap by exploring the student-teachers’ perception on the benefits of
micro-teaching class to their teaching practicum as adequate preparation for the real
teaching task and the least aspects of teaching practicum that have not been
sufficiently covered in the micro-teaching.
B. Research Questions
Based on the purpose and title determined for this study, there are two
research questions that become guidance in the process of conducting research as
follows:
1. How do student-teachers perceive micro-teaching class? Do they see that the
class is adequate preparation for teaching practicum?
2. What are the aspects of teaching practicum that have not been sufficiently
covered in the micro-teaching?
C. The Aims of the Study
The aims of this study are:
1.

To investigate student-teachers’ perception about micro-teaching class
toward teaching practicum.

2. To identify the aspects of teaching practicum that have not been sufficiently
covered in the micro-teaching.
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D. Significance of the Study
Based on the problem statements, this research is expected to give some
benefits as follows:
This research is expected to enrich the theory and reference with a similar
problem which is relevant to this research and to enrich the finding of the
previous research related to micro-teaching. This study is expected to overcome
student-teachers constraints during teaching practicum in the actual classroom
context. Therefore, student-teachers are expected to develop the art of teaching
creatively in the micro-teaching course before they will practice teaching at
schools.
In addition, this research has significance to be the reflection for the faculty of
English Education Department of State Islamic University of Ar-Raniry to
improve the important role of the micro-teaching program in training and
preparing student-teachers in teaching effectively and creatively that can enhance
the ability of student-teachers’ teaching competence before they will practice
teaching in the real field. More importantly, all the problems faced by studentteachers during teaching practicum can notice for the best solutions and
beneficial to improve the quality of the micro-teaching program in the future.

7

E. Terminology
1. Micro-teaching
Micro-teaching is a learning model for training student-teachers o how
to teach well before they will practice teaching in real classes. In the microteaching program, they will be trained the basic skills in teaching so that
the process of teaching and learning activities can run effectively.
Therefore, the micro-teaching program is important to prepare them on
how to be a professional teacher. According to Musa (2014), “Microteaching is a teaching method which is especially used in the pre-service
training of teachers and it aims to train prospective teachers by making
systematic trials in terms of their teaching behaviors”.
2. Teaching practicum/ PPL(Praktik Pengalaman Lapangan)
Teaching practicum or in Bahasa Indonesia known as PPL (Praktik
Pengalaman Lapangan) is a program in teacher education that studentteachers have to complete to give them actual experience in teaching at
school as their profession to be a real teacher in the future. DarlingHammond (2006, as cited in Sulistiyo, Mukminin, Abdurrahman, &
Haryanto, 2017) stated that the teaching practicum is one of the required
subjects that student-teachers must complete in order to have adequate
opportunities to practice what they have learned during their course work
in real school classrooms. Latifah (2014) defined the teaching practicum
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program is an activity which aims to prepare pre-service teachers through
an actual classroom teaching practice at schools.
3. Benefit
The benefit means an advantage or profit gained from something. The
benefit is one of the important parts of the micro-teaching class that the
teacher education program should be considered in giving teaching
experience. In this research, I focus to find out student-teachers’
perceptions on the benefits they gain in the micro-teaching course to their
teaching practicum.

CHAPTER II
LITERATURE REVIEW

This chapter discussed the literature related to this research. It provided a
theoretical background on the benefits of micro-teaching towards teaching
practicum. Thus, the chapter contained the following headings: definitions of
micro-teaching, the aims of micro-teaching, the benefits of micro-teaching,
phases of micro-teaching, characteristics of micro-teaching, definitions of
teaching practicum, aims and functions of teaching practicum, and the
problems student-teachers face during teaching practicum.
A. Micro-Teaching
1.

Definitions of Micro-Teaching
One of the most important methods used to prepare student-teachers

for the teaching profession is micro-teaching. Micro-teaching is a teacher
training technique which facilitates the student-teacher to practice and master
the skill of teaching. According to Remesh (2013), micro-teaching provides an
actual teaching situation for developing skills and assists to gain deeper
knowledge regarding the art of teaching. For these reasons, it was considered
as one of the crucial elements in the teacher education program. The teacher
training program will not be successful without involving student-teachers to
demonstrate skills into action. By demonstrating teaching in micro-teaching
session they are expected to comprehend and acquire the pedagogical skill for
9
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their profession. It aims to shape the behaviors of teacher under training based on the
specified objective.
The history of micro-teaching was started in the early 1960s at the
Stanford Teacher Education Program at Stanford University, California, United
State of America. It was first developed by Dwight W. Allen and his colleague
at Stanford University in 1963 (Ping, 2013). After the introduction, some
teacher education institutions started to use it and considered it as an effective
training tool in teachers’ preparation programs. Kilic (2010) claimed that
micro-teaching has been used not only in teacher education programs but also
in other teaching-learning situation, such as in anthropology, medicine, and
many other classes.
There are some definitions of micro-teaching explained by the experts.
Uzun (2012) defined it as a method basically used in the teacher education
program to train student-teacher regularly by allowing them to practice
teaching activities as a real teacher in the classroom. Micro-teaching is a
teacher training technique which provides teachers a chance to develop their
skills of teaching by self-practice and self-criticism (Chaudhary, Mahato,
Chaudary, & Bhatia, 2015). According to the other experts, micro-teaching can
be defined as a simulation which is designed systematically for the teacher
candidates in exploring pedagogical experiences, reducing their fault in
teaching before they start their teaching practices in real classes, mainly
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implement the knowledge about teaching that they have learned into action
(Bulut, 2016).
In short, micro-teaching is a technique that gives student-teachers a
valuable opportunity to test their pedagogical skills, gain new ideas in teaching
techniques and strategies, adopt new teaching and learning strategies and be
able to evaluate strengths and weaknesses in teaching.
2. Aims of Micro-Teaching
There are several aims of micro-teaching in the teacher education
program. In general, micro-teaching is an innovation in teacher education
programs which aims to develop the basic teaching competencies. The
teachers should obtain personal, professional, pedagogical and socially
competent. Razali and Zulfikar (2018) argued that having acquired these
competencies, teachers are trusted to have been well-trained to involve in
effective

teaching.

Therefore,

student-teachers

can

improve

these

competencies in their micro-teaching class.
In addition, Kusumawati (2015) divides the aims of micro-teaching
into: (1) to understand the basics of micro-teaching; (2) to train studentteachers in designing lesson plan; (3) to establish and improve basic teachingbased competencies; (4) to establish and improve basic and integrated
teaching based competencies; (5) to establish personality competence; and (6)
to establish social competence.
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In conclusion, the main objectives of micro-teaching are to train studentteachers to have adequate pedagogical knowledge and enable them to acquire
a number of teaching skills. Gurbuz (2015) explained that micro-teaching
helps student-teachers to evaluate their teaching trough constructive
comments and to get more experience before starting the teaching profession.
3. The benefits of Micro-Teaching
Micro-teaching has a lot of advantages for student-teachers in the
teacher education program. Reddy (2017) asserted that micro-teaching is a
program for student-teachers to develop their teaching competences. He
mentions several benefits of micro-teaching course. First, it supports studentteachers to practice. Micro-teaching assists them in developing and increasing
various skills in training. Furthermore, it gives more knowledge about some
techniques of teaching. Second, it boosts the confidence of student-teachers. It
effectively increases the confidence level of the student-teachers due to
several activities and practices in micro-teaching. Third, it promotes
systematic lesson planning. Lesson planning is one of the most important
skills that must be had by a teacher. Therefore, the micro-teaching program
helps the student-teachers to prepare a systematic lesson plan within a given
content. Fourth, it gains instant feedback. Micro-teaching enables the studentteachers to obtain instant feedbacks from the supervisors. Feedback gives
more potential for reducing mistakes. Fifth, it provides student-teachers
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master a number of skills. This program helps in mastering teaching strategies
and skills like lecturing, questioning, probing, and initiating discussion.
In addition, the benefits of micro-teaching as stated by Ajileye (2013)
and Göçer (2016) that it affords student-teachers to become competent in
designing effective teaching aids, writing lesson plans, stating lesson
objectives and delivering their lessons as well as to overcome mannerism,
stress, nervousness and other semantic barriers which hinder performance in
front of the audience and supervisors. Furthermore, Ismail (2011) stated that a
micro-teaching program

provides student-teachers with a simulated

environment to implement the theories that they have obtained into practice
and to increase confidence and teaching skills when doing a brief lesson to
their classmates who act as students.
Moreover, according to Subramaniam (2006, as cited in Peker, 2009),
the micro-teaching program provides student-teachers with some benefits.
They are: 1) it exposes student-teachers to the reality of teaching, 2) it
introduces student-teachers to their roles a teacher, 3) it helps them to see the
importance of planning, making decision, and implementing instruction, 4) it
enables them to develop and improve teaching skills, 5) it assists them boost
their confidence in teaching.
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To conclude, micro-teaching is really useful for student-teachers to coach them
before taking teaching practicum. It gives many benefits for them to improve their
teaching skills. Therefore, through micro-teaching, it can help them to get more
knowledge and develop their ability in teaching as a teacher to teach effectively.
4. Phases of Micro-teaching
Otsupius (2014) summarized the micro-teaching process in three phases they
are:
a.

Pre-Active Phase (Knowledge Acquisition Phase): It involves the
activities such as the teacher trainee


being provided with knowledge about teaching skills



being able to observe the demonstration of teaching skill and



being able to analyze and discuss the demonstration of the
teaching skill.

The main objective of this phase, the teacher trainee learns about the
skill

and its mechanisms through illustration, discussion, and

demonstration of the skill given by the expert. He/she will get a deeper
knowledge about the skill which is useful in the teaching-learning
process. He/she evaluates the skills about teachers’ behavior which are
needed to be practiced. The teacher trainee has the opportunity to gain
information on the basic skill of teaching from the demonstration. He/she
discusses and clarifies each aspect of teaching skill.
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b.

Inter-Active Phase ( Skill Acquisition Phase): This phase emphasis the
teacher trainee to practice the teaching skill


Planning and preparing of micro lesson for a skill.



Practicing the skill.



Evaluation of the practiced skill (feedback).



Re-plan, Re-teach and Re-feedback till the desired level of skill
is reached.

The purpose of this phase is to enable the teacher trainees to practice a
micro-lesson in front of their colleagues who act as a student. They
practice the teaching skill that was planned and prepared by them. After
the teaching session, they will get feedback from the lecturer and their
colleagues. According to the given suggestions, the teacher trainees
prepared the lesson plan again and re-teach micro- lessons to their
colleagues. They may change their methods and strategies. After
practicing the second micro-lessons, the lecturer and peers give their
critiques which are about the worst or better sides between first and
second performance. Feedback is given to teacher trainees to evaluate
their strengths, weaknesses to improve the weak side. So, it can change
the behavior of the teacher trainee and master the skill of teaching.
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c.

Post-Active Phase (Transfer Phase) includes:


Giving an opportunity to use the skills in normal classroom
teaching



Integrate the dissimilar skill practiced

The purpose of this phase is to enable the teacher trainee to integrate
all the teaching skills and implement to real classroom situation after
obtaining and mastering each skill.
5. Characteristics of Micro-teaching
Micro-teaching is a method to provide experience to the student-teachers in
practice-based teaching environments. Mahmud and Rawshon (2013) stated that
micro-teaching is an instrument for teacher training and it offers the studentteachers a chance to practice teaching activities under controlled and simulate
circumstances. In the micro-teaching, there are some things that should be
recognized by student-teachers before teaching simulation in the class. They must
know the method to be used because they have a short time to achieve learning
objectives in the micro-teaching class. Yasemin (2016) argued that microteaching could be defined as the implementation of the knowledge and skills
related to teaching in a controlled class and limited time. Student-teachers select a
topic and prepare a lesson between 5 to 10 minutes, in which 10 to 15 students are
involved (Onwuagboke, Osuala, & Nzeako, 2017). Therefore, student-teachers
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should choose a suitable method with the materials to be taught so that the
available time can be utilized properly.
In addition, the student-teachers also receive feedbacks from the instructor
and their own friends in the micro-teaching class. Utami, Mashuri, and Nafi’ah
(2016) explained that micro-teaching provides student-teachers with a practice set
of instruction in which the normal complexities of the classroom are reduced and
in which they receive a great deal of feedback in his/her performance. As a result,
by knowing the feedback in the learning process, student-teachers can correct the
mistakes and prepare for better performance in the next teaching simulation.
Besides, they will also know the extent of their teaching ability.
B. Teaching Practicum
1. Definitions of Teaching Practicum
Teaching practicum is one of the most important parts of teacher training and
must be undertaken by all student-teachers. It will give an opportunity for them to
practice and develop their skills of teaching in a real school context. As stated by
Zeichner (2010) the teaching practicum is one of the most crucial components of
teacher education that affects the quality of teachers. This implies that without
teaching practicum, student-teachers cannot be trained professionally or certified.
This is because of their competence cannot be guaranteed. Therefore, teaching
practicum is a compulsory course because student-teachers need to be equipped
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with adequate experience working in a school before they graduate from the
teacher education program.
In addition, during teaching practicum, the student-teachers are placed in
schools to practice the theories and their teaching skills acquired at the institute.
They will face teaching practicum or teach in the actual classroom. The studentteachers undergoing the teaching practicum experience are supposed to reach some
goals like to prepare lesson plan before teaching and to demonstrate their teaching
based on their lesson plan. They will be evaluated by both their university
supervisor and cooperating teachers at the end of the practicum duty. Ekşi &
Yakışık (2016) explained that in teaching practicum, student-teachers prepare
school administrations to teach several aspects, topics or skills, and supervisors
from the faculty will assess them. It can assist them to attain experience and learn
about the world of educators in general. Therefore, every student-teacher must
conduct an internship before they enter into the field of the teaching profession.
There are some definitions of teaching practicum explained by experts.
Sathappan and Sathappan (2018) defined teaching practicum is a major designed
especially for the preparation of future teachers that involves the supervisor of
university and experienced educators. This session provides a meaningful field
experience as part of a teacher preparation program. They can evaluate and reflect
the progress of their skills in teaching from time to time to be a competent and
qualified teacher. Another expert Çelik (2008) pointed out that teaching practicum
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is a main component of the professional education and the development of studentteachers before they go on to the real teaching profession. They try to learn and
improve their skills in teaching. Rembe, Shumba, and Mavuso (2016) argued that
teaching practicum or school experience is a crucial part of teacher training and
should be given adequate space in terms of time, financial resources, human
capacity, material resources, and other resources. The teaching practicum is often
considered as a mandatory activity for enculturating new members into the teacher
community by giving chances to practice teaching in a real situation (Elkadri &
Roth, 2015).
2. Aims and Functions of Teaching Practicum
There are some purposes of teaching practicum in the teacher education
program. The major aim of teaching practicum is to provide student-teachers an
opportunity to apply what they have learned at the university into a school
environment. They are given a chance to try the art of teaching before actually
getting into the real world of the teaching profession. Ngidi and Sibaya (2003)
stated that teaching practicum grants student-teachers experience in the actual
teaching and learning situation. The student-teachers are helped to deal with
important professional challenges during teaching practicum.
Some experts have described the aims of teaching practicum. Koros (2016)
argued that teaching practicum helps students-teachers to comprehend the real
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world of teaching and let them know about the problems and difficulties of
teaching that they may face in the future. Another expert, Kiggundu (2007)
explained that one of the purposes of teaching practicum is to provide
opportunities for student-teachers to integrate theory and practice.
Moreover, according to Akbar (2002, as cited in Gujjar, Naoreen, Saifi, &
Bajwa, 2010, P.340) mentioned that there are several aims of teaching practicum.
Those several objectives are: 1) to provide the prospective teachers with an
opportunity of establishing an appropriate teacher pupil relationship, 2) to provide
a chance for evaluating the student potential as a teacher and suitability for the
teaching profession,

3)

to

develop

personal

relationship

with

others:

administrators, teachers, parents and students, 4) to provide the future teacher with
practical experience in school to overcome the problems of discipline and enable
him or her to develop method of control, 5) to give a chance to put theories into
practice and to develop a deeper understanding of educational principles and their
implication for learning, 6) to enable the student-teachers effectively to plan and
prepare lessons, 7) to develop skill in the use of fundamental procedures,
techniques and methods of teaching, 8) to develop desirable professional interests,
attitudes and ideas relative to teaching profession, 9) to enable student-teachers to
acquire desirable characteristics / traits of a teacher and to display appropriate
behavior, 10) to provide student-teachers with an opportunity to have teaching
evaluated and to gain some benefits of constructive criticism, 11) to provide an
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opportunity for self-evaluation and to discover own strengths and weaknesses, 12)
to develop skills in future teachers related to teaching like fluent speaking,
meaningful reading, using blackboard and other teaching material, 13) to provide
an opportunity to liaison with school environment, its functioning and with
community and its resources, 14) to provide for the exchange of ideas and methods
between practicing school and teacher training institution, by teacher training
institutions’ staff and students, perceiving new ideas material and equipment in use
in practicing schools and introducing new ideas, material and equipment into the
school. Therefore, it is clear the aim of teaching practicum to equip future teachers
with the crucial experiences which can lead to the development of their
professional competencies.
Meanwhile, teaching practicum has a function to make student-teachers
become aware of the realistic nature of the teaching profession. As a central and
most important component of teacher education, a lot of time and attention needs
to be spent and given to ensure that student-teachers undergoing the course are
well prepared physically and mentally. This is because the experience obtained
from the field is very crucial and valuable in the learning process and developing
an understanding regarding the profession. Riesky (2013) argued that teaching
practicum gives an experience in which student-teachers involve together with
them cognitive, physical, and emotional capabilities into the real teaching at school
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in order to adjust and shape them according to the needs of teaching and learning
process in the classroom.
Moreover, teaching practicum enables the student-teachers transit from the
role of students to the role of beginning teachers. Thus, teaching practicum has the
function to ensure student-teachers will be able to understand and familiar with the
school environment and its academic and social atmosphere. It also allows them to
understand and implement teaching skills into practice, and attain useful and
meaningful experience in relation to their teaching practicum. As Bahadur (2015)
explained that teaching practicum is a phase of professional development in which
schools’ environment has a big influence on the lives, thoughts, and attitude of
student-teachers.
3.

The problems Student-teachers Face During Teaching Practicum
The important issue from teaching practicum is the challenge faced by

student-teachers. Many of them face a challenge in dealing with a variety of
situations; it is not only related to students but also related to the socio-cultural
contexts in school where they undergo their practicum. If the challenges are not
taken care of, they could increase more serious problems to the already
complicated teaching activity. Quick and Sieborger (2005) argued that if this
situation is not resolved, it may impact the students-teachers’ performance during
teaching practicum and affect their perception of the teaching profession in the
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long run. In other words, although teaching practicum was considered as a place
for student - teachers to practice the art of teaching in a real school context,
teaching practicum should be used to measure the success of micro-teaching in
preparing and giving teaching experience before going to the real teaching.
Several studies have been conducted on student-teachers’ experiences and
anxieties during teaching practice. Barahmeh (2016) studied EFL student-teachers’
anxiety during their teaching practicum experience. Data were collected through
student-teacher’s daily diaries and through the discussion between the studentteachers and their university supervisor during the weekly meetings. The results
showed that EFL student-teachers reflected various sources of anxiety are
classroom management, time management, lesson planning, being observed, and
fluency in the language.
Another study exploring the concerns and experiences of Malaysian studentteachers during their practicum was carried out by Goh and Matthew (2011). The
14 student-teachers who volunteered were asked to write a reflective journal
during their practicum as a document. Based on their reflective journal writing, the
result revealed that there are four types of concerns which include classroom
management and student discipline, institutional and personal adjustment,
classroom teaching and student learning. Therefore, student-teachers perceived
that the teaching practicum is the most challenge part of the teacher education
program although the practicum is considered to be the most valuable component.

CHAPTER III
RESEARCH METHODOLOGY

This chapter comprised some aspects of methodology including research
design, method of data collection and method of data analysis used in this study
to investigate the student-teachers’ perception on the benefits of students’ microteaching to their teaching practicum class at the Department of English Language
Education of the Islamic State University of Ar-Raniry.
A. Research Design
This study was designed by using qualitative research. The focus of this study
was to explore the student-teachers’ perception towards the contribution of microteaching program in facilitating teaching experiences as a preparation of teaching
practicum. According to Mohajan (2018), qualitative research is a method of
social action that emphasizes the way people interpret, and understand their
experiences to recognize the social reality of individuals. I chose qualitative as a
research method because I considered the research problem which needed to
acquire deeply information from participants about student-teachers’ perception
on the benefits of students’ micro-teaching to their teaching practicum based on
what they felt and experienced during teaching practicum. In addition, semistructured interview and document analysis were used in this study in the process
of collecting the data.
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B. Research Sites and Participants
The participants of this study were ten students of the last year semester who
are majoring in English Language Education at UIN Ar-Raniry Banda Aceh who
had just finished their teaching practicum in Aceh Timur. In this research, I
selected the sample by using purposive sampling. As explained by Creswell
(2003, p. 185), “purposive refers to the selection of participants that will best help
the researcher understand the problem and the research question, they must be
willing to reflect on and share this knowledge”. Therefore, I chose ten participants
who had just taken teaching practicum (PPL) because I intended to explore the
student-teachers’ perception based on their experiences. The participants were
chosen based on some considerations; they were taken as participants with the
following criteria:
1. The student-teachers who were willing to be informants.
2. The student-teachers who had passed the micro-teaching course as their
preparation program.
3. The student-teachers who had completed their teaching practicum and applied
skills they got from micro-teaching into teaching practicum (PPL).
For these reasons, it was considered that the participants had already had the
basic knowledge and experience of teaching in micro-teaching to their teaching
practicum (PPL) at school.
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C. Methods of Data Collection
1. Interview
In collecting the data, the interview was used as the data collection method.
In this research, the interview was needed to obtain the data more deeply about
the student-teachers’ perception on the benefits of micro-teaching to their
teaching practicum. I used semi-structured interview. In this study, I felt easier to
find out the information because I could give follow up question based on the
participants’ responses. Also, an unexpected answer might appear in this semistructured interview. Before starting the interview, firstly I made the type of
questions in the form of open-ended because I wanted to explore what the
participants thought and felt based on their experiences. Secondly, I made an
appointment based on the schedule and place agreed between me and participant.
In addition, to gain the accurate data, the interview was recorded. As stated
by Mulyana (2006, p.185) “the advantages for the research in using tape recorder
are the researcher can be concentrated toward the information given by the
participant and the data which the researcher got will be complete, so that it will
be easier for me to analyze the data later on”. The participants were asked two
main points, first about the student-teachers’ perception about micro-teaching
class towards teaching practicum as adequate preparation for the real teaching
task, and the second is the aspects of teaching practicum that have not been
sufficiently covered in the micro-teaching. Additionally, the participants in this
research were interviewed by using English language.
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2.

Document Analysis
Document analysis is the way of collecting data to support data of the

interview. These documents were utilized to see whether the participants’
responses in the interview similar with the documents that had been written by
interviewees. In addition, documentation is a method to find data about
things/variable such as notes, transcripts, books, newspapers, magazines,
inscriptions, meetings, agendas, and so forth (Evaluation Brief, 2009).
In this research, I collected reflective journals as document because it used
to find what their thoughts, feelings and experiences related to their teaching as a
teacher. It was useful to identify what aspects of their success and failure in
teaching during teaching practicum. Whether the micro-teaching program gave
enough preparation in order to help them succeed in teaching practicum and what
aspects of teaching practicum that have not been sufficiently covered in the
micro-teaching which lead them failed were some of the questions this study
investigate to answer. Zulfikar and Mujiburrahman (2017) reported that reflective
journals assist teachers to reflect on their teaching and evaluate what is good and
bad from experience in teaching for improvement their performance in the
classroom. Therefore, it is the best method for teachers to assess their own
teaching-learning process.
The participants were asked to write a reflective journal during their
teaching practicum as a document. Journal writing is aimed in assisting them to
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reflect their own teaching at school. Moreover, they were also given samples of
reflection to familiarize with the format and gave them a general idea on how to
write their reflections. Some guiding questions to help the participants in the
reflection process included:
1.
2.
3.
4.
5.
6.

What happened?
What was I thinking? (feel and think of my teaching)
What was good and bad about the experience?
How did that happened?
Why did it happen that way?
Could it be different? Zalipour (2015, as cited in Kim, 2018)

D. Methods of Data Analysis
1. Interview
I used Miles and Huberman’s (1994) models as the way to analyze the data
in this research. They explained that there are three main steps in analyzing the
data in qualitative research. Those steps are data reduction, data display,
conclusion, and verification.
1. Data Reduction
Data reduction means the process of selecting, identifying, classifying
and coding the data that are considered important. In this step, I chose
data that related to research focus only and unimportant data were
removed while analyzing the data.
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2. Data Display
Data display means the process to make the data simpler. The data could
be displayed in several ways for instance in the sentence, narrative, table,
graph, diagram, chart, etc. I developed a structured description of the
information to draw conclusions, and take action.
3. Conclusion and Verification.
The last step of analyzing the data from the interview in this research is
drawing and/or verifying conclusions. In this step, I drew a conclusion from
all the data that has been analyzed and obtained.
Therefore, I used three steps to analyze the data from the participants. First of
all the data was analyzed by using coding. I used thematic analysis to analyze the
data. In addition, the result was displayed in the form of sentences by creating a
theme for each research findings. Lastly, I provided conclusion from all the data
obtained from the participants.
2. Document Analysis
The analysis of the student-teachers’ reflective journal comprised of steps
following:
a. Step 1: The reflective journals were read and coded to find common themes
that emerged which related to answer my research question.
b. Step 2: I analyzed each journal carefully and compared each journal to find
the similarities and differences in document that they had written. In addition,
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I highlighted the themes which were similar or different with pens of different
colors
c. Steps 3: I highlighted several themes that appear based on the result of
analysis and divided into different derived issues. Specific comments used to
provide quotations that represented each derived issue which this research
sought to answer.

CHAPTER IV
FINDINGS AND DISCUSSION

This chapter discussed the results of data interview analysis and the reflective
journal analysis. The purpose of this study to investigate the student-teachers’
perception on the benefits they gained in micro-teaching to their teaching practicum
as adequate preparation for the real teaching task and to identify the least aspects of
teaching practicum that have not been sufficiently covered in the micro-teaching.
A. Research Findings
The research took place at state Islamic University of Ar-Raniry (UIN Ar-Raniry).
The interview involved ten participants of the last year semester who are majoring in
English Language Education. They had just completed their micro-teaching course
and teaching practicum in Aceh Timur. The participants in this research were
interviewed by using English language. In addition, to support the data of interview,
the participants were asked to write reflective journal and submitted it at the end of
their teaching practicum. The reflective journal was useful to identify what aspects
their success and failure in teaching during their teaching practicum.
As has been described in the previous chapter, the technique of data collection
used was the semi-structured interview. There were several main questions and
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several follow-up questions. Based on the results of the interview and reflective
journal analysis, I presented the research findings which are divided into several
points as follows:
1. The Benefits of micro-teaching for their teaching practicum
All participants in this research perceived that most of the student-teachers
gained several benefits in micro-teaching class towards their teaching practicum. It
divided into six categories; those were the benefits in boosting student-teachers’ selfconfidence,

the

evaluation

given

(feedback),

enhancing

student-teachers’

communication skill, improving student-teachers’ chalkboard skill, increasing
student-teachers’ questioning skill, and developing student-teachers’ reinforcement
skill.
a. Boosting student-teachers’ self-confidence
All of the student-teachers on this research agreed that micro-teaching helped
them in increasing their confidence. During micro-teaching, the participants had
prepared to face their own anxiety in their teaching practicum. Some practices of
teaching they were experienced in micro-teaching helped them to reduce nervously.
As Raisa said:
I became more confident when I taught in teaching practicum because I have
been prepared and did some practices on how to teach well in front of my
friend who acted to be a student in the micro-teaching class. So it could
reduce my nervousness.
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The journals also indicated that the micro-teaching program helped Raisa in
reducing her anxiety in teaching practicum. This evidence from the following excerpt
taken from what she had written:

Similarly, Farah believed that her self-confidence grew up because the microteaching program allowed student-teachers to be accustomed to speak in front of
many people. As she mentioned:
We knew that in our micro-teaching class we needed to teach and spoke in
front of our friends. We required to speak, learned the materials and taught
how to stand up in front of the class. It taught us to be more confident. So in
teaching practicum, we already knew how to stand up and speak in front of
the students. Therefore, it really helped me to boost my confidence.
Farah also wrote in her reflective journal that she learned many things in
micro-teaching class including how to enhance confidence. The journal showed that
the lecturer who taught in the micro-teaching class gave her the opportunity to teach
in the lecturer’s class. So, it made her accustomed to face the real students.
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The result showed that micro-teaching helped the participants to build their
confidence. Micro-teaching gave an opportunity for student-teachers to prepare and
present a lesson based on a chosen basic competency. The more student-teachers did
practice, the more they could eliminate their error in teaching. Also, they became
more familiar with the class situations. As a result, it would boost their selfconfidence because they had spent time to teach in front of the class.
b.

The Evaluation Given (Feedback)
All of the participants agreed that micro-teaching assisted them in their

teaching practicum in terms of feedback. Feedback given in micro-teaching, it really
helped them in improving their performance and teaching skills. As Rafiqah said:
In micro-teaching class, I got some feedbacks that were really useful when I
did teaching practicum. Especially for chalkboard skills, it sounded like a
really simple thing but it gave a big impact for me since it's a fact that how we
managed our way of writing on the whiteboard was a crucial thing for
students’ understanding.
The statements of Rafiqah in interview were similar with her reflective journal
as she had written the following:
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Similarly, Farah claimed that micro-teaching assisted her to identify about her
strengths and weaknesses in teaching. Micro-teaching provided some feedbacks given
by the lecturer and peers. So, it helped her to evaluate and develop teaching skills to
be better in the next performance. As she explained:
It really helped the evaluation part of micro-teaching, the feedback given by
the lecturer and peers could develop my teaching skills. I obtained a better
understanding related to my positive and negative sides in teaching from our
lecturer and friend perspectives. So, I could know my mistake in the first
presentation teaching and I would not do the same mistake again in the second
presentation.
Farah also wrote in her reflective journal that micro-teaching was useful to
detect the mistakes in her teaching. The criticisms made by the lecturer and
colleagues were constructive to reflect on her experience in teaching. So, she could
decrease their error in the learning process.

Furthermore, Alex also believed that micro-teaching gave benefit to get new
ideas in teaching by observing his peer performance. Moreover, he said that microteaching assisted him a lot to teach more effectively. It allowed him to increase the
ability of teaching in a better way. As he mentioned:
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Micro-teaching also provided a chance to watch my peers’ performance and
compare them with mine. So, I learned new teaching styles and got some of
their creative activities while observing my friends who did a presentation.
It benefited the performance in the micro-teaching class. It made the studentteachers could learn new things in different ways by observing their peers’ teaching.
Therefore, the statement of Alex parallel based on what he highlighted the following:

Based on the data above, it could be concluded that the micro-teaching
program gave constructive feedback for student-teachers. The criticisms from peer,
supervisor and self-assessment helped the student-teacher to eliminate the weak
aspects of teaching and to increase themselves better in developing teaching
competence. It was really beneficial for the student-teachers to enhance teaching
skills and to get new teaching ideas. Therefore, it could become self-reflection to
recognize their strengths and weakness that needed to be improved.
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c. Enhancing student-teachers’ Communication Skill
The participants mentioned that they became better at using the appropriate
word in delivering the materials for students in the classroom. In micro-teaching, they
have done teaching several times and those experiences were used to improve their
communication skills. As Iqbal told:
Micro-teaching was beneficial in preparing me on how to communicate
properly. It made me more aware of the word that we used in the classroom. I
did not notice that I used the word “nah” and “eeee” quite a lot during my
micro-teaching class. My lecturer said that I should not do it; it would make
our students distrust and think we did not understand the materials that we
taught for them. It was really useful for me to avoid these words in my
teaching practicum.
Iqbal also wrote in his reflective journal that the micro-teaching assisted him
on how to use the words in teaching correctly.

In addition, student-teachers in this research stated that the experience they
got from micro-teaching helped them in adjusting language or communication way
based on the level of students. It gave them the knowledge how they should interact
and build a good interaction with the students in different levels of grade. The teacher
could build enjoyable communication with students by adding some humor and other
fun things. As Syarifah stated:
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In communication with the students, the teachers should not be awkward. We
should add some humor to attract their attention to engage them in my
teaching. Also when there were some of my students that did not care from
my teaching I could call their name to answer the question related to the
materials in order to make them pay attention.
Furthermore, Syarifah mentioned that as a teacher she could create good
relationships with students in the classroom. It was useful using a joke to encourage
them to pay attention. As a result, it gave positive reactions from students to study
more enjoyable. As she wrote in her reflection below:

In addition, it was important to build a good interaction with the students to
create a comfortable learning atmosphere which helped them to understand in a better
way. It was necessary to understand the young soul. Therefore, it was needed to
adjust the language based on the students’ grade. As Salsabila said:
It also provided me the best way how to communicate with different levels of
my students. So just like we knew, we have different gap ages between the
teacher and also the students. When we taught the students who were still junior
high schools, we should make the atmosphere in the classroom more cheerful
by making fun things. So the micro-teaching class provided me the way how to
communicate effectively with our students.
The statements of Salsabila in interview were similar based on what she had
written in her reflective journal below:
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Moreover, Soraya also noted that she also learned how to use voice
appropriately in front of the class. Micro-teaching gave a chance to arrange the voice
when she conveyed the materials during the teaching-learning process. So, it made
the student could hear the voice in explaining the lesson clearly. As she stated:
I should control the volume and intonation of my voice not too loud or small.
So that all of the students able to hear and understand my explanation easily.
Moreover, I should explain the material to the students clearly and
straightforward so the students would not be confused with the explanation.
On the contrary, I found the result of the interview was different from
Soraya’s reflective journal. When I analyzed her reflection, she wrote that it was
difficult to adjust communication with the students during teaching practicum. This
evidence from the following excerpt taken from what she had written:
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As the above explanation, it could be concluded that some student-teachers
were better at adjusting their communication skills with students. It helped them to be
more notice and understood how to use the appropriate word and avoid the word that
could make students think they were not good at teaching. Also, how to build a good
communication based on the grade of students to make the class more comfortable.
d. Improving Student-Teachers’ Chalkboard Skill
Chalkboard skill is very important in the teaching and learning process. By
using the chalkboard, the teacher could make learning in the classroom more
meaningful and appealing to students. Some participants mentioned that they gained
benefits in terms of chalkboard skills. The chalkboard skill that they learned in microteaching really helped them to their teaching practicum. Soraya clarified that the
position of the teacher should stand sideways while writing. So, it did not obstruct
students’ view of what she had written. It would make students could follow and pay
attention on learning process. As she stated:
In the micro-teaching class I got some ways how to write on board that was
really useful when I did teaching practicum. Just like how to write on the
board in a proper way, for example I had to practice writing on the whiteboard
without blocking my students. So, at the same time, I could control the
students when I write on the board.
The result of Soraya’s interview was similar with the reflective journal.
Soraya mentioned that she knew how to write on the board properly while presenting
the materials in front of the class. As she wrote:
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Similarly, Raisa also believed that micro-teaching could be so helpful for her
how to divide the board when she taught in teaching practicum. As she mentioned:
We could divide our board into three spaces. We could use the first space for
the main content of the lesson, the middle space for the material we teach and
the third space to write new vocabulary that students did not know the
meaning. So we could explain it clearly. It also allowed the student to take
note of new vocabulary to remember it.
As taken from Raisa’s reflective journal that she could write interestingly and
creatively to capture students’ attention in learning activities by using colored ink. It
was found that the result of interview was parallel with the reflective journal which
highlighted that micro-teaching gave benefit for her in chalkboard skill.

In addition, Iqbal mentioned that the experience he gained in micro-teaching
assisted him must write well organized. As he said:
We had to make sure that we did not write too much on the board because a
cluttered chalkboard may confuse our students. Also, I had to make sure the
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size of my handwriting could be seen clearly by students. As we know that the
students in the back rows may have trouble reading small words.
The statements of Iqbal in interviewed were parallel with his reflection. He
mentioned that he was able to write properly in front of the class. He noted:

Furthermore, Alex also explained that he obtained benefit from microteaching in terms of chalkboard skill to his teaching practicum, as he stated:
Micro-teaching class also assisted me to allow students to had sufficient time
to copy what I have written before I erased it. Also, the most important thing
was the micro-teaching class taught me to erase all my words on the
whiteboard after finishing my teaching.
This was proved from the following excerpt taken from Alex’s reflection.
Writing on the board was an important skill in teaching. It also became one of the
teaching aids to transfer knowledge for students by writing some points on the board.
Also, it allowed students to give ideas and made them engage in the classroom. As he
wrote bellow:
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From the data above, it could be inferred that micro-teaching gave enough
preparation on student-teacher chalkboard skills. The majority of them believed that it
really helped them in teaching practicum. They knew and understood more about
how to write on whiteboard effectively. So, the student could see, concentrate and
comprehend the materials. Also, the notes that the teacher wrote on the chalkboard
are essential for students to understand the lesson. The teacher could illustrate the
important point of the lesson.
e. Increasing Student-Teachers’ Questioning Skill
Student-teachers in this research stated that the experience they obtained in
micro-teaching benefited them in terms of questioning skills. It prepared them the
way how to ask and answer the questions of learning. Salsabila mentioned that
micro-teaching taught her how to answer the question from the students more
effective. As she said:
I learned how to ask and answer the question from our students. For example
in micro-teaching, my habit was I always answer the question from the
students directly without allowing them the opportunity to find the answer it
first. So, I had to give the chance for my students to try to think first before I
gave them a further explanation.
The statement of Salsabila in interview was equal with her reflection. She
wrote that it was necessary to give time for students to answer any questions during
the learning process. It could develop their critical thinking. As Salsabila noted:
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The use right question it would help student-teachers to engage their students
to participate in the classroom. It allowed the students to share their ideas about some
topics related to the lesson. Besides, the students should not answer simultaneously
because the teacher would not know who answered right and wrong. So, the teacher
could assess accurately whether the students understand materials or not. As Sarah
stated:
Determined students who must answer before asking questions it would cause
students who were not appointed to answer, did not think the answer. The
question should be addressed first to all students and the teacher appointed
three or four of them to answer it. It also helped me to prevent the class from
not be noisy and I could hear the answer of students clearly and evaluate them
correctly.
Sarah’s reflective journal also mentioned that she had a way how to deal with
silent students to participate and gave a response in the classroom activities.
Therefore, the result interview of Sarah was same based on what she had noted in her
reflective journal below:
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As the above explanation, it could be concluded that some participants
assumed that micro-teaching was beneficial to facilitate them in questioning skills.
They attained skill on how to use the appropriate question during the teaching and
learning process.
f. Developing Student-Teachers’ Reinforcement Skill
Teacher provide reinforcement that could be in the form of praise or reward to
students had many goals including to increase student’s attention towards the subject
being taught, develop the confidence of students to learn and do assignments was
given by the teacher. So, the students’ motivation to participate in the learning
process could increase because they felt to be cared for and valued by the teacher in
the process of learning. Some participants stated that they became more aware of
how to use praise words to their students in the teaching and learning process. As
Rafiqah mentioned:
Micro-teaching helped me to know how to use praise words in the classroom.
We could use words such as “good”, “excellent”, “smart”, “nice answer “and
“genius” for the student who answered the questions from the teacher. It also
made them be confident and brave. I should smile to students so that students
did not feel the burden during the learning activities.
In the Rafiqah’s reflective journal mentioned that reinforcement skill like
praise words could provide the students with pleasant feelings. So, it increased their
participation to give some ideas in classroom discussion. This result was similar with
what she had stated in interview session.
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Moreover, Sarah stated that she got more knowledge which could add rewards
for the learners. So, students felt their behavior appreciated by the teacher with what
students did. As she stated:
It helped me to get some ideas to give rewards for the student who could
answer my questions and finish their tasks quickly. I gave a reward like pens,
candies, books. So, in teaching practicum, my students were more enthusiasts
during the learning process.
The result of interview was supported by Sarah’s reflective journal. She
showed appreciation for the good things that the students had done by giving some
rewards. It was beneficial to attract their attention and made them more excited in
learning. As Sarah highlighted the following:

From the data above, it could be concluded that micro-teaching gave a
significant contribution to develop reinforcement skill of student-teachers. They
could learn that reinforcement skill was important. It made their students would be
more excited during the learning activities.
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2. Teaching Skills left unreviewed
Based on the data obtained from what student-teachers said there were some
aspects of micro-teaching that they found less useful during teaching practicum. They
faced some obstacles to handle them in real teaching situations. The majority of
student-teachers assumed that because of lack of training and less experience they got
during micro-teaching in preparing them before teaching practicum. It consisted of
classroom management, lesson plan, and time management.
a. Classroom Management skill
Classroom management skill was one of the biggest issues while studentteachers taught during teaching practicum. They have to manage the class effectively
to maintain an environment that supports learning. Based on the result of the
interview, almost of student-teachers said that micro-teaching did not give adequate
preparation in giving experience on how to manage the class. Sarah said that the
numbers of students in real teaching situations also a big problem in her teaching
practicum. This condition caused the unconducive teaching-learning process. As she
said:
I had problems in classroom management because I have forty students with
different personalities and knowledge. It’s hard when I taught them the
materials. The overload student, it made the classroom was noisy. When I
asked them to be quiet sometimes it was only just for five minutes maybe they
were silent and then going on again.
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Based on the data above, it was found in her reflective journal dealing with
overload students in the class made her could not handle it. It made the unconducive
atmosphere in the classroom for effective teaching and learning. As Sarah noted:

In addition, Iqbal mentioned that it was difficult to handle various students’
characters in the classroom.
Classroom management skill that I learned during my micro-teaching class
also become less useful when it comes to teaching practicum because it was
so difficult for me to handle the class with the various characteristic of
students. I have to deal with many indiscipline students in the class and most
of the students are less motivated to learn especially English subject. So, I
thought the solution for that problem has not been taught yet in microteaching.
The explanation of Iqbal above was similar with his reflective journal. This is
evidence from the quote he wrote that classroom management was the biggest
challenge in teaching practicum. He faced the difficulties in managing the class
during classroom activities.
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In similar way, Syarifah mentioned that it was arduous for her to deal with the
attitudes of the students. As she mentioned: From the classroom management, the
students were naughty, noisy, and lazy to learn and also many of them were often
sleepy in the class.
Based on the explanation of Syarifah above was equal with what she had
written in her reflective journal. Dealing with some students and classroom situations
were difficult part. She wrote:

Furthermore, some participants explained that peers’ attitude was more
mature than the real students when their practice in micro-teaching class.
Consequently, it did not assist them in predicting the classroom situation in teaching
practicum. As Rafiqah highlighted:
In micro-teaching, we were teaching in front of our friends. They would not
speak as much as the real students did. So, I felt like it was easy to handle the
students, to give instructions, to divide them into the groups but it didn't work
that way when I did my teaching practicum. The students spoke aloud, they
keep talking to their friends, and they didn’t want to hear my explanation. So,
we did not know how the real class happened.
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The result interview of Rafiqah above also supported with her reflective
journal. As taken from Rafiqah’s reflective journal that she felt unable to control
some of the students in the classroom with a lack of discipline and respect. She noted:

The result showed that micro-teaching did not provide sufficient preparation
for their teaching practicum in terms of classroom management. It could be
concluded that the majority of student-teachers had a lack of experience in managing
class. It happened because of the differences condition between micro-teaching and
teaching practicum, for instance, the number of students, the different characters, and
the attitudes of students. Also, their fellow did not act as the actual students.
Therefore, they faced serious problems in managing class during teaching practicum.
b. Lesson Plan Skill
Almost of participants said that they faced obstacles during their teaching
practicum in terms of the lesson plan. Some of them mentioned that they did not have
enough preparation on how to create lesson plans properly. They need more training
in designing good lesson plans based on the rules of the government. They had to use
the different curriculum in teaching practicum with what they have learned in microteaching was a big problem. As stated by Salsabila:
In micro-teaching I learned how to teach by using curriculum 13, but in
teaching practicum, I must teach by using KTSP. It was difficult for me to
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implement KTSP to students because I didn’t get enough knowledge on how
to create the content of KTSP. In micro-teaching, we just focused on how to
design curriculum 13. On the other hand, the department provided the
socialization how to design lesson plan by using any curriculum only a short
time before going to the real school.
The reflective journal of Salsabila also showed that she has problems how to
design the lesson plan appropriately. The curriculum changed was one of the factors
that she found was difficult to develop lesson plan. As she wrote the following:

Moreover, Soraya stated that it was really confused for her how to choose a
material that was suitable for the students’ level. She felt that micro-teaching did not
provide experience in adjusting the appropriate activities for certain levels of
students. As she mentioned:
The curriculum 13 that I have designed was not suitable to the level of the
students because the school that I did teaching practicum was located in the
rural area.
The data of interview was similar based on what Soraya has noted in her
reflection. She faced obstacles to select an operational verb based on the level of
students at school she did teaching practicum. As Soraya noted:
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Furthermore, the facilities could affect the lesson plan that the participants had
prepared. When they tried to convey materials efficiently but the electricity did not
available. As Putri mentioned:
Sometimes because of the facilities for example, we want to use it for that
day, we prepared for using the in-focus or watching the video but the
electricity didn’t support at that time. So we had to change to plan B or to plan
C.
The result of interview was similar based on the reflective journal that Putri
had written. The media that she had set in lesson plan was different when she
implemented in the classroom. She faced difficulties in selecting the appropriate
media. As she wrote in her reflection:

Based on the student-teachers’ explanation above, it could be concluded that
they faced some obstacles in designing and implementing the lesson plan during
teaching practicum. They needed more training in creating a lesson plan based on the
curriculum used in some schools. They felt complicated to choose the material which
was a match for the level of students. Therefore, they could not achieve the goal of
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learning because their lesson plan was higher than students’ understanding. In
addition, they lack of experience to anticipate unpredictable things that happened in
the classroom when the equipment did not support it.
c. Time Management Skill
Some participants shared their opinions regarding the experience they attained
in micro-teaching to their teaching practicum. The majority of participants assumed
that micro-teaching did not help them in managing time during their teaching
practicum. They clarified that it happened because of some unpredictable things that
happened in school that affected their poor time management. As stated by Syarifah:
In the time management was the difficult one during my teaching practicum.
The students were always coming late even though they lived in the hostel, so
the time that I had set for the materials was not achieved. As a result, I didn’t
have enough time to teach all the materials.
The explanation of Syarifah in interviewed above was similar with her
reflective journal. This was evidence from the quote she mentioned that the lesson
could not be conducted because some students did not enter the classroom although
they knew it was time to learn.
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In similar way, Raisa said:
It took consuming time because they always had some reasons when I asked
them to write or speak in English during the teaching and learning process. Of
course, this situation influenced my time management that I have planned
before.
The reflective journal also showed that Raisa had a problem in managing time
effectively. She mentioned that sometimes the students disobedient and did not care
when she asked to do a task in classroom activities.

Moreover, some participants explained that some of their students could not
get the material well. As a consequence, they had to explain it more until their
students really understand. When this problem happened at the school they taught, it
was difficult to continue to another topic. So, they had to adjust the condition by
destructing the allocation time that they had prepared in the lesson plan. As Soraya
stated:
The time that I have set in my lesson plan never applied as I expected before
because the ability of the students was still low while the curriculum expected
and forced to achieve a high standard of teaching-learning goals. Sometimes
we missed several parts because we had to convince that our students really
understand. So we could not continue to other parts at a day just our students
didn’t understand it. I thought was not sequence the implementation of K13
with the level of the students. As a result, it took consuming time to achieve
the indicator in learning.
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The journal also indicated that Soraya faced obstacles in managing time. She
must repeat the explanation more until the students comprehend the lessons. This was
proved from the following excerpt taken from what she had written:

Based on the result of the interview and reflective journal, it could be
concluded that the participants had a lack of experience in managing time. There
were several reasons why they faced difficulties in managing time; those are
unpredictable situations that happened in school that affected their poor time
management and the ability of students in understanding the materials.
B. Discussion
After analyzing the data from interview and reflective journal, it was
necessary to discuss the result on this discussion part. The purposes of this study are
to find out student-teachers’ perceptions on the benefits that they obtained of microteaching program to their teaching practicum and to identify the least aspects of
teaching practicum that have not been sufficiently covered in micro-teaching. In this
research, there were 10 participants of the English Department at the State Islamic
University of Ar-Raniry who had passed the micro-teaching course as their
preparation program and applied the skills they got into teaching practicum.
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Moreover, I elaborated the findings from the interview and reflective journal based on
each research question of this study.
For the first research question “how do student-teachers perceive micro-teaching
class? Do they see that the class is adequate preparation for teaching practicum? The
result of the interview and reflective journal showed that most of the participants
perceived micro-teaching gave sufficient preparation for their teaching practicum. I
found out there are six benefits that they attained from micro-teaching into their
teaching practicum, namely boosting student-teachers’ self-confidence; the evaluation
given (feedback), enhancing student-teachers’ communication skill, improving
student-teachers’ chalkboard skill, increasing student-teachers’ questioning skill and
developing student-teachers’ reinforcement skill. It also supports the findings of
Subramaniam (2006, as cited in Peker, 2009) that micro-teaching program provides
student-teacher with some benefits: it exposes student-teachers to the reality of
teaching, introduces student-teachers to their roles a teacher, it helps them to see the
importance of planning, making decision, and implementing instruction, it enables
them to develop and improve teaching skills, and it assists them boost their
confidence in teaching.
The first benefit was boosting student-teachers’ self-confidence. It was shown
from several practice teachings that the students-teachers did during the microteaching class. It happened because the situation demanded them to demonstrate the
way how to teach and convey the materials in a better way for students in front of the
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class. Also, they became familiar with the class situation. Therefore, it boosted their
self-confidence and reduced their own anxiety in teaching practicum.
The second benefit was the evaluation given (feedback). Based on the data
from interviews and reflective journals, it could be concluded that the micro-teaching
program had given constructive feedback for student-teachers. The criticisms from
peer, supervisor, and self-assessment helped them to eliminate the weak aspects of
teaching and to increase themselves better in developing teaching competence. It was
really beneficial for the student-teachers to enhance teaching skills and to get new
teaching ideas. Therefore, it could be self-reflection to know what are their strengths
and weakness that needed to be improved. According to Chaudhary et al. (2015)
micro-teaching is a teacher training technique that provided teachers a chance to
develop their skills of teaching by self-practice and self-criticism.
The third benefit was enhancing student-teachers’ communication skill. Based
on the data analysis, it could be concluded that some student-teachers were better in
adjusting their communication skill with students. It helped them to be more notice
and understand how to use the appropriate word and avoided the word that could lead
students to think that they were not good at teaching. Moreover, it assisted them on
how to build a good communication based on the grade of students to make the class
more comfortable.
On the contrary, I found the result of the interview was different from the
reflective journal. Soraya stated that micro-teaching really benefited for her in
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enhancing communication skill but her reflective journal showed that she was
difficult to build a good communication. When I interviewed her, she said that she
should pay attention on her voice and built a good interaction among students. So, it
was helpful for her in teaching practicum. On the other hand, I analyzed her reflective
journal; she wrote that it was complicated to adjust communication with the students
during teaching practicum.
The fourth benefit was improving student-teachers’ chalkboard skill. The data
revealed that micro-teaching gave enough preparation for student-teachers’
chalkboard skills. The majority of them believed that it really helped them in teaching
practicum. They knew and understood more about how to write on whiteboard
effectively. So, the student could see, concentrate and comprehend the materials.
Also, the notes that the teachers wrote on the chalkboard were essential for students
to understand the lesson. The teacher could illustrate the important points of the
lesson.
The fifth benefit was increasing student-teachers’ questioning skill. The data
analysis indicated that some participants assumed that micro-teaching was beneficial
to facilitate them in questioning skill. They attained skill on how to ask and answer
the question effectively in classroom interaction. Micro-teaching provided experience
on how to encourage and challenge the student to think the answer first before giving
further explanation. It was useful to develop their critical thinking. Moreover, how to
deal with a passive class where students were unresponsive and avoid interaction with
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them in classroom discussion. It gave them more knowledge on how to motivate the
student to participate and give a response. As a result, they could get the answer of
students and evaluate them. The result shows the same idea with Reddy (2017) who
mentioned that helping student-teachers in mastering questioning skill is one of the
benefits of the micro-teaching program.
The sixth benefit was developing student-teachers’ reinforcement skill. It
could be concluded that micro-teaching gave a significant contribution to develop
reinforcement skill of student-teachers. Students’ behavior could be reinforced by
using praise words or rewards. It made their learners would be more enthusiasts
during the learning activities, developed the confidence of students to learn, and did
assignment given by the teacher. So that students’ motivation to participate in the
learning activities could increase. It was caused by the good things they had done or
the correct responses that student had given was appreciated by a teacher. Therefore,
reinforcement skill not only provided the students pleasant feelings but also made the
learning process attractive and lively.
For the second research question is “what are the aspects of teaching
practicum that have not been sufficiently covered in the micro-teaching?” the data
revealed that the majority of the participants mentioned there were some aspects of
micro-teaching that did not give enough preparation for their teaching practicum. I
highlighted there are three aspects, specifically classroom management skill, lesson
plan skill, and time management skill. These issues were similar to Barahmeh (2016)
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who found out that classroom management, time management, and lesson plan
sources of anxiety in teaching practicum.
The first was classroom management skill. The result showed that microteaching did not provide sufficient preparation for their teaching practicum in terms
of classroom management. It could be concluded that the majority of student-teachers
had a lack of experience in managing class. It happened because of the differences
condition between micro-teaching and teaching practicum, for instance the number of
students, the different characters, and the attitudes of students. Moreover, their fellow
did not act as the actual students. Therefore, they faced serious problems in managing
class during teaching practicum. The result was similar to Goh and Matthew (2017)
who studied the concerns and experiences of Malaysian student-teachers during their
practicum and highlighted classroom management as one of the challenge aspects of
teaching practicum.
The second was the lesson plan skill. Based on the result of the interview and
reflective journals, it could be concluded that the majority of student-teachers faced
some obstacles in designing and implementing the lesson plan during teaching
practicum. They needed more training in creating a lesson plan based on the
curriculum used in some schools. They felt complicated to choose the operational
verb in indicator which was a match for the level of students. Consequently, they
could not achieve the goal of learning because their lesson plan was higher than
students’ understanding. In addition, they were lack of experience to anticipate
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unpredictable things that happened in the classroom when the equipment did not
support the lesson.
In contrast, According to Ajileye (2013), one of benefits from micro-teaching
class that it affords student-teachers to become competent in designing lesson plan.
The theory was different based on what I obtained in my research. I found in my
research that lesson plan skill was the difficult one for student-teachers. Microteaching did not give enough preparation how to design lesson plan appropriately
based on the rules of government. In addition, they did not receive enough feedback
about their lesson plan. As a result, it was a serious problem for student-teachers
during teaching practicum at school.
The third was time management skill. Based on the result of data analysis, it
could be concluded that the participants had a lack of experience in managing time.
There were several reasons why they faced difficulties in managing time; those were
unpredictable things that happened in school that affected their poor time
management. For instance when they entered the classroom but the students did not
come to the class on time and some students did not care and respond to what they
asked. In addition, sometimes there were materials quite difficult for the students’
ability in understanding it. Therefore, these conditions encouraged them to elongate
the time that they had set in the lesson plan.

CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

This chapter is divided into two parts namely conclusions and
recommendations. The first part will explain the results of the study which are
discussed in the previous chapter. The second part would present some
recommendations related to student-teachers’ perception on the benefit they gained in
micro-teaching to their teaching practicum class. The recommendations will be
beneficial for the improvement of micro-teaching program in the future and also for
future researchers who will conduct the research in teaching field.
A. Conclusions
Based on the results of the research and discussion in the previous chapter, it
showed that the student-teachers perceived that micro-teaching was capable to
prepare them in improving their teaching competences. It provided a valuable
teaching experience and enhanced student-teachers’ teaching skills. It was beneficial
for them in developing their basic skills of teaching which are related to increasing
their self-confidence, the evaluation given (feedback), communication skill,
chalkboard skill, questioning skill, and reinforcement skill. Therefore, the microteaching program gave many benefits for student-teachers in giving adequate
knowledge of pedagogical skills, mastering a number of teaching skills and reducing
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their fault in teaching before they embark into the real classroom situation in teaching
practicum
However, the research also indicated that there were the least aspects of
teaching practicum that have not been sufficiently covered in the micro-teaching.
They were classroom management, lesson plan and time management. Therefore,
micro-teaching program still have some lacks which should be improved in the
future.
B. Recommendations
Dealing with limitation some aspects of micro-teaching program which did
not give adequate preparation toward teaching practicum; I would recommend
several suggestions for student-teacher, lecturer, and the department of English
Language Education, instructional development center (IDC) and further
researcher, as follows:
1. For student-teachers
This research is expected to give more insight to student-teachers about the
benefits that could be gained through micro-teaching program. Micro-teaching
is the best teacher training program in preparing and training them to become
a professional teacher in the future. Therefore, they must study seriously
during micro-teaching course because it has important role in improving the
quality of teacher candidate in teaching competencies.
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2. For the lecturer of Department of English Language Education
It is expected that the lecturers who teach micro-teaching class should provide
the good quality of criticisms and suggestions for student-teachers. Their
criticism should be constructive and useful. The constructive feedback which
student-teachers receive after performing is really crucial to identify their
strengths and weaknesses and to reflect on the areas they need to improve. It
really assists them in gaining expertise in various teaching skills,
competencies and professional experiences. Therefore, the lecturers in microteaching class should prepare, guide, coach, and suggest relevant teaching
styles/methods to them effectively.
3. Instructional Development Center (IDC )
It is suggested that IDC should provide some workshops or trainings in order
to train and prepare student-teachers before entering the actual of classroom
experience at school and to develop their professionalism. So, it could coach
student-teachers to be qualified and competent in teaching profession.
4. For The Department of English Language Education
An action can be taken for the betterment of micro-teaching program in the
future. The duration of micro-teaching can be set longer because it is very
beneficial to improve student-teachers’ teaching skill. In addition, the
department of English language staff should choose qualified lecturers in
teaching area, especially those who mastered in pedagogic to teach microteaching class and know the current issues in the world of education. So, it
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does not make student-teachers shock with the various situation in real school
context.
5. For the further researcher
This research only focused on student-teachers of Department of English
Language Education. Perhaps, other researchers will investigate the same
topic in the whole of Faculty of Education and Teacher Training of UIN ArRaniry. In addition, this study used interview and reflective journal to obtain
their perception on the benefits of micro-teaching towards teaching practicum.
An observation could be applied as instrument in collecting data to see the
performance of student-teachers in real teaching condition. Moreover, it is
also interesting to explore student-teachers’ strategies in handling learner
discipline problems during teaching practicum since there were many studentteachers who encountered difficulties in managing the class. The finding is
beneficial for others in using these strategies to manage the class.
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Appendix A

Appendix B

Appendix C

Appendix D
Interview Questions:

1. What did you feel before you did your teaching practicum?
2. What skills did you learn from microteaching?
3. In what aspects did microteaching contribute to your teaching practicum?
4. What skills have you learned from microteaching and which of them did have
less significant impact on your teaching practicum?
5. Related to number 4, why did some skills in microteaching do not have
significant impact on your teaching practicum?
6. Overall, do you think microteaching is effective to help you in facing your
teaching practicum?
7. What are your suggestions for the improvement of microteaching program at
English Department?
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