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Abstract: The research is about the analysis of material selection 
strategies used by reading courses lecturers in providing the most 
appropriate materials for their students. This study used descriptive 
qualitative to describe the information from the lecturers about the 
strategies they used in providing materials for the learners. Purposive 
sampling technique is used to collect the data through a semi-
structured interview with six lecturers of reading courses. The result of 
the data was analysed with coding. Research findings revealed that the 
lecturers firstly evaluated the material to select the most appropriate 
materials by considering some factors linked to the student needs, 
student interests, and student level. Then, other factors associated with 
the text, content, and syllabus. Thus, it is hoped that the materials 
provided will be more suitable for the learners and the teaching-
learning process becomes more meaningful. 
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Abstrak: Penelitian ini tentang analisis strategi pemilihan bahan oleh dosen 
mata kuliah reading. Desain penelitian yang digunakan adalah kualitatif 
deskriptif untuk menjelaskan informasi dari dosen tentang strategi yang mereka 
gunakan dalam menyediakan bahan ajar kepada siswa. Teknik sampel 
purposive digunakan untuk mengumpulkan data melalui wawancara semi-
structured dengan enam dosen mata kuliah reading di Prodi Pendidikan 
Bahasa Inggris UIN Ar-raniry Banda Aceh. Hasil penelitian dianalisis dengan 
coding dan interpretasi. Temuan penelitian menunjukkan bahwa dosen 
mengevaluasi bahan ajar untuk memilih bahan yang paling tepat dengan 
mempertimbangkan beberapa faktor terkait siswa: kebutuhan siswa, minat 
siswa, dan tingkat pemahaman siswa. Lalu, faktor lain terkait dengan teks itu 
sendiri: isi dan silabus. Dengan demikian, bahan ajar yang diberikan cocok 
untuk siswa sehingga proses belajae-mengajar menjadi lebih bermakna. 
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INTRODUCTION 

Teaching materials undoubtedly act a significant role for both 
students and teachers. As Zhang (2017) stated that teachers, teaching 
materials, and learners are the principal foundations in English teaching, 
they furthermore serve as indispensable aspects in the classroom. 
However, the existence of English teaching materials is based on the 
teacher creativity. As stated in Indonesian Law under UU No. 14/2005 
Article 8 about educator core competencies, they must possess the skills to 
develop creative teaching materials under their field of study. Thus, this 
law requires all teachers and lecturers to be able to compile innovative 
teaching resources which appropriate to the student‗s needs. 

One might assume that the term ‗language-learning materials‗ is 
closely related to the course books. In short, anything that can be 
exploited to enhance the learner awareness and to help students 
understand the language are teaching materials. Additionally, the role of 
teaching material is very significant as guidance for both teachers and 
students when they are being used in the classroom. However, most 
teachers find that there are no perfect teaching materials that suit every 
student and the context of teaching (Halim & Halim, 2016). Therefore, 
they devote their time considering, selecting, assessing and creating 
materials to be applied in the classroom.  

Reading is perhaps a difficult skill to learn that will make students 
lacking the enthusiasm to attend the lesson. The problems not only come 
from the teaching method but also caused by the teaching materials used 
by the teacher. The fact that teaching materials used and the teacher 
method probably does not help students to absorb more and does not 
trigger student responsiveness (Sada & Bunau, 2017). If the reading 
interest is declining, it will influence the learner achievement in other 
language skills (Usman, Fata & Pratiwi 2018). Also in writing, students 
have no idea what to write about without decent references. Therefore, 
teachers have to select the reading materials wisely and need to analyse 
certain aspects, otherwise, the learning achievement is noticeably lessened. 
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Based on our observation in The Department of English Language 
Education at Universitas Islam Negeri Ar-Raniry, lecturers selected the 
materials for teaching reading with more flexibility and freedom. Materials 
provided in reading comprehension classes were not only from one 
textbook but also from various sources. The lecturers even used 
newspapers, magazines, TOEFL tests, internet articles, short stories, novels 
or books. There are many variations of materials available that can be used 
as teaching materials for reading courses. Hence, we believed that the 
lecturers must have concerns to provide the most appropriate materials 
among the various materials available (Kuzborzka, 2011). This present 
study, in response to this call, will dissect more about lecturer 
considerations in providing reading materials for their students.   

LITERATURE REVIEW 

A.  Defining Teaching Materials 

Tomlinson (2012) understands materials as anything that can be 
utilized to enable the learning of language. Authentic and alternative 
teaching materials can be linguistic, visual, auditory or kinaesthetic in 
nature, and they can be existing in print, display, cassette, DVD, or 
internet sources (Trisnawati, 2010). They can be instructional (helping 
students to work with the language), experiential (offering students with 
the experience of the language in use), eliciting (advancing students to 
practice the language), or exploratory (making discoveries about the 
language). Besides, Ahmed (2016) offers a wide variety of materials to be 
chosen from the following example summarized in the table below: 
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Table 1: 
Types of teaching materials 

 
No. Types Examples 

1 Audio Visual Movies, cartoons, serial drama, interview, sport 

2 Paper 
Picture, photographs, calendar, cards, newspaper, 
magazines as reading text 

3 Realia 
Restaurant menu, brochure, ticket, wedding card, 
camera, receipt of purchase 

4 Audio Interview, commentary, weather forecast, short 
dialogues 

Source: Ahmed (2016) 

B. Reading Materials 

Generally, the material used in reading is several categories of texts 
of spoken or written language produced for specific uses (Akmal, 2015). 
Guo (2012) for example, recommended the selection of authentic materials 
like letters, recipes, menus, newspapers, articles, calendars, advertisements, 
flyers, cards, street maps, weather forecasts, curricula vitae, poems, 
advertisements, flyers, popular fiction, comic, short stories, and novels to 
increase student extensive reading proficiency. Moreover, Saaid and Wahab 
(2014) promote the use of digital-based materials to encourage their 
engagement with reading sources.   
 

Jack (2014) identified appropriateness, which means that the 
materials should be exciting, fun, thought-provoking, and suitable for the 
goal of learning English. Secondly, exploitability in which a text can provide 
the realization of certain language skills, offer real information and content 
objectives (Sun, 2010). This condition should be made available for 
instructional responsibilities and practices and it is interpretable with 
listening, speaking, and writing skills. Lastly, readability, in which the text 
with decent lexical and structural difficulty for the students shall also be 
accessible (Begeny & Greene, 2014). Besides, Petscher & Kim (2011) 
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complement usability, utility and accuracy categories in reading material 
selection. 
 

C. Factors in Selecting Reading Materials 

The teacher belief, as Hastie and Sharplin (2012) and Soliman 
(2013) argue, is the one that decides which reading materials are needed 
for teaching firstly need to analyse some aspects. If the teachers will go 
with a variety of suitable texts, the students will acknowledge reading as a 
fascinating and useful activity.  

Also, teachers need to consider student level of understanding 
when selecting the materials for reading class. Asking students to read 
further than what they capable of can be somewhat ineffective. Some 
researchers suggested that text-simplification is important to make them 
more manageable for the students. Furthermore, researchers agreed that 
materials selected for reading class ought to satisfy student preferences 
(Hussain & Munshi, 2011). Student interests and preferences are closely 
related to motivation and self-efficacy (Komiyama, 2013; Shang; 2019). 
Without motivation, it is difficult to inspire students to read English 
materials on their own, especially outside the reading classroom. Taking 
into account student‘s concerns in the process of reading selection is 
always important. Teachers should be able to understand student‘s needs 
before making any conclusions about the course content.  

The bad fit between student concerns may end up in student 
frustration and failure in the reading course. That is why very often 
teachers can discuss and inquire about the students to recommend a 
proper topic for reading class. The combination of student self-selected 
and teacher-assigned topics of reading materials, as proposed by Bonyadi 
and Zeinalpur (2014) may help to overcome the bad fit. Choosing reading 
materials also indicate text suitability consideration. The topic, the nature 
of the text and the evidence it bears are central for text relevance. 

D. The Level of Reading Comprehension 

In general, there are some levels of reading comprehension we 
mostly came across with. First, literal comprehension which represents the 
reader least possible mental process and participation with the text (Ulu, 
2016). It is merely a modest understanding of the words and thoughts of 
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the author. The author message is accepted but not being scrutinized, 
assessed or applied. Second, applied comprehension, where the reader 
goes beyond the message reception and interpretation. The reader values 
the author ideas, either accommodating or discarding or implementing 
them to the different states or contexts (Joshi et.al. 2012). Third, it is 
critical comprehension, where the reader questioning, weighing and 
independently responding to information offered in the texts (Beck & 
Condy, 2017). In addition to this, it is almost impossible to skip other 
types of reading comprehensions offered by other studies, namely 
inferential, and evaluative comprehension (Chrysochoou, Bablekou & 
Tsigilis, 2011; Basaraba et.al, 2013). Inferential or interpretive 
comprehension deals with how readers understand the deep meaning 
which is implicitly placed in the text, whilst evaluative comprehension 
relates to the readers‘ belief towards the meaning implied in the text.  

Concerning the preceding motivations by professionals in 
choosing proper reading material for students, the teacher also should 
organize a check to know level of text difficulty and link it to the given 
instruction (Donne, 2011). The purpose of undertaking this examination 
is to help the students to follow the text based on the relevance of their 
reading level, which is in turn, will direct them to the topic interest and 
mind wandering during the reading process (Soemer & Schiefele, 2019). 
To know how well a text transports its intended meaning to a reader, it is 
desirable to conduct a measurement of text readability.  

RESEARCH METHOD 

A. Type of research  

This article used a qualitative descriptive design and semi-structured 
interview to collect the data. It is a great instrument aimed to make 
meaning and to explore the experiences, perspectives, perceptions, and 
thoughts from participants by eliciting deeper insights (Rahman, 2017; 
Rabionet, 2011). The collected data were analysed by coding that was 
potentially meaningful to answer the research question (Saldaña, 2015). 
The codes were interpreted and formed thematically (Castleberyy & 
Nolen, 2018). It can be clarified by a comparison of the findings and the 
information from theories.  
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B. Research subjects  

There were six reading courses lecturers recruited by using 
purposive sampling in the summer semester of 2019/2020 as the research 
subjects. They are permanent reading courses lecturers at the Department 
of English Language Education, Universitas Islam Negeri Ar-Raniry. 
Etikan, Musa and Alkassim (2016) explained that purposive sampling as a 
subtype of non-probability sampling which is also called judgment 
sampling and does not need a theoretical set of participant numbers. In 
this study who can and are willing to take part are enlisted as participants, 
as long as they met the criteria of English reading course lecturers. Hence, 
detail information about the participants will be shown below: 

Table 2. 
Research subject profile 

 

Reading Lecture Gender Age 
Teaching 

Experience 

RL 1 Female 35 Ca 9 years 

RL 2 Female 36 Ca 4 years 

RL 3 Female 36 Ca 8 years 

RL 4 Male 53 Ca 8 years 

RL 5 Male 53 Ca 6 years 

RL 6 Female 32 Ca 3 years 

 

C. Research procedure 

 As it is mentioned earlier, we used a semi-structured interview for 
this study. The interview was conducted by using a tape recorder in a face 
to face type of setting. We followed the stages provided by Creswell (2012) 
in this study, they are: 
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1. Consolidating and arranging the data 
First, the raw data transcribed from the interviews were arranged 
into words, then typed up. Then the data was sorted and organized 
into different types of themes properly.  

2. Reading through all data to get hold of common evidence 
At this step, the data was then read through several times to have 
some general sense of information needed. For example, general 
thoughts what participants are said After all, the information was 
coded into particular themes and groupings. 

3. Coding the data into several categories 
In this present study, we used free coding to analyze the data. We 
coded anything meaningful or potentially meaningful to answer 
research questions. Free coding requires identification of the bits 
of text that we believe a concept (Schreiber & Asner-Self, 2011) 

4. Looking for pattern and themes 
Here, the codes were interpreted and formed thematically. It can 
be clarified by a comparison of the findings and the information 
from the theories.  

5. Representing and reporting findings 
By doing this, the themes of data were explained narratively.  

6. Interpreting and discussing the meanings of the findings 
The final step to analyse qualitative data was interpreting and 
discussing the findings. Moreover, the existing literature theory 
also discussed to get more elaboration of the data 

 

RESULTS  

Lecturers Considerations in Providing Reading Materials 

Based on the result of the interview, the participants said that they 
have to provide the reading material to the students by considering several 
factors. More specifically, those factors would be elaborated into the 
following themes explained in the next section below.  
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A. Considering student reading competence level 

The lecturers need to be aware of the reading level when selecting 
the materials. By considering it, lecturers could decide what materials they 
should provide. Based on the lecturer‘s responses, they adjusted the 
reading material to the level of reading courses they taught. 

1. Basic reading 

On a basic level, the lecturers provided simple texts which contain 
simple and new vocabulary, and easy texts which were suitable for 
beginners. 

 
RL 1 said: 

―They (students) only have to recognize text types, so they 
do not have to have a deep comprehension. For this level, I 
choose the simple text which only tells about text 
purpose, word recognition, synonym and antonym, and a 
little about the main idea.‖ 

Similarly, RL 2 also mentioned that: 
―Ok for basic reading class, I need to evaluate the material 
first, I need to consider whether is it effective for the 
learners’ level or not. This is new students, this is not the 
fifth-semester students. So I need to choose some suitable 
materials which are not very difficult for them.‖ 
 

 Interestingly, RL 1 realized that in one particular class there was a 
various level of student individual level of reading competence. Thus, the 
level of the text given should be different from each other to improve their 
confidence. 
 
RL 1 added: 

―I give them not only one text maybe two or three texts. 
So, I know that some of them are low-level students and 
some are high. So the level of the text is different, the first 
text is very simple, then the second text is much higher 
than before. I will choose the low-level students, I mean 
those who have to be encouraged by the lecturer, for 
instance, to answer the simple text first, I hope by doing 
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this the students will have the self-confidence that they 
understand the text, whereas the second text is more 
difficult, so I asked the higher students to answer the text. 
So I didn’t give only one text in each meeting.‖ 

2. Intermediate reading 

Intermediate reading students should comprehend new vocabulary 
from its context and usage by themselves. The texts for this level are much 
higher than basic which makes students think critically, thus, the lecturers 
preferred to use texts which discuss facts or more academic articles.  
RL 3 said that: 

―I used the book like Practice and Progress which is more 
general. The book is on the average level, so it can be 
below the intermediate or pre-intermediate, so the book 
is average level not high and not low. Good for second and 
third-year students. The book is general.‖ 

 
Similarly, RL 4 stated: 

―For Intermediate, I usually use the textbook, the book 
which contains the text from the lower to the higher 
level. So there are some questions about critical and 
questions about the understanding text. We can choose an 
article or novel or book or book chapter, like that.‖ 

 
In another question response, RL 4 also added: 

―Reading for intermediate, it will be better if the text is 
higher in terms of level, factual. For example yesterday I 
used ―Malaria is a new trap‖. It was an article, a simple 
article discuss why Malaria nowadays being a ―scourge‖ for 
humans, so they discuss it.‖ 
 

3. Advance reading 

At this level, the students have to read academically and critically 
depend on their background knowledge. In English tests especially in the 
reading section such as TOEFL and IELTS, many texts containing critical 
discussions. Therefore, the materials provided by the lecturers were mostly 
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from TOEFL and IELTS reading texts since the students need to pass 
those tests. Also, the material could be from newspapers and magazines. 

 
RL 5 said that: 

―I selected the material based on the class I teach during 
the semester. I use all the kind of material it was like 
TOEFL test reading and also IELTS and also papers 
yeah... like Jakarta Post and then I asked the students to 
analyse any reading that we are studying at the time. In 
advance reading, I usually used especially the reading in 
TOEFL and also in IELTS. So I introduce to the students 
how to answer the questions well and then how they can 
find the main ideas quickly.‖ 

 
Similarly, RL 6 also stated: 

―For advance reading, we provide students how to read 
academically, for example, if we have some material there 
is sometimes we quote from the Jakarta Post or other kind 
of English magazine.‖ 

 
In another question response, RL 6 added: 

―Advance reading also we can find some topics sometimes 
free from the book and we can find other topics freely 
regarded about what is the news now which is being 
discussed. For example like now about election, so we have 
to find some reading about the election or some political 
news, so we have found what about the politic about 
Indonesia. It depends on the situation (current issues).‖ 

 
B. Considering student interests  

Lecturers believed that materials selected for reading class ought to 
satisfy student interests. Considering the student interests in the reading 
selection process was important to provide the most suitable text for them. 
Based on the lecturer responses, most students preferred the material 
which contains the current issues rather than the unfamiliar topics. 
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1. Actual 

This topic is one of the lecturer considerations in providing the 
materials since the students prefer the text which discusses current issues. 
Also, the lecturers stated that although they have to follow the syllabus 
and curriculum, they need to open to the ideas of bringing contemporary 
topics of reading to the classroom. 

 
RL 1 said: 

―The current issues for instance about education, about a 
scholarship, they will be interested in that ... instead of 
saying about the outer space, they won‘t like it.‖ 

RL 6 also agreed that: 
―The contemporary issues, we have to think about that. 
To open the students‘ minds, so sometimes we have to use 
contemporary issues material. If the time of the election, 
we use the material about the election, if the time of war 
so we have to provide the material regarding war.‖ 

 
2. Fiction 

Furthermore, another material that could attract students in 
reading was fiction. Most students, without doubt, preferred fiction texts 
which contain a funny story. 

 
RL 6 said that: 

―Students sometimes are lazy to study using material which 
is not containing a funny story.‖ 
 

3. Scientific  
However, RL 2 preferred to use scientific articles instead of fiction 

to make the students familiar with the academic articles.  
 
RL 2 mentioned: 

―I think we need to adjust the learners‘ needs because this 
is the students‘ level so it will be effective if we try to make 
it familiar with students with the article that is not in very 
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basic skill, I mean that they need to comprehend more in 
the article like scientific article or more various article 
rather than fictive articles.‖ 

4. Facts 

The lecturers also stated that their students preferred factual 
information in the texts. This topic could improve their critical thinking 
in reading. 

 
RL 4 said that: 

―They like facts, for example, they like histories more than 
stories. The history of Coca-Cola, about Malaria. They like 
that kind of fact. Besides reading to get knowledge, also 
increase their critical thinking in reading.‖ 

Similarly, RL 5 also agreed that: 
―They like information like facts, and like you know when 
you find something in newspapers there are like facts 
information and also opinion and they will discuss those 
issues then the class will be more enjoyable.‖ 

 
C. Considering student needs 

Lecturers should always discover the students‘ needs before 
making any decision about the course material. They need to be aware of 
the students‘ needs in deciding the appropriate materials for the students. 
The students‘ needs could be determined from the syllabus or the 
comprehension level of the class. 

1. Basic reading 

In basic reading, the students need to be able to recognize the 
types of texts, the word use, and determining the main idea. Thus the 
materials provided have to fulfil these needs. On the other hand, to 
identify the needs, the lecturer asked the students about what they 
expected to get in this level of the class. 

RL 2 said that: 
―Ok, right now I am teaching basic reading class, and I 
asked them what do you want from this class? Most of 
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them said Ok Miss, I expect that this semester I will 
increase my vocabulary - a lot of vocabulary related to 
Reading Comprehension instead of scanning skill, 
skimming, but they tend to say ok I want I can increase my 
vocabulary, vocabulary mastery.‖ 
 

2. Intermediate reading 

The needs of this class were to have higher thinking skills in 
academic, thus, mostly the material should be factual and academic. 
Another lecturer also provided some of the English tests reading passage 
to help the students prepare themselves for the tests. 

 
RL 3 said that: 

―Actually what they need is the strategy. I equip them with 
the strategy, how to answer the question when they take 
for example TOEFL or IELTS..... for limited vocabulary or 
ability, if they now the strategy they know how to find the 
answer in the text, so it will be helpful. That‘s the target. 

RL 4 stated that: 
―Intermediate reading class, they have to master higher 
thinking skill. It will be better if the text is factual‖ 

 
3. Advance reading 

At this level, the lecturers mostly focused on the preparation of 
English tests to make the students familiar to the proficiency tests. 

 
RL 5 said that: 

―Because the students requested to pass the TOEFL test 
at the end of their study, so I just prepare them to be a 
custom to a TOEFL test or at least you know like IELTS 
or TOEFL yeah... So I have to... I mean to teach about 
those materials for the students so that they will be familiar 
with any material they can find in those two tests.‖ 
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Similarly, RL 6 added: 
―Teaching material I choose to help students. I think the 
students last finally they want to take TOEFL test or 
IELTS right? So I choose the material based on that. Based 
on for example this is the kind of material for Reading, 
there is the question and answer and the difficulties or 
what the difficulties also sentences.... how to match words. 
Sometimes as it is studied in TOEFL there is also in this 
material, so after studying this, when they study TOEFL 
they are familiar.‖ 
 

D. Considering the appropriateness of content  
 

Lecturers agreed that the content of the text is another important 
criterion in reading material selection process. They have to be selective to 
prevent inappropriate topics like, religion, and something which are 
culturally acceptable. Those kinds of material may have hidden meanings 
that could give a negative impact to students‘ mind. 

 
RL 1 mentioned that: 

―It contains the implied meaning. I mean like this, when I 
choose material that may have a negative impact for my 
student, so I will cancel to choose that material, for 
instance like this, Halloween. The text is good, the 
vocabulary is simple but I won‘t choose that kind of text 
because it is not suitable in my opinion to our students 
because we don‘t have Halloween. It is better to choose 
some common celebrations but no relation with other 
religion except Islam because we study in Universitas 
Islam... yeah it is flexible actually, sometimes I choose it 
from the book, magazines but what being my focus is 
about the content of the text, about the vocabulary use, 
about the update issues, but I still consider about the ... 
even it is very negative, I prevent to choose the material 
which may affect the students.‖ 
 

In another question response, RL 1 added: 
―I have ever found the text talking about art but then at 
the end of the text, they talk about art in the different 
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view for instance, naked painting, so that‘s it. So I didn’t 
choose that material so ... the content is and (that have) 
the hidden meaning.‖ 

 
In addition, RL 3 has the criteria to choose a good book by its 

content. It will be better to use a textbook written by a native speaker. 
Therefore, TOEFL test book and the “Practice and Progress” textbook 
considered as an appropriate material to be used in this level. 

 
RL 3 stated: 

―So a good Reading book there is number beside the 
question, there are numbers on the passage, so that‘s why 
because in that way could help student pick the sentence to 
identify where is the answer. A good Reading book have 
the number of the line. So and then I train them to 
answer, I don‘t want my student to answer the question 
without looking at the... without referring to the passage. 
So, I provide them for TOEFL test. TOEFL book always 
use number, almost all the questions you have to refer to 
the passage. That‘s how I educate them. Maybe they don‘t 
get much but they get more strategies in doing like 
TOEFL.‖ 
 

In another question response, RL 3 added: 
―I use good books written by natives and then I ensure the 
book is suitable and interesting and good for academic, 
there are a lot of books but not good for academic 
purposes. And then I use like Practice and Progress the 
stressed not only academic but to improve their English. 
Like a Practice and Progress, that’s a very simple book 
but very integrated comprehensive, and there is 
Grammar, there is Reading, there is composition little 
bit.... mostly Reading.‖ 
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E. Considering the Syllabus 
 

The lecturers also revealed that they need to consider the syllabus 
before deciding the material for the class. Syllabus determines what kind 
of materials should be adopted and how the materials should be designed.  

 
RL 1 said: 

―Yes, the teacher could choose their own material in 
teaching reading, but the teacher must have consideration 
to the syllabus, to the curriculum. So based on the syllabus 
and also what the topic of the syllabus needs.‖ 
 

Similarly, RL 5 stated: 
―I just consult the syllabus and then I just follow the step 
on the syllabus and I can find the materials based on the 
syllabus.‖ 
 

RL 6 also said that: 
―It is based on the curriculum from the English Language 
Department. There is a syllabus, it offers the material 
should be adopted, for this level, the material should be 
from this book, there are some books, determine on 
intermediate, advance, basic ... depends on that.‖ 

 
However, RL 6 added: 

―Nowadays we have to follow the curriculum, and we have 
to be open to choose another materials outside the 
curriculum, sometimes if we use the material stated in 
the curriculum only, I think the students’ mind is not 
opened. So sometimes we have to use contemporary issues 
material.‖ 

DISCUSSIONS 

 Based on the findings, this current study revealed that all lecturers 
used paper-based material in teachings, such as newspapers, magazines, 
TOEFL and IELTS books, and printed texts from various sources. Paper-
based or printed materials selection like textbooks, as argued by Wells 
(2012) and da Silva (2013) has no differential effect, both on 
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comprehension and motivation to other forms of e-books. The lecturer 
also said that they have to consider some factors before providing the 
material to make sure that the material they chose is in line with student 
interest (Akmal, Dhivah & Mulia, 2020).  

Most lecturers indicated that the reading material should be 
mainly picked by considering student reading levels. By bearing in mind 
the student level of competence, lecturers could decide what kinds of 
material they should provide, because it may correlate to student self-
esteem and achievement (Hisken, 2011). To adjust the level of the text‘s 
difficulties and the level of the student understanding, some of them even 
questioned their student opinions about what format they are preferring 
to (Mizrachi, 2015).  

In the basic level of reading, lecturers said that they took a simple 
text which contains basic vocabulary. The students at this level have to be 
able to recognize the words and the thinking presented by the author. It 
was a simple understanding, thus the material should be in the low-level 
category. However, one of the lecturers of the basic reading class realized 
that there was a various level of each student. Therefore, the lecturer 
prepared more than one text in each meeting, or Bearne (2012) named it 
as multimodal text, which is related to the actuality of the text, more 
specifically on updated popular cultures and topics. The level of the text 
would be different between low-level and high-level students. It is across 
different levels of reading proficiency (Mehrdad, et.al 2012). 
Unconsciously, the low-level students received a special treatment to 
improve their ability to a higher level. Then high-level students did not get 
tired with the material. The lecturer expected that it will improve the 
student confidence in learning since their needs are vary.  Enjoyment in 
reading is central to get the best of their attitudes, confidence, and 
accomplishment (McGeown, 2015).  

Moreover, in the intermediate level, the lecturers expressed that 
the provided texts were average, not low and not high. At this level, the 
students have to be able to interpret the author message and assess the 
author ideas; either accommodating, discarding or implementing them. 
The material should be at the intermediate level and the content is mostly 
discussed about facts. Therefore, one of them used a textbook entitled 
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Practice and Progress was deemed good for intermediate students. Another 
lecturer used some more factual articles, for instance, a text discussed 
Malaria and history about Coca-Cola. Such practices address the need for 
providing background factual knowledge to help students improve their 
reading comprehension (Lei, et.al 2010).  

Lastly, the advance reading. This level is higher which the students 
have to read academically, it means they have to reach critical 
comprehension in reading. They are examining, weighing and personally 
replying to information presented in texts. By developing their personal 
reflection on the reading materials, students will be able to critically 
comprehend the provided texts (Caetano, 2015). On the other hand, the 
academic reading lecturers said that they used reading text in TOEFL and 
IELTS tests, and also articles discussed current issues from English 
magazines or newspapers. This is in line with what Fahim, Bagherzemi, 
and Alami (2010), finding that TOEFL test-takers may garner or ripen 
their critical thinking and multiple intelligence  

The result of the study also testified that the lecturers considered 
the factors linked to the text such as content and its applicability to the 
syllabus. Lecturers believed that one of the most important criteria before 
providing reading material was content. One of the lecturers said that 
sometimes there was a text which harms the students which did not relate 
to the student culture such as Halloween and Valentine. Culturally 
speaking, in the context of specific regions like Aceh, the lecturers have to 
be more selective in selecting the material some content of readings, for 
example, a text about naked paintings may give a negative impression for 
student understanding and meta-knowledge. Thus, enhancing student 
skills of reading must always take into account the need for culturally 
relevant materials for students (Ebe, 2012). 

CONCLUSION 

Having discussed the findings, it could be concluded that the 
lecturers have some critical considerations in providing the appropriate 
material for the students based on their experiences. They should provide 
the materials related to the students, such as student level, student needs, 
and student interests. Other considerations related to the text itself, such 
as content and syllabus. Based on the student level, they provided the 
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simple material for the basic level, the factual material for the intermediate 
level, and then the academic material for the advance level. 

Furthermore, based on the student interests, most of them 
provided the material discussed current issues, facts, and fiction. The 
student needs could be determined from syllabus designs or student 
feedbacks and expectations. In addition to this, the lecturers believed that 
the most important criteria before providing the material were content 
and relevance to the syllabus. Although they could freely choose their 
material, they still have to consider the syllabus. Likewise, they have to be 
selective in providing the material, to prevent the material in which the 
content was not suitable to be applied in the classroom. 
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Abstract: The research is about the analysis of material selection strategies 

used by reading courses lecturers in providing the most appropriate materials 

for their students. This study used descriptive qualitative to describe the 

information from the lecturers about the strategies they used in providing 

materials for the learners. Purposive sampling technique is used to collect the 

data through a semi-structured interview with six lecturers of reading courses. 

The result of the data was analyzed with coding. Research �ndings revealed 

that the lecturers �rstly evaluated the material to select the most appropriate 

materials by considering some factors linked to the studentsâ�� needs, 

studentsâ�� interests, and studentsâ�� level. Then, other factors associated 

with the text, content, and syllabus. Thus, it is hoped that the materials 

provided will be more suitable for the learners and the teaching-learning 

process becomes more meaningful.

Keywords: lecturer, consideration, reading courses, Aceh

Abstrak: Penelitian ini tentang analisis strategi pemilihan bahan oleh dosen 

mata kuliah reading. Desain penelitian yang digunakan adalah kualitatif 

deskriptif untuk menjelaskan informasi dari dosen tentang strategi yang mereka 

gunakan dalam menyediakan bahan ajar kepada siswa. Teknik sampel 

purposive digunakan untuk mengumpulkan data melalui wawancara semi-
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structured dengan enam dosen mata kuliah reading di Prodi Pendidikan Bahasa 

Inggris UIN Ar-raniry Banda Aceh. Hasil penelitian dianalisis dengan coding dan 

interpretasi. Temuan penelitian menunjukkan bahwa dosen mengevaluasi bahan 

ajar untuk memilih bahan yang paling tepat dengan mempertimbangkan 

beberapa faktor terkait siswa: kebutuhan siswa, minat siswa, dan tingkat 

pemahaman siswa. Lalu, faktor lain terkait dengan teks itu sendiri: isi dan 

silabus. Dengan demikian, bahan ajar yang diberikan cocok untuk siswa 

sehingga proses belajae-mengajar menjadi lebih bermakna.

Kata kunci: lecturer, consideration, reading courses, Aceh

INTRODUCTION

Teaching materials undoubtedly act a signi�cant role for both students and 

teachers. As Zhang (2017) stated that teachers, teaching materials, and 

learners are the principal foundations in English teaching, they furthermore 

serve as indispensable aspects in the classroom. However, the existence of 

English teaching materials is based on the teachersâ�� creativity and 

innovative way. As stated in Indonesian Law under UU No. 14/2005 Article 8 

about teachers and lecturersâ�� core competencies, they must possess the 

skills to develop creative teaching materials under their �eld of study. Thus, 

this law requires all teachers and lecturers to be able to compile innovative 

teaching resources which appropriate to the studentsâ�� needs.

One might assume that the term â��language-learning materialsâ�� is closely 

related to the course books. In short, anything that can be exploited to enhance 

the learnersâ�� awareness and to help students understand the language are 

teaching materials. Additionally, the role of teaching material is very signi�cant 

as guidance for both teachers and students when they are being used in the 

classroom. However, most teachers �nd that there are no perfect teaching 

materials that suit every student and the context of teaching (Halim & Halim, 

1
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2016). Therefore, they devote their time considering, selecting, assessing and 

creating materials to be applied in the classroom.

Reading is perhaps a dif�cult skill to learn that will make students lacking the 

enthusiasm to attend the lesson. The problems not only come from the 

teaching method but also caused by the teaching materials used by the 

teacher. The fact that teaching materials used and the teacherâ��s method 

probably does not help students to absorb more and does not trigger 

studentsâ�� responsiveness (Sada & Bunau, 2017). If the reading interest is 

declining, it will in�uence the learnersâ�� achievement in other language skills 

(Usman, Fata & Pratiwi 2018). Also in writing, students have no idea what to 

write about without decent references. Therefore, teachers have to select the 

reading materials wisely and need to analyze certain aspects, otherwise, the 

learning achievement is noticeably lessened.

Based on our observation in The Department of English Language Education at 

Universitas Islam Negeri Ar-Raniry, lecturers selected the materials for 

teaching reading with more �exibility and freedom. Materials provided in 

reading comprehension classes were not only from one textbook but also from 

various sources. The lecturers even used newspapers, magazines, TOEFL tests, 

internet articles, short stories, novels or books. There are many variations of 

materials available that can be used as teaching materials for reading courses. 

Hence, we believed that the lecturers must have concerns to provide the most 

appropriate materials among the various materials available (Kuzborzka, 2011). 

This present study, in response to this call, will dissect more about 

lecturersâ�� considerations in providing reading materials for their students.

LITERATURE REVIEW

A. De�ning Teaching Materials
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Tomlinson (2012) understands materials as anything that can be utilized to 

enable the learning of language. Authentic and alternative teaching materials 

can be linguistic, visual, auditory or kinaesthetic in nature, and they can be 

existing in print, display, cassette, DVD, or internet sources (Trisnawati, 2010). 

They can be instructional (helping students to work with the language), 

experiential (offering students with the experience of the language in use), 

eliciting (advancing students to practice the language), or exploratory (making 

discoveries about the language). Likewise, Tomlinson (2001) also adds that any 

materials which can be used by the teachers or students to improve 

studentsâ�� understanding and know-how of the language, for example, 

dictionaries, textbooks, workbooks, grammar book, and many others, can be 

categorized into teaching materials.

Besides, Ahmed (2016) offers a wide variety of materials to be chosen from the 

following example summarized in the table below:

Table 1:

Types of teaching materials

No.

Types

Examples

1

Audio Visual

Movies, cartoons, serial drama, interview, sport

2

Paper

Picture, photographs, calendar, cards, newspaper, magazines as reading text
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3

Realia

Restaurant menu, brochure, ticket, wedding card, camera, receipt of purchase

4

Audio

Interview, commentary, weather forecast, short dialogues

Source: Ahmed (2016)

B. Reading Materials

Generally, the material used in reading is several categories of texts of spoken 

or written language produced for speci�c uses (Akmal, 2015). Guo (2012) for 

example, recommended the selection of authentic materials like letters, 

recipes, menus, newspapers, articles, calendars, advertisements, �yers, cards, 

street maps, weather forecasts, curricula vitae, poems, advertisements, �yers, 

popular �ction, comic, short stories, and novels to increase studentsâ�� 

extensive reading pro�ciency. Moreover, Saaid and Wahab (2014) promote the 

use of digital-based materials to encourage their engagement with reading 

sources.

Jack (2000) identi�ed appropriateness, which means that the materials should 

be exciting, fun, thought-provoking, and suitable for the goal of learning 

English. Secondly, exploitability in which a text can provide the realization of 

certain language skills, offer real information and content objectives (Sun, 

2010). This condition should be made available for instructional responsibilities 

and practices and it is interpretable with listening, speaking, and writing skills. 

Lastly, readability, in which the text with decent lexical and structural dif�culty 

for the students shall also be accessible (Begeny & Greene, 2014). Besides, 

Petscher & Kim (2011) complement usability, utility and accuracy categories in 

reading material selection.
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C. Factors in Selecting Reading Materials

The teachersâ�� and their belief, as Hastie and Sharplin (2012) and Soliman 

(2013) argue, is the one who decides which reading materials are needed for 

teaching �rstly need to analyze some aspects. If the teachers will go with a 

variety of suitable texts, the students will acknowledge reading as a fascinating 

and useful activity.

Also, teachers need to consider studentsâ�� level of understanding when 

selecting the materials for reading class. Asking students to read further than 

what they capable of can be somewhat ineffective. Some researchers 

suggested that text-simpli�cation is important in order to make them more 

manageable for the students. Furthermore, researchers agreed that materials 

selected for reading class ought to satisfy studentsâ�� preferences (Hussain & 

Munshi, 2011). Student interests and preferences are closely related to 

motivation and self-ef�cacy (Komiyama, 2013; Shang; 2019). Without 

motivation, it is dif�cult to inspire students to read English materials on their 

own, especially outside the reading classroom. Taking into account learnersâ�� 

concerns in the process of reading selection is always important. Teachers 

should be able to understand studentsâ�� needs before making any 

conclusions about the course content.

The bad �t between studentsâ�� concerns may end up in studentsâ�� 

frustration and failure in the reading course. That is why very often teachers 

can discuss and inquire about the students to recommend a proper topic for 

reading class. The combination of studentsâ�� self-selected and teacher-

assigned topics of reading materials, as proposed by Bonyadi and Zeinalpur 

(2014) may help to overcome the bad �t. Choosing reading materials also 

indicate text suitability consideration. The topic, the nature of the text and the 

evidence it bears are central for text relevance.

2
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D. The Level of Reading Comprehension

In general, there are some levels of reading comprehension we mostly came 

across with. First, literal comprehension which represents the readersâ�� 

least possible mental process and participation with the text (Ulu, 2016). It is 

merely a modest understanding of the words and thoughts of the author. The 

authorâ��s message is accepted but not being scrutinized, assessed or 

applied. Second, applied comprehension, where the reader goes beyond the 

messageâ��s reception and interpretation. The reader values the authorâ��s 

ideas, either accommodating or discarding or implementing them to the 

different states or contexts (Joshi et.al. 2012) Third, it is critical 

comprehension, where the reader questioning, weighing and independently 

responding to information offered in the texts (Beck & Condy, 2017). In addition 

to this, it is almost impossible to skip other types of reading comprehensions 

offered by other studies, namely inferential, and evaluative comprehension 

(Chrysochoou, Bablekou & Tsigilis, 2011; Basaraba et.al, 2013). Inferential or 

interpretive comprehension deals with how readers understand the deep 

meaning which is implicitly placed in the text, whilst evaluative comprehension 

relates to the readersâ�� belief towards the meaning implied in the text.

With regard to the preceding motivations by a number of professionals in 

choosing proper reading material for students, the teacher also should 

organize a check to know oneâ��s text level of dif�culty and link it to the given 

instruction (Donne, 2011). The purpose of undertaking this examination is to 

help the students to follow the text based on the relevance of their reading 

level, which is in turn, will direct them to the topic interest and mind wandering 

during the reading process (Soemer & Schiefele, 2019). In order to know how 

well a text transports its intended meaning to a reader, it is desirable to 

conduct a measurement of text readability. Text readability concerned with how 

3 4

5
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challenging is the written material according to the readersâ�� perception 

(Pikulski, 2002). Richards and Schmidt (2002) assert readability is in�uenced 

by some issues comprising the typical length of sentence in a text, the number 

of new words and the syntactic intricacy of the language utilized.

RESEARCH METHOD

A. Type of research

This article used a qualitative descriptive design and semi-structured interview 

to collect the data. It is a great instrument aimed to make meaning and to 

explore the experiences, perspectives, perceptions, and thoughts from 

participants by eliciting deeper insights (Rahman, 2017; Rabionet, 2011). The 

collected data were analyzed by coding that was potentially meaningful to 

answer the research question (SaldaÃ±a, 2015). The codes were interpreted 

and formed thematically (Castleberyy & Nolen, 2018). It can be clari�ed by a 

comparison of the �ndings and the information from theories.

B. Research subjects

There were six reading courses lecturers recruited by using purposive sampling 

in the summer semester of 2019/2020 as the research subjects. They are 

permanent reading courses lecturers at the Department of English Language 

Education, Universitas Islam Negeri Ar-Raniry. Etikan, Musa & Alkassim (2016) 

explained that purposive sampling as a subtype of non-probability sampling 

which is also called judgment sampling and does not need a theoretical set of 

participantâ��s numbers. In this study who can and are willing to take part are 

enlisted as participants, as long as they met the criteria of English reading 

coursesâ�� lecturers. Hence, detail information about the participants will be 

shown below:

Table 2.
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Research subjectsâ�� pro�le

Reading Lecture

Gender

Age

Teaching Experience

RL 1

Female

35

Ca 9 years

RL 2

Female

36

Ca 4 years

RL 3

Female

36

Ca 8 years

RL 4

Male

53

Ca 8 years

RL 5

Male

53

Ca 6 years

RL 6
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Female

32

Ca 3 years

C. Research procedure

As it is mentioned earlier, we used a semi-structured interview for this study. 

The interview was conducted by using a tape recorder in a face to face type of 

setting. We followed the stages provided by Creswell (2012) in this study, they 

are

1. Consolidating and arranging the data

First, the raw data transcribed from the interviews were arranged into words, 

then typed up. Then the data was sorted and organized into different types of 

themes properly.

1. Reading through all data to get hold of common evidence

At this step, the data was then read through several times to have some general 

sense of information needed. For example, general thoughts what participants 

are said After all, the information was coded into particular themes and 

groupings.

1. Coding the data into several categories

In this present study, we used free coding to analyze the data. We coded 

anything meaningful or potentially meaningful to answer research questions. 

Free coding requires identi�cation of the bits of text that we believe a concept 

(Schreiber & Asner-Self, 2011)

1. Looking for pattern and themes

Here, the codes were interpreted and formed thematically. It can be clari�ed by 

a comparison of the �ndings and the information from the theories.
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1. Representing and reporting �ndings

By doing this, the themes of data were explained narratively.

1. Interpreting and discussing the meanings of the �ndings

The �nal step to analyze qualitative data was interpreting and discussing the 

�ndings. Moreover, the existing literature theory also discussed to get more 

elaboration of the data

RESULTS

Lecturersâ�� Considerations in Providing Reading Materials

Based on the result of the interview, the participants said that they have to 

provide the reading material to the students by considering several factors. 

More speci�cally, those factors would be elaborated into the following themes 

explained in the next section below.

A. Considering studentsâ�� reading competence level

The lecturers need to be aware of the reading level when selecting the 

materials. By considering it, lecturers could decide what materials they should 

provide. Based on the lecturersâ�� responses, they adjusted the reading 

material to the level of reading courses they taught.

1. Basic reading

On a basic level, the lecturers provided simple texts which contain simple and 

new vocabulary, and easy texts which were suitable for beginners.

RL 1 said:

â��In this session, they (students) only have to recognize text types, so they do 

not have to have a deep comprehension. For this level, I choose the simple text 

which only tells about text purpose, word recognition, synonym and antonym, 

and a little about the main idea.â��

Similarly, RL 2 also mentioned that:
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â��Ok for basic reading class, I need to evaluate the material �rst, I need to 

consider whether is it effective for the learnersâ�� level or not. This is new 

students, this is not the �fth-semester students. So I need to choose some 

suitable materials which are not very dif�cult for them.â��

Interestingly, RL 1 realized that in one particular class there was a various level 

of studentsâ�� individual level of reading competence. Thus, the level of the 

text given should be different from each other to improve their con�dence.

RL 1 added:

â��I give them not only one text maybe two or three texts. So, I know that 

some of them maybe low-level students and some are high. So the level of the 

text is different, the �rst text is very simple, then the second text is much 

higher than before. I will choose the low-level students, I mean those who have 

to be encouraged by the lecturer, for instance, to answer the simple text �rst, I 

hope by doing this the students will have the self-con�dence that they 

understand the text, whereas the second text is higher level, so I asked the 

higher students to answer the text. So I didnâ��t give only one text in each 

meeting.â��

2. Intermediate reading

Intermediate reading students should comprehend new vocabulary from its 

context and usage by themselves. The texts for this level are much higher than 

basic which makes students think critically, thus, the lecturers preferred to use 

texts which discuss facts or more academic articles.

RL 3 said that :

â��I used the book like Practice and Progress which is more general. The book 

is on the average level, so it can be below the intermediate or pre-

6

7

8 9
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intermediate, so the book is average level not high and not low. Good for 

second and third-year students. The book is general.â��

Similarly, RL 4 stated:

â��If Intermediate, I usually use the textbook, the book which contains the 

text from the lower to the higher level. So there are some questions about 

critical and questions about the understanding text. We can choose an article 

or novel or book or book chapter, like that.â��

In another question response, RL 4 also added:

â��Reading for intermediate, it will be better if the text is

a higher level, factual. For example yesterday I used â��Malaria is a new 

trapâ��. It was an article, a simple article discuss why Malaria nowadays being 

a â��scourgeâ�� for humans, so they discuss it.â��

3. Advance reading

At this level, the students have to read academically and critically depend on 

their background knowledge. In English tests especially in the reading section 

such as TOEFL and IELTS, many texts containing critical discussions. Therefore, 

the materials provided by the lecturers were mostly from TOEFL and IELTS 

reading texts since the students need to pass those tests. Also, the material 

could be from newspapers and magazines.

RL 5 said that:

â��I selected the material based on the class I teach during the semester. I 

use all the kind of material it was like TOEFL test reading and also IELTS and 

also papers yeah... like Jakarta Post and then I asked the students to analyze 

10
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any reading that we are studying at the time. In advance reading, I usually used 

especially the reading in TOEFL and also in IELTS. So I introduce to the 

students how to answer the questions well and then how they can �nd the 

main ideas quickly.â��

Similarly, RL 6 also stated:

â��For advance reading, we provide students how to read academically, for 

example, if we have some material there is sometimes we quote from the 

Jakarta Post or other kind of English magazine.â��

In another question response, RL 6 added:

â��Advance reading also we can �nd some topics sometimes free from the 

book and we can �nd other topics freely regarded about what is the news now 

which is being discussed. For example like now about election, so we have to 

�nd some reading about the election or some political news, so we have found 

what about the politic about Indonesia. It depends on the situation (current 

issues).â��

B. Considering studentsâ�� interests

Lecturers believed that materials selected for reading class ought to satisfy 

studentsâ�� interests. Considering the studentsâ�� interests in the reading 

selection process was important to provide the most suitable text for them. 

Based on the lecturersâ�� responses, most students preferred the material 

which contains the current issues rather than the unfamiliar topics.

1. Actual

This topic is one of the lecturersâ�� considerations in providing the materials 

since the students prefer the text which discusses current issues. Also, the 
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lecturers stated that although they have to follow the syllabus and curriculum, 

they need to open to the ideas of bringing contemporary topics of reading to the 

classroom.

RL 1 said:

â��The current issues for instance about education, about a scholarship, they 

will be interested in that ... instead of saying about the outer space, they 

wonâ��t like it.â��

RL 6 also agreed that:

â��The contemporary issues, we have to think about that. To open the 

studentsâ�� minds, so sometimes we have to use contemporary issues 

material. If the time of the election, we use the material about the election, if 

the time of war so we have to provide the material regarding war.â��

2. Fiction

Furthermore, another material that could attract students in reading was 

�ction. Most students, without doubt, preferred �ction texts which contain a 

funny story.

RL 6 said that:

â��Students sometimes are lazy to study using material which is not 

containing a funny story.â��

3. Scienti�c

However, RL 2 preferred to use scienti�c articles instead of �ction to make the 

students familiar with the academic articles.
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RL 2 mentioned:

â��I think we need to adjust the learnersâ�� needs because this is the 

studentsâ�� level so it will be effective if we try to make it familiar with 

students with the article that is not in very basic skill, I mean that they need to 

comprehend more in the article like scienti�c article or more various article 

rather than �ctive articles.â��

4. Facts

The lecturers also stated that their students preferred factual information in 

the texts. This topic could improve their critical thinking in reading.

RL 4 said that:

â��They like facts, for example, they like histories more than stories. The 

history of Coca-Cola, about Malaria. They like that kind of fact. Besides reading 

to get knowledge, also increase their critical thinking in reading.â��

Similarly, RL 5 also agreed that:

â��They like information like facts, and like you know when you �nd something 

in newspapers there are like facts information and also opinion and they will 

discuss those issues then the class will be more enjoyable.â��

C. Considering studentsâ�� needs

Lecturers should always discover the studentsâ�� needs before making any 

decision about the course material. They need to be aware of the studentsâ�� 

needs in deciding the appropriate materials for the students. The studentsâ�� 

needs could be determined from the syllabus or the comprehension level of the 

class.

1. Basic reading
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In basic reading, the students need to be able to recognize the types of the 

texts, the word use, and determining the main idea. Thus the materials 

provided have to full�l these needs. In addition, to identify the needs, the 

lecturer asked the students about what they expected to get in this level of the 

class.

RL 2 said that:

â��Ok, right now I am teaching basic reading class, and I asked them what do 

you want from this class? Most of them said Ok Miss, I expect that this 

semester I will increase my vocabullary a lot of vocabullary related to Reading 

Comprehension instead of scanning skill, skimming, but they tend to say ok I 

want I can increase my vocabullary, vocabullary mastery.â��

2. Intermediate reading

The needs of this class were to have higher thinking skill in academic, thus, 

mostly the material should be factual and academic. Another lecturer also 

provide some of the English tests reading passage to help the students prepare 

themselves for the tests.

RL 3 said that:

â��Actually what they need is the strategy. I equip them with the strategy, 

how to answer the question when they take for example TOEFL or IELTS. So in 

this way they got... how to say ... approach, technique, method or strategies 

how to answer the.... if limited vocabulary or limited ability, if they now the 

strategy they know how to �nd the answer in the text, so it will be helpful. 

Thatâ��s the target.

RL 4 stated that:
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â��Intermediate reading class, they have to think higher or higher thinking 

skill. It will be better if the text is factualâ��

3. Advance reading

In this level, the lecturers mostly focused on the preparation of English tests to 

make the students familiar of the tests.

RL 5 said that:

â��Because the students requested to pass the TOEFL test at the end of their 

study, so I just prepare them to be a custom to a TOEFL test or at least you 

know like IELTS or TOEFL yeah.. so I have to... I mean to teach about those 

materials for the students so that they will be familiar with any material they 

can �nd in those two tests.â��

Similarly, RL 6 added:

â��Teaching material I choose to help students.. I think the students last 

�nally they want to take TOEFL test or IELTS right? So I choose the material 

based on that. Based on for example this is the kind of material for Reading, 

there is the question and answer and the dif�culties or what the dif�culties 

also sentences .... how to match matching.. matching words. Sometimes as it is 

studied in TOEFL there is also in this material, so after studying this, when they 

study TOEFL they are familiar.â��

D. Considering the appropriateness of content
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Lecturers agreed that content of the text is another important criterion in 

reading selection process. They have to be selective to prevent unappropriate 

topics such as, religion issues, and does not culturally acceptable. Those kinds 

of material may have hidden meanings that could give a negative impact for the 

studentsâ�� mind.

RL 1 mentioned that:

â��The contain of the implied meaning of the text. I mean like this, when I 

choose material that may have a negative impact to the studentsâ�� mind, so I 

will cancel to choose that material, for instance like this, Halloween. The text is 

good, the vocabullary is simple but I wonâ��t choose that kind of text because 

it is not suitable in my opinion to our students because we donâ��t have 

Halloween. It is better to choose some common celebrations but no relation 

with other religion except Islam because we study in Universitas Islam... yeah 

it is �exible actually, sometimes I choose it from the book, magazines but what 

being my focus is about the content of the text, about the vocabullary use, 

about the of course the update issues, but I still consider about the ... even it is 

very negative, I prevent to choose the material which may effect the negative 

effect to the students.â��

In another question response, RL 1 added:

â��I have ever found the text talking about art but then at the end of the text 

they talk about art in the different view for instance naked painting, so 
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thatâ��s it. So I didnâ��t choose that material so ... the content is and (that 

have) the hidden meaning.â��

In addition, RL 3 has the criteria to choose a good book by its content. It will be 

better to use a textbook written by a native speaker. Therefore, TOEFL test book 

and the â��Practice and Progressâ�� textbook considered as an appropriate 

material to be used in this level.

RL 3 stated:

â��So a good Reading book there is number beside the question, there are 

numbers on the passage, so thatâ��s why because in that way could help 

student pick the sentence to identify where is the answer. A good Reading book 

have the number of the line. So and then I train them to answer, I donâ��t want 

my student to answer the question without looking at the... without referring to 

the passage. So, I provide them for TOEFL test. TOEFL book always use number

, almost all the questions you have to refer to the passage. Thatâ��s how I 

educate them. Maybe they donâ��t get much but they get more strategies in 

doing like TOEFL.â��

In another question response, RL 3 added:

â��I use good book written by native speaker and then I ensure the book is 

suitable and interesting and good for academic, there are a lot of books but not 

good for academic purposes. And then I use like Practice and Progress the 

stressed not only academic but to improve their English. Like a Practice and 

Progress, thatâ��s very simple book but very integrated comprehensive, and 

there is Grammar, there is Reading, there is composition little bit.... mostly 

Reading.â��
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E. Considering the Syllabus

The lecturers also revealed that they need to consider the syllabus before 

deciding the material for the class. Syllabus determines what kind of materials 

should be adopted and how the materials should be designed.

RL 1 said:

â��Yes, the teacher could choose his or her own material in teaching reading, 

but the teacher must have consideration to the syllabus, to the curriculum. So 

based on the syllabus and also what the topic of the syllabus needs.â��

Similarly, RL 5 stated:

â��I just consult the syllabus and then I just follow the step on the syllabus 

and I can �nd the materials based on the syllabus.â��

RL 6 also said that:

â��It is based on the curriculum from English Department. There is a speci�c 

syllabus, it offers the material should be adopted, for this level, the material 

should be from this book, there are some books, determine on intermediate, 

advance, basic ... depends on that.â��

However, RL 6 added:

â��Nowadays even we have to follow the curriculum, and we have to be open to 

choose another material outside the curriculum, sometimes if we use the 
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material stated in the curriculum only, I think the studentsâ�� mind is not 

opened. So sometimes we have to use contemporary issues material.â��

DISCUSSIONS

Based on the �ndings, this current study revealed that all lecturers used paper-

based material in teachings, such as newspapers, magazines, TOEFL and IELTS 

books, and printed texts from various sources. Paper-based or printed 

materials selection like textbooks, in fact, as argued by Wells (2012) and da 

Silva (2013) has no differential effect, both on comprehension and motivation 

to other forms of e-books. The lecturer also said that they have to consider 

some factors before providing the material to make sure that the material they 

chose is in line with student interest (Akmal, Dhivah & Mulia, 2020).

Most lecturers indicated that the reading material should be mainly picked by 

considering studentsâ�� reading levels. By bearing in mind the studentsâ�� 

level of competence, lecturers could decide what kinds of material they should 

provide, because it may correlate to student self-esteem and achievement 

(Hisken, 2011). To adjust the level of the textâ��s dif�culties and the level of 

the studentsâ�� understanding, some of them even questioned their 

studentsâ�� opinions about what format they are preferring to (Mizrachi, 

2015).

In the basic level of reading, lecturers said that they took a simple text which 

contains basic vocabulary. The students at this level have to be able to 

recognize the words and the thinking presented by the author. It was a simple 

understanding, thus the material should be in the low-level category. However, 

one of the lecturers of the basic reading class realized that there was a various 

level of each student. Therefore, the lecturer prepared more than one text in 

each meeting, or Bearne (2012) named it as multimodal text â��which is 

related to the actuality of the text, more speci�cally on updated popular 
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cultures and topics. The level of the text would be different between low-level 

and high-level students. It is across different levels of reading pro�ciency 

(Mehrdad, et.al 2012). Unconsciously, the low-level students received a special 

treatment to improve their ability to a higher level. Then high-level students did 

not get tired with the material. The lecturer expected that it will improve the 

studentsâ�� con�dence in learning since their needs are vary. Enjoyment in 

reading is central to get the best of their attitudes, con�dence, and 

accomplishment (McGeown, 2015).

Moreover, in the intermediate level, the lecturers expressed that the provided 

texts were average, not low and not high. At this level, the students have to be 

able to interpret the authorâ��s message and assess the authorâ��s ideas; 

either accommodating, discarding or implementing them. The material should 

be at the intermediate level and the content is mostly discussed about facts. 

Therefore, one of them used a textbook entitled Practice and Progress is 

deemed good for intermediate students. In addition, another lecturer used 

some more factual articles, for instance, a text discussed Malaria and history 

about Coca-Cola. Such practices address the need for providing background 

factual knowledge to help students improve their reading comprehension (Lei, 

et.al 2010).

Lastly, the advance reading. This level is higher which the students have to read 

academically, it means they have to reach critical comprehension in reading. 

They are examining, weighing and personally replying to information presented 

in texts. By developing their personal re�ection on the reading materials, 

students will be able to critically comprehend the provided texts (Caetano, 

2015). On the other hand, the academic reading lecturers said that they used 

reading text in TOEFL and IELTS tests, and also articles discussed current 

issues from English magazines or newspapers. This is in line with what Fahim, 
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Bagherzemi, and Alami (2010), �nding that TOEFL test-takers may garner or 

ripen their critical thinking and multiple intelligence

The result of the study also testi�ed that the lecturers considered the factors 

linked to the text such as content and its applicability to the syllabus. Lecturers 

believed that one of the most important criteria before providing reading 

material was content. One of the lecturers said that sometimes there was a 

text which harms the students which did not relate to the studentsâ�� culture 

such as Halloween and Valentine. Culturally speaking, in the context of speci�c 

regions like Aceh, the lecturers have to be more selective in selecting the 

material some content of readings, for example, a text about naked paintings 

may give a negative impression for studentsâ�� understanding and meta-

knowledge. Thus, enhancing studentsâ�� skills of reading must always take 

into account the need for culturally relevant materials for students (Ebe, 2012).

CONCLUSION

Having discussed the �ndings, it could be concluded that the lecturers have 

some critical considerations in providing the appropriate material for the 

students based on their experiences. They should provide the materials related 

to the students, such as studentsâ�� level, studentsâ�� needs, and 

studentsâ�� interests. Other considerations related to the text itself, such as 

content and syllabus. Based on the studentsâ�� level, they provided the simple 

material for the basic level, the factual material for the intermediate level, and 

then the academic material for the advance level.

Furthermore, based on the studentsâ�� interests, most of them provided the 

material discussed current issues, facts, and �ction. The studentsâ�� needs 

could be determined from syllabus designs or studentsâ�� feedbacks and 

expectations. In addition, the lecturers believed that the most important 

criteria before providing the material were content and relevance to the 
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syllabus. Although they could choose their own material, they still have to 

consider the syllabus. Likewise, they have to be selective in providing the 

material, to prevent the material in which the content was not suitable to be 

applied in the classroom.
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