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ABSTRACT

Name : Mardhatillah

NIM : 150203025

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis Working Title : The Approaches The Lecturers Use In Teaching English
Basic Writing (A Case Study At UIN Ar-Raniry Banda

Aceh)
Main Supervisor : Dr. Luthfi Aunie, M.A
Co-Supervisor : Dr. Jarjani Usman, S. Ag, S.S, M.Sc, MS
Keyword : Basic writing; teaching approaches; product approach;

process approach; challenges

The purpose of this study was to investigate the approaches that English lecturers
in Department of English Language Education Faculty of Education and Teacher
Training, UIN Ar Raniry use in teaching Basic Writing course and the challenges
that they face in the classroom. Four English Basic Writing lecturers participated
in this study. The data was collected by using interview and analyzed it by using
thematic analysis technique. The results showed that the process oriented teaching
of writing was dominated used in teaching Basic Writing. Their main reason was
it 1s effective for teaching Basic Writing. Furthermore, the lecturers faced some
challanges in teaching English Basic Writing class such as students’ lack of nglish
grammar, students’ need, students’ motivation, different level of student, and
limited time.
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CHAPTER1

INTRODUCTION

This chapter explains the introduction of the research which consists of the
backgrounds of the study, the research questions, the aims of the study, the
significance of the study, and research terminology.

A. Backgrounds of Study

Basic writing is one course in English Departement. It helps students
express and build a good foundation before they write academically. According to
Al Saleem (2008), writing is a crucial aspect of classroom activities as it increases
grammatical structure and vocabulary. Furthermore, writing helps students to
express themselves and provide their ideas without being pressured by face to face
communication. Besides, writing is significantly used in higher education and in
the workplace (Walsh, 2010, as cited in Klimova, 2013). It means that a lot of
professional communication is accomplished by writing for example proposals,
reports, applications, and others. Thus, writing is crucial during the students’
educational process.

In teaching writing, the teacher needs to find an appropriate way to help
students create good writing. According to Onozawa (2010), “the teachers of L2
or LF writing are struggling in everyday lessons looking for better
approaches”(p.156). Morever, Brown (2001) divided the approaches into two
types. Those are a product and a process approach. This means product and
process approaches have been used in the writing teaching that existed in the EFL

classroom over a few years.



Based on the principles set out above, lecturers may use various techniques
in teaching English as long as they are relevant to those principles. In the teaching
writing process, English lecturers have to realize at least two crucial approaches to
teaching writing, those are a product-based approach and a process-oriented
approach. In organizing student writing, a product-oriented approach focuses on
the formation of students' language ability. On the other hand, a process-oriented
approach focuses on students' ability in organizing and developing ideas toward
pre-writing, drafting, revising, and editing. Overall, lecturers are expected to be
able to identify the characteristics, weaknesses, and strengths of these approaches.

Several studies have been conducted relating the approaches of teaching
writing in the EFL classroom. The first was the study of Hashemnezhad and
Hashemnezhad (2012). Their study aimed to find the differences among Iranian
EFL learner’s writing ability in three writing approaches. Those are product,post-
process, and process. The results of this research showed that no significant effect
on the post-process approach over the process approach, but both concluded a
remarkable priority over the product approach.

The second study of Samsudin (2015). The study aimed to know more about
which approaches were better in improving undergraduate students to write
academic texts. The researcher has found that the process approach not only
increased students’ level of writing proficiency in general but also improved their
ability to write academic text.

The third research was done by Pasand and Haghi (2013) about the effect of
model essays on EFL learners’ writing accuracy based on the process-product

approach. The study showed that process and product approach gave a positive



effect in some aspects of their writing accuracy such as punctuation, subject-verb
agreement, capitalization, the use of connectors, spelling, tense, using correct
pronouns and possessives. In conclusion, all of the previous studies focused on the
effect of the approaches on students’ writing skills.

Since the previous studies have focused on the effect of the approaches on
student performance in writing. Therefore, this study is significant since there are
limited studies investigating the approaches used by the lecturers in teaching
English Basic Writing at UIN Ar-Raniry. In conclusion, this research aims to
explore the approaches used by the lecturer and investigate the challenges faced

by the lecturer in teaching English Basic Writing.

B. Research Questions
This research was guided by the following main questions:
1. What are the approaches used by the lecturers in facilitating students’
English Basic Writing?
2. What are the challenges faced by the lecturers in teaching English Basic

Writing?

C. Research Aims
The purposes of this study are:
1. To find out which approaches that lecturer uses in teaching English Basic
Writing.
2. To find out the challenges faced by the lecturers in teaching English Basic

Writing.



D. Significance of the Study

The findings of the study are expected to provide an effective approach in
teaching writing, so the lecturer can choose an appropriate approach that they can
implement in the teaching writing process. In addition, this research is also useful
for lecturers to know more about the challenges that they will face in English
Basic Writing Class, so they can anticipate the challenges by referring to the

information in this research.

E. Terminologies
1. Approach
According to Antony (1963) as quoted by Richards and Rogers (2001)
defines that approach is “theories about the nature of language and language
learning that serve as the source of practices and principles in language
teaching”(p.20). It means the approach refers to the nature of language learning.
2. Basic writing
According to Shaughnessy (1977) states that basic writing is the basic
course that is made to teach systematic rules of English writing for students in
their first year in university. It means that basic writing is the writing for students

at the basic level that the first time writes in systematic rules.



CHAPTER 11

LITERATURE REVIEW

A. Writing
1. Nature of Writing

Writing is one of four skills in language learning. It is a system of written
form with different rules like punctuation, capitalization, and spelling. According
to Nunan (2003), writing is an extremely complex analytical activity where the
writer is supposed to constantly explain control variables. At the sentence level,
this involves contents control, format control, sentence structure, vocabulary,
spelling, and letterforms. It means that writing is a complicated activity that
everyone should pay more attention to. Writing is one of four language-learning
abilities (reading, listening, and speaking). It's a series of written symbols with
various functions, such as capitalization, spelling, and punctuation.

Writing is a way of expressing ideas through written language and organizing
the ideas into connected sentences. It is one of the ways to communicate with
other people besides spoken communication. Thus, the lecturers have to find the
appropriate approach to teach writing. Specifying what approach will be applied
in learning is a crucial thing for teachers because an approach is defined as

someone’s perspective toward the learning process.



B. Basic Writing
1. Definition of Basic Writing

Basic writing is one English course that allows the student to make a lot of
mistakes (Shaughnessy,1977). In this course, the student learns about how to
make a paragraph including a topic sentence, supporting sentence, and concluding
sentence. The student does basic writing called a basic writer. Basic Writing refers
to both the type of course of composition and the field of study.

2. The History of Basic Writing

According to Otte and Mlynarczyk (2010), Basic Writing was the program
that was guided by Mina Shaugnessy in the 1970s. She designed this program
because of some reasons. First, in that time the scholar did not pay more attention
to students' lack of writing skills. It needs a few years for them to realize it. The
second was the students who are not able to write well would not be allowed to
attend the college. So to solve this problem, Shaugnessy hired more than forty
teachers for her program. The teachers were chosen because they could help her to
teach the student. In short, Basic Writing was founded because of social
phenomena.

Nowadays, Basic Writing is one of the courses in higher education. A lot of
universities designed the Basic Writing program as the first-year composition. For
example, Arizona State University, University at Tennessee, and San Francisco
University. In conclusion, Basic Writing becomes a first-year program for

freshmen.



3. Paragraph as Basic Level
a. Definition of Paragraph

Oshima and Hogue (2006) said that a paragraph is a group of related
sentences that consist of one main idea. It means one paragraph only contains one
idea. Then, Boardman (2008) argued that paragraph is the first level of academic
writing in English. It helps students build the first foundation before they move to
the academic level. It means students in higher education need paragraphs in their
writing because paragraphs take a crucial part in writing such as essays, research
papers, proposals, and reports. Therefore, it is difficult for the student to continue
to academic level if they do not understand how to write a good paragraph.

The characteristics of English writing organizations are straight forward. It
has a beginning, a middle, and an end. Also, the beginning would explain what the
paragraph is about, the center would discuss the topic of the paragraph, and the
end would tell the summary of the paragraph.

A paragraph has a specific pattern. According to Oshima and Hogue (2007)
the structure of paragraph are :

1) Topic Sentence

In a paragraph, the topic sentence is a sentence that introduces the topic.
The concept sentence consists of two essential sections that are topic and
controlling idea. The topic is a term or phrase that shows what the whole
paragraph is about, and the guiding concept is the author's point of view on the

subject. Controlling the concept is also necessary to restrict the topic.



2) Supporting Sentence

Supporting sentences are the sentences that build up the body of the
paragraph and are called the supporting sentences. Supporting sentences are used
to support the topic sentence of a paragraph. This means supporting sentences
provide logic and evidence about the topic to convince the readers. There are two
types of supporting sentences which are major and minor supporting sentences.
Major supporting sentences are the sentences that support the topic sentence in a
paragraph. Meanwhile, minor supporting sentences are the sentences that add

more explanation to the major supporting sentences.
3) Concluding Sentence

The conclusion is the last part of the paragraph. It shows the crucial point
for the reader. Besides, concluding sentences providing the summary of the

paragraph or repeating the main idea in other ways.

b. Types of Paragraph
As students of the English Department learn both paragraphs and essays, it is

helpful to understand the different kinds of paragraphs and essays. Gadd (2006)
categorizes the paragraphs into three types, those are descriptive paragraph, the
narrative paragraph, and the expository paragraph. There are the following:

1) Narrative paragraph

The narrative paragraph explains events or a story in a sequence way. In
other words, the narrative paragraph tells a story in a systematic time. There are

three parts of the narrative text. Those are orientation, complication, and



resolution. The purpose of a narrative text is to relate a story that is imaginary or

factual; sometimes to teach a lesson or to explain a phenomenon.

2) Descriptive paragraph

Descriptive text is a text which used to describe something like a place,
person, or physical appearance. The element of the descriptive text is the generic
text structure and the language feature. The generic structures of this text are the
identification (known as a special participant) and the description (known as part,
quality, and character of the subject described). And the language features of this
genre, it usually uses the simple present tense, action verb, adjective, mental verb,

relational verb, and adverb ( Knapp & Watkins, 2015).

3) Expository paragraph
In this kind of paragraph, the writer explains facts or arguments and
provides the data to support the argument. Expository writing is used to define

factual information (in comparison to creative writing, such as fiction).

C. Approaches in Teaching Writing

Although most teachers recognize the importance of writing and they try to
teach writing to the students in the best way, sometimes they face a lot of
obstacles. First, the writing skills are problematic and sometimes difficult to teach,
needing to be master not only of grammar and rhetoric but also conceptual
(Heaton, 1994, as cited in Susanti, 2009). In line with this, Harmer (2004) states
that teaching writing is different from other skills. Furthermore, he identifies that

it is caused by “the nature of the writing process, the need for accuracy in writing,
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and the mental process a student goes through when writing”(p.31). Thus, to solve
this problem, approaches in teaching writing were constructed.
1. Kind of Writing Approaches
Brown (2001) argues that teaching writing approaches into two approaches.
The first is the process approach. The approach focuses on the process of writing
in the classroom. The second is the product approach. The approach is focused on
the product of writing. He explains briefly the approach to teaching writing as
follows:
a. Process Approach
The process approach concerns the process of how ideas are developed
and formulated in writing. By focusing on the writing process, learners come to
understand themselves more and find how to work through the writing. The
development of the writers® skill in writing will be dominant together with the
application of collaborative writing. The development of the writers® skill in
writing will be dominant together with the application of collaborative writing.
This is supported by Alwasilah (2005) who claims that activities in process
approaches such as collaborative writing, peer editing, drafting, and teacher-
student conferencing are strategies of empowering students to be independent
learners and writers. These activities become the strength of this approach.
Similarly, Kroll (2001, as cited by Hasan and Arkand, 2010) defines that
process writing includes some stages such as drafting, getting feedback from
students’ peers or the teacher, and the last is revising. Also, Browns (2001)
describes that process writing requires several activities, such as pre-writing,

drafting, revising, and editing.
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writing initlal drafts of
& text focusing mainly
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procfreading
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and clarifying
ideas, the structure
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Figure 2.1 Stages of Process Writing Approach (Coffin et al, 2003).

From the figure 2.1 above shows, the stages of process approach has been
described. The explanation as the following :
1) Pre-writing
Pre-writing involves students in activities designed to help them develop
or produce ideas for their writing. Involving the students in these activities before
they write a draft increases their writing quality. Pre-writing activities involve
collecting available information for a paper through reading or designing a
complete view of their ideas before starting to write. pre-writing activities are
helpful to limit a topic and generate ideas. The methods that the writer can do are

brainstorming, freewriting, and note-taking.
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2) Drafting
Drafting is the stage that the writer has determined what he will write and
then focuses on the thing in his writing. In this stage, the writer makes his ideas on
sentences or paragraphs. The ideas are organized in systematic form, the writer
not only focuses on the topic but also develops an introduction and conclusion for
the topic. In the end, this stage produced complete writing.
3) Revising
The revision stage is where the work is revised and reshaped several times.
Johnson (2008) argues that this is the main part of the process approach because
the writer can revise their work many times. Moreover, Grave (1983 as cited by
Johnson, 2008) suggests that the writer has to think and decide which draft is
suitable for their topic. In some cases, he added the writer only took one
appropriate draft as the final product.
4) Editing
Editing is a part to correct grammar, spelling, and punctuation errors.
Johnson (2008) suggests that to do proofreading activity. The activity can be

done by the writers’ friend or the teacher.

Moreover, Steele (2004) emphasizes that the typical sequence of activities

used in a process-oriented approach, those are:

1) Brainstorming and discussion are the first stages of this approach. In
practice, the teacher only provides language support if necessary so it
does not prevent students from developing their ideas.

2) Students write down their ideas and determine the quality and

appropriateness of those ideas.
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3) Ideas are arranged systematically to a mind map, spidergram, or linear
form that would enable the students to organize their writings.

4) The students are making their first draft. This activity happens in the
class, usually in pairs or groups.

5) Students become readers of each other's work by exchanging their
writing with friends. This process allows students to develop a writer's
awareness of something that can be read and thus enhance their writing.

6) Drafts are returned and improvements are made.

7) The final draft is produced.

8) The last stage is the students exchange their work results and read each
other's work.

b. Product Approach

Gabrielatos (2000) argued that a product approach is a common approach
in which students are encouraged to replicate a model text. In this approach, the
teachers only focus on student products. The product approach gives priority in
the mechanical aspects of writing, such as focusing on grammatical and syntactic
structures and imitating patterns. This approach is usually concerned with
“correctness” and the form of the final product. Moreover, this approach fails to
realize that people write for the audience and a purpose.

According to Steele (2004), a product-oriented lesson is usually carried
out in four stages:

a. The imitate texts are given by the teacher to the students and the important
aspects which are highlighted.

b. Isolated controlled practice of the highlighted features is provided.



c. Ideas are emphasized.
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d. Students personally make the final product using the skills, structures and

vocabulary they have been taught.

2. The Advantages and Disadvantages of Process and Product Writing

Each approach has its advantages and disadvantages. According to Tran-

Thanh (2017), those are the advantages and disadvantages are discussed above :

Table 2.1The Advantages and Disadvantages of Process and Product Approach
Source : Adopted from: (Tran-Thanh, 2017, p. 7-8 )

Process

Product

Advantages

Disadvantages

- Readers are

emphasized, which
makes writing more
communicative.

Ideas are generated at
started  point  and
developed through the
process, which makes
writer more creative.

Collaborative work
allows student to learn
from their partner

As ideas are generated
by students themselves,
those with low
language proficiency
will probably find it
difficult to contribute
any idea.

Because accuracy is not
an important factor in
this approach as long as
communication occurs,
students who study

- Organizations of
emphasized which is
some kinds of writing
fixed layout, style
organization (business
writing, for instance)

Controlled practice of
highlighted features
will help low-
proficient students
familiarize with
important necessary

As student has to
imitate the text, their
creativity is
discouraged.

The final product is
more important than
the product itself,
which make writing
here not really real and
communication does
not exist at all.
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under this approach will
lose marks in the exams - Individual work will
like TOEFL or IELTS, not allow student to

where there is always a learn from their
criterion for use of partners.
grammar and

vocabulary.

- It requires a lot of times
to complete a process-
oriented lesson, which
is quite impossible in
many circumstances.
The table above shows the advantages and disadvantages of the product

approach and process approach. Every approach has its advantages and
disadvantages. This means the process approach is different from the product
approach. The product approach focuses on the organization of writing, it does not
allow the student to work in pairs or the group. On the other hand, the process
approach is more flexible because the students have to develop an idea by
themself. But the negative effect of this approach is that accuracy is not important,

so the student will lose the score in the TOEFL or IELTS test.

3. The Efficacy of The Approaches in Writing

The EFL writing class may be regarded as a course for students to learn to
make a paragraph through mastering techniques such as generating ideas, drafting,
revising, and learning how to use feedback from the teacher and other students in
the class to improve the writing work. The goal of every course should be student
progress in writing proficiency, and the goal of the total curriculum should be that
student writers learn to become an informed and independent writer of their texts

with the ability to create, revise, and reshape the papers to meet the needs of
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whatever writing tasks they are assigned (Kroll, 2001, cited in Ferris & Hedgcock
2005).

There might be several factors that influence students® essay writing
performance, among them are the approach used by the lecturer in writing
instruction, the materials discussed in the classroom, the complexity of writing
skill itself, and the strategy used by the students in writing, etc (Eliwarti &
Maarof, 2014). Furthermore, the lecturers have to be creative in teaching an EFL
writing class. The lecturers need to think about all of the aspects to enrich the goal

of the course and the goal of the curriculum for students.

D. Lecturers’ Challenges in Teaching Writing

Teaching is the way of transmitting information from the lecturers to the
students. Teaching writing is an activity that allows students to write something.
Meyers (2005) states that writing is a way to deliver a language that you generally
do when you speak. It indicates that writing is a process of transferring ideas
through written text or translating what is on the mind into written language. For
students to be able to make good writing, they should design their ideas, organize
them, and make a written record of using spelling and grammar conventions.
Teaching writing skills can be difficult for any teacher. Some students will learn
quickly, while others need some encouragement and more attention to ensure they
understand what they are being taught. All teachers must have challenges in the
teaching process including writing class.

According to Laxmi and Ali (2018), there are several problems that lecturers

face in teaching writing class :
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a. Lack of vocabulary
Vocabulary is the most essential part of learning writing since it must be a
basic component of good writing skills. Lack of vocabulary is a problem that
often occurs during learning activities, while at the same time becoming a major

challenge for teachers.

b. Grammar problems

Grammar is very helpful for building effective language skills. Grammar in
writing skills helps to determine how a paragraph is constructed and how ideas
can be recognized. Lecturers sometimes recognize that their students are weak in
this part. It is necessary to demonstrate any given subject as simply as possible

and to ensure that all of them achieve the goal that the lecturer requires.

c. Lack of motivation

Motivation is one of the factors that have an impact on how students learn
and behave towards a subject course. It can guide behavior through specific
objectives, leading to improved effort and energy. Teaching has always been a
challenge for the lecturer. Currently, motivating students is one of the greatest
challenges for lecturers. This is caused by a lack of interest in writing among
students. Besides, Abrar (2016) claims that when students are less excited about
learning, this is a result of students' lack of motivation to learn. In addition, many
students believe that writing skills are one of the most difficult skills because they
need better grammar, a lot of vocabulary, and any other aspect to make their

writing suitable and easy to read.
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d. Different level of students
Another problem is the different levels of students in the classroom.
Different levels of students will make it difficult for lecturers to compare to all
levels. Different levels of writing skills will allow lecturers to use different
approaches. As a result, lecturers realize that it is difficult to arrange their classes
and implement suitable activities for students.
Moreover, according to Almubark (2016) , there are teachers problem in
developing students writing skills :
a. The English language proficiency of the student
Language proficiency can influence students' writing skills. Because in
proficiency, the student knows more about the vocabulary. If they do not know
vocabulary they can write something in English.
b. Classes are quite overload
The majority of the class is overloaded. It includes a large number of
students. It's difficult for the lecturers to control the classroom. The lecturers need
to focus not only on one person but a lot of the students. In line with this, Goss
(1999, cited by Fareh, 2010) found that a large class had become a major issue
with teaching English in Japan. It means the teaching process is not effective if
there are a lot of students. Thus, the lecturers will find it difficult to control the
class.
c. Lack of motivation
Motivation is the one factor which influences the student's writing work. If

they don't have the motivation to write something, they will not be able to write.
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d. Time

Writing needs a lot of time to teach. Because it has a lot of processes such as
teaching student grammar, brainstorming, peer checking. It takes more time to
write and to check it.

According to Fareed et al (2016), many students find it very difficult to
obtain a sufficient and significant source of information. The ability to
comprehend extensively will help students to write good sentences or paragraphs.
That's because reading and writing are interrelated. If students do not read books

or other reading materials, they will be stuck and do not have an idea.



CHAPTER III
RESEARCH METHODOLOGY

This chapter deals with research methodology which contains research
design research setting in part A, research design in part B, the method in part C,
and data analysis in part D.

A. Research Design

This research was carried out using a qualitative method. Qualitative
research is “ qualitative research is a means for exploring and understanding the
meaning individuals or groups describe to a social or human problem” (Cresswell,
2014, p.294). It means the qualitative method which concentrates on social
phenomena. Meanwhile, the qualitative method is designed to study individuals in
their natural settings. The researcher does not need to monitor the respondents in
this process, since the researcher can present the phenomenon in the natural

setting.

B. Research Setting
1. Time
The study was held from July Ist, 2020 to July 10th, 2020. Before doing
the research, I gave the consent forms for six lecturers to ask permission to do an
interview and only four lecturers agreed to be my participants. Then, I made a
permission letter in the academic office to get a research permission letter from
the Dean of the Faculty of Education and Teacher Training of UIN Ar-Raniry

Banda Aceh to be allowed to research with the lecturers.
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2. Location
The research took place at the State Islamic University of Ar-Raniry,
Banda Aceh. It is located at JI. Ar-Raniry Kopelma Darussalam, Banda Aceh. The
study was aimed to know more of the approaches that lectures used in teaching
English Basic Writing course and the challenge that lecturers face in the teaching
process of the English Language Department at UIN Ar Raniry Banda Aceh. The
reason for choosing this major is because it can answer the research question

above.

C. Methods of Data Collection
1. Interview

The interview was the method that [ used to collect the data. It is because |
can get enough data for the research. The data for this research was gathered
through a semi-structured interview. The method of an interview that the
researcher applied in this research was a standard interview, actually a semi-
structured interview. In a semi-structured interview, a list of questions had been
decided and organized. The respondents were four lecturers who taught Basic
Writing class at UIN Ar-Raniry. In interviewing the lecturers, the researcher also
asked some questions about the problem and the solution in teaching writing.
There were 11 questions that researchers asked the lecturers. It took around 20-25
minutes for each interview. Then, the data analyzed and explained narratively.

Furthermore, I have decided to do observation to get more data. However, |
did not do that because of a pandemic situation. In this situation, the student was

not allowed to attend the classroom. So to anticipate this situation the class was
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changed to an online class. In short, I could not do observation because there was

no face to face class anymore.

D. Procedure of Interview

I interviewed four lecturers who taught English Basic Writing at the
Department of English Language Education. They were one male and three
females. Eleven questions were asked to them related to their approaches in
teaching English Basic writing including their teaching writing activities in the
classroom, the reason why they use it that way, the challenges in teaching writing,
how the lecturers solve the problem, and the solution for the problem. The four

participants were marked as HQ, SW, YM, and SL.

E. Methods of Data Analysis

The data was analyzed by audio transcriptions by using thematic analysis
techniques. In this step, I coded the answers and responses from the interviewees
to make the researcher only focus on particular keywords from the information
based on the research questions. The steps of data analysis as in the following :
1. Transcribing the audio recording

After interviewing, I needed to listen to the recording again a few times.

Then, I wrote the interview transcript.

2. Coding the interview transcripts

After transcribing the data, I coded them by QDA Miner Lite application.
3. Naming the keywords

I named the keywords based on the product and process approach

activities in the classroom such as process approach has brainstorming. So |

wrote the process approach as the main code and brainstorming under process
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approach. It was an important part of the coding process. It helped me know

what should be highlighted.

4. Looking for the keywords

In this process, I tried to find the keywords in the interview transcripts.

Then, I coded them based on the code name that I have already made.

5. Explaining in narrative way

This was the final process of data analysis. After obtaining the result of the

coding process, I needed to explain the data narratively.

Table 3.1 List of samples of research instruments

No RQ Participants Methods
1. | What are the approaches used by (4 lecturers who taught in | Interview
the lecturers in facilitating | English =~ Basic =~ Writing
students’ English Basic Writing ? | classes at UIN Ar Raniry.
2. | What are the challenges faced by | 4 lecturers who taught in | Interview

the lecturers in teaching English

Basic Writing ?

English  Basic =~ Writing

classes at UIN Ar Raniry.




CHAPTER IV
FINDINGS AND DISCUSSION

This chapter discusses the data obtained from the interviews English Basic
Writing lecturers at UIN Ar Raniry. The study was conducted to answer 2 main
research questions. The questions were “What are the approaches used by the
lecturers in facilitating students’ English Basic Writing” and “What are the

challenges faced by the lecturers in teaching English Basic Writing”.

A. Findings
1. The Approaches the Lecturers Use in Teaching English Basic Writing
Based on the interview, different lecturers used different activities in

teaching English Basic Writing class. For more detail about this information, it
can be seen from the explanation below:
a. Lecturer 1 (HQ)

According to HQ the approach that she used in teaching English Basic
Writing was a process approach. This showed by her statement:

“So basically I do like a kind of process approach in writing with dealing
a lot of samples in practices.”

It can be seen that HQ used a process approach in teaching English Basic
Writing course. Process approach is the one of process in writing. HQ directly
mentioned that she implemented a process approach in the classroom. The steps

of process approach that HQ used in the classroom were:
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1) Brainstorming
Correspondingly, HQ thought that brainstorming was one of the basic
components of the paragraph. This means that brainstorming was important

in the writing process. She said that :

“I also taught them basic component of paragraph including the way in
the process of writing, like brainstorming many other types of many
stages of that.”

In addition, HQ also taught the student how to do brainstorming. The
activity could support her first statement. She would teach the students first

how to do it before they applied it. HQ emphasized that :

“It's not only like I say, a theoretical things, not only teaching them about
how to do like to analyze the assessment, the assignment, and
brainstormingand also other other steps like probably writing a topic
sentence in, maybe write some supporting sentences in concluding
sentence.”

2) Peer Checking
A good writer cannot work alone. He needs another person to check his
work. So this process is called peer checking. To ensure this goal, HQ used
peer checking in her classroom. As HQ explained that :
“They are not they were not shy to me and asking a lot of questions , but [

think peer have those a lot. So I think it's good, because it's a big class
with a lot of students.”

From the statement above, HQ stated that peer checking helped students
more. Peer review facilitates the students to realize their mistakes, control
their process of learning, and help them to reach the goal of learning

(Gueldenzoph & May, 2002; Nicol& Macfarlane-Dick, 2006; Weimer, 2003).
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3) Giving Feedback
Feedback was an essential thing in the classroom, HQ claimed that she
did this activity in the classroom. As she said :
“So everyone can show what they write to the friends. And we also deal

with the I mean, they will give the papers to the friend and then the
friend will check while they are explaining what they write.”

Based on the statement above, HQ agreed that she used feedback in the
classroom. The feedback allowed students to exchange their work to increase
their production of writing ( Prins et al., 2005 ).

4) Grouping

Grouping is one of the effective ways to improve students’ writing. The
students would more understand the material. HQ usually made the students
sit in a group to make an effective learning process. As HQ told that :

“Instead of doing that, individually, most of the time I make them sit in
the group, so I think like, a grouping them with a friend with some

friends,it can make them understand what I told. I mean, it helped me a
lot.”

It can be understood that HQ likes grouping activities because it helps
students understand more. In addition, she also stated that grouping activity
could help her more.

b. Lecturer 2 (SW)

Regarding the results of the interview, SW combined two approaches. This
was indicated by the activities that he used in the classroom. The steps of process
approach that SW used in the classroom were :

1. Feedback

Feedback is crucial in the classroom. As SW argued:
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“I get them to write to discuss and then among others produce a
paragraph, and then explain write the paragraph on  the
blackboard and then I call out when I ask their classmates, the
Students to criticize the support to add a sentence”

From the statement above, SW stated that he wanted his students to be
active students. They have to actively participate in the classroom. Then,
he was hopeful that his student can give feedback on their friend’s writing
work.

2. Peer Checking

Besides feedback, peer checking are other activities that SW applied in
Basic Writing class. It is like his responponded :

“I get them to write to discuss and then among others produce a
paragraph, and then explain write the paragraph on the blackboard and

then I call out when I ask their classmates, the students to criticize the
support to add a sentence.”

Based on the statement above, peer checking was the one students’
activity that students do to evaluate their friends’ work. Pond and Ul Haq
(1997) as cited by Odom (2009) argued that peer review is identified as one
of the teaching methods that involve students to be active to evaluate their
friends’ work.

3. Collaborative Learning

Collaborative learning is the activity in learning that uses groups to
improve the learning process through working together. The lecturer
believed that putting the students in a group will help the student with lack
of proficiency. As SW explained :

“The classroom consists of groups of students. So they can share, they

can discuss. They can have one another , the strong, help the weak, the
weak, help the strong they develop their paragraph. We don't want the



28

class to be dominated by one person, at least every student has a chance
to speak , has idea.”

Based on the statement above, SW described that his class consisted of
groups of students. It was an effective way because the students could help
each other. Meanwhile, he added he did not want only one person

dominating the classroom.

In other hand, SW also adopted product approach, the activity was:
1) Imitate the model text
In this step, the imitate text was given as an example for the student. So,
they had to follow the model text based on the example given. Only one of

the participants implemented this activity in the classroom.

SW answered that :
“Of course I get them to discuss the produce a paragraph of course

based on the manual based on the theory based on the not template, but
based on the example. “

Based on the answer above, SW highlighted “based on the example” it
indicated to imitate the model text in the product approach. So he also
adopted a product approach.

c. Lecturer 3 (YM)
According to the results of the interview, YM has adopted the process
approach. This was indicated by the activities that she used in the classroom. The

steps of the process approach that YM used in the classroom were:

1) Feedback

YM also used feedback in her classroom, YM mentioned that :
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“I wish it to their friends and then we'll give the comments on it again, |
mean, like, give it back for what they have done, but they will not give
the feedback for their own sure that they switch between them before 1
give my feedback. Okay, later on. I also will provide my feedback and

comments.”
YM stated that the students had to give comments on their friends’

work. Furthermore, she would also provide her feedback after that. In

short, the students could get feedback from the lecturer and their friend.

2) Peer Checking

Peer checking is one of the activities that are usually used by YM. As

she said that:
“In certain case, I will ask some classmate to check it, it's mean that like
vou said, I like a peer review.”

According to the statement above, it can be concluded that YM likes to

do peer checking. Thus, YM only does peer checking in some cases.

d. Lecturer 4 (SL)
Regarding the results of the interview, SL used process approach. This was

indicated by the activities that she used in the classroom. The steps of process

approach that SL used in the classroom were :

1) Brainstorming

Brainstorming is the process of generating ideas. This is first activity that
SL taught in the classroom before she moved to another thing. As SL said

that:
“I go to how to write , I teach them how to brainstorm first and then go

to paragraph.”



30

From SL view, it can be inferred that she taught the student how to do
brainstorming. Then, after she already made sure that the student
understood how to do brainstorming, she moved to another thing such as

paragraphs.
2) Drafting

Drafting is the one of the process approach stages. As SL stated:
“And then, I taught slowly how to process the writing for example I start

with designing a draf like choosing a topic, theme, a topic , topic
sentence, controlling idea, supporting sentence, and so on.”

SL taught basic writing step by step and systematically. She started the

class by designing a draft.

Furthermore, SL added :

“They can make a draft then they can write”

SL emphasized that she also believed that if the students were ready to

make a draft they would be able to write.

3) Peer Reviewing
Peer review is the process of proofread on writing work that have done
by friends. As SLmentioned :
“Of course it one of the strategy that I use while teaching writing so they
can realise what friend mistake , so [ mean here teaching writing is not
only the lecturer who always revise the student mistake in the writing but

depend on their friend to check the mistake.”

Based on the explanation, SL always used peer reviewing in her

classroom. According to Jochems (2004), peer assessment is a part of
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collaborative learning that involves students working in groups to

enhance the goal of learning.

4) Revising.
In this stage, the students are able to revise their work. As SL replied :
“After writing one paragraph , they must revise, I tell them how to revise

their writing . So after writing is not enough there but the student have to
revise and I give some clue to them how to revise.”

Based on the statement above, SL gave the students the opportunity to
revise their writing work. She added that she also taught them how to do
the revision process. It helped students more understand how to revise

their writing.

5) Giving Feedback
Feedback is important to improve the quality of writing. SL applied this
activity in the classroom. As she stated that :
“So I mean here taching writing is not only the lecturer who
always revise the student mistake in the writing but depend on
their friend to check the mistake, and but before going to that
step, I give them clues what to do for example there are mistake in
subject verb agreement, so I guide them first and please concert
on this case, if you can find the mistake and then show write some
point.”
The statement above showed that SL believed that feedback not only
from the lecturer but it also came from the other student. Based on her

statement, she always gives the student clues first before they give

feedback for their friend.
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2. The Challenges in Teaching English Basic Writing

The participants of this research were professional English Basic Writing
lecturers. However, all the participants agreed that they still faced some
challenges in teaching English Basic Writing. Regarding the interview, there were
some challenges that they faced in the classroom. The challenges were limited
time, different levels of student, students’ lack of grammar, students’ lack of
motivation, and students’ lack of idea.

1. Limited Time

Time was one of the problems in writing. As HQ responded:

”I didn't only teach the basic writing also taught other subjectsso it's a
problem for me when I cannot finish checking their papers on time and
discussing that in the class.”

Additionally, YM mentioned that time was very limited. They only had 2
credits for each meeting. There was not enough for the lecturer to teach a lot of
materials. It can be more than one meeting for one material. As YM answered :

“I think it's, we have very limited time. Yes, because for the first time we
need to introduce the concept first and then the second time we need to
ask them to practice more. And then at the same time, I also need to give
them some feedback. So that's why I think to credit 2 sks it's not enough
for writing class for basic writing class.”
2. Different Level of Student
Each student has a different level of learning. This situation can cause a

problem in English Basic Writing class. As SW argued :

“Some of students are lazy , their, their ability, their ability in writing
some student are good some are not. Those are our problem, common

problem.”
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Regarding the statement above, SW said that some students have a good
ability in writing, and some were not. Thus, that was a common problem in SW
class.

3. Students’ Lack of Grammar

Grammar is the one of the problems that teachers face in the teaching process.
Regarding this, SW said :

“Some of them come from integrated boarding school better student , some

of students come from just high school no practice just learn grammar a
little bit. That's a problem in the classroom. They create problem.”

Based on the statement above, SW admitted that some students were
struggling with grammar because they lack practice. It is because they only learn
grammar but never practice it in real life. Similarly, SL also faced the same
problem. As she answered:

I found for example like still student who don’t understand grammatical
material and it make them feel confuse when I ask them * do you
understand this material ? “ let say some or a few of them have not know
the grammatical material that I am discussing so may be I must teach that
first because if i dont teach that I can not go to the writing material ,
actually I expect that this is english student which they have intermediate
level of english but still they are student who have not got a lot of
grammatical material . this condition makes the teaching desctructed

The statement above showed that grammar was a common challenge in SL
class. She expected that students of the English Department would have an

intermediate level in the English language. She found that a lot of students were

not good at grammar. It can destroy the learning-teaching process.
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4. Students’ Lack of Motivation
Motivation is one of the factors that influence students' writing work. It is
totally difficult for the lecturer to assess students’ writing work if they do not want
to write. As YM told:
“Some students, maybe they are not motivated to write it is quite difficult
for me as a lecturer to assess their achievement because they don't want to

write maybe they want to read but they are not very how to say not very
good in writing this will improve the score a lot.”

Regarding the responses above, YM explained that motivation is one of the
problems in her classroom. Consequently, the student will not be good at writing.
Furthermore, YM said that she felt difficult to give a score for the student. So, the

student will lose their score a lot.

5. Students’ Lack of Idea
Students’ lack of idea becomes one of the things that influence the teaching

learning process. As SL answered that:

“Another mistake they do not have many ideas of what to write , when |
give them a topic or a theme for example I give them please write about
the campus , and they are stuck lets say they have one or two sentences or
they have one paragraph , they can not continue because they donot have

any ideas , so I can say that their writing can not go until finish.”

From the statement above, it can be concluded that students’ lack of idea is
the problem in SL class. The students were not able to write anything because
they did not have an idea. As a result, the student did not finish their writing

work.
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B. Discussion
The purpose of this research was to explore the approaches used by
lecturers in teaching English Basic Writing and the problem faced by the
lecturers. Based on the finding, they are:
1. What are the approaches used by the lecturers in facilitating students’
English Basic Writing ?

Based on the interview, the researcher separated the approaches the lecturers
use in teaching English Basic Writing into two approaches. There was a process
and product approach. The process approach was analyzed based on activities
such as brainstorming, drafting, peer checking, collaborative learning, and
revising. Seow (2002) argued that “process writing in the classroom is highly
structured as it necessitates the ordinary teaching of process skill”. Moreover, the
process approach was focused on the process of writing.

The second approach was the product approach. Like its name, the product
approach focused on the product itself. The student was not allowed to work with
a peer. They had work individually. Also, this approach highlighted the model
text. Thus, the product approach was focused on the product.

Based on the explanation above, two of the lecturers have implemented
process approaches in teaching English Basic Writing class. They implemented
activities such as brainstorming, drafting, peers checking, revising, grouping
activity, and giving feedback. They thought that this is an effective way of
teaching English Basic Writing. The finding of the present study supported by

Bennui (1990) as cited by Wali (2017) found that students can obtain more
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control over their writing by using the code corrections in the process writing
approach.

On the other hand, one of the lecturers combined both process and product
approach. Besides, the activities were the same as others, but he added more
activities such as giving the model text for the student. Thus, the students have to
imitate the model of text. This way indicated that he also implemented a product
approach.

In conclusion, the process approach has dominated use in teaching English
Basic Writing by the lecturers in UIN Ar-Raniry Banda Aceh. The lecturers chose
this approach because it is effective to make students actively participate and help

them enhance their basic writing skills.

2. What are the challenges faced by the lecturers in teaching English Basic
Writing ?

Based on the finding, it can be understood that the lecturers faced many
challenges in teaching English Basic Writing. The challenges were:

The first challenge was a grammar problem. Grammar is one of the
problems in the classroom. A good paragraph contains good grammar. Grammar
helped students make a well-structured paragraph.

The second problem was the lack of motivation. Sometimes students did
not have the motivation to write something. It was really difficult because of the
internal factor. If they were not interested, they would not be able to write

everything.
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The third problem was students' different levels of learning. Every
students’ have different abilities in learning. Some of them were good at writing,
but the other one was weak in writing. To solve this problem, the lecturers put
them in a group so their friends could help them in the learning process.

The last problem was a short time. For basic class, there were only 2
credits in the teaching process. Each credit consisted of 45 minutes. This means
one meeting took 90 minutes. It was not enough for the teacher to exercise
students from the fundamental component, one topic taught in two or three
meetings. Hence, to solve this problem, the teacher suggested doing peer

checking. So the lecturers could manage the time effectively.



CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

After conducting the study, doing the analysis, and presenting the findings,
this chapter presents the conclusion in section A and the recommendations of this
study in section B.

A. Conclusions

After doing research with English Basic Writing lecturers at UIN Ar-Raniry
Banda Aceh, the results were classified into two points; the approaches the
lecturers use and their challenges in teaching English Basic Writing. The point of
the approaches shows that there are different approaches used by the lecturers in
the classroom. Most of them used a process approach to teach English Basic
Writing. It can be analyzed based on the activities that they implement in the
classroom.

Furthermore, all of the participants were faced with different challenges
during teaching English Basic Writing such as students’ lack of grammar,
different levels of student, students’ lack of motivation were the common problem
and limited time. That was a common problem that lecturers faced.

In conclusion, every lecturer has its own way to teach English Basic Writing
class. They provided a lot of helpful activities in the teaching and learning process
such as brainstorming, drafting, feedback, grouping, collaborative learning, and
revising. Thus, all the activities that they applied in the class would help students

to achieve their goals in writing.
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B. Recommendations

In carrying out the research, I have completed it to do it as well as possible to
achieve the purpose. However, I am aware that this research has some limitations.
First, this research only involved four English lecturers. Therefore, future research
needs to involve more participants. Second, it involved the lecturers only.
Therefore, it is important for future studies to involve both lecturers and students

in exploring the approaches in teaching English writing.
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APPENDICES

There are some questions to some lecturers that researcher gives to the

lecturers who will be the participants in this research, those are:

1.

2.

10.

11.

How do you teach Basic Writing?

Is there any specific activity? Please explain them !

Why do you prefer that way?

Do you think the approach can improve the students’ Basic Writing
skills?

What do you expect from the class that you teach?

Do you achieve that expectation from the student?

Did you have any challenges or problems in teaching English Basic
writing ? What are them ?

What obstacles do you commonly face in the teaching process?
How do you deal with that problem ?

What are some tips that you think are effective in establishing good
English teaching Basic Writing ?

What are your recommendations or suggestions for the student about how

to improve their basic writing skill ?



INTERVIEW TRANSCRIPTS

1. Participant (HQ)

M : Assalamu’alaikum wr.wb.

H : Wa’alaikum salam wr.wb.

M : So,my name is Mardhatillah. T conduct a research about the approaches the
lecturers use in teaching English basic writing, A case study at UIN Ar

Raniry. Could you briefly introduce yourself, Miss.

H : Thank you very much. My name is Hijjatul Qamariah. I formally taught basic
writing in hmm, I do not know semester two, last semester two at UIN Ar

Raniry. I think it about last two years. It bit a long yeah.

M : The first question is how do you teach basic writing.?

H : So because the basic writing, actually, we deal with many basic things before
we write a paragraph. So in basic writing we we deal with, even with a very
basic types of sentences. So, maybe simple sentence is it's common for them,
but then we, I think it's a kind of review for them like, I taught them about
complex and compound sentences. And also related to the paragraph. I also
taught them basic component of paragraph including the way in the process of
writing, like brainstorming many other types of many stages of that. So
basically I do like a kind of process approach in writing with dealing a lot of

samples in practices.

M : Is there any specific activity?



H :

Yes, because we do. It's not only like I say, a theoretical things, not only
teaching them about how to do like to analyze the assessment, the
assignment, and brainstorming and also other other steps like probably
writing a topic sentence in, maybe write some supporting sentences in
concluding sentence. We do a lot of activities like basically, we don't do
really much with discussion. We do a lot of practice activities. Instead of
doing that, individually, most of the time I make them sit in the group, so I
think like, a grouping them with a friend with some friends, it can make them
understand what I told. I mean, it helped me a lot. Say it's a kind of like peer
assistance. So, but sometimes we do some individual activities like writing by
themselves and we discuss what they write. It's kind of like analyzing and
show me through the power point what they have write. So was it was it
correct or what they write like for example, a topic sentence. We we practice
a lot how to write a good topic sentence, | mean, most of them want to
present what they write. So the others also explain about maybe what is the
mistake from the sentence the kind of analyst so it's tiring for me also and for
them. But yes, we do a lot of we do a lot of things. We did a lot of things

with. Yes writing.

M : Why do you do preferred that way?

H:

I think writing, I know it's a kind of like you could do something when you
write. Some, some, some students are really good when they do it by
themselves. But I think in that class, I mean, in the class that I previously
taught, I think it works for them when I sit them in a group like they can have

more discussions. Most of them I think, I don't know . They are not they were



not shy to me and asking a lot of questions , but I think peer have those a lot.
So I think it's good, because it's a big class with a lot of students. So I can
accommodate them by sitting them in a group. So, yeah. So I think it's a it's a

good way to do that.

M : Based on your explanation, you said that you implement process approach ,

right. So did you implement the other approaches?

H: In my writing class in our writing class, most of the time, I just do like process
writing. Other approach like other methods we do. It's not about the the way
how we they produce the writing. Maybe it is about the way how they produce
the writing. I basically only use the process approach But the way how and
then the classroom run, how I manage the classroom so it is basically I don't
do like individual activities, but I prefer like peer assistance, grouping and like
presentation and analyzing what they write and then I show them in the
PowerPoint. It's better how the way I run the class, by the way, how they I

teach writing, it's basically process approach.

M : So, what do you expect from the classes that you teach ?

H : I prefer this to be the product, I mean, the objective of the syllabus. In basic
writing, they should be able to write the paragraph and understand some
process of writing like brainstorming and editing and maybe drafting nd so
on. So I only focus on that objective and but I also like told them some
grammar things like mechanically relating to the mechanic, punctuation and
so on. And also, yeah, even though I told them about how we produce

complex and compound sentence, but most of the time when I wrote, I mean,



when I read their writing, they produce a lot of fragments, which is not a
sentence. So, yes. I think the only focus in that if they can write a good

paragraph, I think that a typical. And yup.

M : Did you have any challenges or problem in teaching English basic writing?

H : I think I don't find it and I didn't find any challenges when I taught them basic

M:

writing, I loved writing and then I taught some intermediate writing before so
I don't have any problem okay, surprising but yes, of course in basic writing, |
should make sure them like understand very well about the process of
writing how to do brainstorming because I don't want like when I told them in
writing two or intermediate writing, I didn't like reviewing Okay, what it's
brainstorming and so on. They should be able to understand that in basic
writing if 1 had to make sure that they understand those process, the

component of product of paragraphs, how to write a good topic sentence.

What obtacles do you commonly face in teaching process ?

H : For basic writing, I think, in the way how I I taught in the classroom I think I

don't have any problem. I didn't find any problems so far, but may be when
relating to the assessment. Before I apply, like grouping or peer assistance, |
did a lot of papers, because we did a lot of practices every meeting. So with a
lot of students, of course, I would have a lot of papers to check. So I think it's
a kind of an obstacle for me like I not only I mean, at that time, I like I didn't
only teach the basic writing also taught other subjects so it's a problem for me
when I cannot finish checking their papers on time and discussing that in the

class. And sometimes I have like to postpone postpones giving back the



papers. For me feedback in writing is important. So when the student can see
what they wrote, how is how was the result that will help them also the in
learning, then when I kind of give back the papers, it's a problem not only for
me I guess, but also the students side assessing the papers of the papers is a

kind of upcycle for me like very talented.

: So how you solve problems?

: Yes. And in my basic writing when [ applied like grouping peer assistence.
We we deal with a lot of analyzing in the classroom, so I don't really like
bringing back the papers at home and then checking in that, so I didn't I didn't
deal with that anymore. Like Okay, let's let's, let's analyze the paper. So, for
example, today they write the paragraph. And then in the next meeting, we're
going to analyze that. So everyone can show what they write to the friends.
And we also deal with the I mean, they will give the papers to the friend and
then the friend will check while they are explaining what they write. I think
it's quiet saving my time like taking the paper in they also can can listen the
feedback like orally in front of them face to face, so I think it's really good.
Then they only read the feedback like okay, this is well done, but you have a
problem with these blah, blah, blah. But I think when they can, like see by

themselves directly, so I think I think it's really cool.

: So what are some tips that you think are effective in establishing good

teaching basic writing?

: I think for writing, I think we have a problem. I mean, not only the student 1

think but the teacher also have a problem with the writing. They are not



really common to do a lot of writing at home. But maybe my tips to improve
the student's writing we can assign them the task, we just gave like a random
topics for them to write. And we can give like, time for them. They can
submit like maybe five papers during this semester freely to ask and then
we can check but of course we cannot. We cannot like promise to give the
papers back on time, but yes, they will get the feedback from them. But |
think another important thing to do is the classroom activities. I know that
most of the students don't really do much activities at home when they just go
back to their rental house or their home. They don't really review the lessons
properly. I mean, yes, they read the books and so on. But I think we should
have a good like a proper portion of the activities in the classroom. I mean,
classroom is the place where they can explore what they write. They know
the answer about what they've learned whether it is wrong, it is not correct, or
is it in appropriate yet, so I think we should feel like more.How to say more
effective activities in the classroom. It probably will help them learn in

writing .

: So we know that some of student not familiar English right. So do you have
any suggestions or recommendations how they can improve their basic

writing ?

: So we we think about the problem with the English I think it is really broad
things to discuss. Because when we deal with the English students not only
have a problem with writing, of course, they also have a problem with other
skills like speaking of course, maybe reading, they can read, of course, they

can read, but they don't know how to read properly. I think my suggestion,



like T also a learner, I mean, I learned English before. Like, then I'm still
doing it now struggling like that. But my suggestion is, I do a lot of practices.
Like I set my own goals. Okay, I should be able to understand this and I set
my own goal and then practice is it a lot. Like speaking, I do a lot of
practicing in front of the mirror or practice with friends and so on . For
writing maybe I can be suggestion like, just think about random topic that
you'd like to write and then try to write it down. Not only thinking because
writing is not about thinking it's just put down the ideas on the papers, write it
down. Don't worry about like, the grammar. But yes, please try to like I don't
want to write any more simple sentence I have to write more sophisticated
sentences by maybe complex, more sophisticated structure. I think we should
set our own goals. So if you want to have a good I mean to produce a good

writing, you should practice and set your own goals.

M : Thank you Miss for the information.

H : Yes you are welcome. I hope it can help.

2.

M:

Participant (SW)

Assalamu’alaikum wr.wb.

S : Wa’alaikum salam wr.wb.

M :

So,my name is Mardhatillah. I conduct a research about the approaches the
lecturers use in teaching English basic writing, A case study at UIN Ar

Raniry. Could you briefly introduce yourself, sir .



M

: Yes [ am one of lecturers of PBI pendidikan bahasa inggris of tarbiyah and

teachr training faculty of UIN Ar Raniry . Her one of the courses I teaching

is Basic writing you are writing on basic writing?

: Yes

: So now I am head of my library here. Yes, I think I teach or I used to teach

basic writing of the PBI program. So what do you want to know? I will

explain

: So how do you teach Basic Writing class?

S :I follow constructivism. So, you know, teachers as facilitators facilitator. So I

direct my students, the class is really center. So, students are more active than
me than teacher than lecturer. I explain something very clearly to make them
understand the concept of what is the the concept of the most I call the
previous knowledge for example before this before this class also referred to
for the secret it relate it to basic writing , grammar because it relate it to basic
writing.actually not very basic in the classroom. And a university student , |
use a book the tittle is paragraph development . so the class stress on
paragraph development because you can write a good paragraph means you
can write. So, textbook , journal articles ,etc consists of paragraph.so you can
organize sentences in a paragraph means you can write. There are the stress
of the class. Because this is basic, basic for university student not basic for
high school students different. Now basic for universities today so how to
develop paragraph, how to identify a topic sentence how to write supporting

sentences. I don not want them to jump on other issue, but they still write in



one paragraph. one paragraph means one issue. One, one idea. So there what I
stress on the classroom. And then what does it mean support ? support means
supporting sentences, the strengthen to prove to deeply serve, to argue to
support topic sentences and then concluding sentence some time don't have
some time you have. topic sentence usually allocated in the first the first
sentence of paragraph . but not always but usually . this I stress more exercise
because you know the students center I get them to practice writing and then
I get them to share, I get them to write his or her paragraph on the black
board most of the time groups paragraph cause you know in the classroom I
get them to cooperate, to collaborate to cooperate, to cooperate in the
classroom in the small group. The classroom consists of groups of students.
So they can share, they can discuss. They can have one another , the strong,
help the weak, the weak, help the strong they develop their paragraph. We
don't want the class to be dominated by one person, at least every student has
a chance to speak , has idea. So, he deserve to express her or his idea . and
everybody so important. So, the classroom sometimes a little bit noise noisy.
of course I get them to discuss the produce a paragraph of course based on the
manual based on the theory based on the not template, but based on the
example not following, not free writing the universities student learn to write.
They don't want to be for example free freelance journalists provide them
with good writing in academic writing. This leading to academic writing,
because I get them to do assignment and get them to do a lot of work in this
class practice, because more practice make perfect there is quiz , assignment,

and final. In the every day they have to train , there are many kind of



paragraph and I take several examples. First of all identify topics and my idea
is So, sometimes being working closely so they have to know what they are

So we equip them to be independent learners.

M : So is there any specific activities such as brainstrorming or another things? Is

there any specific activity in the classroom?

S : Of course there are specific , I get them to write to discuss and then among
others produce a paragraph, and then explain write the paragraph on the
blackboard and then I call out when I ask their classmates, the students to
criticize the support to add a sentence. From the paragraph development , I
also teach punctuation, punctuation is also really important when you write

full stop when you write comma, and etc.

M : So why do you prefer that way ? Why do you prefer that way ?

S : Because that way is seem more effective should involve practice. So more
practice in writing class. So don't don't be too much. Students who like to go
coffee. They get used to relaxing task so they relax but they have to do task

activities.

M: So Sir, what do you what do you expect from the class that you teach?

S : T expect ,I want everybody at the end of the class or after the class, they can
write a simple paragraph but more of academic writing more quotation in the
quote is just simple on common. I mean, they don't have to put like innote
footnote, not yet. So my target ,my living objectives now. I hope they can

write Simple paragraph in English.



M : So do you achieve that expectation from the class that you teach?

S : Of course. So at the end of the class I test them ,testing them I saw the result,
very very satisfactory , I am very happy with the result our student a good

student .

M : Did you have any challenges or problems in teaching basic writing?

S : Not very serious. Some of students are lazy , their, their ability, their ability in
writing some student are good some are not. Those are our problem, common
problem, we have same problems. Some of them come from integrated
boarding school better student , some of students come from just high school
no practice just learn grammar a little bit. That’s a problem in the classroom.

They create problem.

M : So how do you deal with problems? How do you solve it?

S: I solve by sitting them in group, so they can learn from one another, you can
help each other like [ have mentioned the strong help the weak, the weak learn
from the strong in the group in the classroom. The way to solve the problem of

ability or different ability of the student

M: So what are some tips that you think effective in establishing English basic

writing, teaching, teaching English basic writing?

S : My suggestion, you have to correct student paper and then you have to hand
them out back to your student . your student have to hand in . you and the

lecturer ,you might want to spend some time for them to read and comment



and give feedback is very important. In this way they improve . and also by

presenting in the black board and then student critisize that also feedback.

M : What are your recommendations or suggestions for the student improve their

basic writing skills.

S : They have to practice, practice . Every day they have to write one paragraph
and then for example if that he or she sees English teacher ask to read and
correct .every day we produce one paragraph anyway they learn not copy
from book but just their own paragraph daily activities in one paragraph or

whatever .I did that in the classroom

M : So thank you sir

S : Good luck
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