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CHAPTER I 

INTRODUCTION 

 

This chapter presents and discusses the background of the study, the  

research questions, the aim of study, the significance of study and the operational 

definitions. 

A. Background of Study 

In learning grammar, a clause is a part of sentence that occurs frequently 

in the English book such as textbooks. A clause may be defined in the same way 

as a sentence that contains subject and verb. Azar (1993) said “a clause is a set of 

words which contains subject and verb”. Generally, a clause is divided into two 

kinds, namely independent and dependent. Downing (1995) stated that an 

independent clause is complete in itself, whereas dependent clause is necessarily 

related to an independent clause. In short, we can define that the independent 

clause is a clause that may stands alone as a sentence while the dependent clause 

cannot stand alone because it has a special introductory word that makes the 

predication depends on an independent clause. 

In English grammar, one of clauses that important to be learnt is relative 

clause. According to Frank (1990), “the relative clause modifies a preceding noun 

or a pronoun”. In Addition, Azar (2002) said that “a relative clause is a dependent 

clause that modifies a noun; it describes, identifies, or gives further information 

about noun”. Relative clause is an essential item to understand because it concerns 

to a clause or sentence that plays an important role in a language. Therefore, by 
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understanding it, the students can produce a complex sentence and understand 

about the sentence. Furthermore, the relative clause is frequently used in the 

English text book, magazine, newspaper and the other English written forms. 

Hence, if students understand about it well, they can avoid the misunderstanding 

about the sentence that they read. Azar (2002) stated, “the student who can 

employ relative clause in dependent clauses can greatly increase their 

communicative competence in the language.” 

The fact shows that not all students are able to master the rules of relative 

clause easily especially in narrative text. Narrative text is a type of text talking 

about a series of event that happened to a person or a character (Knapp & 

Watkins, 2005; Gerot & Wignell, 1994), the character can be a person, animal, 

plant or thing (Christie & Derewianka, 2010; Knapp & Watkins, 2005; Emilia, 

2011) as cited in Suhartini (2016).  In learning narrative text, the rules of 

implementing the relative clause is important thereby the students should use 

them properly. Besides, the study of learner’s errors in narrative text is needed 

because the result of the study gives some contributions on attempting the 

students’ difficulties. Corder (1981) stated that errors of the learners are important 

because those are given a reflection to teachers to know what they should teach 

and how to teach. 

Based on the researcher’s past experience, sometimes there were some 

difficulties and confusion in learning relative clause in narrative text. In addition, 

in SMAN 5 Banda Aceh, the researcher found that there were some students have 

difficult in using the relative clause in narrative text. The difficulties of students in 
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learning relative clause sometimes cause errors. Corder (1981) stated, “an error is 

the result of behavior failure”. Errors can be defined as the evidence about the 

nature of the process, the rules and categories that are used by the learners at a 

certain stage in the course. The errors which are made by the students in 

implementing relative clause rules might be caused by the differences between 

their own mother tongue and the target language which is learnt. In this case is the 

use of English relative clause and Indonesia relative clause are different. 

According to Azar (2002) in English, there are many types of relative clause and 

they also have different function and usage. First, for person, relative clause that 

used are “who”, “whom”, “whose” or “that”. “Who” refers to subject; “whom” 

as object; “whose” as possessive adjective, and “that” as subject or object. Next, 

for a thing used “which” or “that” and both relative clauses have function as 

subject or object. Meanwhile, according to Ewing (1998) a standard Indonesian 

relative clause is introduced by the marker “yang”. The marker “yang” is used in 

any position in all sentences and does not change whereas English is not, so that it 

may makes the students confused to use English relative clause especially in 

narrative text. Thus, it needs the corrections or analyze the error from the teacher. 

Through analyzing the errors in using the relative clause in narrative text 

systematically, the teacher will know what level students have reached; how much 

students approach to the target language; what students should continue to learn 

and what strategies and steps should students take in their learning process. In 

addition, Learner can know their weaknesses through analyzing and correcting 

their errors. Errors reveal the process of learning narrative text and as the result, it 
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helps the teacher to infer the nature of the students’ knowledge and find what they 

should have to learn by analyzing the students’ errors.   

Previous studies related to relative clauses was conducted by Ahmad 

Syarif (2011). Ahmad Syarif in his research “An Analysis of Student’s Errors in 

Using Adjective Clause (2011)” which was conducted on the second-year students 

of MAN 4 Cijeruk Bogor. The objectives of the study were to know the student’s 

errors in using adjective clauses. The analysis used was descriptive method. Syarif 

found that most students made error on whom with the average error of 82.80%.  

On the other hand, the least frequent error was who with the average of 30.11%. 

 Another study by Musonnah “An Analysis on Students’ Errors in Using 

Relative Pronouns (who, whom, which, whose)”. A case study in the Second Year 

of Fatahillah Senior High School (2014). This study conducted in order to know 

whether the students make errors in using relative pronouns (who, whom, which, 

whose) in adjective clause and to know the types of errors by the Second Year of 

SMA Fatahillah. This research used descriptive qualitative and the instrumental of 

this research were written test and interview. The finding indicated that the most 

students made error in the relative pronoun “whose” with the highest percentage 

error 39.75%. Furthermore, in the type of error, most students made error in miss 

selection with 70.94%, omission 20, 9%, and addition 8, 97%. It means that the 

most students of the Second Year of Fatahillah Senior High have not mastered yet 

in using relative pronouns (who, whom, which, whose) of adjective clauses 

especially in using relative pronoun “whose”. 
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Regarding the explanation mention previously, the writer wants to conduct 

a study with a title “An Analysis of Students’ Errors in Using Relative Clause 

in Narrative Text. 

 

B. Research Question 

Based on the background of the study above the writer of this thesis formulates 

the following problem:  

1. What are the errors made by students in using relative clauses in narrative 

text? 

 

C. The Aim of Study 

According to the statement of the problem above, the objectives of the 

study is to find out the errors made by the students in using relative clause in narrative 

text. 

 

D. The Significance of Study 

1. Lecturers 

The result of this study will give lecturers clear information about the factors of 

students’ errors in using relative clauses. Therefore, they will be able to find a proper 

method to decrease the students’ errors in using relative clauses. 

2. Student 

Through this research, the researcher hopes that it will give a general view 

of the extent of the students’ ability in understanding the relative clauses. The 
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writer also hopes the result of this research can be a self-reflection for the students 

to be better in the future, especially related to the use of relative clauses. 

3. Further Research 

For further research it can be used more on the continuation of this 

grammar. Hence, it is hoped that the research can help the future researchers to 

obtain the information for the study being investigated. 

Other research who is interested in analyzing of students’ errors can get 

the basic information from this study, so they can do their research in deeper, 

further, and better technique. 

 

E. Terminology 

To provide a better understanding of the study, the operational definitions 

of the following terms are employed: 

1. Error vs Mistake 

Dulay (1982) stated that error is the flawed side of learner speech or 

writing. Those are part of conversation that deviates from some selected mature 

language performance. Error in this study focuses on the students’ error on using 

relative clause. 

According to Tarigan (1995), mistake is caused by performance factor. It 

is caused by misjudgment, carelessness, forgetfulness. Mistake can happen in 

every linguistic level. Mistake usually can be corrected by the students itself 

should more attention were given. 
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 In this research, the researcher analyzes the students’ error in using 

relative clause in narrative text. 

2. Relative Clause 

 Defining relative clauses are composed of a relative pronoun (sometimes 

omitted), a verb, and optional other elements such as the subject or object of the 

verb. Example, I’d like to paint the room a color that is cheerful. That is cheerful 

is a relative clause. Commas are not used to separate defining relative clauses 

from the rest of the sentence. However, in this research, the researcher wants to 

know the error and difficulties in using relative clause in narrative text. 

3. Narrative Text 

According to Purba (2018), a narrative is some kind of retelling, often in 

words (though it is possible to mime a story), of something that happened (a 

story). In this research, the researcher uses the narrative text to apply the relative 

clause in English subject. 
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CHAPTER II 

LITERATURE REVIEW 

 

This chapter discusses the relevant theories used in this study. It is 

concerned with the relationship between students’ writing obstacles in using 

relative clause of narrative text as the focus of this study. Therefore, this chapter 

presents among others the topics of Grammar, Clause, Relative Clause, Error, 

Narrative Text, and Previous Studies. 

A. Grammar 

1. The Definition of Grammar 

Grammar is one of the important studies that have to be mastered by any 

students who learn language. Batstone (1994) as cited in Sukalim (2009) defined 

grammar as “an identification of systematic regularities in language”. It plays an 

important role in language because it consists of a complex grammatical rule of 

language. As Swan (1977) stated that grammar is the rules that show how words 

are combined, arranged and changed to show certain kinds of meaning. Grammar 

is the set of language rules that you use, most of the time unconsciously, to create 

phrases sentences that convey meaning. 

Sentence is one of the primary focuses in grammar. As Kolln and Funk 

(2009) stated grammar is “the system of rules in our heads. It means we bring to 

the study of grammar a lifetime of knowing how to produce sentences”. Grammar 

is the set of structural rules that govern the composition of clauses, phrases, and 

words in any given natural language. In addition, Carter (2006) stated that 
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grammar concerned with how the constituent units of sentences (morphemes, 

words, phrases and clauses) are put together to form sentences. 

2. The Role of Grammar 

Mastering grammar plays an important role in the language learning 

process. According to Hall (1993) “studying grammar will help one to learn about 

language”. It is better for all the language learners or users to have good 

knowledge of the language grammar, so that there will be no wrong implication in 

communication. Finally, the goal of communication can be achieved successfully 

because of good language. In learning a second language, it will be easier for the 

students to translate and to understand what people said or wrote by mastering 

grammar. Therefore, by having right grammar, the students will be able to 

communicate well or can create a good communication. 

It can be concluded that studying grammar is important. The good 

grammar mastery will create the correct language. Finally, the purpose of 

communication can be achieved successfully.  

B. Clause 

1. The Definition of Clause 

Clause is an important unit of a language, it also defined as a sentence. A 

clause consists of subject and verb. As Azar (2002) says that a clause is a group of 

words containing a subject and verb. The definition is also strengthened by Swan 

(2005) in which clause is a part of sentence which contains a subject and a 

predicate. 

2. The Types of Clause 
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There are two types of clause those are an independent clause, which a 

complete sentence and a dependent clause, which requires the presence of an 

independent clause to make up a complete sentence. 

a. Independent Clause 

According to Azar (2002) an independent clause or also called as main 

clause is a complete sentence. It can stand by itself as a sentence. 

For example: The moon is shining in the sky. 

b. Dependent Clause 

Dependent clause or also called as subordinate clause is not a complete 

sentence. As Azar (2002) says that, a dependent clause is not a complete sentence. 

It must be connected to an independent. A dependent clause may be an adverb 

clause, a noun clause, and a relative clause which all of them are the types of 

dependent clause. 

For example: When we get enough snow, we’re going to go sledding. 

(When we get enough snow is a dependent clause. It contains the subject we and 

the verb get. The clause does not express a complete thought and cannot stand on 

its own as a sentence). 

C. Relative Clause 

1. The Definition of Relative Clause 

Relative clause is a part of clause which is included in a dependent clause. 

The function of this clause is to modify a noun. As Azar (2002) stated that a 

relative clause is a dependent clause that modifies a noun. It describes, identifies, 

or gives further information about a noun. In addition, Frank (1979, as cited in 

Fajri, 2007) stated that in relative clause, subject and predicate is changed by 



11 
 

 

means of special introductory word which has the same referent as the preceding 

noun or pronoun. The form and position of this introductory word subordinate the 

relative clause to a main clause. Relative clause is also known as adjective clause. 

It functions in a sentence, which is as an adjective. Adjective means word that 

describes a noun. Based on the definition we can conclude that an adjective clause 

or relative clause is introduced by a special introductory word which fixed to 

preceding noun or pronoun and it attached the relative clause to a main clause. 

Relative clause is introduced by the relative words or relative markers. 

Eastwood (1994) said that relative clauses are dependent clause that are 

introduced by the connecting words or relative clause markers (that, which, who, 

whom, whose, where, and when) and relative clause can be either restrictive or 

nonrestrictive as the type of relative clause. 

2. The Types of Clauses 

There are two types of relative clause: restrictive and nonrestrictive 

clauses (defining or non-defining). 

a. Restrictive Clauses 

This type has function to limit or identify. As Gorell and Chalton (1964) 

says that when modifiers limit closely, especially when the supply the information 

that identifies or distinguishes subject or complement, they are called restrictive. 

It also called defining relative clause. 

Restrictive clause identifies or defines the noun phrase which they 

modify. For instance, “the professor who teaches Chemistry is an excellent 

lecturer”. (No commas are used. The relative clause is necessary to identify which 
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professor is meant). Therefore, when the antecedent is limited by the relative 

clause to some of classes, the restrictive clauses do not use commas. For example, 

“the children who wanted to play soccer ran to an open field as soon as we arrived 

at the park. The others played a different game”. (The lack of commas means that 

only some of the children wanted to play soccer. The relative clause is used to 

identify which children ran to open field). 

b. Nonrestrictive Clauses 

This type set off by commas in writing and by pauses in speaking. It also 

called non-defining relative clause. Thomson and Martinet (1986) say that 

nonrestrictive clause is placed after nouns which are definite already. They do not 

define the noun, but merely add something to it by giving more information about 

it. Unlike restrictive clauses, they are not essential in the sentence and can be 

omitted without causing confusion. Also, unlike defining relatives, they are 

separated from their noun by commas 

The function of nonrestrictive clauses does not limit or identify. They do 

not affect the intention. A nonrestrictive clause contains additional information 

which is not required to give the meaning of the sentence. For example: 

“Professor Wilson, who teaches Chemistry, is an excellent lecture”. (Commas are 

used. The relative clause is not necessary to identify who Professor Wilson is, 

because we know who he is by his name). 

3. The Usage of Relative Clause 
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There are 7 markers of relative clause: “who”, “which”, “that”, “whom”, 

“whose”, “where” and “when”. All of them have its explanation and usage as 

follows. 

a. Who 

This marker is used for describing subject or object pronoun for people. 

For example: I told you about the woman who sits in the canteen. 

b.  Which 

Which is the marker that identifies subject or object pronoun for animals 

and things. According to Azar (2002), “which” is used as subject relative 

pronouns for animal and thing. For example: Do you see the cat which is lying on 

the roof? 

c. Whose 

Whose in relative clause takes part as possession for people animals and 

things. For example: Do you know the boy whose mother is a nurse? 

d. Whom 

It is object pronoun for people, especially in non-defining relative clauses. 

For example: I was invited by professor whom I met at the conference. 

e. When 

According to Eastwood (1994), we use “when” after nouns like time, 

period, moment, day, summer. For example: Do you remember the time when we 

all went to a night club? 

f. Where 

This clause is used to talk about the location or position of something. For 

example: He said he was happy where he was. 
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D. Error 

1. The Definition of Error 

In learning a language especially second language, the students face some 

problems. It is because the grammatical system is different with the students’ 

mother tongue. On the other hand, the culture also will be an obstacle in learning 

language because every country has different cultures. Those obstacles can cause 

some errors in learning second language. 

An error is a deviation from accuracy or correctness. According to Corder 

(1981), error refers to regular patterns in the learners’ speech which consistently 

differ from the target language model. According to Tarigan (1995), error is 

caused by competence factor. It means that the learner does not understand the 

second language system. It can be concluded that error here refers to the 

understanding and competence, so the focus here is the unsuccessful student in 

understanding the target language pattern. 

 

2. The Sources of Error 

According to Richard (1990), there are two sources of errors. They are: 

a. Interlanguage Error 

Interlanguage error is an error which is caused by the interference of the 

learner’s mother tongue. The term of interlanguage is proposed to analyze of the 

second language learning. This type of error is influenced by the learner’s mother 

tongue aspects such as its culture, language structure, vocabulary, etc. 
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b. Intralingual Error 

Intralingual error is an error which is influenced by the learner’s language 

background. Intralingual and developmental error reflects the learner’s 

competence in using language. 

3.  The Types of Error 

Error types can be classified as global or local errors. This error is divided 

into two types of error (Klassen, 1991): 

a. Global Error 

Global errors are errors that affect the overall sentence of an organization 

that might affect the flow of communication. For example, the order of one of the 

main constituents, "English uses many people." The sentence should be, "Many 

people use English." 

b. Local Error 

This error is an error that affects one element or constituent in a sentence 

that usually does not break or eliminate the flow of communication. This error 

includes errors in inflection of nouns and verbs, articles, and auxiliaries. For 

example, "Why you crying?" The listener will still understand the speaker even 

though the sentence does not contain auxiliary.  

4. Error Analysis 

In learning English, the students may make some errors. Here is the main 

role of English teacher. The teacher’s role is to analyze the errors which are made 

by the students. Error analysis is useful for teaching and learning process. James 

(2001) claimed that error analysis is the process of determining the incidence, 

nature, causes and consequences of unsuccessful language. Through conducting 
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error analysis, the teacher will find kinds of error which are often made by the 

students in learning English. Through conducting error analysis, the teacher may 

find some solutions to minimize the error which is faced by the students in 

learning English. 

E. Narrative Text 

1. The Definition of Narrative Text 

Narratives are stories about person or a group of people overcoming 

problems (Joyce & Feez, 2000). They also explain that narratives show how 

people react to experiences, explore social and cultural values and entertain the 

audience. It aims to entertain, to get and retain the attention of the reader or 

listener of the story (Derewianka, 1990; Joyce & Feez, 2000; Anderson & 

Anderson, 2003; Gerot & Wignell, 1994). According Anderson and Anderson 

(2004) and Joyce and Feez (2000) propose that the structures of narratives 

includes orientation, complication, evaluation, resolution, and coda. Narrative text 

is a kind of text that exactly to tell the activities or events in the past, that show 

problematic experience and resolution means to amuse oftentimes meant to give 

moral lesson to the readers (Pardyono, 2007). Narrative is the most common of 

writing because the writer just tells his/her story without any purposes. Narrative 

places acts in times and tells what happened according to natural time sequence. 

The genre of narrating or narrative is one of the most commonly read, through 

least understood of all genres. Because narrative has been and continues to be 

such a popular genre, there is a belief that it is a genre that students pick up and 

write naturally. Narrative does not have; for example, a singular generic purpose, 
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as do some of the other genres. Narrative also has a powerful social role beyond 

that of being of medium for entertainment. Narrative is also a powerful medium 

for changing social opinion and attitudes. 

2. Social Function of Narrative 

The social function of narrative is to entertain to amuse, entertain and to 

deal with actual or various in different ways. Linda Gerot and Eignell (1994) says 

that the function of narrative text is to amuse entertain and to deal with actual or 

vicarious experience in different ways. Narrative deals with problematic events 

which lead to a crisis or tuning point of some kind, which I turn finds a resolution. 

It means that narrative text has functioned to entertain or to amuse the reader and 

to deal with actual or imaginative experience in different ways which shows by 

problem and resolution as the way to solve the problem and resolution as the way 

to solve problem before. 

 

3. The Generic Structure of the Narrative Text 

The generic structure of narrative text involves the character with define 

personalities/identifies, and creates images in reader’s mind and enhances the 

story. It also focusses a text on a series of action. According to Siahaan (2008: 73) 

states that generic structure of narrative text establishes the character, setting and 

time. The steps for constructing a narrative text are: 

a. Orientation: sets the scene and introduces the participants 

b. Evaluation: a stepping back evaluates the plight 

c. Compilation: a crisis arises 

d. Resolution: the crises is revolved, for better or for worse 
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e. Re-orientation: optional 

According to Soeprapto and Darwis (2007), the generic structures of 

narrative text consist of: Orientation, evaluation, complication, resolution and re-

orientation. 

1. Orientation: Orientation is the beginning of the story. It is defined as stage 

where characters, setting and time are established.  

2. Evaluation: Evaluation is a process where the author steps back to evaluate 

the crises. (Optional)  

3. Complication: Complication is a period when a crisis arises. 

4. Resolution: Resolution is where the crisis of the story is resolved. 

5. Re-Orientation: Re-orientation is the final conclusion of the story. (Optional). 

 

4. Language Features of Narrative Text 

  According to Sudarwati and Grace (2007), language features of narrative 

texts consist of: 

1. The use of noun phrase (A beautiful princess, a huge temple). 

2. The use of connectives (First, before, that, then, finally). 

3. The use of adverbial phrase of time and place (Two days ago, in the garden). 

4. Simple past tense (He walked away from the village). 

5. Material processes / action verbs (Walk, sleep, wake up). 

6. Verbal processes / Saying verb (Say, tell, ask, explain, announce). 

7. Thinking verbs (Think, understand, assume, conclude, discover, consider, 

doubt, and believe). 

8. Feeling verbs (Love, enjoy, hate, dislike, regret, fear, like, prefer). 
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9. Verbs of sense (See, notice, observe, feel, smell, taste, watch, hear, and 

listen). 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

This chapter describes the methodology used in this research. Therefore, 

it is necessary to discuss the research setting, research design, population and 

sample, data collection, and data analysis. 

A. Research Setting 

SMA 5 Banda Aceh is where the research was conducted. According to 

schools’ official website, the place located in Jl. Hamzah Fansuri No.3, Kopelma 

Darussalam, Kec. Syiah Kuala, Kota Banda Aceh Prov. Aceh. Currently the 

school is leaded by Usman. According to data of SMA 5 Banda Aceh 1, this 

school has the total of 51 teachers and 539 active students.  

B. Research Design 

This research is purposed to find out the errors made by the students in 

using relative clause in narrative. Thus, in this study, Qualitative approach is used 

to provide the descriptive statistics in order to figure out students’ errors made in 

narrative text using relative clause. According to Creswell (2009),  

“Qualitative research is a type of social science research that collects and 

works with non-numerical data and that seeks to interpret meaning from 

these data that help understand social life through the study of targeted 

populations or places. These variables can be measured, typically on 

instruments, so that numbered data can be analyzed using statistical 

procedures”. (Creswell, 2009, p.12) 
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In addition, Creswell (2008) stated that qualitative research is a type of 

educational research in which the writer decides what to study; reviews the 

numbers analyzed by using statistics; and conducts the inquiry in an unbiased with 

objective manner. Using qualitative approach, I tried to find students’ errors in 

using relative clause through distributing paper test to them. 

1. Population and Sample 

The research was conducted in SMA 5 Banda Aceh. The researcher chose 

the school because it is not one of favorite schools in Banda Aceh due to the 

common perception by people. The researcher selected the third grades students 

of SMA 5 Banda Aceh as the population. It has 240 students of third grade who 

studied there which is divided into 8 classes namely XII MIA-1, XII MIA-2, XII 

MIA-3, XII MIA-4, XII MIA-5, XII IIS-1, XII IIS-2, and XII IIS-3. Hence, in this 

case the researcher chose the respondents purposively. The sample was selected 

for class XII MIA-1 and XII MIA-2 with total 60 students in class. The researcher 

chose the class based on the teacher’s recommendation. The teacher stated that the 

students in the class more active in teaching learning process than other class.  

According to Mackey and Gass (2012), in purposive sampling, a 

researcher chose the sample based on their knowledge about the sample in order 

to gain the data. Creswell (2003) stated that purposive refers to selection of sites 

or participants that will best help the researcher understand the problem and the 

research question, they must be willing to reflect on and share this knowledge. In 

addition, as stated by Cohen, Manion, and Morrison (2000) in purposive 

sampling, researchers build up a sample that is satisfactory to their specific needs. 
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2. Data Collection 

In collecting the data, one instruments were used was document analysis. 

Researcher handed out test sheets to students. The test consists of a question 

format, which is fill in the blank form about the use of relative clause in narrative 

text. Then, the writer collected the data and identified the use of relative clause 

from narrative text. The total question that students have to answer is 14 in total. 

Relative Clause consist 7 markers, those are “who”, “which”, “that”, “whom”, 

“whose”, “where” and “when”. The students had to answer 2 correct answer 

each marker. The students had 50 minutes to complete the test. 

C. Data Analysis 

1. Document Analysis 

The data was counted to find out number of errors and converted it into 

percentage to examine the frequencies. Corders’ analysis approach had been used 

in many previous studies (e.g. Chastian, 1990; Frantzen, 1995; Kobayashi and 

Rinnert, 1992; Kroll, 1990). That is why the researcher used this analysis method. 

After analyzing errors made by students on fill in the blank task of narrative text, 

the researcher analyzed the result of the students test in using relative clauses 

using the percentage system with the formula as follow: 

 

 

 

Which: 

P: Percentage of student’s problem    N : Number of item test 

f: Frequency of the respondents’ errors answer  100%  : Constant Value 

P=
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CHAPTER IV 

THE RESULTS AND DISCUSSIONS 

 

The purpose of this study is to find out students’ common problems 

frequently found in their English writing work and to figure out students’ 

perception for their teachers’ support to solve the problem. This chapter discusses 

the research findings based on the data obtained from the document analysis and 

questionnaire. It attempted to answer the questions of the study. 

A. Result of Document Analysis 

Table 4.1. Total of Frequency & Percentage Error Types in Using Relative 

Pronoun at Report Text made by XI MIA 1 & XI MIA 3 

no 

relative 

pronoun 

no of 

item 

frequency if 

error MIA 1 

frequency if 

error MIA 3 

total 

error Percentage 

1 who 1 2 2 4 5% 

    2 16 10 26 32% 

    3 12 9 21 26% 

    12 14 17 31 38% 

  total   44 38 82 100% 

2 whom 14 14 15 29 50% 

    15 14 15 29 50% 

      28 30 58 100% 

3 which 4 15 11 26 33% 

    9 15 11 26 33% 
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    11 12 15 27 34% 

      42 37 79 100% 

4 whose 5 19 15 34 100% 

      19 15 34 100% 

5 when 6 15 13 28 26% 

    7 12 9 21 19% 

    8 19 11 30 28% 

    13 15 14 29 27% 

      61 47 108 100% 

6 where 10 15 15 30 100% 

Number of students  

 

Relative clause “who” 

Question 1 

Once upon a time, there were two close friends ... were walking through the forest 

together 

The right answer for this question is relative pronoun who because there were two 

close friendsbelongs to personal antecedent. In answering this question for the 

class MIA 1, there were 2 students who choose the wrong answer 1 students who 

used relative pronoun whose and the other one used relative pronoun when. Then 

the rest students chose the right answer who. Same as MIA 1, in the class MIA 3, 

2 students chose the wrong answer, 1 student answered which, and the other 

answered when. While the rest of students chose right answer. Total error for 
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question 1 is only 5%, in other word most students can easily indicate two close 

friends as personal antecedent by using pronoun who. 

Question 2 

The bear came near the one .... was lying on the ground. 

The question no 2 seem like a little difficult for students, where the total error for 

the relative clause who is 32%. The detail answer for MIA 1 are only 5 students 

answered the right one, 4 students chosewhom, 9 which, 1 when, and 1 where. For 

MIA 3, 12 students answered the right one, 5 which, 1 whose, 1 when, 2 whom 1 

didn’t answer. Most error is answer which, students might confuse between the 

bear as personal antecedent or as thing. The error of whom they might think that 

this relative clause refer to the one as object of the sentence. While the one as 

subject of the sentence.  

Question 3 

After that, the friend on the tree came down and asked his friend .... was on the 

ground. 

The correct relative clause for this question is who. The students’ answer vary 

from both class. Nine students of MIA 1 answered the correct one, 5 whom, 4 

where, 1 when, 2 whose. While MIA 3 had little error, 13 choice the right answer, 

3 which, 1 when, 1 where, and 2 blank. Total error for this question is 26%. 

Question 12 

I should call the man ....  stands in the river. 

In this question, 31 students made error, 14 from MIA 1, and 17 from MIA 

3. There were 6 students of MIA 3 chose relative clause where, 4 whose, 2 whom, 
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2 which and 1 when. While in MIA 1, there are 5 students choice which, 2 where, 

2 when, 4 whom, and 1 whose. 

Table 4.2. Relative Pronoun “who” 

no 

relative 

pronoun 

no of 

item 

frequency if 

error MIA 1 

frequency if 

error MIA 3 

total 

error percentage 

1 Who 1 2 2 4 5% 

    2 16 10 26 32% 

    3 12 9 21 26% 

    12 14 17 31 38% 

  Total   44 38 82 100% 

 

The table above shows the error of using relative clause who. There are 4 

questions, the highest error is number 12 with 38% error followed by question 

number 2 and 3. While the lowest error is number 1 with only 4 students made 

error which is only 5%.   

 

 

Relative clause “whom” 

Question no 14 

It's the same prince .... we saw at the wood. 

In this question, 29 students made error, 14 from MIA 1, and 15 from MIA 

3. There were 6 students of MIA 1 chose relative clause who, 3 which, 2 where, 1 
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whose and 1 when. While in MIA 3, there are 5 students choice who, 5 which, 2 

whose, and 1 when. 

Question no 15 

The person with .... Mr Fletcher shared the flat had not paid his rent. 

The right answer for this question is whom. In class MIA 1, only 7 

students answer the right one, 2 who, 6 where, 5 which, and 1 whose. In class 

MIA 3, 7 answer the correct one, 6 who, 5 where, 3 which, 1 whose. the total error 

is 50%.  

Table 4.3. Relative Pronoun “whom” 

no 

relative 

pronoun 

no of 

item 

frequency if 

error MIA 1 

frequency if 

error MIA 3 

total 

error percentage 

2 Whom 14 14 15 29 50% 

    15 14 15 29 50% 

      28 30 58 100% 

 

The following table shows the error of using relative clause whom. Both 

classes made the same frequency of error with total error for both students is 58 

error.  

Relative clause “which” 

Question 4 

He wanted to eat some grass on the side of the river so he had to cross the 

dangerous river .... was full of crocodiles. 
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The right answer for the question is which. Relative clause which  used to 

explain dangerous river as a thing. In class MIA 1, only 6 students answer the 

right one, 1 who, 6 when, 5 whom, 2 whose. In class MIA 3, 11 answer the correct 

one, 3 who, 4 whom, 4 when. the total error is 33%. Most error is when, students 

might think that it had to be filled by adverb of tme instead of relative clause.  

Question whom 9 

The fox sat silently under the tree, wondering ....  trick she should use. 

The answer for question 9 is which, because relative clause used to 

modified trick as things. Only 6 students of MIA 1 who answered the right one, 

and the error are 6,  who, 3 whose, 1 where. In MIA 3, 11 correct, 3 whose, 4 

where, 2 whom, 1 when.  

Question 11 

Suddenly, his glance fell upon an object ...  was floating not far away from where 

he stood. 

In this question, most of error in MIA 1 is whose, while in MIA 3, the 

errors are vary. 3 whose, 4 who, 5 where, 2 whom. However, they should use 

relative clause “which” after the subject “an object” because the relative clause 

here describes a thing 

Table 4.4. Relative Pronoun “which” 

no 

relative 

pronoun 

no of 

item 

frequency if 

error MIA 1 

frequency if 

error MIA 3 

total 

error Percentage 

3 which 4 15 11 26 33% 

    9 15 11 26 33% 
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    11 12 15 27 34% 

      42 37 79 100% 

 

 There are 3 questions about relative clause which, those are number 4, 9, 

and 11. The three question have almost the error same percentage.  

Relative clause “whose”  

Question 5 

A few days later, the Prince proclaimed that he would marry the girl ... feet fitted 

the slipper. 

Whose is the right answer for question no 5, the relative clause whose is to 

explain the feet belong to the girl. In MIA 1, there were only 2 students are right, 

6 whom, 10 who, 2 which, 1 when. While in MIA 3, 7 students were right, 5 

whom, 2 who, 2 which, 1 blank. Most error are who and whom. Students might 

confuse because of the word girl before relative clause that have to be object or 

subject.  

Table 4.5. Relative Pronoun “whose” 

no 

relative 

pronoun 

no of 

item 

frequency if 

error MIA 1 

frequency if 

error MIA 3 

total 

error Percentage 

4 whose 5 19 15 34 100% 

 

There is only one question about relative clause whose, which is number 5 

with total error 34, where MIA 1 had more error than MIA 3.  

Relative clause “when” 
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Question 6 

He was started ... he found all his caps were not there. 

In this question, the total error is 26% error of the whole question about 

when. with the detail error from MIA 1 are 8 which, 1 who, 6 whom. While MIA 3 

are more vary with 2 whom, 3 who, 2 whose, 2 which, 2 where.    

Question 7 

.... he looked up the sky, he was very surprised to see monkeys sitting on the 

branches of a tree, each of the monkeys is wearing a cap of on its head. 

In this question, total error is 19%. 12 students of MIA 1 and 9 students of 

MIA 3 made error, most error is where while the right answer is when. students 

might still confuse the using of relative clause when and where.  

Question 8 

“Well, maybe someday,.... I have the time, I may teach you a few of the simpler 

ones”, replied the fox airily. 

The corret relative clause for question 8 is also when. Students of MIA 1 

made many errors with only 2 students were right, while MIA 3 11 students 

choice when. In this question, students made vary errors. Same case as no 7, the 

most error is where. 

Question 13 

At the very moment ...  Kancil did not look. Crocodile would catch him. 

In this question, from 43 students in both classes, 35 students made error. 

In MIA 1, 12 students choice where, 6 which, 1 whose. While in MIA 3, 8 which, 
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4 who, 3 where, 1 whom, 1 whose. However, they should choice when because of 

the clue in front of it at the very moment. 

Table 4.6. Relative Pronoun “when” 

no 

relative 

pronoun 

no of 

item 

frequency if 

error MIA 1 

frequency if 

error MIA 3 

total 

error Percentage 

5 when 6 15 13 28 25% 

    7 12 9 21 18% 

    8 19 11 30 26% 

    13 19 16 35 31% 

      65 49 114 100% 

 

Relative clause “where” 

Question 10 

For many weeks no rain had fallen so that the little creeks ... the small animals 

used to drink had dried up. 

In this question, the total students who answer the right one are 12 students 

from both class, the most error is who. It indicate that students did not know the 

meaning of creeks, they might think creeks as subject of the sentence. 

Table 4.7. Relative Pronoun “where”  

no 

relative 

pronoun 

no of 

item 

frequency if 

error MIA 1 

frequency if 

error MIA 3 

total 

error Percentage 

6 where 10 15 15 30 100% 
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Same as relative clause whose, relative clause where only one question, 

which is number 10. Where class MIA 1 and MIA 3 have the same number of 

error, that is 15 so the total error is 30 students.  

 It is only question number 10 about relative clause where, both classes 

made the same frequency of error which is 15 students each classes. So the total 

error is 30 students of 43 students. Table 3. Total Recapitulation of Frequency & 

Percentage Error Types in Using Relative Pronoun at narrative text made by XI 

MIA 1 & XI MIA 3. 

 

Table 4.8. Relative Pronoun 

No Relative 

Pronoun 

Frequency Of 

Error Mia 1 

Frequency Of 

Error Mia 3 

Total 

Error 

Percentage 

1 who 44 38 82 48% 

2 whom 28 30 58 67% 

3 which 42 37 79 61% 

4 whose 19 15 34 79% 

5 when 61 47 108 63% 

6 where 15 15 30 70% 

 total 209 182 391  

 

The following table shows the total recapitulation of frequency and 

percentage error types in using relative pronoun, the highest percentage of error is 

whose with percentage error is 79%, which means that about 79% students made 
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mistake in using relative pronoun whose. The second place of using error relative 

clause is where with percentage 70% then following with whom, when, and which 

by percentage 67%, 63%, and 61%. While the lowest percentage of error is who 

with 48%, in other word students make mistake in relative clause who is 48%. The 

total error of MIA 1 is 209 while MIA 3 is 182. 

 

B. Discussion 

After having analyzed the data, it is necessary to discuss it by revisiting 

the previously mentioned research question in the following explanation. What 

are the errors made by students in using relative clauses in narrative text? 

Based on the data obtained, most students from both class made errors on 

“whose” with the average of error 76%.This frequency is the highest of all. This 

result similar with Musonnah (2014) where the most error in the relative pronoun 

is “whose” with the highest percentage error 39.75%. In addition, most students 

also made errors on “where” with the average of error 70% then following with 

whom, when, and which by percentage 67%, 63%, and 61%. While the lowest 

percentage of error is who with 48%, in other word students make mistake in 

relative clause who is 48%, same as the finding of research Ahmad Syarif 

(2011)found the least frequent error was who with the average of 30.11%. In 

contrast, Kusdianty find the results of the research showed that the students made 

errors in relative pronoun “who” with 33.6% error while the lowest error is 

relative pronoun “whose” with  20.9% error. The error of using relative clause 

MIA 1 is higher than MIA 3.  
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

A. Conclusions 

Based on the description of data which have been discussed and analyzed 

in previous chapter, the conclusion can be drawn as the most relative pronoun 

error made by students is whose, than followed by whom, when, and which. And 

the lowest error is who. 

B. Recommendations 

In order to get improvement in other research, the writer recommend some 

suggestion as follow 

1. The teacher should aware that relative clauses can be tricky concept for 

students, and they will likely need through practice with the form in order 

to begin to produce the form correctly. 

2. The further studies should focus on the solution in minimaze the error 

made by students.  

3. The further studies also can discuss the same problem in higher and wider 

population. 
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INSTRUMENT  

 

TRUE FRIEND 

Once upon a time, there were two close friends who were walking through the 

forest together. They knew that anything dangerous can happen any time in the 

forest. So they promised each other that they would always be together in any case of 

danger. 

Suddenly, they saw a large bear getting closer toward them. One of them 

climbed a nearby tree at once. But unfortunately the other one did not know how to 

climb up the tree. So being led by his common sense, he lay down on the ground 

breathless and pretended to be a dead man. 

The bear came near the one who was lying on the ground. It smelt in his ears, 

and slowly left the place because the bears do not want to touch the dead creatures. 

After that, the friend on the tree came down and asked his friend that was on the 

ground, “Friend, what did the bear whisper into your ears?” The other friend replied, 

“Just now the bear advised me not to believe a false friend”. 

 

MOUSE DEER AND CROCODILE 

Once upon time there were a smart mouse deer. He lived near a river. The 

mouse deer used to go to the river to drink. 

One day, the mouse deer was thirsty. He wanted to drink in the river but he 

knew that crocodiles were staying and waiting underwater to eat him. He thought 

hard and got bright idea. He said out loudly. “I will put in my leg and find out 

whether the water is warm or not” Of course the mouse deer did not do what he said. 

He did not put his leg but the mouse deer took a wood stick and put one end into the 

water. Blurrr…! Surely a crocodile grabbed the wood stick and pulled it underwater. 

Seeing that, the mouse deer laughed and said “Stupid crocodile! Can’t you see the 

difference between a wood stick and a leg?” Then the mouse deer ran to another side 

of the river and drink some water. 

On the following day, the mouse deer was hungry. He wanted to eat some grass 

on the side of the river so he had to to cross the dangerous river which was full of 

crocodiles. Again he thought hard and found another smart idea and said loudly 

“Crocodiles come up!” then some crocodiles rose from the water. They looked happy 



 
 

 

and saw their sharp teeth and said “Hello, Mouse Deer. Do you come to be my 

lunch? We are hungry” The mouse deer just smiled and replied. “Sorry, Crocodiles, 

not today, I come to you to bring an invitation from the king. You are invited to the 

party. The king ordered me to count all crocodiles in this river so he knew how to 

prepare enough meal for you.” 

All the crocodiles felt happy and said “Really…? Tell us what to do,” said a 

crocodile. “You have to line up from this side of the river to the other side,” said the 

mouse deer. Not long after that the crocodile got all his friends and family. He 

ordered to lined up across the river. the mouse deer then jumped on the Crocodile’s 

back. “One,” the mouse deer counted. He jumped onto the next crocodile, “Two.” 

And he jumped again on the next crocodile, “Three.” he kept jumping until he 

arrived on the other side of the river. “Just enough,” said the mouse  deer. “I have 

counted all of you” He laughed and ran to the field of grass. 

 

CINDERELLA 

Once upon a time, there lived a girl named Cinderella. She lived with her step 

mother and two step sisters. The step mother and her two daughters didn’t like 

Cinderella. They treated Cincerella very bad. Cinderella usually did the hardest 

works in the house; such as scrubbing the floor, cleaning the pot and pan and 

preparing the food for the family, and so on. 

One day, a ball was to be held by the royal family of the kingdom to find the 

Prince’s spouse. Cinderella wanted to go to the ball but her step mother asked her to 

stay at home and do the house works. Cinderella cried. Then there was a fairy 

godmother standing beside her. 

“Why are you crying, Cinderella?”, the fairy godmother asked. 

“Because I want to go to the ball but my step mother insists me to stay at home. 

Besides, I don’t have any beautiful dress” said Cinderella. 

Then the fairy turned Cinderella’s ugly dress became the most beautiful dress 

and with beautiful slippers. The fairy also turned a pumpkin into a parking coach and 

the mice become six white horses. Cinderella fiinally could go to the ball but she had 

to come back before midnight before the spell ended. 

At the ball, Cinderella amazed everybody there include the Prince. The Prince 

asked her to dance. Cinderella had a wonderful time at the ball. But, all of a sudden, 

she heard the sound of a clock, the first stroke of midnight. Remembered what the 

fairy had said, Cinderella ran back to go home. But she lost one of her slippers in 

ballroom. The Prince picked up her slipper and would search for the girl whose foot 

fitted with the slipper. 



 
 

 

A few days later, the Prince proclaimed that he would marry the girl whose 

feet fitted the slipper. Her step sisters tried on the slipper but it was too small for 

them, no matter how hard they squeezed their toes into it. In the end, the King’s 

solder let Cinderella try on the slipper. She stuck out her foot and the page slipped 

the slipper on. It fitted perfectly. 

Finally, she was driven to the palace. The Prince was overjoyed to see her 

again. They were married and live happily ever after. 

 

 

THE MONKEY AND THE CAP SELLER 

Once, a cap seller was passing through a jungle. He was very tired and needed 

to rest. Then, he stopped and spread a cloth under a tree. 

He placed his bag full of caps near him and lay down with his cap on his 

head. The cap seller had a sound sleep for one hour. 

When he got up, the first thing he did was to look into his bag. He was startled 

when he found all his caps were not there. 

When he looked up the sky, he was very surprised to see monkeys sitting on 

the branches of a tree, each of the monkeys is wearing a cap of on its head. 

They had evidently done it to imitate him. He decided to get his caps back by 

making a humble request to the monkeys. 

In return, the monkeys only made faces of him. When he begun to make 

gesture, the monkeys also imitated him. 

At last, he found a clever idea. ” Monkeys are a great imitator,” he thought. So 

he took off his own cap and threw it down on the ground. 

And as he had expected, all the monkeys took off the caps and threw the caps 

down on the ground. Quickly, he stood up and collected the caps, put them back into 

his bag and went away. 

 

 

 



 
 

 

FOX AND CAT 

One day, a cat and a fox were having a conversation. The fox, who was a 

conceited creature, boasted how clever she was. “Why, I know at least a hundred 

tricks to get away from our mutual enemies, the dogs,” she said. 

“I know only one trick to get away from dogs,” said the cat. “You should teach 

me some of yours!”. 

“Well, maybe someday, when I have the time, I may teach you a few of the 

simpler ones”, replied the fox airily. 

Just then they heard the barking of a pack of dogs in the distance. The barking 

grew louder and louder – the dogs were coming in their direction! At once the cat ran 

to the nearest tree and climbed into its branches, well out of reach of any dog. “This 

is the trick I told you about, the only one I know”, said the cat. “Which one of your 

hundred tricks are you going to use?”. 

The fox sat silently under the tree, wondering which trick she should use. 

Before she could make up her mind, the dogs arrived. They fell upon the fox and tore 

her to pieces. 

 

KANCIL AND CROCODILE 

 

Kancil, the small but clever mouse deer, had many enemies in the forest. 

Fortunately, he was quick-witted, so that every time his life was threatened, he 

managed to escape. 

One of his greatest enemies was Crocodile, who lived in the river that 

bordered the forest. Many times Crocodile had tried to capture the small mouse 

deer. Crocodile was big, but he was not very clever. Kancil was able to trick him 

every time. 

One day it was very hot. There was no wind at all to refresh the thirsty 

plants and trees of the forest. It was in the middle of the dry season. For many 

weeks no rain had fallen so that the little creeks where the small animals used to 

drink had dried up. Kancil was walking alone in the forest; he was very thirsty. He 

had walked a long way; looking for a brook where he could quench his thirst, but 

he had found only dry mud in the once gay rippling brooks. It was very quiet in 

the forest. All the animals seemed to sleep. Even the birds did not sing in the 

trees. Kancil finally decided to go to the river that bordered the forest. Usually he 

avoided going there as he knew that Crocodile was always on the look-out for 

him, waiting for an opportunity to catch him. 

When he arrived at the river. Kancil looked cautiously around him. There 

was no body to be seen. The clear river water mirrored blindly the rays of the sun. 

step by step Kancil approached the water. His sharp eyes looked right and left; his 



 
 

 

pointed ears strained to catch the slightest sound. But no danger seemed to 

threaten him this time. Relieved, he bent his head to enjoy the cool water. 

Suddenly, his glance fell upon an object that was floating not far away from 

where he stood. It was a blackish thing. It looked like a fallen branch ………. Or, 

like the back of crocodile! Kancil jumped back, surprised and thoughtful. But he 

was also very thirsty. How could he possibly know whether the thing there in the 

river was really a log or a crocodile? Then he smiled a little as he  hit upon an 

idea. In a clear voice he shouted, “ Hey! There, you who are in the river. If you 

are crocodile, don’t answer me, but if you are only a long of wood, tell me your 

name!” 

Now it was really Crocodile who was floating in the river. He had seen 

Kancil approaching and he was waiting for him to bend his head to drink. At the 

very moment when Kancil did not look. Crocodile would catch him. Without 

thinking any further, Crocodile answered Kancil in his gruff voice, “Don’t be 

afraid, I’m only a harmless log!” 

Immediately, Kancil ran away as fast as his leg could carry him, while 

shouting over his shoulder, “O, stupid Crocodile, have you ever heard a log of 

wood talk?” 

A fortnight later, however, Kancil forgot this incident. The dry season was 

not over yet and it seemed to be hotter than ever. Kancil remembered the cool, 

fresh river water. How wonderful it would be take a bath in it! He decided to try 

his luck once again. This time there was nothing suspicious to be seen, so Kancil 

went to the water and drank to his heart’s content. It was very quite, and also very 

hot. Without thinking any further Kancil went down into the river and began to 

splash himself. In his delight he forgot all about danger. He pick up a dry twig that 

was floating by and began to beat the water with it. He made so much noise that 

he woke up….who else, but old crocodile who was sleeping in the neighborhood. 

“Well, well, this seem to be my lucky day,” thought Crocodile. In a flash he 

shot out of his hiding place and all of a sudden. Kancil felt sharp teeth biting into 

one of his legs. It hurt him very much, but though he was shocked and frightened 

Kancil did not lose his wits. Without hesitation he dipped the dry twig into the 

water and in a mocking tone he said, “stupid old log of wood, do you really think 

you have got me? It is only a twig you have in your mouth, not my leg. Here is 

my leg’ catch it if you can!” 

Kancil moved the twig rapidly to and in front of Crocodile’s eyes. Crocodile 

could not see very well in the water and above all, he really was blockhead! He 

believed the clever tal of the little mouse deer, released kancil’s leg and snapped 

his jaw on the twig. Of course, kancil did not wait one second to jump out of the 

water and run to the safety of the woods. Though his leg was very sore, he 

laughed heartily. Once more he had tricked Crocodile. 
 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


