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a. Background of the Study

With the rapid change and development of education, the
varieties of learning strategies and teaching methods are formulated. In
the context of learning a foreign language/second language, Gardner
(1989) says that the learning strategy and/or teaching method is one of
the three most important factors that determine the success of learning,
in addition to the factors of motivation and talent. Thus, the importance
of learning strategies has to be noticed by all educational stakeholders,
and consequently it is necessary to conduct a continuous assessment on
the effectiveness of learning strategies to language skills. Rivers (1990)
strongly affirms that the strategy in teaching is the key to the success of
language teaching.

One of the language teaching methods practically booming
nowadays is Communicative Approach or Communicative Language
Teaching (CLT). The emphasis of the approach is on students'
communicative competence. It is intended to create
the English atmosphere in the classroom. In Communicative Approach,
students are expected to be more active in their learning. The goal of
using communicative approach is to have the students become
communicatively competent (Larsen-Freemen 1985, p. 131).

Savignon (2002) suggests that communicative competence is
the ability to communicate in real situations. Thus, the communicative
approach to language teaching is an approach that focuses on the ability
to communicate as its end target. It emphasizes communication as the
means and goal of foreign language learning. The communicative
approach aims to help students use the target language in a variety of
contexts. This means that successfully learning a foreign language is
assessed in terms of how learners have developed their communicative
competence. In addition, Edelman (1987) argues that communicative
approach is a method of the language teaching that involves learner's
creation and use of meaningful and purposeful utterances in the target
language.

Cummins (2000, p. 544) elaborates that the focus-on-use
component is based on the notion that second language (L2) acquisition
will remain abstract and classroom-bound unless students have the
opportunity to express themselves, their identities and their intelligence
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c. Significance of the Study
It is hoped that this study will contribute some significance as

useful information to educational stakeholders especially for the
English teachers, textbook writers, educational institution/local
government, and other researchers. For the English teachers, the

b. Problem of the Study
This study comes up with one main problem, namely what are

the obstacles of applying Communicative Approach to teaching
speaking .. This main problem is again broken down into some more
specific research questions:
1. What are the problems faced by the English teachers in

implementing Communicative Approach to teaching speaking?
2. What efforts do the teachers make to overcome the difficulties?
3. What are the teachers' expectations to improve the

implementation of Communicative Approach and students'
performance in speaking?

Based on the statements above, besides a number of its
strengths, it is undeniable that applying Communicative Approach in
language teaching does not mean that it is free of problems. The
statement above is in line with the writer's view on teaching English;
the writer noticed the peculiarities of the condition of students' English
proficiency in senior high school. They have studied for a minimum of
5 years for those who are studying at grade 2 of senior high school but
most of them are still unable to speak English. In addition to this, the
writer also saw some obstructions found by the teachers during his
preliminary research at SMA Negeri 1Root Gaib, Gayo Lues, which he
decided to be the location of his research.

Ideally, in Communicative Approach, the students must be
active in using the target language during the activities; therefore, one
of the characteristics of Communicative Approach is 'learner
centeredness' (Richard & Rodgers, 2001). However, the writer viewed
that the students were passive while the teachers were mostly quite
active and dominate the class. This discrepancy between the ideal
situation and the reality is one of the problems. The writer was quite
sure that there were a number of other problems. Therefore, the
purpose of holding this study is to obtain the information on the
obstacles in implementing Communicative Approach to teaching
speaking at senior high school level.

Problems, Communicative ... (A. Manan, Zulfadli, & Sudirman)
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b. The Characteristics of Communicative Approach
According to Larsen-Freeman (1985), the most apparent

characteristic of Communicative Approach is that almost everything is
done with a communicative intent. Students use the language a great
deal through communicative activities such as garnes, role-plays, and
problem solving tasks (p. 132). Another characteristic is the use of
authentic materials. It is considered desirable to give students an
opportunity to develop strategies for understanding language as it is
actually used by native speakers. The last characteristic, still according
to Larsen-Freeman (1985), is activities in Communicative Approach
are often carried out in small groups by students.

Richards and Rodgers (2001) advise several principles, which
should be understood and taken into consideration in teaching English.
They are: (1) learners learn a language through using it to
communicate; (2) authentic and meaningful communication should be
the goal of classroom activities; (3) fluency is an important dimension
of communication; (4) communication involves the integration of

competence, but rather the knowledge how to use the language, i.e.
communicative competence.

Therefore, the desired outcome of Communicative Approach
is that the learner can communicate successfully with naturally
occurring language in the target language in context within real
situations, rather than have a conscious understanding of the rules and
words governing that language (Knight, 2001; Widdowson, 2004, p.
23). In short, the goal of using communicative approach is to have
students become communicatively competent. As a result, students are
expected to be more active and interact with friends in the target
language (Larsen-Freemen, 1985).

The Communicative Approach is also derived from an
asswnption that language functions as a too) of communication. This
implies that learning a language is learning to communicate and
therefore the learners must be guided to learn the roles of
communication. Littlewood (1995) states that learning to communicate
involves much more use of language for communication in a real
situation. Consequently, based on the theory of the objective of
language teaching, to develop students' communicative competence,
they need to use the target language in the real context, which involves
four language skills, i.e. listening, speaking, reading and writing (Huda,
1999).

Problems. Communicative ... (A.Manan, Zulfadli, & Sudirman)
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receive feedback, not on the form but on the content of the prediction,
by being able to view the picture and compare it with their prediction.

Describe and draw is another example of picture strip story.
Here, one student describes a picture and a partner has to draw the
same picture without looking at the original one.
2. Simulation and role-play

Role-play, according to Littlewood (as cited in Xia, 2010), can
be defined as the simulation of real-life situations in which pupils act
different roles in the communicative classroom. While Richards (2006)
simply defines role-plays as activities in which students are assigned
roles and improvise a scene or exchange based on given information or
clues. This activity gives pupils an opportunity to practice
communicatively in different social contexts and in different social
roles. Larsen-Freeman (1985) also claims that role-play has a very
significant role in Communicative Approach because it gives students
an opportunity to practice communicating in different social contexts
and in different social roles.

Littlewood (1995) argues that simulation/role-play is one of
the various activities in a classroom to help students learn the target
language effectively. It helps students learn effectively and use the
target language as freely and communicatively as they can. Role-play
aims at fostering the ability of students and is characterized as mutual
teaching and learning. It can realize the teaching model in which
"students playa principle role and the teacher plays a leading role".
3. Information gaps

Richards (2006) considers that the notion of information gap
as an important aspect of communication in Communicative Approach.
This refers to the fact that in real communication, people normally
communicate in order to get information they do not possess. Tbis is
known as an information gap. More authentic communication is likely
to occur in the classroom if students go beyond practice of language
forms for their own sake and use their linguistic and communicative
resources in order to obtain information. In doing so, they will draw
available vocabulary, grammar, and communication strategies to
complete a task.

The following exercises make use of the information-gap
principle: Students are divided into A-B pairs. The teacher gives two
sets of pictures. One set (for A students) contains a picture of a group
of people. The other set (for B students) contains a similar picture but it
contains a number of slight differences from the A-picture. Students

Problems. Communicative ... (A. Manan, Zuljadli. & Sudirman)
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e. Speaking
Speaking as defined by Scott (1982) is the activity which

involves two or more people on sending and receiving information or
message in oral communication. Campbell (1987) mentioned that
speaking is an activity of one individual to make oneself understood by
others and an activity to understand what was in the mind of the first.

than others and consequently the class will have different proficiency
levels of students (Hanner, 2007). The problem is found when
students' proficiencies are highly different. Bailey and Nunan (2005)
argue that a circumstance which leads to multi-level classes occurs
when the school does not use the placement test; another factor is when
new students are just put into classes.
3. Students keep using theirfirst language (Ll)

Students' inclination to communicate in their first language
(L 1) is considered one of the problems in foreign/second language
classes. Usually, students use their L1 when they want to communicate
something important, and so they use the language in the best way they
know. It is, however, undeniable that there are some advantages of
using L1 in language classes. For example, students use their Ll to
manage tasks in the target language by getting acquainted with the texts
and pictures (Swain and Lapkin, 2000 as cited in Bailey & Nunan,
2005). Instead of its benefits, using L 1 has a lot of disadvantages,
among them is that it restricts the students' exposure to English.
Therefore, it remains paramount that teachers need to have their
students practice English rather than their own language.
4. Reticent Students

A great deal of research has shown that many students are
often hesitant and anxious about communicating in the target language
(Bailey & Nunan, 2005). Tsui (1996) reveals that the students'
reticence could be attributed to some factors: (1) the students' low
English proficiency, (2) the students' fear of mistakes and the derision
they thought they would face as a result, (3) the teacher's uneven
allocation of turns, and (4) incomprehensible input from the teacher.
5. Uncooperative Classes

Lack of cooperation can take many forms: constant chattering
in class, not listening to the teacher, failure to do any homework, blunt
refusal to do certain activities, constant lateness and even rudeness.

Problems, Communicative ... (A. Manan, Zulfadli, & Sudirman)
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g. Principles for Teaching Speaking Skills
There are some principles for teaching speaking skills.

According to Brown (2001), the principles for teaching speaking are:
I. Focus on bothfluency and accuracy, depending on the objective.

In teachers' current zeal for Communicative Approach,
teachers can easily slip into a pattern of providing content-based
interactive activities that do not capitalize on grammatical pointers or
pronunciation tips. Teachers need to bear in mind a variety of learners'
need from language based focus on accuracy to message based focus on
interaction, meaning, and fluency.
2. Provide intrinsioallymotivating techniques.

Try all times to appeal to students' ultimate goals and
interests, to their need for knowledge, for status, for achieving
competence and autonomy, and for being all that they can be. Even in
those techniques that teachers should not send students in ecstasy, help
them to see how the activity will benefit them. Often students do not
know why the teacher asks them to do certain things; it usually pays to
tell them. Therefore, one important thing to do is to tell students the
aims of the activity and convince them that the activity or the given
task could benefit them in improving their competency.
3. Encourage the use of authentic language in meaningful contexts.

It is not easy to keep coming up with meaningful interaction.
However, teachers can actually do many things, for example,
disconnected little grammar exercises where we go around the room
calling on students one by one to pick the right answer. It takes much
energy and creativity to devise authentic contexts and meaningful
interaction, but with the help of a storehouse of a resource material it
can be done. Even drills can be structured to provide a sense of
authenticity.

disposaL Savignon (2007) argues that "real language activities should
not be overly concerned with completeness or the exactly right word."
In other words, it is decided to aim for fluency rather that accuracy in
communicative language aspects.

Referring to the syllabus of School Based Curriculum 2006
(KTSP 2006), the goal of teaching speaking at SMA level is to enable
students to express meaning of transactional and interpersonal,
acceptable and sustainable speaking text of daily activities.
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d. Techniques and Instruments for Data Collection
In the process of gathering data for this study, the writer

applied three techniques, namely questionnaire, interview, and
observation. In order to obtain complete and reliable information,

c. Participants
The participants of this research were the English teachers of

SMAN 1 Rikit Gaib. There were five English teachers in total at
SMAN 1 Rikit Gaib, however, only three of them were chosen as the
participants of this study because when this study was conducted, there
were only three active English teachers at this school. Therefore, the
teachers who were participants in this research were only three in
nwnber.

After getting permission from the principal, the writer tried to
contact and meet the participants and asked their approval to be
interviewed and observed. The writer obtained data about the English
teachers at this school from the school principal and school officers
who work for documentation and administration purposes.

h. Research Location
The research was conducted at SMA Negeri 1Rikit Gaib. One

main reason for the writer to choose this school as a research location
was for getting easier access and to obtain any necessary data since the
writer is one of the English teachers at this school. Previously, this
school was a private school but in 2004 this school was taken over by
the government and declared as a public school. This school is located
at the sub district capital. Precisely, it is situated on JI. Ali Umar No.1
Kota Rikit Gaib, Kabupaten Gayo Lues.

The qualitative research in this study was organized to
explicate the obstacles in applying Communicative Approach
principles. Besides the problem above, the writer also tries to look at
some other interrelated issues of English teaching and learning by
gathering the information on the teachers' understanding of the
Communicative Approach, what efforts the teachers make to overcome
the difficulties, and what the teachers' suggestions and expectations to
improve the students' performance in speaking.

one.

i.e. descriptive, interpretative, or evaluative (Merriam as cited in Lynch
and Studdard, 2003). The case study in this research is the descriptive

Problems. Communicative ... (A. Manan, Zu!fadli. & Sudirman)
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the English teachers in implementing Communicative Approach to
teaching speaking. The writer attempted to classify those problems
based on their sources factors. They are: teacher related problems,
student related problems, environment and education system related
problems, and Communicative Approach related problems.
1. Teacher related problems, included:

(1) lack of training and full understanding of Communicative
Approach, (2) the teachers are afraid of losing control of their class,
(3) the teachers are uncertain of how to handle group situations, (4)
the teachers do not have sufficient time for developing
communicative materials, (5) the influence of the teachers' own
experience as learners while attending English classes, (7) the
teachers feel stress from searching for interesting materials, (8) poor
pronunciation of the teachers, (9) the teachers' deficiency in spoken
English, (10) the teachers' misconceptions or lack of understanding
of Communicative Approach.

2. Student relatedproblems, included:
(1) the students lack motivation for developing communicative
competence, (2) the students are less confident and less prepared for
Communicative Approach, (3) the students resist in active
participation in communicative activities, (4) the students lack
knowledge of the English structure, (5) the students lack knowledge
of the English vocabulary, (6) the level of the students does not
always match with the level of the course, (7) poor pronunciation of
the students, (8) low listening ability of the students, (9) the students
get difficulties in comprehending the instruction of activities, (10)
the students have different English capabilities in one class.

3. Environment and education system relatedproblems, included:
(1) large class size or too many students in one class, (2) grammar­
based and text-based national examinations/discrepancy or
inconsistency between Communicative Approach syllabuses and
nationally administered exams, (3) insufficient funding and lack of
support, (4) the existing syllabus is not suitable for communicative
activities, (5) the students do not have much exposure to English
language use in real-life situations, (6) English is not used in day-to­
day social communication, (7) lack of authentic learning materials,
(8) lack of communicative material, (9) lack of facilities to use
audio-visual materials/the unavailability of language laboratory, (1)

Problems, Communicative ... (A. Manan. Zulfadli, & Sudirman)
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CONCLUSIONS
Based on the research findings and discussion of this study,

the writer comes to the conclusion that all English teachers in this
school faced several problems related to the implementation of
Communicative Approach to teaching speaking. Those problems can be
grouped into four categories: teacher related problems, student related
problems, education system related problems, and approach related
problems.

The English teachers at this school also made some efforts to
solve the problems they found. The writer classified the solutions into
three categories: linguistic solutions, non-linguistic solution, and
solutions to enhance students' motivation. In addition, all participants
also gave several suggestions that might be beneficial for the
improvement of Communicative Approach implementation and the
students' speaking competency. The writer classified their opinions into
two categories. The first one is recmmendations for English teachers
and the second one is recommendations for school principals and
governments.

c. Teachers' Suggestions to Improve Communicative Approach
implementation and Students' Speaking Performance

The writer saw that a11 respondents contributed several
suggestions hoped to be useful for the enhancement of the students'
speaking competency and Communicative Approach implementation.
The writer classified recommendations into two categories:
I. Recommendations to English teachers

(1) Utilizing social networks in teaching English, (2) making an
English bulletin, (3) inviting native speakers to the school and
asking the students to talk with them, (5) organizing study tours to
the tourism sites where English native speakers can easily be found,
(6) making a speaking club or speak up class in the school.

2. Recommendations to school principals and governments
(l) The school and local government conduct regular English
contests, (2) the government provides a building or a room along
with English related materials at district level; it can be named as
American corner, (3) the principal provides support such as
provision of authentic/communicative materials and fund for
communicative activities, (4) the headmaster adds more classrooms
in order to reduce the class size, (5) utilizing the local radio. The
government can propose or suggest the radio's owners to make an
English special program such as English course on air and English
discussion.
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