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ABSTRACT

Name : Nisrina Mawardah

NIM : 180203110

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis working : An Analysis of Practice of Students’ Patchwriting in English

Education Department Students’ Academic Writing

Main Supervisor : Dr. Luthfi Aunie, M.A.
Co-Supervisor . Safrul Muluk, S.Ag., M.A., M.Ed., Ph.D.
Keywords : Patchwriting; Academic Writing

This research investigated students’ patchwriting in academic writing. This research
examined the form of patchwriting conducted by English education students and
investigated students’ strategies to avoid patchwriting in their writing. The participants
were purposively selected; they are English education students’ class of 2018 who
already did the Seminar Proposal in the odd and even semesters of the 2021-2022
academic year and got an A in the academic writing class. The data collection was
collected using two data instruments: document analysis (students’ proposal) and
interview. There were five proposals to be analyzed, and also five participants were
interviewed. From document analysis, the results show that there were six forms of
patchwriting; word-level, phrase-level, clause-level, text-level, combination-level, and
no changes-level. The form that most likely occurs in students’ academic writing is
word-level. The interviewed results show that there were four strategies from students
to avoid patchwriting; learning more deeply about paraphrasing, using translation
technique, understanding text before writing, and practicing more often. From the
analysis of this study, it can be concluded that currently, students did not have intention
to plagiarize when writing proposals, but they lacked knowledge about how to
paraphrase properly and correctly so that they fell into patchwriting.
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CHAPTERI
INTRODUCTION
This chapter presents the background of the study, research questions, aim

of the study, significance of the study, and the research terminologies of the study.

A. Background of Study

Every EFL student learns and understands four main aspects of the English
language: reading, listening, speaking, and writing. EFL students need to master all
four skills without leaving any aspect, especially writing skills, which is an important
aspect of students’ academic performance. In line Zarfsaz and Ahmadi (2017),
claimed that the ability to clearly express meaning and purpose in writing is an
important skill in academic areas. Writing is not just an ordinary writing activity, but
more than that. Writing is a process and an activity where the writer tries to express
what they have thought about something in an obvious way.

Writing skill is the most challenging skill for students because they should
understand the topic they will write about by themselves and pay attention to anything,
as well as related to punctuation in writing. For students, it is difficult when they were
asked to start writing the first sentence. It becomes more complicated when students
have to write something related to research. The same as what Ameer and Hussein
(2015), they mentioned that writing skill is a challenge for foreign language learners,
especially in writing a research paper. Other than that, students must include other

skills such as reading to present good writing.



Compared to other skills, writing skill has several things that students must
pay attention to, and it takes a longer time to be done. Also, when they have a lack
writing ability, it will be hard for them to do good academic writing. It makes students
experience difficulties that encourage them to do the academic dishonesty. The serious
case of academic dishonesty that often occurs in academic writing is plagiarism. In
the academic aspect showing the situation where the plagiarism occurs when students
write, they underestimate plagiarism case and choose to do summarizing without
citation as a normal action in completing assignments (Muluk et al., 2021).

Plagiarism is known that this is a serious problem in writing. As Doro (2017)
said that the originality of manuscript publication is one of the topics that takes
full attention in the academic community around the world. Not only for professional
researchers who want to publish their writings, but the awareness of plagiarism must
also be warned to students and also novice writers who have a big chance to do a
plagiarism. Because they do not have much experience in writing.

Vieyra, Strickland, and Timmerman (2013) investigated research about
students’ plagiarism and patchwriting patterns in science and engineering students'
research proposals which focuses on the source material, the type of plagiarism, the
location, and the citation status. They differentiate textual plagiarism as someone who
intends to do plagiarism, while patchwriting here may be unintentional plagiarism
produced by novice writers in developing their writing skills. From the results of their
research, the level of plagiarism was lower when the checking process was carried out

on the writings of students who used English as their main language. In this case, the



research is checking for plagiarism in English writing only as a focus. It can be
concluded that when students can understand the language and a piece of knowledge
about how to do it well, the level of plagiarism will be low. But sometimes plagiarism
cannot be avoided due to the lack of knowledge about strategy in writing.

In other situations, some students know how to avoid plagiarism by
paraphrasing, but their lack deeper knowledge about the definition of paraphrasing.
As a result, their writing is detected as patchwriting unknowingly. Most students
usually like to change some words in a sentence or paragraph to synonyms without
further changes. The other is just changing the grammatical structures. Many students
do this action unexpectedly, and when they check their writing on any plagiarism
checker, their writing is detected as a high plagiarism. This is because of their lack of
knowledge about how to paraphrase correctly.

Based on the researcher's observation from preliminary research, not all
students in academic writing class understand well how to do a good and correct
paraphrase. Some students avoid plagiarism by paraphrasing, but they misunderstand
the rule of paraphrasing, “changing the idea with your own words." They just changed
some words with the synonym, without making any further changes from the original
source, and then get detected as patchwriting or called as close paraphrasing or
plagiarism unconsciously.

Several things cause these patchwriting cases to arise; one of the biggest causes
is the language barrier, especially for L2 learners. Differences in language use can be

the reason why patchwriting appears, and students may misunderstand the concept of



paraphrasing. On the one hand, they do not want to change the idea from the original
source, which makes a point of an idea disappear. But on the other hand, when the
changes made are too few, it turns into a case of patchwriting and leads to plagiarism.

According to research about patchwriting by Wood, Roggenbuck, Doerschler,
and Hicks (2018), who investigated the benefits of a writing center workshop about
patchwriting in students’ writing, there were still many students who were not
familiar with the term of patchwriting, they were not even aware of it. Because of that
in this research, Wood et al. (2018) conducted a workshop about this topic. The
purpose is to know what faculty perceptions and responses to plagiarism cases, to
know the problem of what students know and do with their source material, and to
help students learn how to write and paraphrase correctly from the source.

During the workshop, Wood et al. (2018) tried to show a comparison writing
of patchwriting paragraph with the original source in PowerPoint slide. They asked
all students whether it was acceptable or not. All students have varied answers; some
students answered it’s not acceptable to consider this case plagiarism, the others
called it accidental plagiarism, and the rest called it patchwriting. After that, the
researchers ask them to write with a source. As a result, 38% of them most strongly
agreed that they did the accidental plagiarized, and 58% of them did not really
understand how to work with the source before participating in this workshop. This
might happen when students lack knowledge about how to avoid plagiarism and

paraphrase well.



Dor6 (2018) classified patchwriting based on the size and borrowed word;
phrase-level patchwriting, sentence-level patchwriting, and text-level patchwriting.
The researcher investigated the level and proportion of copying those students did. In
analyzing the data, the researcher compared the participants’ writing with the original
sources to find the level of borrowed words or the forms of patchwriting that
participants did. As a result, each participant gave a different result in the form of
patchwriting; there is heavy textual borrowing and only slightly adapted.

Many researchers have conducted research related to plagiarism, but it is still
limited to patchwriting. There is one research about patchwriting in East Java, and the
participants were fifth-semester students who took Academic Writing class. Because
of consideration of the area of the research, the researcher wants to try doing the
analysis of this patchwriting practice in Banda Aceh. This research is also interesting
because sometimes when students try to avoid plagiarism, they unknowingly commit
patchwriting. Because of that, the researcher wants to analyze the practice of
patchwriting in students' academic writing to know the forms of patchwriting that most
likely occur in students’ writing.

There were some differences from the previous studies; most researchers were
doing research to find the answer to students' strategies in avoiding plagiarism in their
writing. In this research, the researcher wants to know the students' second plan in
using the other strategies when they fail it before. With this, the researcher is interested

in conducting research titled "Analysis of patchwriting practice in English Education



Department students' academic writing" at Ar-Raniry State Islamic University, Banda

Aceh.

B. Research Questions
1. What forms of patchwriting most likely to occur in students’ academic writing?

2. What strategies do students use to avoid patchwriting in students’ academic writing?

C. Research Aim

1. To examine the forms of patchwriting of English Education students'
academic writing.

2. Toinvestigate the strategies of English Education students to avoid patchwriting

in students’ academic writing.

D. Significance of the Study
1. Students

It is expected that this research would be useful for all students who read this
research and especially for EFL students. By finding the forms of patchwriting,
students will be aware of differentiating various types of patchwriting and know how

to paraphrase correctly.



2. Lecturers

After analyzing these findings, future educators and lecturers can straighten
this problem to the students so that students will have a clearer understanding of
paraphrasing, and fewer students did patchwriting or avoided plagiarism in their
academic writing. Having a clearer understanding of what will bring students to the

plagiarism cases will help students be more aware of how to paraphrase correctly.

3. Researcher

It is also essential for the researcher because, at the same time, the researcher can also
learn how to avoid patchwriting and know more about any forms of it. Knowing more about
the forms of patchwriting will help avoid academic dishonesty and produce good academic

writing.

E. Research Terminologies

1. Patchwriting

Many students still do not know about the existence of patchwriting in the writing
process. Students were more familiar with words; plagiarism, and paraphrasing in
academic writing. When plagiarism means taking words or ideas from a source
without put the source, patchwriting explains students already warned about
plagiarism but still misuse sources (Pecorari, 2003). In addition, Ameer and Hussein
(2015) mentioned that patchwriting happens when people try to deleting some words,

modifying grammatical structure, and changing some words with the synonym. When



the students overuse the direct quotation, it will bring them to plagiarism. To avoid
plagiarism, students paraphrase, which is to change the original idea with the same
word. But, avoiding plagiarism and doing paraphrase not simple as that because there
are many aspects that we have to pay attention to. Even writing requires good planning
and organizing skills as well as paying attention to spelling, punctuation, and word
(Muluk et al., 2022).

Howard (1992, as cited in Doro, 2017) defined patchwriting as "copying from a
source text and then deleting some words, altering grammatical structures, or
plugging in one-for-one synonym-substitutes” (p. 2). Similarly, Wools (2006, as
cited in Ameer and Hussein, 2015) defined patchwriting as “being a sort of stitching
techniques, selecting complete sentences or sections from different sources and
stitching them together with one’s own writing” (p. 129). Students taking academic
writing classes and having no experience in writing can be called novice writers,
where they are not very familiar with academic writing and still need experience in
that field. As Howard (1995) stated, patchwriting is a product of novice writers who
still do not have enough experience with independent writing assignments in new

discourses.

2. Academic Writing
According to Akmal, Dahliana and Fadhila (2019), writing can be defined as a
process of someone exploring their thoughts and feelings about a subject. Similarly,

Komariyah (2015) stated that “writing is an effort to express the writer’s thinking,



feeling, or ideas in written form by considering writing aspects and writing stages to
be clear understood by the readers.” In the writing process, it is always important to
take care of how the author can deliver good information clearly, and not complicated
to read. That is why writing is not only about an idea, but it also contains the thoughts
and feelings of the author.

According to Johnson (2016), academic writing is where people writing creatively
in its own forms and functions because it has their own purpose in delivering ideas to
the reader. Similarly, Bowker in Swarni (2017) has said, academic writing is a wide
variety of writing genres that arrange its own set of rules and the applications itself. In
the same way, Khadijah (2020) defined academic writing as “a type of script that has
an educational purpose with particular rules” (p. 20). Writing a thesis itself is not easy,
considering the many references that must be included in the writing. Considering
something like technical writing, the types of writing, and achive the goal to present
information in that writing.

Based on the definition above, it concludes that academic writing is a written paper
with educational settings that frequently used for educational purposes by following

the writing rules in any specific discipline.



CHAPTER I
LITERATURE REVIEW
This chapter discuss about relevant theories related to the study, such as the
definition of patchwriting, levels of patchwriting, the definition of academic writing,

and types of academic writing.

A. Patchwriting

1. Definitions of Patchwriting

English Education department students can be said to be novice writers when they
take academic writing to follow. At that time, they may have just been introduced to
various terms related to writing. They were introduced to the terms plagiarism and
paraphrasing because these are important things in writing. Rogerson and McCarthy
(2017) mentioned in their study that in paraphrasing, authors are allowed to convey
the same idea as the original source but in a different way. However, many of the
students are not introduced to the term patchwriting, which can happen in the writing
process.

Patchwriting is not the same as plagiarism, where the activities are carried out
intentionally and consciously (Pecorari, 2003). Leung and Cheng (2017) defined
plagiarism as an action that involves stealing someone else's work and making it their
own. Khairunnisak (2018) also stated that plagiarism is the act of imitating someone
else's ideas without citing the source and claiming that it is his/her own idea. While

basically, the average people who do patchwriting are novice writers who do not have

10
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writing experience. (Pecorari, 2003) also said that the writings of novice writers who are
accidentally detected as patchwriting can become competent academic writers when
they have the desire and always trying to develop their writing skills. While other
authors, Li and Casanave (2012) argued that patchwriting is just an indication of
novice writers that were still learning to understand the concept of paraphrasing, that
IS, using the same ideas but in different ways.

Research by Kumalasari (2018) mentioned that there are three things that lead
students to do patchwriting. First, when students try to avoid plagiarism by omitting
some words from the original sentences. The second thing is when students try to
change a few words with the synonym and have the closest meaning to the original
words without making any further changes. The third thing is when students try to mix

or restructure the original sentence to make it a little bit different.

2. Level of Patchwriting

In Dord’s (2017) study, there were three patchwriting differences based on the
size: phrase-level patchwriting, sentence-level patchwriting, and text-level
patchwriting. The first type of patchwriting is phrase-level, where there are more than
3-word strings that are not changed from the original phrase and should have been
paraphrased. The second is sentence-level; it happens when the writer copies the
complete sentence with minimal changes such as adding structure or conjunctions. The
last is text or discourse level patchwriting, and this occurs when the author copies

sentence in sequences, even to paragraphs with very few changes.



12

Similarly described in another study by Dor6 (2018), there are four levels of
patchwriting; phrase-level patchwriting, sentence-level patchwriting, text-level
patchwriting, and extended-level patchwriting. The three levels are the same as in her
previous research, and there was only one additional level in this study, namely
extended-level patchwriting. Extended-patchwriting is a writing strategy that is also
similar to the other levels of patchwriting. Extended-patchwriting happens when
students try to change four words or longer from original sources but still with the
same paragraph and have the same length.

Meanwhile, Kumalasari (2018) has different finding of the various levels of
patchwriting, with six categories:

1. Word-level patchwriting: This category occurs when students try to add, delete, or
change some words with the synonym of the word in a sentence.

2. Phrase-level patchwriting: This is the level of patchwriting when students try to
construct or delete the additional phrase(s) into their writing.

3. Clause-level patchwriting: It is a level where the student tries to modify the clause
by adding a new clause in their writing or deleting the previous one.

4. Text-level patchwriting: This category occurs when students try to create the
modification by adding some new sentences, omitting some sentences, and replacing
the several parts in the paragraph.

5. Combination-level patchwriting: It happened when students combined the category

of patchwriting into their writing.
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6. No changes-level patchwriting: This happens when the student decides not to make
any changes, and the result is their writing having the same order as the original source.

As in addition, Kumalasari (2018) also try to find the answer to how students
make patchwriting in their academic writing. The results are that there are five types
of how students do the patchwriting; copying directly, changing words (synonym),
omitting, changing grammar, and combining.

In this research, Kumalasari (2018) made a codebook for these types of
patchwriting to help the researcher be more systematic in coding the data. There are
DC for copying directly, WC for changing the word, OM for omitting, GC for
changing grammar, and CO for combining. As a result, most of the students used
combination-level when doing the patchwriting, and the combination mainly was at
phrase-level and clause-level.

In comparison, plagiarism also has similar levels. Fish and Hura (2013)
differentiates plagiarism into four types:

e Using ideas from another author’s work and not citing the source
o Using phrases from another author’s work and not citing the source
e Using sentences/paragraphs from another author’s work and not citing
the source
e Submitting an entire document by another author as your own work
Other than that, Vieyra et al. (2013) mentioned that the types of plagiarism are

divided into four types: direct copy, word change, grammar change, and complex
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plagiarism. They explained that direct copy, also called verbatim copy, is when
someone is copying word for word from the original source directly. While word
change is when people copy the idea word by word too, they also make some changes
by replacing some words with synonyms. Then there is a grammar change when the
writer tries to rearrange the sentence structure from the original source and change the
grammar structure. Then the last one is complex plagiarism. The author has tried to
avoid plagiarism in the three ways above, but most of the sentences can still be detected
because of copying or not giving citations.

Meanwhile, Kumar, Priya, Musalaiah & Nagasree (2014) have different
opinions about various types of plagiarism; he mentioned that plagiarism is done
intentionally and unintentionally. According to them, intentional plagiarism occurs
when someone uses all or part of another person's work but does not give proper credit
as a sign that it is someone else's work. While when someone tries to avoid plagiarism

by paraphrasing, but it was done incorrectly, it leads to unintentional plagiarism.

B. Academic Writing

1. Definitions of Academic Writing

Writing is one of the most important aspects of learning a language, especially in
the academic field. According to Akkaya and Aydin (2018), academic writing is one
step in the process of academic research, in which it is reported about the situation
from the thought, experience, observation, and applications/tests of the researchers.

Writing skills are very important because when a researcher has a lacks of writing
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ability in academic writing, it would be difficult for the researcher as he would not be
able to report his research findings properly (Zulfikar, 2020). Singh (2016) add that
academic writing is important because that is one of the productive skills that is
essential in settling academic success.

Similarly, Al Badi (2015) mentioned that academic writing is a complicated process
because, in the process, it comprises some aspects which are the foundation to write
good academic writing. Other than that, academic writing is challenging for EFL
students because they are constrained by their lack of understanding of the language

and the different languages from their community (Fageeh & Mekheimer, 2013).

2. Types of Academic Writing
Based on Hussain (2019), academic writing is divided into several types:
a. [Essays
An academic essay fundamentally is a presentation of the author's idea in
writing an essay. The average academic essay length is about five paragraphs that have

a set of rules which should contain an introduction part, body, and conclusion.

b. Term Paper

Under essay, there is a term paper, a learner who prepares to write a full-term

research paper. A rule for a term paper should have 1-3 references per page.

c. Research Paper
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The differences between the term paper and the research paper are that the
academic study is carried out in a research paper and expresses a writer’s idea insight of
others. The length of the research paper is at least eight pages, and it also concludes

with some references.

d. Dissertation/Thesis
Dissertation/Thesis is one of the terms of the university for their students to
graduate. Hussain also said that a dissertation/thesis is like an academic book. It is
more academic than a research paper, and it is written based on a hypothesis before
the writer sets the thesis. The author must present all questions and solve the study's

research question.



CHAPTER III
RESEARCH METHODOLOGY
This chapter presents the description of the research design, research

participants, method of data collection, and method of data analysis.

A. Research Design

A qualitative approach is the most suitable approach for this research. In
qualitative research, the instrument that validates is the researcher himself. It can be
by researchers' understanding of qualitative research methods, mastery of the material,
and researchers' readiness to observe the research objects (Sugiyono, 2013). In this
case, the researcher analyzes information from the data (a form of words or text) from
the participants' documents and interviews with the participants.

The most appropriate research design for this case is the case study to answer
all of the research questions. Zulfikar (2020) defined a case study as one of the
research methodologies by researchers to conduct an in-depth exploration of
something in an individual or group of people. The researcher used this type of
research design because this type will investigate a phenomenon in a real-world
context. The purpose was to tell the reader about the analysis of a case or some cases

conducted in research.

17
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B. Research Participants

The researcher used purposive sampling in determining the participants, by
provide several criteria in this study. According to Klar and Leeper (2019), purposive
sampling is a condition in which the selection of participants is subjectively. Andrade
(2021) defined purposive sampling as a sample that determines the criteria that is
related to the purpose of the study.

The researcher analyzed five students’ proposals. The researcher needs
students from the English Language Education Department of the Ar-Raniry State
Islamic University of Banda Aceh to be interviewed. The criteria for being the
participants were:

1. English Education Department students’ class of 2018

2. Students who already passed the Seminar Proposal from odd and even

semesters of 2021/2022

3. The students whose Academic Writing score was A-/A

The researcher deliberately set these specific criteria to find specific
participants. The researcher set the first criteria, by finfing students’ class of 2018
because they were students who were in the process of writing thesis when the research
was conducted. The second criteria were prepared so that researchers could analyze
the writings they have presented at the proposal seminar. The third criteria were
prepared to make the population smaller and the researcher will get specific
participants who meet all the criteria for their writing to be analyzed, and to be

interviewed.
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C. Methods of Data Collection

In doing this research, the researcher doing Document Analysis and Interviews
as the methods of data collection. The researcher chose document analysis as the
method of data collection to find the first research question, and the interview was the

other method to answer the second research question.

1. Document Analysis

Owen (2014) defined that “Documents can provide background information prior
to designing the research project, for example prior to conducting interviews” (p. 8).
In this research, the researcher focused on analyzing the form of patchwriting
committed by students in their proposal by using Turnitin as a tool to check the
patchwriting. Based on research conducted by Hunt and Tompkins (2014), some
faculty members from several universities believe that they prefer Turnitin over other
websites to detect plagiarism. This is because they believe that Turnitin can detect
more plagiarism with a more intuitive design that makes it easier to navigate.

In collecting the data, the researcher conducted several steps to do. The procedures
of the data collection instrument were conducted by asking permission to the English
Education Department to get the data and analyzed students’ proposal. First, to answer
the first research questions, the researcher asked the Department of English Education
to find the data. After getting the data, the researcher determined which research

paper possibly commits patchwriting using Turnitin, as the plagiarism checker
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software. From this process, the researcher chose five research papers that was
committed as patchwriting to be analyzed later for this research. Third, in analyzing
phases, the researcher tried to find out and classified the forms of patchwriting that
mostly occur in students' proposal thesis. In this research, the researcher focused on

the total proposal; these are chapter I, Chapter I1, and Chapter I1I.

2. Interview

Interview were conducted as one of the research tools that help the researcher to
get answers to the research. Griffee (2018) defined an interview as a research tool that
has a purpose and a clear form whose content is about conversations between people
or groups whose purpose is to find data to be analyzed. After finding out and analyzed
the data, the researcher interviewed the author of the proposal to answer the second
research question about what strategies they will use to adopt better writing strategies.
Before the interview process, the researcher asked the participants’ willingness to be
interviewed. Because when the participants do not want to be interviewed, the
researcher cannot analyze their proposal and cannot find their strategies after
committing their writing as a patchwriting case.

The researcher used a semi-structured interview, so the answer is not just focused
on the written and prepared questions. Because in the interview process, the
interviewer needs more information in detail about the participants’ thoughts and

feelings. In addition, by using a semi-structured interview, the interviewer have more
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flexibility in asking some new information whose questions were not included in the
list of interview questions, but still on the related topic.

The interviews were conducted through telephone due to the distance between the
interviewer and the participants. Also, due to the conditions where it is a little bit
hard to find a good internet network to do an online interview with the
participants. The researcher prepared an audio recorder to record the interview
between the interviewees and the researcher. At first, the researcher introduced herself
and explained the purpose of their interview. After that, the researcher explained the
interview material, it was about patchwriting. Then, asked some prepared questions to
get the answer from the interviewees.

There were some questions related to this research that the researcher asked the
interviewees:

1. Do you know what plagiarism is? Can you mention it?

2. Do you think avoiding plagiarism while still in the proposal writing stage (not final)
Is important? Why?

3. Do you think the activity of writing and thinking about strategies to avoid plagiarism
at the same time is difficult? Why?

4. From 1 to 5, how hard do you think it is to avoid plagiarism?

5. Are you sure that the way you paraphrase is correct and helps a lot in reducing

the level of plagiarism in your writing? Why?

6. Have you ever paraphrased by replacing some words with their synonyms without

making further changes? How often you did it?
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7. Have you ever paraphrased by adding or deleting some words from the original
sources without making further changes? How often you did it?

8. Do you know what patchwriting is?

9. After you know what patchwriting is, do you feel that there are patchwriting
cases in your proposal thesis? Why?

10. Can you tell me what strategy you will take to avoid that patchwriting case in

your future writing?

D. Method of Data Analysis

1. Document Analysis

The first procedure that the researcher used in analyzing was document analysis.
The data obtained by the researcher from English Education Department, then chose
some part to be checked in a trusted software plagiarism checker, Turnitin. After that,
the researcher looked for the result of the participants writing from the plagiarism
checker. The researcher tried to read and analyzed the paper carefully to select which
part is committed as patchwriting. To find the right part to be analyzed, the researcher
already marked some paragraphs or sentences and checks quotations and references
from students' papers to find the original source. After that, the researcher tried to find
the original source from the internet where students get those ideas or those

writing by using Turnitin. When looking for original sources, it is time to determine
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the data that have been analyzed because there were several paragraphs written using
the correct paraphrase too.

After collected all of the chosen parts of the writing and the original sources,
researcher detect findings in the form of patchwriting formats that mostly appear in
student proposals. The researcher took some parts that can be used as samples to

compare student writing (which is detected as patchwriting) with the original source.

2. Interview

The researcher used thematic analysis as a method in analyzing the interview
transcript. According to Braun et al. (2012), defined “Thematic analysis (TA) is a
method for identifying, analyzing, and interpreting patterns of meaning (‘themes’)
within qualitative data” (p. 297).

Based on those patterns, the researcher used this type of analysis for the
interview transcripts. Interview conducted with the students who have written the
proposal, by help the researcher answer another research question related to the finding
data. The purpose was to find further information about their strategies related to their
writing which detected as patchwriting. The researcher tried to analyze the information
from the participants and connect it with the result of the participants’ writing. The
process of analysis was done by checked carefully, one by one the answers from the

participants.



CHAPTER IV
FINDING AND DISCUSSION
This chapter discussed about the findings and discussion of the first and the second
research question from this research. The document analysis was carried out to answer
the first research question, while the interview was conducted to answer the second

research question.

A. Research Findings

1. Forms of patchwriting committed by the students

To answer the first research questions, the researcher presented table 4.1 as the
findings of patchwriting forms. In this study, the forms of patchwriting were divided
into six levels: word-level, phrase-level, clause-level, text-level, combination-level,
and no changes-level. The results of the study will be explained in more detail in the
table below.

Table 4.1

The findings of patchwriting forms committed by the students

No. Level of Patchwriting The Number Participants’ Seminar Proposal
of Finding
1. Word Level 48 e 3 patchwriting forms were from A’'s

Seminar Proposal

e 15 forms were found in B's Seminar
Proposal

e 9 were from C's Seminar Proposal

e 10 were from D’s Seminar Proposal

e 11 were from E’s Seminar Proposal

24
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Phrase Level

1 form was found from A’s Seminar
Proposal

2 patchwriting forms were from B’s
Seminar Proposal

1 was found in C’s Seminar Proposal
1 was from D’s Seminar Proposal
Another was from E’s Seminar

Proposal

Clause Level

1 form was found from A’s Seminar
Proposal

1 was found from B’s Seminar
Proposal

1 was found from C’s Seminar
Proposal

2 patchwriting forms were found

from E’'s Seminar Proposal

Text Level

It was found in B’s Seminar Proposal

Combination Level

11

1 was found from A’s Seminar
Proposal

1 patchwriting form was found from
B’s Seminar Proposal

2 were found in C's Seminar
Proposal

6 forms were found in D’s Seminar
Proposal

Another from was from E’s Seminar

Proposal

No Changes Level

19

1 pathcwriting form was found from
A’s Seminar Proposal

1 was found in B’s Seminar Proposal
3 were found from C’s Seminar
Proposal

14 were from E’s Seminar Proposal
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As the researcher mentioned before, the researcher used document analysis to
analyze forms of patchwriting cases that appear on the proposal of English Education
Department student who is still in the process of writing a thesis. The following extract
shows that the student’s proposal was detected as patchwriting. Based on the research
findings, the researcher found various forms of patchwriting cases. The various forms
were word-level, phrase-level, clause-level, text-level, combination-level, and no-

changes level.

a. Word Level
According to Kumalasari (2018), mostly, this patchwriting level is a level that does

not change the sentence structure that much. It is because, at the word-level, students
only change one or more words with the synonym without further changes. For
example, participant B in table 4.2 modified the word-level by replacing one word
with the synonym without any further changes in that one sentence.

Table 4. 2

Extract of patchwriting form from participant B

Patchwriting work

Original Work

Source

Therefore, validity refers to the
suitability between a test as
an instrument of
measurement and the domain
of what it is supposed to

measure.

Consequently, validity refers to
the suitability between a test
as an instrument of
measurement and the domain
of what it is supposed to

measure.

A journal entitled “Validity and
Reliability of English
Summative Test for Senior

High School”
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Table 4.2. shows that participant B took a full sentence from a journal entitled

“Validity and Reliability of English Summative Test for Senior High School” and then

changed the word “Consequently” with “Therefore” which has the same meaning.

The next table presents the word-level patchwriting from participant D.

Table 4. 3

Extract of patchwriting form from participant D

Patchwriting Work Original Work Source
Another study was Another study was held by A thesis entitled “Using
conducted by Naulan Naulan Millatina (2016) Guiding-Question Technique

Millatina (2016) regarding
the application of guided
qguestioning techniques in
improving students' writing
skills on narrative texts in
secondary schools in

Indrapuri.

about the implementation of
guided-question technique in
improving students’ writing
skill on narrative text at a
secondary school in

Indrapuri.

in Teaching English Writing
(An Experimental Study at
MTsN 4 Banda Aceh)

The extract in table 4.3 shows that participant D took a sentence from the same

thesis from the UIN Ar-Raniry repository and put the citation the same as the original

author wrote it. Here, participant D tried to paraphrase the sentences from the original

source by replacing some words with their synonyms, deleting some words, and also

adding a few words to make it different.

From the examples above, it can be concluded that participants B, and D

committed patchwriting in the form of word-level. As mentioned before in chapter 2,

the word-level is when students modify a sentence by changing the word with the

synonym, deleting, or adding some words without further changes.
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b. Phrase Level
According to Kumalasari (2018), phrase-level is when students modify the phrase

from the original writing by deleting unnecessary phrases or adding new phrases. For
example, participant A copied a sentence from a journal entitled “Learning Evaluation
using Work Preparation in Turning Machine Process Lessons.” The changes can be
seen in table 4.4.

Table 4. 4

Extract of patchwriting form from participant A

Patchwriting Work Original Work Source

To find out aspects of Knowing aspects of students Journal entitled “Learning
students’ weaknesses in weaknesses in teaching and Evaluation using Work
carrying out learning activities. learning activities. Preparation in Turning

Machine Process Lessons”

Participant A tried to paraphrase this sentence by changing a word with a new

phrase in the beginning and in the middle of the sentence. The purpose of this action
is to make a slight change, but unfortunately, Turnitin can still detect the similarity of
the sentence.

Table 4.5

Extract of patchwriting form from participant D

Patchwriting Work Original Work Source

Achievement tests measure Achievement tests measure A thesis entitled “Developing
mastery and proficiency in mastery and proficiency in a Students’ Vocabulary Through
various fields of knowledge different area of knowledge Short Storyin Rural Area”
(Ary et al., 2009). (Donal Ary, 2010).

Table 4.4. and table 4.5. provides evidence that both participant B and participant

D tried to avoid plagiarism by putting the citation and paraphrasing the sentence. It is
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supported by Doré (2017), who said that phrase-level happens where there are more

than 3-word strings that are not changed from the original phrase and should have been

paraphrased. Therefore, Turnitin still can detect where the participant got the idea

because the whole structure of the sentence was still the same.

c. Clause Level

Based on research by Kumalasari (2018), clause-level is when the student tries to

modify the clause by adding a new clause in their writing or deleting the previous one.

Table 4.6

Extract of patchwriting form from participant E

Patchwriting Work

Original Work

Source

This study will provide
some useful information for
students, as information on
reading comprehension
strategies that can improve
their ability to understand the
text. The teacher may benefit
from a prediction strategy to
improve students'
understanding of the text.
While researcher, as an

information or contribution to

other researchers who will
conduct more complex
research.

The result of this research
to students, as information on
reading comprehension
strategies that can improve
their ability to understand the
text. The teacher may benefit
from a prediction strategy to
improve students'
understanding of the text.
While researcher, as an

information or contribution to

other researchers who will
conduct more complex
research.

A thesis entitled “The
Implementation of Prediction
Strategy in

Students’

Improving
Reading
Comprehension on English

Recount Text”

From the table above, participant E made a new paragraph by adding a new

clause at the beginning of the sentence. Although she tried to make a great change in

the beginning, she copied the rest of the sentences. Because of that, Turnitin caught
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this part as plagiarism and detected it as clause-level of patchwriting because the

participant had tried to paraphrase it.

d. Text Level

According to Dord (2017), text-level occurs when the author copies sentence in

sequences, even paragraphs with very few changes. This table below is an example of

the form of text level from participant B:

Table 4.7

Extract of patchwriting form from participant B

Patchwriting Work

Original Work

Source

Then the researcher creates a
rubric containing the points
about the syllabus and lesson
plan. Then analyzing each
item of English summative
test made by the teacher.
Next, matching each item with
a table created by the
researcher. After the data is
collected, the researcher will
count the number of
checklists on the research
calculate the

sheet and

average number of
percentages of the result of

research sheet.

Creating a table containing
material derived from syllabus
and lesson plan;
1. Analyzing each item
made by the teacher;

2. Matching each item
with a table created by
the writer;

3. Counting the number
of checklist on the
research sheet; and

4. Calculating the

average number of

percentages of those
testined on the

research sheet.

A thesis entitled “The
Analysis of The Teacher-
Made Test for Senior High

School”

It is the only example of a patchwriting case in the form of text-level from all

participants. Participant B tried to paraphrase from the other author, which was written
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using the list of numbers. To make it different, participant B made it in a paragraph,

added some conjunctions, but the entire idea was still the same.

e. Combination Level
Kumalasari (2018), in her research, said that students did not work only on one

level in their writing. They use more than one level to modify their writing as an effort
to paraphrase the idea. Students could use two levels of patchwriting and combine them
into one, but also, some students used three levels simultaneously.

Table 4.8

Extract of patchwriting form from participant C

Patchwriting Work

Original Work

Source

So, it can be concluded that
vocabulary is a set of words
fields

including the context in a

used by people or

certain language.

From the definitions above, it

can be concluded that
vocabulary is a collection of
words used by people or field
including the context in a

certain language.

A thesis entitled “Improving
Students’ Vocabulary Mastery
Through Audio-Visualized

Narrative Text”

The table above is the evidence that participant C did a combination-level. The

combination is between word-level and phrase-level. At the beginning of the sentence,
participant C deleted a phrase and added ‘So’ there. Also, in the same sentence,
participant C changed a word with a synonym which is the form of word-level
patchwriting.

Table 4.9

Extract of patchwriting form from participant C

Patchwriting Work Original Work Source
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The other definition was
stated by Ur (1996: 60), who
said that vocabulary is one of
the crucial things to be taught
in learning a foreign language
because it will be impossible

to speak up without a variety

In addition, it is supported by
Ur (1996:60) that vocabulary
is one of important things to
be taught in learning foreign
language because it will be
impossible  to

speak up

without variety of words.

A journal entitled “The Effect
of Applying Probing Prompting
Method on the Students’

Achievement in Vocabulary”

of words.

The table above shows the combination between clause-level and word-level.
It comes to clause level because we can see at the beginning of the sentence that
participant C changed the original writing by adding a new clause. Participant C also
took the citation, which means she does not intend to plagiarism, and she already made

an effort to paraphrase, but it is not going well.

f. No Changes Level
Kumalasari (2018) stated that there were no differences among students writing

with the original source at no changes-level. The student chose to copy the sentence
or the text directly and did not put any effort such as adding, deleting, replacing, or
paraphrasing it. The table below shows the no changes-level written by participant E.
Table 4. 10

Extract of patchwriting form from participant E

Patchwriting Work Original Work Source

According to Farrel, A. L.

(2016),

According to Farrel, A. L. A
(2016),

strategy to activate

thesis entitled “The

prediction is a Implementation of Prediction

prediction is a

strategy to activate prior prior Strategy in

Students’

Improving

knowledge. Prediction creates knowledge. Prediction creates Reading

anticipation and gets students
think

anticipation and gets students Comprehension on English

to about previous Recount Text”
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experiences they might have
had about the subject before
they read about it. It is a fact
that good readers used
prediction as they continue to
read the story by seeking to
confirm or adjust earlier
intuitions on the subject. So,
predicting is working both

before and during reading.

to think about previous

experiences they might hav

e had about the subject
before they read about it. It is
a fact that good readers used
prediction as they continue to
read the story by seeking to
confirm or adjust earlier
intuitions on the subject. So,
predicting is working both

before and during reading.

The table was taken from Participant E’s writing. There were no differences

from the source, even the way the original author put the citation was exactly the same.
There was another example of no changes-level of patchwriting from
participant E.

Table 4. 11

Extract of patchwriting form from participant E

Patchwriting Work

Original Work

Source

LRD is a comprehension
strategy that builds students'
prior knowledge before they
read a text, during reading and
after reading by listening the
teacher's short lecture, reading

atext selection, and discussing

to increase their science
inquiry strategies,
comprehensionrather than

reading alone (Manzo and

LRD is a comprehension
strategy that builds students'
prior knowledge before they
read a text, during reading
and after reading by listening
the teacher's short lecture,
reading a-text selection, and
discussing to increase their
science inquiry strategies,
comprehension-rather than

reading alone (Manzo and

A journal entitled “Improving

Students’ Reading
Comprehension Through
Listen-Read-Discuss (LRD)

Strategy”
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Rasinki, 2008; Burns, 2010; Rasinki, 2008; Burns, 2010;
McKenna, 2002). McKenna, 2002).

The table above was a unique case. The sentence in participant E’s table was
completely copied from a journal entitled “Improving Students’ Reading
Comprehension Through Listen-Read-Discuss (LRD) Strategy,” but Turnitin does not
highlight some words in it. It is because participant E wrote miswritten words, which
made it look different. Where actually, it is not really an effort to paraphrase, it is just

a typo or miswritten that could have been unintentional by participant E.

2. Students’ strategies to avoid patchwriting

After interviewed the participants, the researcher received some information about
strategies English Education students could use to avoid patchwriting in academic
writing. From the results of the interviews, participants said that they were not aware
that they had done it before, but there were strategies that would be taken to avoid

patchwriting cases. Those strategies were:

a. Learning more deeply about paraphrasing

As mentioned in the previous chapter, how far students know how to paraphrase
well will greatly influence whether to be detected by patchwriting case or not.
According to Wood et al. (2018), patchwriting cases might happen when students lack
knowledge about how to paraphrase well. When this happens, it brings students to this
case, closely paraphrasing or patchwriting. Most of the participants stated that after

knowing the existence of patchwriting, they should learn deeply about paraphrasing.
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Now they realize that paraphrasing is not as simple as replacing words with synonyms.
As participant B stated:
Previously, | had learned that if used synonyms was one of the techniques for
paraphrasing. So, | think that technique can make a good paraphrase. But now

I just found out that it is not simple as that, this method can still bring us to the
patchwriting actions.

Participant E mentioned her strategies after knowing the existence of patchwriting:

I think 1 should learn more about paraphrase deeply, because the problem here
is the way we paraphrased. Try to find out which one is the best way to do a
good and correct paraphrase. We have to study harder and deeper, because |
think sometimes the way | paraphrase sentences was still wrong.

Participant D also stated:

If we have a lot of vocabulary, it will definitely help us in develop our writing.
So maybe it will help us in making a good paraphrase.

From the participants' answers, the researcher can see that some participants
agreed to understand how to paraphrase more deeply. According to them, this strategy
will be very helpful because previously, their knowledge of paraphrasing was very low,
and it will help them reduce the patchwriting level.

b. Using translation techniques

Based on the answer of the participants, most of them said using translation
technique will help them a lot in avoiding patchwriting. It is because by using
translation technique between one or more language, will bring a totally differences
between the text in first language and to the second language. Participant A shared her

thought about her strategy:
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There is also a translation technique. In the past, | used a strategy like that when
there wasn't much time left and there were a lot of unfinished writings. I’'m
thinking about it too, I’ll keep try to translate what the original author said first,
then compare it later. If it's still had the same structure, | try to understand about
it again, and write it down. Yes, I’m thinking about search a journal from
Indonesian, then translate it into English, or vice versa.

Participant B also stated the strategy she will use to avoid patchwriting. She stated that:

Em... For me, because this is English, which is a foreign language, when I first
read the sentence, | had to really understand its meaning. For example, maybe
I will use a translation technique which is go to google translate to see the
Indonesian language first, then from that Indonesian language | will try to
understand, and thinking of the meaning of it. After that, from there I just
concluded or pointed the main idea of the sentence. Then later | will try to make
another sentence in English language, by my own language.

Another participant stated a similar answer. As participant C said:

Maybe this strategy is not very good, but in my personal opinion, the strategy
that might be used is like this. If there is a text or sentence in English, | will try
to translate it into Indonesian first, so when the text is already in Indonesian, I
will translate it again into English. The result were will be more words are
changed.

Moreover, participant D also provided a similar answer about trying to read a
journal from another language and translate it into English or vice versa. It can be
concluded that using the translation technique will help students to avoid patchwriting
because the structure of the sentences will change, and also it will help change some

words so that the words in that sentence are more varied but still have the same idea.

c. Understanding text before writing

Although this method is very familiar in avoiding plagiarism, this strategy is

still important to do. This is because patchwriting exists. After all, students often
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underestimate paraphrasing, so many refuse to try to understand every sentence used

as a reference in academic writing. Whereas trying to understand the text before writing

Is the most effective way to make a good paraphrase. As participant A mentioned:
My supervisor had given me advice how to paraphrase, by trying not to read
the journal or research paper at the same time when we revise our writing. So,

give one day to read and understand or take notes, then, just stop it, and after a
day or two days later, try to write and continue the revision.

Then, Um... If I am personally, I will write it down first the idea before moving
on to the my writing. | try to write it first like having a note taking, trying so
hard to understand about it, connect it with my own ideas and I’ll write it down
by my own language.
Participant C also agreed that in avoiding patchwriting, students better understand the
idea from the references they read:
I will read the first text, and readjust with my understanding again, maybe by

summarizing the sentences, or looking for words that are more suit the idea,
because maybe there are words that don't match each other.

d. Practicing more often

Another strategy that will be very helpful is practicing. When students
infrequently practice in write academic writing, it will keep them feel unfamiliar with
academic vocabulary and bring them easily to patchwriting cases. In line with
Kumalasari (2018), one of the factors that cause patchwriting is lack of practice.
However, patchwriting is often done by novice writers. The reason is that novice writer

does not have much writing experience. As participant D said:

The strategy will be read a lot, increase to collect vocabularies, write often,
that’s all.
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Similarly, participant B shared her opinion related to her paraphrasing ability. She said
that:

In my opinion, e... I still have to keep learning. I mean, I can't say it's good, I
still have to practice more often.

In this case, only two participants mentioned practicing more often to avoid
patchwriting.

3. Students’ Patchwriting Experience
The case of patchwriting was closely related to the way how students paraphrase.
Through interviewed, researcher asked about how students experienced patchwriting,
which they did unconsciously. Most students know what plagiarism is, but they did not
know patchwriting also exists. Before asking about the patchwriting itself, the
researcher asked about their confidence in how they paraphrase while writing a
proposal. The result is most of them felt not really confident about the way they
paraphrase. As participant A has said:
Em... if it is about writing a proposal, I think I’m still not confident enough.

The point is I'm still not confident about how to paraphrase it well.
Participant D also has the same thought:

Actually, if you ask me I’m sure or not, it's fifty-fifty. Because... I'm not too
sure if it's a correct way or not, it's just seems like it can reduce plagiarism.

In addition, participant E mentioned that she often uses tools like google translate or

free paraphrasing apps. She said:

Not sure, uh... I mean half of it. Because when I try to paraphrase, I sometimes
use google translate, or a free paraphrase application.
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From these participants’ answer, the researcher can conclude that the reason why
student did patchwriting was because their lack of knowledge about paraphrasing. They
feeling not confident enough related to their understanding of how to do a good

paraphrase and reduce the plagiarism well.

The researcher also asked the participants about their experience in paraphrasing
with minimal efforts, such as changing some words with synonyms, so they
unconsciously committed patchwriting. Participant B did it quite often, she said:

Yes, | have. Honestly, when I'm tired, when my mind is stuck, I could say I
often do this technique. Yes, quite often.

Participant C also has the same thought:
Yes, | have. It is when there are long sentences but not all of them have

synonyms, so if not every word can be replaced, | just replace a few words that
match.

Not in line with participants B and C, participants D and E did not very often
change any words with the synonym in paraphrasing. It was also different from

participant A who admitted that she never felt like doing this kind of patchwriting.

Other than that, the researcher also asked about the participant's experience in
committed patchwriting by deleting or adding some words while paraphrasing.

Participant C admitted that she did it sometimes, she said:

If after deleting the words, and adding new ones, | did it sometimes.

In line with participant C, even though at first participant E felt not sure, but she

claimed that she did it sometimes, her answer was:
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Uh, not rarely, but sometimes. Because in paraphrase | often use google
translate.

Another participant has a similar experience. Participants A, B, and D stated that
they rarely did this kind of patchwriting. It can be concluded that students just added
or deleted some words when they needed them to be deleted or added. It was because
they do not really think much about how they paraphrase, what matters is that the

writing they changed is different from the original source.

About the patchwriting itself, all 5 participants have the same answer. They did
not know what patchwriting was and had never heard about it before. After the
researcher explained about patchwriting broadly, the researcher asked the participants
if they felt that there was a case of patchwriting in the proposals they had written.
Participant A mentioned:

Hm... if it is in the proposal e... yes, there are. Actually, because I don't know
anything about patchwriting. .. But after | remembered again when | was taking
the guidance with the supervisor, she also once said that e... Actually, she didn't
say this to me to avoid patchwriting. But from the advice she gave to me, it's

like she caught me that I've done patchwriting, so she gave some suggestions
for that.

Similarly, participant B has the same opinion:

After looking back on my memory, it seems like... yes, there was, and I think
I had done patchwriting.

The other participants, such as participants C, D, and E, had the same answer. They
felt like they did it in their academic writing, it is when they wrote their proposal. After
knowing about the patchwriting itself, it can be concluded that all the participants

admitted that they committed patchwriting while writing the proposal.
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B. Discussion

As mentioned in Chapter I, the purpose of this research was to know what forms
of patchwriting most likely occur in students’ academic writing and to investigate
students’ strategies to avoid patchwriting. In this research, the academic writings that
have been analyzed were student proposals containing chapter I, chapter II, and
chapter I11.

There were 5 participants who took part in this study, and all were female. To
collect the data, the researcher used document analysis and interview. Document
analysis is the instrument used to answer the first research question, and interview is
an instrument used to answer the second research question. In this discussion part, the
researcher discussed more deeply about the finding data that has been collected.

To get the answer to the first research question, the researcher used Turnitin as a
plagiarism checker tool that helped identify the plagiarism and the source where the
student copied the writing. According to Garba (2017), in recent years, Turnitin has
already gotten trusted by many universities as a web-based software that collects over
24 million archived web pages, published books and journals, textbooks, newspapers,
and digital thesis. It means that there is no doubt about the result of Turnitin.

The first table provided in the research finding answered the first research
question. Evidently, from 5 different proposals, there were 6 forms of patchwriting.
They were word level, phrase level, clause level, text level, combination level, and no

changes level. This finding is similar to the research by Kumalasari (2018) who
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compared students writing with the original sources and investigated how do the
students make patchwriting in their paraphrases in academic writing.

From the data, the most common form was word-level, which was found in 48
cases. The second position was the form of no-changes level, which was found as
many as 19 cases. The third form that appears the most in the proposals of all
participants was the combination-level, with 11 cases. Then, followed by phrase-level,
which was found in 6 cases, the clause-level found in 4 cases, and the last was text-
level which was found only 1 case.

In the form of word-level, 48 cases were found. All participants’ proposals
analyzed were detected in word-level patchwriting cases. Word-level is a case of
patchwriting where the writer tries to paraphrase with minimal effort. The effort was
like replacing some words with synonyms and adding or deleting some words. From
the finding data, most of the word-level forms were found in the proposals written by
participant B. It can be seen in table 4.2. that only 1 word was changed between the
original writing and the writing that the participants had tried to paraphrase. It is
supported from the previous study written by Kumalasari (2018) which also found this
level of patchwriting and mentioned that this modification does not have a great effect
on the sentence’s composition, so it is easy to be done. It can be concluded that word-
level form is the simplest form of patchwriting, so writers most often do it in writing.

The second form that appears the most is no-changes level, which is 19 cases. No-
changes occur when writers copy and paste other people's writings without

paraphrasing but still provide the source or the citation. In this form, 14 cases were
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found in the proposals written by participant E. The proof can be seen in table 4.10
and table 4.11, both have the same form. Participant E copied the long sentence and
its citation, hoping that the writing was not detected as plagiarism. However, taking
someone else's idea without paraphrasing or making it into a direct quote will result in
plagiarism. Despite giving citations, Turnitin still considers it plagiarism. Also
supported by Kumalasari (2018), she found no-changes level in students writing where
the whole parapgrahp does not change but the writer still put the citation. It can be
concluded that students were detected as no-changes level not because they planned
to plagiarize but because they thought that providing citations without making any
other changes was enough.

The combination-level form occupies the third position, and there were 11 cases.
Combination-level is a type of patchwriting that contains 2 or more forms of
patchwriting, for example, word level and phrase level. 6 cases of combination level
were written by participant C, one of which can be seen in table 4.9 where participant
D did a combination-level between clause-level and word level. It can be concluded
that in this form, the author shows his intention and effort in paraphrasing by making
some changes. Supported by Kumalasari (2018), she also found this type of
patchwriting in her research by finding the combination-level between the clause-level
and word-level.

Fourth place is the phrase-level, which found as many as 6 cases. Phrase-level
itself is a modification of patchwriting by adding or deleting phrases. There are 1 case

of phrase-level in participant A's proposal, which can be seen in table 4.4. Participant
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A changes the phrase in her writing so that there is a change that we can see. Similar
to phrase-level, only 4 clause-level cases were found in all participant proposals. 1 of
them was found in participant E's proposal, which can be seen in table 4.6. by adding
anew clause at the beginning of the sentence. From this, it can be concluded that based
on the type of phrase-level and clause-level, students do not use this form too much.

The last one is the text-level, the researcher found only 1 case in participant B's
proposal. Text-level is where the modifications made by the author with copying
sentences in sequence or even paragraphs, with very few changes. Here, participant B
changed the sentence structure. From the original sequence and using numbers, it was
changed to be in the form of paragraphs. It can be concluded that although there were
many changes that we can see, the sentence can still be detected by Turnitin because
the paraphrasing effort is still minimal. This finding is similar to Dor6 (2017) who
examined the changes made by students to their patchwritten thesis section. They also
found students’ writing that detected as text-level in patchwriting case,

For the second research question, researchers found 4 strategies students can use
to avoid patchwriting. These strategies were found from the results of interviews
conducted with 5 participants who had written the proposals that the researchers
analyzed before. The strategies were learning more deeply about paraphrasing, using
translation techniques, understanding the text before writing, and practicing more
often.

The first strategy was to learn more deeply about paraphrasing. 3 out of 5

participants stated that they were aware of the importance of knowing the correct way
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to paraphrase. Because, based on their experience, the participants themselves were
still not sure about the paraphrasing they did.

The second strategy was to use the translation technique. All participants agreed
that the translation technique helped them avoid patchwriting. Because if we compare
the sentence structure between 2 different languages, it was definitely different. Most
of the participants did the translation between English and Indonesian, so according to
the participants, this would be very helpful in paraphrasing with no small changes.

The third strategy was to understand the text first before starting to write. All
participants agreed that writing while understanding the text, as well as thinking about
strategies to avoid plagiarism at the same time was difficult. Therefore, the participants
felt that to do a good paraphrase, they should spend enough time. It takes time to
understand the text, rewrites the ideas, and rewrite them using our own language.

The last strategy was to practice writing and paraphrasing more often. Patchwriting
itself is often done by novice writers. Novice writers themselves are writers who do
not have much experience. So, they do not know how to paraphrase properly.
According to all participants, by practicing more often and used to do paraphrasing

can help to avoid patchwriting periodically.



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the conclusions and offers some suggestions to everything
related to this research. This chapter is divided into two parts. The first is conclusions,
it is a part where the researcher concludes this research. The second is
recommendations that contain suggestions for further research on a similar topic.

A. Conclusions

Although patchwriting was still unfamiliar in the academic world, but this case
exists. Howard (1992, as cited in Dor0, 2017) defined patchwriting as "copying from
a source text and then deleting some words, altering grammatical structures, or
plugging in one-for-one synonym-substitutes” (p. 2). The finding showed that from 5
proposal participants, there were 6 forms of patchwriting committed in students'
proposals: word-level, phrase-level, clause-level, text-level, combination-level, and

no-changes level. The form of patchwriting that most likely occurred in students'
proposals was word-level, and there were 48 cases from a total of 89 cases.

Furthermore, the finding data also showed that participants mentioned 4 strategies
to avoid patchwriting. Those 4 strategies were: 1) Learning more deeply about
paraphrasing, 2) Using translation technique, 3) Understanding the text before writing,

and 4) Practicing more often.
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B. Recommendations

Several recommendations are given based on the results of this study. This
research is very useful, especially for students who are writing a thesis. With this
research, students are expected to be aware of patchwriting issues. That actually,
our writing will be easily affected by patchwriting when we do not know enough
how to do a good and correct paraphrase. By knowing the forms of patchwriting,
students are expected to be more careful in paraphrasing.

For lecturers, it can also offer information to students, so students do not just
paraphrase. This has a good impact on students so that they are aware of
patchwriting issues and avoid plagiarism more quickly. The findings in this study
also discuss strategies that can be taken to avoid patchwriting. Thus, it is very
useful for students whose writings are affected by patchwriting because they can
correct their writing before the final draft.

For future researchers, it may be possible to focus on research on students'
opinions about the importance of patchwriting, and also the factors that caused
students to do patchwriting themselves. It is also possible for future research if the
others want to do similar research, but use quantitative methods to find out how

many percent of words are considered patchwriting in students' academic writing.
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Appendix D
Interview Protocol
Project : An Analysis of Patchwriting in English Education Department
Students’ Academic Writing
Date

Interviewer : Nisrina Mawardah
Interviewee :A,B,C,D,and E

Position of Interview : English Education Students in the final year of their study

This study aims to investigate the strategies of English Education students to avoid
patchwriting in students’ academic writing. Data collection is carried out in-depth
interviews to be recorded and only used for the research purposes to protect the
interviewees confidentially based on informed consent. During the interview, you will
be asked several questions about the strategies you would apply to avoid patchwriting
in academic writing. The interview process will take approximately 15 minutes.

The points covered in this research

1. Interviewee’s strategies to avoid patchwriting in students’ academic writing

2. Interviewee’s experience to patchwriting cases
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