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ABSTRAK 

 

Penelitian ini diselenggarakan untuk menginvestigasi persepsi siswa Senior Menengah 

Atas terhadap gaya mengajar guru mereka dan efek dari  gaya mengajar guru dalam 

motivasi siswa dalam belajar bahasa inggris. Penelitian ini diselenggarakan di SMAN 03 

Banda Aceh.  Sampel dalam penelitian ini adalah enam siswa kelas dua di SMAN 03 

Banda Aceh. Untuk pengumpulan data, saya menggunakan wawancara.  Untuk 

menganalisis hasil wawancara, saya gunakan deskriptif analisis. Adapun hasil dari 

penelitian ini adalah: (1) siswa lebih menyukai gaya mengajar fasilitator di SMAN 03 

Banda Aceh karena guru sering memberi dukungan dan idea dalam proses pengambilan 

keputusan dan mendorong siswa untuk membangun kriteria yang cocok didalam proes 

belajar mengajar. (2) terdapat impact yang kuat antara gaya mengajar guru dengan 

motivasi siswa dalam belajar bahasa inggris.  

 

ABSTRACT 

The study was conducted to investigate senior high school students’ perceptions of their 

teachers’ teaching styles and impact of teacher teaching style on students’ motivation to 

learn English. This research was conducted at SMAN 03 Banda Aceh. The participants of 

this study were six students at second grade of SMAN 03 Banda Aceh. For collecting the 

data I used interview. To analyze the result of the interview, I used descriptive analysis. 

The findings from this study led to the following conclusions: (1) facilitator teaching style 

is preferred by students in SMAN 03 Banda Aceh because the teachers often give supports 

and ideas in decision-making and encourage the students to develop suitable criteria’s in 
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teaching and learning process. (2) there is a strong impact between teachers’ teaching style 

with students’ motivation in learning English.  

 

صزجن ر ذج مخ  ت

 

ٍة  صان ٍا عه أ ه ع ح ان ٌُ ثاو مذارس ان صُراخ طلاب ان ً ذ ٍق ف ق رح ه صح ن ذرا د ان ذ أجزٌ َق

غح  ه هم ان ع ر طلاب ن ٍز ان ف ح هى ذ ٍه ع هم ع م ش ان ذرٌ هُب ذ ص ٍز أ أث ٍٍم َذ هم ش مع ذرٌ ذ

صح  ذرا ذٌي ان  ً ُن ف شارك م ان ان ًٍ. َك ش ذا آذ او صمان 30 ت  ً ثحث ف ذٌا ان ذ أجزي  ح. َق ٍزٌ ه ج الإو

 ً رح طلاب ف ص ا  رٍ رخذم ص رً ا اخ ان ٍاو ث جمع ان ًٍ. ن ش ذا اذ او صمان 30 ت ً مه  ثاو صف ان ان

هد  ص ُ رً ذ ج ان رائ ى فً. ان ص ُ ٍم ان ه رح رخذمد ان ص هح، ا قات م ٍجح ان ر ٍم و ه رح هح. ن قات م ان

ثم  ضز مه ق ٍ م ش ان رذرٌ هُب ان ص ضم أ ف حٍ: (1) ٌ ران راجاخ ان ى ر ص ى الا صح أدخ إن ذرا ذٌي ان ٍٍا  إن

ًٍ ل ش ذا آذ او صمان 30 ت  ً طلاب ف ىع ان ص  ً كار ف ذعم َالأف عطً ان ثا ما ذ ٍه غان هم ع م أن ان

ىاك  جح. (2) ٌ هم معان ع ر ٍم َان ه ع ر ً ان ثح ف ص ىا ٍز م ضع معاٌ هى َ طلاب ع ٍع ان شج قزار َذ ان

ح. ٍزٌ ه ج غح الإو ه هم ان ع ً ذ طلاب ف ٍز ان ف ح ٍه مع ذ هم ع م ش ان رذرٌ هُب ان ص ٍه أ ُي ت ٍز ق أث  ذ
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A. INTRODUCTION 

Student academic excellence is one of the main goals of any educational 

institutions and colleges. To ensure that academic excellence can be achieved, it requires 

action and cooperation from all parties. One of the important elements to achieve students 

academic excellence is teaching style. According to Grasha (1996), the teaching style are 

the pattern of belief, knowledge, performance and behavior of teachers when they are 

teaching. An effective teaching style engages students in the learning process and helps 

them develop critical thinking skills. Traditional teaching strategy have envolved with the 

advent of differentiated instruction, prompting teachers to adjust their styles toward 

students’ learning needs. Teacher’s teaching style is based on their educational 

philosophy, their classrooms’ demographic, what subject area (or areas) they teach, and 

the school’s mission statement. 

Based on my own experience as a senior high school student at SMAN 03 Banda 

Aceh, I found most of the English teachers used traditional style in teaching which teacher 

was a centered in teaching learning process. Therefore, decrease students’ motivation to 

learn English. Moreover, teachers’ teaching style gave the effect on students’ motivation in 

learning. According to Newmann (1992) identified three critical factors that may increase 

student achievement: (1) students’ perceptions of fairness and justice in the classroom, (2) 

relationships between teachers and students, and (3) effective use of instructional 

strategies. So that it is why the teachers need to know and understand about their teaching 

style. In keeping with this overview, I would like to investigate students’ of SMAN 03 

perception on teachers’ teaching style. This study would contribute toward students’ 

motivation in learning English.  

 

B. METHOD 

1. Research Design 

 Research is a process of enquiry and investigation, it is systematic, methodical and 

ethical. It is conducted to solve practical problems and to increase knowledge. In this 

research, the researcher employs qualitative approach. According to Ary (2006) “A 

qualitative research is a research without any calculating and numbering”. The researcher 

takes qualitative research because this research is to identify the students’ perception on 

teacher’s teaching style. The aim of the researcher in conducting this study is to obtain 
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student perception on teachers’ teaching style and to find out the correlation between 

students’ perception on teachers’ teaching style with students’ motivation in learning 

English. 

2. Research Participants 

This research was conducted at SMAN 03 Banda Aceh. The population of this study 

was students at second grade of SMA 03 Banda Aceh. The participants of this research 

were chosen based on purposive sampling. Taher (2009) stated in his book that this 

technique is applied by recruiting specific people that are carefully selected by the 

researchers based on specific criteria that the sample has. For instance, the sample has a 

specific education level, position, age, experience, etc. In this study the sample choosen 

based on their score. Three students who have higher score in English lesson and three 

students who have lower score in it. 

 

3. Technique of Data Collection 

The researcher used interview in this research. In this study, I provided a semi 

structured interview which consisted of 6 questions to explore specific information from 

respondents who have answered the questionnaire before. I call these 6 selected students 

respondents to make an appointment when and where they can meet to do the interview. I 

act as the interviewer. Questions in the interview sheet will be answered by the 

respondents within 10 minutes or more. The advantage of using semi-structured interview 

in qualitative research, according to Longhurst (2010), the informants can have a bigger 

opportunity to explain their feeling and experience regarding the issues and questions that 

are addressed to them. This is very important for the writer as well, since this can give new 

insights about the issues.  

4. Technique of Data Analysis 

The technique of data analysis that was used in this study is descriptive analysis. In 

this study, the gathered data of the interview is analyzed and concluded as narrative, as the 

main source of data in answering the research questions of the study. After collecting data 

from students by doing interview, I immediately displays the data in result of the study in 

chapter IV. 
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C. THE RESULT OF THE RESEARCH 

In this study, the researcher has interviewed 6 students at second grade of SMA 03 

Banda Aceh in order to get their perceptions about students’ of SMAN 03 perception on 

teachers’ teaching style. According to the result of the interview session, from the first 

question I found that all the participants have the same answer that they really like English 

subject. The second question is about how long they have studied English. All the 

participants said that the have studied English since they were in elementary school. In 

addition, two of participants do not only  study English in school but they also take 

additional course to master English. The next question about their perception towards 

teacher’s teaching style in teaching English. They like their teacher’s teaching style 

because she teachs English very kind and The teacher teach them very arrangeful and 

clearly. 

  For the next question I asked the participants about their favorite teaching style. I 

gave them the choise that Five style of teaching (expert style, demonstrate style, lecture 

style, delegator or group style, fasilitator style). All of them prefer fasilitator style, they 

like facilitator style because the teacher gave them the opportunity to be a centered in 

teaching learning process. On the other hand, The fifth question then I asked them about 

their unfavorite teaching style. The most not favord  teaching style is delegator teaching 

style. They  dislike delegator style where the teacher only become the only one reference 

and this style also makes us limited for getting the information where we only get the 

reference only from the teacher. The last question is about any correlation about teacher’s 

teaching style with students’ motivation. All of them said that between motivation and 

teacher’s teaching style have very strong corelation. 

 

D. DISCUSSION 

  From the answer I can conclude that although the participants had variety 

perceptions about their teacher’s teaching style. But all of them had positive perception 

about their teacher’s teaching style. All of students liked the teacher with good teaching 

style where the teacher is not only master in English but they also liked the teacher who 

smart in explaining the material and make them easier to understand the material. In 

addition, they also admired the teacher who have a function not only as a teacher but they 
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wanted the teacher as a facilitator who give them big opportunity to explore the teaching 

material by their own. 

  Therefore, the results obtained from this study shows that the most participants in 

this research stated that the best teaching style was facilitator teaching style with a mean 6 

participants. It can be seen from their answert hey liked facilitator style because the teacher 

gave them the opportunity to be a centered in teaching learning process. Form these 

findings, I can conclude that facilitator teaching style is favored by students. It is caused 

they always keep the students accompanied and discussed on the students’ problems in 

classroom.  Since students constantly have problems in studies, teachers must frequently 

ask and discuss with them regarding teaching and learning styles that should be done in 

classroom. In addition, facilitator teaching style is preferred by students in SMA 03, Banda 

Aceh because the teachers often give supports and ideas in decision-making and encourage 

the students to develop suitable criteria’s in teaching and learning. The teacher not only 

delivered the material but the teacher be as a facilitator also and when they got the problem 

the teacher will help them to solve this problem together. 

  On the other hand, in the interview I also asked the students about the style of 

teaching that is not favored by the students. The style of teaching that is not favored by the 

students is delegator teaching style. They dislike delegator style where the teacher only 

become the only one reference. It is a teaching style that focuses on a teacher that 

functions as the only reference for the students and that the students are encouraged to 

study on their own. Thus, in some way, the delegator teaching styles is only effective on 

students that are active and often ask questions to their teachers while the less participated 

students would be left far behind in classes that they took. Therefore, teachers need to talk 

with students about the problems that they face in the process of teaching and learning so 

that the students’ performance can be improved. Individual basically has a strong desire to 

learn and the desire to be able to build one's self to a better one if there is any 

encouragement from others. Therefore, teachers are the fundamental for students to help 

them in understanding the subjects that they take, especially in history subject.   

  Therefore, the results obtained from this study shows that there is a strong impact 

between teachers’ teaching style with students’ motivation in learning English. This shows 

that teaching styles play an important role in the academic achievement of student on a 

subject, especially in English subject. Although the student is the last rank student in class 

but he got high score in English subject because the good teaching style motivated him in 
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study English. This study is supported by Ramadhani (2008) that lecturers is the key factor 

in students’ achievement on subject taken. Therefore, a teacher must play an important role 

in improving the teaching styles as so that the students’ performance is also improved. 

Accordingly, the style of teaching is a very important thing in the process of teaching and 

learning. This is because appropriate teaching styles will further facilitate the teaching and 

learning process. Therefore teachers should always try a variety of teaching styles in order 

to create teaching and learning, two-way discussion between teachers. 

 

E. CONCLUSION 

The result have shown that all of students like the teacher with good teaching style 

where the teacher is not only master in English but they also like the teacher who smart in 

explaining the material and make them easier to understand the material. In addition, they 

also admire the teacher who have a function not only as a teacher but they want the teacher 

as a facilitator who give them big opportunity to explore the teaching material by their 

own. Therefore, it can be seen this study that many students are interested in facilitator 

teaching styles compared to other teaching styles. Moreover, effective teaching styles will 

not only increase the level of students’ achievement, but also to gain their interest to keep 

learning and motivated in exploring knowledge with much enthusiasm. 
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