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ABSTRACT

The purpose of this study is to explore the students’ and lecturers’ perceptions
towards classroom bullying. To clearly explore students’ and lecturers’
perceptions, four research questions were set to lead the study; (1) What kinds of
classroom bullying that happen in the second year batch of PBI UIN Ar-Raniry
(2) What factors triggering students to bully others in the classroom (3) What are
steps taken by lecturers to anticipate and prevent classroom bullying (4) What are
the impacts of classroom bullying on students’ achievement. The participants of
this study were 20 sophomore students and 2 lecturers chosen by random
sampling techniques. Open-ended questionnaire and interview were used to obtain
the data. The data were analyzed by using Thematic Analysis of Miles and
Huberman. The findings showed that sophomore students of English Department
UIN Ar-Raniry committed bullying such as; Mocking, Name-calling, Exclusion,
Disrespect and Underestimated. It was also supported by the interview results
which revealed that exclusion and underestimated are the most common
classroom bullying done by students. The questionnaire results indicated that
Students acted bullying for some reasons; for revenge and for fun. However,
lecturers noted that the students committed bullying due to superiority and
relationship problem and suggested doing good classroom management and doing
personal approach to control bullying in the classroom. Regarding the impact of
classroom bullying on students’ achievement, students have unclear perceptions
about the correlation between bullying and low academic achievement.

Keywords: Classroom Bullying, Students’ Achievement.
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CHAPTER I

INTRODUCTION

A. Background of Study

Every student comes to school to receive knowledge and learn many things.

They spent more time at school than home. Therefore, school is not only being a

place for study, but also being a place for students to explore themselves freely.

Make friends, give opinion, respect each other and express themselves are

students’ right at school. However, the situation has been changed now. Many

problems are happening at school such as: mocks, teases, fights, disrespects and

so on and so forth. Those bad activities are called as bullying which is the worst

problem among students nowadays.

Bullying divided into three forms: physical, verbal, and emotional.

According to National Association of Social Workers (2002a), physical bullying

includes poking, pinching, biting, hitting, choking, and beating, while verbal

bullying includes name-calling, threats and spreading rumors. Emotional bullying

includes exclusion, defamation of character, and blackmail (As Cited in

Dalheimer, 2004). Bullying takes place in all stages of education: kindergarten

until doctoral degree. Many kindergarten students teas their friends in learning

process, make noise in the classroom, and hit the other students. Physical bullying

often happens in this grade. In junior and senior high school, all kinds of bullying

may happens .They often engage in gang-fight, mocks, disrespects, defamation,
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and threaten. Meanwhile, in University, verbal and emotional bullying is more

common happen in the classroom than physical bullying. For example, laughing

at someone’s dialect when she is presenting in front of the class, gossiping

friends, making name-calling for someone, blackmail and etc.  Many people think

those kinds of bullying are normal things to do.Indeed, they give big negative

impact for students. Bulach, Fulbright, Williams (2003) believe that behaviors of

bullying play important role which make the students do crimes at school, for

example, in Georgia in 1998 when a student died caused by bullying attracted

national attention.  It also has been reported by The U.S. Department of Education

(1997) that approximately three million serious crimes occur at schools annually,

which means 16,000 each day. In Indonesia, the issue of bullying in the classroom

leads for a child suicides, for example Riska an 14 years-old girl who tried to kill

herself because her classmates call her ‘fat girl’(Soeriaatmadja, 2011).

Bullying brings many implications for both the bullies and victims. The

victims may be tend to suffer some emotional symptoms such as depression,

crying and sadness (Malti, Perren, & Buchmann, 2010), lack interaction and being

alone. They also tend to be afraid of going school, being passive in the class

which affects their achievements. While the bullies, they tend to get risk of getting

involved in crime. Therefore,  it is crucial for teacher to do some prevention

regarding bullying in the classroom for example guiding students, being a good

model in the classroom, increases awareness of bullying situations, and

understand the differences of bullying types (Newman, Horne, and Bartolomucci,

2000).
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There have been a lot of studies that relevant to this research such as a study

that was conducted by Dahlheimer (2004) from Master of Science Degree in

Guidance and Counseling in University of Wisconsin-Stout. Theresearch is to

gain knowledge of teachers’ perceptions of bullying behaviors in a Midwestern

school at the secondary level.  The sample of participants consisted of 20

secondary teachers. Based on her study, most of teachers believe bullying is a

problem in the school and their knowledge can be used to help prevent and reduce

bullying behaviors at school.

Another research which is relevant to this study was conducted byAllen

(2010) from University of Rochester. The research was to consider whether there

is a link among three variables: classroom management, school bullying, and

teacher practices. She stated that social structure and dynamics of schools and

classrooms promote an environment that makes bullying and victimization

possible.

Buch (2012) from Minnesota State University – Mankato also conducted a

research about teachers’ perspective on bullying.  He interviewed 12 teachers

from a middle school in the Midwest of the United States. The interviewer worked

to uncover when, where, and how teachers intervene in bullying situations that

they encounter during their school day.Hogue and Disbrow (2013) from Hanover

College also have done a case study regarding Bullying at the Collegiate Level.

They asked participants to answer close and open-ended questionnaire to examine

the extent to which bullying occurs. They found that there was more reported



4

relational bullying than physical or cyber bullying in both open-ended and closed

ended responses.

Having reviewed some related studies as elaborated, I have identified some

gaps that enable this current research to be undertaken. To begin with, this study

differs from the previous ones in terms of focus. This research is specifically

focusing on the classroom bullying that commonly happens in the English

Department classroom of UIN Ar-Raniry, what lecturers do to solve or to prevent

it, and how it affects students’ achievement. It can be a good starting as a

reference for the future researchers from Department of English Language

Education Students who will do the research in the psychological field. Different

place and participants are also being my consideration to take this issue which

may produce the different results. Moreover, the number of this kind of research is

still limited, so it may contribute to reveal the perceptions of lecturers regarding

classroom bullying issues and its impact on students’ achievement in Acehnese

context especially in UIN Ar-Raniry. Therefore, I would like to conduct a

research under the title: “Classroom Bullying: What does the Lecturers do about

it?”

B. Research Questions

Based on the background of the study above, the writer tried to answer the

following questions:

1. What kinds of classroom bullying that happen in second year batch of PBI

UIN Ar-Raniry?

2. What factors are triggering students to bully others in the classroom?
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3. What are steps taken by lecturer to anticipate and prevent classroom

bullying?

4. What are the impacts of classroom bullying on students’ achievement?

C. Research Aim

The aims of this study are:

1. To know the kinds of classroom bullying that happen in second year batch

of PBI UIN Ar-Raniry

2. To find out factors triggering students to bully others in the classroom.

3. To figure out the steps taken by lecturers to anticipate and prevent

classroom bullying.

4. To discover the impacts of classroom bullying on students’ achievement.

D. Research Significance

The findings of this study will touch upon to the benefit of society

considering that bullying may occur among students from preschool until doctoral

degree. Teachers and lecturers need to know why some students do bullying; they

also need to do some prevention regarding this issue. Thus, some approach that

derived from result of this study will be useful for teachers to cover up bullying in

the classroom. Through this research, students also will gain the information

about the impacts of bullying, so they will avoid it in school or university. The

results of this study are expected to provide the information for parents to watch

over their children’s and to do cooperation with school in order to create best

teaching-learning process. This research is also expected to give a contribution for
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further researcher to uncover some critical issues that many previous researchers

were not able to do it.

E. Operational Definitions

In order to avoid misunderstanding, I have defined the following operational

definitions of this research as follows:

1. Classroom Bullying

Banks (1997) gives specific examples of what bullying is: Bullying is

direct behaviors inclusive of teasing, taunting, threatening, hitting, and stealing

which are initiated with the aid of one or more students against a sufferer.

Bullying may also be more oblique by causing a pupil to be socially isolated

via intentional exclusion.

Classroom bullying in this research includes every single verbal action

and mocking between students in the classroom. So, this research only focuses

on intentional exclusion between students in the classroom, for example

mocking, name-calling, spreading rumors, laughing at classmates, and other

disrespect actions.

2. Academic Achievement

Dornbusch et.al.(1990) stated that Academic achievement is defined as

suffcient advancement towards meeting state content and performance

standards.

In this case, students’ achievement means students’ grade average over

the past year.
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CHAPTER II

LITERATURE REVIEW

The literature provides insight into how bullying is defined, facts about

bullying, the bullies’ and victims’ characteristics and the impact of bullying on

students’ academic performances.

A. Introduction to Bullying

Bullying is a common problem in school and communities which has

anegative impacton student’s right to learn in a safe environment. The pupil is

being bullied whilst she or he is “exposed, repeatedly and over time,” to abuse or

harassment by one or more different pupils (Olweus, 1996). The purpose of the

bully is to pick up control over different people and dominate other individuals,

thus, bullies engage in frightful behavior against those who cannot protect

themselves. There are three forms of bullying: physical (poking, pinching, biting,

hitting, choking, and beating), verbal (name-calling, threats and spreading rumors)

and emotional (exclusion, defamation of character, and blackmail) (National

Association of Social Workers, 2002a, May, As Cited in Dahlheimer, 2004, p.4).

People are usually inclined to consider bullying as something that only takes place

with school students. In reality, bullying is not restricted to simply the school-

aged setting; it is miles going on at later degrees of life, as Namie, G. and Namie,
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R. (2009) who said that bullying is a global phenomenon and has come to be a

critical problem in school and workplace.

B. Definitions of Bullying

The term bullying was first used as a research concept by Dan Olweus in

1978. Olweus defines bullying as the ruthless behavior over a prolonged period of

time to negative activities doing by another or group of pupils (Carrera, DePalma,

and Lameiras, (2011), as cited in Hogue and Disbrow, 2013). Another definition

was from Thornberg, Rosenqvist, and Johansson (2012), they define bullying as

repeated offensive and violencedirected at less powerful targets in their

interactions with the bully or bullies. Coleyshaw (2010) also gives her own

definition: Bullying is adversarial conduct that can be physical or psychological

and is commonly continued or repeated within an imbalanced power relationship.

Banks (1997) also gives specific examples of what bullying is; Bullying is direct

behaviors inclusive of teasing, taunting, threatening, hitting, and stealing which

are initiated with the aid of one or more students against a sufferer. Bullying may

also be more oblique by causing a pupil to be socially isolated via intentional

exclusion.

Smith et al.(2002) stated that there are two primary types of bullying: direct

and indirect or verbal bullying. On this research, I only focused on indirect

bullying which refers to actions that do not normally require physical contact.

These are actions including repeated incidents of name-calling, teasing and verbal
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threats which are directed at the ones who have less control over the social

situation (Bauman and Del Rio, 2006). The harmful of peer relationships, as well

as psychological assaults including gossip, taunting, rumors, writing notes, and

social exclusion, also was included in the concept of indirect bullying in research

by Raskauskas and Stoltz (2004). Definitions of indirect bullying were also used

in research by Liepe-Leveinson and Levinson (2005), they noted that “gestures

such as stares, eye-rolling, sighs, frowns, sneers, and other hostile body languages

were also a significant component of the aggression” (p. 4). Val der Wal, De Wit

and Hirasing (2003) also found that indirect bullying has a greater chance of going

unnoticed by teachers than direct bullying. In this type of bullying that is the most

damaging to self-esteem (Crick and Grotpeter, 1995).  I have adopted the

descriptions above as my research backdrop to build understanding on how

lecturers intervene indirect bullying within the class and the impact of indirect

bullying on students’ achievement or academic performances.

C. Facts of Bullying

Bullying is the most common form of violence in our society. Research has

discovered that approximately 30 percent of students in grades 6-10 are involved

in bullying. In Canada, reported rates of bullying vary from about 15% to 25% of

students being bullied (Beran, Hughes & Lupart, 2008). Recognition of the

seriousness of bullying has led to the accumulation of a large body of research.

Researcher from the National Institute of Child Health and Human Development

(NICHD) report that 13 percent children say that they bully other students, 11
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percent report being bullied, and 6 percent say they are both bullies and victims

(Fight Crime: Invest in Kids, 2003). In addition, about eight percent of students

say that they are victimized at least once a week (Northwest Regional Educational

Laboratory, 2001).

Another fact is by Robers, Zhang, Truman, & Snyder in 2012 who found

that approximately 28% of students ages 12 to 18 reported being bullied at school

during the school year (Northwest Regional Educational Laboratory, 2013). Each

boys and girls are involved in bullying, but the frequency of doing bullying

depend on how bullying is defined (Northwest Regional Educational Laboratory,

2001). Boys used to do more physical bullying, while the girls commonly attack

the form of verbal and emotional bullying (teasing and social exclusion) (Nansel

Overpeck, Pilla, Ruan, Simons-Morton, & Scheidt,, 2001).

From all the type of bullying, the most common form of bullying is verbal

abuse and harassment, followed by social exclusion and insult comments about

physical appearance (Shellard, 2002), for example,Riska an 14-year-old girl who

tried to kill herself because her classmates call her ‘fat girl’ (Soeriaatmadja,

2011). Another situation elucidated by Hazler (2000), was the incident of Kelly, a

thirteen-year-old girl who was frequently being bullied in verbal by her

classmates. She told her mother that she was hurt of it. At the end, she decided to

kill herself after being bullied by their peers.
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D. Characteristics of victims

The characteristics of victims are usually passive, anxious, insecure,

cautious, quiet, and sensitive. Mostly, they are weak or easily dominated

(Shellard, 2002; Banks, 1997; Kreidler, 1996). Victims like to be closed to the

teacher at school, avoid restroom, and make excuses to stay home from school as

much as possible because they have no close friend to share with (Northwest

Regional Educational Laboratory, 2001; Olweus, 1993). Victims tend to be

unexcited in learning which causes the scholarly evaluations drop. Studies have

found that male victims of harassing got low scholarly evaluations score than their

friends. Nine out of 10 victims of harassing experienced a decline in scholastic

evaluations (Ma, Stewin & Mah, 2001). Victims were going to stay away from

school as the strategy to avoid any kind of exploitations which causes non-

attendance and a poor scholastic evaluations (Brank, Hoetger & Hazen, 2012;

Mishna, 2003).

E. Characteristics of Bullies

Bullies frequently engage in hurtful teasing, name-calling, or intimidation,

against those who are smaller or weaker than themselves. Their superiority

triggers them to dominate other students who are different. In addition, they also

recruit other friends to bully the victims (Northwest Regional Educational

Laboratory, 2001). Typical bullies can be described as “having an aggressive

reaction pattern which, in the case of boys, is combined with physical strength”

(Olweus, 1997, p.500).
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Beane (2005) also identifies characteristics of bullies. Students who bully

others love to be a winner and hate to be a loser. They always blame others for

their mistakes and do not have responsibility for their deeds. Bullies only have a

few friends, who agree with whatever they say; however, they are difficult to fit

into other groups. Finally, bullies tend to abusing others to satisfy their

willingness (Beane, 2005).

In addition, Coloroso (2003) identified seven different types of bullies and

characteristics; confident bully, social bully, fully armed bully, hyperactive bully,

bullied bully, bunch of bullies, gang of bullies.

 The confident bully: Has a big ego, feel superior, and has no empathy to

the victims. Teachers and classmates might regard his personality but he

has few close friends because of his big ego.

 The Social Bully: Rumor, gossip, verbal taunts and exclusion are the

examples of social bully. Jealousy becomes the main factor to do this kind of

bullying. She tends to be a hypocrite person to hide their games.

 Fully Armored Bully: The bullies have a flat emotion, they pretend to be

harmful to the others but they are cruel to their victims of bullying.

 Hyperactive Bully: The bullies will begin the conflict with classmates to

cover up their disability in the classroom.

 The Bullied Bully: It means that the bullies do bullying to the others who

are weaker than him because he has been bullied by superior students. In

other words, bullies are both bullies and victim.



13

 The Bunch of Bullies:It is done by group of nice kids. They bully others

collectively yet not do it individually.

 The Gang of Bullies: The bullies are a group of allies who seek the power

in particular places. Their loyalty enables them to neglect the painfulness of

the victims.

F. Types of Bullying

Bullying can be divided verbally, physically, and emotionally.Physical

bullying includes poking, pinching, biting, hitting, hair pulling, kicking, or beating

(NASW, 2002a). Physical bullying usually takes place more frequently among

school-age boys than school-age girls (Olweus, 1993). Verbal bullying consists of

teasing, call calling, threats, and spreading rumors. Emotional bullying involves

exclusion, extortion, defamation or blackmail (NASW, 2002a). NASW (2002a)

additionally mentioned girls had been much more likely to be bullied with rumors

than boys (As cited in Dalheimer, 2004).

Coloroso (2003) divides three different types of bullying: verbal, physical,

and relational. The most common bullying involving boys and girls are verbal

bullying which is up to 70%. This happens because verbal bullying is easy to

carry out and difficult to detect. Verbal bullying includes racist slurs, name-

calling, sexually abusive remarks, and belittling. The second is physical bullying

including slapping, poking, kicking, and spitting. The frequency of this type of

bullying is one-third of all the bullying types. Physical bullying is the most

detectable contrasted with the other types. The third form of bullying is relational

bullying including ignoring, isolating, shunning, snickers, and hostile body
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language. This type is the most undetectable bullying and unnoticed (Coloroso,

2003).

Bullying also can be categorized into two forms. The first form is direct

bullying including teasing, hitting, punching, stealing, etc. In other words, it is

known as physical actions which most commonly done by boys. The second form

is indirect bullying which commonly takes by girls. It includes spreading rumors

or excluding an individual from social situations (Rowan, 2007).

G. Bullying in Collegiate Level

Bullying can and does happen in any stages of life. It does not only exist in

school setting, but also in Colleges or Universities (Northwest Regional

Educational Laboratory, 2013).

The form of bullying that mostly takes by university students are sexual

harassment, hazing, violence, and cyberbullying. Robust national studies showed

that:

o Chapell et al., 2006 said that 70% of victims of bullying in university are

also have been bullied when they were in primary or high school.

o Hill & Silva, 2006 found that both of male (61%) and female (2%)

university students report having been sexually harassed in their

University.

o Allan & Madden, 2008 stated that clubs, teams, and organizations

experience hazingwere involved by most of college students (55%)

(Northwest Regional Educational Laboratory, 2013).
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Many researchers have conducted a bullying research at collegiate level,

such as Marissa Disbrow and Katlyn Hogue who was explored how the bullying

occurs on campus. They asked the students’ perception about the existence of

bullying in the campus. Some responses that they received were:

o “Picking out usually something someone can’t help about themselves [and

teasing them about it]”

o “Picking on someone’s insecurities”

o “Imposing physical, mental, or verbal abuse on another person”

o “Gossip — I see lots of gossip.”

o “We don’t see it much, but we believe it’s there.”

o “Not so much physical but more verbal bullying”(Hogue&Disbrow, 2013,

p. 4-5).

In Indonesia, bullying in the collegiate level is also existed, as quoted

inJakarta post (Mon, July 17, 2017,| 03:28 pm), there were a bullying action at

Gunadarma University involving three students. One of them tugging the

backpack of an autistic student and joke him. The rest were laughing at him and

throw the trash on his face. Unfortunately, the other students also laugh and do not

defend the victim. The deputy rector of Gunadarma University said that the three

students who attack the bullying would be punished.
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H. Effects of Bullying

Bullying will affect bullies, victims, and bystanders in term of academic,

physical, and emotional. The bullying also will bring the negative impact on the

students’ opportunity to study safely at school (Shellard and Turner, 2004;

Lumsden, 2002). Victims are difficultto be focus on their school project and may

experience a decrease in academic performance. They often absent and dropoutof

the school, show signs of loneliness, difficult to do social interaction, difficulty

making friends, and poor relationships with classmates. They also lose self-esteem

and afraid of going to school. The impact offrequent bullying will stay along with

victims into adulthood. It will be at higher risk of depression and other mental

health problems (Shellard, 2002; Office of Juvenile Justice and Delinquency

Prevention, 2001).

Bullying also gives the negative effect on bullies. They are less popular in

the schooland are more likely to involve in crime. Bullies tend to be antisocial,

such as vandalism, shoplifting, skipping and dropping out of school, fighting, and

drug and alcohol use (Office of Juvenile Justice and Delinquency Prevention,

2001).

Bullying also has an effect on bystanders. The witness are more likely to

sufferdepression, anxiety, anger, posttraumatic stress, alcohol use, and low scores

(Shellard, 2002). Students who frequently witness bullying may afraid of being

bullied in the future and teachers are unable to handle bullies’ behavior (Shellard

and Turner, 2004).
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I. Classroom Bullying and Academic Performance

Swearer and Espelage (2004) take note of that Bronfenbrenner (1979)

depicted natural frameworks hypothesis as implying that " all individuals are part

of interrelated systems that locate the individual at the center and move out from

the center to include all systems that affect the individual" (p. 3). Drawing upon

Bronfenbrenner's environmental frameworks hypothesis (1979), Swearer and

Espelage argue that “bullying has to be understood across individual, family, peer,

school, and community contexts" (p. 1). Embracing this point of view accept that

students-students and students-teacher are interconnected in the classroom. At the

end, the activities of all participants from the classroom influence their habits

(Allen, 2010).

Classroom bullying brings awful impact for students’ academic

performances, as mynardet. al. (1996) said that there is a negative relationship

between victims and academic achievement. Many students lose their

concentration on doing homework or schoolwork because of the fear of being

bullied. Classroom bullying also causes the lack of social acceptance on victims

which gives a negative impact on a student’s attendance (Kochenderfer and Ladd

1996). This issue became the most damaging to self-esteem (Crick and Grotpeter

1995).
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J. Intervenes and Preventions of Bullying

“Bullying is not a simple problem which occurs in relations between bully-

student and bullied-student, but it is a complicated problem which must be solved

by means of the development of the social environment of the class, school, home

as well as society” (Kikkawa, 1987, p. 29). Looking at the effects of bullying, it is

crucial for teachers and schools to do some prevention in order to create a safe

learning environment. In order to be able to intervene bullying effectively,

stakeholders have to know where, when and by whom bullying is most likely to

occur. In addition, teachers’ involvement is important in preventing bullying

situations. As Newman, Horne, and Bartolomucci (2000) indicate some trick for

teacher to intervene and reduce bullying in the classroom.  Some of those tricks

are: be a good model and guide students, understand any kinds of bullying, and

observe students’ behaviors in the classroom. Moreover, teacher who noticed

bullying going on in their classroom has an obligations to do some preventions, as

Peckham (2007) said that teachers should involve the whole students by choosing

the appropriate method in teaching, hence no one will be ignored. Teachers and

school members also should respect each other. By doing this, students will

imitate them and integrate this action into their practices. (Peckham, 2007). Buch

(2012) also had done research which seek the teachers’ perceptions on reducing

bullying, He found that Managing Peer Aggression through Positive Teacher-

Student Relationships, Managing Peer Aggression in the Classroom are strategies

that teacher used in reducing bullying in middle school in the Midwest of the

United States.
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CHAPTER III

RESEARCH METHODOLOGY

This chapter explains about the steps used in conducting this research,

including a brief description of the research location, research design, participants,

techniques of data collection, and techniques of data analysis.

A. Brief Description of Research Location

The research took place at Universitas Islam Negeri Ar-Raniry, Banda

Aceh. Universitas Islam Negeri (UIN) Ar-Raniry (State Islamic University) is the

Islamic University under the authority of Ministry of Religious Affairs. UIN Ar-

Raniry was firstly established on October 5th 1963. It is located at Jl. Ar-Raniry

Kopelma Darussalam (Lingkar Kampus) – Banda Aceh. The name of Ar-Raniry

was taken from Syeikh Nuruddin Ar-Raniry who reigned from 1637-1641. He

gave a great contribution in developing Islamic thought in Southeast Asia,

especially in Aceh (Panduan Akademik, 2015/2016).

UIN Ar-Raniry which is currently led by Prof. Farid Wajdi Ibrahim, MA as

the rector, is an Islamic educational institution which has graduated thousands

scholars and some professors. As an Islamic University, it does not only concern

about Islamic affairs but also on general knowledge with some branches. There

are nine faculties in UIN Ar-Raniry, including Faculty of Syari’ah and Law,
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Faculty of Education and Teacher Training, Faculty of Ushuluddin and

Philosophy, Faculty of Dakwah and Communication, Faculty of Adab and

Humaniora, Faculty of Social Science and Government, Faculty of Psychology,

Faculty of Business and Economic Islam, and Faculty of Science and Technology.

I specifically conducted the research about lecturers’ responses toward

classroom bullying and the impact of bullying on students’ achievement of

English Department of UIN Ar-Raniry.

Department of English Language Education which is known as Pendidikan

Bahasa Inggris (PBI) was chosen because it represents my participants for the

research. It is one of the leading and reputable departments that many students

eagerly study in. As it was named, this department specializes in teaching English

as foreign language and prepares its graduates to be a good English teacher at

school or a professional in university. Department of English Language

Department which is currently headed by Dr. T. Zulfikar, S.Ag., M.Ed, has a very

good facility. It provides classes with standard quality. Besides, it also has one

laboratory which often used for TOEFL test and learning activities.

B. Research Design

This study employed a qualitative research design. Qualitative research

design would provide the multidimensional data about lecturers’ perception

towards classroom bullying and the steps that would lecturer takes in stopping

classroom bullying, furthermore qualitative methods also would obtain the
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information about the impact of classroom bullying on students’ achievement

from the students’ response on open-ended questionnaire.

Qualitative research is an approach for exploring and understanding the

meaning individuals or groups ascribe to social or human problems. As Creswell

(2014) stated that qualitative research is “the process of research involves

emerging questions and procedures, data typically collected in the participant’s

setting, data analysis inductively building from particulars to general themes, and

the researcher doing interpretations of the meaning of the data and the final

written report has a flexible structure” (Creswell, 2014, p. 32).

According to Creswell (2014) “a popular and helpful categorization divided

qualitative methods into five groups: ethnography, narrative, phenomenological,

grounded theory, and case study” (Creswell, 2014, p. 32).

In this research, I used case study which involves a deep understanding

through multiple types of data sources. “Case studies can be explanatory,

exploratory, or describing an event” (Cresswell, 2014, p. 33).

C. Participants

The participants of this study were the second year batch English students,

and lecturers of English Education Department of UIN Ar-Raniry. In this case, I

chose random sampling, because it is the purest and the most straightforward

probability sampling strategy. It is also the most popular method for choosing a

sample among population for a wide range of purposes. In simple random
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sampling each member of population is equally likely to be chosen as part of the

sample. It has been stated that “the logic behind simple random sampling is that it

removes bias from the selection procedure and should result in representative

samples” (Gravetter, 2011, p. 146).

I chose random sampling methods due to the representativeness of sample

group and less room for researcher bias compared to non-random sampling

techniques by choosing 20 students and two lecturers which is one male lecturer

and one female lecture of English Language Education Department of UIN Ar-

Raniry, and it is considered as appropriate number in case study. This technique is

free of classification error, suitable for my research and simplicity can be very

helpful in data interpretation of this research.

D. Methods of Data Collection

The function of data is to determine the result of the research. In collecting

data, there are some instruments that are used to collect data from participants of

the study which are mainly used by researchers to collect reliable data which

would be later be analyzed. Methods of qualitative research data collection are

interviews, focus groups, observation, collection of documented material such as

letters, diaries, photographs, collection of narrative, open-ended questions in

questionnaires (Hancock, Ockleford, and Windridge, 1998).

In this research, I used two instruments:
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 Questionnaire

Questionnaire is list of a research or survey questions asked to

respondents, and designed to extract specific information. The types of

questionnaire can be classified into three types: close ended, open-ended,

and contingency (Auriat & Siniscalco, 2005). “Close-ended questions limit

the respondent to the set of alternatives being offered, while open- ended

questions allow the respondent to express an opinion without being

influenced by the researcher”(Foddy, 1993, p. 127). In this case, I used

open-ended questionnaire consisting of 7 open-ended questions. The

questions were related to bullying to gain the perspective of English

students toward classroom bullying and its impact to the victim’s and

bullies’ academic achievement. I distributed the questionnaire to the

participants and guided them in answering the questions in order to avoid

misunderstanding and misinterpretation and the participants were expected

to answer the questionnaire honestly.

 Interview

After distributing the questionnaire to students, I interviewed lecturers to

know the result of their perceptions toward classroom bullying and the

steps that would be taken by them to stop bullying in the classroom.

“There are five types of interview; they are structured interview, semi-

structured interview, unstructured interview, informal interview, and focus

group” (Warren & Karner, 2005, p. 307-312).
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In this research, I used semi-structured interview which interviewee are

free to answer the questions. In conducting interview, I would have

previously prepared a schedule list of structured questions pertinently to

the study before meeting respondents for their opinions on classroom

bullying. I pose questions to the participants and the answers are recorded.

Materials that could be used during interview period include tape recorder

and paper. According to Aina (2004) and Popola (2011), “the major

advantage of this method is that it produces high response rate. Besides, it

tends to be representative of the study, and personal contact between

researchers and participants enable the writer to explain confusing and

ambiguous questions in detail” (Aina, 2004, p. 135 & Popola, 2011, p.

187). In conducting interview, I would have a brief dialogue with

participants. The questions for interview were taken verbally. The

participants are one female and one male lecturer of English Department

of UIN Ar-Raniry which are interviewed at specified time according to

their convenience and availability. All interviewee were in English and

were tape-recorded, and the writer takes the note simultaneously. Each

interview took about 10-15 minutes.

E. Data analysis

The data in this study was analyzed qualitatively by thematic analysis, it is a

type of qualitative analysis. It is used to analyze classifications and present themes

(patterns) that relate to the data. It illustrates the data in great detail and deals with
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diverse subjects via interpretations (Boyatzis, 1998).  The processed data can be

displayed and classified according to its similarities and differences (Miles and

Huberman, 1994).  In order to achieve it, the process should include coding,

categorization and noting patterns, i.e. different level of themes could be provide

(Braun and Clarke, 2006).

In this case I used thematic analysis model from Miles and Huberman which

are consist three link stages; data reduction, data display and data conclusion-

drawing/verifying. Data reduction takes place through the process of coding. The

data was carefully read, all statements relating to the research question were

identified, and each was assigned a code, or category. Coded data may then be

organized whereby the data units (statements, sentences, etc.) were clustered into

common themes, so that similar units were grouped together into first order

themes, and separated away from units with different meaning. The same process

was then repeated with the first order themes, which were grouped together into

second order themes. These codes can then be displayed or organized to allow the

drawing of conclusion.
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CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

A. FINDINGS

This chapter discussed the findings based on the data obtained from open-

ended questionnaire and interview session regarding classroom bullying in second

year batch of English Department UIN Ar-Raniry. I used thematic analysis

technique by Miles and Huberman (1994) to analyze the data. This chapter is

divided into two sections. Section one discusses the results of interviews

regarding the classroom bullying and prevention efforts involving two lecturers.

Section two reports the results of open-ended questionnaire, which involved only

the sophomore students of the English Education Department.

Section 1: Interview results

This section examines lecturers’ views about classroom bullying and the

prevention of this issue. The lecturers were asked four set questions regarding

classroom bullying. The results are based on analysis of tape-recorded

interviews with the lecturers of English Department of UIN Ar-Raniry. The

following table explains the themes identified from the transcripts of

interviews. These themes and sub-themes are used to structure the reporting of

these findings in this chapter.
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Table 4.1. : Themes and sub-themes identified from transcripts

Themes Subthemes

Types of Classroom Bullying in the
Second Year Batch of PBI Uin Ar-
Raniry

 Exclusion
 Underestimated

Factors triggering students to bully
others in the classroom

 Feeling superior
 Relationship problem

Strategies to control classroom
bullying

 Classroom management
 Personal approach

1.1. Types of Classroom Bullying in the Second Year Batch of PBI Uin
Ar-Raniry

This section details lecturers’ views about kinds of classroom bullying

that often happens in the second year batch of English Department UIN Ar-

Raniry. The lecturers who shared their views were English female and male

lecturers in who have been teaching for more than 5 years. Exclusion and

underestimated were a common theme to emerge in the interview with

lecturers. The lecturers regarded it as the common bullying that often

happens in the classroom since they are teaching in English Education

Department of UIN Ar-Raniry.

1.1.1. Exclusions

Lecturers’ voice: Exclusion is a type of social rejection which

means excluding someone or groups from social interaction. A lot of

students were doing exclusion in the classroom. Sometimes students

ignored their classmates and making group to gain power over someone.

The groups could not integrate with the others. The participant shared his
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opinion as noted: “Normally female students used to study in a group

which is good in my opinion, but they are making exclusive groups. This

group is fix, they cannot integrated with other students” (Le.1)

Participants also reported that during the class, some students are

difficult to join with the others, they often complain when divided into

group learning. As the following comment showed:

The students like to have their own groups. It commonly
happens in our relationship in the classroom. When we
are teaching, it can be seen sometimes students have their
own friends and they would like to join that friends only. It
is very difficult when dividing them into group in the class.
Sometimes they complained about it. (Le.2)

1.1.2. Underestimated

Students also tend to do underestimation to their classmates that

mostly happen in presentation class. Lecturer 2 (Le2) raised the high

concern about this kind of bullying during the interview. She stated that

some students are laughing at the presenters who are doing mistakes. As

the following excerpt from interview Le.2 illustrates: “when students

were presenting or the groups were presenting. we could see sometimes

if there is mistake done by the groups, other groups or other students

sometimes will laugh at them by sounding or by saying something”

(Le.2).

1.2. Factors triggering students to bully other students

This subsection discussed the lecturers’ views regarding the factors of

students bully their classmates. Bullying is not happen without any reasons,
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there are several of reasons why students bully their classmates. Lecturers

identified two factors that triggering students in doing bullying at their

friends inside classroom.

1.2.1. Feeling superior

Students’ main motivation for bullying simply boils down to

having a big ego. Their arrogance has made themselves believe that they

are the best thing since sliced bread. They tend to act like a boss in the

class because they feel superior and do not need anyone else. As the

result, they do exclusion to the inferior students. As elucidated in the

following comment:

The students are making exclusive groups, female students
tend to group themselves at four or five, this group is good
in their academic performance and sometimes was higher
than other groups, they are reluctant to share learning, or
maybe they tend to avoid making contact for assignment
(Le.1).

It could be noticed that students in second year batch of PBI UIN

Ar-Raniry tend to do this type of bullying toward their classmates due to

their superiority.

1.2.2. Relationship Problem

Lecturers also argued that relationship problem among students

also the important factor which causes classroom bullying. This could be

happen between individuals or groups. There was a gap between them

which triggered avoidance. It is clearly stated as:

Sometimes it can be seen like there is a gap between one
student with another or one group with another group in
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the classroom, one of my students told me that she had a
problem with her classmate, so she avoids to work with
her friend (Le.2).

From the quotation above, I found that the gap between students

push them to keep distance each other which referred to exclusion.

1.3. Lecturers’ strategies to control classroom bullying

Classroom bullying is not a trivial thing. It should be stopped to achieve

the effectiveness of teaching-learning process. Lecturers are facilitator in the

class who play important role to prevent this phenomenon from happening in

the classroom. The results of interviews with lecturers in English Education

Department of UIN Ar-Raniry revealed that good classroom management and

doing personal approach are the best way in preventing bullying in the

classroom.

In this subsection, I discussed the bullying reduction strategies that

lecturers shared during interview.

1.3.1. Classroom Management

Lecturer 1 and lecturer 2 both declared that classroom management

included seating assigned and educating students is the key to control

bullying behavior in the classroom. As indicated in the following

interview excerpts:

Lecturer 1: “lecturer should treat students from different classes

with different way of managing the class. Seating is one of them.
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The way they sit, either in the formation of U or the formation of

V” (Le.1)

Lecturer 2:”implicitly sometimes lecturer try to encourage them to

tell something motivating to motivate them and taught them

proverb and values, also try to tell them a bit about moral

message” (Le.2)

From the statement of lecturer 1 and 2 above, I noticed that

lecturers believed changing the seating formation of students could

reduce bullying behavior in the classroom, for instance, group exclusion.

Moreover, in grouping students to do assignments, both lecturers also

mix the students into different group. So, students have no opportunity to

do discrimination to the other groups. Besides changing formation

seating of students, participants also educate the students to decrease

classroom bullying. For example, sending moral message through

proverb, make them aware to respect and appreciate each other in the

classroom. Lecturers believed that their task is not only teaching but also

educating students.

1.3.2. Personal Approach

The lecturer 2 suggested that doing personal approach is also an

effective way to reduce bullying in the classroom. Lecturers tend to do it

behind the classroom, for example when students reported to the lecturer

if they have problem with their classmates, and did not want to join

group with one of their classmates. In this case, the lecturer would like to
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motivate student who has internal problem with their friends, try to talk

to them and advise directly to them. It is expected that it can make

students aware about the importance of good relationship in the

classroom, so bullying behavior in the classroom would be reduced and

be banned. As the following comment noted during interview:

Sometimes, there is a student seems like to be alone, she
wants to walks quickly out of the classroom, when we
finish our class and while other students sit in their groups
and another one would like to go out earlier than other
friends. As a Lecturer, we should try to talk personally
with the students by asking do you have any problem with
your friends (Le 2)

Section 2: Students’ open-ended questionnaire results

The purpose of this section is to verify the previous data collected using

interview approach. The results of this survey have the potential to serve as a

comprehensive guide to recommendations for students and lectures to increase

the awareness of classroom bullying. It is also expected to diminish bullying

issue inside the classroom.

The participants of this open-ended questionnaire is 20 sophomore

students of English Department UIN Ar-Raniry. Each student completed 7

open-ended questionnaires. Any information that could identify the

respondents was excluded. Therefore, respondents’ names, addresses, and

contact numbers were not requested. Findings are reported based on research

question of this study (see chapter 1). The following table show theme

emerges based on students’ answer of open-ended questions:
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Table 4.2. Themes and sub-themes identified from open-ended questionnaire

Theme Subtheme

Types of Classroom Bullying in the
Second Year Batch of PBI Uin Ar-
Raniry

 Mocking
 Name-calling
 Exclusion
 Disrespect
 Underestimated

Factors triggering students to bully
others in the classroom

 For revenge
 For fun

Impact classroom bullying on
students’ achievement

 Get a lower grade

In this section discussed about students’ perceptions and their experiences

of classroom bullying and its impact to their achievements.

2.1. Types of Classroom Bullying in the Second Year Batch of PBI Uin Ar-

Raniry

Verbal bullying is a means of using words in negative way such as insult,

teasing, mocking, name calling and put down to gain power over someone else.

The reason why this action happens is because of the differences of victim’s

physical and appearance. For instance the differences of skin color, size of

body, dress style, the way of talking, and so on. While emotional bullying is

action that includes psichological assaults.

According to the students’ answer on open-ended questionnaire, it is

found that both of bullying is existed in the second year batch of UIN Ar-

Raniry. As reflected in the following themes:
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2.1.1. Mocking

Students used to mock their friend who has big body by word “fat”,

“they often called me fat” (S.2). In contrast, someone who has small

body was called “small”, “They called me small” (S.14). Students also

mock their classmates because of weird appearances. As be seen from

students 10 statement, she has been mocked by their classmates because

of her style of using scarf looks weird, “when I wore my scarf, my friend

asked me whether I used helmet” (S.10).

2.1.2. Name-calling

Students like to do name-calling by changing their friend’s name.

“We call our friends with bad name sometimes” (S.1). Students change

their friend’s name into animal names such as “elephant” and “chicken”.

As noticed in the students’ answer below:

“We mock someone that she is like a chicken” (S.5)

Or

“All of my friends call me Gajah because they think my body is

fat” (S.6).

2.1.3. Exclusion

Students were doing exclusion especially to transfer student.

Students consider the transfer student as a stranger in the classroom.

Thus, they are reluctant interacting with her. As reflected in the following

excerpt: “Some of my new friends did not like me because I was a

transfer student, so they hate me and bullied me” (S.17).
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2.1.4. Disrespect

Disrespect also happened in the second year batch of PBI UIN Ar-

Raniry. Students tend to do this in the presentation class. They showed

disrespect to the presenter by ignoring them and using earphone because

the explanation is boring. As admitted by student 16 in their answer:

“sometimes if my classmates doing presentation in the class, I just don’t

hear what they said, I do it because the explanation is bored” (S.16).

2.1.5. Underestimated

Student 11 experienced this kind of bullying. She was laughed by

her friends, and she said that it was hurt her feeling. As indicated in her

statement: “my close friend likes to laugh at me, make fun and

underestimate me. It is too often and hurt my feeling.”(S.11)

2.2. Factors triggering students to bully others in the classroom.

In this section, I discussed about the factor that triggered students to bully

their classmates based on their answer in open-ended questionnaire.

2.2.1. For revenge

Some students who have been bullied by their peers tend to be

bullies in the future. This happened because they feel sad and cannot

accept their peers’ behavior. They resist their peers by doing the same

deed. For example, if their peers mock at them, they will mock them

back. As indicated in student’s 11 statements: “I feel mad and it hurts my

feeling, sometimes I bullied them back”. (S.11)
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2.2.2. For fun

Students give the same answer when I asked them about their

feeling after bullying someone. They answer:

“I did bullying because I like it, I feel happy after doing that” (S.19)

Or

“I feel happy, I did bullying, it is just for fun, I think it’s not too over”

(S.20)

Students claim this factor as the main reason of doing bullying in

the classroom. They assume their behavior are trivial things and are not a

big issue. They do joke at their classmates excessively and continually

without feeling guilty. They admit that they like to do the bullying and

feel happy when doing it.

2.3. Impact classroom bullying on students achievements

The following table showed students’ Grade Point Average (GPA) and

their opinion about the impact of classroom bullying and students’

achievement based on open-ended questionnaire results.
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Table 4.3. Students’ GPA and their perceptions of the bullying
impact

Students GPA Opinions
S 1 3,30 I think that can make someone depressed
S 2 3,25 It can make children do bad behavior
S 3 3,56 Trauma, being unconfident, depressed, think to

commit suicide
S 4 3,25 Bullying can make students lazy to go to class, make

them feel not confident and not focus in learning
S 5 3,48 The victims will get depressed and loose confident,

they are afraid of being bullied again
S 6 3,66 Can be introvert, being shy, afraid of doing mistakes

S 7 3,40 I think the victims will feel down in study, so their
achievement will get low.

S 8 3,55 The victims will be lazy to come to the class and their
achievement will be decreased

S 9 3,26 I’ve ever get bullied, and because of that, I don’t have
any friend

S 10 3,87 It has two sides, it can be bad for the victims and
make them depressed, and sometimes it could be good
if someone are being bullied because of she or he is
unable to do something in class, it will motivate the
victim to get excellent score.

S 11 3,74 The victims will get good achievement
S 12 3,42 Students who are being bullied will get afraid and feel

stress, so their achievement will be down
S 13 3,48 Bullyig can meke GPA down and trigger to kill

himself
S 14 3,52 If bullying just for joking and victims didn’t get hurt, it

can’t give bad impact for the but if victims get hurt of
it, it will bring bad impact for their achievement and
mental

S 15 3,38 Victims will be become an introvert
S 16 3,34 I think the impact of bullying to the victims os really

serious, she will loose confident and try to avoid the
bullies by not showing her face anymore, and
sometimes the victim will try to suicide

S 17 3,48 They feel isolated from people and will get depressed,
at the end, it influences their achievement

S 18 3,41 Victims will feel down and lazy to go to school
because they are afraid of the bullies. So, they cannot
achieve their purpose in the college

S 19 3,00 Bullying in classroom just mocking, so I’ve never seen
the serious impact about bullying

S 20 3,13 I think the victims will get traumatic and feel
unaccepted in social life
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Based on the table above, it could be inferred that students have unclear

perception about the impact of classroom bullying and academic

achievement. Some students believe that bullying is damaging to the self-

esteem and academic achievement, and the rest believe that bullying can

motivate the victims to get excellent score. However, all of participants

have high score which is up to 3,00 even they were being bullied by their

classmates. The previous subsection showed that S2, S6, S10, S11, S14,

and S17 are the victims of bullying. They were being bullied verbally and

psichologically. But they got good score and proved that bullying was

not affected to the low academic achievement.

B. DISCUSSION

The data analysis has generated some important findings. In this section, the

findings are discussed to answering the proposed research questions in turn. The

first research question is what kinds of classroom bullying that happens in second

year batch of PBI UIN Ar-Raniry. The answer to this research question can be

seen from the findings of the first theme analysis which is obtained from open-

ended questionnaire and interview session. There are two types of Classroom

Bullying emerge from second year batch of PBI UIN Ar-Raniry; verbal and

emotional bullying. Students used to grouping themselves permanently in every

activity, underestimated, and giving negative comment about physical appearance.

These two kinds of bullying are categorized as indirect bullying. This finding is

line of Rowan (2007) which stated that spreading rumors or excluding an

individual from social situations are included as indirect bullying.
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The second research question is what factors triggering students to bully

others in the classroom. The answer to this research question can be seen from the

findings of the second theme analysis which is also obtained from open-ended

questionnaire and interview session. Students usually bully their friends due to

superiority, revenge, fun, and relationship problems. First reason why students

bully others is superiority. It is categorized as confident bully. These students tend

to have a big ego and feel superior to others. The second reason is for revenge, it

means that the bullies are both a bully and a victim. They strike out against those

that are weaker than themselves. The third reason is for fun, students bully their

classmates just for fun, they like joking and mocking their friend in the classroom

and feel innocent after doing that. The last reason is relationship problems,

students tend to avoid their friends and doing exclusion in the classroom due to a

personal problem between them.  It is relevant to study by Coloroso (2003) who

identified seven different types of bullies and characteristics; confident bully,

social bully, fully armed bully, hyperactive bully, bullied bully, bunch of bullies,

gang of bullies. However, in this research, I only found three of seven

characteristics above which are confident bully, social bully and bullied bully.

The next research question is what steps taken by lecturer to anticipate and

prevent classroom bullying. The answer of this research question can be seen from

the findings of the third theme analysis which is obtained from interview session.

I interviewed two lecturers of PBI UIN Ar-Raniry to obtain the information about

their perception toward strategies in controlling classroom bullying. During the

interview process, I noticed that the informants were aware the existence of
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bullying in their classroom. Both of them believed that good classroom

management and personal approach are the effective ways to control and reduce

bullying in the classroom. This finding is similar to the research which has done

by Buch (2012). He found that Managing Peer Aggression through Positive

Teacher-Student Relationships, Managing Peer Aggression in the Classroom are

strategies that teacher used in reducing bullying in middle school in the Midwest

of the United States.

The last research question is what the impacts of classroom bullying on

students’ achievement. The answer of this research question can be seen from the

findings of the last theme analysis which is obtained from open-ended

questionnaire result. Students have unclear perception about the impact of

bullying to poor academic achievement. Victims still got good score so do the

bullies. So, it can be conclude that there is no correlation between classroom

bullying and academic achievement in second year batch of English Department

of UIN A-Raniry.

Again, the result showed that indirect bullying is often happens in the

second year batch of PBI UIN Ar-Raniry. Sophomore students used to do bullying

inside of classroom. Even though indirect bullying is difficult to identified, some

lecturers are aware of its existence in their class. Lecturers believe that applying

good classroom management and doing personal approach are the best way to

reduce classroom bullying. In addition, classroom bullying was not affected to the

poor academic achievement.
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CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents the conclusions and suggestions about the result of

study. The conclusions of the study were the answer of research questions as

stated in chapter I which the finding was based on the result of data analysis. The

suggestions were expected to make better improvement for students, lecturers and

future researcher related to classroom bullying

A. CONCLUSION

The following conclusions can be drawn from the present study. The first

conclusion, verbal and emotional bullying mostly existed in second year batch

students of PBI UIN Ar-Raniry as represented in this study through the first theme

that derived from open-ended questionnaire and interview result. There are five

subthemes that emerge in this first main theme; they are mocking, name-calling,

exclusion, disrespect and underestimation.

Further, sophomore students in PBI UIN Ar-Raniry commit these kinds of

bullying due to some reasons. Feeling superior come up as the first reason for

students of PBI UIN Ar-Raniry do the bullying inside the classroom. For fun

come to be the second, revenge come to be the third, and the last reason is the

presence of relationship problem between them.

Regarding the existence of bullying inside classroom, lecturers in PBI UIN

Ar-Raniry suggest two strategies in reducing this issue, first is good classroom
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management which includes seating assigned and educating. The second

strategies is doing personal approach to the students who have problem with

classmates.

The last conclusion, it was found that classroom bullying and low academic

achievement were not correlated.

B. SUGGESTION

Based on the findings of this study, there are a number of suggestions can be

made to reduce bullying inside classroom. First, the lecturers should be more

aware of the existance bullying in the classroom. It is necessary to raise lecturers’

awareness since bullying affect students’ achievement. As for students, it is

important to be respectful each other so that teaching-learning process can be

more comfortable. Additionally, I hope for the future researcher to interview more

participants to gain deeper data. That way, more perceptions of lecturers and

students towards classroom bullying hopefully will be exposed more suffucient.

Further, future researcher should consider gender as variable in deriving different

perceptions of participants on classroom bullying.
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Questionnaire

Do not write your name, so that your answers remain private and

confidential. Please answer the questions honestly and to make you easier to

answer these following questions read the definition bellow !

GPA :

Definitions of bullying : bullying is defined as the use of one’s strenght or

popularity to injure, threaten, or embarrass another person on purpose, it can be

phisycal, verbal, or social.

For examples : saying “you are fat”, laughing at someone, mocking, teasing

someone, make a noise in the class, disrespect each other, underestimate someone,

threatening, blackmail, defamation, exclusion etc.

1. Have you ever been bullied by your classmates? what did they do?

2. If you have ever been bullied, what did you feel? What did you do ?

3. Do you get any help if you are being bullied? If yes, by whom? What they

do to help you?

4. Have you ever get involved in bullying someone in classroom? Why did

you do it?

5. What did you feel after bullying someone?

6. If you witnessed someone who was being bullied , what would you do ?

7. What do you think about the impact of bullying in the classroom on

victims and bulliers’ achievements? Give some examples!
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Interview guide

1. How long have you been teaching at PBI ?

2. While teaching, what kind of  students’ disruptive behavior that you

encounter much  in the classroom ?

3. What would you do if your students bullied their classmates during the

class?

4. What would you do to your students who are being bullied by their

classmates?
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