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ABSTRACT 

Name   : Raihan Fadhillah 

NIM   : 190203026 

Faculty  : Fakultas Tarbiyah dan Keguruan 

Major   : Department of English Language  Education 

Thesis working Title  : Students’ Perceived Impact of English Course Design 

Class on Designing Lesson Plan in Micro Teaching Class 

Main Supervisor : Prof. Habiburrahim, M.Com., Ph.D. 

Co-Supervisor  : Siti Khasinah, S. Ag., M. Pd 

Keywords  : English Course Design, Lesson Plan, Microteaching 

 

Lesson plan is a crucial aspect of the teaching and learning process. Both 

experienced teachers and prospective teachers are required to create lesson plans 

before conducting teaching. It is a guide for teachers to keep the class running 

smoothly. Students must take courses systematically to learn lesson plan, starting 

with English Course Design, Micro-teaching, and EFL Teaching Administration 

classes. This research aims to find the impact of English Course Design classes on 

students’ ability to design lesson plans in Micro-teaching classes. This research 

applied a qualitative method and used interview techniques for data collection. 

The participants of this research are English Department Students of UIN Ar-

Raniry who have taken English Course Design Classes and are in Micro-teaching 

classes. The samples are ten students of Micro-teaching classes. The research 

found that English Course Design class helps students in designing lesson plans. 

In contrast, one of the participants said the English Course Design class did not 

help her very much because she already knew how to design lesson plans. All in 

all, the participants agreed on the impacts of the English Course Design class: 

enriching their knowledge and skills about lesson plans, giving them insight into 

lesson plans, and helping them in the Micro-teaching class. 
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CHAPTER I 

INTRODUCTION 

A. Background of Study 

Course design refers to the procedures and techniques used to develop an 

effective learning environment for students. The main goal of course design is to 

create the best possible learning opportunities for students in a setting that values 

education and intellectual growth. English Course Design provides theoretical and 

practical understanding of curriculum design, syllabus, and lesson plans for 

English courses or subjects. From the historical and theoretical standpoint to 

practical exercises, students will analyze the evolution of the curriculum. In the 

end, students will create lesson plans and syllabi for specific language skill 

subjects, and they will practice the outcomes of this course in classroom teaching 

simulation (Micro-teaching).  

Musingafi et al. (2015) said most teacher trainees could not distinguish 

between the curriculum, syllabus, and lesson plan. Failure to spell out the 

difference between these concepts means that they leave their colleges without a 

clear understanding of them. If this is the case, someone has mispronounced 

something. Effective learning depends on the teachers. The fact that they cannot 

tell the difference between them, however, demonstrates how poorly they have 

been educated, instructed, monitored, and supported in their work.  

The teaching and learning process begins with the curriculum as the 

foundation for learning objectives and activities (Habiburrahim, 2018). Therefore, 

the curriculum is a laid out course of study that students must finish to graduate at 

a particular level of education. Thus, the curriculum is more comprehensive than a 

syllabus. A syllabus comes from the curriculum. In the official educational 

system, a syllabus cannot be created without creating a curriculum. A syllabus is 

an overview or list of the subjects that students are expected to study over a year 

or other designated period. Syllabus is a brief outline of lessons or aspects of 

curriculum list topics to be taught in a given course. A lesson plan outlines the 
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specifics of how teaching will take place. Creating a lesson plan is a crucial task 

for the teacher (Musingafi et al., 2015) 

According to Macalister and Nation (2010), the curriculum design model 

consists of three outside circles and a subdivided inner circle. It will help teachers 

in their teaching. The principles, environment, and needs, including theoretical 

and practical factors, have significantly influenced how the course production 

process was conducted. When conducting a course, many things need to be 

considered, including the students’ prior knowledge and gaps, the resources 

available, the teacher’s expertise, the strengths and weaknesses of the curriculum, 

and the teaching and learning principles. The more these factors are ignored, the 

more they are ineffective in promoting learning and inappropriate for the students.  

Therefore, teachers are required to design courses both beneficial and 

enjoyable for students.  In the Faculty of Education and Teacher Training, 

students are taught about course design in a semester before practicing it the next 

semester in a Micro-teaching class. The Micro-teaching technique allows student 

teachers to teach a small portion of the lesson to their friends under close 

supervision (Kilic, 2010).  Student teachers have the chance to hone their abilities 

to engage students, ask questions, efficiently use and manage time, and warm up 

the class in Micro-teaching class. Additionally, Micro-teaching improves Student 

teachers’ ability to control the class. They learn how to employ appropriate 

learning activities, use teaching goals, and overcome difficulties faced during the 

process.  

Through Micro-teaching, students can learn how to create lesson plans, 

choose teaching objectives, speak in front of a group, ask questions, and use 

evaluation techniques. In a comfortable environment, a student teacher’s self-

confidence increases. It provides an opportunity to learn many abilities that are 

crucial for teaching in a short time. Planning a lesson model is an effective way to 

get expertise in achieving teaching objectives. It demonstrates the value of 

planning, structuring, and presentation in helping students learn. To integrate 
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activities with the curriculum as a whole, careful selection, logical arrangement, 

and continuous improvement are required.  

Based on the researcher’s experience in Micro-teaching class, students are 

still confused about designing lesson plans commonly known as RPP.  RPP 

should be explicitly taught in that course because it is developed in the English 

Course Design class and used in the Micro-teaching class. Micro-teaching class 

only focuses on student performance, not on teaching RPP anymore. Many 

students do not know how to design RPP, and they learn it in Micro-teaching 

classes.   

  Therefore, based on that problem, the researcher wants to conduct this 

study to know students’ perceptions of the impact of English Course Design 

classes on designing lesson plans or RPP in Micro-teaching classes. It is important 

to know people’s perception because it affects their action. One of the goals of the 

Faculty of Education and Teacher Training at UIN Ar-Raniry is to train students 

to become qualified teachers who can assess the needs of their students and 

choose the best learning materials for English Language learners to make the 

learning processes meaningful for them. The focus of this study is only on how 

effective English Course Design class helps students in their teaching simulation 

class, especially in designing a lesson plan.  

B. Research Questions 

Based on the background above, this is the following question that can be 

formulated: 

What is students’ perception of the impact of English Course Design class on their 

ability to design lesson plan? 

C.  Aim of Study 

The study aims to know students’ perceive the impact of English Course 

Design classes on their ability to design lesson plans.  
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D. Significance of the study 

The results of this study are expected to give information about the 

importance of English Course Design classes to English Education students in 

their teaching practice. It is also expected to encourage students’ awareness of 

studying the course before they design lesson planning for Micro-teaching classes. 

Hopefully, it can be used as the reference for those who want to conduct research 

in a similar field.  

E. Terminologies  

a. English Course Design 

Course design is the process and methodology of developing excellent 

learning settings and experiences for students. They can access knowledge, gain 

skills, and practice higher levels of thinking through deliberate and planned 

exposure to instructional material, learning activities, and interaction. Providing 

students with the best learning opportunities in an environment valuing education 

and intellectual growth is the aim of the course design. 

In this research, English Course Design is a course that must be studied by 

all students of the English Education Department before they practice teaching 

simulation. In Course Design class, students are taught about curriculum, syllabus 

and lesson plan design. All courses need a well-designed syllabus to be successful 

courses.  Choosing what is taught and in what order is part of deciding a syllabus. 

The selection of a syllabus is a crucial option in language learning. Thus, it should 

be decided deliberately and with as much information as possible.  

b. Micro Teaching  

The practice of Micro-teaching is frequently employed in the teacher 

training process to broaden the teaching experience of student teachers. 

Application for Micro-teaching is expected to give student teachers experiences as 

much as possible before they engage in teaching practice in their future careers 

(Ögeyik, 2016; Ismail, 2011). Experts have viewed Micro-teaching as a crucial 
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strategy in teacher education programs for a long time. It dates to the first half of 

the 1960s. This tactic is frequently employed to allow undergraduate teachers to 

gain teaching experience before enrolling in a program to become teachers. Even 

now, Micro-teaching is used widely as a crucial component of teacher preparation 

(Makafane, 2020).  

According to Sisman and Acat (2003), teachers should be given special 

training before beginning their careers to achieve these competencies (as cited in 

Kilic, 2010). Because teaching is a job that requires specialized knowledge and 

skills, teacher candidates should possess a particular set of competencies. The 

nation’s goal is to produce productive citizens who will help to create a strong 

economy. Therefore, placing a strong emphasis on education is a top priority for 

the country. The teaching profession is thought to be backbone and will lay the 

groundwork for the following generation.  

In this research, Micro-teaching is one of the mandatory courses that must 

be completed by participants in this study before participating in a teaching 

internship. The lecturer will grade them according to how well they do and can 

create lesson plans (RPP). They will be obliged to construct it and teach in a real 

classroom once they arrive at school.  
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CHAPTER II 

LITERATURE REVIEW 

The literature review in this chapter covered several fundamental theories 

selected for a complete comprehension of the research.  

A. Course Design 

Learning is a well-planned activity for students to be able to learn. 

Therefore, before implementing learning, a teacher should develop a course 

design. It is important because it becomes a guideline to achieve goals. Because of 

this, students of the Education and Teacher Training Faculty should learn about 

course design.  They must understand the curriculum, syllabus, and lesson plans 

well.  

1. Curriculum and Syllabus  

Course design is crucial to be considered in language teaching and learning 

because it determines the success of teaching and learning. The problem of the 

low level of English proficiency faced by students learning English in Indonesia 

may be caused by some factors. The first factor is the problem lies in the 

curriculum and syllabus. The second factor is that Indonesia's classroom situation 

is still generally overcrowded and noisy. The third one is many teachers who are 

still lacking in proficiency in English. They still need more training in language 

pedagogy (Lowenberg, 1991, as cited in Yassi & Bahar, 2018). Another factor 

found by Lie (2007), is that the English language teaching method used in 

Indonesian public schools still focuses on accuracy, not fluency, and this has 

consequently labeled students disabilities toward the English that they have 

studied at school (as cited in Yassi & Bahar, 2018). 

Adegbenro (2021) stated that the curriculum, syllabus, scheme of work, and 

lesson plan are policies and documents that are very important to create effective 

teaching at any level of the educational system. The authorities at the national 

government office design curriculum and syllabus, whereas the teachers develop 
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the scheme and lesson plan. Curriculum development begins with identifying 

student’s need, followed by developing goals to satisfy those needs, developing 

the syllabus, course structure, teaching method and materials, and carrying out an 

evaluation.  

However, syllabus design as a part of curriculum development shares some 

characteristics that resemble a process in curriculum development. If the 

curriculum specifies the purpose, then the syllabus specifies the knowledge, skills, 

values, and content to reach the learning outcomes. According to Stern (1984), 

teachers and institutions perceive the syllabus as a way to exert control over what 

is taught and learned. The teacher can use it as a tool to make sure that the 

activities in the classroom will at least somewhat meet the requirements and 

objectives of the students. Therefore, the teacher needs to provide educational 

service to the community for which they are responsible.  

Macalister and Nation (2019) stated that the syllabus contains content and 

sequencing, format and presentation, and monitoring and assessment. The content 

and sequencing represent the topic to learn in the class sequentially and may 

provide some games to avoid students’ boredom during the learning process. 

Language courses must consider the content to make sure the students get 

something beneficial   to learn. The format and presentation help to demonstrate 

the plan of the lesson as well as the method used to promote learning, so it is 

crucial to use the best teaching and learning principles. The last one is monitoring 

and assessment. It represents the significance of monitoring student’s progress, 

assessing learning results, and providing feedback to students.  

2. English Course Design 

Learning is a process to help students gain knowledge. It has the essence of 

planning or designing as an effort to teach students. Learning focuses on how to 

teach students, not on what students learn. Any concern with what students are 

learning is an area of study in the curriculum and the syllabus. The curriculum 

described what learning content students must learn to achieve the goal. Learning 
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emphasizes more on how to achieve that goal. Therefore, to achieve that goal, 

how to organize learning, how to convey learning content, and how to organize 

interactions between existing sources cannot be ignored to work optimally.  

Uno (2006) said that course design is necessary for improving learning. 

Efforts to improve learning are carried out with the following assumptions:  

1. To improve the learning quality, it starts with course design.  

2. The course’s systematic design will give teachers more chances to 

incorporate all the factors that influence learning, including the learning 

conditions, methods, and learning outcomes. 

3. The quality of learning depends on course design  

4. A learning strategy must be created based on students’ needs to help 

students get effective learning so no student falls behind in lessons.  

5. Learning outcomes had both immediate and long-term effects.  

6. The main objective of course design is to facilitate students’ learning.  

7. Planning a course requires considering every learning variable. The three 

variables that must be involved are conditions, methods, and learning 

outcomes.  

8. The essence of course design is the application of optimal learning 

methods to achieve the setting goals. 

Widyanto and Wahyuni (2020) stated that course design refers to a teacher’s 

preparation for creating learning which consists of the objective, materials and 

tools, media and method, approaches, strategy, and evaluation that will serve as 

learning guidelines. Teachers must use it as a guide in carrying out the learning 

process. In the English Education Department, there is an English Course Design 

class to teach students how to design a good course. It is a mandatory course for 

6th semester students with a four-credit course. In this class, students learn how to 

create a good lesson plan as a product of this course, and then they will use it in 

teaching simulation classes. Teachers must create a lesson plan for teaching and 

implement learning based on it. In addition, Sholeh (2007) said that lesson plans 
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have planning and implementation functions to prepare teachers to carry out 

learning activities with greater maturity and make learning more efficient (as cited 

in Widyanto & Wahyuni, 2020). 

Future teachers in the Faculty of Education and Teacher Training are 

required to take a particular course on lesson planning. This course covers a set of 

learning activities consisting of an effective day, syllabus, determination of basic 

competency, annual program, semester program, determination of minimum 

completeness criteria, lesson plan, and evaluation of learning. Wahyudin (2017) 

stated that Course Design class helps students in the creation of learning tools, 

such as lesson plan, benchmark reference test, learning techniques, teaching 

materials, and formative and summative evaluation design (as cited in Sundahry, 

2021). This class is crucial for student teachers in their teaching internships, 

which requires them to be able to teach and create lesson plans.  

3.  Lesson Plan 

Teachers use lesson plans in the process of teaching and learning. The 

lesson plan gives teachers direction and boosts their confidence in their teaching 

abilities (Taruvinga, 2000). When classes are well-planned or prepared, both 

teaching and learning are made simpler (Musingafi et al., 2015). Okai (2010) 

stated lesson plans are essential for teachers. By using lesson plans, teachers 

conduct lessons in the right way. They cover the topic for the day in one lesson, so 

there is no time wasted in class, the lesson’s objectives are worthwhile, the 

selected activities relate to the content and the goal, the instructional materials are 

appropriately chosen and used, the proper evaluation methods and tools are 

employed. A substitute teacher can use them to keep the class moving along.  

According to Mailani (2014), the success of the teaching and learning 

process is strongly supported by the ability of the teacher to design and prepare 

lesson plans (as cited in Ernawati & Safitri, 2017). All qualified teachers should 

be able to create lesson plans, but in reality, many teachers still find it challenging. 

There is an immediate impact on the learning process result. The lesson plan 



 
 
 

10 
 

 
 

needs some preparation, as stated by Saryati (2014), at least three activities in 

designing learning: identification of needs, identification of competences, and 

preparation of learning program that lead to RPP as the short-term product (as 

cited in Ernawati & Safitri, 2017). 

Teachers are obligated to design lesson plans systematically to make the 

learning process interactive, inspiring, fun, and challenging. It motivates students 

to participate actively, providing sufficient space for initiative, creativity, and 

independence by the talent, interest, physical and psychological development of 

learners. The lesson plan is designed based on the schedule of an educational 

institution. Abdullah (2019) stated some characteristics of a good lesson plan are 

meaningful teaching and learning processes for students, systematic learning steps 

to achieve the learning objectives, and ease of understanding if  used by other 

teachers.  

1. Steps of Preparing Lesson Plan 

The teacher must develop a lesson plan to carry out the learning programs in 

the syllabus. It serves as a manual for teachers on how to execute effective 

learning.  The lesson plan contains relevant information to learning activities for 

mastering basic competency. It can be completed in one or several meetings. The 

creation of this lesson plan takes place at the beginning of the semester or 

academic year, but it needs revision before conducting learning.  

Putri (2016) said in her article that the elements of lesson plans proposed by 

the Regulation of Ministry of Education and Culture No. 65/2013 which consist of 

a title, core competence, basic competence, learning indicator, learning objectives, 

materials, sources, teaching method, procedures, and assessment. The more 

detailed the lesson plan is described, the more successful the learning activities 

conducted. Some steps of lesson plan preparation: reviewing standard competence 

of outcome (SKL), core competence (KI), or basic competence (KD), indicators 

and syllabus to explore competency achievement, determining identity (including 

unit name, theme/sub-theme, degrees/levels, and time allocation), writing 
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competency standard/core competence, rewriting the basic competence, writing 

indicators, formulating learning objectives, outlining learning materials, 

determining the learning method, describing learning activities, determining 

media/tools, materials, and learning sources, making learning processes and 

developing assessment (Tim Pusdiklat, 2016) 

These are the detailed steps for preparing a lesson plan: 

1. Fill the identity column. 

The teacher should write the school name, lesson name, class /semester, 

subject matter, and time allocation.  

2. Include core competence.  

Teachers should incorporate the four core competencies from the Minister 

of Education and Culture Regulation No. 24 of 2016 concerning core 

competencies and basic competencies of lesson in the 2013 Curriculum.  

3. Formulate basic competencies and indicators of competency achievement.  

Here are some directions to formulate them:   

1) Write the basic competency by the Minister of Education and 

Culture Regulation No. 24 of 2016 concerning core competencies 

and basic competencies lesson in the 2013 Curriculum. 

2) Formulate two (or more) indicators of competency achievement for 

each basic competence.  

3) The indicator of competency achievement includes behavior that 

can be measured and/or observed for core competencies KI-3 and 

KI-4 reflected in the term of operational work and observed 

behavior that can be used to determine whether the KD for KI-1 

and KI-2 has been met.  

4) The formula for writing indicators is verb (explain, differentiate, or 

analyze) + noun (content, learning material, or knowledge), for 

example, to distinguish between living things and non-living 

things.  
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5) The indicators may describe KD, but the teacher may also 

formulate them using verbs (cognitive process or thinking skill) 

that are more complex than KD. For example, if KD-3 used the 

verb “understand”, the teacher can then formulate the indicators by 

using the verb “explain or give example”.  

4. Learning objectives 

These are the directions to formulate learning objectives: 

1) Similar to indicators, learning objectives are formulated based on 

KD using operational words which can be assessed and observed, 

such as attitudes, knowledge, and skills. 

2) Learning objectives are generally formulated in the same way as 

indicators, using verb + noun. The complete formula is commonly 

known as ABCD. A is audience (student), B is behavior, C is 

condition, and D is degree or minimum standard of achievement.  

3)  When formulating objectives, the condition comes first, followed 

by audience, behavior, and degree. A learning objective illustrates 

that: After completing a series of learning activities, students can 

express the idea of photosynthesis using their language.  

4) Learning objectives are formulated for each meeting.  

5. Teaching materials 

Directions:  

1) Include theme, sub-theme, type of text, and/or points of detail 

material discussed for regular learning material, enrichment, and 

remedial. 

2) According to the KD requirement, the material can be factual, 

conceptual, procedural, or metacognitive and must be relevant to 

the indicator competencies.  

6. Learning method 

Directions: 

1) Include one or more learning methods used in the teaching and 

learning process. 
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2) Active learning has been selected as the learning method to help 

students meet KD indicators and develop 21st-century skills.  

7. Media and learning materials 

Directions: 

1) Media: write all instructional media, including movies, audio 

recordings, models, charts, photos, and real-world objects.  

2) Material: write all the details for necessary materials, such as 

name, quantity, and size.  

8. Learning resources 

Write all the resources, such as textbooks, newspapers, websites, and other 

sources.  

9. Learning processes  

To develop learning processes, teachers should follow the following 

guides: 

1) For each meeting, describe the introduction, main activities, and 

closing activities.  

2) The formulation of teacher activities includes the opening and 

closing activities, which might result in integrated student 

activities.  

3) The main activity consists of teacher-completely student-centered 

activities.  

4) The method guides principles, syntax, and all of the activities of 

the main activity.  

5) Specify the duration of time allowed for preparation for each 

meeting as well as the time allocation for the opening, main, and 

closing activities.  

10. Assessment  

1) Techniques of assessment include those spiritual attitudes, social 

attitudes, knowledge, and skills.  

2) Remedial: for students who have not attained learning mastery based 

on the analysis evaluation findings, include remedial learning activities 
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such as relearning, individual supervision, group study, and peer 

tutoring.  

3) Enrichment: based on the result of the assessment analysis, students 

who have attained completeness learning are given enrichment 

activities for development or advancing material (competence), among 

others, in the form of assignments to answer questions with a higher 

level of difficulty, summarizing reference books and conducting source 

interviews.  

2. The Difficulties in Designing Lesson Plan 

It has been identified that lesson plans are difficult for student teachers in 

particular to learn. Some researchers have examined the difficulties faced by 

student teachers in lesson plans. For example Gafoor and Farooque (2010), found 

four issues in a lesson plan that affected 74 student teachers (as cited in 

Ghanaguru et al., 2013). These include selecting learning activities that are 

appropriate for the learners (Alanazi, 2019; Sahin-Taskin, 2017), determining the 

allocation time necessary for each lesson, carrying out the prepared lesson in the 

classroom, determining the objectives of a lesson. Therefore, teacher educators 

need to provide specific examples of writing suitable objectives,  formulating 

learning indicators, selecting material and learning resources, and developing 

assessment procedures (Emiliasari & Jubaedah, 2019;  Gülten, 2013). 

The research conducted by Sahin-Taskin (2017) found that although the 

majority of student teachers are aware of the importance of lesson plans, most find 

it challenging to develop one. Because of this, they run out of time to develop 

their knowledge and get to know their students, which makes it difficult for them 

to create lesson plans that take into consideration the student’s needs and 

expectations as well as their level of learning. Paying more attention to their 

preparation of lesson plans will help them to improve their ability to plan.  

Alanazi (2019) also found that many student teachers said that it was 

difficult to select suitable activities based on students’ needs. Many of them 

frequently provided the same responses in various ways. They spent much time 
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struggling to decide which activity to use. They always get confused when 

finalizing the appropriate activities for the students. Many student teachers 

believed that the activities they selected were inappropriate, either too difficult or 

too easy because they did not know their student, their capabilities or their needs.  

Ali Bin-Hady and Abdulsafi (2018) stated that teachers should do the 

following steps before designing a lesson plan: First, read the lesson material, and 

if possible, listen to the cassette that is relevant to the material. Second, think 

about whether the offered method will enable teachers to meet the stated learning 

goals or not. If necessary, alter the procedure to satisfy students’ particular needs.  

Third, think about the difficulties that will arise and how to deal with them. To 

face those difficulties, teachers may provide more examples and questions in the 

lesson plan. Fourth, determine how long each section will take. If there is an 

assignment, get it ready as soon as possible. Fifth, allow students ample 

opportunity to engage in active learning. Sixth, make sure that the class includes a 

variety of activities. Additionally, Alanazi (2019) said that the teacher educators 

must focus and give special attention to the student teachers to effectively develop 

the lesson plan and push them to spend enough time planning their lesson. 

 

B. The Benefit of English Course Design Class  

English Course Design class discusses the process of teaching and learning 

activities, including principles and how to plan a lesson. The process of designing 

a course has several steps, such as the creation of objectives to be met, criteria for 

measuring those objectives, instructional material, and teaching content. The 

benefit of this course is as a guide in designing goals in the teaching and learning 

process, both in terms of learning characteristics, lesson planning, and learning 

design, as well as the assessment process and learning outcomes (Wajdi, 2020).   

As mentioned previously, the product of this course is a lesson plan, so 

students are expected to be able to create a lesson plan. One of the crucial skills 

that student teachers should develop during their training is planning. They 
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received training in lesson planning as a part of their education. They find it 

challenging to create lesson plans. Therefore, this class helps them to understand 

the importance of planning, as well as effectively plan their lesson. Understanding 

their views about planning will help teacher educators understand the way they 

plan their lessons and can prepare them to teach effectively.   

Gravett and van der Merwe (2023) found that pre-service teacher 

preparation would substantially benefit from a method of lesson planning that 

relies on the science of learning to help student teachers develop into adaptive 

experts who create meaningful learning experiences for students. Also, with other 

lesson design approaches that foreground other priorities may be equally 

successful for teacher preparation. Pre-service teachers will benefit from an 

approach practice by teacher educators involving an iterative process that uses 

deliberate practice to allow for exploration and mistake, feedback and reflection 

on how to improve, and opportunities for improvement implementation. 

Lithoxoidou and Georgiadou (2023) said that courses, including lectures and 

practicum, aim at introducing student teachers to contemporary models regarding 

the subject matter and familiarizing them with the teaching process as they design 

a lesson plan. Further, student teachers apply it in the classroom.  

Planning is difficult for pre-service teachers because they do not have a 

basic knowledge, in contrast to experienced teachers who often use their 

knowledge and experience to plan. It shows student teachers’ perceptions of 

teaching over a semester and how much they have learned about planning by 

capturing structural knowledge that student teachers draw upon when planning. 

For this reason, it is important to pay attention to what student teachers learn 

about planning as well as what it can and cannot achieve. There are still few 

studies reporting on how student teachers are supported in the development of 

their planning skill. According to Mutton et al. (2011), teacher educators should 

consider how to support student teachers in learning to design lesson planning, 

both the initial and ongoing process.  
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C.  Micro Teaching 

1. Definition of Micro Teaching 

Micro Teaching is a training method to improve the basic skills of 

prospective teachers. Students in teacher education programs during their last 

academic year are expected to attend micro-teaching classes. It aims to help them 

to put into practice the theories and teaching models that they have learned before. 

For a few months, the micro-teaching program will help student teachers. It is a 

rigorous procedure designed to make an impression on the student teachers so 

they can recognize how their learning is progressing and reflect on what they have 

learned (Makafane, 2020). 

In the English Education Department of UIN Ar-Raniry, Micro Teaching is 

a mandatory course with two credit courses. This course is for 7th semester 

students. It is an advanced course of English Course Design class. Students 

engage in a variety of activities, including determining levels of objectives for 

lesson plans, creating lesson plans, and putting them into practice. In micro-

teaching class, students practice simple teaching activities with their classmates, 

which can help them improve their teaching skill. Micro-teaching encourages 

practical teaching experience, prepares student teachers to learn the perspective of 

proper skills, motivates them to become competent and reflective in their 

profession, and changes their professional development.  

There are some stages in Micro Teaching: teach, review, reflect, and re-

teach, which implements all components of teaching action in a cycle. In the first 

stage, the student teacher plans a lesson to teach a small group of students, the 

supervisor and friends do an observation. After that, the supervisor gives feedback 

on the student’s performance. The supervisor comments on the student’s 

performance and tells the student about other contexts to apply the skill. Then, the 

student teacher re-plans the lesson to more effectively employ the skill after 

reflecting on the feedback. The revised lesson will be re-taught, and the supervisor 

will provide feedback again (Ogeyik, 2009). 
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2. Benefits of Micro Teaching Class 

Microteaching had a positive impact on student teachers’ basic teaching 

skills. Microteaching provides an opportunity for student teachers to put what they 

have learned in theory into practice, investigate various teaching methods and 

pedagogies, prepare materials, extend their teaching repertory, identify the extent 

of their teaching skill strengths and weaknesses and develop systematic lesson 

plan (Ögeyik, 2016; Muluk et al., 2020). 

Additionally, through microteaching, student teachers can improve 

classroom management skill. They gain knowledge about using instructional 

objectives, selecting suitable learner-centered activities, and overcoming the 

difficulties during the process. On the other hand, they hone their measuring, 

evaluating, and feedback skills. By attending their friends’ presentations, they 

have an opportunity to observe teaching strategies. It is an excellent way to build 

skill and confidence (Aida & Antoni, 2017). 

Micro-teaching helps students in their teaching internships. Micro-teaching 

is beneficial for students to help them during their teaching internship. Zulfikar et 

al. (2020) found at least six benefits students perceived from the Micro Teaching 

program to help them become more qualified teachers during the teaching 

internship. These benefits are boasting student-teacher self-confidence, 

developing teaching awareness and strategies, enhancing their communication 

skill, increasing their questioning skill, improving their chalkboard skill, and 

developing their reinforcement skill.  

3. Problems in Micro Teaching Class  

Through  practice, student teachers can get a sense of what it is like to be 

real teachers who are required to be good role models for their students, not only 

being good at delivering materials. Here, students get some problems. The most 

common problem is that they are not proficient in all the essential components of 

micro-teaching skill. It is challenging for the students to create a lesson plan that 

includes the development of an indicator, goal, method, instructional media, and 
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evaluation tool in a micro-teaching class. Another one is when they perform 

micro-teaching in front of their friends. They are limited to welcoming everyone 

and checking attendance lists as their opening gestures (Aida & Antoni, 2017). 

Mawaddah (2020) classified problems faced by students in micro teaching 

classes into two categories: planning and implementation (as cited in Fitriani et 

al., 2022). From the planning perspective, the problem that often arises is a lack of 

guidance to students in creating lesson plans due to limited time. Some students 

are unable to create lesson plans. They even engage in plagiarism when creating 

them, such as imitating their friend’s lesson plan, downloading it on Google, or 

asking for lesson plans of previous students. Furthermore, in terms of 

implementation, the problems faced by students are some of them are not able to 

perform all teaching skills in stages, lack confidence in teaching practice, the 

duration of the performance is inconsistent, and supervisors do not monitor 

students during teaching practice.  

Having part-time teaching also can help student teachers in their Micro 

Teaching class. They could control classroom situations, select appropriate goal-

setting, appropriate worksheet, assessments, media, and methods, and design 

lesson plans. It also can improve their ability to ask questions or speak in front of 

the class and effective time management. Students who have good skill in 

teaching will have good performance in micro-teaching classes. Part-time 

teaching has a positive impact on the success of a teacher in improving their skills 

and gaining knowledge. It can be the best way for students to gain such 

experience in teaching before becoming real teachers (Khasinah et al., 2019). 

4. Good Teaching Strategies 

The primary responsibility of a teacher is to teach and educate students. 

Therefore, the lesson should not be presented negligently. To effectively establish 

a learning environment, teachers need to employ the appropriate methods and 

strategies. The success and enjoyment of the lesson are both impacted by the 

teachers’ strategy of teaching. Teachers may encounter various challenges, such 
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as low student enthusiasm to study, bad student behavior, and other issues, 

making this job challenging in reality. The level of student involvement and 

understanding of the material taught are two indicators of a successful teacher in 

the classroom.  

A good teacher should be well-prepared to facilitate effective teaching and 

learning processes. It means that they must prepare the necessary instructional 

material and lesson plan. Teachers should always have plans available to aid 

students in dealing with unexpected situations. This point indicates whether 

teaching is interesting or boring for students. Teachers need strategies for 

transferring knowledge to add enthusiasm to the learning process and enhance 

interaction between teachers and students. The strategy should inspire and boost 

their learning, especially student-student interaction (Julhijah, 2017).  

Djamarah (2002) outlines four basic teaching and learning strategies (as 

cited in Johar & Hanum, 2021). First, teachers need to be able to recognize and 

determine standards and criteria for expected improvements in students’ behavior 

and personality. To show the clarity and direction of the desired target, the created 

educational objectives must be explicit and concrete. Second, teachers must be 

able to select teaching and learning strategies based on the goals and perspectives 

of how people live. Third, teachers must be able to choose and determine the 

appropriate and effective teaching-learning methods and techniques that they can 

use as the guide in carrying out teaching activities. The fourth is that the teacher 

must be able to set criteria and standards of success to evaluate learning outcomes 

and provide feedback for the overall improvement of the concerned instructional 

system.  

Additionally, Suharti et al. (2020) stated that a teacher or prospective teacher 

needs to possess teaching skills. These are five components used to drill the skill: 

stimulus variation, set induction, set closure, questioning skills, and types of 

questions. First component is stimulus variation. It is the teacher’s effort in the 

teaching and learning process to eliminate student boredom so that students are 
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always enthusiastic and participate in teaching and learning activities. The teacher 

can use various stimulus variations, including teacher movement, teacher gesture, 

teacher voice, teacher silence, teacher style, eye contact and movement, focus, and 

switching sensory channels. Second component is set induction. Set induction is 

the teacher‘s effort to build the condition in learning environments, such as the 

student’s focus and attitude, it usually takes place at the beginning of the class and 

in the introduction of new concepts. Third component is set closure. It is used to 

end the teaching and learning process. There are three types of set closure: review, 

transfer, and serendipity. The fourth is questioning skills, and the last component 

is the types of questions.   

Implementing these strategies can give an attractive learning atmosphere for 

students. Hopefully, students enjoy the learning process and gain knowledge as 

much as possible. Teachers must increase their creativity to update the learning 

process. They also need to have a positive view on how to create expected 

learning conditions because teachers are directly involved in the process. Teacher 

creativity has a significant impact on student learning achievement. To promote 

excellent student achievements, teachers must increase their creative skills to the 

greatest extent possible (Monawati & Fauzi, 2017).  

5. The Use of Lesson Plans in Micro Teaching Class 

When planning their micro-teaching, teacher candidates should consider all 

the possible factors and gather the best possible set of factors (Sarıgöz, 2012). The 

preparation and implementation of lesson plans are considered essential in micro-

teaching. Ghanaguru et al. (2013) see a lesson plan as a blueprint that serves as 

guidelines in writing, which could be a detailed step-by-step recipe for the lesson. 

The research they conducted found that most respondents agree that lesson plans 

give direction to teachers in the classroom. It is also viewed as a written and 

structured outline consisting of learning objective and content stages of lesson 

development. Ramadhanti and Yanda (2021) also stated the same. They argued 

that one of the important aspects of micro teaching is the lesson plan. Lesson plan 
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can be viewed as a tool for professional learning and curriculum development as 

well as a technique to ensure a productive classroom. It involves a complex 

combination of knowledge, skills, understanding, values, attitudes, and desires 

that lead to effective action in the classroom.  

A lesson without a plan is useless for keeping the class running smoothly. 

An effective lesson plan typically demonstrates attractiveness, dynamism, and 

satisfaction, increases engagement with lessons, and increases student interaction 

and participation in the classroom (Iqbal et al., 2021). Without a lesson plan, a 

teacher finds it difficult to keep the class on topic and to convey the goal of the 

session. Without a plan, teachers frequently get lost, engage in non-academic 

conversation, contradict previous lessons, and fail to impart lifelong learning. 

Aspects like how to choose the best activities for a particular group of students, 

how to arrange the chosen activities, how to make smooth transitions, and how to 

effectively manage time could also get extra attention. Therefore, micro teaching 

can serve as a small exercise for the students. They can investigate strategies, find 

solutions to classroom problems, and deal with class management (Julhijah, 

2017). 
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CHAPTER III 

RESEARCH METHODOLOGY 

A. Research Design 

This study applied qualitative research. According to Mackey and Gass 

(2005), qualitative research is research based on descriptive data that doesn’t 

employ statistical procedures. Qualitative research has the following 

characteristics: rich description, natural and holistic representation, few 

participants, emic perspectives, cyclical and open-ended processes, possible 

ideological orientations, research questions tend to be general and open ended, 

and hypotheses that may be generated. Qualitative research gathers the 

experiences, perceptions, and behavior of the participants. In this study, the 

researcher wanted to know the impact of English Course Design classes in Micro 

teaching classes based on students’ perceptions.  

B. Population and Sample  

Population is the set of all the units to whom the research findings are to be 

applied. It refers to any collection of a specified group of human beings or non-

human entities. In other words, it is a set of information selected through a 

predetermined technique. In this research, the population was students of the 

English Language Department of UIN Ar-Raniry who have taken an English 

Course Design class and are currently taking a Micro teaching class. The sample 

was 10 students from a Micro teaching class selected by the researcher through a 

random sampling technique. Random sampling technique gives everyone chance 

to be selected as the participant. The participants were selected using multiples of 

8 from a total of 81. Due to the large number of female students compared to male 

students, the samples cannot be taken equally.  

C. Technique and instrument of Data Collection 

In this study, the researcher gathered the data by interviewing the sample. 

Qualitative research used interviews to collect information. It is commonly 
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employed to gather data on participant experiences, views, and beliefs about the 

research question or the phenomenon of interest. To collect data, the researcher 

used semi-structured interviews. The interview followed a set schedule for the 

predetermined topic. The interviewees are free to explore additional information 

in their answers as long as it is still relevant to the context of this research. Each 

participant took 10 minutes to interview. It was recorded to ensure the safety of 

data transcription.  

The researcher, as the interviewer, prepared the interview questions. They 

are used to guide the conversation. If the prepared interview questions fail to be 

responded to by the participants, additional explanations may be given.  The list 

of interview questions was adapted from an article by Sundahry (2021) entitled 

Pengaruh Mata kuliah Perencanaan Pembelajaran Terhadap Kemampuan 

Mahasiswa Membuat RPP K13 and an article by Alanazi (2019) entitled A Study 

of Pre-Service Trainee Teacher Problems in Designing Lesson Plan. The 

questions focused on the impact of the English Course Design class on student’s 

ability to design lesson plans.  

D. Technique of Data Analysis  

The data analyzed based on Creswell’s (2009) framework of qualitative 

data:    

 

The very first step is organizing and preparing the data for analysis through 

the transcription of the interview, efficient material scanning, and categorization 

of all visual materials. The second is reading or reviewing all of the data. It aims 
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to get a general understanding of the data and to have the chance to consider its 

overall significance. Coding is the third stage of qualitative data analysis. In this 

case, a researcher classifies the text and then labels the category with the term. 

The fourth phase involves using the coding process to create a description of the 

subjects, categories, or themes for analysis. It helps detailed description for 

various research endeavors. The researcher must determine how to describe 

themes and descriptions in the qualitative narratives as the last step. The last step 

is interpreting the data. 

.
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CHAPTER IV 

FINDING AND DISCUSSION 

This chapter examines the data from 10 students from Micro-teaching 

classes. The researcher explored the research question that aimed to know the 

impact of English Course Design classes on students’ ability to design lesson 

plans in Micro-teaching classes.  

A. Research Finding 

The samples of this research were 10 students from Micro-teaching 

classes. The interview was conducted from October, 13th 2023 to October, 18th 

2023. The questions were about the impact of English Course Design classes on 

students’ ability to design lesson plans.  Anonymous was used in reporting the 

findings to protect students’ safety, confidentiality, and privacy.  Interviewees 

were labeled as participant 1 to participant 10 (P1-P10).  The findings are reported 

under three main themes.  

The Impact of English Course Design classes on Students’ Ability to Design 

Lesson Plans 

After conducting the interview, the researcher revealed the answer to the 

research question. The participants feel the positive impacts of the English Course 

Design class. It helps them to learn how to design lesson plans. It provides 

students with the basic knowledge and skills of lesson plans.  These impacts were 

presented in 3 main themes: enriching students’ knowledge and skills, giving 

them insight into designing lesson plans, and helping them in Micro-teaching 

classes.   

The English Course Design class is helpful for students in the lesson plan 

design process. They gain much knowledge about lesson plans in that class. They 

learn how to create a good lesson plan. This will be useful for them in a Micro-

teaching class. The lecturer will teach students clearly about lesson plans, 

including analyzing basic competencies, formulating indicators for basic 



 
 
 

27 
 

 
 

competencies, choosing correct operational verbs, and so on, and other teaching 

administration tools, such as annual program (prota) and semester program 

(prosem). P10, who has taken an EFL Teaching Administration class in the fifth 

semester, stated that: 

I have learned how to analyze basic competences, prota, prosem, 

formulating learning indicators, and a whole step of preparing lesson plans 

in EFL teaching administration class. But when I come to English Course 

Design class, I’m still confused about how to create steps of learning and 

assessment.   

The researcher assumed that this is because she is too early to study in EFL 

Teaching Administration class, which this class is intended for seventh semester 

students. The syllabus of EFL Teaching Administration class shows the repetition 

of English Course Design class.   

Nine of ten students said that it helped them to design lesson plans, but one 

of them said that it didn’t do much. The participant stated that her knowledge 

about lesson plans did not improve much in English Course design class because 

she had learned it in EFL Teaching Administration class. P5 said: 

…It does not really help me because I learned designing lesson plans in 

another class, which is EFL Teaching Administration class. English Course 

Design class just helps me a little bit to understand more but I understand it 

first in another class. 

Therefore, she has already learned how to design lesson plans before her friends. 

Some of them took EFL Teaching Administration class in the fifth semester 

before taking English Course Design class. That is why this class does not affect 

them too much as other students said.  

However, for normal situations, as said by others, it’s very helpful. With a 

four-credit course, students get much understanding of lesson plans theoretically 

and are strengthened by its practical applications. Not only in the class, but also 

they do internships at school, this makes the English Course Design class very 

useful and provides a clear understanding of lesson plans.  
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1. Enrich Knowledge and Skill 

English Course Design class is essential for students to develop lesson plan 

skills. All of the participants stated that the English Course Design class helps 

them to design lesson plans. This class enriches students’ knowledge about lesson 

plans, especially the format of lesson plans. The participants told the researcher 

that they understood the lesson plan’s elements better. They learn more about 

designing lesson plans. Although they have already taken EFL Teaching 

Administration classes, which told a little about lesson plans, students who do not 

understand it can improve their understanding and practice more to design lesson 

plans in English Course Design classes. P2 said “Yes, English Course Design 

class enriches student’s knowledge and skill in designing lesson plans. After 

taking this class, students will know more about the basic knowledge of lesson 

plans, such as the components that must be included in them…” This statement is 

similar to the response of P6 “It provides knowledge about lesson plans, so I think 

by this way students can get enough understanding to design a good lesson plan.” 

Furthermore, other participants said that this class helped them to 

understand selecting learning objectives, learning material, teaching methods, 

appropriate learning strategies and assessment. These elements relate to each other 

to create an effective lesson plan. The participants believe that the learning 

strategies chosen must relate to the teaching method used. This class explains this 

in detail. As stated by P10: 

I believe that English Course Design class enriches students’ knowledge and 

skill in designing lesson plan, because in this class, we learn about lesson 

plan components, such as basic competencies, core competencies, how to 

create the purpose of lesson plan, instrument of assessment, indicators of 

competence achievement, learning activities, teaching method, learning 

materials, instructional media, and other components. 

A clear understanding of each element makes it easy for students to design lesson 

plans. As P8 said “Yes, of course. The English Course Design classes are essential 

for students in learning lesson plans, because this class explains the details about 

lesson plans.”  
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The lesson plan is the product of this class that will be used in Micro-

teaching, so students need lots of practice to be proficient. Lecturers must ensure 

that every student can design a lesson plan. They have a lot of time to practice 

designing lesson plans in this class. The lecturers can provide detailed feedback 

on their lesson plan. As stated by P5 “I do a lot of revision, and the lecturer checks 

in detail. For example, how to write it, how to make better sentences when you 

design the lesson plan itself.” 

2. Give Students Insight in to Lesson Plans 

A lesson plan was developed from the syllabus to manage teaching and 

learning activities to achieve basic competencies. It contains activities that must 

be followed to achieve an educational goal. For this reason, a lesson plan can 

function as a guide in designing learning based on students’ needs. Many student 

teachers are still confused about how to design each element of the lesson plan. It 

is hard to specify time allocation, select basic competencies and indicators, 

formulate learning objectives, and select teaching methods, learning steps, 

learning activities, and assessments. The participants said this class gives them 

insight into designing lesson plans since it has four-credit courses. P10 stated “… 

I agree that the English Course Design class gave me insight into designing good 

lesson plans since we discussed them in detail...” P9 also told the researcher that 

she got a better understanding of how to specify the duration of time allocation for 

each level student, select appropriate teaching methods, tools and media for 

learning, formulate learning steps, and so on.  

For that, of course yes, in that class I know about lesson hours for each 

school level, like junior high school takes eighty minutes, the sequence of 

scientific approach, knowing the learning step, understanding what tools and 

media are included for learning and so on. P9. 

The common method mentioned by participants is selecting a teaching 

method. Five of ten participants feel the teaching method is the hardest element to 

construct in a lesson plan. As said by P10 “I feel difficult in selecting teaching 

methods and models. It should be appropriate with the lesson plan’s topic, 
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students’ need, context, school’s facilities, and environment.” P5 also stated the 

same “…when I chose the learning method, it is still hard sometimes because it 

has different frameworks for different methods...” Not all methods are appropriate 

for all learning materials. Some methods only can be used for certain learning 

materials to gain maximally successful results. Therefore, teachers must analyze 

the formulation of every basic competency (KD), whether it tends to be discovery 

or inquiry learning, problem based learning or project based learning. 

 Similar to teaching methods, time allocation and learning activities are also 

difficult for students to formulate. Three of ten students mentioned those 

elements. As stated by P7 “I had an obstacle to look at JP for each material…” 

One material can or maybe cannot be finished in one meeting, sometimes it needs 

several meetings to teach certain material, and this makes students confused to 

count the meeting for it. If it is wrong, then the students cannot gain maximal 

understanding of it. In accordance with P8’s statement “My problem is matching 

the allocation of learning time because if it is wrong and we do not understand 

how to match it, learning will be unstable and will be a mess of organizing the 

class.”  

The same thing goes to teaching activities. Some students lack ideas about 

how to select suitable activities for certain material to attract students’ attention 

and can be easy to use by all level students. P1 said “Challenges in preparing 

lesson plans can include time constraints adapting to different students’ needs and 

selecting suitable learning activities.” They must consider students’ needs and 

their level. Some students are at a low level, they cannot grasp the material 

explained in a hurry, so it must be taken into account when formulating time 

allocation and selecting learning activities.  

Other difficulties faced by students in designing lesson plans are 

Formulating indicators for basic competencies, formulating learning objectives, 

and assessment. P2 said that she is still very confused in formulating indicators of 

basic competences.  
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Yes, I have problems when compiling lesson plans. One of them is creating 

indicators of basic competences. I am still very confused in determining 

what activities I can give to students, so that are in accordance with basic 

competences. And this led me to the difficulties in making the indicators. 

P2. 

It is difficult to determine what activities can be given for students so that they are 

in accordance with the basic competences. The activities in the indicators are 

formulated based on the operational word which is appropriate with students’ 

learning level. Some students did not know how to choose the correct operational 

word. On the other hand, another participant, P4 said “Based on my experience, 

some challenges found in creating lesson plans may include formulating specific 

learning objectives, selecting an appropriate learning method, and objectively 

measuring learning outcomes.” Formulating learning objectives are based on basic 

competence and are generally formulated in the same way as indicators. 

Assessment is also one of the difficulties to formulate. Many student teachers did 

not know how to measure students’ attitudes, knowledge and skill.  

To deal with those challenges, they seek feedback from the lecturers or ask 

their friends who understand better. If it is in the class, they can immediately ask 

for lecturer’s help, but outside the class, they ask their friends’ help or look for 

online resources. As expressed by P5 in the following quotation “I read a lot about 

it and ask my lecturer and also my friends to help me, they explain it to me, so 

that's how I face that challenge.”  

Another way to deal with them is by looking for examples on the internet. 

As stated by P6 “Look at other people’s lesson plan to use as a guide, so I find the 

way to solve my problem.” There are many lesson plans that can be found on the 

internet which provide all examples of basic competency. Students can adapt it to 

their lesson plan. Some of them also watch Youtube videos or reading journals or 

books to get more understanding of teaching methods and ideas of learning 

activities. Youtube provides many interesting activities to every level of school 

students.  As stated by P10: 
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To overcome the challenge of selecting an appropriate teaching method, I 

used to look about it on the internet. I read some resources about the 

method, and also other lesson plans which use the same teaching method. I 

also watched some videos on Youtube to learn more about how to 

implement the method in the class. 

In the process of creating lesson plans, they may get some problems as 

mentioned above. Therefore, all knowledge or advice given by the lecturer can 

help them to deal with their problem. This insight can be used whenever they 

create lesson plans and will be useful in Micro-teaching classes and their teaching 

internship.  

3. Help Student in Micro-teaching Class 

Based on conducted interview, students’ response showed that the English 

Course Design classes help them in Micro-teaching classes. It has been told many 

times that the lesson plan made in English Course Design classes are used in 

Micro-teaching classes. P8 stated “Yes, because if we don’t study first in the 

English Course Design class, we won’t be able or difficult to enter in the Micro-

teaching class because in the Micro-teaching class we practice the lesson plan we 

had made…”  

Students practice teaching practicum in Micro-teaching classes. Not only 

teaching performance assessed, but also lesson plans. Without a lesson plan, it 

will be difficult for teachers to conduct teaching-learning activities, since the 

lesson plan is a guide for teachers to keep learning running effectively. P1 said 

“The knowledge gained from English Course Design class can be valuable in 

Micro-teaching Class. In my experience, it helps me to structure and deliver 

effective lessons and ensure that my content is engaging and accessible to the 

students”.  

Align with P1, P3, P4, P7 also stated: 

Knowledge from English Course Design class can be beneficial in the 

Micro-teaching class. For instance, having a structured lesson plan helps 

ensure a smooth and effective teaching experience during Micro-teaching 
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sessions. It allows students to focus on delivering content and engaging with 

students rather than worrying about the organization of the lesson .P3. 

This helps us in the Micro-teaching classes. I faced a Micro-teaching class, 

and I was better able to understand how to design learning and be confident 

in teaching direct practice.  With this understanding, I had a better ability to 

design the learning. And I think this is helpful before we face Micro-

teaching classes. P4. 

Based on my experience, yes, of course, Micro-teaching class is 

significantly influenced by the ability to design lesson plans. With a well-

structured lesson plan, I can be more organized and focus during Micro-

teaching and make it easier for students to grasp the materials. P7. 

Additionally, P5, P6, and P10 said that they can use their previous lesson plan in 

Micro-teaching class, so they have much time to prepare their performance. P10 

stated “Of course, English Course Design class helps me a lot in Micro-teaching 

class because I don’t need to design any lesson plan again since I can use my 

previous lesson plan from my English Course Design class.”  

P9 told that she had problem with this because she has design lesson plan in 

English, but the different template used in Micro-teaching class. “Yes it does, but 

in English Course Design class we made the lesson plan in English because the 

lecturer directed us like that and in Microteaching class we used Indonesian…” 

Not only performance, lesson plan is also aspect that assessed in Micro-teaching 

classes. They score may be decreased if they cannot design lesson plan. P2 told: 

Yes, it is really helpful for me because in Micro-teaching class I have to be a 

teacher and lesson plan very necessary because the lesson plan is one of 

aspect assessed in Micro-teaching class, so when I made a lesson plan, I did 

not have too much difficulties because I had studied it and make it in 

English Course Design class.  

It can be inferred that, English Course design class helps students in Micro-

teaching classes. They can use their previous lesson plan to practice teaching 

performance, so they have lots of time to focus on their practice before 

performing in front of lecturer and friends.  
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B. Discussion 

The discussion is provided based on the research findings. The finding 

shows three benefits of English Course Design class on students’ ability to design 

lesson plans. The impact of English Course Design class on students’ ability to 

design lesson plans enriches students’ knowledge and skill about the lesson plan, 

gives them insight into it, and helps them in Micro-teaching class.  

The finding shows that English Course Design class helps students in 

designing lesson plans. It clearly provides knowledge about lesson plan for 

students. As said by Sundahry (2021), Course Design class covers learning tools. 

In other words, Aziz (2021) said that course design is a systematic approach that 

includes analyzing learning needs, formulating learning objectives, developing 

learning strategies, developing instructional material and assessment tools to 

achieve expected learning goals. 

The finding also shows that English Course Design class is not very helpful 

for students who have taken EFL Teaching Administration class. This is because 

they already knew how to design lesson plans when they were in English Course 

Design class, so it seems like they do repetition in that class. Appropriately, the 

repetition is done in EFL Teaching Administration class. It is intended for seventh 

semester students because it aims to help them in Micro-teaching class get a better 

understanding about lesson plans. Students must attend English Course Design 

class first at sixth semester and then attend Micro-teaching class and EFL 

Teaching Administration class at seventh semester.  The reason they took EFL 

Teaching Administration class in the fifth semester is because they have no idea 

how to complete the credits course.  

There are two possibilities for students who have taken EFL Teaching 

Administration class before taking English Course Design class. It may improve 

their ability in designing lesson plans or make them confused about it. In this case, 

one participant said that she didn’t understand the lesson plan design well in EFL 

Teaching Administration, so when she takes an English Course Design classes, it 
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enriches her knowledge and improves her skill in designing lesson plans. This 

may happen because she lacks understanding of the lesson plan. She studied the 

EFL Teaching Administration class with higher level students who had a good 

understanding of lesson plans.  

On another hand, one of the participants who have taken EFL Teaching 

Administration stated that she didn’t improve too much in English Course Design 

class because she understood the lesson plan clearly in that class. She studied in 

English Course Design class with 50% knowledge of lesson plan design while her 

friend studied the basics of lesson plan design, which is 0% understanding of it. 

The difficulty in designing the lesson plan faced by her is selecting the appropriate 

method for the material. She learned how to select teaching methods in English 

Course Design class.  

English Course Design classes enrich students’ knowledge and skill to 

design lesson plans by teaching them the elements of lesson plan and practice it.  

Practice is the best way to understand. With lots of practice, they will be smarter 

in designing lesson plans. Detailed feedback from the lecturer also helps them get 

a deeper understanding. As stated by Alanazi (2019), to create an effective lesson 

plan, the teachers or lecturers need to pay special attention to the students. Make 

sure they have enough time to design their lessons.  

English Course Design class gives them insight about how to formulate 

elements of lesson plans. If they face any challenges, the lecturer can assist them 

to deal with them. Students in English Course Design class focus on practicing 

designing lesson plans. The theory may be easy to understand, but when it comes 

into practice, it is hard to express the existing understanding into the writing. By 

practicing a lot, they can little by little understand it and that understanding would 

help them in Micro-teaching class. The challenges faced by them are selecting 

teaching method, selecting suitable learning activities, formulating learning steps, 

creating indicators, formulating learning objectives, specifying  time allocation, 

and assessment (Alanazi, 2019; Emiliasari & Jubaedah, 2019; Gafoor & 
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Farooque, 2010, as cited in Ghanaru et al., 2013; Gulten, 2013; Sahin-Taskin, 

2017). 

To deal with those challenges, they seek feedback from the lecturers or ask 

their friends’ help.  Feedback is the best way to help them realize their mistake so 

that they can correct it.  As stated by Ghanaru et al. (2013), feedback is frequently 

given with the goal of improving the students’ understanding and implementation 

of lesson planning idea. Another way to help them deal with those challenges is 

seeking online resources. There are many tips on how to design a lesson plan that 

may help them in the process of lesson plan design. There are also provided 

examples of lesson planning with the same materials or teaching method. They 

can adapt other’s lesson plans to help them.  

Students’ ability to design lesson plans are influenced by English Course 

Design class. They do not focus on learning lesson plans in Micro-teaching class. 

The lecturer will focus on their performance because after Micro-teaching they 

will do a teaching internship. Therefore, the lecturers must ensure that their 

students can make lesson plans and have a clear understanding about it. Micro-

teaching is a class to prepare students to be ready to be a teacher. Before being a 

teacher, they are given a chance to do teaching simulation to give them an 

illustration of how the teaching and learning process is. In Micro-teaching class, 

students must teach based on the lesson plan constructed. Ali (2021) argued that 

the content of lesson plans should be exact, logically ordered, and able to cover 

the time allotted for microteaching (as cited in Ramadhanti & Yanda, 2021). It 

should also be brief and well organized. 

By attending English Course Design classes, they are prepared to learn 

about lesson plans, which is an important aspect in the teaching-learning process. 

Teachers teach based on the lesson plan that is why the lesson plan is seen as 

teaching guidelines. It provides step by step learning procedures. By using lesson 

plans, experienced teachers or teacher trainees will be deeply directed in teaching.  
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It is important for English Education students at UIN Ar-Raniry to take 

English Course Design class before taking Micro-teaching class and teaching 

internship. They will get insight on how to design a good lesson plan, get a chance 

to practice their knowledge and skill in designing lesson plans, and it will help 

them in Micro-teaching class. By attending English Course Design class before 

attending Micro-teaching class, they can practice and strengthen their 

understanding about lesson plan and in Microteaching class they can practice it 

again. Thus, they understand the lesson plan well and are able to design it when 

they do teaching internship. 
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CHAPTER V 

CONCLUSION AND RECOMMENDATION 

This chapter concludes all information that has been discussed in the 

previous chapters and provides recommendations regarding the research finding.  

A. Conclusion 

In this study, the researcher aimed to find students’ perception of the impact 

of English Course Design classes on their ability to design lesson plans in Micro-

teaching classes. The lesson plan is one of the crucial aspects of conducting 

teaching. It has to do with how professionally prospective teachers conduct 

themselves throughout teaching. To support students in their preparation to 

become professional teachers, the English Department of UIN Ar-Raniry has 3 

specific classes to learn lesson plan and teaching practice: the English Course 

Design class, the Micro-teaching class and the EFL Teaching Administration 

class. Those classes help to gain a deep understanding of lesson plans and 

teaching practice.  

The research found that the English Course Design class had positive 

impacts on students’ ability to design lesson plans: First, enrich students’ 

knowledge and skill. Students learn the basic knowledge of lesson plans in 

English Course Design class, they learn what is contained in a lesson plan and 

practice creating lesson plans to be more understood. Second, give students 

insight into lesson plans. Students are taught how to formulate each component of 

the lesson plan clearly. Third, help students in Micro-teaching class. Students used 

the previous lesson plan created in English Course Design class when they did 

teaching practice in Micro-teaching class.  

The English Course Design class is helpful for students of English 

Department of UIN Ar-Raniry. By attending this class, they get those impacts 

mentioned above. In contrast, one participant said that she didn’t agree with this 

because she had learned about lesson plan in an EFL Teaching Administration 
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class. It should be taken after English Course Design class, so if it is taken earlier, 

students have a little understanding or even good understanding of lesson plans. 

Because of this reason, English Course Design classes do not help students much 

in learning lesson plans. 

B. Recommendation 

The result showed that students get positive impacts from English Course 

Design classes. The majority of participants said the class helps them to learn 

lesson plans in detail. They study how to formulate each component of lesson 

plans. However, they still face some challenges while creating lesson plans. To 

deal with those challenges, they need feedback from teachers and lecturers. 

Feedback from the lecturers and teachers is the best because students understand 

face-to-face explanations rather than online resources. Additionally, researchers 

realize that a lot has to be improved for further research on this topic.  

The researcher recommends that: English Education Department of UIN Ar-

Raniry must set the course systematically, so students join the right course to 

study certain lesson. Students must study an English Course Design class before 

taking a Micro-teaching class or an EFL teaching administration class. It has four 

a credit-courses and an internship program, which have a significant impact on 

students in learning lesson plans. They have much time to study and practice, and 

they will also get clear feedback from the lecturers and teacher educators. Because 

of the impact of English Course Design class, the lecturer should teach students 

about lesson plans clearly. It is not only used during their academic year but also 

an important skill that is needed when it comes to real teaching situations. Due to 

the limited data collected, further research can be conducted on this topic with 

more participants to obtain more varied data. 
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Appendix D  Instrument of Data Collection 

 

List of Interview Question 

1. According to you, does English Course Design class help students in 

designing lesson plans? Why and why not? 

2. Can English Course design class enrich students’ knowledge and skill in 

designing lesson plans?  How does it help you to enrich that knowledge 

and skill? 

3. Does English Course Design class give you insights about designing 

lesson plans? What insight does it give you? (Answer with an example) 

4. Does it help you in Micro-teaching class? (Answer with your experience in 

Micro-teaching class) 

5. Do you have the ability to design lesson plans and explain them to others? 

6. Do you face any challenges while preparing the lesson plan? What are 

they? 

7. How do you deal with them? Explain! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

 
 

 
 

AUTOBIOGRAPHY 

 

 

 

1. Name :  Raihan Fadhillah 

2. Place/ Date of Birth : Aceh Utara/12 Juni 2001 

3. Gender : Female 

4. Religion : Islam 

5. Nationality : Indonesia 

      6.  Address : Lr. PBB 1, Kopelma Darussalam, Kec.    

Syiah Kuala, Kota Banda Aceh 

      7.  Email : raihanfadhillah614@gmail.com  

      8.  Occupation : Student of Department of English 

Language Education, UIN Ar-Raniry 

      9.  Parents 

a. Father’s Name : Syamsul Bahri 

b. Mother’s Name :  Shalihati 

c. Father’s Occupation : PNS 

d. Mother’s Occupation : PPPK 

                  e.   Address : Desa Mane Tunong, Kec. Muara Batu, 

Kab. Aceh Utara 

     10. Educational Background 

a. Elementary School : TK Pembina 

b. Junior High School : MTSs Misbahul Ulum 

c. Senior High School : MAS Misbahul Ulum 

mailto:raihanfadhillah614@gmail.com


 
 
 

 
 

 
 

                 d.   University : Department of English Language    

Education, Fakultas Tarbiyah dan 

Keguruan, UIN Ar-Raniry 

 

Banda Aceh,    Desember 2023 

             The writer,  

 

     

                  Raihan Fadhillah  

 

 


