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TOEFL
®

 Reading Section   

Main supervisor :  Prof. Habiburrahim, S. Ag., M.Com., Ph.D   
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This study focuses on the problems that students‟ encountered in the TOEFL
®

 

reading section and how they overcame them. This study was conducted 

qualitatively, with interviews serving as the primary data. Six students from the 

English department of UIN Ar-Raniry Banda Aceh participated. They were 

chosen using purposive sampling and they had taken the TOEFL
®

 exam multiple 

times. Students struggled with time management, unfamiliar vocabulary mastery, 

and lengthy texts on the TOEFL
®
 reading section. In the TOEFL

®
 test's reading 

section, students used two strategies to solve these problems: skimming and 

scanning, and reading the questions before reading the text. 
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CHAPTER I  

INTRODUCTION 

In this chapter, the researcher discuss about background of the study, 

research question, aims of study, significance of study and terminology. 

A. Background of Study 

Test of English as a Foreign Language (TOEFL
®
) is a test conducted to 

measure students‟ ability to master English, and it is an important test for EFL 

learners. TOEFL
®

 is necessary for speakers for whom English is not their native 

language. Today, the TOEFL
®
 is used for a variety of purposes, including getting 

scholarships, continuing education at a university, and employment with both 

national and international companies. Some universities require students to take 

the TOEFL
®

 as part of their graduation requirements.   

Rahmah (2019) said that the TOEFL
®
 test is one of the language 

proficiency tests created to assess a person's language proficiency, regardless of 

any previous language learning. The popularity of the TOEFL
®
 for testing English 

proficiency has grown to the point where most universities have included it as a 

requirement for graduation. TOEFL
®

 is also used as a requirement for 

undergraduate thesis examinations, especially in UIN Ar-Raniry Banda Aceh. The 

students must get the specified minimum TOEFL
®
 score in order to take their 

thesis test. The TOEFL
®

 test has four different formats: paper-based test (PBT), 

computer-based test (CBT), and internet-based test (IBT). 
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PBT TOEFL
®

 or paper-based test is one of the types of TOEFL
®

 tests that 

are familiar and are run in every institute, including courses, specialized language 

institutes, etc. This paper-and-pencil test is designed to assess test takers' ability to 

use and understand English in a classroom setting at the college or university 

level. It carefully measured how well the takers could listen,  , and read in English 

while performing academic tasks. In the PBT TOEFL
®

 test, there are three types 

of abilities tested: listening, structure, and reading. The maximum score that must 

be achieved is 450–550. 

The CBT TOEFL
®
 is a form of the TOEFL that was released following the 

PBT TOEFL
®

 this TOEFL
®

 system uses a computer rather than paper. Each 

question's processing system is managed and completed entirely on a computer, 

with a lengthy test lasting between two and five hours. There are four types of 

abilities in this TOEFL
®

 computer-based test: listening, structuring, reading, and 

writing. The maximum score that must be achieved is 0–300. 

The IBT TOEFL
®
, commonly known as the TOEFL

®
 Next Generation 

(NG), is a test that evaluates English language proficiency using only the internet 

as the test system. As a result, test-takers directly respond to questions from the 

site, notably ETS online, for a total of four hours. There are four types of abilities 

in this IBT TOEFL
®

 test, namely listening, speaking, reading, and writing. The 

maximum score that must be achieved is 0–120.  

In the PBT TOEFL
®

, the reading section is one part of the test that 

measures students' ability in reading comprehension. Reading comprehension is 
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the ability to read, process, and understand the meaning of text. When assessing 

academic reading comprehension, TOEFL
®

 should focus on four main aspects: 

reading for information, reading for basic comprehension, reading to learn, and 

reading to integrate information from various sources.  

Reading comprehension is defined as the outcome of a complex 

interaction between the text and the reader's background knowledge. It is a 

method and process for connecting concepts in a text with the student's thinking. 

Muawanah (2014) said that reading comprehension is one of the important factors 

based on student achievement. It can be concluded that a learner who gives their 

full attention to reading will achieve more success. 

Many EFL learners believe that the TOEFL
®

 reading comprehension test 

is very difficult for those who have never taken it before. Due to the problems of 

the reading section test, many students give up on taking the TOEFL
®
. EFL 

learners find reading difficult because of several factors, one of which is their 

inability to understand a particular text. Their limited vocabulary and 

understanding of some phrases may make it difficult for them to understand the 

meaning of English texts. This impacts the students' ability to answer questions in 

the TOEFL
®

 reading comprehension section. According to Alghail and Mahfoodh 

(2016), EFL students in Malaysian universities face a variety of difficulties. The 

difficulties are managing the time for the reading test as well as paraphrasing, 

taking notes, and supporting ideas. According to Chawwang (2008), the most 

significant problems include finding difficult words, the passage's main idea, and 

a lack of vocabulary. To overcome the difficulties, some reading strategies such as 
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summarizing, question-generating, skimming, and scanning are frequently used to 

get around the difficulties and understand the information given in the text. Any 

method could be used by language learners to understand the texts. Reading 

methods are important for comprehending the content and overcoming any 

reading difficulties. 

However, some students have problems with reading comprehension 

because they cannot understand the whole text and do not have a lot of 

vocabulary. In addition, the students are not motivated and do not actively 

participate in reading class activities. In fact, students have difficulty 

understanding what they read. This happens because students lack motivation to 

read and teachers do not use media to improve students' reading comprehension. 

Several studies on digesting the TOEFL reading section have been carried 

out. This is following with previous research (Zalha et al., 2020) which raised the 

topic of strategies for dealing with the reading section of TOEFL prediction. This 

study shows that students used five strategies in contending with the TOEFL 

reading section, which can be divided into two categories: reading strategy and 

test-taking strategy. The reading strategies consist of skimming and scanning the 

passages, using context to understand the meaning of unfamiliar vocabulary, and 

utilizing background knowledge. It can be concluded that this study focused on 

exploring EFL learners‟ strategies in dealing with the reading comprehension 

section of the TOEFL prediction test, both in reading the texts and answering the 

questions.  
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Based on the findings of the research by Helena (2020) on students‟ 

abilities in reading TOEFL, this study analyzes the students‟ abilities in reading 

TOEFL according to Philips‟ theory of TOEFL reading skills. The result of this 

study shows that the students have a high percentage of pronoun referents. 

Finding definition from structural clues is the most difficult. It can be concluded 

that many students in an English study program still have difficulty taking the 

TOEFL test, which finally has an impact on their scores.  

Referring to the description of the previous studies, it is important to 

explore the ability of students to digest the TOEFL reading section to know the 

students‟ level of achievement in their English reading skills. The present study is 

hoped to be useful for improving students‟ reading skills in the TOEFL section. 

This research study intends to explore students‟ ability to digest the TOEFL 

reading section at UIN Ar-Raniry Banda Aceh. 

B. Research Question 

After going through some relevant literatures, the researcher conducts the 

following research questions: 

1. What are the problems encountered by students in understanding TOEFL
®
 

reading section? 

2. How do the students overcome the problems in understanding TOEFL
®

 

reading section? 
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C. The Aims of Study 

The aims of the study are: 

1. To identify the problems encountered by students in understanding 

TOEFL
®

 reading section 

2. To identify how they overcome the problems in understanding TOEFL
®

 

reading section 

D. Significance of Study 

1. For the students 

The result of this study can help the students improve their English 

in reading comprehension of TOEFL
®
 test. Through this study, the 

students will become aware of that problem and try to look for solutions to 

improve their reading ability. 

2. For the teacher 

The researcher hopes that this study will provide more benefit for 

English teachers by informing them of the problems that students are 

having with the reading section of the TOEFL
®
 test. In order for teachers 

to choose which teaching methods can be used to help students do well on 

the reading section of the TOEFL
®
 test, they must be aware of the causes, 

contributing factors, and solutions used to solve the problem. 

3. For Other Researchers  

This study is hoped to be of use for future researchers who are 

interested in doing research in this field.   
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E. Terminology 

a. Students‟ Problem 

Students‟ problem in this study refers to the problems encountered 

by the English education department students‟ of UIN Ar-Raniry in 

understanding the reading section of the TOEFL
®

 test.  

b. Reading TOEFL
®

 

The reading section is designed to simulate the types of reading 

assignments that are expected of students in university-level academic 

settings. The process of reading comprehension involves the reader's 

cognitive interaction. In this case, the researcher examines the English 

department students' reading TOEFL
®

 scores to determine what 

difficulties students have in reading PBT TOEFL
®

.  

c. TOEFL Test 

The PBT TOEFL
®

 test in this study refers to the Test of English as 

a Foreign Language given to English education department students‟ of 

UIN Ar-Raniry based on the standard test issued by The Princeton, New 

Jersey the United State of America.  
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CHAPTER II 

LITERATURE REVIEW 

In this chapter, the researcher explains the literature that is relevant to the 

study. 

A. Test of English As a Foreign Language  

1. The History of TOEFL
®
 

TOEFL
®

 know as Test of English as a Foreign Language is a test of an 

individual‟s ability to use and understand English in an academic setting. The 

TOEFL
®

 is a large-scale language assessment. It is "perhaps the most well-known 

and widely used large-scale language assessment in the world" (Kunnan, 2008, p. 

140). According to Pierce and Kimsell (2007), the TOEFL
®
 is a test that evaluates 

students' proficiency in the style of English used in an academic setting. 

Additionally, the TOEFL
®
 measures a person's potential to utilize and 

comprehend English at the college level, which is necessary for people who do 

not speak English as their first language. The TOEFL
®
 test is used to assess non-

native English speakers' level of English proficiency. It is likely the test that is 

used the most when foreign students are applying to colleges and universities. 

However, people take the TOEFL
®

 exam for a many of reasons, including the 

reasons for studying abroad where the test is the main criterion for native 

speakers. The other reason is that TOEFL is a must for anyone who wants to 

continue a Master's or Doctoral degree in Indonesia. A person who wants to study 
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in a short course program offered by a foundation, institution, or organization 

abroad in a particular field must also take the TOEFL
®
 exam.  

Since 1963, various government organizations in the United States and 

internationally have used the TOEFL
®

 test as a standard for prospective applicants 

to these related to organizational their command of the English language. These 

organizations include the Ford Foundation, Fulbright, The Agency of 

International Development, Latin America Scholarship Program, The Colombo 

Plan, and numerous others. According to ETS Since the test's launch, more than 

27 million people from all around the world have applied to take it.  

2. Types of TOEFL
®
 

Currently, there are several ways to take the official TOEFL
®
 test around 

the world: 

1) The Paper-Based Test (PBT) 

2) The Computer-Based Test (CBT) 

3) The Interned-Based Test (IBT) 

The following provides details on the TOEFL
®

 test types: 

1) The Paper-Based Test (PBT) 

The PBT TOEFL
®

 exam is conducted using a paper and pencil format and 

is often provided by the ETS (Educational Testing Service). This test includes the 

following four sections: 

a. Listening Comprehension  
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It is used to measure the ability of spoken English. The test-takers must 

listen to different kinds of recorded passages and answer multiple-choice 

questions about these passages. 

b. Structure and Written Expression 

It is used to measure the ability to identify grammatically correct English 

sentences. They must choose the correct answer to complete sentences in this 

section, as well as identify grammatical errors in sentences. 

c. Reading Comprehension  

It is used to measure the ability to understand written English passages. 

They then answer to multiple choice questions about the idea and word meaning 

in those reading passages. 

d. Test of Written English 

The Test of Written English (TWE) is intended to measure a student's 

proficiency in writing in English. The test takers have only 30 minutes to 

complete a specific essay on a certain subject. 

2) The Computer-Based Test (CBT) 

The four sections of the computer-based test include listening, structure, 

writing, and reading. The writing in this section is equivalent to the paper-based 

test's Test of Written English (TWE). Additionally, it's possible that test takers 

who take the TOEFL
®

 at the same time don't see or answer to the same question. 
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These questions were chosen based on the students' level of proficiency. The total 

score for this test is limited to a range of (0-300). 

3) The Internet-Based Test (IBT) 

The IBT test is referred to be a new TOEFL
®
 test. It replaces the use of the 

paper-based and computer-based tests. Its main goal is to measure the participants' 

ability to communicate effectively academic communication. There are four 

sections in this test: reading, listening, writing, and speaking. It tests each of the 

four abilities that are essential for successful communication.  

B. Reading  

1. The Definition of Reading  

Reading is one of the most important factors that students should consider. 

They can improve their English vocabulary, get a lot of information, and learn a 

lot through reading. Reading is a linguistic process connected to thinking and to 

all other types of communication, including speaking, writing, and listening. The 

process of reconstructing meaning from written words on a page and the author's 

intended meaning is known as reading.  

Grabe (2002) defines reading as the ability to get information from a 

written page and interpret it effectively. Anderson (2003) states that reading is the 

process of combining information from a text with the reader's prior knowledge to 

derive meaning. Yukselir (2014) argues that, reading is beneficial because it 

allows students to learn new information and get new experiences through reading 
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texts that explain everything about the environment. Reading becomes one option 

that encourages students to gain more written English exposure. 

The ability to read is one that people learn through schooling and develop 

over time. Both an individual's academic and social lives benefit from the timely 

learning of this skill. Nowadays, reading is defined as a meaning-building activity 

that depends on prior knowledge is based on successful author-reader interaction, 

and is carried out in line with a suitable method and goal in a structured 

environment. Fluency, strategy, motivation, continuity, and meaning development 

are all important components of successful reading. Mikulecky and Jennifers in 

Wijaya (2013) said Reading helps students learn to think in a new language, 

improve their vocabulary, and their writing skills. Reading is one of the 

communicative skills, although the process is quite complicated. Reading can be 

defined as a process in which a reader finds out information from a written source. 

Reading might be called an interactive activity in this context. 

There are some purposes of reading, such as reading to find the main idea; 

one of the most common goals for teaching is to obtain a general understanding of 

a topic. This is normally accomplished through an eviction reading. Reading to 

Answer Questions: One of the most typical goals for reading in school is to find 

the answer to another question. Even in high school and college, as well as in life 

outside of school, when the questions are phrased in the exact words of the writer, 

the answers are generally straightforward to find reading to summarize and 

organize, to effectively summarize or organize what has been read. It is not 

enough for the reader to understand the main idea and important details. The 
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reader must also be able to identify the connections between the main points and 

the details, as well as the relationships between the details. He also needs to know 

how to explain these relationships to others or how to write them down for later 

reference. The last, "Reading and Evaluating Critically," means that critical 

evaluation does not mean that every statement read is false. Reading skills are 

related to reading styles. The following are some reading suggestions for 

skimming and scanning.  

It can be concluded that reading is a basic skill that is closely related to 

other skills such as writing, speaking, and listening. Students are required to read 

a lot and understand the reading material in order to achieve better results in the 

learning process. It means reading can help students get information and 

knowledge in the educational process.   

2. TOEFL
®
 Reading Section 

The TOEFL
®
 PBT test,  reading section test your comprehension of the 

reading will be tested in terms of how well you can comprehend different kinds of 

scientific reading that are related to subjects, main ideas, reading content, meaning 

of words or groups of words, and detailed information about the reading.  

The third section of the TOEFL
®

 PBT is reading comprehension. 

Participants have 55 minutes to finish this section, which consists of 50 multiple-

choice questions. PBT reading comprehension consists of 5 - 6 reading passages, 

each of which may have 6 to 12 questions about the facts stated or implied in the 

passages as well as the definition of a specific word or phrase. Topics for reading 
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passages may be academic or of general interest, but they all include the data 

necessary to answer to all questions. The average reading section has between 25 

and 5 lines of text and ranges in length from 200 to 450 words. 

There are two types of reading comprehension questions: those that ask 

about the content of the passage and those that ask about the significance of 

specific words or phrases in the passage's overall context. The text of the 

questions is generally easy to understand and common format include “the 

passage primarily discusses…” and “word x is closest meaning to…”. For some 

questions, students must choose the correct passage line number to identify the 

location of specific information. Each reading comprehension question on the 

PBT has four possible answers and only single correct answer. 

3. Types of Reading TOEFL
®

 

In TOEFL PBT there are 50 multiple-choice questions in the reading 

comprehension section, which are given 55 minutes to finish. PBT reading 

comprehension includes 5-6 reading passages, each of which can have from 6-12 

questions. The questions vary, but they usually focus on the main idea, stated or 

unstated details, vocabulary, pronouns, and inference. In order to avoid showing 

favoritism for certain issues, the topics in each passage are different.  

1) Main Idea Question, it is the most significant component that defined the 

author's aim and may be isolated throughout the entire passage. The 

"topic," "title," and "main idea" are the three key areas of question on the 

PBT TOEFL
®
. 
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2) State Detail, instead of defining every item of information in a passage, the 

examiners are asked to identify a specific piece of information. 

3) Unstated Detail, the task for the examiners is to uncover information that 

is implicit in the passage. According to the passage, the correct answer to 

questions of this type includes incorrect information. 

4) Pronoun Referent Questions, the designated pronoun for a given noun 

must be found by the examiners. For this type of question, transition and 

connecting words might be used as clues. 

5) Inference Questions, in this type of question you must draw conclusions 

from the information presented in the passage. 

6) Vocabulary Question, in this question you are asked what a word or phrase 

is closest in meaning to and are given 4 answer options. You need to be 

able to understand the meaning of the word as it is used in the passage.  

On the reading section of the PBT TOEFL
®

, there are many task 

question types. It will take a lot of time and probably result in a lower score if 

you do them all in the same way. You should have a plan in place for each of 

the many question types instead of approaching every question in the same 

way without understanding the question type.  

4. The Problem of Reading TOEFL
® 

Test
  
 

According to Richard (as cited in Wahab, 2012) a difficulty is something 

that requires complexity. In actuality, many students often find it difficult with 

reading comprehension. Due to these issues, the student performed poorly on the 

reading test. There are two categories of factors that cause students' problems: 
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Physics, intellect, and psychology are examples of internal factors. While external 

factors such as the family and school environments by Rahim (2006). There are 

some internal factors that affect students' reading comprehension that are typically 

found by the reader during reading. These include difficulty with understanding 

long sentences and texts, challenges caused on by a lack of background 

knowledge, challenges with applying reading strategies, and challenges with 

concentration by Fajar, (2009). 

1) Difficulty in understanding long sentence 

Most students have trouble understanding long sentences with complex 

structures, which is a common issue. It is supported by a study by Barfield (1999), 

which found that 20% of academic texts and almost 12% of graded stories had 

long sentences that were difficult for students to understand. The result of this 

problem is that students who have difficulty comprehending long sentences are 

unable to understand the text's main idea. 

2) Difficulty in Using Reading Strategies 

Students who lack reading strategies usually have difficulty understanding 

the text. Students that don't use reading strategies often show specific 

characteristics. First, the students read the text word by word while relying 

heavily on their visual information, which greatly slows down their reading speed 

and hampers their understanding. Second, because they focused so much attention 

on the details, the students often missed the text's main idea. Thirdly, they did 

give the expense form too much attention. 
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CHAPTER III  

RESEARCH METHODOLOGY 

This chapter describes the procedures used in this study to answers the 

research questions presented in the previous chapter. This chapter includes 

research design, research participants, data collection techniques, and data 

analysis techniques. 

A. Research Design 

A research design is a way to find out something. It could be qualitative, 

quantitative, or a combination of the two. This study uses descriptive qualitative 

research, because the researcher wants to describe the students‟ problems in 

understanding TOEFL
®

 reading section. According to Leavy (2017), qualitative 

research is a set of rules for analyzing human perception by focusing on the social 

in nature, complicated, and culture that has developed in society. 

Qualitative research is a type of research that uses non-numerical data to 

analyze, describe, or explain anything. A qualitative technique is used to examine, 

learn about, and understand social phenomena to unravel the meanings individuals 

attach to activities, situations, events, or to get a better understanding of a 

particular aspect of social life. Qualitative research often collects data from a 

smaller group of people rather than a broad group of people. 

The purpose of qualitative descriptive research is to provide a complete 

explanation of specific events that individuals or groups of individuals encounter 

on a daily basis. There is no such thing as a qualitative design category, according 
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to some researchers. Unfortunately, this has motivated other researchers, 

particularly those who are new to qualitative research methods, to feel compelled 

to explain their methods in order to gain "epistemological credibility." The 

researcher creates a rich, full picture by assessing language, reporting on several 

informant opinions, and conducting the study in a natural setting. The research 

method includes data collection in the participant environment, inductive data 

analysis that progresses from specifics to a broad topic, and the researcher's 

interpretation of the findings 

B. Research Participants  

In this study, the researcher used purposive sampling technique to get the 

participants. Bryman (2012) said purposive sampling is a technique used by to 

choose people, organizations, papers, departments and others who are closely 

relevant to the study issues. The participants in this study were students‟ of 

English Department at UIN Ar-Raniry who has taken the TOEFL
®
 test.  

The data of the participants who have taken the TOEFL
®

 test can be seen 

in the table below: 

Table 1. PBI Students' 

No Students‟ Number Students‟ Initial 

1 180203017 MF 

2 180203005 NB 

3 180203055 HN 

4 180203144 NJ 
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C. Method of Data Collection 

The aim of data collection was to learn more about the research questions. 

In this study, the researcher use interview to collect the data. According to 

Creswell (2012), an interview is used when a researcher asks participants for in-

depth information about their thoughts, knowledge, beliefs, opinions, and feelings 

about a topic and records their responses. When two people meet face to face to 

talk about a certain issue and collect information and ideas through questions and 

responses, this is known as an interview. To collect data for this study, the 

researcher chose some students to interview for this research and conducts a semi-

structured interview.  

D. Method of Data Analysis 

In this study, the data were analyzed based on the findings of interviews. 

The researcher used qualitative approach in analyzing the data. Thematic analysis 

was employed when analyzing the data. Thematic analysis is a technique for data 

analysis that aims to find patterns or themes in the data that researchers have 

gathered (Braun & Clarke, 2006).  
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1. Organizing the data   

In this step to get a through overview of all the data, the researcher might 

involve transcribing audio, reading through the text and taking initial notes, and 

generally looking through the data to get familiar with it.  

2. Coding   

In this step the researcher use the codes to get a quick summary of the 

important points throughout the data. The researcher coded the data based on the 

similar answer that occur. The researcher reads all the data and sorts it by looking 

for units of meaning and placing all the data that has the same coding.   

3. Writing up 

In writing up the data, the researcher uses essays to present the data, the 

researcher will write all of the participants answer in paragraphs. The describe the 

participants answer along with an explanation that the researcher understand. 
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CHAPTER IV  

RESEARCH FINDING AND DISCUSSION 

This chapter presented the finding of the research. The main source of data 

is the result of the interview with English students of UIN Ar-Raniry University. 

The finding and discussion would be explained as follow: 

A. Findings 

This research aims to explore students‟ problems in understanding 

TOEFL
®

 reading section. This research was conducted with six students who had 

taken the TOEFL
®

 test to know the problems faced by students and how they 

overcome them in reading the TOEFL
®

 section. This research finding are divided 

into two parts, the problems that students encountered in TOEFL
®

 reading section 

and how they overcome the problems .  

1. The problems encountered by students‟ understanding TOEFL
®

 reading section 

a) Time management  

Time management is a one of the problem that students face in the 

TOEFL
®

 reading section. HN said, "I believe I have a difficulty with the TOEFL
®
 

reading section, specifically with the time, because I did not have a lot of time, I 

did not answer questions as well as I could." AG also said, "Time management 

became my first problem in answering the reading section." 
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b) Unfamiliar vocabulary 

In general, students have difficulty in the reading section of TOEFL
®

 due 

to their low vocabulary which when students read the text they find new words 

that they don‟t know the meaning of the word. Three of six participants stated 

they had difficulty in reading section of TOEFL
®
 due to a lack of vocabulary. 

According to MF, "I have problems with reading section of TOEFL
®

 section 

because I don't have a lot of vocabulary, and some words in the text are hard for 

me to understand because there are words that are unfamiliar to me." NB added, 

"There were several words in the TOEFL
®
 reading section that I didn't know 

which made it difficult for me to answer reading questions." HN also said, "I 

believe the problem I have in the reading section of the TOEFL
®

 is academic 

words, as I don't have a lot of academic vocabulary."  

Another difficulty students‟ encounter during the reading section is lack of 

knowing synonyms and antonyms because they face problems when they read 

unknown words in the text without being aware of their meanings, synonyms, or 

antonyms. As stated by FJ, "Knowing the synonym and antonym of the word is 

one of the problems I face in the reading section because there are several words 

that I don't know the meaning of, and that makes it difficult for me to answer 

reading TOEFL
®

 questions," and supported by MF, "Knowing synonyms and 

antonyms is one of the problems I found in the reading section because there are 

several words that I don't know the meaning of, and that makes it difficult." 
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c) Long text  

One of the problems that students find in the reading section of the 

TOEFL
®

 is long texts. Students don't have enough time to read the whole text 

because it is too long. NB said “in my opinion, the length of the text and 

sometimes incorrect word usage in the reading section are the main issues. In 

addition, I have problems with vocabulary gaps and unfamiliar words in the text”. 

NJ added, "Long texts are a big problem for me because it takes a lot of time to 

read them repeatedly in order to answer a few questions".  

According to the responses of several participants above, students 

generally find it difficult with the reading section of tests because they lack 

vocabulary knowledge with the synonyms and antonyms of some words, have 

texts that are too long, and short of the time. Because they believe they have a 

limited amount of time, students do not answer reading questions as well as they 

could. 

2. The solution for those problems  

According to the findings of the interviews, some of participants had 

different ways for resolving the problem they faced during the reading section of 

TOEFL. Some of them used strategies such as skimming, scanning, reviewing the 

question and guess at the meanings of unfamiliar words. 
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a. Skimming and Scanning 

Reading strategies include skimming and scanning. The two speed-reading 

strategies of skimming and scanning are different from each other and are used for 

different purposes. Skimming is the strategy of reading only the main idea in a 

passage of text. Scanning is the strategy that you use when you want to read 

something quickly and locate a specific item of information. Two of six 

participants used skimming and scanning to answer the question, according to HN 

“the first thing I did to overcome the difficulty I found in the reading section of 

TOEFL was to read more of the text. Because the text is long, I used skimming 

and scanning to make it easier to find the main idea and the purpose of the text. I 

also think logically to resolve the difficulty.” NB also said “It's too boring to read 

a long passage, so I'm trying to read it quickly. I will skim and scan the passage to 

look for the text's main idea”. Based on the answers, it shows that skimming and 

scanning are strategies that help students answer the questions on the reading 

section of the TOEFL, especially when it comes to identifying the main idea of 

the text. 

b. Reading the question before reading the text 

The participants agreed that reviewing the questions before going with the 

reading process was helpful when doing the reading section. MF said “Usually, I 

read about what has to be read to answer the question after I have a look at the 

question. We know the reading section's text is long, so if we read it all, we won't 

have enough time to finish.” NJ also supported the statement “I just read the 
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question first and looked up the keyword before reading the text. Because if we 

read the whole text before reading the question, we will have to read it again.” 

Another participant has a different way to solve the difficulty that they 

find in the reading section of the TOEFL. According to AG, "Because the text is 

quite long, I need extra time to read the text and answer the question." If I have 20 

minutes to complete the reading section, I will try to complete it within 16–17 

minutes so that I have a few more minutes to recheck the answer, and for the 

vocabulary that I did not know, I should guess the possible meaning for those 

vocabulary words." FJ also said, "In my experience, the way I overcome the 

reading section of the TOEFL test is to read more text, memorize vocabulary, and 

also practice more." Without practice, I think it is very difficult for us as students 

to take the test.  

According to the participants' answers, it can be concluded that each 

participant has a different way of resolving the difficulties they face during the 

reading section of TOEFL. For example, some participants indicated that they 

needed more time to read the text repeatedly in order to find the answers to their 

questions. Following that, they will recall the vocabulary and speculate on its 

possible meanings before applying logic to arrive at a solution.  
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B. Discussion  

The discussion of the research's findings is presented in this section. This 

research proposes two research questions. The first question is about the problems 

that students faced in understanding TOEFL reading section. The second session, 

meanwhile, focuses on how students overcome their problems in the reading 

section of the TOEFL. 

This research found that the students struggled with the TOEFL reading 

section, which is in line with the first research question. According to Oakhill's 

(1993), there were three types of difficulties that students could encounter. First, it 

was difficult to infer information that was only implicit in a text that included the 

implied main idea. The second was to make inferences to connect the ideas in a 

text. The third was inferring the meaning of particular words from context. 

Therefore, the reading section was really difficult for the students. 

The researcher found that students may have difficulty reading the TOEFL 

section based on student responses during interviews. The researcher has an 

opinion about students' reading problems. The first is unfamiliar vocabulary with 

lack of knowing synonym and antonym, followed by time limits and lengthy of 

the text. As a result, students clearly struggle with vocabulary; they are pressed 

for time as they read long texts and try to understand new words.  
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In answer to the second research question, students have different ways to 

resolve the problems; some of them used skimming and scanning the text to 

answer the question, which helped them find the main idea in the text. Another 

way that students used to resolve the problem was by reading the question before 

reading the text; they said that it was helpful in managing the time during the test. 

In this case, it is possible to conclude that the students struggled with the reading 

section due to factors such as a lack of knowledge of synonyms and antonyms, a 

limited vocabulary, long texts, and a problem managing their time during the 

reading comprehension section. It is similar to Abboud and Hussein (2011), who 

state that the difficulty faced by students when participating in the test is a lack of 

time. They also add further explanation about the student who had more time in 

the test; they would have passed the test and answered the test well. 
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CHAPTER V  

CONCLUSION AND SUGGESTION  

This last chapter presents the conclusion of this research. The conclusion 

is based on the research findings and discussion stated in the previous chapter. 

A. Conclusion  

The purpose of this study is to determine students' problems in 

understanding TOEFL reading section for UIN Ar-Raniry students who have 

taken the TOEFL test. Based on the findings and discussion in the previous 

chapters, the researcher conducted research on students' problems and how they 

overcame them in the TOEFL reading section.  

From the result of the interview, it can be concluded that the students‟ 

problems in TOEFL reading section include; unfamiliar vocabulary with lack of 

knowing synonym and antonym, several long texts, and time management. 

Because the TOEFL reading section includes a number of long texts, it is obvious 

that effective strategies are important to succeed on the section. Furthermore, all 

of the students interviewed said that the time was incredibly limited. The students 

could not manage the time wisely to answer 50 questions in 55 minutes. To save 

time, students used these strategies to overcome their problems in the TOEFL 

reading section. They were skimming and scanning the text, and reading the 

question before reading the text.  
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B. Suggestions 

Based on the previous result, some suggestions were made based on the 

students' ability to understand the TOEFL reading section. Although this research 

only involved a small number of participants and was completed quickly, the 

findings show a lot of information that will be helpful and can be used. For 

lectures, this research has focused on the problems that students found in the 

TOEFL reading section; therefore, it is expected that it will be a resource for 

lectures as they help their students get ready for the test. For students‟, the 

findings of this research show that students need to be aware of reading section 

problems and gain a better understanding of reading section strategies. Hopefully, 

knowing these strategies will help students pass the TOEFL reading section. It is 

hoped that students will be able to use these strategies and successfully achieve 

their best TOEFL score. The last for researcher, the problem of students in 

understanding the TOEFL reading section is the main focus of this study. To help 

students get their targeted TOEFL score, it is hoped that the other researcher 

would look into how well students can understand the TOEFL reading section.  
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