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ABSTRACT

Name : Nur Annisa

NIM ;190203039

Faculty . Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis working title " The Comparisonrof. Male and Female’s TOEFL
Listening at English Education Department in UIN
Ar-Raniry

Main supervisor :  Dr. Nashriyah, S.Ag., M.A.

Keywords :  Gender, students’ listening capability, students’

difficulties in listening TOEFL.

This study is aimed to find out.any the differences between male and female capability
in listening to TOEFL and to figure out the difficulties of male and female students in
listening TOEFL. This study was conducted at English education department in UIN
Ar-Raniry Banda Aceh. This researchawasiquantitative research. The data collection of
this study was conducted by test and guestionnaire, Fhe participant of this research was
10 male‘and 10 female students at sixth semester of English education department in
UIN Ar-Raniry. The result of this, study showed that there is slightly difference in the
listening performance between male and female ‘tn which, most female students get
higher scare than the male students.  Itimplies that gender is not a TOEFL listening
sensitive issue. in term of difficulties in TOEFL listening, the female students needed
more effort to face these difficulttes eompared to the male.
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CHAPTER |

INTRODUCTION

This chapter describes about the aims of conducting research in terms of the gender’s
capability toward TOEFL listening-of students in English Education Department. It
presents the discussionfon the background of the study; statement of the problems,
objective of thesStudy, scope and limitation of study, aim ofstudy,research terminology

and significance of study.

A. Background of the Study

Listening is the skill that firstly people use to acquire the language. This skill is
pivotal due to the input,of the language which s mainly receive through a
communication. The oral input of the Enghsh language is quite, challenging for
students in English Education'Department as English foreign learners. It has been
long a time ago, one of-the-graduation-requirements for learner in university is
based on English-compeiency:-Fhe-English-competency IS measured through one
of International test namely TOEFL which'stands for Test of English as a Foreign
Language.

TOEFL is a language test that has been proved scientifically determine as the
difficult level of a language. A TOEFL test taker could estimate this language
difficulty level by anticipating variation questions tested. This test is one of

graduation requirement in Indonesia university. More than 11.000 universities in



the world use TOEFL score to measure students’ abilities in using English as
foreign language (ETS, 2020). One of the universities which has been applying this
requirement is Islamic State University in Indonesia namely Ar-Raniry in Banda
Aceh.

The Islamic State University of Ar-Raniry in Aceh, requires its students get
particular TOEFL score as one of graduation requirement. It varies for each major
between 400 to 470. Especially for students of English'Education Department need
to geta higher minimum score of 470 since this major uses English in teaching
learning process. However, the average students of English Education Department
in UIN Ar-Raniry got lower minimum standard set as it proved in the table below
that most of sixth semester student de,not pastthe PBT TOEFL prediction test that
hold by Language Development Center in UIN"Ar-Raniry.

Table 1.1 TOEFL score of male and female students from:LDC UIN Ar-

Raniry
Total Score Scale

no yp Benger Score * | Listening | Structure | Reading
1 | 210203005 | Male 443 48 43 42
2 | 210203007 Male 413 42 39 43
3 | 210203044 | Male 430 45 47 37
4 | 210203063 | Male 423 46 39 42
5 | 210203080 | Male 440 51 35 46
6 | 210203090 | Male 383 38 36 41
7 | 210203091 | Male 377 38 37 38
8 | 210203104 | Male 457 47 45 45
9 | 210203134 | Male 430 44 38 47
10 | 210203039 | Male 357 38 38 31

Mean 44 40 41




Total Score Scale

No D Gender Score | Listening | Structure | Reading
1 210203004 | Female 360 35 37 36
2 210203010 | Female 437 44 42 45
3 210203012 | Female 433 42 42 46
4 210203014 | Female 390 40 30 47
5 210203016 -Female 397 40 40 39
6 210203018 | Female 407 42 41 39
7 210203020 | Female 353 40 25 41
8 210203021 | Female 410 36 46 41
9 210203024 | Female 407 44 38 40
10 | 210203035 | Female 403 38 38 45
Mean 40 38 42

Based on the table above miss Nur Amalia Sari (lecturer and staff at Language
Development Center in "UIN Ar-Raniry) state that female students in English
education department.findithat TOEFL listening section is more challenging while
the male gets more score onnlistening. dt 'showed the gender ‘issues affect the
listening skills.

TOEFL paper-based-test-has-three sections namely, listening, structure and
written expression, and reading:“In'this study, the writer intends on listening skill
which most of the students have difficulties in listening to TOEFL audio.
According to Ujihanti (2019) findings on various difficulties faced by students
during listening activities, including speed of speech, unfamiliar topics, and long
listening texts. According to Dong (2022) these difficulties arise from factors such
as unfamiliar words, complex grammatical structures, fast speech, varied accents,

unfamiliar topics, unclear sounds, lack of pauses, fatigue, distraction, and the need



to interpret colloquial language. Thus, these complexities may challenge number
of students at English Education department in listening.

Besides all factors above, in listening skill gender is one of factor that affect
student listening skill according to Wahyuni (2020), the author examines whether
there are differences in scoresdetween male:and female while doing listening tests.
it proved that male/and female students different in their achievement on TOEFL
due to the/purpose of taking test and students’ English competencies in listening
test. Moreover, Cunandar (2020) on his study also state that female has better
listening ability than male. However, Muliawati (2020) has the neutral point of
view toward male and female listening proficiency.

Having analyzed those related previous studies, the'writer intends to compare
male and female TOEFL ‘listening ability and the_difficulties they might face in
doing/istening test at English Education Department in Islamic State University of
Ar -Raniry, Banda Aceh. Therefore, “the research questions of this study are
formulated“to compare male and female " TOEFL listening and to observe their

difficulties in|Listening to TOEFL.



B. Research Question
Based on above background of study, the researcher formulates the following
research questions:

1. Are there any differences between male and female capability in listening

to TOEFL and are the

male students in listening to

apability in

stening TOEFL

lllllllllll
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Ha: There is a significant
TOEFL listening.

redicted as below:

difference In ability between male and female in

Ho: There is no significant difference in ability between male and female in
TOEFL listening.



E. The Significance of The Study

This research is expected to contribute for male and female students who still
find the barrier when doing TOEFL listening test, so they can overcome various
barriers in TOEFL listening test in the future. So, they will know some appropriate
strategies to anticipate any obstacles duringsthe listening section.

In addition, the result of this study are also expected to be useful for the lecturer
who teachfintroduction to English proficiency tests‘to comprehend the barriers
whichsare faced by male and female students when they doing listening test, and
the causes of those barriers, so the lecture can'make some evaluation and revisions
in their teaching listening based on the difficulties experienced by male and female
students. It is also expected that_beth lecturer and students will have a good
collaboration to overceme the teaching listening progess efficiently without barriers
in the future.

Besides, the result of this study ‘might-be useful as reference for the other
researchers or readers who are concerned about'similar study In the future. Finally,
for researcher and other readers who are concerned with this paper it is one of the
resources and additional information that can enhance their knowledge in facing

difficulties in TOEFL listening test.



F. Terminology
1. Listening in EFL
Melisa (2022) noted that Listening in English as a Foreign Language

(EFL) refers to the process of actively receiving and comprehending

spoken language in.th age classroom. It involves the ability
ess patterns, and semantic

skill that requires

) revealed that

lllllllllll
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e, interpret, and

ves actively paying
age, and processing the
information to make meaning out of it. Good listening skills are essential

for effective communication and can be developed through practice and

attention to detail.



Students Difficulties in TOEFL Listening

Ujihanti (2019) conducted research and discovered that listening
difficulties refer to the challenges or obstacles that students face when
trying to understand spoken language. These difficulties can vary and may
include problems with“speed of speech, unfamiliar topics, long listening
texts, linking words, different accents, background noise, poor tape quality,
guessing unknown words, making predictions, recognizing main points,
and encountering ungrammatical sentences. These difficulties can hinder
students' comprehension and make it harder for them to extract meaning
from listening activities. It is important for teachers to be aware of these
difficulties and find strategies,to address them in order to support students'

listening comprehension skills.

Test of English as a Foreign Language (TOEFL)

An investigation conducted by Akmal (2020) disclosed that TOEFL
stands for Test of English as a Foreign Language. It is a standardized test
that is recognized worldwide and'is designed to measure a person's English
language ability. The test assesses various skills such as listening, structure,
written expression, and reading comprehension. TOEFL is commonly used
as a requirement for admission to universities or colleges in English-
speaking countries. It has different types, including paper-based, computer-

based, and internet-based tests.



CHAPTER II

LITERATURE REVIEW

This chapter describe about the theory and literature review of this study. It is an
explanation about listening in<English as a foreign language (EFL), definition of
listening skills, types/ of listening skills, factors that affect listening, students’
difficulties inATOEFL listening, Test of English as a Foreign Language (TOEFL),

listening tips for TOEFL, and previous study that related to this research.

A. Listening in English as a Foreign Language (EFL)

Ujihanti (2019) stated that lisiening in the context of English as a Foreign
Language (EFL) refersito the process of understanding and making sense of spoken
language. It involves activating the ability‘to choose desired information or process
auditory. input to extract meaning. Listening comprehension goes beyond simply
understanding words and involves understanding the message delivered by the
speakers. It requires good auditory sense, vocabulary mastery, and knowledge of
sentence formations. In line with that Dong (2022) stated that listening in English
as a Foreign Language (EFL) refers to the ability to understand and comprehend
spoken language in English. It is one of the four fundamental language skills, along

with speaking, reading, and writing.
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Moreover, the other studies stated that listening in English as a Foreign
Language (EFL) refers to the process of actively receiving, attending to, and
assigning meaning to aural and visual stimuli in order to understand and make sense
of spoken language (Jyoti, 2020). It is a complex and active skill that involves
discriminating between sounds, understanding vocabulary and grammatical
structures, interpreting stress and intonation, and retaining and interpreting
information within the sociocultural context of the utterance. Listening plays a
crucial'role in language acquisition as it provides the necessary input for learners
to develop their language skills and communicate effectively in different contexts.

Listening is also often considered as the most difficult skill among the four
language skills. EEL students are eager to improve their distening abilities and often
engage In activities outside the classroom, /such as listening to English songs,
movies, radio, and TV news. In the classroom, students use effective techniques
like previewing the guestions and guessing-the topic or content before listening.
They also listen word by word to understand the meaning. However, students face
difficulties with speed, unfamiliar topics, and long listening texts. EFL teachers
should consider these challenges when selecting listening materials or employ other

strategies to keep students motivated.
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B. Listening Skills

a. Definition of Listening Skills

According to Dong (2022) listening skills refer to the ability to understand and
interpret spoken language. It involvésiactively processing and comprehending the
message being communicated, including aspects'such as accent or pronunciation,
grammar, vocabulary, and the overallsmeaning. Also mentioned in Ujihanti (2019)
listeningsskills can be defined as the ability to actively process auditory input in
order to understand and make sense of spoken language. It goes beyond simply
hearing sounds and involves the ability to choose relevant information, comprehend
the meaning of individual words, and understand the syntax of sentences.

It is supported by Jyoti (2020) listening skills refer to the ability to receive,
attendto,.and assign meaning to auditory and visual stimuli, evaluate, and respond.
It is an active and complex process that involves discriminating between sounds,
understanding vocabulary and grammatical structures, interpreting stress and
intonation, retaining information, and interpreting it within the immediate and
larger sociocultural context. Listening skills are crueial in‘language acquisition and
communication, as they enable learners to comprehend and make sense of spoken
language. They are considered one of the four major language skills and play a

significant role in language development.
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b. Types of Listening Skills

There are several types of listening skills mentioned in ELTeach™ Teacher
Reference Book categorizes listening into two types namely top-down and bottom-
up. In top down processing listenersiuse their background knowledge about the
topic of the audio and.they need to listen and to understand more than just words.
However, they.do.not need to understand every single word because they just need
to understand the main idea of the audio. This processing may suit to the question
partC of listening TOEFL test. While, bottom up processing the learners focus on
individual words and other specific parts of language to understand the audio. This
bottom up processing maybe proper use in listening part/A and part B of listening
TOEFL test. However, both types of processing are need to be practice in order to
acquire'-meaning of the audio as the native speaker did.

Diana (2022) said that pre listening.activities that may have learner before
listening'to the audio. Learneramakeprediction of the questions that may guide the
students to ‘think about:the topicAand itralso may activated their background
knowledge. During listening activities guides the learners'to understand the audio
while they are listening. After listening to the recording learner to make inferences
in order to choose one of the best answers in multiple choices.

Schmidt (2016) said that to build listening fluency, learner need to practice
intensive and extensive listening activities. Most of the textbook include more

intensive listening. In which may assist learner to develop specific listening skills.
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This activity often uses bottom up processing in understanding the audio. While the
extensive listening like listen to the radio, podcast, audio book, movies, TV, it may
help their general listening fluency and language development. During this activity,
most learner use top-down processing.

In addition, the study by Abduvakhobova.& Erdonova (2023) mentions specific
types of listening sKills depending on the purpose and manner in which the listener
participates and responds to the listening process; the different types of listening
are

1. Active listening is listening with interest and encouragement to keep
talking.

2. Appreciative listening isaitype of listening where you acknowledge and
value what others are saying.

3. Attentive listening is,listening.carefully and clearly to what the speaker
is saying.

4. 'Relaxed listening is a way of listening without clearly paying attention.

5. EXtensive listening is a type of listening in"'which you understand and
grasp meaning.

6. Critical listening is a type of listening that aims to evaluate and criticize
someone else's statements.

7. Deep listening is a type of listening in which one tries to look for the

deeper meaning of what is being said while listening.
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8. Discriminative listening is the most basic type of listening that
compares the differences between sounds. If you cannot hear the
differences, you cannot understand the meaning of these differences.

9. Distorted listening occurs when a person hears only what they want to

hear and often_misi other person's statements on the basis

of their s. This distorted listening is
ot only to feel

0 help the

the mutual
cek to learn

ogic listening is

llllllllllll
llllllllllllll

ch a relationship is
alk for hours and listen
attentively to wha person says, whereas the same words

spoken by someone else can sound monotonous.
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c. Factors that affect to listening skills

Munir (2022) said that listening skills are also influenced by various factors
namely: the memory of students’ ability, the number of ideas in audio, the content,
the length of audio, the strategy used, the pronunciation of the audio’s speaker,
phonological aspect, cegnitive, gender, and socio'psychological factors. We spend
60 % of our cemmunication time lisiening we lose of it. \We retain just 25 % of
what weshear because it’s does not connect to our background knowledge that
connect us in time and space.

The study by Latupono'(2022) stated that there are some factors that affect to
listening. The first isword stress, word stress is emphasizing the word that must be
heard to get the keyword on the listening,audi@. The second is chunks, focus on the
sound-of the listening audio.. The third is weak form. Is a word that is pronounced
less clearly in the audio e.g: for, 0, dojare, you. Other examples of weak forms:
auxiliaries, personal pronouns, prepositions, conjunctions. The fourth is using
contractions, e.g.: T will = I?11; [ wouldi=1T"d, Fam = I’m. and the last is connected
speech. When'a word'ends with consonant sound and the next words begins with a
vowel, sound, we usually connect the two words. e.g.: I’d like to get a ticket to
London (Get a = getta and ticket to = tickettuh).

Fauzanna (2014) stated that the big mistake in listening are trying to translate
individual word, because word can change in context and also cause by not paying

attention to linking sounds of consonant, stress certain words intonation, tone,
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rhythm, and reducing words. The language filter like culture, languages, values,
beliefs, attitudes, expectation, and intentions also impacts on listening. Most people
entirely unconscious of these filters but these create reality in a way. Listening
consciously always creates understanding. Therefore, the writer believes some of
these factors may determineslistening fluency for learner in English as foreign

language learning process.

C. Test of English as a Foreign Language (TOEFL)

TOEFL stands for Test of English as a Foreign Language. This test is
recognized as certified foreign language test. There are three parts that will be tested
on|TOEFL paper-based test, namelyalistening, structure and reading. These three
parts will take amount.of time with particular number of the questions. In listening
section, it takes thirty-five' minutes for fifty questions. Thirty minutes for thirty
structure questions and fifty reading questions within fifty minutes length (Phillips,
2001). Therefore, with these amounts of questions in a particular time may affect
accomplishment ability of students. This research aims to see a contributing factor
of male and female students’ abilities in TOEFL listening skills.

TOEFL listening is considered as the most challenging part because in this
section students seems more nervous during this part of the test. As cited by
Wahyuni (2020) the difficulties of listening are also proved by the data summary's

mean scores provided by Education Testing Service; Structure and written
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expression (69.7), reading comprehension (69.1), and listening (63.7). However, in
2020 female and males both scored highest in the TOEFL test if their purpose was
to attend master/ graduate program. But on the other case, there is no significant
for the other purpose. Thus, the writer wants to know the factor that influence

listening score has being analyzed by severakresearcher.

D. Students Difficulties in TOEFL Listening

Student difficulties in TOEFL listening can be figured out in various part.
According to Dong (2022), these difficulties include unfamiliar words, rate of
speech, unfamiliar accent, unclear pronunciation, recording quality, and inadequate
facility. Additionally, ‘the study mentions that students' background knowledge,
lack of practice and coencentration or even less comfortable environment can also
contribute to listening difficulties. The other parts of difficulties that may include
are the ‘content of the listening audio, noise in the environment, linguistic features,
and the speed of speech and different accents of the ‘speaker.

Another piece of related research as conducted by Khasawneh (2021) said that
participants of his study were male and female students from the fourth and fifth
primary grades. The participant stands for 300 students (150 males and 150
females) were chosen from 10 schools. The study found that students face several
difficulties in listening skills. One of the main challenges is the weakness of

students in following the instructions of the course in English by listening. This
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indicates that students struggle to understand and comprehend spoken English
instructions. Another difficulty is the poor ability of students to connect sentences
in listening, which suggests that they have trouble understanding the flow and
coherence of spoken language. Additionally, students face difficulty in
distinguishing students by.<hearing similar, words, indicating a struggle in
differentiating between similar sounds. Overall, the study highlights the medium

level of difficulty in listening skills among English language students.

E. Factor that Affect Listening Ability
Xuan (2017) stated the factors that affect listening ability are diverse and
complex. Here are some of the maiarfactors that can affect listening ability:

a. Limited Vocabulary: The ability to*understand and use the right words
Is very important in-listening. lf'a person has limitations in vocabulary,
they may struggle to understand~the meaning of the words used in
conversation.

b. Teacher's Teaching Strategy: The way teachers teach listening also
affects students' listening skills. Effective strategies can improve students'
listening skills.

c. Limitations of Listening Materials and Equipment: Limitations in the
materials and equipment used for listening can also affect listening

ability. For example, if students do not have access to enough listening
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materials or adequate equipment, they may struggle to listen to and
understand the materials.

Listening Anxiety: Listening anxiety can also affect listening ability.
This anxiety can stem from_uncertainty or fear of mistakes in listening or
understanding the.material.

Exposure to English Language and Culture: Exposure to English
language and culture also affects listening ability. The more a person
listens and interacts in English, the better their ability to listen and
understand material in that language.

Gender: Gender is indeed among the factors that influence listening
ability. Studies have showanythat there are differences in listening ability
between men and women, although'these differences may not always be
significant or consistent. Studies show that gender does, affect listening
ability. Some studies found differences in performance between male and
female students in answering questions related to listening tasks. In
addition, characteristics of gendered auditive learning modalities and
aspects that support listening ability have been observed to differ between
male and female students, with female students generally showing better

listening ability.

Another study by Aryadoust et al, (2020) explored the effects of gender

on listening ability and brain activation during listening assessments,
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suggesting that gender might influence listening skills at a neurological
level. Overall, while there are differences in listening ability between men
and women, it is important to remember that these differences may not
always be significant or consistent. In addition, other factors such as the
role of gender in organizational culture and the development of listening

skills over time also play an important role in influencing listening ability.

F. Male and Female Differences in TOEFL Listening

Enke (2012) said that gender is a construct. It is what someone makes you out
to be. Gender consist of two parts namely, gender as identity it is what someone
think about herself and how shednierprets it. Gender as expression it is how
someone demonstrate hier gender in her behawyior’s.mannerism. \Whereas sex is the
physiology we are born with:“It,consists0f our biological makeup which include
things like our genitals, our secondary sex:Characterize chromosomal makeup
which are typical of males or females.

Gender is also one of the most influential factors in learning a language. Gender
should be seriously noticed by the lecturer due to its impact on language learning
(as cited by Wahyuni, 2020). The study on gender performance of learning English
in recent years has been increasing, for example, in term of gender and attitude
impact toward listening behavior. The study showed that the female performed

better than male participant (Cunandar 2020). However, another study proved that
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there is no significant difference in scores between males and females in TOEFL
listening section. This hypothesis might vary due to various research findings that
supported by particular argument whether men or women are better in listening to
TOEFL.

On the other hand, Namziadost (2018)«in his study “The effect of culture
materials on listening comprehension among lIranian upper intermediate ELF
learners found that ‘ELF learners showed better listening comprehension than
femalg‘learners. They showed different performance on post-test. However, despite
of the above study, Muliawati (2020) proved that there is no significant difference
in TOEFL test score between male and female in her study on gender issues in

TOEFL test.

G. Previous Study

Some researcher has a similar focus as this study. Namaziandost (2018) on the
title “The effect of cultural materials on listening comprehension among Iranian
upper-intermediatc EFL Iearners: In reference to gender’”. This research focused on
gender effect on listening.comprehension. The learners were chosen through an
Oxford Quick Placement Test (OQPT) They Randomly assigned into 4 equal
groups namely TC as Target Culture, ITC as International Target Culture, SC as
Source Culture and CF a Culture Free. On the next stage, listening comprehension
pre-test at the beginning of course then treatment practice based on particular

culture were given within some audio files. Finally, after acquiring sufficient data
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from the treatment, the researcher did post-test for listening comprehension. Two-
way ANOVA to analyze the pre-test and post-test. It showed that participant
performed differently that culturally oriented enhance Iranian EFL learners’
listening comprehension. It proved that male learners did better than female
learners on post-test.

Cunandar (2020) conducted a study titled “Listening Skills of Students with
Gender-Based Auditory Learning Modality”. The aim‘of this study is to determine
the characteristics of gender-based auditory learning modality, supportive aspects
of listening skills and gender-based listening skills. A case study design with a
qualitative approach was used in the study. The subjects of the study were fifth
grade students of Cigugur State Primary School. Data were collected through
literature studies, observations, interviews, documents and field notes. The validity
of the/data was verified by the,credibility and reliability of the data. Data were
analyzed through data reduction, data presentation and conclusion or validation.
Listening skills are superior in female students in.SD Cigugur's class V. Male
students can only summarize the content of the speech and only 20% of them can
respond to the conclusions of the speech. Female students can respond to speech
outcomes, evaluate speech outcomes, summarize speech content and respect people
speaking in front of the class.

Wahyuni, Zamzam and Khotimah (2020) under the title "Do Female and Male
Students Perform Differently in A Listening Test". The aim of the study was to find

out whether gender plays a role in how well students can answer general and
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detailed questions in the TOEFL listening test. The participant was therefore
randomly selected from 42 out of 94 students. In this study, data was collected from
the results of a TOEFL-like test. The data was analyzed using an independent t-test
in SPSS. After analyzing the data, the results showed that there was a difference
between male and female students, as evideneed by the difference in the mean score
between them (male = 10.19 and female = 10.19). Nevertheless, the difference was
not significant as the t-table > t-value (2.021 > .871).

Muliawati (2020) conducted a study titled “Gender Issues in TOEFL Test: Does
It Make Significant Difference?”. The study focuses on investigating and
comparing the TOEFL proficiency of male and female students. Data were
collected using the TOEFL test and.the sample eonsisted of 10 male and 10 female
students. The data were analyzed to determine‘the /mean score, two variances and
t-scorg. The result of the test'showed that‘gender issues had no effect on TOEFL
proficiency. This means thatthere'is nosignificant difference in TOEFL test scores
between male and female students.

Chairuddin and Ulfa (2018) on the title “Students Difficulties in Passing
Listening Section in TOEFL Prediction Test”. The purpose of this study is to
identify the difficulties students experience in passing the TOEFL prediction test.
Data were collected using a questionnaire. The sample of this study consisted of 20
students. The results of the study showed that there are various aspects of the
difficulties faced by the students, with the following elements being the most

difficult: 1) grasping the speaker's idea, 2) identifying the idiomatic expression, 3)
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identifying the cohesion marker, 4) attributing a literal meaning to the expression,
5) retaining important information.

Another piece of related research as conducted by Khasawneh (2021) said that
participants of his study were male and female students from the fourth and fifth
primary grades. The participant stands for, 300 students (150 males and 150
females) were chosen from 10 schools. The study found that students face several
difficulties” in listening skills. One of the main challenges iis the weakness of
students in following the instructions of the course in English by listening.

Namaziandost and Cunandar discussed about gender effect on listening. They
find different perspective. While Wahyuni, et all found that there is no significant
different between male and femaledin listening. Whether Muliawati, Chairuddin
and Ulfa discussed abeut student difficulties in'listening.

Due to varied findings of pievious studies in determining the, significance of
genderin listening the writer aims'to compare male and female students’ listening
skills and their difficulties in doing listening section of TOEFL test at English

Education Department in UIN Ar-Raniry.



CHAPTER Il

RESEARCH METHODOLOGY

This chapter explains the procedure that use in this study to find out the
answer to the question that-attached in chapter one. In this chapter the researcher
outline research design, research participants, technique of data collection and

technique of data analysis.

A. Research Design

Bonds-Raacke (2012) states that, quantitative research is deductive by nature.
Researchers using this methodology to find objectivity through testable hypotheses
and carefully designed studies. Data that.can be presented as numbers and statistics
is gathered by researchers. Statistics are used to.draw conclusions, which are then
applied to relevant groups. Quantitative research consists of several types, one of
them is comparative design..Cemparative)design is a design of fundamental tool
for analysis description concept of similarities and differences among cases, groups
and individual (Collier,:1993) by investigating.

Generally, there are three types of comparative design namely, experimental,
quasi-experimental, and non-experimental study/observational study. This study
used comparative design in type of non-experimental study which is no
manipulation of participant but it will be based on observation and other means of

interpretation relying on correlations, survey, and case studies. Therefore, this
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study used non-experimental research design because it focusses on statistical

relationship between male and female without any treatment.

B. Research Participants

a. Research sites
Faculty of Education and

ved as the site for

Y inferences about the
population. Sample selection is important to ensure that the results of
a study can be generalized to the entire population (Mackey, 2006).
The sample for this study consisted of 20 students (10 male and 10
female) studying in the English Department at UIN Ar-Raniry in the

sixth semester of the academic year 2023/2024. The 20 students were
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selected through simple random sampling. Simple random sampling is
a method in which a sample is selected from a population such that
each member of the population has an equal and independent chance
of being selected. People are randomly selected from the population

without specific.eriteria or categeries.

C. Techniques of Data Collection

As part of the data collection technique used by the researcher for this
study, tests and questionnaires were administered to the students. The tests
were used to collect information about the students' listening skills and the
guestionnaires ‘were used_teseellect information about the difficulties the
students experienced while listening to'the FTOEFL tests.

a. Test

A test is a method or tool used to assess or measure a person's
knowledge, skills, abilities, or other characteristics. It'is typically designed
to gather data and provide information about an individual's performance or
proficiency in a specific area. (Mackey, 2006). The researcher used a test to
determine the differences between the hearing abilities of men and women.
The test used in this study is an objective multiple-choice test. The
researcher administered the TOEFL multiple-choice listening test to collect

information about listening abilities. The test consists of 30 questions. Each
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question has four possible answers (a, b, ¢ and d) and students have to
choose the correct answer on the answer sheet. The researcher then scored
each correct answer as 3.33 and each incorrect answer as 0. Finally, the
result of the test will show the differences between the listening abilities of

men and women.

. Questionnaire

The questionnaire was given to each member of the sample to find out
how difficult they found listening to the TOEFL test. According to Mackey
(2006), a questionnaire is a written survey or instrument used to collect
information from participants. It consists of /a series of questions or
statements that respondents are asked to.answer by choosing from a
predetermined set' of nanswers .or" by providing theiry own answers.
Questionnaires can be closed-ended,-meaning that respondents can choose
from a set of options, or open-ended, meaning that respondents can
contribute their own thoughts and ideas. In this'study, the researcher used a
closed-ended questionnaire to collect data.

The questionnaires were adapted from a Dong’s (2022) research
questionnaire entitled “An Investigation into English-Majored Students’
Difficulties in Doing Their Listening Comprehension Tasks”. The author
used this questionnaire to understand the common problems that students

experience when performing listening comprehension tasks in the listening
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comprehension section of the TOEFL exam. The questionnaire was based
on a five-point Likert scale (1: strongly disagree, 2: disagree, 3: undecided,
4: agree, 5: strongly agree) and participants were asked to select the item

that best described their problems.

D. Techniques of Da
ed to collect data from 20
nswer the listening

a were then

yhest scores
e researcher

ilarities in the

llllll
llllllllllllllll

onnaires adapted
e difficulties men and
and the reasons for their
difficulties in listening to the TOEFL audio test.
- Explanation.
Based on the above results, the researcher presented all the data in the
table.

- Interpretation
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Based on the table presented above, the researcher made a conclusion
by interpreting the highest and lowest scores achieved by men and
women in previous TOEFL listening tests and their responses to the

listening difficulties questionnaire.

The data were ogram for Social Sciences
(SPSS). mine whether the

differe and female ver general and

llllllllllllllll

AR-RANIRY




CHAPTER IV

FINDINGS AND DISCUSSION

A. Data Presentation

1. Male and Female TOEFL Listening Test Score
The sixth semester students™of a public university.in Banda Aceh were included in

this study and 20 data sets were selected as a sample, 10 males and 10 females, and the
students tookthe TOEFL test, the results of which are presented below.

Table 4.1 The Result Male and Female TOEFL Listening Score

NQ MALE FEMALE
Correct Correct
ID Answer Score ID Answer Score

1 Male 1 14 47 Female 1 15 50
2 Male 2 18 60 Female 2 9 30
3 Male 3 & 70 Female 3 7 23
4 Male 4 19 63 Female 4 27 90
5 Male 5 8 24 Female 5 11 37
6 Male 6 12 40 Female 6 10 33
7 Male 7 6 20 Female 7 7 23
8 Male 8 3 27 Female 8 22 73
9 Male'9 7 23 Female 9 26 87
10 Male 10 8 27 Female 10 23 77
Total 121 403 157 523
Mean 12,1 40 15,7 52

Based on the data in Table 4.1, it can be seen that the average scores of the two genders
are slightly different. The total score of females is higher than that of males, as is the
average. In order to answer the questions of this research and obtain more valid results,

further analysis is needed to test the hypotheses using statistical tools.
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Before calculating the data using specialized methods such as t-tests, the distribution

of the data samples should be classified as normally distributed.

Tests of Normality

Gender 3 \ilk

Sig.

119

091

Wilk col . ' dard error
(.05), indic I

Once t were analyzed using
independent t-tes esis was accepted or
rejected. Since the distribution o as normal and homogeneous, t-test was

used.
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Table 4.3 Independent T-test

Equality of Variances t-test for Equality of Means

Men  Std. Error 95% Confidence Interval of the Difference

F Sig. t df Sig. (2-tailed)  Difference ~ Difference Lower Upper
Score TOEFL ~ Equal variances 3,598 0074 1,154 18 0263 -11,900 10,308 -33,556 9,756
assumed
Equal variances -1,154 15,961 0265  -11,900 10,308 -33,756 9,956
not assumed

For hypothesis testing, the t-value should be compared with the t-table with a
5% margin of error”When running the t-table, the degrees of freedom of the data should
be indicated using the formula N-2 (N=total sample). In this study, the degree of
freedom of the t-table = 18 and the t-value = 2.10 with = .263. As mentioned above,
the null hypothesis (Ho) is accepted and the alternative hypothesis (Ha) is rejected if
the t-table > t-value (2.10>:263). It can be said that there is no significant difference in
students' ability to respond‘to TOEREL hstening comprehension tests as a function of

gender.

2. The Questionnaire Malé-and Female Students’ Difficulties in TOEFL
Listening
The researcher. presented data_from the questionnaires on male and female

students' TOEFL listening comprehension difficulties, presenting frequency and
percentage based on responses to each questionnaire question. The following tables

show the presentation of the data:
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Table 4.4

Q1. I find it difficult to understand listening texts in which there are too

many unfamiliar words including jargons and idioms.

valid | valid | velid | P\e’r""c'fm
SFroneg Disagree | Neutral | Agree Strongly Total Percentof | Percent | Percent Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Gender Male 2 2 4 2 0 10 20 20 40 20 0
Female 1 2 1 5 1 10 10 20 10 50 10
Total 3 4 5) 7 1 20

According to the table above, most of male students selected “Neutral” toward
the diffieulties in understanding unfamiliar words they are above 40%. Meanwhile,
50% female students selected “Agree” option. It implies the male students are not
distracted by unfamiliar words while the female students are distracted.

Table 45
Q2. Complex gramimatical structures interfered with my listening

comprehension,

valid | Vald | Valid | Vald
Strongly Strongly. Percent of | Percent | Percent Valid | Percent
W Disagree | Neutral"| “Agree : Total Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree" [ Disagree | Neutral
Agree
Gender Male 2 2 4 2 0 10 20 20 40 20 0
Female 0 3 3 1 3 10 0 30 30 10 30
Total 2 5 7 3 3 20

Based on data above, two-fifth of male students (40%) selected “Neutral”
While less than a third of the female (30%) selected “Strongly Agree”. It means
complex grammatical structure interfered female listening comprehension and it is not

interfered for male students.
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Q3. I find it difficult to understand well when speakers speak too fast.

valid | Valid | Valid | Vald
Strongly Strongly Percent of | Percent | Percent Vald | Percent
) g Disagree | Neutral [ Agree 9 Total Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Gender | Male 0 1 3 3 8 10 0 10 30 30 30
Female 1 0 0 & 6 10 10 0 0 30 60
Total 1 1 8 6 9 20

The data.elearly show that more male students and female “Strongly Agree” on

difficulty inaunderstanding fast speakers which is 30% of male and 60% for female. It

implies<both male and female find it difficult to understand well when the speaker

speaks too fast.

Table 4.7

Q4. | find it difficult to understand listening texts when the speaker

speaks with varied accents.

Valid Valid Valid Valid Pchlgjm
t P P

SFroneg Disagree | Neutral | Agree Strongly Total TR REEIERY) Percent Percent of

Disagree Agree Strongly. of of
. . of Agree | Strongly

Disagree | Disagree | Neutral
Agree
Gender Male 1 3 8 2 1 10 10 30 30 20 10
Female 1 0 1 5 8 10 10 0 10 50 30

Total 2 3 4 7 4 20

The table picture that less than a third of male students (30%) selected “Neutral”

and half of female (50%) selected “Agree”. It means the female students finds it

difficult to understand varied accents of the speaker while the male does not.
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Table 4.8

Q5. | feel fatigue and distracted when 1 listen to a long-spoken text.

Vaid | Vald | Valid | Vald
Strongly Strongly Percent of | Percent | Percent Valid - Percent
. 9 Disagree | Neutral | Agree 9 Total Percent of

Disagree Agree Strongly of of
. . of Agree | Strongly

Disagree | Disagree | Neutral
Agree
Gender Male 2 2 1 5 0 10 20 20 10 50 0
Female 1 0 1 7 1 10 10 0 10 70 10

Total 3 2 2 12 1 20

The datasvisualized that half of male (50%) and seven‘in ten (70%) of female
selected “Agree”. It verified that both of them are confused in listening to a long-
spoken‘text.

Table 4.9

Q6. I find it difficult to understand listening texts when the topic is

unfamiliar
Valid | Valid JwValid | Vvaid
Strongly Strongly/ Percent of | Percent | Percent Vald | Percent
. b Disagree | Neutral [--Agree g Total Percent of
Disagree Augree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Gender Male 1 4 8 1 g 10 10 40 30 10 10
Female 1 1 2 6 0 10 10 10 20 60 0
Total 2 5 5 L X 20

The table showed contrary choice that 40% of male selected “Disagree” in
contrast most of female (60%) chose “Agree”. It means the male is not distracted with
unfamiliar topics. Inversely, the female finds it difficult to understand the listening

texts when the topic is unfamiliar.
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Q7. 1 use my experience and background knowledge of the topic to

understand the spoken text.

Valid | Vaid | Valid | Vald
Strongly Strongly Percent of | Percent | Percent Valid | Percent
. 9 Disagree | Neutral | Agree 9 Total Percent |  of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 2 2 1 3 2 10 20 20 10 30 20
Gender [ romele | 0 3 3 3 1 | 10 0 2 | 30 | 30 | 10
Total 2 5 4 6 8 20

The table point out that less than a third of male and female (30%) chose

“Agree”. It reveals that both of them use their background knowledge and experience

of the topic to understand the spoken text.

Table 4.4

Q8. | find it difficult to understand every single word of incoming speech.

Vad | Valid | Valid | Vel
Strongly Strongly. Percent of | Percent | Percent Valid - Percent
\ 9 Disagree | Neutral | Agree s Total Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 2 0 5 3 0 10 20 0 50 30 0
el e | 1 3 0 6 0 10 10 30 0 60 0
Total 3 3 B 9 0 20

The data describe that most of male respondents (50%) chose “Neutral” while

a number of female students (60%) selected “Agree”. It means the female students

finds it difficult to understand every single word of incoming speech but it is not for

male students.
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Table 4.12
Q9. I find it difficult to understand English when there are unclear

sounds resulting from a poor-quality CD player.

Vaid | Vald | Valid | Vald
Strongly Strongly Percent of | Percent | Percent Vald | Percent
. 9 Disagree | Neutral | Agree "9 Total Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 0 1 0 8 6 10 0 10 0 30 60
Gender | ol | 2 0 0 3 5 10 20 0 0 30 | 50
Total 2 1 0 6 11 20

The data proved that large number of male (60%) and half of female (50%)
selected “Strongly Agree”. It proved that both of them are difficult to,understand

English when there are unclear.sounds resulting from a poor-quality CD player.

fable 4113
Q10. | find it difficult-to understandithe listening text when the speaker

does not pause long enough.

Valid | Vaid | vaig | | Vel
Strongly Strongly: Percentof | Percent | Percent Valid 1 Percent
. 9 Disagree | Nettral'| Agree 0 Total Percent of
Disagree Agree Strongly of of
. g of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 1 0 4 4 1 10 10 0 40 40 10
Cender | e | 1 1 0 5 3 | 10 10 10 | o | 5 | 30
Total 2 1 4 9 4 20

The data represent that less than half of male (40%) and half of female (50%)
selected “Agree”. It revealed that both of them are difficult to understand the listening

text when the speaker does not pause long enough.
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The first section discussed about student difficulties in listening material. This
section contains ten questionnaires in which the respondents do not share the same
opinion. The male students are not distracted by unfamiliar words and topics, various
accents but female students do.

On the other hand, both”male and“female students struggle in term of
understanding fast audio speakers, feeling fatigue and distracted for long-spoken text,
using their experience and background knowledge to understand,the audio and also

finding difficult for listening insufficient pause of the speaker.

Table 4.14

Q11. | find it surprising and difficult to/deakwith colloquial language and

slangs.
vaid | Vaid | Vaiid | Vald
Strongly Strongly: Percent of | Percent | Percent Valid - Percent
. g Disagree | Neutral | Agree ke Total Percent of
Disagree Agree Strongly of of
; . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 1 1 5 3 0 10 10 10 50 30 0
e el | 1 1 3 4 1 10 10 10 30 40 10
Total 2 2 8 I 1) 20

The table describe that half of male (50%) chose “Neutral” while less than half
of female respondents (40%) selected “Agree”. It means the female students finds it

strange and difficult to deal with colloquial language and slangs.



Table 4.15

Q12. I find it difficult to understand reduced forms.

40

vaid | valid | vaid | Pﬁ'e'd ’
SFroneg Disagree | Neutral | Agree Strongly Total Percentof | Percent | Percent Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 2 4 4 20 40 40 0 0
Gender | erale | 3 2 30 20 0 50 0
Total 4 5
The tabl dents (40%) selected

Gender

Total

The list

while three in ten of female (30%

AR-RANIRY

recognize the pronunciation of the words.

eans the female

e words.

Valid
Valid | Percent
Percent of
of Agree | Strongly
Agree
30 10
20 10
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Q14. 1 do not often pay attention to the intonation of the speaker.

) ' . Valid
Valid Valid | Valid )
Valid | Percent
Strongly | _. Strongly Percent of | Percent | Percent
. Disagree | Neutral | Agree Total Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 1 3 2 2 10 10 20 30 20 20
Gender
Female 3 3 2 il 10 30 10 30 20 10
Total 4 6 4 3 20

The table point, out that less than a third (30%).0f male and female chose

“Neutral”. It reveals that both of them do not often pay attention to'the intonation of

the speaker.

Table 4,18

Q15. When enceuntering an-unkiown werd, lstop listening and thinking

about the meaning of.the word.

vaid | velid | vaid | P\;fc'g’nt
tr i Percent of | Percent | P t
S. ongly Disagree | Neutral“f=Agree FECH Total ereent o eree ereen Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Gender Male 1 0 4 3 2 10 10 0 40 30 20
Female 1 1L B 2 3 10 10 10 30 20 30
Total 2 1 7 5 5 20

The table describe that under half of male (40%) male students chose “Neutral”

while three in ten (30%) female student selected “Strongly Agree”. It means that female

student stop listening and thinking about the meaning of the word when they find an

unknown word.
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Table 4.19

Q16. I find it difficult to infer the meaning of an unknown word while

listening.
vaid | Vald | Vald | Vvald
Strongly Strongly Percent of | Percent | Percent Valid | Percent
. 9 Disagree [ Neutral | Agree L, Total Percent of
Disagree Agree Strongly of of of Agree | Strongly
Disagree | Disagree | Neutral g i
Agree
Male 1 1 4 3 1 10 10 10 40 30 10
e | Forele 3 10 10 0 | 30 | 60 | 0
Total 2 1 7 9 1 20

The data show that two-fifths of male students (40%) male students selected
“Neutral” while more than half of female students (60%) selected “Agree”. It means

the female students finds it to infer-the meaning of.an unknown word while listening.

hable 4.20
Q47. |1 find it difficult'to,foltow the sequence of the spoken text when the

sentences are too long and complex.

Vald | Valid | Valid | Vel
Strongly Strongly, Percentof | Percent | Percent Vald | Percent
. ¥ Disagree | Nettral| Agree 9 Total Percent of
Disagree Agree Strongly of of
. L of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 1 2 3 2 2 10 10 20 30 20 20
Gender | rele | 1 0 3 6 0 10 10 0 30 | 60 0
Total 2 2 6 8 2 20

The table describes that nearly one third male students (30%) chose “Neutral”
while more than half female student (60%) selected “Agree”. It means the female
students finds difficult to follow the sequence of the spoken text when the sentences

are too long and complex.



43

Based on the seven questionnaires above which discussed about the role of
listener, the writer found that the male students are not distracted by reduced forms and
intonation while the female students do. However, both students made more effort for

colloquial language, unknown words, slang and for the long and complex spoken text.

Table 4.21

Q18. | find it difficult to concentrate on listening with noise around.

vaid | Valid | Valid Valid

Strongly Percent of | Percent | Percent | _V21d | Percent
Ade Total Strongly of of Percent [ of
: ’ of Agree | Strongly

Disagree | Disagree | Neutral

Strongly

Disagree Disagree | Neutral | Agree

Agree
Male 0 i, 1 5 3 10 0 10 10 50 30
Gender Female 1 0 1 4 4 10 10 0 10 40 40
Total 1 1 2 9 7 20

The table informithat'exactly a-haif ef male sitdents (50%) chose “Agree” while
nearly a half of female (40%) student selected “Strongly Agree”. Itproved that both of

them are difficult to concentrate on listening with/noise around.

Table 4.22

Q19. I find it difficult to concentrate when the room is not air-

conditioned
Vaid | Vald | Vald | Veld
Strongly Strongly Percent of | Percent | Percent Vald | Percent
. 9 Disagree | Neutral | Agree g Total Percent of
Disagree Agree Strongly of of
. . of Agree | Strongly
Disagree | Disagree | Neutral
Agree
Male 0 1 2 3 4 10 0 10 20 30 40
Ceder | Fomale | 5 0 2 1 2 10 50 0 20 | 10 | 20
Total 5 1 4 4 6 20




44

The data present that four in ten of male (40%) students selected “Strongly
Agree” compare to female student exactly a half of them (50%) selected “Strongly
Disagree”. It means that the male student need air-conditioner to make them
concentrate during do some test. For female student they do not need the air-conditioner
during do some test.

Table 4.23
Q20. I find it difficult to understand English when there are unclear

sounds resulting from poor acoustic conditions of the classroom

Vaid | Vaid | Vald " AN
Strongly Strongly Percent of | Percent | Percent Vel | Percent
Tong Disagree | Neutral | Agree ¥ Total Percent of
Disagree Agree Strongly of of
. : of Agree | Strongly
Disagree | Disagree [ Neutral
Agree
_Male 0 1 0 3 6 10 0 10 0 30 60
Gender Mremale | 1 0 2 1 6 10 i 0 20 | 10 | 60

Total 1 1 2 4 12 20

Thetable point out that.more than a half of male and female students (60%)
chose “Strongly Agree”. It reveals that both of them difficult to understand English

when there are unclear sounds resuiting frompoor acoustic conditions of the classroom.

Based on the three questionnaires above which discussed about students’
difficulties related to physical settings. The writer found that male students cannot
concentrate on taking the test if the test room does not have air-conditioner, while
female students are not concerned about the room temperature. They can concentrate

when taking the test. However, the male and female students find difficult to
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concentrate on listening with noise around and need more effort to understand English

when there are unclear sounds resulting from poor acoustic conditions of the classroom.

Frequencies of

Strongly

Agree Agree

frequencies.T

llllllllllll
llllllllllllll
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ing do a TOEFL

76 frequenc

listening test.

B. Discussion

The result of the study conducted show that there is slightly difference in the
listening performance between male and female in which, most female students get
higher score and mean than the male students. It implies that gender is nota TOEFL

listening sensitive issue. The finding confirms that there is no significant difference
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in scores between males and females in TOEFL listening section. This hypothesis
might vary due to various research findings that supported by particular argument
whether men or women are better in listening to TOEFL. As stated by Wahyuni,
Zamzam, and Khotimah (2020), the result of the study showed that gender issues
do not influence the TOEFL.proficiency. It'means there is no significant difference
in TOEFL test score between male and female students. It also verified in Gender
Equality Jeurnal that Razali and Isra (2016) stated there was nosignificant different

between the role of male and female teachers in assessing language skills.

However, another study proved that study canducted by Namaziandost (2018)
on the title “The cffect of cultural materials on listening comprehension among
Iranian upper-intermediate EFL dearneis: In reference to gender”. This research
focus.on gender effect on listening comprehension: The study indicated there is a
significant difference betweeny, male 4and female performance in listening.
Additionally, the study by Cunandar, (2020) stated that the female performed better

than male participant.

The level of male“and female students' difficulties tn TOEFL listening was
tested based on a questionnaire containing 20 statements with five different options
according to their conditions. Based on data obtained from male and female
students' difficulties in TOEFL listening, it can be explained that the option

"Strongly Disagree™ has 48 frequencies. The option "Disagree™ has 52 frequencies.
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The "Neutral” option has 90 frequencies. The option "Agree™ has 132 frequencies.

The option "Strongly Agree" has 76 frequencies.

In brief, the first section discussed about student difficulties in listening
material. This section contains ten questionnaires in which the respondents do not
share the same opinion..Fhe male students aré'net distracted by unfamiliar words
and topics, various accents but female students do as cited in Dong (2022) proved
that many students that many unfamiliar words including jargons and idioms

caused difficulties in doing listening tasks.

On the other hand, both male and female students struggle in term of
understanding fast audio speakers, feeling fatigue and distracted for long-spoken
text, using their experience and background knowledge'to understand the audio and

also finding difficult for listening insufficient pause of the speaker.

Based on the seven questionnaires of second section which discussed about the
role of listener, the writer found‘that the matle students are not distracted by reduced
forms and intonation while the female students do. However, both students made
more effort for colloquial“language, unknown words, slang and for the long and
complex spoken text. Dong (2022) stated that colloquial language as the most

problematic issues in doing their listening comprehension tasks.
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Based on the three questionnaires of third section which discussed about
students’ difficulties related to physical settings. The writer found that male
students cannot concentrate on taking the test if the test room does not have air-

conditioner, while female students are not concerned about the room temperature.

They can concentrate when owever, the male and female students
find difficult to co nd and need more effort to

understang r rom poor acoustic

lllllllllll
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CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

This study deals with thesecomparison between male and female sixth semester
students in the TOEFL (listening test in the Department of English at the Islamic State
University in Ar-Raniry: The study employs a quantitative research methodology and
uses tests.and questionnaires as data collectiontoals. It has been proved that male and
female scores on the TOEFL listening test differ as shown in the data description in the
previous section. The two variables were compared and no significant difference was
found between male and'female studenis. The fact that male and female students'
performance on the TOEEL listening test was average‘indicates that gender is not a
sensitive issue in the TOEFL listening test. However, in terms of listening difficulties
in the TOEFEL test, female students hadto'work harder than male students to overcome

these difficulties.

B. Suggestion
In this study, the researcher expected the students to predict the difficulties of
the TOEFL listening test and the teacher to understand the impact of these difficulties
on the students’ performance on the TOEFL listening test. The researcher is aware that
the design of this study involved a limited number of participants and the data

collection was not based on multiple scores and data sources. Therefore, the results of

49
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this study cannot be generalized. The study requires a larger number of participants
with different data sources, which may lead to different results. Therefore, future
researchers are advised to conduct a similar study with a more sophisticated and

comprehensible method representing different data to better understand the effects of

gender on language, especiall

lllllllllll
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APPENDIX B: RECOMMENDATION LETTER

TARBIYAH DAN KEGURUAN
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APPENDIX C: TEST OF LISTENING TOEFL PART A
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‘ LISTENING FOR ACADEMIC PURPOSES ‘ Name:
Part A
1. (A) There are many different airline fares 8. (A)  Talk to Dr. Boyd about an assignment
available
(B) Travel agents are all the same (B)  Return their books to the library
(C) It matters where tiekets are issued (C) Meet Dr. Boyd at the library
(D) It makes no difference where the (D)  Make an appointment with their
tickets are jpurchased teacher on Friday
2. (A They should be picked before they’re 9. (A)  Thereis no orange juice in the
ripe machine
(B) They should have been picked already (B) He doesn’t like orange juice
(€)  They'll get picked when they turn a (C) He prefers milk to orange juice
certain color
(D) They won’t be picked until next year (D) The machine is broken
3 (A) A two-bedroom apartment maybetoo 10. (A) The man shouldn’t take the new job
expensive
(B) The woman should hot move off (B)  She’s sorry the man isn’t being
campus promoted
(C) The woman should pay the rent by (C) Iltisn’t easy to keep secrets at work
check
(D) The university has a list.ofiental (D)  She won't tell anyone about the
properties man’s promotion
4 (A) The man often flatters Judi 11. (A) He has made other plans for lunch
(B) Judy is thinking about getting her hair (B)  He has already eaten his lunch
cut
(C) She hasn’t'seen Judy’s new haircut (C) He'dlike to ask Bill to join them
(D) She agrees with the'man aboutJudy’s (D)  He’s meeting Bill in the cafeteria
appearance tomorrow
5. (A) Watching a movie 12. (A) Complaining about the man’s
behavior
(B) Talking on the phone (B)  Repeating an incentive remark
(C) Picking up her friends (C) Denying her involvementin an

(D)

Eating dinner

(D)

argument
Accepting the man’s apology



15.

16.

17.

18.

(A)
(B)
(C)
(D)

(A)
(B)

(C)
(D)

(A)
(B)
(C)
(D)
(A)
(B)
(C)
(D)
(A)
(B)
(C)
(D)
(A)
(B)

(C)
(D)

Notify the post office of his new 13.
address

Check to see if the mail has arrived

Send the letter by special delivery

Answer the letters after he moves

He doesn’t like his new glasses 14.
His regular glasses are being#repaired

He thinks his eyeésight is improving
He’s decided to go without glasses

The exam had more sectios than she 23.

expected

She was surprised that the exam was so
difficult

Part of the exam was easier than she
expected

She didn’t have time to-study for the
exam

He’s only finished half of his lunch 24,

He’s going to eat'soon

He'll continue to work until he finishes
He'll start working halfan hour from
now

The bank was closed when she got 25.

there
The bank stayed open later than usual

She was able to'do her banking

She didn’t have enough time to go to
the bank

The man has to sign his name 26.

The woman will give the man an
information kit

The woman can’t find the list

The man has already paid to attend the
conference

(A)
(B)
(C)
(D)

(A)
(B)

(C)
(D)

(A)
(B)
(C)
(D)
(A)
(B)
(C)
(D)
(A)
(B)
(C)
(D)
(A)
(B)

(C)
(D)
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The man may uses the telephone
soon

The man should hurry

She’ll call George for the man
She’s waiting for a call

She’s difficult to understand

She gives longer assignments than
Professor Brown

Her lectures are interesting

Her class meets more often than
Professor Brown

The man won’t be ready for tonight’s
class

The man will not be able to go to the
store before class

She’ll takerthe man to the mall tonight

The class schedule has been changed

Richard often goes home early

The woman expected Richard to be at
home

Richard should not leave work early
The woman called Richard 30 minutes
ago

She doesn’t have time to buy
groceries now

The store will probably go out of
business soon

She hopes the store hasn’t already
closed

The store on the corner has
inconvenient hours

The man’s house has no electricity
The TV’s plug might be broken

The man can’t afford to fix the TV
The TV might not need to be fixed
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19. (A) She doesn’t know the way 27. (A) Getanew computer for the woman
(B) The café is near the information desk (B)  Ask Gary to move the woman’s
furniture
(C) The man should get his own map (C) Find out if a bigger office is available
(D) The café isn’t marked on the map (D)  Request a new chair for the woman

20. (A) He'd like to get a ride from the woman  28. (A) The supervisor hasn’t explained what
he needs to do
(B)  His work is viewed favorably
(C) He doesn’t He’s impressed by his supervisor
(D) He thinks His back problems have affected his
Wrong-wa work recently

(B) He lives very near the

21. (A) slide projector has been repaired

m is ready for the meeting
are of the slide projector

waiting for the meeting to

22. an sho i e jacket

ar cotton pants

lllllllll
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APPENDIX D: LIST OF QUESTIONNAIRES

Research Questionnaire

Students Difficulties in Doing Listening

The following is a questionnaire re
listening test. Therefore
questionnaire. For you
thank you.

earch on students’ difficulties in doing
ness to be able to fill out this
out this questionnaire, | say

lllllllllll
lllllllllllll
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3 = Neutral
4 = Agree
5 = Strongly agree

No Questionnaire List 5/413(2]1
| find it difficult to understand listening texts in which there
1 | are too many unfamiliar words including jargons and
idioms.

Complex grammatical structures interfered with my
listening comprehension.

I find it difficult to understand well when speakers speak too
fast.
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| find it difficult to understand listening texts when the

4 speaker speaks with varied accents.

| feel fatigue and distracted when I listen to a long-spoken
S text.

I find it difficult to understand listening texts when the topic
6 Is unfamiliar

I use my experience and backgreund,knowledge of the topic
! to understand the spokenstext.

| find it difficult to understand every single word of
8 incoming speech,

| find it difficult to understand English when there are
o unclear sounds resulting from a poor-quality CD player.

| find it difficult to understand the listening text when the
10 speaker does not pause long enough.

| find it surprising and difficult to deal with colloquial
1 language and slangs.
12 | I find it difficult to understand reduced forms.

| find the pronunciationfamiliar but cannot recognize the
13 words.
14 | I'do not often pay attention to the intonation of the speaker.

When encountering an unknown word, | stop listening and
15 thinking about the meaning ofithe word.

| find it difficult to infer the meaning of an unknown word
16 while listening.

I find it difficult to follow the sequence of the spoken text
17 when the sentences are too long and complex.

| find it difficult to concentrate on listening with noise
18 around.

| find it difficult to concentrate when the room is not air-
19 conditioned

I find it difficult to understand English when there are
20 | unclear sounds resulting from poor acoustic conditions of

the classroom




