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ABSTRACT

Name - Nurul Fuaida

NIM : 170203087

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis Title in Using Online Platforms

ng, English

This resea ents ms in English
efficacy in hat factors that
influence the

researcher deter
this research are

Dre, the participants for
owball sampllng The

in English writing through online Iearnlng which are: 1) students’ att1tude toward
English writing and online learning, 2) students’ judgement about themselves, and
3) students’ initiative in helping themselves in English writing class.
Consequently, students’ self-efficacy subtract from the three aspects can be
addressed in both positive and negative mood. As for factors influencing students’
self-efficacy, three points is also simplified in the findings: 1) Comparison
between past experience and present event, 2) dissatisfaction with lecturers given
feedback, and 3) students’ interest in technology.
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CHAPTER |

INTRODUCTION

A. Background of Study

According to Brown (2004), in language teaching, experts believed that

writing was mainly a convention for recording speech and supporting grammatical

and lexical features of the langué \riting is indeed considered the most

difficult among the fo sh. Vadia and Ciptaningrum

ed steps to produce a

ng, such as
hole writing

e instructors.

productive skill

Ors OI academic ac
LT e e Ty

2020). At unive vels,. especially within the

a & Ciptaningrum,

of English language

e as the core courses.
Usually, English lecturers would simply teach steps to write in English in
classrooms. However, the COVID-19 pandemic has not become anything but
abruptly brought about various limitations, such as lockdowns, physical building
closures, and the now-too-familiar notion of working from home (Kabir et al.,
2021). Likewise, the current pandemic has restrained in-person classroom

activities, and online learning has become the solution for most (if not all)



university students worldwide (Kelly & Columbus, 2020). In this sense, university
lecturers have widely used various online learning platforms (Gay & Sofyan, 2017,

Vadia & Ciptaningrum, 2020).

The term “online platform” refers to online services enabling people to do
various online activities (OECD, 2019). According to OECD (2019), these online
platforms can include marketplages, payment systems, app stores,
communications tools, and much more. These online platforms connect people
through the internet with online platforms, such as Google Classroom, Canvas,
Edmodo, Quipper, or Khan Academy, have provided avenues for many English as
a Foreign Language (EFL) learners to continue learning English writing despite
the dire situations (OECD, 2019; Cakrawati, 2017), especially during Covid-19

pandemi€ where In-personilearning eppertunities have been somewhat limited.

Hence; the online platforms that EFL learners use need.to be assessed to
see if they play a role in helping students periorm better. The self-efficacy theory
seems appropriate for evaluating the effectiveness @f using online platforms for
learning English Twriting. According to Bandura (1997), self-efficacy is
understood as a person’s belief about one’s ability to produce a specific
performance affecting life or is additionally described as people’s beliefs when

they are given a task and able to pursue their achievement.

Much research has been conducted to investigate self-efficacy related to
learning language skills. For instance, Almarwaey (2017) utilized the theory of

self-efficacy to explain the effectiveness of students' learning the English



language by using social media. The result of this study, which included 286
participants from Umm Al-Qura University (UQU) in Mekah, shows that social

media has promoted effective English language learning.

Another similar research was conducted by Tai (2016). The findings show
that the instructional approach, collaborative writing instruction, effectively

ances and affected the inherent structures

increased the learners’ writing perfg

of the learners’ self-effi gogical perspectives, with the

learners’ writing . I 9y the instruction and
traprakorn et

becoming cq

self-efficacy and students’ pe eless, little research, particularly
within the context of Indonesia, has been conducted to investigate students’ self-
efficacy toward learning writing through various online learning platforms, so we
lack an understanding of whether students’ self-efficacy on online learning

platforms contributes to their English writing performance. In order to fill this

void, this present study is conducted to analyze the self-efficacies of English



student-teachers who have been forced to use various online platforms for

learning English writing.

B. Research Question

This study seeks to answer the following research questions:

1. What happens to students’ self-efficacy when learning English

writing thrg

-efficacy, what factors

self-efficacy when

2 platforms.

D. Significance of The Study

This study is expected to be practically and theoretically beneficial for the

following stakeholders:



1. EFL Students

This study is conducted to help EFL students realize the influence of their

self-efficacy on their academic performance.

2. EFL Teachers

The result of this study is expectg@ito provide English writing teachers with a

kind of reflective opp gnces students’ self-efficacy in
learning thrg » jpeself-efficacy can inform
ja. Thus, teachers

platform in

some limitations.

s o

Yet, | h ontributes an, additio

learn to enr 2ir knowledge and be helpf

ng that others can

bsequent researchers

4. The Institution

In order to support students learning through online platforms regarding
the COVID-19 situation, the institution needs to know what kind of

difficulties the students face according to their self-efficacy in learning. |



hope the institution will fully consider the importance of students’ self-

efficacy to their academic achievements when making policies.

E. Research Terminology

Below, | provide brief definitions for the following operational keywords to

avoid misunderstanding.

1. Students’ Self-

3 (1994), refers to a
mplish courses of
According to
ability, which

control they

In addition to the previous explanation, students’ self-efficacy refers
to students’ reflection and assumption on how they run through the
occasion to reach the final goal. Later, that sort of assumption and

reflection can affect students’ decisions on how much effort they will give



for the task, how confident they will be to experience the state, and so on

(Dinther et al., 2011).

2. Online Platforms

Online platforms have been described as services used widely on the

internet. The services include marketplaces, search engines, social media,

communications service tems, etc. Some online platforms

such as social 0k, Youtube, and so on) and
entertainment and

platform used

purposes, is

glish Language

Javed et al. (2013) stated that writing is perceived as a rather difficult
skill for foreign language students as it happens for the native speaker as
well. Stated by Muniruzzaman and Afrin (2024) that the obstructions
mostly experienced by English learners in writing skills are their lack of
knowledge to use topic sentences and academical statements, their
inability to arrange coherence and cohesion, lexical resurces, and

grammatical constructions. Therefore, Braine and Yorozu (1998), cited in



Javed et al. (2013), mentioned that writing skills must have a well-
structured way of presenting thoughts in an organized and planned manner.
That, writing is seen as a must-have skill for every university student
because it is considered an academic achievement (Vadia & Ciptaningrum,
2020). Several writing courses are included in the university syllabus.

Those courses could be basic writing, essay writing, and academic writing.

In this research, the e is being examined.

vhich later helps their
s. To write them,
those tasks.
ent to work

Strategies.



CHAPTER I

LITERATURE REVIEW

This chapter covers the literature review of this research, including the

area of students’ self-efficacy, online platforms, and English writing.

A. Students’ Self-Efficacy

1. Definition of Se

dura almost in every

known as “an acae ed as students’ beliefs
about how well they are able to successfully work on their academic tasks or to
pursue their learning goals at predetermined levels (Basith, Syahputra, &
Ichwanto, 2020). Therefore, Bandura (1986) exposed that academic self-efficacy

also refers to the students’ perception related to how well they are in

accomplishing assignments given by the teachers in the class.



2. Sources in Self-Efficacy

Moreover, Bandura (1997) stated that self-efficacy requirements are based

on four major sources of information which are:
a. Performance accomplishments (called inactive mastery experience)

This first source of imformation is important as it is related to

e situation in which students

s successful
successfully.
es to believe if

ast have to be able

c. Verbal persuasio

This source depends on students’ encouragement and feedback
(Alqurashi, 2016). Practically, it means self-efficacy is able to be powered
by someone who learner believes can give reliable comments about what

learner is capable or not capable of (Maddux, 2009).

10



d. Physiological states

The physiological states may have a direct effect on students’ self-
efficacy. When people examine stress and anxiety, they rely on their
physiological states. Then, according to Bandura (1997), students could
possibly have higher self-efficacy if they are not enduring negative

sensations.

3. The Role of Self-Efficacy in Performance

The role of self-efficacy in performance is to make students believe that
they are able to achieve the tasks given. Se if they have formed, the desired
outcome, they will be encouraged and metivated to improve a particular action
(Hashemnejad et al., 2014). Yet, self-efficacy is'hot understood as skills, motives,
desires, or.needs for controlling the Situation (Maddux, 2009). Stevenson (2015)
stated that self-efficacy is rather awole in“how people believe about themselves,

whether they will successfully reach the final resolution or not.

As stated by Cherry (2024), there is a distintive rope between self-efficacy
and performance. People with high self-efficacy tend to have an interest in every
activity, they aiso have stronger commitment to engage in their interests activities,
they do not setback and move on from disappointments quickly, and they urge to
master the challenging tasks. Therefore, people with high self-efficacy give the
best performance to the task and outcomes. On the other hand, people with poor
self —efficacy settled for less. They do not take any challenging problems, they do

not hold personal confidence, and they focus on the failing and negative

11



outcomes. And in the end, people with poor self efficacy do not have higher

performance given to finish the tasks and problems.

B. Online Platforms

1. Definition of Online Platforms

The term online platform refers to a public-facing Internet web page, web

application, or digital applie ocial network, ads network, or

search engine whi onwardly to sponsors. The
online platfory information. This

n,_the internet,

es. For instance,
search eng sually use C the internet are
examples of Bing, and Internet
Explorer. Search ¢ which are invented as
tools for people to interact wi ey simply can create, share, and
exchange content and pieces of information. Examples of social media are

Facebook, Twitter, Instagram, Youtube, TikTok, etc.

Likewise, communication services also have different purposes from the

two platforms before. Communication services focus on the communicational

12



function used to communicate through media that offers wireless networks, video-

conferencing, and voice-delivering (Insee, 2016).

For students, in this COVID-19 situation, the online platform has
distributed them to learn through e-learning. However, over the last few years,
learning through the online platform or widely acknowledged as e-learning has

actually held students’ interest. It happens because the progress in the technology

itself has influenced thg earning systems. Hence, an
online learning p ; i g as a collective set of

available on the

ation delivery
and ma ng platforms

5Sroom, canvas,

Whittemore (2019 earning platforms are based on
the website and application. She claimed it is vital to understand those types

because they can help you to achieve your goals.

The first type is learning destination sites. This type is a shared website
that deals with courses from many different providers (Whittemore, 2019).

Learning destination sites enable you to compose your course using an authoring

13



tool or learning management system (LMS) and upload or link the course to the

site. Common learning destination sites are Udacity, Udemy, Coursera, and edX.

The second type is the traditional learning management system which
provides the fundamental functionality for improving and hosting an online course.
It gives teachers as course designers the authority to control the course, store them,
maintain learning profiles, notify psogress and grades, and serve other simple
functionalities fundamental for online classes (Whittemore, 2019). There are

many LMS, suchsas Ed Microlearning, Grovo, Blue LMS, etc.

The third type is an open-saource learning management system. It is much
like the traditional LMS. Whittemore (2019) stated on her website that they are
usually free of charge and can be customized. Common open-source learning

platforms are Sakai, Open edX, and'Moodle.

The! fourth type of online learning platform IS modern learning
management solutions. This type is the improvement of traditional LMS, which
now provides well-decumented and'a new wave of moderm solutions. The modern
learning management systems_foetses, onsslearner experience and specific
pedagogies that cannot be assisted in traditional LMS (Whittemore, 2019). These

include NovoEd, Google Classroom, Totara, Canvas, etc.

The fifth type is learning management ecosystems. This type merges the
best-of-breed “point” solutions into one platform. According to Whittemore
(2019), the name of a few features, which are course authoring software, adaptive

learning engines, eCommerce sites, assessment tools, and learning content

14



management solutions, are organized and displayed to the learner as one solution.
The University of Notre Dame’s Nexus platform is an example of a learning

management ecosystem.

The last type is a costume-built learning platform. This type offers a
solution for you to build all or most of the technology you need from the very

beginning by focusing on providing aUsiness, learner, and pedagogy. This type is

considered the most expe building a learning platform
School to provide

sophisticateg

ions of each
other. H ilar. Zounek
and Sud i me : owledge and

information 4 ich refers to the
internet pri g 1 “anyt ers are free to

personalize thei

Nevertheless, the cachers’ general guidelines and
deadlines. Last but not least, the benefit is the adventure that is able to be
experienced by teachers and learners when it comes to sharing information and
contributing to many topics and projects. Learners can easily work in group-based
environments, and teachers can deliver direct feedback on their opinions and

solutions. However, the decision to use these online platforms is made

considering teachers’ and students’ competence, tools, resources, and money.

15



C. English Writing

Writing is an important skill to be mastered in learning a language. It is
also part of language performances. Writing also can be a measurement of one’s
ability to dominate language. Nevertheless, writing is a complicated activity that
requires a writer’s communicative skills, which is difficult to improve without

sophisticated experience, especially gin the EFL context. Thus, four written

performance categories re e _production (Brown, 2004), (1)

imitative, (2) intensi 4) extensive

order o ) ] students are
biance, like

idioms and™col : Responsive refers to

es of two or more
paragraphs. Brow 1), as cited in Fé (2019), mentioned that
responsiveness is connected with Writers™ creative responses to the pedagogical or
assessment framework task. Extensive indicates mastering all writing strategies

for all purposes, up to the length of an essay, a major research project report, a

thesis, and much more.

16



1. Genres in Writing

There are three genres in writing according to Brown (2004). The first
genre is academic writing, including papers, general subject reports,
compositions, short-answer test responses, theses, essays, and dissertations.
Academic writing, according to Gabi (2022), is a process of discovering a

particular topic or subject using evi@lénce-based perspective. Academic writing

provide a writer to presg knowledge, but also a creator

of knowledge. e a written expression

pproach for their

etters, emails,
memos, . Job-related
writing is @ job-related task

(Moxley & G

personal writing, for instance,

al documents, personal journals,

The last ge ting cards, invitations,

emails, notes, shopping lists

stories, poetry, etc

2. Strategies in Writing

Strategy is one of keys to master writing skill, and brainstorming is

one of strategies that is popular among second language learner. There are

17



several techniques in brainstorming such as mind mapping and free writing

(Omidvari & Abedianpour, 2018).

Mind mapping techniques in writing skill aims to enhance students’
focus and creativity (Agustina, 2020), also according to her, mind mapping
helps students in improving the understanding toward the topic. Like mind

mapping, freewriting is conducted™@ help students focus, specifically, in the

gaged to the writing task and

ark, 2020). In addition

rners display,
efforts while

Inan-Karagul &

relation to se eral pre s mamabh et al. (2022)
show simmilar n writing which is the

strategy has affected students’ writing performance and achievement.

D. Previous Studies

In the previous chapter, | referred to a few studies related to this research
variable. I will discuss a few more related studies to situate this present study in

the current body of knowledge.

18



Bruning et al. (2013) analyzed writing self-efficacy in two studies. The
first study involved middle school students who completed the Self-Efficacy for
Writing Scale (SEWS) questionnaire along with the Writing Habits and Beliefs
Survey (WHBS). The second study collected data from two high schools. This
research offered three factors: self-efficacy for writing ideation, writing
conventions, and writing regulation. The result revealed writing ideation, in which
the process is helping you to findfideas through.steps like brainstorming, and self-
regulation self-efficacy;to be remarkably more robustand related to liking writing
than conventions self-efficacy but less connected than conventions self-efficacy to
SWA scores. However, three dimensions of writing self-efficacy.appeared to be
positively connected to self-reported writing performance. Also, the three
dimensions of wekiting, “.self-efficacys for, .students In more advanced
English/language art classes,were .claimed ta be at their high levels in further
analyses. To sum up, the rescarch’s findings supported multifactor models of
writing self-efficacy and the utility of a Closer relation between self-efficacy

measures and theidomains being assessed.

Later, Ramos-Villagrasse#*al. (2018) conducted a study measuring
university students’ writing self-efficacy and assessing its psychometric properties.
The students’ writing self-efficacy was assessed with three different Spanish-
translated questionnaires, the Self-Efficacy for Writing Scale (SEWS), the
General Self-Efficacy Scale, and the Self-Efficacy for Writing. The results
showed that SEWS keeps the students’ dimensionality in the Spanish version,

structured by ideation, writing conventions, and writing self-regulation. The

19



correlations between SEWS and Self-Efficacy for Writing are higher than those
with the General Self-Efficacy Scale, although the two correlations are also
considered high. This study also narrated that men have higher values on SEWS

and its two dimensions, ideation and conventions.

Next, Bailey and Lee (2021) investigate whether social networking for
language learning (SNLL) helps students practice second language (L2) writing
on online platforms sueh™ as socialsmedia suchwas Facebook. This research
suggests active participation in social networking would result in better language
outputs. Later, the highlight of this study will be the participants’ interactions
when participating on social media. While self-efficacy and task value are two
motivational factors taken in the context of SNLL. The participants are 203
students ‘fengaged ina six-Week SNEL program' to research task value, self-
efficacy, and participation.. Implementing a meditation model shows that self-
efficacy mediates the relationship between, task value and participation. It means
the increasinglevels of self-efficacy elaborate the relationship between the value
SNLL gives to language learning goals and participation in L2 class Facebook

groups.

Sriwiyanti et al. (2021) has conducted a significant research relating to
self-efficacy and student engagement in online learning during pandemic. Aiming
to potray student engagement in online learning during pandemic, the study
adopted qualitative method with a literature review approach to help in gaining

the outcomes. Also, this study explores the role of self-efficacy toward students

20



engagement in online learning. Mainly, the data used for this study gained from
journals, books, and legislation studied systemically and described descriptively.
The result revealed that self-efficacy is the essence variable influencing students
engagement in online learning, and consequently, improving students self-efficacy
in academical activity helps their participation and attitudes towards the online

learning environment.

Among the latestgournal about writing skillvand self-efficacy is conducted
by Zhang and Zhang (2024). The study’s goal is to explore the relationship among
writing self-efficacy, writing strategies for self-regulated learning (SRL), and
writingtachievement in L2 students by adopting latent profile analysis and path
analysis. The study toek place in China with 391 two universities” students as a
subject sampled. The participants weresasked t0 respond to the Writing Strategies
for Self-Regulated Learning" Questionnaire, Genre-Based L2 \Writing Self-
Efficacy, and write an argumentative essay with a given prompt. Using latent
profile analyses, the researcher discovers three profiles of writing self-efficacy
which are low oniall*self-effocacy, average on all self-efficacy, and high on all
self-efficacy. And then, discOvered through*ANOV A and Welch’s tests that the
three profiles are remarkably distinct in writing self-efficacy, SRL writing
strategies, and writing achievement. Additionally, the study also uses path

analyses to show differences in the predictive effects between variables.

The variables used in the previous literature are similar to what |

researched; the contrast between those research studies and this research is the

21



method, the participants, and where they take place. Most of the previous study
regarding self-efficacy would dig into the measurement of self-efficacy using the
quantitative method. The researchers calculated students’ self-efficacy with the
Generalized Self-Efficacy Scale, Self-Efficacy for Writing Scale (SEWS), etc.
Nonetheless, in this study, | use qualitative research method and semi-structured
interviews to collect data about students’ self-efficacy in using online platforms

(e-learning) for English writing

22
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CHAPTER 111

RESEARCH METHODOLOGY

A. Research Design

This is a qualitative study in which I interview the participants using semi-

structured interviews to know what happens to their self-efficacy towards their

experience and what factors influg ieir self-efficacy in the English Writing

course using an onling cited in Grambow (2020),
emphasized the omplexities of social

constructs.

research uses
a grounc . [ well (2 ded theory is
eral, abstract
of participants in

reswe rs. statemen red that grounded

theory was built e participant's experiences

the event. Charmaz
ructivist GT looks into
the researcher's interaction with the field and the participants to discover the
theory, not that discovery was based on assuming the data. Starting from the
Charmaz’s claim, the constructivist GT is later used as the research design of this
study because | believe her claim about constructivist GT is well-suited to help

me finish this research.



B. Research Participants

Participants required for qualitative researched is aimed to acknowledge
the underlying variable taken for the research (Humphreys et al., 2021). Choosing
a sample in a large population is acknowledged as sampling; it collects
information about the whole population but examines only a small part of it
(Kabir, 2016). Snowball sampling is a,convenient method of selecting subject and
takes a little time becauseiisréfers to chaimsseferral in which the rest of the
samples are linked to the first sample (Naderifar et al., 2017). Hence, according to
Naderifar et al. (2017), snowball sampling helps gather access to the target
population. Despite using snowball sampling, | narrow the participants into
several criteria, which are an EFL/ESL and a student who have taken writing class

using online platforms.

| determined to use @ small number of ssSamples to wish they could
represent their experience of using‘enlinegplatforms in English writing, and for the
participants and my confenience environment, | decided to interview female
participants. For that‘reason, the participants for this,research are four female
students. Later, | construct“the_theorysof the*Variable based upon their data.
Furthermore, according to Corbin and Strauss (2015), as cited by Andrew (2022),
the number of participants for the research is fexible formulated on how they are
able to reach a well saturated theory. On one occasion, choosing less than four

could be enough since | interview the participants twice to get a good coding.

As for the participants’ background, besides their academical criteria that [

pursued, they are different to each other. Thus, | put them in aliases in quoting

24



their interview. | disguised them with Pia, Anna, Nur, and Siti. Pia and Anna is
two female students domiciled in Banda Aceh, while Nur was studying in Banda
Aceh, she is from Sigli, and Siti is from Langsa even though she spends her life

back and forth between Banda Aceh and Langsa.

C. Method of Data Collection

In collecting the data, l.us€d a semisstcuctured interview. Semi-structured
interviews may help ime know the participants’ Sclf-efficacy experiences; |
prepared several key questions that helped explore the defined experiences
modeled based on several studies related to self-efficacy and grounded theory.
This grounded theory research depends only on the interview results and
automatically becomes the'first and primary data‘collection method that provides
key information to consiruct,codes forbuilding.theary (Corbin & Strauss, 2015).

In other words, the interview helps me assess the nature of students’ self-efficacy.

For this research, I interviewed four female participants at different times.
Each participant teok"around 20 to 30 minutes to answer all of the questions, |

assume they spent one to two rminuteS solving+eme question.

| began the interview following the appointment date and place that have
been made with each participant. They chose different places and nuance in
attending the interview session. For the first round interview, I met one of the four
participants in hospital’s café at noon and the rest in the café during lunch. The
interview started with introduction between me and the participants, | tried to

make the environment casual without setting as if it is a formal meeting. | spent
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five to ten minutes melting the tension. As the participants felt comfortable, |
included the interview questions one by one after having their permission to be
recorded. Because the interview was set to be semi-structured interview, | listened
to their long answers while guiding them to reach the point that I needed for the

research.

Because there is a possibilig¢for occuring second round interview, I
notified the participants,and asked foritheir time. Having their consent, | took the
second interviewduring the lack of the data that | found from the first interview to
put it into the coding. Half of the participants were interviewed through whatsapp
calling‘and the rest of the participants were taken place in the regional library. For
the second interview, | only asked them several questions that | needed to dig the

depth information. Therefare, It onlydoek 10 ta 12/minutes for them to answer.

D. Data Analysis

After callecting the first round of interviews, my first actions are to listen
to the tape recording, transcribe the interview data, and'then read through the
whole written transcription.*“Greswel"(2048)" suggested that by reading the
transcript to gain an in-depth understanding of the findings, the researcher must
identify specific phrases or sentences that are categorized as the key to the
experience. Next, | developed codings and clustered them into themes. Then, |
integrated the identified themes into an in-depth, thorough phenomenon
description. After collecting the data, | engaged in open coding, collecting the

analytical memo, axial coding, theoretical sampling, and closed by selective
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coding. Following Grambow (2020), this step brought new themes and code by
emerging the data, which then informs the next data process. Theoretical sampling
could gather new data or review existing data from a new theoretical perspective

(Hernandez, 2009; Grambow, 2020).

| used analytical memo to help between the interview data and creation

codes. It is considered a written sis record, including the findings of

Grounded Theory rese trauss, 2008; Mohajan &

Mohajan, 2022) about anything written

throughout g es, categories, or

I C I : nown as well
as initial
Delvetool. nre ' eate an analytical
memo to cld
open coding, 1 B codes categorized in
the first open coding he connection between
codes, and later, | submit the same codes under sub-categories, also | can take
memaos when | find something missing from the data. From the axial coding then |
move to do theoretical sampling because there is some gaps | can find in the data;

after that |1 come back again to proceed the open coding and axial coding for the

new theoretical sampling that | have found through interviewing the subject for
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the second time. Last, | finished the data analysis by creating a core category or

selective coding. However, the selective coding was an option.
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CHAPTER IV

DISCUSSION AND RESULTS

This chapter addresses answering the research questions of what happens
to students’ self-efficacy and what factors influence their self-efficacy. After
interviewing 4 students, | conducted the analysis using the help of Delvetool and

developed some theories as the possible answers for the two research question;

students’ self-efficacy ane

e theme came

ine Learning

ts related to
Students’ Self-€ ajor a are attitudes toward
English writing an J bout themselves, and
syudents’ initiative in helping themselves in English writing class. The discussion

of these three aspects is as follows:

a. Students’ attitude toward English writing and online learning

Several major findings are identified in this aspect, such as insecurity and

fear, difficulty, and motivation and demotivation.



1) Insecurity and fear

Students talk about insecurities and fear in participating in English writing
class using online platforms because they could not actively participate in
building the class atmosphere, also they are afraid to participate because they
believe they did not mast English writing yet, at that time. The following

interview from Pia (exerpt 1) and Angay(exerpt 2) exemplified these findings.

Excerpt 1

icipated in online
the classes. |
0, ehm, | just

1estions. | am

cally master writing
and the learning. proce 1 c ng Il because the lecturer

not everytime join th

2) Difficulties

The students also faced some difficulties during participating in online
learning class. They said it relates to the lecturers’ skill in mastering technology.

They also stated that the signal interruption is holding them up in joining the
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learning process. | quoted it in the following excerpt by Anna (exerpt 3) and Siti

(exerpt 4)

Excerpt 3

“I think I have a lot of difficulties while using online platform

in English writing classes, because | think that it's about the lecturer

itself like there is a cecturer that don't know how to use

e of my lecturers, he didn't

tudents talk also about
their motivation to join online learning. First motivation mentioned by Pia (exerpt
5), was that at that time the world was facing a pandemic and it was spread across
the country, hence like it or not, they are forced to join the side with participating

in learning activity using online platforms.
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Exerpt 5

“I would say it is because Covid-19 pandemic. If it didn’t
happen in the worldwide especially Indonesia or in Aceh. If it didn’t
spread too fast, we will not even try wanting to use an online platform

or online learning.”

Other motivation is they still Jigld onto the perspective of the importance

on writing skill in learpi ation, which | quoted in the

following excerp

students in
IIs in learning
Il and we can

ructure, part of

Some of ay gain motivation, bu e some who hit by
U

tivation is also occured
because their laziness in learning. I quote Anna’s (exerpt 7) and Nur’s (exerpt 8)

sayings on the later interview exerpt.

Exerpt 7

“..Because its hard in pandemic because we are lack of

motivation from the students...”
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Exerpt 8

“Eee... I'm not sure about my competent in taking english
writing class using online platform because I really lack of motivation,
so it's hard for me to learn because | don't have motivation and I just

don't want to learn so I am so lazy at that time.”

The students’ attitudes on leaghing English writing using online platforms

vary quite a lot, as you hecause neither they stated the

(exerpt 10)
answerec \ ite¥simila : e could see
es which are

students

power and 3

elf but I am just in the
middle. I am not that smart or fool at writing so... | am just in the

middie.”

Exerpt 10

“I am not sure how competent I am at that time, but at the end

of the class I got a good score for the course.
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Lining to the skill component, it seems like the students did not show a
greater skill for writing, along with that to the knowledge component, it seems
like they did not specify their knowledge to be related for their future life. In this
point, there is possible correlation between personal values and their confidence,
the lower value of knowledge later be seen as the students’ insecuirities (Ait,

2014).

C. Students’ initiative'in helping themselves in English writing class

The platforms used for learning English writing at that time revolved
around Canvas, Google Classroom, Zaom, Whatsapp, and Plotagon. Those are
the platforms that are designed by the academic affairs and lecturers, according to

Nur (exerpt 11) and Pia‘(exerpt 12).

Exerpt 11

“...my teacherusing Zoom and Google Classroom too for the

class.”

Exerpt 12

“We used some platforms during the pandemic such as

Whatsapp, Zoom, and Google Classroom.”

But rather than stuck to the given platforms, the students had an initiative
to use other platforms that could help them in writing class. Their preference in
choosing the platform is quite limited as well, because rather than choosing the

platform to enhance their understanding about the writing skills, they chose the
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platforms which help them in writing the essay. The two platforms mentioned by

Pia (Exerpt 13) and Siti (exerpt 14) in the interview is QuillBot and Grammarly.

Exerpt 13

“I don’t know it is an online platform or not but for increasing

my writing better, | use QuillBot and Grammarly. This is not from our

lecturer but I thought th increase my writing skill.”

Exerpt 14

hat is QuillBot. I
ally help me

dmething so |

o P ¢

s, including past performance,

aped and sustained

by four major sot ous experience, verbal

persuasion, and physiologiCa Ba 997; Akmal 2022). Therefore, |
built the factors based on the four major sources and bound them to the students’

data interview that was conducted using Delvetool.

a. Comparison between past experience and present event

Students’ tend to make a comparison between two or more classes that

they had been taken in the previous semester. They will compare about anything
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related, such us the class atmosphere, the lecturer, and ther peers. The comparison
influence their efficacy through performing in class. As this comparison is
revealed when | asked them about the previous writing class, and this is what Nur

(exerpt 15) answered.

Exerpt 15

“When I took b ing and essay writing, I really enjoyed
and was ha : ever when | took academic
he teacher is, | don't

nade us confused

Exerpt 16

“...I think, the lecturer gave us the feedback but not in every
meeting. She just gave a feedback at the end of the class after the final.

So, | think, I don't need it anymore because | think | can be better at
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writing if my lecturer just give feedbacks after | wrote so | can learn it

from my fault and change it. But the lecturer didn't do it.”

Exerpt 17

“But there is one thing that makes me didn’t feel satisfied with

this class, it was because the lecturer didn’t check the work or give

any feedbacks in eve ag. She checked it after we did the final
test. I thi e we had done the final test

nistake we made for

familiar with

students’ self-

(exerpt 19), and Nur (exerp eir feeling regarding the new

experienced in using technology for online learning.

Exerpt 18

“To be honest, at the first time, I just familiar with WhatsApp
Group but day by day I learned to use Zoom and Google Classroom.

So, I think it didn't need much time to learn.”
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Exerpt 19

“Of course, at the beginning of the semester, [ would try harder
to take the online classes to satisfy myself with the best achievement.

This means | could get the best score at the end of the classes or

semester even thoug gs | don’t really get it...”
Exerpt 20

en using online

§° self-efficacy is

the first and second

related to the fa

fluencing it. Thus, the ansy

efficacy is revealed in three main aspects which are students’ attitude towards the

questions are related" appens to students’ self-
English writing and online learning, students’ judgements about themselves, and
students’ initiative in helping themselves in English writing class. These three
aspects conclude that students tend to leading the learning process negatively
because they conveyed attitudes such, insecurity and fear, difficulties, and

motivation and demotivation. Negative mood in self-efficacy could lead students
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to experience lower self-efficacy (Medrano, 2016). In discussing what happens to
students’ self-efficacy also stands an aspect which affects students’ self-efficacy
during online learning; students’ initiative in helping themselves in English
writing class. This aspect mentions how they used platforms other than those
given to them to help them in writing class. It is considered positive, and a
positive mood derives high self-efficacy (Medrano, 2016). In spite of closer
similarity in research’s variables by Zhamg,_and Zhang (2024), there is a
significant wording used by them in\the findings. They used the word low on all
self-efficacy, average on all self-efficacy, and high on all self-efficacy to describe
students’ awriting Sself-efficacy. It can be derived from the research’s analysis

focusing on profile analyses.

The four majer sources influencing self-efficacy are taken to lead the
answer for.the second research question related to.online platforms that influence
students” self-efficacy. Indeed, online gplatforms do influence students’ self-
efficacy, and this is shown in the data interview for the first research question,
which stated that they*'were experiencing insecurity andfear. The factors related to
online platforms are compartsensbetweensexperiences, dissatisfaction with the
feedback, and students’ interest in technology. In comparison between
experiences, students’ compare between their past experience using online
platforms in learning writing and their present experience. They are comparing the

lecturer’s style in learning using online platforms.

As for the dissatisfaction with the feedback, students’ highlighted about

the feedback that was given late by the lecturer when they learn English writing
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using online platforms. For the last point is students’ interest in technology, in
which students’ may open to challenge themselves to taste new experiences in
using online platforms or technology. Hence, the findings in Sriwiyanti et al.
(2021) implies about the role of self-efficacy that influence students’ engagement
in online learning. The result of this study explains that the improvement of

students’ self-efficacy related to their participation and attitude toward online

learning. This result can be a gcond research question’s findings

which talks about fact fficacy which later convey

the role of self

wn that the

answers are related.

platforms.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

This chapter covers the conclusions about the research and

recommendations from the researcher.

A. Conclusions

Since WHO declared the m

pread of Covid-19 and its status as a
pandemic, the students ice but to keep participating

in learning acti 3 ) nect through online

new in t

using online
platforms ig > self efficacy if
online platfo s f-effica § to both research
erview. Based on the
analysis of the data*d earcher built their own

theory, it indicates that:

1. Students’ self-efficacy is not considered lower or higher, but students
self-efficacy mood from the points students’ attitude toward English
writing and online learning and how students value themselves during
the learning process can be read as negative. Students conveyed their

insecurity, fear, demotivation and laziness, and they did not consider



themselves competent enough to master writing skills. The negative
moods such as demotivation and laziness, according to the students,
come because of the pandemic environment. While simultaneously,
there is quite a small number viewed as positive, including motivation
and students’ initiation. Students concerning writing skill is needed for

the future used is more likely to read as motivation. Addition to that,

part of them alsg mselves by using other platforms for
dreover, the points made up
research question.

hat influence
using online
between past

back given by

dents’ interest to

B.

| would like to offe C tions arising from the variable

investigated in this research:

1. For Future Researchers

I believes this research filled with flaws and limitations. Because of the
small number of participants and research design using grounded theory, which is

considered biased, the researcher would like to recommend that the next

42



researcher consider using a large number of participants and a quantitative
research design to scale self-efficacy. It is best to collaborate a variety of

instrument to examine self-efficacy and its link to online platforms.

2. For Lecturers

The researcher could not say this research gives a big impact to the future

teaching and learning activit e are few recommendation that the

researcher would prefg any various online learning
platforms can & ence and knowledge

about onli 2s applied during

give such care
about lec I mple ' he and students’
problems in ¥ the stakeholders
responsibility to
and the researcher propose the'tnstittitiornstesereate a better enviroment and rule for

both students and lecturers relating to the used of online platforms.
4. For students

The findings of this study discover the students’ self-efficacy in using
online platforms in learning English writing. According to the findings, the

researcher hope the students can rise their awareness to be provide more attention
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to something new relating to their studies. | also hope, the students can prepare
themselves by learning the basic knowledge before face the course and become
more aware in studying the latest technology, including online platforms using for

teaching-learning activity.
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Appendix B
Interview Questions

To answer and reach the aims of this study, | conduct a semi-structured
interview in which I sit and individually interview four students as the participants,

one-by-one. As for the interview, | prepare 20 questions that | assume could cover

to answer the research questions a d atheory about students’ self-efficacy.

1. ne platforms in Pandemic?
What king
2. d catch up any
3. how did you
S using online
4. forms, were you
familiar wit
5. Have you eve 2arning? If so, will you

think taking English writing using certain platforms would help you with the
subject any better? How?
6. How would you describe your reaction when you know you will follow the

English writing class using online platforms?



7. How would you describe your friends’ reaction about taking English writing
subject using online platforms? Did their reaction affect you in any kind of
emotion?

8. Would you think you would do better than any other friends, at that time, in
using online platforms for Enalish writing?

9. What is your opinion about learning using online platforms at that time when

you first learn that the class ing the platforms?

10. What was your fi when you know you were
going to

11.

12. platforms in

13. Have yo king your teacher’ any difficulties?
erent about taking English

15. How online platforms impact your experience in learning English writing at

14. What could class through online

platforms and @

that time?

16. Would you think that taking your English writing class using online platforms
has helped your writing ability?

17. What is your opinion while taking English writing class using online

platforms? How competent would you say you are?



18. How confident were you actively participating in the class using online
platforms?

19. What motivates you in taking English writing class using online platforms?

20. What else would you like to adress about taking English writing using online

platforms? Your preparation and you experience.
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