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ABSTRACT 

This study was carried out to explore the significant correlation between students’ 

vocabulary mastery and reading comprehension in descriptive text. In doing so, 

this research employs quantitative approach with correlational design to measure 

the level of students' vocabulary mastery and their reading comprehension skills. 

To get the accurate result, the researcher implemented SPSS Statistic Version-26 

program. This study also used the random sampling, with two instruments. First, 

the vocabulary test, second, the reading comprehension test that contained 

multiple-choice questions with four options. To get the data, quantitative analysis 

is used. The final result of the analysis shows that there was a positive correlation 

between the students‟ vocabulary mastery and reading comprehension ability. It 

was reasonable since the average of the student’s vocabulary mastery was 73, In 

the table of vocabulary mastery rate score vocabulary the students classified as 

very good. Meanwhile, the student reading comprehension score was 54, In the 

table of the students reading comprehension rate score the students classified as 

very poor score.The main result of this research indicates that the correlation test 

of vocabulary mastery with initial reading ability, the r count was 0.814 and the r 

table value was 0.361, which means that r count > r table (0.697 > 0.226) with a 

significance value of 0.05. In conclusion, there is a significant relationship 

between vocabulary mastery and the reading ability. 
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CHAPTER I  

INTRODUCTION 

 

A. Background of Study 

Learning vocabulary is considered as a very important thing in 

learning English. Vocabulary is knowledge of words and meanings. 

Vocabulary knowledge significantly contributes to whole language success, 

such as reading, listening, speaking and writing, grammatical accuracy, 

sociolinguistic appropriateness, and language fluency (Schmitt, 2000). The 

statement proves that vocabulary is the center of all language components and 

explains that learning vocabulary is a success for all language components, 

namely reading, listening, speaking, and writing. Knowing much vocabulary 

makes it easier for us to convey our ideas effectively. On the contrary, a little 

vocabulary that we have, minimizes the ideas we have to be conveyed. 

The importance of vocabulary in language learning is also illustrated 

by Wilkins (Thornbury, 2000), who states that “without grammar, little can be 

conveyed; without vocabulary, nothing can be conveyed”. He further argued 

that by learning vocabulary a person will be able to improve language skills 

quickly. Unlike grammar, if someone does not know grammar, he/she can still 

convey the idea a little. However, to have a good command of persistence 

vocabulary requires practice and desire. It can be started with easy things and 

often done daily, such as watching movies, listening to music, reading 

newspapers, and anything else. According to Schmitt, the most significant 
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contribution to knowing a lot of vocabulary is reading, which is the key to 

improving vocabulary. 

Reading is a process carried out and used by a reader to acquire a 

message conveyed by a writer through words that can be seen and known by 

the reader (Tarigan, 2009). In the sense that reading is an activity carried out 

to get the necessary message or information. Reading can get a lot of 

information; the more someone reads, the more information he/she will get 

(p.2). Laddo (2007) states that reading forces the reader's brain cells to work 

regularly, as this will keep the reader sharper and brighter. Reading can make 

a person intelligent and creative, although some information can be obtained 

from other media, such as radio or television, which only requires hearing. 

However, reading can get more comprehensive information, especially if it is 

done repeatedly. Because when we re-read a text, we will get other 

information compared to when we first read the text. 

At SMP 8 Banda Aceh, most students learning English as a foreign 

language (EFL) face challenges in understanding reading texts. They tend to 

have difficulty absorbing the content of the reading, which causes only a small 

percentage of them to enjoy the reading process. This condition raises the need 

to develop special strategies to improve students' reading abilities at SMP 8 

Banda Aceh. The initiation of this research came from a direct understanding 

of concrete problems at SMP 8 related to students' vocabulary mastery and 

how this has a significant impact on their ability to speak English. Jufri (2014) 

states that comprehension is not always effortless and fast, of course. When 
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beginning readers struggle over individual words, reading is slowed to a near 

halt and deeper levels of comprehension are seriously compromised. 

 

The relationship between reading comprehension and vocabulary 

mastery is highlighted in this study, aligning with Sedita's (2005) assertion 

that vocabulary knowledge plays a crucial role in comprehending texts 

effectively. This research aims to assess students' abilities in reading 

comprehension and vocabulary mastery while investigating the correlation 

between the two. The findings are anticipated to provide valuable insights for 

teachers, enabling them to choose effective strategies for instruction. 

Moreover, this study seeks to contribute significantly to the field, offering 

insights that can benefit English teachers and future researchers. By 

understanding the correlation between vocabulary mastery and reading 

comprehension, teachers may develop targeted strategies to enhance their 

students' text comprehension skills.  

Some studies on vocabulary mastery and its relation to reading ability 

have been conducted by some researchers, such as, Ratnawati (2005), she 

explores the correlation between vocabulary mastery and reading 

comprehension to know if there is a significant correlation between the 

students' vocabulary mastery and reading comprehension. The technique of 

collecting data was by using a test. A tryout test was also done to find out the 

validity. The finding was reported that there is a significant correlation 

between the vocabulary mastery and reading comprehension of the seventh 
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grade students of SMP N 13 Semarang in academic year 2005/2006. 

The second is Ali (2010), study on the Correlation between students’ 

vocabulary mastery and reading comprehension concluded that having more 

vocabulary or vocabulary mastery significantly affects the comprehension of 

the students reading activity. 

Thus, this study is different from the previous studies conducted by 

Ratna and Ali. This study is focused on context of descriptive text. By 

narrowing the research scope to descriptive text, this study tries to investigate 

whether there is a positive correlation between students' vocabulary mastery 

and reading comprehension. 

 

B. Research Question 

After going through some related literatures, the following research 

questions are formulated: 

1. To what extent is the vocabulary mastery and reading comprehension of 

the seventh grade students of SMPN 8 Banda Aceh? 

2. Is there any significant correlation between students' vocabulary mastery 

and their reading comprehension in the descriptive text of the seventh 

grade at State Junior High School 8 Banda Aceh. 

 

C. Research Aims 

The aims of this study are: 

1. To know students’ vocabulary mastery and students reading comprehension 

of the seventh grade at State Junior High School 8 Banda Aceh. 
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2. To find out is there any significant correlation between students’ 

vocabulary mastery and students reading comprehension in descriptive 

text of the seventh grade at State Junior High School 8 Banda Aceh. 

D. Significance of Study 

1. Theoretically 

The results of this study are expected to be useful as a reference for future 

researcher/ who are interested in conducting a research in this area. 

2. Practically 

a. Student 

The present study is hoped to increase activity and interest in English 

subjects, and motivate students to keep pushing themselves to keep 

learning to improve vocabulary mastery and hone their reading skills. 

b. Teacher 

For teachers, it can be used as a reference in implementing and 

determining learning strategies that can improve the quality of reading 

learning and the ability to master vocabulary in a lightening way. 

c. School 

For schools, it can be used as a reference in strategizing reading 

learning and improving vocabulary and providing an experience for 

schools related to research activities. 

 

E. Terminology 

In order to avoid different interpretations of the terms used in this 

research title, it is necessary to explain them clearly. 
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1. Correlation 

Correlation analysis is a statistic technique, which aims to find 

relationship with correlation degree between two variables (Zawawi, 2012, 

p.46). Donald Ary (1985), “Correlation studies are concerned with 

determining the extent of relationship between variables. They enable one 

to measure the extent to which variations in one variable are associated 

with variations in determined through the use of the coefficient 

correlation” (p.327). In this study, the correlation intends to see how the 

connection between vocabulary mastery and reading comprehension 

ability of students of SMP 8 Banda Aceh.  

2. Students’ Vocabulary 

Definition vocabulary according to Collins English Learner’s 

Dictionary is the word used in a particular language, field, or subject. 

Neuman & Dwyer (2009, p.385) states that vocabulary can be defined as 

“Words we must know to communicate effectively; words in speaking 

(expressive vocabulary) and words in listening (receptive vocabulary)”. 

Vocabulary Mastery is the process of getting a list or a series of words that 

is used to express the idea or in other meaning it is used for general 

communication. In this study, student vocabulary refers to the extent to 

which SMP 8 Banda Aceh students are able to master English vocabulary, 

because vocabulary is the core component of language proficiency. 

3. Reading comprehension 

Snow (2002) defines reading comprehension as “the process of 
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simultaneously extracting and constructing meaning through interaction 

and involvement with written language” (p.11). According to Collins 

English Learner’s Dictionary, reading comprehension is a text that 

students use to help them improve their reading skills by it and answering 

questions relating to the text. In this study, reading comprehension is 

defined as the ability of students of SMP 8 Banda Aceh to understand 

written text. 

 

F. Hypothesis 

Creswell (2015, p. 231) suggests that hypothesis is a statement in 

quantitative research whose research is make predictions or conjectures about 

the outcome of relationships among attributes or special characteristics. 

Hypothesis is a temporary answer to a research problem whose truth still has 

to be tested first through data or empirical evidence. The hypothesis in this 

research were: 

Ha : There is correlation between students’ vocabulary mastery and their 

reading comprehension. 

Ho : There is no correlation between students’ vocabulary mastery and their 

reading comprehension. 
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CHAPTER II  

LITERATURE REVIEW 

 

A. Vocabulary 

1. The Definition of Vocabulary 

Jassem (2016) claims that vocabulary is the words of a language, 

which is perhaps the most central and essential element both in learning a 

first language and in learning and teaching a second language, without 

which communication between humans is impossible (p.50). There are two 

reasons. First of all, children, as foreign language learners and secondly, 

begin to acqulirel or lelarn individulal words with correlct pronulnciation and 

intonation. Second, words contain various important information, namely 

orthographic, phonological, morphological, grammatical, and semantic. 

Moreover, supported by Webb & Nation (2017), they state that words are 

central to listening, speaking, reading, and writing skills. If someone is not 

able to produce words about what they want to convey, it will make the 

other person not understand. 

 Other experts said that “vocabulary is the total number of words in 

a language; all the words known to a person or used in a particular book, 

subject, etc.; a list of words with their meaning, especially one that 

accompanies a textbook” (Hornby, 1995, p.1331). While Keraf (2010), 

someone's vocabulary is all the words that are in someone's memory, 

which will immediately cause a reaction when heard or read. The reaction 



9  

 

 

in question is the reaction of language, namely knowing the form of the 

language with all its consequences, namely understanding its meaning, 

taking actions according to the message of the word. 

In short, vocabulary is a language component and it is impossible 

for EFL learners to master the English language without having a good 

command of vocabulary. Vocabulary is a set of words taught in a foreign 

language used to express ideas (Ronald Carter, 1998). Vocabulary is a tool 

used to exchange ideas. A person uses more vocabulary; the more ideas 

will be mastered so they can communicate their ideas well and effectively. 

In summary, it can be concluded that vocabulary holds paramount 

importance as a fundamental element for students to attain proficiency in 

all four language skills.  

In essence, vocabulary emerges as a crucial linguistic component 

in the process of learning English. It is supported by Ur (1996, p.60) that 

“vocabulary is one of the essential things to be taught in learning a foreign 

language because it will be impossible to speak up without a variety of 

words”. The skills to learn a language writing, reading, listening and 

speaking are highly depended on the vocabulary ruling. Moreover, it is 

strengthened by Madsen (1983) that mastering vocabulary is the primary 

thing that every student should acquire in learning English. 

2. Types of Vocabulary 

Thornbury (2002) explains that there are at least six types of 

vocabulary: 
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a. Word classes 

Word Class is a language or word usage related to morphology. 

Word Class is defined in grammatical terms as a set of words that 

exhibit the same syntactic properties (Gärdenfors, 2014). For the 

purpose of grammatical description, there are eight classes of words 

(or parts of speech) namely nouns, verbs, adjectives, adverbs, 

pronouns, prepositions, conjunctions, and interjection (Haspelmath, 

2001).  

Nouns are grammatically distinct word classes that denote 

persons or concrete objects, and function as subject or object in clause 

structure (Payne et al, 1988). Frank (1972) said that the noun is the 

most important part of speech. Its arrangement with the verb helps to 

form the sentence core, which is essential to every complete sentence. 

The noun is the most important part of the word type because its 

existence in a sentence as a subject combined with a verb as a 

predicate determines the formation of a core sentence in a language 

construction. 

Verb is a word that shows the activity (action) carried out by 

the subject or the subject's state (state of being). Verbs in definitions 

serve to express states, conditions, actions, or executed processes, 

mainly representing activity or relation concepts (Ndi-Kimbi, 1995). 

Also, Frank (1972) defines a verb as “the most complex part of speech. 

Its varying arrangements with nouns determine the different kinds of 
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sentences-statements, questions, commands, exclamations”. In English, 

verbs change according to the tense used. The conjugation of the verb 

follows the tense used. Verbs are divided into regular verbs and 

irregular verbs (Hoon, 2009). 

Adjectives are words that used to describe nouns (Richards, 

2001). This is in accordance with the definition of Frank (1972) which 

states that “the adjective is the modifier that has the grammatical 

property of comparison”. This characteristic is frequently recognized 

through distinctive derivational endings or specific adverbial modifiers 

that precede it. While its most common placement is before the noun it 

modifies, it is also found in various other positions within a sentence. 

Adjectives show the characteristics possessed by the noun being 

described. Adjectives are placed in front of the noun being described. 

This is different from the construction in Indonesian which places the 

adjective after the noun being explained. 

Pronouns, According to Eka, (2008), are seen as grammatical 

items of the closed system which may function in place of nouns and 

noun phrases. “Pronouns make up a small class of words of very high 

frequency. The traditional definition of pronoun as a word that takes 

the place of noun is applicable to some types of pronouns but not to 

others” (Frank, 1972). English uses pronouns that differentiate between 

women and men so that for subjects in the third person female, they are 

she and he if they are male. 
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Adverbs are words that are used to describe verbs or adjectives. 

An adverb is a lexical word that may be used as a modifier of a non-

nominal head (Hengeveld, 2020). Frank (1972) explained:  

“It has been customary to include the most disparate elements 

among the adverbs, frequently those that cannot be put into any other 

part-of-speech classification. Adverbs range in meaning from words 

having a strong lexical content to those that are used only for 

emphasis. They range in function from close to loose modifier of the 

verb”. 

Adverbs can be formed from adjectives by adding –ly so that 

the word loud becomes loudly. 

Prepositions are words used with nouns in phrases providing 

information about time, place and other connections involving actions 

and things (Yule, 2006). According to Frank (1972) “The preposition 

is classified as a part of speech in traditional grammar. However, 

prepositions as well as conjunctions differ from other parts of speech 

in that (1) each is composed of a small class of words that have no 

formal characteristic endings; (2) each signals a syntactic structure that 

functions as one of the other parts of speech” . These prepositions or 

prepositions can also be attached to verbs so that they can form two-

word verbs as in turn off verbs. Prepositions that are commonly used to 

indicate the location of an object are on, in, at, before, behind, beside, 

among, in front of, and under. 
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Conjunctions are words that are used to join two things in the 

form of noulns, phrase ls or se lntelncels. Like Unubi (2016) stated, 

conjunctions are semantic connection between two clauses. “Likel 

pre lpositions, thel conjulnctions arel members of a small class that has no 

characteristic form. They function chiefly as non-movable structured 

words that join such units as parts of speech, phrases or clauses” 

(Frank, 1972). Conjunctions are divided into two groups, namely 

coordinating conjunctions and subordinate conjunctions (Raimes, 

1992). Coordinate conjunctions include and, or, and but. While the 

subordinate conjunction includes; before, until, after, since, because, 

because of, moreover, nevertheless, in addition, and on the contrary. 

Interjection is a word used to show the speaker's surprise. Like 

Ameka (2006) claims that interjections are words which 

conventionally constitute utterances by themselves and express a 

speaker’s current mental state or reaction or attitude towards an 

element in the linguistic or extra-linguistic context. Interjections can be 

utterances such as 'oh my God', phew, Oops, My oh my, and the like. 

b. Word Families  

Word families are words that describe an affix. A word family, 

according to Bauer & Nation (2020), consists of a base word and all its 

derived and inflected forms that can be understood by a learner without 

having to learn each form separately. For example, the word is used to 

make a sentence in the following words. Example:  
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1) play - plays - played: inflected 

2) play - replay – playful: derivatives 

c. Word Formation  

According to Trask (1997), word formation process is a way to 

construct new words from existing materials. Bauer (1983) stated that 

word formation process will be productive if it is appropriate to use in 

the production of new materials. Word formation is a type of word 

formation in English, and these words are compound, blending 

clipping, and conversion words (Harley, 2006).  

1) Compound: typewriter, content writer, scriptwriter, etc. 

2) Blending: information and entertainment = infotainment 

3) Conversion: I always google the information I need when I do my 

task.  

d. Mullti-word Units 

 A mullti-word ulnit is a typel of Elnglish vocabullary with thel 

form of a velrb phrase l or an idiom. Multi-word Unit (MWU) is used as 

a superordinate term for the more specific types described below: 

idioms, formulae, and so on (Gries, 2022). An e lxamplel is; look aftelr, 

look for, throw away, pult on, pult off, e ltc. Elve ln so, a re lade lr cannot 

intelrpre lt thel word as diffelre lnt from onel word belcaulse l thel word abovel 

has one l melaning. 

e. Collocations 

Collocation is a typel of Elnglish vocabullary delfineld as two or 
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morel words that always havel the l samel me laning or arel boulnd toge lthelr. 

Matthews (2003: 530) stated it as a relation within a syntactic unit, that 

exists between specific lexical parts. So whe ln ulsing this word, it 

cannot selparatel it. Elxamplel: this wele lk, oncel more l, oncel again, as we lll. 

f. Homonyms 

Homonyms arel words that havel diffelre lnt lelttelrs bult thel samel 

pronulnciation. It is as a term used in semantics for lexical items that 

are identical in spelling and pronunciation but have different meanings. 

One of the examples of homonyms are lie as in you have to lie down 

and lie in Don’t lie, tell the truth. (Altai, 2010) 

3. Factor to mastering vocabulary 

Fidyati (2018) summarizes some of the basic factors that seem 

to be hindering students from mastering vocabulary: 

a. Lack of reading, students' willingness to read is still lacking even 

though many articles suggest that to master vocabulary, you have 

to read a lot.  

b. Being passive without special time to repeat new vocabularies. 

Learning a language is learning a skill that must be actively 

practiced in writing and speaking. Active vocabulary management 

can be done by memorizing newly heard words and looking up 

their meanings in the dictionary. Active practicing also means 

setting aside a specific time, such as every hour of the day, to 

practice. In addition, repeating English vocabulary and sentences 
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can improve pronunciation and improve English proficiency.  

c. Dependence on online and offline translator media, a large number 

of English dictionaries are currently available in offline or online 

versions. On the plus side, it helps students to learn new 

vocabulary easily. Moreover, the negative side of this can hinder 

students from learning even to the point of being lazy to study. 

d. Less of personal effective way of learning, a certain method may 

be suitable for one student, but not necessarily suitable for other 

students. This shows that everyone has his or her own way of 

learning. Like finding ways to memorize vocabulary depending on 

how they study, either alone or in a group. Some write vocabulary 

in one day, find certain games like puzzles, anagrams, scrabble, 

scrambled words, boggles and many other effective ways to 

master vocabulary. 

4. Motivate students to master vocabulary 

Richard and Renandya (2002) mention three ways that teachers 

can do to motivate students to master vocabulary, namely:  

a. Prioritize active words, active and passive vocabulary has been 

introduced. This technique shows that it is necessary to choose 

which vocabulary will be prioritized according to the teaching 

context. For example, an elementary school class can be taught 

active vocabulary by creating some vocabulary items to be learned. 

However, the active and passive vocabulary of advanced students 



17  

 

 

must be adapted to their needs or field of study.  

b. Interact with word. Associating vocabulary with something that is 

easy to remember and hard to forget is one way to interact with 

words. Other forms of interaction can be implemented by looking 

up synonyms or antonyms, changing the speech part of a noun into 

an adjective or a verb, etc. Because the more vocabulary that can 

be associated in students' minds, the longer these words last and are 

remembered.  

c. Search technique, this technique places more emphasis on students' 

own efforts to find meaning and other rules, such as why and how 

vocabulary is used. Teachers may assume that students already 

have sufficient vocabulary, so that vocabulary learning occurs not 

by introducing new vocabulary, but by providing new material and 

asking students to interpret the new vocabulary by using it to 

combine it with existing knowledge. 

B. Reading 

1. The Definition of Reading 

E ldigelr (2001) considelre ld re lading as a complelx procelss which 

involvels a se lqule lncel of writte ln symbols that nele ld to be l ulnde lrstood to gelt 

thel me laning of thel te lxt. Relading as a visulal procelss is translating a writteln 

symbol into soulnd. Re lading inclulde ls word re lcognition, litelral 

ulnde lrstanding, intelrpre ltation, critical relading, and crelativel re lading as a 

thoulght procelss. Re lading as a lingulistic procelss, the l re lade lr's sche lmatic 
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he llps him bulild melaning, whilel phonological, selmantic, and syntactic 

fe latulre ls he llp him commulnicatel and intelrpre lt melssage ls in re lading. Thel 

meltacognitivel procelss involvels planning, correlcting a stratelgy, 

monitoring, and delvaluling. Relade lrs at this stagel idelntify relading tasks to 

form appropriatel re lading stratelgiels, monitor thelir ulndelrstanding, and 

asse lss the l re lsullts. Thel de lfinition elxplains if relading relqulire ls many aspelcts 

of re lading reladinelss, sulch as visulal activity, thinking, psycholingulistics, 

and meltacognitivel. 

Re lading is an important skill for Elnglish lelarne lrs and to elnsulre l 

sulccelss in le larning is mastelring relading. With strelngthelne ld relading skills, 

E lnglish lelarnelrs te lnd to makel gre latelr progre lss in othe lr arelas of langulage l 

lelarning (Ande lrson, 2003, p.23). 

Grabe l & Stollelr (2002) said thelrel arel se lve ln relading pulrpose ls, 

namelly relading to find simplel information, to skim qulickly, lelarning from 

telxts, ge ltting information intelgration, to find information nele ldeld for 

writing, to criticizel telxts and to achielve l ge lne lral ulnde lrstanding.  

Statelmelnt abovel is also sulpporteld by Patell and Jain (2008) that 

statel “relading melans to ulnde lrstand thel melaning of printeld words i.e l. 

writteln symbols”. It is important for uls to improvel, broadeln and dele lpe ln 

thel proce lss of re lcognizing and ulnde lrstanding thel writteln symbols of oulr 

langulage l. Not only that, relading also providels ple lasulre l and satisfaction for 

re ladelrs. Re lading also doelsn't have l to be l done l julst likel that wheln we l want 

to lelarn belcaulse l re lading can also bel done l whe ln we l arel re llaxeld. 

Base ld on somel of thel opinions abovel, it can bel concluldeld that 
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re lading is thel procelss of ulnde lrstanding and relconstrulcting thel melaning 

containeld in relading matelrial. Relading can also bel a hobby for somel 

pe loplel, be lcaulse l re lading is a complelx thing that relqulirels a pe lrson to be l 

ablel to delciphelr thel relading codel and thel melaning containeld in thel re lading 

so that thel pulrpose l of re lading, namelly knowing the l melaning of thel 

re lading, can bel achielve ld. 

2. Types of Reading Technique 

a. Telchniqulel Scanning 

Thel first spe leld-re lading telchniqule l is scanning. According to 

Day and Bamford (1998), they stated that scanning is the process of 

investigating, or checking by systematic search. In search and rescue 

operations, the scanner or observer visually searches the search area 

for distress signals or accident indications by using a systematic eye 

movement pattern. Scanning can bel intelrpre lteld as an activity to relad 

information from a relading by julmping ulp and down by involving 

imagination and association. The purpose of reading with scanning 

techniques according to Haryadi (2007) is to know the reading topic, 

know opinions, and know the important parts of the reading 

organization, refreshment, and general impression. With thel samel 

gracel pe lriod, thel re ladelr will elve lntulally gelt thel gist of morel re lading. 

b. Telchniqulel Skimming 

Skimming, as described by Liao (2011), involves rapidly 

scanning a passage to grasp its main ideas without focusing on intricate 
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details. Nuttall (1996) similarly defines skimming as quickly glancing 

through a text to ascertain its essence or central message without 

delving deeply into specifics. Thel skimming relading telchniqule l can bel 

ulnde lrstood as an oultlinel re lading activity to gelt a gelne lral idela of thel 

book's conte lnts. Skimming is ulsulally done l whe ln looking for 

some lthing spelcific in thel te lxt. Thel way to skimming is to relad thel 

chaptelr titlels, sulb-chapte lrs, and thel first fe lw paragraphs pelr chaptelr. If 

thel re lading matelrial contains a conclulsion in elach chaptelr, thel relade lr 

can relad thel sulmmary elarlielr. Skimming can help the students to find 

the keywords that permit them to infer the general sense of text to 

interpret text faster and advance the reading process (Aritonang, 2018). 

Re ladelrs can bel said to bel sulccelssfull in skimming if thely can gelt thel 

main idela and a gelnelral idela of thel disculssion in the l e lntirel book. 

According to Maxwell cited in Diaz, S & Laguado, J, (2013)  

skimming as getting the main idea or gist of a selection quickly in a 

written text where the student develops powers of inference through 

systematic practice which encourages them to anticipate of a text. 

c. Telchniqulel Pre lvielwing 

Pre lvielwing is a re lading telchniqulel to ge lt an ovelrvielw of thel 

re lading matelrial. Swaffar (1991) suggests that previewing involves 

students creating hypotheses about a text by using contextual clues, 

headings, and visuals. This encourages them to draw inferences before 

reading, using information such as titles, images, and introductory 
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content to anticipate and predict the text's content and meaning. Thel 

way to ge lt an ove lrvielw ulsing this te lchniqule l is that thel re lade lr can relad 

a book that has julst beleln pulblisheld. Thel pre lvielwing telchniqule l can bel 

ulse ld to ge lt variouls information aboult thel titlel of the l book, the l aulthor 

of thel book, intelrpre ltation, and relading to pre ldictions rellateld to relading 

matelrial. According to Mikulecky and Jeffries (2004), there are several 

aims od previewing, the first one is to find out what you are going to 

be reading before you actually read, the second is get a general sense 

of what a passage, article, or book is about and the last is to get some 

idea of what the text are about. Somel of thel intelrnal parts that can bel 

foulnd with this telchniqulel incluldel a yelar of pulblication, nulmbe lr of 

pagels, introdulction, nulmbelr of chaptelrs, tablel of contelnts, conclulsion, 

appelndix, indelx, bibliography, tablels, graphs, and charts. 

To improvel re lading skills can bel done l likel: (1) fullly 

concelntratel on relading; (2) wheln relading, bring writing matelrials to 

makel small notels or sulmmariels; (3) relad in a planneld, ordelrly and 

syste lmatic mannelr; (4) good attitulde l whe ln re lading, with a distancel of 

25-30 cm; (5) maintaining physical and melntal helalth (6) diligelntly 

ultilizing library selrvicels, and diligelntly relading elve lry day; and (7) 

avoiding things that slow down thel relading procelss, sulch as relading 

alould, re lading word for word and othelrs. 

3. Reading Comprehension 

Thel procelss of compre lhe lnsion is comple lx and involvels mulltiplel 
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componelnts, with intelractions occulrring be ltwele ln thel re ladelr and thel te lxt. 

According to Jannelttel (2007, p.2), re lading comprelhe lnsion is de lfine ld as the l 

construlction of melaning throulgh thel coordination of variouls intricatel 

procelsse ls, e lncompassing not only individu lal word ulnde lrstanding bult also 

thel intelgration of words within a se lnte lncel. Hamra (2010) adds that 

comprelhe lnsion elntails delcoding or attribulting melaning to thel symbols 

comprising words, elmphasizing thel ne lcelssity for intelrpre ltation and 

cognitivel e lngagelme lnt in relading. Thel primary objelctivel of re lading is to 

grasp melaning, rellying on thel reladelr's ability to discelrn individulal word 

melanings and intelrprelt thelm within thel give ln contelxt. 

Richard (1997) highlights that relading comprelhe lnsion elntails 

pe lrceliving a writteln te lxt to comprelhe lnd its contelnt, whe lthe lr elxplicitly 

stateld or implield, e lmphasizing thel active l intelraction beltwe le ln thel re ladelr 

and thel telxt in gelne lrating an ulnde lrstanding of thel write lr's me lssage l. 

Base ld on thel afore lmelntioneld comprelhe lnsion, the l conclulsion can 

be l drawn that relading comprelhe lnsion is a skill or capability rellateld to 

grasping thel melaning of writteln matelrial. Sulccelssfull comprelhe lnsion 

occulrs whe ln a re ladelr e lffelctivelly elxtracts valulablel information from a telxt 

and assimilatels it into a nelw ulnde lrstanding of thelir own. 

Hafni and Tollelfson (in Suldiana, 2007), relfe lrs to Barreltt's 

taxonomy, thel lelve ll of relading comprelhe lnsion can bel divideld into fivel 

lelve lls, namelly as follows. 
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a. Litelral Ulnde lrstanding 

Literal comprehension refers to an understanding of the 

straightforward meaning of the text, such as facts, vocabulary, dates, 

times, and locations 

Litelral ulndelrstanding is thel ability to captulrel information 

e lxplicitly stateld in thel te lxt. Litelral ulndelrstanding can bel divideld into 

two, namelly thel ability to relcognizel and relcall information stateld 

e lxplicitly in thel telxt. Thel ability to relcognizel again (relcognition) is thel 

ability to idelntify or show information that is stateld e lxplicitly in thel 

telxt. This ability incluldels se lve lral things, namelly relcognizing deltails, 

main idelas, se lqule lncels, comparisons, caulsal rellationships, and 

charactelr traits that arel stateld e lxplicitly in thel te lxt. Fu lrthe lrmorel, thel 

ability to relcall is thel ability to relcall information stateld e lxplicitly in 

thel te lxt. This ability inclulde ls: relcalling de ltails, main idelas, se lqule lncels, 

comparisons, caulsal rellationships, and charactelr traits stateld e lxplicitly 

in thel telxt. 

b. Ulnde lrstanding relorganizel 

Ulnde lrstanding relorganization (relorganization) is thel ability to 

analyzel, synthe lsizel, or organizel information that is stateld elxplicitly in 

thel te lxt. This ability incluldels the l ability to classify, stre ltch, sulmmarizel, 

and synthelsize l. Thel ability to classify is the l ability to elnte lr objelcts into 

a catelgory. The l ability to streltch (make l oultlinels) is the l ability to 

re lorganizel a telxt into a draft by ulsing direlct qulelstions in the l telxt or 
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statelmelnts that havel be leln paraphraseld. The l ability to sulmmarizel is the l 

ability to sulmmarizel the l telxt by ulsing dire lct selnte lncels or paraphrase ld 

se lntelnce ls in thel telxt. Thel ability to synthelsizel is thel ability to combinel 

or combinel information that is stateld elxplicitly in thel telxt. 

c. Infe lrelntial Ulnde lrstanding 

Infe lrelntial ulndelrstanding relfe lrs to the l capacity to grasp 

information that is convelye ld indirelctly within thel te lxt. It involvels 

comprelhe lnding not only what is elxplicitly stateld bult also discelrning 

implications and infelre lncels de lriveld from that information. This typel of 

ulnde lrstanding relqulirels the l relade lr to amalgamatel e lxplicit telxtulal 

information with thelir backgroulnd knowle ldge l and pe lrsonal 

e lxpelrie lncels to formullatel conjelctulre ls or hypothelse ls. In e lsse lnce l, 

infelre lntial ulndelrstanding involvels re lading beltwe le ln thel linels and 

e lxtrapolating melaning that may not bel ove lrtly elxprelsse ld in thel te lxt. 

d. Ulnde lrstanding Elvalulation 

E lvalulativel ulnde lrstanding is thel ability to e lvalulatel telxt matelrial. 

E lvalulativel ulnde lrstanding is foulnd in critical relading activitiels. Thel 

re ladelr's ulnde lrstanding is at this le lvell whe ln the l relade lr is ablel to 

comparel thel idelas fou lnd in thel telxt with celrtain norms and draw 

conclulsions re llateld to thel telxt. Elvalulation comprelhelnsion is basically 

thel samel as critical relading comprelhelnsion. Critical ulnde lrstanding 

de lpelnds on lite lral ulnde lrstanding, intelrpre ltivel ulndelrstanding, and 

ulnde lrstanding thel important idelas that are l implield. Thuls, e lvalulativel 



25  

 

 

re lading (critical relading) is a relading activity that aims to ulnde lrstand 

thel conte lnts of the l re lading. Thel re ladelr doe ls not only inte lrprelt thel 

aulthor's intelnt, bult also elvalulatels what the l aulthor convelys. 

e. Ulnde lrstanding Apprelciation 

Ulnde lrstanding apprelciation is an ulnde lrstanding to elxpre lss 

e lmotional and aelsthe ltic relsponse ls to te lxts that arel in accordancel with 

pe lrsonal standards and profelssional standards re lgarding litelrary forms, 

stylels, type ls, and litelrary theloriels. Appre lciativel ulnde lrstanding involvels 

all cognitivel dimelnsions involveld in pre lviouls lelve lls of ulndelrstanding. 

In ulnde lrstanding apprelciation, reladelrs arel also re lqulireld to ulse l 

imagination to obtain nelw imagels be lyond what thel aulthor prelse lnts. 

This melans that reladelrs arel re lqulireld to re lspond crelativelly to thel te lxt. 

Alan Daviels and Widdowson (1974) statel that indicators for 

melasulring relading comprelhe lnsion ability consist of: (1) direlct 

re lfelre lncel, which is de ltaileld in thel ability to ulndelrstand the l melaning of 

words, te lrms, e lxpre lssions, the l ability to captulrel information in 

se lntelnce ls, and thel ability to elxplain telrms; (2) infelre lncel, which is 

de ltaileld in thel ability to find thel natulre l of thel re llationship of an idela 

and thel ability to grasp thel contelnts of the l relading, both elxplicit and 

implield; (3) gule lsswork, which is deltaileld in thel ability to gule lss thel 

melssage l containeld in thel re lading and thel ability to rellatel thel telxt to thel 

commulnication situlation; and (4) asselssmelnt, which is deltaileld in thel 

ability to elvalulatel telxt contelnt, thel ability to asse lss the l acculracy of 
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re lading organization, and thel ability to asse lss the l acculracy of informal 

disclosulrels. 

Base ld on somel of thel ulndelrstandings and elxplanations of thel 

thelore ltical concelpts abovel, thel e lsse lncel of relading comprelhelnsion 

ability can bel conclulde ld as a re ladelr's ability to ulndelrstand writteln 

langulage l symbols or symbols, elithelr e lxplicitly or implicitly by 

ultilizing all of his cognitivel or melntal fulnctions. Relading 

comprelhe lnsion activitiels involvel melntal procelsse ls (thinking), sulch as 

juldgmelnt, relasoning, juldgmelnt, dellulsion, and problelm solving. In 

re lading comprelhe lnsion activitiels, the l re ladelr will involvel himse llf 

activelly in the l re lading, procelss visulal and nonvisulal information, and 

re lconstrulct thel e lxplicit and implield conte lnts of what is containeld in thel 

re lading. Relading comprelhelnsion involve ls se lve lral abilitiels, sulch as 

lingulistic, psychological, and pelrcelptulal abilitiels. 

Stulde lnts' re lading comprelhe lnsion skills are l said to bel good or 

not can bel de lte lrmineld throulgh thelir de lxtelrity in: (a) relmelmbe lring and 

re lcognizing what is writteln in the l re lading telxt, (b) ulnde lrstanding 

information stateld e lxplicitly (elxplicit) in re lading, (c) ulndelrstanding 

information containeld stateld implicitly (implicitly), (d) making 

conclulsions base ld on the l re lading matelrial, (el) analyzing somel of the l 

information obtaineld from thel relading matelrial, (f) organizing thel 

information obtaineld from thel re lading matelrial, (g) asselssing thel 

re lading matelrial that has beleln re lad, ( h) appre lciatel thel relading matelrial 
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that has beleln re lad. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Research Design 

This stuldy elmploys qu lantitativel approach with correllational delsign to 

melasulre l thel le lvell of stulde lnts' vocabullary mastelry and thelir re lading 

comprelhe lnsion skills. (Crelswe lll, 2012, p.338) delfinels a correllation as a 

statistical telst to deltelrminel thel te lndelncy or pattelrn for two (or morel) variablels 

or two selts of data to vary consistelntly. The lrel arel two variablels stuldield in this 

re lse larch, namelly thel stuldelnt's vocabullary mastelry variablel (X) and thel 

variablel re lading comprelhe lnsion (Y). 

 

B. Research Location and Participant 

1. Location 

This re lse larch is condulcteld at SMPN 8 Banda Acelh, on Jalan 

Hamzah Fansulri, Kope llma Darulssalam, Banda Acelh. 

2. Population 

Thel popullation of this stuldy is thel third gradel of julnior high school 

8 stuldelnts. Six classe ls arel takeln as thel popu llation in this stuldy; VII-1, VII-

2, VII-3, VII-4, VII-5, and VII-6. 

3. Sample 

Samplel, according to Crelswe lll (2012, p.142) is a popullation 

sulbgroulp that is conside lreld e lligiblel to re lpre lse lnt thel popullation by voting 
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in some l ways. So that popullation is a sulbje lct that has qulalitiels and 

charactelristics applield by relse larchelr to bel stuldie ld and withdrawn in 

conclulsion. In this stuldy, random sampling is ulse ld. Ulsing a randomizeld 

syste lm whelre l elach class has thel opportulnity to bel relse larcheld. Thelre lforel, 

this stuldy will choosel one l class randomly ulsing thel lottelry te lchniqule l by 

rolling a pielcel of papelr to ge lt thel class that will bel sampleld. 

Re lgarding thel nulmbelr of participant, Cre lswe lll (2012) e lxplaineld 

that thelre l shoulld be l at lelast 30 participants in correllation melthod to 

e lstablish rellationship. Frankelal elt al. (2012, p.339) also stateld that thel 

minimulm accelptablel for corre llation stuldy is 30. In this relse larch, thel 

re lse larchelr randomly selle lcteld 32 stulde lnts from thel popullation. It is 

e lmphasizeld that this samplel size l me lelts the l minimulm participant 

re lqulirelmelnt for a correllation stuldy. 

 

C. Instrument 

This stuldy pre lse lnts two instrulme lnts: the l first is a vocabullary telst. 

Thelre l are l 20 mulltiplel-choicel qule lstions on this te lst with foulr options, name lly 

A, B, C, and D. Thel telst foculse ls on qule lstions aboult velrbs and adjelctivels and 

thel te lst is takeln from thel e lxelrcise ls, which is madel by the l relse larchelr with thel 

gulidancel of thel sulpe lrvisor. The l se lcond is a re lading comprelhe lnsion telst. As in 

thel pre lviouls telst, the l relse larchelr will also ulse l mulltiplel choicels as a telst, thel 

stulde lnts arel askeld to takel re lading telst it consist of 20 itelms. Thel re lading 

comprelhe lnsion telst is a standardizeld telst takeln from thel e lxelrcise ls to relading 
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comprelhe lnsion that compileld from many soulrce ls. Each correct answer is 

valued with the score of 5 and 0 for each wrong answer. 

 

D. The Procedure for Collecting Data 

To collelct data, thel re lse larchelr carrield oult se lve lral proceldulrels in this 

stuldy, namelly: 

1. In crelating relse larch instru lmelnt, thel re lse larchelr foulnd and le larn prelviouls 

stuldy as a basics and relfelre lncel. 

2. Start making qule lstions along with altelrnativel answe lrs to make l it e lasielr for 

stulde lnts to answe lr thel qule lstions pose ld to te lst stuldelnts' ability to mastelr 

vocabullary, and relading comprelhe lnsion. 

3. Afte lr complelting thel re lse larch instrulme lnt, thel re lse larchelr will mele lt a 

sulpe lrvisor to consullt abou lt my re lse larch instrulmelnt and ge lt gulidancel. the l 

re lse larchelr madel improvelmelnts and fullfilleld thel sulgge lstions giveln by thel 

sulpe lrvisor. 

4. Data collelction is carrield oult in thel classroom at the l school whe lre l thel 

re lse larch will bel carrield oult and stuldelnts as participants 

5. Thel re lse larchelr gavel a telst in the l form of a vocabullary telst and relading 

comprelhe lnsion telst, than elxplains thel te lst giveln and thel pulrpose l of thel telst 

be ling helld. Thel timel to answelr thel e lntirel qu le lstion is 80 minultel. 
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E. Method of Data Analysis 

For the l me lthod of data analysis, thel re lse larchelr applield a qulantitativel 

analysis. According to Julliansyah Noor (2011, p.38), “qulantitativel re lse larch is 

a melthod for te lsting celrtain thelorie ls by e lxamining thel re llationships be ltwele ln 

variablels”. Thelse l variablels arel melasulreld ulsing relse larch instrulmelnts so that 

data consisting of nulmbe lrs arel analyzeld base ld on statistical proceldulre ls. 

1. Vocabullary Telst and Relading Comprelhe lnsion Telst 

Thel formulla to gelt thel score l from thel vocabullary telst and relading 

comprelhe lnsion telst :  

 

∑ 𝑥 = Total of stulde lnts' score l  

n = Total of stulde lnts 

Table 3.1  

Classification for stulde lnts’ score l base ld on Arikulnto (2013) be llow: 

NO Score Category 

1 80-100 Ve lry Good 

2 66-79 Good 

3 56-65 E lnoulgh 

4 40-55 Lelss 

5 30-39 Fail 
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2. The validity and reability item test 

Table 3.2 

Validity test 

Item-Total Statistics 

 
Scale Mean if 

Item Deleted 

Scale Variance 

if Item Deleted 

Corrected Item-

Total Correlation 

Cronbach's Alpha 

if Item Deleted 

Vocabulary 48.92 481.210 .811 . 

Reading 69.79 416.259 .811 . 

     

 

The validity test results in the table above are assessed from the 

calculated r value which must be greater than the r table value of 32 

respondents. If you look at the attached r table for 32 respondents it is = 

0.349. Vocabulary and reading items both obtained Corrected Item-Total 

Correlation / r-count > 0.349, which means that both items are valid / 

passed the validity test. 

Table 3.3 

Reability test 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.894 2 

 

The reliability test is assessed from the Cronbach's alpha value 

which must be greater than the minimum value of 0.70. Based on the table 

above, the Cronbach's alpha value is 0.894, which means it is greater than 

0.70. So it can be concluded that the two indicators/items (vocabulary and 

reading) are reliable or consistent. 
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3. Thel data analysis telchniqule l ulse ld in this re lse larch is Pe larson's produlct-

momelnt u lsing thel formulla: 

r xy =
N∑XY −(∑X)(∑Y) 

√[𝑁∑𝑋2−(∑𝑋)2][(𝑁∑𝑌2)−(∑𝑌)2]
 

r : Correllation coelfficielnt of variablel X and Y 

∑xy  : Thel sulm of thel produlcts of X and Y score ls for e lach stuldelnts 

∑X : Thel sulm of X score ls 

∑Y  : Thel sulm of Y score ls 

∑X2  : Thel Sulm of squlare l of stuldelnts’ mastelry in vocabullary scorel 

∑Y2  : Thel sulm of squlare l of stulde lnt’s ability in re lading comprelhe lnsion 

score l 

(∑X)2 : Thel sulm of thel squlare ld X score ls 

(∑Y)2 : Thel sulm of thel squlare ld X score ls 

N  : Thel total of relsponde lnts 

    (Sulgiyono, 2007, p.231) 

 Afte lr thel calcullation pelr qulelstion itelm ulsing the l produlct momelnt 

correllation formulla is obtaineld, the l correllation nulmbelr obtaineld mulst be l 

compareld with thel critical nulmbe lr of thel correllation tablel for thel valule l of 

r. The l rxy valule l indicatels thel corre llation indelx be ltwe leln thel two variablels 

be ling correllateld. Whelthe lr thelre l is a correllation, indicateld by thel nulmbelrs 

containeld in the l calcullation relsullts. The l de lsireld nulmbe lr is a nulmbe lr from 

0 to 1, thel closelr to 1 thel instrulmelnt ulse ld is morel valid. If thel nulmbelr is 

too small aftelr thel de lcimal point, it is considelre ld that thelre l is no 

correllation, so thel instrulmelnt ulse ld is invalid.  
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Table 3.4 

Inte lrpre ltation of correllation coelfficielnt Valule l of r 

Coefficient interval Relationship level 

0,80 – 1,000 Ve lry strong 

0,60 – 0,799 Strong 

0,40 – 0,599 Strong e lnoulgh 

0,20 – 0,399 Low 

0,00 – 0,199 Ve lry low 

      (Sulgiyono, 2007, p.231) 
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CHAPTER IV 

RESEARCH RESULT AND DISCUSSION 

 

A. Research Result 

Afte lr thel calcullation pelr qule lstion itelm ulsing the l produlct momelnt 

correllation formulla is obtaineld, thel corre llation nulmbelr obtaineld mulst bel 

compareld with thel critical nulmbe lr of thel correllation tablel for thel valule l of r. 

Thel rxy valule l indicatels the l corre llation inde lx be ltwele ln the l two variablels be ling 

correllateld. 

1. Student’s Vocabulary Mastery at SMP 8 Banda Aceh 

Table 4.1 

Stulde lnt Score ls on Vocabullary Te lsts 

No Name Student Score 

1 AA 60 

2 ARIP  75 

3 APSP  85 

4 A 35 

5 AM 55 

6 AF 60 

7 ADR 100 

8 AS 80 

9 CMLT 50 

10 FAAF 95 

11 GN 80 

12 HK 85 

13 IA 100 

14 IR 100 

15 MR 50 

16 MJ 95 

17 MF 50 

18 MN 80 

19 NF 90 

20 NA 80 

21 PVA 85 

22 QA 70 



36  

 

 

No Name Student Score 

23 QT 95 

24 RAF 65 

25 RZ 80 

26 RASB 75 

27 RR 70 

28 S 40 

29 SHAM 80 

30 SMA 90 

31 TMR 40 

32 ZR 55 

Total 2350 

 

From the l data abovel, the l re lse larchelr calcullateld the l avelrage l score l of the l 

stulde lnts' vocabullary telsts. The l re lse larchelr applield thel formulla as prelvioulsly 

stateld, namelly thel avelragel score l in thel vocabullary telst was as follows: 

𝑋̅=
∑ 𝑋

𝑛
 

𝑋̅= 
2365

32
= 73 

Base ld on thel stulde lnts' vocabullary score ls in tablel 3 abovel, thel 

re lse larchelrs madel a classification of stulde lnts' achielvelme lnt scorels in thel 

vocabullary telst as bellow: 

Table 4.2 

Pelrcelntage l of Stulde lnt Achie lvelme lnt in the l Vocabullary Telst 

Category Range Frequent cy P percentage 

Ve lry good 80-100 17 53% 

Good 66-79 4 13% 

E lnou lgh 56-65 3 9% 

Lelss 40-55 7 22% 

Fail 30-39 1 3% 

Total 32 100% 

 

From the l classification in tablel 4.2 above l, 17 stulde lnts got a score l 

abovel thel avelrage l scorel and 15 stulde lnts got a scorel be llow thel avelragel score l. 

This melans that stulde lnt achielvelmelnt in thel vocabullary telst is classifield as 
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ve lry good. 

2. Student’s Reading Comprehension at SMP 8 Banda Aceh 

Table 4.3 

Re lading Compre lhe lnsion Te lst 

No Name Student Score 

1 AA 30 

2 ARIP  75 

3 APSP  65 

4 A 35 

5 AM 35 

6 AF 40 

7 ADR 90 

8 AS 70 

9 CMLT 30 

10 FAAF 70 

11 GN 55 

12 HK 70 

13 IA 70 

14 IR 90 

15 MR 35 

16 MJ 65 

17 MF 55 

18 MN 50 

19 NF 60 

20 NA 85 

21 PVA 65 

22 QA 64 

23 QT 70 

24 RAF 30 

25 RZ 50 

26 RASB 75 

27 RR 35 

28 S 30 

29 SHAM 60 

30 SMA 65 

31 TMR 30 

32 ZR 35 

Total 1784 

 

Base ld on thel stuldelnt scorels in tablel 4.3 of thel relading comprelhelnsion 
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telst above l, thel relse larchelr calcullateld thel avelrage l scorel of thel stulde lnts on thel 

re lading comprelhe lnsion telst. Thel relse larche lr applield thel formulla as prelvioulsly 

stateld, namelly thel avelragel scorel in thel re lading comprelhelnsion telst was as 

follows: 

𝑋̅=
∑ 𝑋

𝑛
 

𝑋̅= 
1719

32
= 54 

Base ld on thel stuldelnts' re lading comprelhe lnsion scorels in tablel 4.3 

abovel, thel re lse larchelr madel a classification of stulde lnts' achielve lmelnt scorels in 

thel re lading comprelhe lnsion telst as be llow: 

Table 4.4 

Pelrcelntage l of Stulde lnt Achie lvelme lnt in the l Vocabullary Telst 

Category Range Frequent cy P percentage 

Ve lry good 80-100 3 9% 

Good 66-79 7 22% 

E lnou lgh 56-65 7 22% 

Lelss 40-55 5 16% 

Fail 30-39 10 31% 

Total 32 100% 

   

Base ld on the l re lsullts of stulde lnts' score ls in the l re lading comprelhelnsion 

telst, the l re lse larchelr madel a classification of stulde lnt achielve lmelnt in thel re lading 

telst in tablel 4.4 above l, namelly, 3 stulde lnts score ld abovel the l avelrage l scorel and 

29 stulde lnts scoreld be llow thel ave lrage l scorel. This melans that stuldelnt 

achielvelmelnt in thel re lading telst is classifield as ve lry poor. 

3. Correlation Between the Student’s Vocabulary Mastery and 

Reading Comprehension 

As pre lvioulsly me lntioneld, this data was obtaineld from stulde lnts' score ls 
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on vocabullary and relading comprelhe lnsion te lsts. Re lse larchelr analyzeld the lse l 

score ls ulsing the l Pe larson produlct momelnt correllation formulla to deltelrminel thel 

correllation beltwe leln achielve lmelnt in vocabullary and relading comprelhe lnsion in 

stulde lnts. Thel re lsullts arel as follows: 

Table 4.5 

Vocabullary Mastelry and Re lading Compre lhe lnsion Score ls 

NO. NAME X Y X 2 Y 2 XY 

1 AA 60 30 3600 900 1800 

2 ARIP  75 75 5625 5625 5625 

3 APSP  85 65 7225 4225 5525 

4 A 35 35 1225 1225 1225 

5 AM 55 35 3025 1225 1925 

6 AF 60 40 3600 1600 2400 

7 ADR 100 90 10000 8100 9000 

8 AS 80 70 6400 4900 5600 

9 CMLT 50 30 2500 900 1500 

10 FAAF 95 70 9025 4900 6650 

11 GN 80 55 6400 3025 4400 

12 HK 85 70 7225 4900 5950 

13 IA 100 70 10000 4900 7000 

14 IR 100 90 10000 8100 9000 

15 MR 50 35 2500 1225 1750 

16 MJ 95 65 9025 4225 6175 

17 MF 50 55 2500 3025 2750 

18 MN 80 50 6400 2500 4000 

19 NF 90 60 8100 3600 5400 

20 NA 80 85 6400 7225 6800 

21 PVA 85 65 7225 4225 5525 

22 QA 70 64 4900 4096 4480 

23 QT 95 70 9025 4900 6650 

24 RAF 65 30 4225 900 1950 

25 RZ 80 50 6400 2500 4000 

26 RASB 75 75 5625 5625 5625 

27 RR 70 35 4900 1225 2450 

28 S 40 30 1600 900 1200 

29 SHAM 80 60 6400 3600 4800 

30 SMA 90 65 8100 4225 5850 

31 TMR 40 30 1600 900 1200 

32 ZR 55 35 3025 1225 1925 

TOTAL 2350 1784 183800 110646 140130 
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N = 32     

∑ X = 2350    ∑ X 2 = 183800 

∑Y = 1784    ∑ Y 2 = 110646 

∑ X Y = 140130 

Theln the l relse larchelr pult thel te lst relsullts into a formulla to melasulre l thel 

correllation of thel two variablels ulsing thel Pelarson Produlct Mome lnt 

Corre llation formulla. This can bel se le ln as follows: 

r xy =
N∑XY −(∑X)(∑Y) 

√[𝑁∑𝑋2−(∑𝑋)2][(𝑁∑𝑌2)−(∑𝑌)2]
 

r xy =
32 x 140130 −(2350)(1784) 

√[32 𝑥 183800−(2350)2][(32 𝑥 110646)−(110646)2]
 

r xy =
4484160−4192400

√[ 5881600 − 5522500 ][3540672− 3182656] 
 

r xy =
291760

√[ 359100 ][358016] 
 

r xy =
291760

[599,2495][598,3444]
 

r xy =
291760

358557,5904
 

r xy = 0.81370471 (takel only thel 3 digits aftelr the l comma and roulnd to 0.814) 

Base ld on the l calcullation abovel formulla, it is shown that the lrel is a 

correllation beltwe leln achielve lmelnt in vocabullary and relading comprelhe lnsion 

for class VII SMPN 8 stulde lnts who ge lt a scorel of 0.814. 

Afte lr finding a correllation beltwe le ln thel two variablels of 0.814 , ulse l the l 

5% le lvell (0.05) on the l critical valule l of the l Pe larson Corre llation Coelfficielnt to 

find oult thel rtablel valule l to delte lrminel thel delgre lels of fre leldom (df), by 



41  

 

 

calcullating it as follows: 

df = N -2 

df = 32 -2 

df = 30 

Table 4.6 

Table l of r Produlct Momelnt Valule ls 

N 

 

Taraf Signif 

N 

Taraf Signif 

N 

Taraf Signif 

5% 10% 5% 10% 5% 10% 

3 0,997 0,999 27 0,381 0,487 55 0,266 0,345 
4 0,950 0,990 28 0,374 0,478 60 0,254 0,330 

5 0,878 0,959 29 0,367 0,470 65 0,244 0,317 
         

6 0,811 0,917 30 0,361 0,463 70 0,235 0,306 

7 0,754 0,874 31 0,355 0,456 75 0,227 0,296 
8 0,707 0,834 32 0,349 0,449 80 0,220 0,286 

9 0,666 0,798 33 0,344 0,442 85 0,213 0,278 
10 0,632 0,765 34 0,339 0,436 90 0,207 0,270 
         

11 0,602 0,735 35 0,334 0,430 95 0,202 0,263 
12 0,576 0,708 36 0,329 0,424 100 0,195 0,256 

13 0,553 0,684 37 0,325 0,418 125 0,176 0,230 
14 0,532 0,661 38 0,320 0,413 150 0,159 0,210 

15 0,514 0,641 39 0,316 0,408 175 0,148 0,194 
         

16 0,497 0,623 40 0,312 0,403 200 0,138 0,181 

17 0,482 0,606 41 0,308 0,398 300 0,113 0,148 
18 0,468 0,590 42 0,304 0,393 400 0,098 0,128 

19 0,456 0,575 43 0,301 0,389 500 0,088 0,115 
20 0,444 0,561 44 0,297 0,384 600 0,080 0,105 
         

21 0,433 0,549 45 0,294 0,380 700 0,074 0,097 

22 0,423 0,537 46 0,291 0,376 800 0,070 0,091 

23 0,413 0,526 47 0,288 0,372 900 0,065 0,086 
24 0,404 0,515 48 0,284 0,368 100

0 
0,062 0,081 

25 0,396 0,505 49 0,281 0,364    

26 0,388 0,496 50 0,279 0,361    

 

So, rtable l valule l at a significancel le lve ll of 0.05 = 0.361 and de lgre lels of 



42  

 

 

fre leldom (df) = 30 is 0.814. can be l se le ln from thel re lsullts of the l comparison of 

rcoulnt and rtable l . If rcoulnt g > from rtablel theln thelre l is a correllation beltwe leln 

variablels. In the l re lsullts of this re lse larch, the lrel was a calcullateld r valule l of 0.814 

and a significancel lelve ll of 5% was obtaine ld at 0.361. Baseld on thelse l relsullts it 

can bel said that 0.814 > 0.361, so the lrel is a correllation beltwele ln variablels X 

and Y at a strong lelve ll. 

Apart from that, to gelt an acculratel re lsullt, re lse larchelr also implelmelnts 

thel IBM SPSS Statistics Velrsion-26 program to delte lrminel thel corre llation 

be ltwele ln stulde lnts' vocabullary mastelry and langulagel comprelhe lnsion. Thel 

re lsullts can bel shown be llow: 

Table 4.7 

Correlation 

Correation 

 Vocabullary Reading 

Vocabullary Pearson Correlation 1 ,814** 

Sig. (2-tailed)  ,000 

N 32 32 

Reading Pearson Correlation ,814** 1 

Sig. (2-tailed) ,000  

N 32 32 

**Correlation is significant at the 0,01 level (2-tailed) 
 

 

Table 4.8 

Correlation between Vocabullary Mastery and Reading Comprehension 

Case Pocessing Summary 

 

Casels 

Inclu ldeld E lxcluldeld Total 

N Pelrcelnt N Pelrcelnt N Pelrcelnt 

Vocabullary* 

Relading 
32 100.0% 0 0.0% 32 100.0% 
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Normal Q-Q Plot of Relading 

 

Obse lrve ld Valulel 

Diagram 4.1 

Scattelr Diagram 

Base ld on thel re lsullts of thel SPSS Statistics Program Ve lrsion-26 above l, 

it is known that N or thel amoulnt of relse larch data is 32, theln thel sig valulel. (2-

taileld) is 0.00, which me lans thel significancel re lsullt is <0.05, so Ho is re lje lcteld 

and Ha is accelpte ld. Fulrthelrmorel, it is known that calcullating thel hypothelsis 

ulsing produlct momelnt correllation obtaine ld a correllation coelfficielnt valule l of 

0.814 with p = 0.000 (p < 0.05). This shows that thelre l is a positivel 

re llationship beltwele ln vocabullary mastelry and stulde lnts' re lading ability, which 

has a fairly strong rellationship. 

  



44  

 

 

B. Discussion 

Re lse larchelrs ulse l telsts as instrulmelnts in collelcting data. Relse larchelrs 

collelcteld data by giving stuldelnts mulltiplel choicel vocabullary telsts and re lading 

comprelhe lnsion qule lstions. Re lse larchelrs intelnd to find oult thel rellationship 

be ltwele ln vocabullary mastelry and re lading comprelhe lnsion from thel te lst relsullts.  

1. Student’s Vocabulary Mastery and Reading Comprehension in 

Learning English at SMP 8 Banda Aceh 

Base ld on the l re lsullts of the l vocabullary telst, re lse larchelr foulnd 53% of all 

stulde lnts got a scorel of 80-100. From thel re lsullts of the l vocabullary telst, 

stulde lnts' mastelry of vocabullary was classifield as velry good. Melanwhilel, 

base ld on relading telsts, re lse larchelr foulnd that 9% of stuldelnts score ld 80-100. 

From thel relsullts of thel relading telst, stu lde lnts' re lading comprelhelnsion was 

classifield as ve lry poor. The ln it was fou lnd that thel data had a positive l valulel, 

which melans in onel direlction, melaning that if vocabullary mastelry increlase ls, 

initial relading ability also incre lase ls and convelrse lly, if vocabullary mastelry 

de lcrelasels, initial relading ability also delcre lase ls.  

In relation to findings with previous researched from the data showed 

the researcher found out that Vocabulary was as the most important part 

understanding the essence of the text that is read. Stahl (2005) defines 

vocabulary as knowledge; the knowledge of a word not only implies a 

definition, but also implies how that words fits into the world. It means that, it 

was impossible for the students to read, write and speak a foreign language 

without having enough knowledge of the vocabulary 
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In line with the data shown previously, researchers found that reading 

comprehension is also an important part of learning English. Thinker (1975;5) 

states that reading comprehension is not just reading with a loud voice but also 

to establish and understand the meaning of words, sentence, and paragraph 

sense the relationship among the ideas. Thelre lforel, throu lgh relading, stulde lnts 

try to delve llop thelir u lnde lrstanding of thel words that occu lr in thel telxt. Lems, 

Miller, and Soro (2010:170) stated that reading comprehension ability was the 

ability to construct meaning from a given written text. 

2. Correlation Between the Student’s Vocabulary Mastery and 

Reading Comprehension 

Base ld on calcullations u lsing thel Pe larson Produ lct Momelnt Corre llation 

formulla, thel corre llation beltwe leln vocabullary mastelry and relading 

comprelhe lnsion, r calcullateld is 0.814. Me lanwhilel, the l valule l of r in the l table l is at a 

significant lelve ll of 0.05 and the l de lgre lel of fre le ldom (df) = 30 is 0.361. From 

thelse l re lsullts, r calcullateld is grelatelr than r table l which melans positivel correllation 

be ltwele ln vocabullary mastelry and relading comprelhe lnsion. Vocabullary has a 

positivel contribultion to relading comprelhe lnsion. Thel size l of the l vocabullary 

de ltelrminels stu lde lnts' ulnde lrstanding in pre ldicting thel melaning of words in 

re lading. This has bele ln proveln by re lse larch whe lre l stuldelnts who have l elxce lllelnt 

pe lrformancel in vocabullary telsts also have l belttelr comprelhelnsion in relading 

telsts. To achielvel good ulnde lrstanding in relading, stu ldelnts ne leld a lot of 

vocabullary to mastelr. A vocabu llary is julst a list of words. 
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This is in linel with relse larch by Shofi Mahanani, De lwi 

Rochsantiningsih, A. Handoko Puldjobroto, which statels that thelre l is a positivel 

correllation beltwe leln stu lde lnts who have l vocabu llary mastelry and re lading 

ability, with a correllation relsullt of 0.5377.64 Anothelr stu ldy condulcteld by 

Me lhrpoulr, Razmjoo, and Kinan state ld that thel bre ladth and delpth of 

vocabullary positivelly correllateld with relading comprelhelnsion, which impliels 

that thel morel words youl know, thel elasie lr it is to ulnde lrstand a telxt or relading. 

65 Re lsullts The l ne lxt samel thing was done l by Re lzki Hidayah (2020) who stateld 

that thelrel was a significant positive l re llationship be ltwe leln vocabu llary mastelry 

and initial relading ability with a corre llation re lsu llt of 0.444.66. 

E larly relading skills arel also important so that stuldelnts can u lndelrstand 

what thely re lad. Relsponde lnts' answe lrs to thel initial relading ability variablel 

showe ld a low score l. This melans that stulde lnts who havel a largel vocabullary 

will find it qulitel elasy to relad words, elspe lcially words that the ly alrelady know.
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

A. Conclusion 

Thel aim of this re lselarch is to de ltelrmine l thel re llationship beltwele ln 

stulde lnts' vocabullary mastelry and re lading comprelhe lnsion. So, on the l re lsullts of 

stuldy condulcteld at SMPN 8 Banda Ace lh for the l 2023/2024 acadelmic yelar, thel 

problelm formullation coulld bel solve ld. 

Thel re lse larch relsullt showe ld that thelre l we lre l 17 stulde lnts who obtaineld 

score ls abovel the l avelragel score l and 15 stulde lnts bellow the l avelragel score l. This 

melans that stuldelnt achielve lmelnt in thel vocabullary telst is classifield as velry 

good. whilel thelre l welre l 3 stulde lnts who got scorels abovel thel avelrage l scorel and 

29 stuldelnts be llow thel avelrage l scorel. This melans that stulde lnts achielve lmelnt in 

thel re lading telst is classifield as ve lry poor. 

Those l, thel relsullts of thel correllation telst of vocabullary mastelry showe ld 

thel initial relading ability, thel r coulnt was 0.814 and thel r table l valule l was 0.361, 

which melans that r coulnt > r table l (0.697 > 0.226) with a significancel valulel of 

0.05, so in this re lse larch the l de lcision is that Ha is accelpteld and Ho is re lje lcteld. 

which melans thelre l is a significant rellationship be ltwele ln vocabullary mastelry 

and thel re lading ability of selve lnth gradel stulde lnts at SMP Ne lge lri 8 Banda Acelh 
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B. Suggestion 

Base ld on thel relse larch relsullts and conclulsions re lgarding vocabullary 

mastelry and relading ability for class VII stu ldelnts at SMP Ne lge lri 8 Banda 

Ace lh, thel re lselarchelr provide ls thel following sulgge lstions: 

1. Thel school is e lxpe lcteld to de lve llop lelarning me lthods to improvel stulde lnt’s 

vocabullary skills to delvellop stulde lnt’s elarly re lading skills. 

2. Thel te lachelrs coulld maintain and improvel thel qulality of telaching in ordelr 

to fostelr stulde lnt’s se lnse l of elnjoymelnt in the l lelarning procelss, e lspe lcially in 

introdulcing lelttelrs and syllablels. 

3. It is hope ld that fultulrel re lse larchelrs will bel ablel to do a relse larch morel de ltail 

and broadeln concelrning to this topic. 

4. Pare lnts shoulld introdulcel vocabullary to stulde lnt throulgh commulnication, so 

that stulde lnt will mastelr vocabullary and improve l thelir relading skill. 
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APPENDIX I 

Respondents’ Identity 

No Name Student Gender 

1 AA M 

2 ARIP  M 

3 APSP  M 

4 A F 

5 AM F 

6 AF M 

7 ADR M 

8 AS F 

9 CMLT F 

10 FAAF M 

11 GN F 

12 HK F 

13 IA F 

14 IR F 

15 MR F 

16 MJ F 

17 MF M 

18 MN M 

19 NF F 

20 NA F 

21 PVA F 

22 QA F 

23 QT F 

24 RAF M 

25 RZ F 

26 RASB M 

27 RR M 

28 S F 

29 SHAM F 

30 SMA F 

31 TMR M 

32 ZR F 

APPENDIX 
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APPENDIX II 

Preliminary data  

(Students’s scores of vocabulary mastery test and reading comprehension 

test) 

No. Name Gender Vocabulary Mastery 

Test 

Reading 

Comprehension 

Test 

1 AA M 60 30 

2 ARIP  M 75 75 

3 APSP  M 85 65 

4 A F 35 35 

5 AM F 55 35 

6 AF M 60 40 

7 ADR M 100 90 

8 AS F 80 70 

9 CMLT F 50 30 

10 FAAF M 95 70 

11 GN F 80 55 

12 HK F 85 70 

13 IA F 100 70 

14 IR F 100 90 

15 MR F 50 35 

16 MJ F 95 65 

17 MF M 50 55 

18 MN M 80 50 

19 NF F 90 60 

20 NA F 80 85 

21 PVA F 85 65 

22 QA F 70 64 

23 QT F 95 70 

24 RAF M 65 30 

25 RZ F 80 50 

26 RASB M 75 75 

27 RR M 70 35 

28 S F 40 30 

29 SHAM F 80 60 

30 SMA F 90 65 

31 TMR M 40 30 

32 ZR F 55 35 
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APPENDIX III 

Vocabulary and Reading test item 

Name :  

Class : 

 

Vocabulary Test 

1. When the traffic lights are red, we must …………………… 

a. Walk   b. run   c. turn    d. Stop 

2. This month is July. Last month was …………………….  

a. May   b. June   c. August   d. October 

3. We aren’t going to go to school on …………………….  

a. Monday  b. Tuesday   c. Sunday   d. Wednesday 

4. Where can we get vegetables?  

a. beach   b. market   c. waterfall   d. Factory 

5. I have a headache. I am going to …………………….  

a. watch television  b. see my friend  c. take a walk   d. see a doctor 

6. Today is Wednesday. Tomorrow is…………………….?  

a. Thursday  b. Tuesday c. Monday   d. Friday 

7. Give …………………….of sugar in my coffee. It is bitter.  

a. a handful  b. a spoonful   c. a cup  d. a bowl  

8. These are modern game, except ……………………….  

a. play station  b. Monopoly  c. Chess  d. hide and seek  

9. These are kinds of sports, except …………………….   

a. running   b. cooking  c. swimming   d. foot ball 

10. These are good hobbies, except …………………….  

a. gambling  b. cycling  c. camping   d. swimming  

11. The soil is dry. She is …………………….plants. 

 a. transplanting  b. cutting  c. flowering   d. watering  

12. Joe looks pale because he is …………………….  

a. fine   b. sick    c. happy  d. Angry 

13. Marry drinks …………………….coffee every morning.  

a. a cup of   b. a plate of  c. a spoon of  d. a bottle of  
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14. Marry is going to the butcher to buy some …………………….  

a. carrots   b. sugar  c. meat   d. pencil  

15. Sandy celebrated her birthday yesterday. She felt …………………….  

a. happy   b. sad   c. angry   d. Confuse 

16. Mr. Michael teaches us English. He is our English …………………….  

a. headmaster  b. student  c. Gardener   d. Teacher 

17. A: Where does Bonita work?  

B: In a restaurant.  

A: Is she a cashier? 

B: No, she is a …………………. She serves the customers with the menu. 

a. seller   b. waiter  c. waitres   d. Buyer 

18. Mrs. Nancy and her family enjoy their dinner in the …………………….  

a. living room  b. waiting room c. dinning room  d. bedroom  

19. My father’s brother is my …………………….  

a. uncle  b. aunt    c. grandfather   d. Nephew 

20. It’s going to rain, don’t forget to bring your …………………….  

a. coat  b. umbrella   c. sweater   d. Pajama 

 

Reading Comprehension Test. 

Tommy and Sarah are best friends who enjoy exploring nature. They 

decided to go to a forest located outside the city. When they arrived in the forest, 

they saw many tall and lush trees. They walked along the narrow path and 

breathed in the fresh air. 

Suddenly, they heard a strange sound. They followed the sound and found 

a bird trapped in a spider's web. Tommy immediately took a pocketknife and cut 

the net. The bird flew freely and waved its wings in thanks. 

After saving the birds, Tommy and Sarah continue their adventure. They 

found a small river flowing in the middle of the forest. They stopped for a 

moment to drink water and saw small fish swimming in the river. They love to see 

the natural beauty around them. 
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1. Who is the main character in this story? 

a. Tommy 

b. Sarah 

c. Birds 

d. All answers are correct 

 

2. Why did Tommy and Sarah go to the woods? 

a. They like to explore nature. 

b. They want to cut the cobwebs. 

c. They wanted to drink water from a small stream. 

d. They want to see small fish swimming. 

 

3. What happened when they reached the forest? 

a. They saw many trees that were tall and thick. 

b. They heard a strange sound. 

c. They found a bird caught in a spider's web. 

d. All answers are correct. 

 

4. What did Tommy do to save the birds? 

a. Tommy feeds the birds. 

b. Tommy calls for help. 

c. Tommy cuts the spider web. 

d. Tommy let the birds get trapped. 

 

5. What did they find in the creek? 

a. Tall and lush trees. 

b. Cobwebs. 

c. Small fish swimming. 

d. Strange sound. 

 

In ancient times, in a small village located on the outskirts of a forest, there 

lived a boy named Amir. Amir is a smart and brave boy. He often explores the 

forest around his village in search of rare plants. 

One day, Amir hears a story about a magical flower growing in a hidden 

cave in the forest. The flower is said to have extraordinary healing powers. Amir 

was very interested in the story and decided to find the magic flower. 

Carrying a map given to him by a village elder, Amir enters a dense and 

dark forest. He walked over the obstacles and passed the fast river. After several 

hours of searching, Amir found the promised cave. 

Inside the cave, there are many towering stalactites and stalagmites. Amir 

saw the magic flower grow on a big rock. Without hesitation, he picked the flower 

and placed it in his bag. 
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6. Who is the main character in this story? 

a. Village elders 

b. Amir 

c. Another son 

d. Magic flower 

 

7. Why did Amir go to the forest? 

a. He likes to explore nature. 

b. He wants to find a magic flower. 

c. He wants to meet the village elder. 

d. He wants to pick fruits. 

 

8. What does this say about the magic flower? 

a. The flower grew in a small village. 

b. The flower grows in a hidden cave in the forest. 

c. The flower has an extraordinary healing power. 

d. All answers are correct. 

 

9. What does Amir do after finding a magical flower? 

a. She picked the flower and put it in her bag. 

b. He called his friend to look at the magic flower. 

c. He planted the flower in his village garden. 

d. He brought the flower to the village elder. 

 

10. How was the forest that Amir explored? 

a. The forest was dense and dark. 

b. The forest is located on the outskirts of the village. 

c. The forest was full of fruit. 

d. The jungle is dangerous and unexplorable. 

 

One sunny day, Rani and Budi went to play in the park. They brought new 

kites that they had made themselves. As soon as they arrived at the park, they 

immediately flapped their kites and released them into the air. 

Strong winds made their kites fly high in the sky. Rani and Budi laughed 

happily seeing their kite dancing with the wind. They saw colorful kites flying in 

the sky. 

Suddenly, the wind blew harder. Rani's kite flies away, too high to reach. 

Rani is worried that her kite will disappear. Budi quickly thinks of a plan to save 

Rani's kite. 
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He enlisted the help of their friends who were also at the park. Together, 

they form acircle under Rani's kite. With great care and coordination, they 

managed to pull the kite down and save it. 

Rani and Budi were happy and thanked their friends. They learn that 

cooperation and solidarity can overcome difficult problems. 

 

11. Who is the main character in this story? 

a. Rani 

b. Budi 

c. Their friends 

d. Kites 

 

12. Why did Rani and Budi go to the park? 

a. They want to see the colors of the sky. 

b. They want to make a new kite. 

c. They want to play with their friends. 

d. They want to flap the kite in the air. 

 

13. What happens when the wind blows harder? 

a. Rani's kite is flying high in the sky. 

b. Budi's kite flies away. 

c. Rani's kite flies away. 

d. All answers are correct. 

 

14. How did Budi save Rani's kite? 

a. He brought the kite down with his bare hands. 

b. He calls for help from adults. 

c. He forms a circle with their friends and pulls the kite down. 

d. He throws away his kite and focuses on saving Rani's kite. 

 

15. What lessons did Rani and Budi learn? 

a. They learn to make new kites. 

b. They learn about the colors of the sky. 

c. They learn that cooperation and solidarity can overcome difficult problems. 

d. They learn that strong winds can damage kites. 

 

Anna was excited about her upcoming school trip to the science museum. 

The night before the trip, she couldn't sleep and spent the time imagining all the 

fascinating exhibits she would see. The next morning, she eagerly boarded the bus 

with her classmates and teachers. 
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Upon arrival at the museum, the group split into smaller teams to explore 

different sections. Anna's team started with the physics section, where they 

witnessed exciting demonstrations of magnetism and electricity. They then moved 

on to the biology section, where they observed various plant and animal 

specimens. 

After a quick break for lunch, Anna's team headed to the astronomy 

section. They marveled at the scale of the universe and learned about the different 

celestial bodies. The final section they visited was the chemistry lab, where they 

conducted simple experiments and witnessed colorful chemical reactions. 

 

16. What was Anna excited about? 

a. Her school trip to the science museum. 

b. Her upcoming math test. 

c. Her new book. 

d. Her birthday party. 

 

17. What did Anna and her classmates do upon arriving at the museum? 

a. They split into smaller teams. 

b. They had lunch. 

c. They boarded the bus. 

d. They went shopping. 

 

18. Which section did Anna's team visit first? 

a. Physics 

b. Biology 

c. Astronomy 

d. Chemistry 

 

19. What did they observe in the biology section? 

a. Different types of plants and animals. 

b. Demonstrations of magnetism and electricity. 

c. Chemical reactions. 

d. The scale of the universe. 

 

20. Where did they conduct simple experiments? 

a. Physics section 

b. Biology section 

c. Astronomy section 

d. Chemistry lab 

 

 



61  

 

 

APPENDIX IV 

Item test that has been filled out by respondents 
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APPENDIX V 

Research documentation photos 
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APPENDIX VII 

The Statement Letter of Research Conduction from SMPN 8 Banda Aceh 
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