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ABSTRACT

Name : Muhammad Rizky Aulia

Reg. No. : 200203067

Faculty : Fakultas Tarbiyah dan Keguruan

Major : Department of English Language Education

Thesis working : Teacher’s Perspective on The Implementation of Flipped
title Classroom Model in Learning English Grammar in

Senior High School Students
Main Supervisor : Prof. Dr. Luthfi Auni, M.A.

keyword : Flipped Learning; Teaching Strategy

Flipped class refers to an approach that in reverse from traditional teaching
method. This study aims to explore teachers’ perspective on the implementation
of the flipped classroom model, identify challenges that are perceived by teachers
and find out how they assess student achievement in teaching English grammar to
senior high school students. Through a qualitative approach, semi-structured
interviews were conducted with three English courses teachers at SMKN 1 Al-
Mubarkeya Ingin Jaya who have been using and teaching the students through
flipped learning strategies. The results found that teachers used trigger question,
pre-test and post-test as the tools of assessment and also include used both of
formative and summative assessments. The results reveal that flipped learning
was hold significant potential for enhancing English grammar for students.
However, challenges such as lack of enthusiasm from students, lack of facilities,
teacher have to master the use of technology has been highlighted to support the
study. Overall, the study concludes that flipped learning has a good impact
compare to traditional learning.
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CHAPTER |

INTRODUCTION

A. Background of Study

English plays an important role in efforts to communicate and serves
as a bridge to the outside world. English plays a strategic role in the context
of education. To determine the success of education, the quality of learning
and teaching must be improved. Technology plays an important role in
education. The use of technology in the form of blended learning and online
education will be utilized to illustrate how technology plays a central role in
education today (Cloete, 2017). It is certain that when discussing English
language learning, it is related to grammar, which is one of the fundamentals
of learning English. According to Rossiter (2021), for the majority of
learners, whether learning English as a native language or a second language,
the essential rules of grammar constitute a vital framework without which
language acquisition will be harder and slower than it needs to be.

Grammar is a tool for embroidery in language education and has
become important component of effective communication. Grammar is an
underlying structure in the human mind that allows us to generate an infinite
number of sentences (Chomsky, 1928). According to William Labov (1973),
who was an expert in sociolinguistic variation, He believes that grammar

encompasses not only correct grammatical rules but also variations in



language use related to social and cultural factors. He studied how
grammatical variations are linked to social strata in society. Student’s
language education prepares them for academics and their real world of work
in the future. Therefore, exploring innovative teaching methods to increase
the effectiveness of English grammar instruction at this level is quite
important.

In English language learning, various strategies are implemented to
engage and motivate students. English learning strategies refer to the methods
and techniques that learners use to improve their proficiency in the English
language. Lately, has been found that many teachers have been innovative,
and they are very interested in engaging teaching methodologies. One of the
most current approaches highlighted is the flipped classroom. A flipped
classroom is a pedagogical model in which the typical lecture and homework
elements of a course are reversed. Short video lectures are viewed by students
at home before the class session, while in-class time is devoted to exercises,
projects, or discussions (Bergmann and Sams, 2012).

The flipped classroom is a change in the traditional model of teaching
where students are given information with new learning material outside their
classrooms before the lesson starts, often via online resources, as well as
before they are dedicated to active involvement, discussion, and problem
solving in the classroom. In order to increase the participation of students and

improve outcomes in all subjects, this model has demonstrated promise.



The previous studies found that the participants who were trained
through flipped learning significantly outperformed the non-flipped group in
terms of their success in using and understanding English grammar. The
study also found that the participants had positive attitudes towards the
flipped grammar classroom and reported that the flipped learning model
helped them to improve their grammar skills and become more independent
learners. Another study found that flipped learning can enhance students'
listening and speaking skills, as well as their confidence in using the
language. The use of a flipped classroom style seems to have helped them
approach the material and the speaking assignments within it with more
confidence. However, the results of this study could be debated because of
two main flaws: Because there is no control group and the sample size is
limited, it could be challenging to assess whether there are statistical gains in
listening (Leis, 2016).

While several studies have researched its impact on other subjects, the
participants respond to the effectiveness of flipped learning as a teaching
strategy for teaching English grammar in general (Dincer, 2022; Lee, 2018).
Also, the study provides clear evidence of improved grammatical competency
among students as compared to a traditional lecture-based classroom. It’s
been confirmed the impact based on the investigation of the student itself, but
we don’t know how the perspective of the teacher.

The specific insights and perspectives of teachers in the context of

teaching English grammar to senior high school students were underexplored.



Besides that, there are definitely advantages and disadvantages to using the
flipped classroom. But some teachers are not yet good at tech savvy and
development over time; that must be one of the challenges that teacher will
face in the future; therefore, there must be more challenges. In the case of a
flipped classroom the outcomes must be different compared to traditional
learning. By examining the experiences and perceptions of teachers who have
implemented the flipped classroom model for teaching English grammar in
their classrooms, this study is intended to bridge such a gap in existing
literature. It is important to understand the teacher's perspective in order to
gain a better understanding of the challenges and opportunities associated
with the implementation of this innovative teaching approach. Teachers are
experienced in teaching, and their insight can provide valuable information on
the model's suitability, practicality, or possible impact on student language
learning. This research aims to answer the debate on effective teaching and
gaining strategies for English grammar at the senior high school level by
examining the teachers’ perspective.
B. Research Questions
a. What are the teachers' perceptions of the flipped classroom model in
teaching English grammar to senior high school students?
b. What are the challenges and opportunities that teachers faced when
implementing the Flipped Classroom Model in teaching English

grammar to senior high school students?



c. How do teachers assess the achievement of the Flipped Classroom Model
on students' comprehension of English grammar concepts in senior high
school?

C. Research Aims

a. To know the teachers' perceptions of the flipped classroom model in
teaching English grammar to senior high school students

b. To know the challenges and opportunities that teachers faced when
implementing the Flipped Classroom Model in teaching English
grammar to senior high school students

c. To know how teachers assess the achievement of the Flipped
Classroom Model on students' comprehension of English grammar

concepts in senior high school

D. Significance of The Study

The study may investigate the benefits and challenges of using the
flipped classroom model in teaching English grammar, the effectiveness of
the model to increase students' grammar, and the teachers' perceptions of the
model. If the study finds positive outcomes, it can contribute to enriching
teaching strategies and enhancing student learning outcomes in the context of
English grammar instruction. By investigating the impact of the Flipped
Classroom Model on students' learning outcomes in English grammar, this

study also discusses the goal of improving educational quality in the long run.



E. Research Terminology

Flipped class refers to an approach that is reverse from traditional
teaching method. Students are introduced to studying outside of the
classroom before the class instead of learning new subjects in the class,
generally through online resources, and in-class time is dedicated to active
learning and the application of knowledge. Flipped learning, also known as
inverted learning, is an innovative and effective instructional approach that
involves reversing the traditional classroom model (Dincer, 2022). In this
study, EFL refers to the teaching of English as a foreign language, which is
the context for teaching English grammar in many senior high schools. This
research was conducted at SMKN 1 Al-Mubarkeya with data collection
through a semi-structure interview.

Perspective in a research context refers to the way in which an
individual or group views, interprets, and understands a particular subject or
phenomenon. When examining the teacher’s perspective on a topic like the
implementation of the flipped classroom model in learning English grammar,
it involves exploring and analyzing teachers' experiences, opinions, beliefs,
attitudes, and insights regarding this educational approach.

A teaching strategy refers to a planned method or approach that
educators use to facilitate learning and enhance students' understanding of the
material. It encompasses various techniques and practices designed to engage
students, promote critical thinking, and improve learning outcomes (Hartman,

2001).



CHAPTER I

LITERATURE REVIEW

A. Perspective

In general, perspective can refer to a person’s point of view towards
something; it can be an understand, an idea, or something else. For example,
someone might have a positive outlook on a situation, meaning they see it in
a favorable light. While another person might have a negative perspective,
viewing the same situation in a less favorable way, According to Leuan
Hughes in his journal, a perspective on perspective in an interpretative sense

include "a view or prospect,” "a particular way of regarding something," or
"an understanding of the relative importance of certain features™ (Hughes,

2005).

Experts in various fields such as history, science, or art may have
different explanations and uses for the term perspective due to their specific
areas of study. A teacher’s perspective can cover a wide range of topics,
including their views on education, teaching methodologies, professional

development, and the impact of their various factors on their role.

A perspective is essentially a point of view or a particular way of
considering something; it's the lens through which an individual or group
perceives and interprets the world. Perspective is shaped by various factors,

including personal experiences, cultural background, education, and societal



influences. Recognizing the subjectivity of perspectives can lead to greater

understanding, and effective collaboration various aspects of life.
B. Flipped Classroom
1. Definition of flipped learning

The flipped classroom model, initially conceptualized by Bergmann
and Sams (2014), represents a reverse from traditional lecture-based teaching
to a pedagogical approach that emphasizes active learning and student-
centered instruction. This approach typically involves pre-class supplies of
learning materials such as video lectures and readings, allowing in-class time
to be dedicated to discussions, collaborative activities, and the application of
knowledge. Research on the flipped classroom model has highlighted its
potential to improve student participation, engagement, and academic
performance (Bishop & Verleger, 2013). Based on other EFL grammar
research, flipped grammar classes performed better than ordinary classrooms
that just relied on lectures. According to the study, students who completed
their final assignments in a flipped classroom received higher average grades
(Lee, 2018). The results showed that flipped learning engaged participants in
the activities, improved learners' growth of grammar competency, and

motivated students.
2. Implementation of flipped learning strategy

Flipped classroom could be implemented into 3 phases in senior high

school as highlighted by Soliman (2016):



a. Before-class phases

This phase includes all the activities that occur before the class, such
as preparing students for the flipped classroom model, creating pre-class
content, and ensuring students have access to the necessary materials. Or the
teacher could provide some video material via YouTube. The provided video
is about 10-15 minutes long for the standard.

In this phase, the teacher typically prepares the pre-class content, such
as video, readings, or interactive activities, and shares it with the students.
The teacher may also use technology to support the teaching and learning
process, such as WhatsApp groups or Quizziz for pre-tests. In this phase,
students are also encouraged to self-direct their learning. The flipped
classroom model is closely related to self-directed learning (SDL), as both
approaches emphasize student autonomy and active participation in the
learning process. Studies have consistently shown that the flipped classroom
approach enhances learners' self-directed learning skills, including self-
management, self-regulation, and self-directed learning readiness (Syaiputra
& Baraka, 2021).

b. During-class phase

This phase involves the actual class time where students engage in
active learning activities, such as discussions, group work, and problem-
solving exercises. The teacher acts as a facilitator, guiding students through

the activities and ensuring they stay on track.
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According to Milo (2024), in-class discussions are the heart of active
learning, so facilitated meaningful discussions for students. A teacher could
give some Socratic questions to encourage critical thinking, or a teacher could
give class debates to sharpen students, analytical skills and also make the
learning process more memorable and fun. The main thing is offering a
platform for students to voice their thoughts, challenge each other, and
develop critical thinking skills.

In this phase, the teacher focuses on creating an engaging and
interactive learning environment, using various instructional techniques such
as debates, simulations, and multimedia presentations to keep students
engaged.

c. After-class phase

This phase includes all the activities that occur after the class, such as
evaluating student progress, providing feedback, and adjusting the teaching
strategy as needed. The teacher assesses student understanding and adjusts
the instruction accordingly.

In this phase, the teacher evaluates the student’s performance through
various methods, such as quizzes, tests, or assignments, and uses the data to

refine the teaching strategy and improve the student’s outcomes.

C. English Grammar Instruction
The teaching of English grammar is a fundamental component of
language learning. While traditional approaches have often relied on rote

memorization and rule-based instruction, contemporary research emphasizes
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the importance of communicative and context-based grammar teaching (Ellis,
2006).

Teacher-perspective research plays a crucial role in shaping the field
of education. It helps identify challenges, effective teaching strategies, and
areas for professional development. In English, adverbs have specific
positions (front, middle, and end of sentences), while in Indonesian, adverbs
can be placed more freely. This difference in grammatical structure is
identified as a potential source of difficulty for Indonesian students learning
English, as they may apply Indonesian grammatical rules to English, leading
to errors (Aunie, 2023), therefore, language learning, especially grammar,
plays a crucial role. Understanding how teachers perceive their roles,
students, and the teaching-learning process can inform educational decision-
making and contribute to more effective teaching practices. Teacher
perspectives can also provide insights into the implementation of innovative
teaching methods, such as the flipped classroom.

English grammar instruction is a dynamic field influenced by
evolving pedagogical methods, technology, and language teaching
approaches. According to Petraki (2010), pedagogical grammars are those
used to teach grammar to language learners and are based on more complete
and detailed theories of grammar. A balanced and integrated approach to
grammar instruction, combining both explicit teaching and communicative
practice, remains a key consideration. The ongoing discourse on form-

focused and meaning-focused instruction, technology integration, and
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effective feedback mechanisms contributes to the ongoing development of
English grammar instruction. A deep understanding of these research themes
informs educators, curriculum designers, and language learners, facilitating

effective grammar instruction and language acquisition.

D. Correlation between Flipped Classroom and English Grammar

Flipped classrooms emphasize active learning and interest. When
applied to grammar instruction, this approach can encourage students to
actively practice and apply grammar rules through exercises, discussions, and
collaborative activities during in-class time. This hands-on engagement can
enhance grammar learning. The pre-class content delivery in the flipped
classroom model allows students to learn grammar rules at their own pace,
revisiting materials as needed. This individualized approach can be
particularly beneficial for students who may struggle with specific grammar
concepts.

In the flipped model, students have the opportunity to bring questions
and seek clarification on grammar concepts during in-class sessions. Teachers
can address individual concerns, provide targeted feedback, and offer
immediate support, which can be valuable in grammar instruction.

E. Self-directed Learning

Self-directed learning is a learning method in which individuals take

the initiative in planning, implementing, and evaluating their learning. This

involves a systematic process that starts with the individual taking the
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initiative, analyzing learning needs, forming learning targets, and evaluating

learning outcomes.

Self-directed learning is the effort made by a student to enhance
knowledge, skills, and related achievements through self-development
orientation, where individuals use various methods in multiple situations and
times, conducted relatively independently (Gibbons, 2002). Self-directed
learning is all about taking the driver's seat in the educational journey. Instead
of waiting for someone else to tell what to learn and how to learn it, you take
charge. You set your own goals, find the resources you need, and decide how

to tackle them. It's like being the captain of your own learning ship.

Self-directed learning and the flipped classroom model have a close
relationship in teaching and learning. The flipped classroom model is a
learning method that relies on learning at home before the class starts, so that
class time can be used to discussing, reflecting, or doing some collaborative
tasks. Then direct-self learning could be an independent learning model that

gives students the freedom to take the initiative in their own learning process.

Of course, self-directed learning has a relationship to the flipped
classroom; before the student starts their class, they could be implementing
self-directed learning at home. Self-directed learning is the condition where
learners have full control over the decision-making process related to their
own learning and take complete responsibility for it, although they may later
require assistance and advice from a teacher (Huda & Sulistyaningrum\

2022). According to Huda, in general, the students still needed facilitator,
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also known as teacher. Both the flipped classroom model and self-directed
learning empower students to take an active role in their education. In the
flipped classroom, students are responsible for engaging with instructional
content outside of class, which requires self-motivation and initiative.
Similarly, self-directed learning encourages individuals to take responsibility

for seeking out learning opportunities and resources.

Both approaches promote deeper understanding and mastery of
concepts. In the flipped classroom, students have the opportunity to engage
with material at their own pace, allowing for more thorough comprehension.
Self-directed learning encourages learners to delve into topics of personal
interest or need, which can lead to deeper understanding. Both models
encourage critical thinking and problem-solving skills. In the flipped
classroom, class time is often devoted to activities that require students to
apply knowledge, analyze information, and collaborate with classmates. Self-
directed learners must similarly engage in activities that challenge them to
think critically and solve problems independently. The self-directed learning
flipped classroom model can work together to build learning abilities

independently and effectively among students.

F. Previous study

Dinger, N. and Polat, M. (2021), in title “The use of flipped learning
in EFL grammar instruction” in their study the use of flipped learning in EFL
grammar instruction found that learners trained through Flipped Learning

considerably surpassed the non-flipped group in terms of their success in
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English grammar. The results of the study indicate that Flipped Learning is
confirmed as an effective instructional approach by the participants in
specifically teaching Learning is confirmed as an effective instructional
approach by the participants in specifically teaching English grammar. The
study shows clear evidence from better development of learners’ grammar
competency compared to a traditional lecture-based classroom. The findings
of the study are consistent with other empirical studies in similar contexts.
The article is about the effectiveness of Flipped Learning in teaching English
grammar to EFL learners. The study aimed to investigate the impact of
Flipped Learning on learners' grammar competency, their attitudes towards
the flipped grammar classroom, and their overall experiences in a flipped
classroom. The article used a quasi-experimental mixed-methods research
design using a variety of data collection instruments including pre-and post-
tests on grammar proficiency, a questionnaire and semi-structured interviews.

In the study by Lee and Wallace (2018), study entitled “Flipped
learning in the English as a foreign language classroom: outcomes and
perception” found that the flipped learning approach had a positive impact on
the academic language skills of EFL students in a full semester. The study
showed that the flipped learning approach improved students’ academic
language skills, as evidenced by their performance on exams, writing
assignments, and presentations. The study also found that students in the
flipped classroom had a more positive perception of the course and their

learning experience than those in the non-flipped classroom. The study
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subject was the efficacy of the flipped learning model approach in an EFL.
The study aimed to explore the effects of the flipped learning approach on
South Korean college students’ achievements and perceptions. The study
used a qualitative method research design and collecting data through survey,
interview, and observation.

Another study conducted by Pudin C. (2017), entitled “Exploring a
Flipped Learning Approach in Teaching Grammar for ESL Students” found
that most of the ESL students were keen to learn grammar through a flipped
classroom as opposed to traditional grammar classroom. The results of the
quantitative data were presented under three themes, which include general
perceptions of flipped learning, videos and media, and time. The findings
showed that students had positive perceptions of flipped learning, with a
significant majority expressing a preference for this approach to learning
grammar. The study also found that students perceived flipped learning to be
effective and feasible in enhancing their engagement and learning outcomes.
The study investigates the perceptions of ESL students regarding the use of a
flipped learning approach in the context of teaching grammar. The focus is on
understanding the students' attitudes, preferences, and experiences with
flipped learning as compared to traditional teacher-led instruction in the
grammar classroom.

The last previous study conducted by Septiani, Safrul and
Habiburrahim (2024), entitled “The implementation of the flipped classroom

approach to improve the EFL students’ reading” found that the flipped



17

classroom model significantly enhanced students' reading skills. Students
who participated in the flipped classroom intervention showed improvements
in their reading comprehension abilities compared to those in the control
group. The experimental group, which experienced the flipped classroom
paradigm, demonstrated superior performance in reading comprehension
compared to the control group. The findings supported the notion that
incorporating the flipped classroom approach is advantageous for enhancing
students' reading abilities, especially in language acquisition settings. The
research focused on junior high school students in Banda Aceh, specifically
eighth-grade pupils. The study included two groups of eighth-grade students
selected through purposive sampling: the experimental group that
experienced the flipped classroom approach and the control group that
followed traditional classroom procedures. The participants in the study were
categorized into these two distinct groups to examine the impact of the
flipped classroom model on students' reading skills. This study employed a
quantitative research approach using a quasi-experimental research design.
The study aimed to investigate the cause-and-effect relationship between the
implementation of the flipped classroom paradigm and the enhancement of

students' reading skills.



CHAPTER 11

RESEARCH METHODOLOGY

In this chapter, the researcher outlines the methodology used in the
study, which encompasses the research design, research location, research
participants, data collection techniques, and data analysis techniques. The
researcher provides clear explanations to demonstrate how the research is

conducted.

A. Research Design

Qualitative research is commonly utilized to investigate and
comprehend the experiences, perceptions, and viewpoints of individuals.
According to John W. Creswell (2016) in the book Research Design:
qualitative research method is a type of method describing, exploring, and
understanding the meaning that a number of individuals or groups of people
ascribe to social or humanitarian problems. Additionally, Creswell also
explained that qualitative research is a method of naturalistic inquiry aimed at
gaining a deep understanding of social phenomena in their natural
environments. | employed qualitative research for this study to understand the
teaching-learning activities and identify the challenges teachers faced in
implementing flipped class learning in senior high school. Qualitative
research is a research procedure that use descriptive data in the form of
written or spoken words from the behavior of people who can be observed

(Moleong, 2014).

18
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According to the expert’s opinion above, it can be said that qualitative
research especially, in case study, is the right way to answer the research
questions in this study. These research methods, which focus on a case study,
are the right choice for getting insights and addressing the research questions
in this study. This research used a method to find the answer to the problem.

By processing these research methods, it’s suitable to use a case study.

B. Research Location

This research conducted at SMK 1 Al-Mubarkeya, Aceh Besar. SMK
Negeri 1 Al-Mubarkeya Ingin Jaya is a vocational high school in Aceh Besar
built by the Government of Kuwait. The initial construction of SMK Negeri 1
Al-Mubarkeya Ingin Jaya began in 2010. The research location involves
interview the teachers and observation to the scope of student learning, but
specifically focused on teachers’ perspective at SMKN 1 Al-Mubarkeya Ingin
Jaya.
C. Research Participants

The researcher employed purposive sampling techniques in this
research to select participants whose experience would provide the most
valuable insights. As explained by Jupp (2006), purposive sampling is a non-
probability sampling technique used in qualitative research to select a specific
group of individuals or units for analysis. The researcher clearly defines the
purpose of the study and selects the sample based on the characteristics or
attributes being studied. This method is particularly useful when researchers

focus on specific areas of interest and gather in-depth data on those topics.
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The sources of data for this research are three English teachers in
SMKN 1 Al-Mubarkeya who have implemented the flipped classroom model.
The reason | chose to interview 3 teachers is because these 3 teachers are
actively involved in teaching English, and having 3 participants is sufficient
for this research. The teachers will be interviewed, and the focus of the
interview is the teacher’s perception of the subject research. As well, when |
conducted the research, | was doing an internship for field experience (PPL)
organized by the Faculty of Tarbiyah at UIN Ar-Raniry, so | directly
observed the participants while they were teaching and the condition of the
students in the classroom.

D. Data Collection

Data were collected through interviews. Cohen (2007) said that
interviewing is a valuable method for exploring the construction and
negotiation of meanings in a natural setting. The researcher conducted
interviews with several English language teachers to get solid information
about their perceptions of the implementation of the flipped classroom model
in teaching English grammar in senior high school. Interviews may cover
topics such as clarity of content delivery.

The researcher used a semi-structured interview for collecting data.
According to Adeoye (2021), semi-structured interviews are the preferred
data collection method when the researcher’s goal is to better understand the
participant’s unique perspective rather than a generalized understanding of a

phenomenon. So, a semi-structured interview is a qualitative research method
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that combines a predefined set of open-ended questions with the flexibility to
explore topics that arise during the conversation. This approach allows the
interviewer to delve deeper into specific areas of interest based on the
participant’s responses, providing a balance between consistency across
interviews and the ability to adapt to the individual experiences of each
participant.

Field notes are written or recorded observations, descriptions, and data
collected by researchers or individuals during fieldwork or while engaged in
various activities, such as scientific research, ethnographic studies, or outdoor
expeditions. These notes serve as a detailed and organized record of events,
interactions, findings, and other relevant information encountered in the field.
In this context, field notes will be used to record the interview teacher’s
perception of the implementation of the flipped classroom model in teaching
English grammar in senior high school.

E. Data Analysis

Data analysis is the process of inspecting, cleaning, transforming, and
modeling data to discover useful information, draw conclusions, and support
decision-making. This research is conducted at SMKN 1 Al-Mubarkeya. To
this end, following techniques was employed to analyze the collected data
from English teachers regarding their perceptions about flipped classroom.

1. Thematic Analysis
Thematic analysis is a qualitative research method used to identify,

analyze, and report patterns or themes within a dataset, often consisting of
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textual, visual, or audio data. According to Maguire and Delahunt (2017),
here’s step to conducting this analysis: collect data through interviews with
teachers regarding their perspectives in the flipped classroom model,
transcribe audio recordings of interviews to get a written record, read through
the data multiple times to become thoroughly familiar with the content.
Thematic analysis helps researchers gain a deeper understanding of the
content and its underlying meaning by systematically organizing and
interpreting the data based on recurring themes or patterns.
2. Data Condensation

Data condensation means making big and complicated sets of data
smaller and simpler while keeping the important stuff. Here are some step in
using data condensation: chose specific interviews from teachers that provide
rich and relevant information about their perspective on the flipped classroom
model, and identify initial chunks of data that seem significant or interesting
this could involve highlighting particular quotes or segments of text that
relate directly to the research question. The point of data condensation is to
find the most important ideas or patterns in the data, so it's easier to figure

out, explain, and share.



CHAPTER IV

FINDINGS AND DISCUSSION

This chapter presents the findings from the research interviews and
includes discussions of these results. The data were collected from the field
using the interview method, and the study’s conclusions were drawn through

discussion. The findings and discussion are explained as follows:

A. Findings

The findings in this study are displayed based on three research
questions. The research questions are: What are the teachers' perceptions of
the flipped classroom model in teaching English grammar to senior high
school students? What are the challenges and opportunities that teachers
faced when implementing the Flipped Classroom Model in teaching English
grammar to senior high school students? How do teachers assess the impact
of the Flipped Classroom Model on students' comprehension and retention of
English grammar concepts in senior high school?” To answer the research
questions, the researcher interviewed three teachers. The interview was
conducted at SMKN 1 Al-Mubarkeya Ingin Jaya, Aceh Besar. | conducted
research at SMKN 1 Al-Mubarkeya because of the practical field internship
held by the campus for all students studying at the teaching faculty. So, the

researcher immediately saw what was happening at school.
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In the interview process, the researcher asks in Bahasa. The interview
questions were proposed to get information about the data from this study.
The question in this study is generated based on the research question of this
study. The first following data would explain teachers’ perceptions of
implementing a flipped classroom, the second following data would explain
the challenges and opportunities of implementing a flipped classroom, and
the last data would explain how teacher asses when implementing flipped

classroom.

1. Teachers’ perspective in implementing flipped classroom

In this section, | describe the teacher’s perceived impact after
implementing flipped classroom teaching in their classes. This stage covers
the teacher’s perception of flipped classroom teaching. At the start of
interview, | asked them to provide a brief description of this strategy based on

their teaching and learning experience.

Based on their responses during the interview, each participant shared
similar opinions. They conveyed the same ideas regarding a flipped
classroom. They viewed flipped classroom teaching as a better strategy

compared to traditional teaching methods, as explained by teacher-2 below:

A flipped classroom is a good method to use in teaching and learning
because, currently, students are asked to be the center of the class, not
the teacher, and this strategy is one way to encourage students to be
the center of the class.
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Another statement was also explained by Teacher-1 below:
Flipped classroom is better compared to traditional methods of

teaching and learning, for the comparison is 70:30% better in terms of
the effectiveness of learning English in the classroom.

The statement above showed that teachers agreed that flipped
classrooms are good to use and have proven more effective compared to
traditional teaching methods. Then the researcher explained that the flipped
classroom is a reverse of the traditional method of teaching and learning where
the students are given material often online outside the classroom before they
have to face in the class to discuss the material. And the researcher asked how
teachers ensure that they really learn the material before they attend class.

According to Teacher-3 stated that:

To know and distinguish between students who have studied and those
who have not is by giving them trigger questions or sometimes | give
them pre-test before starting the learning.

They usually give trigger questions to the students in order to test the
material and as a reference to find out whether they are really learning. Or
sometimes the teacher would give some pre-tests before discussing. And then
the teacher would do collaborative learning, and the group would be selectively
selected by the teacher where each group would be grouped with one or two
members who already understood the material. Discussion among students will
run if it’s controlled by teacher. If not controlled by teacher, students will be
engrossed in their own activities. That is where the role of the teacher as a

facilitator runs and the students as the center in the classroom.
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Teacher-1 claimed that to use the flipped classroom, students have to be

more forced to study, as teacher-1 stated below:

They have to be forced to study harder because it’s time for them to be
center in the class, not the teacher anymore, usually 1 will say will
reduce their grades if they don’t study or can’t answer the trigger
questions that I give at the beginning of the lesson so that in the future
will really learn at home.

In the flipped classroom, the teacher’s role s a facilitator who motivates,
unites and triggers students’ activity. Meanwhile, students are responsible for
their own learning and choose their own time to study. Therefore, teachers
usually asses their characteristic about responsibility for themselves by their

awareness of the importance of learning both in discussions and individually.

Researcher ask ad more information “usually, when do you use this
flipped method or do you immediately use it according to your own wishes?”

teacher-1 stated that:

Sometimes | will use this method when | was unable to attend the class
and also, | have used it with my own wishes.

2. Challenge and opportunities in implementing flipped method
| also inquired about the challenges of implementing flipped learning
in senior high school. From the session, several difficulties emerged that

teachers encountered when using the flipped classroom:

a. Lack of enthusiasm for learning from students
The most common problem occurs among students where they lack

motivation in studying, especially in English lessons; they think there is no
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need to learn English, and also with the school area being on the outskirts of
an urban area, which creates a mindset in their minds, “I really can’t and am
not talented in English,” which makes them not want to and there is no
motivation in learning English. As teacher-3 stated that:
Of course, the challenge that occurs is the lack of enthusiasm among
students for learning, especially in English, due to various factors,
such as the school area being on the outskirts of the city and also the

fact that in my class the students are all male. According to experts,
male students are less willing to learn.

Teacher-3 also claimed that male students are less willing to learn,
which means this learning method doesn’t work optimally. And other factors
were that students were so close to the technology and didn’t use it

improperly. As teacher-2 stated that:

Most of them already have their own smartphone which makes them
careless and more immersed in activities others are using for studying.

b. Lack of facilities

Facilities played a crucial role for teachers in the teaching and learning
process with flipped learning. Teacher-2 noted that the lack of adequate
learning facilities was a challenge when implementing flipped learning in

senior high school.

Lack of facilities is also one of the challenges in using flipped model
classroom.

Based on the earlier statement, a good facility adjusts to new ways of
teaching and provides a space that is comfortable, reliable, easy to access, well-

lit, and nice to look at. Good facilities will also have an impact on good results.
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c. Teacher’s ability to use technology

Using technology has been proven to increase children's interest in
learning because of its more engaging visuals, helping to prevent feelings of

boredom during lessons. As stated, teacher-2:

Like it or not, teachers have to be technology literate.

Teacher-1 also stated:
Times have evolved, and technology itself is not something new.
However, technology nowadays is different from our time in the past.

Even though | somewhat understand it, 1 am still considered a
technologically illiterate.

The learning process can be simplified with the use of technology in
education. For example, teachers can provide materials or assignments via
email, allowing students to complete and submit their tasks promptly. The use
of technology in education does have several benefits for the continuity of
learning. However, on the other hand, teachers must still supervise students
when they use technology. Because information is easily accessible through
technology, it includes not only positive information but also negative

information.

The main goal of the flipped classroom is to increase student
participation and improve the quality of learning. And there are some

opportunities that occur in implementing the flipped model:
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a. Flexible
Students can choose their own study hours and review the material if

needed. With the availability of online learning, as stated teacher-3:

Usually, I use this method when | am unable to attend the class.

Additionally, students can learn at their own pace and review the
material as needed, resulting in a better understanding and retention of the
subject matter. Teachers can use class time to work with students in small
groups or one-on-one, providing tailored instruction based on individual
learning needs. Class time can be dedicated to applying knowledge through

practical exercises, experiments, and projects.

b. Student as the center of the class
Current curriculum demands that students have to be center in the class
so using a flipped model class is one way to realize these demands. As teacher-

3 stated:

Students are asked to be the center of the class.
Teacher -2 also added:

The current curriculum demands that students be the center, so one of
the most effective strategies to implement is by using this method.

The flipped classroom allows teachers to act as facilitators rather
than lecturers, enabling them to focus on guiding and supporting students
rather than simply delivering information. Flipped Classroom requires

teachers to develop their skills in using technology and designing innovative
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materials, which can lead to increased professional development and

teaching practices.

3. Teachers’ assessments on students’ comprehension of English
grammar

Assessing the impact of the Flipped Classroom Model on students'

comprehension of English grammar concepts in senior high school involves a

multi-faceted approach.

a. Trigger question

Trigger questions are open-ended, thought-provoking questions
related to the material students have reviewed before class. They are intended
to stimulate discussion, assess understanding, and encourage students to

apply grammar concepts in new contexts. As stated, teacher-3 below:
Giving them some trigger question.
Teacher -2 also added:

We also use trigger questions to encourage our students to discuss.
Additionally, we can identify and assess students who have studied at
home versus those who have not.

Trigger questions are an effective assessment tool in a flipped
classroom model, designed to prompt deeper thinking and engagement among
students. They serve as catalysts for discussion, reflection, and critical
analysis. There are some steps for implementation trigger questions as

assessing tools:
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=

Create open-ended questions that require students to apply these

concepts, analyze examples, or reflect on their understanding.

2. Provide trigger questions along with the pre-class materials. Students
should consider these questions while studying to prepare for in-class
discussions.

3. Organize students into small groups to discuss their responses to the
trigger questions.

4. Use the trigger questions as prompts for interactive activities, such as
peer teaching, role-playing, or grammar games.

5. Teacher listens to group and class discussions to assess the depth of
understanding and identify any areas of confusion.

b. Pre- and post-assignment

Using pre- and post-assignments to assess the impact of the flipped
classroom model involves comparing students' knowledge and skills before
and after the instructional period. As stated by teacher-1 below:

The assessment is carried out by discussion class, and | also give pre-
tests and further assignments.

The pre-assignment establishes a baseline of students' existing
knowledge and skills in English grammar before they are exposed to the
flipped classroom model. Normally, the pre-test form is like multiple-choice
questions to assess recognition and understanding of grammar rules or short-
answer questions requiring students to correct sentences or explain grammar

rules. And then conduct the pre-assignment at the beginning of the instructional
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period, ideally on the first day or before introducing the flipped classroom

materials.

The post-assignment measures students' knowledge and skills after
completing the instructional period using the flipped classroom model,

allowing for a comparison to the baseline data.

c. Formative and summative assessment

In the flipped classroom model, both formative and summative
assessments play crucial roles in evaluating student learning and providing

feedback. As stated, teacher-2:

In fact, the assessment is also as usual in general (formative and
summative).

Formative assessments are ongoing evaluations used to monitor student
learning and provide continuous feedback. Summative assessments evaluate
student learning at the end of an instructional period, providing a

comprehensive measure of their understanding and mastery of the content.

Of course, not all plans will run according to the teacher’s wishes, there
will definitely be unexpected things that happen therefore, teachers must be
able to improvise more about things that will happen. Effective planning is a
key solution to reducing the challenges of implementing flipped learning in the

classroom. Teachers need to take the entire class into account when applying
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flipped learning strategies. They must prepare lessons not only for the initial

day but also for subsequent days.

B. Discussions

In this section, | discuss the findings of the research. The aim of the
study was to understand teaching and learning activities and identify the
challenges and opportunities that teachers face when using the flipped
strategy in senior high school. The data were gathered through face-to-face,
semi structured interviews. In this study, three participants were selected who
have been utilizing the flipped strategy in teaching and learning activities at
senior high schools. They were chosen because they met the criteria as
teachers at the researcher’s internship school. Based on the findings, the
following discussion points are offered regarding teachers’ perception of

flipped classroom in learning English grammar:

1. Teacher experience in using flipped classroom

Participant are agreed that flipped classroom teaching as a better
strategy compared to traditional teaching methods as teacher-2 said that
flipped classroom is a good strategy learning because currently students are
asked to be a center of the class and this strategy is one way to encourage
students to be the center of the class. And then to ensure that student are
already studied at home they usually give the student some trigger question or
sometimes the teacher would give some pre-test before discussing the

material.
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Teachers will create a well-plan and prepare some material for
students before class for pre-class activities. Teachers collect the material
from various sources, such as magazines, website, online both offline. For
example, teachers can assign textbook chapters, articles, or other reading
materials that explain the grammar concepts in detail or some videos related
to the material. Students can reread and rewatch the provided videos to
understand the material more deeply. Teachers can also use online tools and
platforms to create interactive lessons, including quizzes, flashcards, and

grammar exercises.

In the class, teachers can do various kinds of learning activities. For
example, teacher can have a group discussion about the topic that was
presented. All of the students participate in discussions controlled by the
teacher. Students can also contact the teachers out of the class if there is any

material that is not understood.
These findings are supported by several previous study:

e Dincer & Polat (2021) Participants who experienced Flipped
Learning significantly outperformed those in a traditional learning
environment regarding their success in English grammar, and also
the flipped learning model helped participants improve their
grammar skills and fostered greater independence in their learning.

e Septiani et al. (2024) The study found that the implementation of
the flipped classroom model led to a significant enhancement in the

reading skills of the experimental group compared to the control
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group. This indicates that the flipped classroom approach is effective
in improving reading proficiency among students

e Lee & Wallace (2018) The findings of the study indicated that the
flipped learning approach positively influenced the academic
language skills of EFL students. Specifically, the results showed
improvements in students' performance on major tasks, including
exams, writing assignments, and presentations. Additionally,
students in the flipped classroom reported a more favorable
perception of their learning experience compared to those in the non-

flipped classroom.

2. Challenges and opportunities

Another purpose of the research is also to identify challenges that
teachers face when using the strategy. The researcher found that some
problems occur among students where they lack motivation in studying,
especially in English lessons, they think there is no need to learn English, and
also with the school area being on the outskirts of an urban area. If there is no
desire to learn from students, no matter how good the teacher is, the lesson

will not enter their minds.

And the researcher also found that another challenge teachers face in
using the flipped model is a lack of facilities. A good facility adjusts to new
ways of teaching and provides a space that is comfortable, reliable, easy to
access, well-lit, and nice to look at. Good facilities will also have an impact

on good results. Limited access to technology can be a barrier to using the
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flipped learning model. Students cannot access the necessary materials if the

technology is unavailable or not functioning properly.

To use flipped learning, teacher have to master the use technology.
The use of technology in education does have several benefits for the
continuity of learning. Teachers need to be competent at using technology to
effectively integrate it into their teaching practices. This includes
understanding how to use various tools and platforms, as well as how to

troubleshoot technical issues (Togi et al., 2023).

And then opportunities also mentioned in the findings that flipped
classroom are flexible to used it. Additionally, students can learn at their own
pace and review the material as needed, resulting in a better understanding
and retention of the subject matter. And then the other opportunities
mentioned in previous chapter are a chance for students as the center of the
class. The current curriculum demands that students be the center and one of
the most effective strategies to implement is by using this method said bay
teacher-2. The flipped classroom approach necessitates that teachers enhance
their technological skills and create innovative teaching materials, which can

result in improved professional development and teaching practices.
These findings are supported by several previous study:

e Lee & Wallace (2018) Teachers need to have a certain level of
proficiency in using technology to effectively implement the flipped

classroom model. And mentioned that lack of facilities can be a
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challenge in implementing the flipped classroom model.
Specifically, it highlighted the importance of having access to
appropriate spaces, such as computer labs, where students can study
the online tutorials. This is particularly relevant for students who
may face issues with internet accessibility at home.

e Septiani et al. (2024) One of the primary challenges is ensuring that
students are motivated to engage with the learning materials outside
of class. And also, one of the opportunities that students can learn at
their own pace by reviewing materials outside of class. This
flexibility allows them to revisit complex topics as needed, catering
to individual learning styles and preferences. It also enables teachers
to provide more personalized support during class time.

e Dincer & Polat (2021) Flipped Learning promotes the application of
higher-order thinking skills during class time, as students engage in
discussions and collaborative activities based on their pre-class
preparation. And then, the use of platforms like Google Classroom
facilitates communication and collaboration among students and
between students and instructors, fostering a more interactive

learning environment.

3. Teacher assessments on achievement students
And | also found that the teacher using several assessments in the
flipped classroom, such as trigger questions. Trigger questions are an

effective assessment tool in a flipped classroom model, designed to prompt
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deeper thinking and engagement among students. According to Yuan Su
(2018), they are designed to engage students in the learning process by
encouraging them to think critically and reflectively about the material they
are studying. Trigger questions are typically used in the pre-class phase of the
flipped learning process, where students are asked to watch a video or read a
text before coming to class. The purpose of trigger questions is to stimulate
students' thinking and encourage them to prepare for class by considering the

questions beforehand.

Pre-assignment and post-assignment are also used in assessing flipped
model learning. Using pre- and post-assignments to assess the impact of the
flipped classroom model involves comparing students' knowledge and skills
before and after the instructional period. Normally, the pre-test form is like
multiple-choice questions to assess recognition and understanding of
grammar rules or short-answer questions requiring students to correct
sentences or explain grammar rules. The post-assignment measures students'
knowledge and skills after completing the instructional period using the

flipped classroom maodel, allowing for a comparison to the baseline data.
These findings are supported by several previous study:

e Dincer & Polat (2021) The assessment also involved student-
centered activities during class time, which increased
interaction and engagement, further contributing to student

achievement.
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Septiani et al. (2024) The study employed a quasi-
experimental design that included administering pre-tests and
post-tests to evaluate the learning outcomes of students.
Teachers may also use continuous assessment methods to
monitor student progress throughout the course. This can
include quizzes, assignments, and participation in class
discussions, which provide ongoing feedback on student
understanding and engagement with the material

Lee & Wallace (2018) Students were quizzed on their English
ability based on the first unit of study, which tested
vocabulary, reading, and writing skills. This was done to
establish a baseline for measuring the effectiveness of the

flipped intervention.



CHAPTER V

CONCLUSIONS AND SUGGESTIONS

This chapter presents the conclusions and recommendations based on
the study’s findings. Several conclusions were drawn from the results, and |

offer a few suggestions that may benefit educators, students, and readers.

A. Conclusions

After researching the implementation of flipped class in learning
grammar at senior high school based on teacher perception, | would like to
conclude based on findings that were explained in the previous chapter that
the flipped class model is a good strategy for learning compared to traditional
learning. Flipped classroom model is one of the easiest ways to make learning
focused on students. Because it has been demanded that students be the center
in the class and teachers be the facilitators of learning, and also, before in-
class phase, the teacher must create or prepare the material, usually online, for
the students to learn at home before they will participate activities in the class
such as discussions, presentations, group projects and other activities that will

occur in the next meeting.

And then, to ensure that students have studied at home before
participating in class activities, teachers usually giving some pre-test or
trigger questions before they open discussion sessions. The pre-test and

trigger questions will be assessed as a measure of their personal

40



41

responsibility. To use the flipped classroom model, teachers have to ensure

that student have to study hard because the demand of the curriculum.

With all the various advantages of using flipped classroom, there are
definitely some challenges that teachers face. The teacher pointed out the
challenges they faced in using flipped class model in senior high school.
There were three challenges that teacher perceived by teacher in the using
flipped classroom model: lack of enthusiasm among students, lack of
facilities, and fact that teachers must be able to operate technology. And the
opportunities of using a flipped classroom model that is flexible about

learning times. Students can learn in any place and review the material easily.

The teachers also mentioned how they assess when using a flipped
classroom model. Originally, they just used assessments as usual, such as
formative and summative assessments. That distinguishes whether the teacher
will assess the pre-test and trigger questions as a measure of their personal

responsibility.

B. Suggestions

After concluding, | would give several suggestions to readers, as follows:

For teachers should participate in professional development programs.
This includes workshops and training sessions on creating engaging pre-class
materials and leveraging in-class time for interactive activities. Teachers
should develop a variety of multimedia resources. The resources should be

accessible and engaging to encourage students’ motivation to learn.
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For readers who are seeking information on flipped classroom
strategies, readers should recognize the potential benefits of the flipped
classroom model, such as increased student engagement and improved
understanding of complex concepts through active learning strategies. It is
hoped that this research will enhance understanding of teachers’ strategies for

implementing flipped learning.

For future researchers’ comparative studies between traditional
teaching methods and the flipped classroom approach can provide valuable
insights into the relative advantages and challenges of each method. These
studies should consider various metrics, including student achievement,

engagement, and satisfaction.
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Appendix D : Interview Questions

1. How your experience in implementing the flipped classroom model?

2. What motivate you to choose the flipped classroom model?

3. How do you plan and structure the learning materials for the flipped
classroom model?

4. How do you ensure that students understand the material presented outside
the classroom before engaging in classroom learning activities?

5. lIs it true that students will actually engage in discussions during class
time?

6. What are the challenges faced by teachers when implementing the Flipped
Classroom model in teaching English grammar to high school students?

7. What are the opportunities faced by teacher when implementing the
Flipped Classroom model in teaching English grammar to high school
students?

8. How do teachers assess the achievement students of the Flipped
Classroom model on students' understanding of English grammar concepts
in high school?

9. Does the implementation of the flipped classroom model improve high
school students' English grammar compared to traditional classroom-based

instruction?



