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ABSTRACT 

This study was designed due to a consideration that English speaking is a difficult 

subject to be mastered by young learners and using a right teaching strategy is 

important to improve their English speaking skill. The study explored the effect of 

using describing picture strategy on the students‟ improvement of English 

speaking at the second grade students of SMPN 2 Darul Imarah Garot, Aceh 

Besar and found out the students‟ problem in learning speaking using describing 

picture strategy. The study was conducted at SMPN 2 Darul Imarah Garot, Aceh 

Besar involving 21 students in second grade (class VIII-1). Using quantitative 

approach and a pre experimental research design, the study collected the data 

through pre-test, post-test, and questionnaires. The data analysis showed that tscore 

was 9.27 and ttable at significant level of α = 0.05 was 1.725. Thus, the data can be 

stated that tscore was higher than ttable (9.27 >1.725). The data showed that 

alternative hypothesis (Ha) was accepted. This means that the use of describing 

picture strategy improves students‟ English speaking skill. In addition, based on 

the students‟ responses in questionnaire, they considered that describing picture is 

an effective and suitable strategy in teaching English speaking skill. This finding 

conform the previous research finding that describing picture can help students to 

improve students‟ English speaking skill. Nevertheless, there were some problems 

gained in using describing picture strategy. Many students could not apply 

grammar correctly when they speak by using the strategy. The students are 

difficult to understand English when their friends speak English using describing 

picture. They could not speak English fluently and concentrate in speaking 

English when the teacher used the strategy.  
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CHAPTER I 

INTRODUCTION 

This chapter consists of five parts which involve background of study, 

research questions, research aim, hypothesis, and terminology. 

 

A. Background of Study 

Improving students‟ English speaking skill can be done through some 

teaching strategies, such as, cooperative activities, role play, creative task, 

drilling, and describing pictures. All of these strategies can help students to 

actively practice their English in the classroom. However, the students often find 

some difficulties in speaking English. The writer found that speaking English as a 

foreign language is a difficult subject to be mastered by young learners. There are 

some reasons why the subject is difficult for the students. They are ashamed and 

nervous to speak and take part in the conversation if the teacher asks them to 

speak. Therefore, teachers find difficulty to get students to talk in classroom 

activity.  

Another reason is the students lack motivation to practice the second 

language, especially English in conversation. As a result, they do not want to try 

to speak English. Furthermore, they lack vocabulary to be revealed in English and 

do not know how to use appropriate grammar. Sometimes, students are not able to 

communicate in English although they have already learned the grammar. 

Moreover, the students are also afraid of making mistake when they practice 
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English speaking in front of class. They do not have confidence to express their 

ideas in English. In addition, the teacher spends much time on explaining the 

material instead of giving them opportunity to practice English speaking. For this 

reason, using particular technique in teaching English is necessary to encourage 

the students in order to be able to speak English well and become active in 

speaking class. 

Many techniques can be applied to teach students‟ English speaking. 

Using interesting material, media, and technique in teaching English is the first 

thing that can motivate the students to learn English. One of the techniques is 

describing pictures. The writer chooses the describing pictures for this study 

because pictures are good visual aid in teaching learning in the classroom and 

considered effectively to engage the students‟ attention. According to Huebner 

(1990, p.37), “picture, one of the visual aids, is every type of pictorial 

presentation.” Pictures can be designed and be used in teaching material in 

expressing personal identity text. The media will facilitate the capture student or 

teacher to master the material presented. Moreover, the students can practice their 

speaking fluently by using correct pronunciation in explaining the content of 

pictures in front of class. 

The learning process truly depends on the teachers on how they guide the 

students and create the teaching learning process become comfortable. It can be 

applied through the use of pictures. In order to actualize an effective process of 

learning, the writer conducts a study to improve students‟ speaking. The use of 

describing picture strategy is one of the alternative techniques that can be used in
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teaching speaking. It shows new ways that create the situation of learning process 

becomes alive. It is hoped that by using pictures, the teachers can motivate 

students to learn speaking and improve students‟ achievement and spirit in 

learning speaking.  

There are some similar literatures with this study, but they have the 

differences focus from this research. First, the study was conducted by Kano and 

Fardyansyah (2015) to the seventh grade students. The participants in the research 

were 37 students. In the study, the writer used three kinds of instruments, namely 

observation, questionnaire, and test. The data of the study was collected 

quantitatively. The study tried to explain the students‟ speaking progress after 

implementing describing pictures in teaching speaking to the seventh grade 

students. The finding showed that describing pictures can motivate the students to 

learn English and it helps the teacher to make them interest and enjoy to learn 

especially speaking. It can also be used to stimulate the students‟ imagination and 

to motivate them in learning English, especially in speaking progress.  

Second, the study was conducted by Asfa (2010) at the eighth grade 

students of SMP H. Isriati Semarang. The research methodology was an 

experimental research which was conducted in two classes; the experimental 

group and control group as the sample. In collecting the data, the writer used tests 

as the instrument of the study. The writer chose the cluster random sampling in 

determining the sample of the research. The study tried to investigate the 

effectiveness of using describing picture to improve students‟ speaking skill in
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descriptive text. The result showed that describing picture was effective 

technique/method in improving students speaking skill. 

Third, the study was conducted by Khamsiah (2016) at Grade VII-A 

SMPN 1 Tandun. The journal article is about improving students‟ speaking skill 

in expressing personal identity through picture media. The numbers of participant 

were 14 students. The study used Classroom Action Research as the research 

method. The instruments that were used by the writer are test, observation, and 

field note. Techniques of collecting the data of the study were quantitative and 

qualitative data. The result of the study showed that the research might not have 

the same result in every cycle. In this study, the picture media really help the 

students to increase their skill in speaking and it can be seen from the 

improvement of the students‟ value in expression personal identity. 

Fourth, the study was conducted by Karsono (2013). The journal article 

explains about using picture in improving the speaking ability of the grade eight-

A students of SMPN 1 Anggana. In this study, the numbers of the participant were 

31 students. The study employed Classroom Action Research design. The 

instruments which was used by the writer were the tests of speaking achievement 

test, student‟s participation measurements, observation, interview, and 

questionnaire. The result showed that the use of pictures had succeeded to 

improve student‟s speaking ability and students‟ participation. The use of pictures 

could enhance students‟ speaking ability. Mostly, the students could improve their 

fluency, content, pronunciation, and grammar. 
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Fifth, the study was conducted by Wulandari (2012) at the second grade of 

SMAN 1 Kasihan. The study used Classroom Action Research as the research 

method. The data were collected through observing the English teaching-learning 

process, interviewing the students, and conducting the pre-test and post-test. The 

study tried to find out the use of pictures to improve the students‟ speaking ability 

of XI IS 2 of SMAN 1 Kasihan. The action of the study gave positive results. 

There are three positive results; first, the students were motivated and interested in 

involving the English lesson. Second, the students‟ fluency, pronunciation, 

accuracy and vocabulary were increase. Third, it was easy for the students to 

perform speaking by using picture. 

This study has different research design, setting, and participant with the 

previous study. Most of the previous literatures conducted the research in junior 

high school, used Classroom Action Research design, quasi experimental design, 

qualitative approach such as observation, interview, and field note. Different from 

the previous studies, this study is pre-experimental research conducted at first 

grade of senior high school, use quantitative approach by performing two kind of 

tests; pre and post test.  

In this study, the writer would like to find out how describing picture 

could help the teacher constructs the lively teaching learning process and could 

improve students‟ English speaking skill in senior high school. 
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B. Research Questions 

The study formulates the research questions as follows: 

a. What is the effect of using describing picture strategy on the students‟ 

improvement of English speaking at the second grade students of SMPN 2 

Darul Imarah Garot, Aceh Besar? 

b. What are the students‟ problems in learning speaking using describing 

picture strategy? 

 

C. Research Objectives 

  Based on the above research questions, this research is aimed at: 

a. Exploring the effect of using describing picture strategy on the students‟ 

improvement of English speaking at the second grade students of SMPN 2 

Darul Imarah Garot, Aceh Besar 

b. Finding out the students‟ problems in learning speaking using describing 

picture strategy. 
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D. Hypothesis 

Based on the background of study, hypothesis of the research are as follows: 

Ha  : The use of describing picture strategy improves students‟ English 

speaking skill. 

Ho : The use of describing picture strategy does not improve students‟ 

English speaking skill. 

 

E. Terminology 

There are some terms in this study that should be defined as clear as 

possible in order to avoid misunderstanding. The terms are: 

   

1. Describing Picture Strategy 

Describing picture is one of activity in teaching speaking English. In this 

activity, students must describe pictures in front of class. According to Solahudin 

(2009), describing picture is useful for training students‟ imagination and retell 

story in English speaking. In this activity, every student gets one picture and they 

have to describe it. The description is a genre which has social function to 

describe a particular person, place or thing. (Gerot and Wignell, 1994). Harmer 

(1991) points out that the teacher can stimulate the students to produce oral 

compositions by showing them a series of pictures, miming a story, or playing 

them a tape with a series of sounds. Therefore, describing picture in teaching 

learning process absolutely enables the students to achieve the lesson. 
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2. Improve 

 Improve means that make a profit, increase the value of; subsequently 

make greater in amount or degree (Stevenson, 2010). It has two meanings; 

achieve or produce something better than and develop or increase mental capacity 

by education or experience. In other words, it can be called as make or become 

better (Bull, 2008). In this study, the word “impove” is used to say that good 

speaking skill can be achieved and developed by using describing picture strategy. 

Many students master the fine points of English grammar but find themselves at a 

loss when it comes to actually having a conversation with native speakers. In 

reality, the only way to develop fluency in speaking is by huge amounts of 

listening, and then practicing. Listening is the foundation for speaking. When 

people want to practice their speaking skill, they must identify the way to do it. 

 There are a few tips for improving English speaking skill; find an English-

speaking partner, make sure to listen as well as speak, record the conversation 

practice, involve any activities with the English language such as watching 

television and describing picture or something in English, practice with musics 

and movies, read aloud (a great way to practice speaking when there are no 

conversation partners available), and talk to yourself by saying your thoughts out 

loud or narrating your action (Hoge, 2017). 
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3. Students’ English Speaking Skill 

Brown (2004) defines speaking as productive skill that can be directly and 

observed empirically, those observations are invariably colored by the accuracy 

and effectiveness of a test-taker‟s listening skill, which necessary  compromises 

the reliability and validity of an oral production test. Based on the statement the 

writer concluded that speaking is an activiy that involves two or more people in 

which the participants are both the listeners and the speakers have to act what they 

listen and make their contribution at high speed.   

The writer pointed that speaking refers to the activity that involve the level 

of people skill to participate as the listener and speaker by using knowledge. In 

this study, students‟ speaking ability refer to the results of students‟ competency 

from two kinds of speaking assessment; pronunciation and fluency (Brown, 

2004). The writer uses speaking rubric of Brown (2004) to assess students‟ 

speaking. 

This study is restricted on describing picture strategy. This strategy is 

applied in teaching speaking. The writer gives some interesting and familiar 

pictures such as picture of tourist attractions and historic sites. By using this 

strategy, the writer wants to investigate the improvement of students‟ speaking 

after implementing the strategy and hope that the pictures can enhance students‟ 

speaking. 
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CHAPTER II 

LITERATURE REVIEW 

A. An Overview on Describing Picture Strategy 

Describing picture is one of activities in learning speaking English. In this 

activity, every students gets one picture and they must decribe it in front class. 

According to Solahudin (2009), describing picture is useful for training students‟ 

imagination and retell story in speaking English. Harmer (1991) points out that 

the teacher can stimulate the students to produce oral compositions by showing 

them a series of pictures, miming a story, or playing them a tape with a series of 

sounds. In addition, Bailey (2005, p.37) states that, in a speaking lesson, pictures 

and “manipulables” can provide the motivation for talking. Speaking is productive 

skill. Therefore, pictures can be used to develop the skill. 

Applying picture in teaching learning process absolutely enables the 

students to achieve the lesson. Pictures can be drawn by the teacher. It can be 

taken from magazine, newspaper, poster, brochure, or internet. The teacher must 

consider that pictures can engage the students‟ interest. As a teacher, we must 

have many sources that can stimulate the students to learn actively because 

developing and stimulating the students in learning process are the teacher‟s role. 

However, a picture is one of the resources that can help the students to stimulate 

their interest and motivation (Wright, 1989).  

Picture can be used as a stimulus for a creative activity because it is a real 

object which is very helpful for teaching the meaning of some words or for 
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stimulating the students‟ activity especially in conversation class. The real object 

of picture has a good starting point for the students in practicing the language. 

Moreover, it brings a variety of communication activities. The use of pictures 

should be appropriate with the students‟ level and it is visible by the students 

(Harmer, 2007).  

Picture is one of the visual aids that can be used to support and help 

students for comprehending the lesson explained by teacher in teaching speaking 

and writing. As part of visual aids, picture has many function in teaching learning 

process. For example, a number of experts propose their opinions and ideas 

related to the picture. Evison (1992) said that a picture is the description of what 

something looks like. Picture is representation of something such as person or 

scene. They are also common in everyday life.  

Picture can also be the important key in communicative and interactive 

classroom. According to Hamalik (1988), pictures are the effective visual media 

that are very important and easy. They can fasilitate students to catch the ideas 

clearly. Wright (2006) additionally states that pictures can stimulate and provide 

information to be referred to in conversation and discussion as in storytelling. 

Moreover, Burn (1975, p.11) states that pictures will help us to initiate a new 

topic or catch student‟s interest as they look and talk about them.  

Based on the opinion of the experts, the writer concludes that picture is a 

tool to create an interesting teaching learning process because it can present the 

real situation. The students can imagine the abstract to the situation illustrated on 

the picture. As a consequence, it makes students enjoy to learn English. They will
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be easy to speak when they see the pictures. The writer hopes that picture can help 

them to catch ideas in speaking English. The writer will create the attractive 

activity and make students to enjoy learning in the class. 

 

B. Types of Picture 

There are several kinds of picture. According to Szkyke (1981, p.45), there 

are two kinds of pictures that are useful in teaching learning process as teaching 

aids; pictures of individual and situational pictures. 

1. Pictures of individual 

a. Pictures of individual person or things may be used, mainly at the 

elementary level, to introduce or test vocabulary items. 

b. Portraits, which are pictures that show a person in close detail, are 

useful for intermediate and advance learners. The students can be 

asked questions about the age and proportion of the person, whether 

she/he is married, her/his interest and traits of character. The pictures 

have enough cues, so that the students can figure out the meaning of a 

new word and sentence structure. The students understand and retain 

the meaning of a word better when they have seen or have touched 

some objects associated with it (Szkyke, 1981, p.45). 

2. Situational Pictures 

a. Situational pictures that show or suggest relationships between objects 

and or people can be good teaching for introducing, practicing or 

reviewing grammatical structures, from the simples the most complex
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b. Situational pictures with striking details or strong points of interest are 

particularly useful. Such pictures can be found in various magazines 

and daily newspaper. They arouse interest and release imagination and 

entry, which is a hard thing to do in a language class (Szkyke, 1981, 

p.45). 

 

In different sense, Harmer (2001) divides picture into five types: 

1. Flashcard 

Flashcard is a small card particularly used to drill the grammar items, 

identify different sentences, or practice vocabulary. 

2. Large wall picture  

The picture is big enough for everyone to see detail. Sometimes, teachers 

use large wall pictures for pointing the detail of a picture to elicit a 

response. 

3. Cue card 

Cue card is a small card used by students in pair or group work. Teachers 

put students in pair or groups and give them some cue cards so that when 

the students pick up the top cue card in a pile, they have to say a sentence 

that the card suggests. 

4. Photograph or illustration 

Photograph or illustration is a photo or image that depicts a situation or 

people in action. The teachers use it to make the situation or the action 

clear. Photograph can be found in the book, newspaper, magazine, etc
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5. Projected slide 

In the multimedia class, the teachers also use it in teaching. Sometimes, 

the teachers use the projector slide to show the images in the big form. 

  

 Mackey (1996) divides three types of pictures. He focused on language-

teaching pictures. 

1. Thematic Picture 

Thematic pictures are those used simply to illustrate a theme of a text. 

Their use in getting meaning across can only be incidental to their function 

as illustration. Thematic structure most often comes in the form of 

crowded scene, illustrating a single theme such as a teacher teaches in a 

classroom, a family leaves for vacation, etc. 

2. Mnemonic Picture 

Mnemonic pictures are those designed to remind the learner of certain 

word or sentences. They may be pictures of thing or situation, presented 

simultaneously with sentences about these situations, and used later to 

remind the learner of these sentences. 

3. Semantic Picture 

Semantic pictures are the pictures that have function only to teach 

meaning or give a specific meaning. They may be pictures of single thing 

or plural thing. 
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All those types mentioned above are possible to be used in classroom 

teaching-learning process. The picture can be chosen based on its function in 

understanding teaching material. 

  

C. The Criteria of Good Pictures 

To make the use of picture effective in class, and to make teaching and 

learning process become optimal, the teacher needs to know criteria in choosing 

and using pictures as visual aids in teaching language. There are some criteria that 

should be considered by the teachers. 

Finocchiaro (1996, p.137) said that there are four criteria that guide the 

teachers in choosing pictures in teaching; 

1. Pictures should be large enough to be seen by all students. 

2. The pictures of individual objects or people should be as simple as 

possible. 

3. Some of them should contain color for later use when adjectives of color 

are presented. 

4. The pictures should have no captions. 

Wright (2004) also stated when the English teachers use or choose the 

pictures, they have to consider some criteria as a consideration in using picture in 

teaching and learning process; there are five criteria in choosing picture in the 

teaching and learning process, such as: 
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1. Picture should be easy to prepare 

2. Picture should be easy to organize 

3. Picture should be interesting for the student 

4. The language and the way teacher wants the students to use the media will 

be authentic and meaningful to the activity. 

5. The activity should give rise to a sufficient amount of language. 

 

From the description above, it can be seen that when the teachers want to 

use pictures in their teaching learning activity, the pictures should be large enough 

to be seen, should be as simple as possible, contain color for using adjective of 

color, and should have no captions. Picture also has to be easy to prepare and 

organized, interesting for the students, has to be authentic and meaningful to the 

activity, and should give rise to a sufficient amount of language. Last but not 

least, there are some points for the teachers who will select and use pictures in 

their teaching process; choosing the picture that suitable with the grammatical 

structure and vocabulary items, considering the size and clarity of the picture, and 

choosing pictures that appeal to the eyes and have the entertainment value. 

 

D. Function of Using Picture in Language Learning 

Teacher is the most important actor in teaching learning, especially in 

English subject. He or she must have an ability to make an interesting class. For 

this reason, using various learning sources and methods are important. 
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Picture is one of teaching medias for a teacher in creating an enjoyable learning 

classroom. It is one of the ways to explain a real situation and is very simple 

visual aids that can be picked up from the newspaper, magazine, internet, book, 

etc.  

In teaching speaking skills, there are several principles that should be 

considered by the teacher. One of the important principles is to provide something 

for learners that will encourage or stimulate them to talk such as offer visual 

stimuli in the form of a picture series were used in teaching speaking. Ideally, 

each classroom should have a file of pictures which can be used not only to 

illustrate the aspect of socio-cultural topics, but also to give interesting 

circumstance, easy to prepare, and easy to organize (Arsyad, 2009).  

 

E. The Advantages and Disadvantages in Using Picture 

1. The Advantages 

A picture is an excellent media to create the exciting and alive teaching 

learning process. They provide variety of fun and games, furthermore, it may 

offer parallel opportunities both for teacher-students and students’ interaction. 

Gerlach and Elly (1980, p.277) stated that the benefit of using picture as 

Follows: 

a. Pictures are inexpensive and widely available. 

The teacher can find picture easily, for example in the books, magazine, 

and newspaper, etc. 
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b. Pictures provide common experiences for an entire group of students. 

It means by using picture, teacher can involve all of students in his or her 

class. 

c. Pictures can help prevent misunderstanding. 

It means by using pictures, teacher can explain the new vocabularies to his 

or her students easily. Therefore, it prevents misunderstanding between 

students’ perception and teachers’ perception. 

d. Pictures help the students to focus attention to the subject and make 

students active. 

 

Picture also can be used for presenting the meaning of word in order to 

make the students get the meaning easily, picture will make work more appealing 

or interesting, for the student especially, picture can make them predict what the 

next lesson and the last picture can stimulate the questions for the students to 

discuss. Celce-Murcia & Hilles (1998) also highlighted some advantage of using 

picture, “interesting or entertaining picture motivate student to respond in ways 

that more routine teaching aids, such as textbook or a sentence on the board, 

cannot.” The statement showed that the using of textbook or a board and chalk for 

the teachers are common aids which can make the students sometimes feel bored. 

Therefore, using different aids, such as picture, is able to make the students 

enthusiastic and to motivate them in teaching and learning process. 
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Pictures also add variety and maintain a high level of learners‟ interest. In 

addition, she also stated that, “picture can be used in various ways to enhance 

learning and practice, such as work in pairs or groups.” They enable students to do 

activities that encourage them to be more active and courageous in learning 

grammar by pairing or group working. Moreover, Finocchiaro (1996) stated that 

“pictures can also be used to play games, to illustrate stories, and to do numerous 

other activities which will certainly occur to you as you use them”. It is clear that 

picture can be used in playing games, to enhance story and other activities such as 

to assist teacher in presentation or to exercise. 

According to Harmer (1998, p.182) stated that, “even in increasingly 

technological age, there is still a good value to be had from pictures of all shapes 

and size. Language teachers can use pictures as medium for controlled language 

work as an alternative to holding up objects”. It clearly shows that the use of 

pictures from all sizes and shapes can be used as an alternative to show 

representation or real objects in class. For example, if the teacher wants to show 

an elephant to the students, it is impossible to bring it in class. We can use the 

picture as an alternative way to bring representation of an elephant. 

From this statement, it shows that the use of pictures can add interest of 

students in learning English and they are simple and more realistic than the object 

of students‟ imagination. Furthermore, in teaching and learning English, picture 

can play an important role because it has a lot of contribution. Specifically, 

Wright (2004) stated that the pictures contribute to students‟ interests and
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motivation, a sense of the context of the language, and a specific reference point 

or stimulus. 

In conclusion, picture provides some advantages for teaching and learning 

process. One of them is it can attract the students‟ motivation and interest to 

respond the teacher explanation in teaching and learning process. Besides the 

teacher can use picture in various ways such as pair work or group, it enables 

students to be more active and communicative with their pairs or groups. 

 

2. The Disadvantages 

Pictures not only have advantages in some cases, but they also have 

several disadvantages as media in teaching learning process. One of the 

disadvantages is unclear pictures will make the students misunderstand of what 

the picture describe. “Pictures provide a great deal of information at a glance, but 

when used to illustrate the meaning of a particular expression, they can mislead” 

(Lado, 2003, p.194). For example, the picture of trumpet with cross sign around 

the mosque that means the vehicle are not allowed to produce a sound, many 

children still do not know the meaning of this picture. 

Sudjana & Rivai (2001, p.75) had given some points that if the pictures are 

too small, they are difficult to see. Thus, the students‟ attention and interest will 

lose.  It means, it is bad if the teacher shows the small pictures to the students in 

front of the classroom. Every student will compete to see and make noisy. 

Obviously, the student will not give their attention anymore. However, small 

picture still can be used in pair or small group. 
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There are also other disadvantages of using picture in teaching and 

learning process, such as; 

a. Students pay attention on the picture more than on learned material. 

b. It takes time and costs much to provide attractive picture. 

c. Small and unclear pictures may cause problem in the teaching learning 

process since the students may misunderstand about the picture. 

Based on the points above, because of picture, students cannot pay 

attention to the material that must be an important thing to learn instead of the 

picture that will make them pay more attention. Besides, the use of picture as 

medium of teaching learning activities needs a lot of time and costs. And the last, 

size of picture is important because small and unclear pictures are not suitable for 

big group students. It can cause problem since the students do not understand 

about the picture. In addition, Sadiman (2007) gave another opinion about some 

disadvantages of pictures as follows: 

a. The pictures only focus at the sight perception. 

b. The pictures that are too complex are ineffective in teaching learning 

process. Students do not know how to read the pictures. 

c. The small picture is not suitable for the big group. 

According to Sadiman (2007), the students sometimes do not understand 

of what the pictures describe about. It is because pictures are too complex. 

Moreover, The lack of color in some pictures will also restrict proper 

interpretation. Students do not always know how to read the pictures. Those
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reasons above can make misunderstanding. Therefore, to avoid this problem and 

to make the use of pictures to be effective, the teacher should use clear, simple, 

and big pictures to the students in order to make teaching and learning process 

more attractive. 

 

F. The Procedures of Describing Picture 

Describing picture is a method that is very easy to play. Study can be 

maximum if the students use the five senses, because they can be attractive to 

express something with their five senses. The five senses used by the students in 

describing picture; they used eyes to saw the picture, used ears to listen what their 

partner said, used mouth to describe the picture. Therefore, the writer hopes with 

using describing picture, students more active in the class and improve their 

speaking skill. There are steps of application in describing picture according to 

Ismail (2008) as follows: 

1. The teacher prepares picture according to the topic or material of subject. 

2. The teacher asks students to examined the picture accuracy. 

3. The teacher divides students in groups. 

4.  The teacher asks all members of groups to write the vocabularies based on 

the result of their examined the picture 

5. Then, every group make sentences and writes on the black board. 

6. After that, every group describes their picture by speaking in front of the 

class.
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7. Clarification/ conclusion/ teacher reflection. 

To be success in teaching by using describing picture strategy, some 

preparations and procedure are needed to give regulations to the students, so that 

the students can understand the activity‟s rule. Preparations and procedures that 

are used in describing picture as follows: 

 

1. Preparation 

The writer must prepare material that is used in describing picture strategy. 

The preparations are: select the material from magazines, internet, books, any 

pictures which show a number of different objects, the objects should be clear in 

shape. It is amusing if the objects are bizarre in some ways (Wright, 1983).   

 

2. Procedures 

There are some procedures of describing picture to teach speaking 

especially in descriptive text, they are: 

a. Let the class work in pairs. 

b. Give each pair two different pictures. Tell them not to look at each 

other picture. 

c. Ask A to describe his or her picture, and ask B to draw it. Ask B to do 

the same as what A does after B has finished drawing. 

d. Ask them to compare their picture with the original (Wright, 1983).
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These preparations and procedures of describing picture can create 

students being more active and there is no bored in the class. Based on the 

preparation and procedures, describing picture is one of the useful and successful 

strategy for improving students‟ speaking. 

 

G. Definition of Speaking Skill 

There are several resources that explain and clarify the definition of 

speaking. Brown (1994) defines speaking as an interactive process of constructing 

meaning that involves producing, receiving and processing information. Speaking 

consists of producing systematic verbal utterances to convey meaning (Nunan, 

1999). It means that speaking is a productive skill that requires the speakers to 

produce words or sentences with particular meaning that can be received and 

comprehended by the listeners.  

Furthermore, Chaney and Burke (1998, p.13) said “speaking is the process 

of building and sharing meaning through the use of verbal and nonverbal symbols, 

in a variety of contexts”. Speaking is a skill which deserves attention every bit as 

much as literary skills, in both first and second language. To most people, 

mastering the speaking skill is the single most important aspect of learning a 

second or foreign language, and success is measured in terms of the ability to 

carry out a conversation in the language (Nunan & Guralnik, 1995). According to 

Thornbury (2005), Speaking is so much a part of daily life that people take it for
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granted. The average person produces tens of thousands of words a day although 

some peoples such as auctioneers or politicians may produce even more than that.  

Finnochiro and Bonomono (1987, p.109) state that the speakers must think 

of the idea wished to express. They must change the position of the tongue in 

order to articulate the appropriate sound. They must consciously be aware of the 

grammatical, lexical and cultural needed to express the ideas. Speakers must be 

sensitive to any changes in register or style necessitated by the people whom 

speak on the situation in which the conversation is taking place.  

In speaking, the ability to compose the sentence is highly needed because 

oral communication takes place when someone writes a sentence. According to 

Morris (1980, p.24), speaking serves as a natural means of communication among 

member of a community, both for expression of thought and as a form of social 

behavior. Widdowson (1987, p.56) states that communication through speaking is 

commonly performed face to face and occurs as a part of dialogue or other forms 

of verbal exchange. He also added that speaking is a productive skill that makes 

the knowledge of language complex mental and physical aspect of the speaker 

when they produce sentences. 

Based on the previous definitions of speaking, the writer concludes that 

speaking is a process of conveying meaning, the way to carry out our feeling 

through words and conversation to other people in various contexts. Moreover, 

Speaking ability can be defined as the ability to use words in essential normal 

communication situation and signal system of pronunciation, stress, intonation, 

grammatical, and vocabulary of foreign language at normal rate of delivery for
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native speaker of the language. Speaking also used to communicate as by talking, 

to make a request, to make a speech. To be a good speaker, a person should 

master several aspects of speaking. Some of the aspects are fluency, accuracy and 

comprehensibility. Therefore, the writer composes an operational definition of 

speaking skills for this study as the skills to build and share meaning with other 

people fluently, accurately, and comprehensibly. 

 

H. Teaching Speaking 

Speaking is an oral expression that involves not only to the use of right 

patterns of rhythm and intonation but also to the right order to convey the right 

meaning. One of the basic problems in foreign language teaching is preparing the 

students to be able to use English. Preparing and considering the objective of the 

lesson to get successful learning is needed by the teacher. It is also necessary to 

know a certain amount of grammar and vocabulary in order to be able to speak 

English, (Bygate, 1987). 

Teaching speaking is needed by the students. It can stimulate students‟ 

motivation in learning English. The principles for teaching speaking are 

depending on the objective, focusing on both fluency and accuracy, providing 

intrinsically motivating techniques, encouraging the use of authentic language in 

meaningful contexts, providing appropriate feedback and correction, capitalizing 

on the natural link between speaking and listening, giving the students 

opportunities to initiate oral communication, and encouraging the development of  

speaking strategies, (Brown, 2007).   
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Speaking is an interactive task and it happens under real time processing 

constraints. It means that students will be able to use words and phrases fluently 

without very much conscious thought. Effective speakers need to be able to 

process language in their own heads and put it into coherent order so that it comes 

out in forms that are not only comprehensible, but also convey the meanings that 

are intended, (Harmer, 2001). One of the reasons for including speaking activities 

in language lessons is to help students familiar with oral use of language in 

English conversation. Speaking activities provide exercise opportunities in real 

life speaking in the safety classroom. 

 

I. The Roles of the Teacher in Speaking Class 

Speaking is a means to communicate with other people; it can be done in 

monologues or dialogues. As a result,  the role of speaking in human life is too 

important because human can not live normally without communicating with 

other people. But the problem that commonly faced by the teacher in speaking 

class is so complicated, such as the students who are mostly afraid to speak up. It 

is too difficult for the teacher to make them speak, the students are not only afraid 

to speak up but also they do not have much vocabulary to speak. Therefore, the 

teacher has important role in encouraging students to speak. The role of teacher in 

the classroom can affect the success of teaching and learning process. According 

to Diane in Irtatik (2009), the teacher facilitates communication in the classroom.   
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In this role, one of the major responsibilities is to establish situations likely 

to promote communication. Teachers should play such of different roles in 

teaching speaking. Harmer (2001) states the roles as follow: 

 

1. Prompter 

Students sometimes get lost, cannot think what to say next, or in some 

other way lose the fluency the teacher expects of them. The teacher can 

leave them to struggle out of situation on their own, and indeed sometimes 

this may be the best option. However, the teacher may be able to see the 

activity progress by offering discrete suggestion. 

 

2. Participant 

Teachers should be good animators when asking students to produce 

language. Sometimes this can be achieved by setting up an activity clearly 

and with enthusiasm. At other times, however, teachers may want to 

participate in discussion or role play themselves. That way they can 

prompt covertly, introduce new information to help the activity along, 

ensure continuing students‟ engagement, and generally maintain creative 

atmosphere. However, in such circumstances they have to be careful that 

they do not participate too much, thus dominating the speaking and 

drawing all the attention to them. 
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3. Feedback provider 

When students are in the middle of a speaking activity, over-correction 

may inhibit them and take the communicativeness out of the activity. On 

the other hand, helpful and gentle correction may get students out of the 

mistakes or errors they have made. 

 

J. Models of Teaching Speaking 

People learn English language to try speaking English. Usually, failure of 

learning speaking caused by boring situation in the class, unattractive, less fun and 

silent in the class. There are many models of learning speaking. According to 

Solahudin (2009), there are some models of learning speaking as follows: 

 

1. Main class and study club 

It is better for meeting with the teacher in the class twice a day. First 

meeting is called main class and second meeting is called study club. Main class 

is meeting with the teacher, that the teacher as students’ advisor in the class. The 

teacher has important character in the class. All activities in the class depend on 

the teacher. Study club is group of learning. It held to repeat the material study in         

the class by senior. Because the senior is not teacher, the students enjoy making 

questions and practices speaking with the senior. Activities in the study club are 

not different with main class, because the reason of study is to explain learning 

material.



30 
 

 
 

 

2. Conversation on the way 

Conversation on the way is one of activity in speaking class. The function 

is to bore disappear in the class. They can share about their daily activity. 

Therefore,  the students feel clear, attractive, and comfortable conversation. 

 

3. Discussion group 

Discussion group is one of activity in speaking class. Discussion in 

speaking’s program only talking about easy topic. Because the purpose of the 

discussion is to train the students for speaking English clearly. 

 

4. Describing picture 

Describing picture is one of activity in teaching speaking English. In this 

activity, students must describe pictures in front of class. Every student gets one 

picture and must describe it. The purposes of this activity are to train students’ 

imagination and retell story in speaking English.   

  

In this study, the writer chooses the last model offered by Solahudin 

(2009). The writer thinks that describing picture is suitable to improve students’ 

speaking skill in descriptive text because he purposes of these activities are to 

train students‟ imagination and describe something  in  English speaking. 
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Usually, students cannot speak fluently because speaking is difficult and they 

have no idea to be expressed. The writer hopes that using picture facilitates the 

student to speak English easily. In this case, the writer will create attractive 

activity and make students enjoy learning in the classroom. 

 

K. The Components of Speaking 

Speaking skill can be described as the ability of people to express their 

ideas and feeling in spoken language. Speaking has several components. The 

components are as follows (Harris, 1979, pp.81- 82): 

 

1. Grammar 

English grammar is different from Indonesian grammar. English has many 

tenses which are not found in Indonesian grammar. Therefore, in speaking one 

should master and know exactly grammar if they want to talk smoothly. If the 

speaker makes mistakes grammatically when communicating with other people, it 

can make the listener misunderstand what the speaker says. Grammar is how to 

combine words to be a good sentence (Hornby, 1987, p.375). Because grammar is 

one of the components of speaking, the listener‟s ability to understand what the 

speaker says is in part determined by his grammar mastery. According to Brown 

(2001), grammar is the system of rules governing to conventional arrangement 

and relationship of word in a sentence. 
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 Cross (1991) mentions that grammar is the body of rules which underlie a 

language. Furthermore, Thornbury (1999) states that grammar is the description of 

the rules that governs how language sentence are formed. Hall (1993) says that 

grammar is description of certain organizing aspect of particular language. It 

usually includes phonological (sound), morphological (word composition), and 

syntactic (sentence composition) points. In short, structure or grammar is very 

important part in speaking. 

 

2. Vocabulary 

when we want to say something, one thing that should be mastered and 

known is word. If we have many vocabularies, it can help us to express our ideas 

and combine sentences into other sentences. Finocchiaro (1981, p.16) says that at 

the beginning level, we should concentrate on the function words and more 

frequently used vocabulary items, which are needed to give practice structures and 

sound of the language. At the beginning level, it should be given to the vocabulary 

that is intimately related to the environment and experiences of the students. She 

also says that vocabulary is practiced and aimed at providing with opportunities to 

interest with one another and teacher as “ natural“ situation as possible to get 

more extensive vocabulary. The English students are expected to read English 

books as frequent as possible. By reading they will find new words. In addition,
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the new words can be looked up in the dictionary. As a result, they can use the 

words in practicing speaking English. 

 

3. Pronunciation 

In speaking, we should master pronunciation because it will influence the 

meaning of words. Hornby (1987, p.497) states that pronunciation is the way in 

which a language is spoken, person‟s way of speaks a language, a way in which a 

word is pronounced. According to morris (1980, p.58), the goal of learning 

English is to make the learners understand how to speak and understand the 

sentence. The learners must know how to pronounce the language appropriately. 

There are several reasons why we must master pronunciation well in learning 

English. They are as follows: 

a. English has differences in writing and pronunciation. In English, the 

pronunciation of word is not similar with written text and each of the 

words that is pronounced has different meaning. If we are wrong in 

pronouncing the words, the meaning will be different and make the learner 

difficult to understand. 

b. Intonation in English can change the kinds of word. It is separated one by 

one, it will show the other meaning. It means that if the intonation cannot 

spell correctly, the meaning of the sentence will confuse and change the 

meaning. 

From the explanation above we can see that good pronunciation is an 

important thing in mastering speaking because pronunciation can influence the
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meaning of the words. If she/he does not speak appropriate pronunciation, the 

listener cannot understand her/his say. 

 

4. Fluency 

According to Harris (1979, p.81), fluency is the case and speed of the flow 

of speech. It means that it exerts a significant influence of the communication 

between the speaker and listener. If the speaker speaks with great difficulty, the 

listener does not understand and perhaps give irrelevant response to what the 

speaker says. 

Concerning to the definition above, the important thing in speaking class is 

to ask the students to speak and the teacher gives correction whether the students 

can master or not the subject in speaking class. Therefore, the teacher tries to give 

the strategy by using describing pictures. 

 

L. The Types of Speaking 

In general, there are two forms of language; formal and informal language. 

In English speaking, people use formal speech with people of higher status, and 

informal speech with family and friends. Moreover, Posner (1982, pp.105-110) 

categorizes speaking into three types: 
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1. Active dialogue 

Active dialogue is a type of dialogue that is not one side and both 

participant utter only direct comment. An active dialogue allows all interlocutors 

great freedom in the selection of topic. It enables everybody to give the discussion 

a new turn without interrupting the train of thought. 

 

2. Reactive dialogue 

Reactive dialogue is a type of dialogue that is one side and the 

commentator utters only direct comment. At each moment in the dialogue he 

regards as relevant whatever his informant makes appear relevant. 

 

3. The Direct Dialogue 

Direct dialogue is a type of dialogue that is not one side and all 

participants use only direct comment in taking point of view. In direct dialogue, 

each interlocutor refers to the main information contributed by his predecessor. 

Therefore, there is no collision of communicative interest in direct dialogue, and 

everyone is in the framework of point of view and develops a common topic 

further. 

 Based on the explanation of the type of speaking above, the writer 

concludes that all of the types are used in daily speaking commonly such as 

formal and informal speaking. In this study, the writer uses active and direct 

dialogue as the type of speaking because the dialogues is not one side dialogue.
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They allow all interlocutors to give discussion without interrupting the train of 

thought and communicative interest such applied in describing picture strategy. 

Next chapter will discuss the methodology of this thesis.
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CHAPTER III 

  RESEARCH METHOD 

 This chapter explains about the description of the steps that is taken to 

conduct this study. They are: (A) Research Design, (B) Setting of Research, (C) 

Population and Sample, (D) Techniques of Data Collection, (E) Procedures of 

Experimental Teaching, (F) Techniques of Data Analysis. 

 

A. Research Design 

 Research method deals with how the research questions proposed in the 

first chapter are processed with a particular method. Cohen, Manion, & Morrison 

(2007) stated that method is approaches used in educational research to gather 

data that are to be used as a basis for inference and interpretation, for explanation 

and prediction. It means that method is the way used to discuss and examine the 

problem. 

 In this study, the writer applied experimental teaching. The type of 

experimental teaching was pre-experimental which employed the pre-test and 

post-test in one class. The tests involved a group of students in the experimental. 

The experimental group was given the special treatment by using describing 

picture strategy in teaching speaking skill. The study involved the independent 

and dependent variable. The independent variable is the treatment consisting of 

one category. It was the treatment by implementing the strategy of describing 
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picture in the experimental class. Meanwhile,  the dependent variable is students‟ 

speaking skill. The table shows the design of the study, as follow: 

 

Table 3.1 

 The Design of The Research 

Group Independent Variable Dependent Variable 

Experimental Class Describing Picture Strategy Students‟ Speaking skill 

  

 The data were expanded from tests (pre-test and post-test) and 

experimental teaching. The data were analyzed quantitatively. According to 

Mackey and Gass (2005, p.137), “quantitative research can be conceptually 

divided into two types; associational and experimental.” Experimental research 

method is a type of research that attempts to influence a particular variable 

(Frankel and Wallen, 2001). In this study, the writer looks at the effect of 

independent variable on dependent variable. The study planned to conduct 

teaching activity for six meetings. After conducting the treatments in six meetings, 

the writer could interpret the data by comparing the score in pre and post-test. The 

data can show whether the treatment made a difference or not. 

 

B. Setting of Research 

1. Place of the Research 

    The study was conducted at SMPN 2 Darul Imarah that is located in 

Garot, Aceh Besar. The study was carried out in the second grade students that 

consisted of 21 students. 
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2. Time of Research 

The study was conducted in the second semester students of the academic 

year of 2017/2018 starting from April 10
th

 to May 7
rd

 2018. There were six 

meetings for conducting the study. The writer accomplished the study twice in a 

week. It was conducted on Tuesday and Thursday for 120 minutes in each 

meetings. They were started from 12.05 pm to 1.25 pm. 

 

C. Population and Sample 

1. Population 

The population of this study was all students of the second grade in SMPN 

2 Darul Imarah, Aceh Besar. Population is defined as a set or collection of all 

elements processing one or more attributes of interest (Arikunto, 2002, p.102). 

The number of population was 69 students. They were divided into three classes.  

 

1. Sample 

   The writer took one class of the second grade students at SMPN 2 Darul 

Imarah, Aceh Besar as the sample. It was Class VIII-I consisted of 21 students. 

The sampling of the study is taken based on the statement from Arikunto (2002) 

stated that if the sample is less than 100, then it is taken at all. If the sample is 

greater than 100, then it can be taken among 10-15% or 20-25%. Consequently, 

the writer took 21 sample in the study. The sample of the study was not random 

sampling but the writer used intact classes. Spatz (2005, p.144) stated, “random 
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sample is subset of population chosen so that all samples of the specified size 

have an equal probability of being selected.” According to Mackey and Gass 

(2005, p.142) “intact classes are commonly and often by necessity used in 

research for the sake of convenience.” Therefore, the sample of this study used 

intact classes. The sample was only one class. The class was treated as 

experimental group. There was no control group because the writer used pre-

experimental research in the study that compared the students‟ score in pre-test 

(before conducting the treatment) and post-test (after conducting the treatment). 

The students who were in the experimental class were given treatment by 

using describing picture strategy for six meetings. Muijs (2004, p.11) said that for 

the experimental group, the design is started by giving the students pre-test. After 

the pre-test, the design continued with treatment and ended with a post-test. In this 

study, the writer used some interesting pictures in describing picture strategy, 

such as picture of Aceh Tsunami Museum, Sultan Iskandar Muda International   

Airport, Taman Sari, Baiturrahman Grand Mosque, Pasar Atjeh, and Kapal 

Apung. 

 

D. Techniques of Data Collection 

In collecting the data, the writer used some appropriate techniques. Those 

were tests and questionnaire.  

 

1. Tests 

There were two kinds of tests used in this study namely pre-test and post-

test. The pre-test was conducted before the experimental teaching to measure the
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students‟ achievement before using describing picture strategy. Whereas, the post-

test was given after the experimental teaching to evaluate whether the strategy 

improved students‟ mastery in learning or not. In collecting the data by using pre-

test and post-test, the writer asked the students to describe orally the pictures 

which is given by the writer. The students‟ speaking will be scored by using the 

speaking rubric of Brown (2004). 

  

2. Questionnaire 

 The questionnaire is given to the students at the end of experimental 

teaching. It consists of 25 questions. The purpose of the questionnaire is to find 

out students‟ problems in learning speaking using describing picture strategy and 

to investigate the students‟ opinion about describing picture strategy that is 

applied for improving students‟ English speaking skill. 

 

E. Procedures of Experimental Teaching 

The writer did experimental teaching during the research. It was used to 

investigate to what extent the students‟ speaking improve by using describing 

picture strategy. Schutt (2006) said that experimental research is the best way in 

answering the effects of a treatment. Consequently, the writer used experimental 

teaching to answer the research questions in chapter one. This research was 

conducted on the second grade students at SMPN 2 Darul Imarah, Aceh Besar. 

The writer conducts experimental teaching for six meetings and taught students 

about speaking English by using describing picture strategy. The procedures of 

the meetings are as follows: 
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1. First Meeting 

In the first meeting, the writer conducted a pre-test by asking the 

students to speak in front of the classroom based on particular topic 

provided by the writer without describing picture strategy. The topic 

which is given by the writer is telling about Rumoh Aceh. 

  

2. Second Meeting 

The writer started to describing picture strategy in this meeting. The 

writer asked students to work in group. The writer divided the students 

into five groups and gave one similar picture for each group. The 

picture is Baiturrahman Grand Mosque. Each group is asked for 

describing the picture given by the writer in front of the classroom. All 

members group must involve themselves in speaking. Before 

conducting the presentation, the writer informed the students about the 

aspects or categories which are assessed in speaking. During they 

speak, the writer assessed students‟ speaking skill based on speaking 

rubric of Brown (2004). After all groups finished their presentation, the 

writer asked the students to give comment to other groups. Then, the 

writer gave feedback or comment for all groups. 

 

3. Third Meeting 

In this meeting, the writer required the students to work individually. 

The writer showed them a picture to be described. It is the picture of
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 Pasar Atjeh. The writer offered the time to the students approximately 

10 minute for preparing the description of Pasar Atjeh. After that, the 

writer asked the students do the presentation front of the class. At the 

end of the class, the writer gave feedback or comment for the student. 

 

4. Fourth Meeting 

The writer conducted the experimental teaching by working in group in 

this meeting. The writer also gave a similar picture for each group like 

the previous meeting. It is the picture of Aceh Tsunami Museum. The 

writer divided the students into five groups. The members of each 

group in this meeting are different from the second meeting. Each 

group is asked for describing the picture given by the writer in front of 

the classroom. All members group must involve themselves in 

speaking. During they speak, the writer assessed students‟ speaking 

skill based on speaking rubric. After all groups finished their 

presentation, the writer asked the students to give comment to other 

groups. Then, the writer gave feedback for all groups. 

 

5. Fifth Meeting 

In the fifth meeting, the writer required the students to work 

individually. The writer showed them two pictures to be described. 

They are the picture of Taman Sari and Kapal Apung. The writer gave 

an opportunity to the students for choosing one of two pictures that 

they want to describe. The writer offered the time to the students 
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approximately 10 minute for preparing the description either Taman 

sari or Kapal Apung.. After that, the writer asked the students do the 

presentation front of the class. At the end of the class, the writer gave 

feedback or comment for the students. 

 

6. Sixth Meeting 

In the sixth meeting, the writer conducted post-test by asking 

the students to speak in front of the classroom based on the topic 

provided by the writer using describing picture strategy. The topic 

which is given by the writer is telling about Sultan Iskandar Muda 

International Airport. After the students finished the post-test, the 

writer gave questionnaire to them for investigating their opinions about 

the strategy. 

 

  

F. Techniques of Data Analysis 

      After conducting experimental research, the writer needs to analyze the 

results. The kind of the data is quantitative data. They come from the students‟ 

speaking scores. The scores generated from pre-test and post-test to measure the 

influence of describing picture strategy to the students speaking skill. The writer 

uses the measurement technique to measure how the students‟ speaking skill 

before and after being taught by using describing picture strategy. 
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1. Analysis of the Test 

     The students‟ speaking scores in pre-test and post-test were assessed by 

using speaking rubric which is proposed by Brown (2004). The data obtained 

from the tests is analyzed statistically by using statistic calculation of the t-test 

formula with the significance degree of 5%. The purpose of the test is to find out 

the range of data, interval class, space of interval class, to make table of frequency 

distribution, mean of the table and to find out the t0 score. 

 

a. Range 

  Range is the difference between the highest and the lowest score 

(Sudjana, 2008). The range of pre-test and post-test scores would be determined 

by using : 

R= H-L 

Notes: 

R : Range of the score  L : Lowest score 

      H : Highest score  

 

b. Class Number 

   Sudjana (2008) mentioned that the number of interval class can be 

determined by using the formula: 

 

CN = 1 + (3,3) log n 



46 
 

 

 

Note: 

  CN : Class Number  n     : The number of sample 

 

c. Space of interval class 

   Sudjana (2008) said that to know the space of interval class, we can use 

the formula: 

  
 

  
 

Note: 

I     : Interval 

R    : Range 

CN : Class Number 

  

d. Mean 

           Arikunto (2002) stated that mean is analyzed by using the formula:  

  
     

   
 

            Notes: 

X = Mean 

fi  = refers to frequency 

xi = refers to the middle score of interval class 
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fixi       = the amount of multiplication between the frequencies and 

the middle scores of interval class. 

  

e. T-score 

  Sudjana (2008), in calculating the t score, we can use this formula: 

to 
     

    
 

Note: 

to : t-test 

MX : the mean score of deviation of pre-test 

MY : the mean score of deviation of post-test 

SX-Y   : Standard error of the mean difference between variable X  

               (pre-test) and variable Y (post-test).    

 

2. Analysis of the Questionnaire 

The data obtained from the questionnaire is analyzed statistically by 

counting the percentage of the students‟ answers in each item of the 

questionnaire. It is used to identify the students‟ responses after being taught 

toward the use of describing picture strategy to improve students‟ speaking 

English skill. Based on Sudjana (2008), the formula used is: 

  
 

 
      

Notes:    

P = Percentage  N = Number of sample 

F= Frequency   100%  = Constant of value 
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CHAPTER IV 

DATA ANALYSIS AND DISCUSSION 

This chapter presents and discusses data description and data analysis. 

They are: (A) The analysis of tests, (B) Examining hypothesis, (C) The analysis of 

questionnaire, (D) Discussion.  

 

A. The Analysis of Tests 

In analyzing the data, the writer used statistical calculation to the tests 

given for this study. There were two types of the test in the study; pre-test and 

post-test. The following table depicts the result of the pre-tests and post-tests 

Table 4.1 

            The Scores of Pre-test and Post-test  

 

No Name 

Score 

Pre-

Test  

Post-

Test 

1 RJ 25 29 

2 MN 31 31 

3 FE 33 40 

4 ZV 27 33 

5 RP 29 37 

6 AW 30 29 

7 JA 28 33 

8 MH 36 45 

9 HR 31 40 

10 RF 25 29 

11 MA 23 30 

12 DP 31 38 

13 SI 27 32 

14 MZ 23 29 

15 AA 31 38 

16 SR 27 29 

17 YF 26 31 

18 AR 24 29 

19 JR 28 33 

20 MY 28 33 

21 BG 26 30 
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Table 4.1 is pre-test and post-test score from 21 students‟ English speaking 

skill based on the speaking rubric of Brown (2004). The table indicates that the 

lowest score of pre-test is 23 and the highest score is 36. In post-test, the lowest 

score is 29 and the highest score is 45. 

 

1. Pre-Test 

In analyzing the data of pre-test, the writer calculated the score to find out 

Range (R), Class Number (CN), Interval (I), and Mean (X) by using statistical 

formula, which are: 

a. Range is the different of the highest score with the lowest score.  To find 

the result, the writer used the following formula: 

R= H-L 

Notes: 

R : Range of the score 

H : Highest score  

L : Lowest score 

 

Based on the table 4.1, it can be seen that the highest score of pre-test is 

36 and the lowest score is 23. Thus, the range is: 

      R = 36-23 = 13 

 

b. Class Number is the number of score that has been grouped based on the 

expected interval, and the formula is: 

CN= 1+3.3 log n (total sample) 

CN = 1+ (3.3) log 21 

              = 5.3626 (it can be taken 5)
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c. Interval is amount of class and to find the score, the writer used the 

following formula: 

  
 

  
 

Remarks: 

I= interval 

R= range 

CN= class number 

I = 
  
 

 = 2.6 (it can be taken 3) 

 

d. Table of frequency 

  The frequency distribution can be calculated as the following table: 

Table 4.2 

The frequency’s table of pre-test 

Interval Class Fi Xi Fixi 

23-25 5 24 120 

26-28 8 27 216 

29-31 6 30 180 

32-34 1 33   33 

35-37 1 36   36 

Total 21 150  585 

 

  
     

   
 

Note: 

X          = Mean  

xi  = refers to the middle score of interval class 

Fi  = refers to frequency 

FiXi  = refers to the amount of multiplication between frequency   

and middle class
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2. Post-Test 

In analyzing the data of post-test, the writer calculated the score to find out 

Range (R), Class Number (CN), Interval (I), and Mean (X) by using statistical 

formula, which are: 

a. Range  

From the table 4.1, it can be seen that the highest score of post-test is 

45 and the lowest score is 29. Thus, the range is: 

R = 45 – 29 = 16 

  

b. Class Number 

  CN = 1+ (3.3) log 21 

              = 5.3626 (it can be taken 5) 

  

c. Interval 

 I = 
  

 
 = 3.2 (it can be taken 3) 

 

d. Table of Frequency 

The frequency distribution can be calculated as the following table: 

      Table 4.3 

   The frequency’s table of post-test 

Interval Class Fi xi Fixi 

29-32 11 30.5 335.5 

33-36 4 34.5 138 

37-40 5 38.5 192.5 

41-44 0 42.5     0 

45-48 1 46.5  46.5 

Total 21 192.5  712.5 

 



52 
 

 
 

 

Based on the table 4.3, the mean is identified by using the formula 

below; 

             
  

 = 33.92  = 34 

 

Table 4.4 

        The Scores of Pre-test, Post-test, and Mean  

No Name 

Score 

Pre-

Test  

Post-

Test 

1 RJ 25 29 

2 MN 31 31 

3 FE 33 40 

4 ZV 27 33 

5 RP 29 37 

6 AW 30 29 

7 JA 28 33 

8 MH 36 45 

9 HR 31 40 

10 RF 25 29 

11 MA 23 30 

12 DP 31 38 

13 SI 27 32 

14 MZ 23 29 

15 AA 31 38 

16 SR 27 29 

17 YF 26 31 

18 AR 24 29 

19 JR 28 33 

20 MY 28 33 

21 BG 26 30 

 Mean 28 34 

 

 According to the calculation, the average score of pre-test is 28 and post 

test is 34. The result difference indicates that there is the effect of using describing 

picture strategy on the students‟ improvement of English speaking skill at the 

second grade students of SMPN 2 Darul Imarah Garot, Aceh Besar. The students‟ 

English speaking skill improved after getting the treatment. It can be seen that 

there was difference in the improvement of students‟ English speaking skill by 

using



53 
 

 
 

 describing picture strategy. It can be concluded that describing picture strategy is 

effective used in teaching and learning English speaking skill.  

 

B. Examining Hypothesis 

  In examining hypothesis, the writer used “t” test (t0) to determine the 

significant difference in examining the students‟ pre-test and post-test scores. 

Firstly, the hypothesis was examined as the use of describing picture strategy 

improves students‟ English speaking skill. Secondly, the writer listed the pre-test 

and post-test score in order to find up the difference score among those tests. 

 Hypothesis of this study used Ttable at significant level of α = 0.05. In this 

study, there are alternative hypothesis (Ha) and null hypothesis (H0) determined 

as: 

  Ha   : The use of describing picture strategy improves students‟ English speaking 

skill. 

  H0  : The use of describing picture strategy does not improve students‟ English 

speaking skill. 

  

If significant value (Tscore) > 0.05, using describing picture strategy will 

improve students‟ English speaking skill. If significant value (Tscore) < 0.05, using 

describing picture strategy will not improve students‟ English speaking skill.
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Table 4.5 

            The different scores of pre-test and post-test  

No Name 

Score 

X-Y 

(D) 
D

2
 

Pre-

Test  

(Y) 

Post-

Test 

(X) 

1 RJ 25 29 4 16 

2 MN 31 31 0  0 

3 FE 33 40 7 49 

4 ZV 27 33 6 36 

5 RP 29 37 8 64 

6 AW 30 29 -1  1 

7 JA 28 33 5 25 

8 MH 36 45 9 81 

9 HR 31 40 9 81 

10 RF 25 29 4 16 

11 MA 23 30 7 49 

12 DP 31 38 7 49 

13 SI 27 32 5 25 

14 MZ 23 29 6 36 

15 AA 31 38 7 49 

16 SR 27 29 2  4 

17 YF 26 31 5 25 

18 AR 24 29 5 25 

19 JR 28 33 5 25 

20 MY 28 33 5 25 

21 BG 26 30 4 16 

    ∑D = 109 ∑D
2
 = 697 

 

After finding the difference score of pre-test and post-test, the writer has to 

find Standard Deviation of two variables, X and Y by using the following 

formula: 

SD =√
   

 
 (

  

 
)
 

 

SD = √
   

  
 (

   

  
)
 

 

          SD = √     = 2.5
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Therefore, the Mean of Difference (MD) was counted by using the 

following formula: 

MD = 
∑ 

 
 

MD = 
   

  
 = 5.19 

After getting the score of Standard Deviation Difference, the writer 

calculated the Standard Error of Mean difference (SEMD) between two variables: 

X and Y 

SEMD = 
  

√   
 

SEMD = 
   

√    
 = 0.56 

Then, the score of t0 could be calculated with this formula: 

t0 = 
  

    
 

t0 = 
    

    
 

t0 = 9.27 

The last step was to examine the t0 by determining degree of freedom 

(df) by using the following formula: 

Df = N-1= 21-1= 20 
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Table 4.6 

         The scores in examining students’ pre-test and post-test  

No Name 

Score 

X-Y 

(D) 
D

2
 

Pre-

Test  

(Y) 

Post-

Test 

(X) 

1 RJ 25 29 4 16 

2 MN 31 31 0  0 

3 FE 33 40 7 49 

4 ZV 27 33 6 36 

5 RP 29 37 8 64 

6 AW 30 29 -1  1 

7 JA 28 33 5 25 

8 MH 36 45 9 81 

9 HR 31 40 9 81 

10 RF 25 29 4 16 

11 MA 23 30 7 49 

12 DP 31 38 7 49 

13 SI 27 32 5 25 

14 MZ 23 29 6 36 

15 AA 31 38 7 49 

16 SR 27 29 2  4 

17 YF 26 31 5 25 

18 AR 24 29 5 25 

19 JR 28 33 5 25 

20 MY 28 33 5 25 

21 BG 26 30 4 16 

Standard Deviation (SD)                                        2.5                                    

Mean of Difference  (MD)                                       5.19                                              

Standard Error of Mean Difference (SEMD)       0.56                   

T score      (t0)                                                                                                  9.27 

Degree of Freedom (Df)                                          20                                                  

 

Based on the result of calculation, Tscore value of tests were 9.27. 

According to Ttable list at significant level of α = 0.05 one tailed (See Appendix 8), 

the value of distribution table at 20 as degree of freedom was 1.725. Therefore, 

the study has Tscore > Ttable; 9.27 > 1.725. The result means that significant value > 

0.05 (9.27 > 0.05). The study can be concluded that Ha was accepted and H0 was 

rejected. It indicates that the strategy has an effect for students.
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C. The Analysis of Questionnaire 

In order to get the real data of the students‟ perception toward the use of 

describing picture strategy to improve students‟ English speaking skill. The writer 

distributed the questionnaires to 21 students. It consisted of 25 questions in a 

closed form. As mentioned in chapter III, the writer used the following formula:  

  
 

 
      

Note: 

P : Percentage    N : Number of sample 

F : Frequency of respondents  100% : Constant value 

 

Furthermore, the result of questionnaire will be elaborated in the following 

table;



58 
 

 
 

 

                                                            Table 4.7 

                                               Analysis of Questionnaire 

No Statements 

Strongly 

Agree 
Agree Disagree Strongly 

Disagree 

F P F P F P F P 

1 
Describing picture is a new strategy that I know in 

learning English speaking skill 

12 57.14% 6 28.57% 3 14.29% 0 0 

2 
Describing picture strategy is appropriate with teaching 
English speaking 

10 47.62% 10 47.62% 1 4.76% 0 0 

3 
The learning process became more interesting by using 

describing picture strategy. 

11 53.38% 9 42.86% 1 4.76% 0 0 

4 
I became more enthusiastic to speak English in learning 
English speaking by using describing picture strategy. 

6 28.57% 14 66.67% 1 4.76% 0 0 

5 
By using describing picture strategy, I became more 

motivated in learning speaking. 

8 38.10% 12 57.14% 1 4.76% 0 0 

6 
By using describing picture strategy, I became more 
confident 

7 33.33% 11 52.38% 2 9.52% 1 4.76% 

7 
By using describing picture strategy, I could express the 

idea easily. 

6 28.57% 13 61.91% 1 4.76% 1 4.76% 

8 
After learning English speaking by using describing 
picture strategy, my English speaking skill was improved. 

5 23.81% 12 57.14% 4 19.05% 0 0 

9 
Learning English speaking by using describing picture 

strategy could improve my vocabulary mastery. 

5 23.81% 15 71.43% 1 4.76% 0 0 

10 
After learning English speaking by using, my English 
pronunciation got better. 

3 14.29% 18 85.71% 0 0 0 0 

11 
By using describing picture strategy, my grammar in 

English speaking was better. 

0 0 2 9.52% 16 76.19% 3 14.29% 

12 Describing picture strategy is a boring strategy. 2 9.52% 5 23.81% 6 28.57% 8 38.10% 

13 
By using describing picture, English speaking became 
easier to be practiced. 

3 14.29% 15 71.43% 1 4.76% 2 9.52% 

14 
I faced some difficulties in learning English speaking by 

using describing picture strategy. 

0 0 3 14.29% 14 66.67% 4 19.05 

15 

By using describing picture strategy, the teacher could 

direct the learning instructions and express the materials 

clearly. 

7 33.33% 14 66.67% 0 0 0 0 

16 
By using describing picture strategy, the atmosphere of the 
classroom became more comfortable. 

8 38.10% 12 57.14% 1 4.76% 0 0 

17 
I could understand English easily by using describing 

picture strategy. 

0 0 1 4.76% 12 57.14% 8 38.10% 

18 
By using describing picture strategy, I could speak English 
fluently. 

2 9.52% 2 9.52% 13 61.91% 4 19.05% 

19 
The teacher had implemented describing picture strategy 

well 

11 52.38% 10 47.62% 0 0 0 0 

20 
By using describing picture strategy, I could get many 
suggestions or opinion from my friends 

8 38.10% 10 47.62% 2 9.52% 1 4.76% 

21 
I still could not speak English after the teacher used 

describing picture strategy.  

1 4.76% 5 23.81% 9 42.86% 6 28.57% 

22 
The assignments given in English speaking skill by using 
describing picture strategy did not help me in mastering 

vocabulary in English 

2 9.52% 4 19.05% 9 42.86% 6 28.57% 

23 
I could not concentrate in English speaking when the 
teacher used describing picture strategy. 

7 33.33% 5 23.81% 5 23.81% 4 19.05% 

24 
I like learning English speaking skill by using describing 

picture strategy. 

8 38.10% 11 52.38% 2 9.52% 0 0 

25 
After learning English speaking skill by using describing 
picture strategy, I was motivated to learn English speaking 

skill in outside of the classroom. 

5 23.81% 10 47.62% 5 23.81% 1 4.76% 

 

Note: 

F : Frequency 

P : Percentage
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Table 4.7 illustrates the percentage of each statement in the questionnaire. 

Overall, the students agree to the statements. There were five kinds of statement. 

First, the statements were about introduction of describing picture strategy. They 

were 1
st
 and 2

nd
 statements. In this statements, most of the participants strongly 

agree that describing picture is a new strategy which is appropriate with teaching 

English speaking skill. Second, they were about learning English speaking skill by 

using describing picture strategy; 3
rd

, 4
th

, 5
th

, 6
th

, 7
th

, 9
th

, 10
th

, 11
th

, 12
th

, 13
th

, 14
th

, 

17
th

, 18
th

, 21
st
, 22

nd
, and 23

rd
 statements . The strategy can motivate the students to 

learn English and it helps the teacher to make them interest and enjoy to learn 

especially speaking. A picture is one of the resources that can help the students to 

stimulate their interest and motivation (Wright, 1989). Therefore, most of the 

students agree that using describing picture improved their English speaking skill. 

Furthermore, all of the students also agree that the strategy facilitated them 

to improve English vocabulary and pronunciation well, to express their ideas and 

to practice English speaking skill. In these statements, there were five statements 

in negative sentences; 12
th

, 14
th

 21
st
, 22

nd
, and 23

rd
 statements. However, the 

participants disagree to the statements. The result showed that the students gave 

positive responses for the teaching strategy based on the five statements. Third, 

the statements were about learning process. They were 15
th

, 19
th

, and 20
th

 

statements. Many participants agree to them. The teacher had implemented 

describing picture strategy well. So that the teacher could direct the learning 

instructions and express the materials clearly and the students got feedback not 

only from the teacher but also from their friends.
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Nevertheless, there were some problems gained in using describing picture 

strategy to improve students‟ English speaking skill. They were proved by the 

response of the respondent on the questionnaire. The problems were showed by 

11
th

,17
th

,18
th

, and 23
th

 statements. They were many students could not apply 

grammar correctly when they speak by using the strategy. The students are 

difficult to understand English when their friends speak English using describing 

picture. They could not speak English fluently and concentrate in speaking 

English when the teacher used describing picture strategy.  

Fourth, the statement was about assignment which was 22
nd

 statement. The 

participants disagree that the assignment given could not help them to master 

English vocabulary and speaking. It showed that the students‟ gave the positive 

response to this study. Fifth, Evaluation statements. They were 21
st
, 23

rd
, 24

th
, and 

25
th

. Most of the participants agree that they could speak English after the teacher 

applied describing picture strategy. Moreover, they liked learning English 

speaking skill by using the strategy and motivated to study English speaking skill 

in inside and outside of the classroom. They using describing picture strategy 

impoved their English speaking skill and it is an effective and suitable strategy in 

teaching English speaking skill.
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4.  Discussion 

 Based on the analysis of the data, the writer would like to discuss there are 

two research questions in this study. The first research question is “What is the 

effect of using describing picture strategy on the students‟ improvement of 

English speaking at the second grade students of SMPN 2 Darul Imarah Garot, 

Aceh Besar?” To answer the research question, the writer conducted tests and 

gave questionnaire to the students. The writer taught English speaking skill by 

using describing picture strategy. The pre-test were given to the students before 

the treatment, while the post-test were given after the students finished the 

treatment. 

The result of pre-test and post-test showed a significant difference as 

explained in the data analysis part. Based on the calculation, the mean score of 

pre-test was 28 and the post-test was 34. The result of test showed that there was 

an effect of describing picture strategy at English speaking skill. The students‟ 

speaking skill improved after using the strategy. It was proved by mean score 

post-test was higher than pre-test. 

Furthermore, the result of data analysis showed that tscore is 9.27 and ttable at 

significant level of α = 0.05 is 1.725. Thus, the data can be stated that t0 was 

higher than ttable (9.27 > 1.725). The data indicated that alternative hypothesis (Ha) 

was accepted and null hypothesis (H0) was rejected. In consequence, the 

hypothesis accepted was the use of describing picture strategy improves students‟ 
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English speaking skill. Based on the data analysis, describing picture strategy is 

appropriate to be applied in teaching English speaking skill.
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This study supported the previous study by Asfa (2010) as English 

Language Education student of Walisongo State Institute for Islamic Studies, 

Khamsiah (2016) as English Language Education student of University of Pasir 

Pengaraian, Karsono (2014) as teacher of SMPN 1 Anggana, and Wulandari 

(2012) as the student of English Education Department in Yogyakarta State 

University. They said that describing picture was effective strategy in improving 

students speaking skill because the picture media really help the students to 

improve their skill in speaking. By using the strategy, they were easy to perform 

speaking so that they could improve their fluency, content, pronunciation, and 

grammar. 

In addition, to answer the second research question; “What are the 

students‟ problems in learning speaking using describing picture strategy?” The 

writer distributed set of questionnaire to the students in collecting the data to get 

the real data about their perceptions toward improving students‟ English speaking 

skill by using describing picture strategy and to find out the problem faced by the 

students in learning the skill using the strategy. The result of questionnaire 

showed that describing picture strategy motivated the students to learn English 

and it helps the teacher to make them interested in English speaking and enjoy to 

learn especially speaking. Moreover, the strategy facilitated the students to 

improve English vocabulary and pronunciation well, express their ideas and 

practice English speaking skill. Therefore, the strategy has changed the situation 

of the learning become interesting and enhanced students‟ English speaking skill.
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However, based on the result of questionnaire, there are some problems 

obtained in using describing picture strategy to improve students‟ English 

speaking skill. The problems were showed by 11
th

,17
th

,18
th

, and 23
th

 statements. 

First, many students could not apply grammar correctly when they speak by using 

the strategy. Second, the students are difficult to understand English when their 

friends speak English using describing picture. Third, they could not speak 

English fluently. Fourth, the students could not concentrate in English speaking 

when the teacher used describing picture strategy because the classroom situation 

became more noisy than usual.  

In this study, the writer realized that the problems happened because 

limited time for conducting the experimental teaching. The writer restricted the 

explanation of learning materials. Therefore, the writer did not give explanation 

about grammar in detail and the students had limited time to practice English 

speaking so that they were difficult to understand English and speak fluently. 

Nevertheless, there was a significant improvement of students‟ English speaking 

skill based on writing rubric of Brown (2004).
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CHAPTER V 

CONCLUSION AND SUGGESTION 

The study aims at exploring the effect of using describing picture strategy 

on the students‟ improvement of English speaking at the second grade students of 

SMPN 2 Darul Imarah Garot, Aceh Besar and finding out the students‟ problems 

in learning speaking using describing picture strategy. The writer elaborated the 

result of the study in chapter four. Therefore, this chapter explains about 

conclusions and suggestions of the study. 

 

A. Conclusion 

Based on the results, the conclusions of the study can be drawn as 

follows: 

1. The use of describing picture strategy improve students‟ English speaking 

skill. This can be understood by the mean score of pre-test and post-test. 

The score of pre-tests and post-tests showed a significant difference. 

Furthermore, the effect of describing picture strategy is not only obtained 

by the students‟ achievement, but it is also obtained by students‟ responses 

in questionnaire. The result showed that the students are interested in the 

strategy. 

 

2. There are students‟ problems in learning speaking using describing picture 

strategy. First, many students could not apply grammar correctly when 
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they speak by using the strategy. Second, the students are difficult to 

understand English when their friends speak English using describing 

picture. Third, they could not speak English fluently. Fourth, the students 

could not concentrate in speaking English when the teacher used 

describing picture strategy because the classroom situation became more 

noisy than usual. 

 

B. Suggestion 

Based on the result of the study, there are some suggestions that can be 

considered to make students more interested in English speaking skill, as 

follows: 

1. The writer suggests to teachers for using describing picture 

strategy in teaching and learning process. The role of teacher is 

important to create the classroom situation to be active and the use 

of picture in teaching English speaking is good to motivate the 

students in speaking English, to facilitate them to practice the skill 

and to construct an interesting learning process of English speaking 

skill. 

 

2. This study is still far away from perfection, whether the media, the 

time, the learning process, the sample, and the focus of describing 

picture strategy. Therefore, the writer expected to the next writers 

to be able to cover the limitation of this stu
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APPENDIX 4 

LESSON PLAN 

(A Study of The Use of Describing Picture Strategy to Improve Students’ Speaking)  

 

School   : SMPN 2 Darul Imarah Garot, Aceh Besar 

Course  : English 

Academic Year : 2017/2018 

Grade   : VIII-I 

 

Meetings Method & Topic Learning Activities 

1 

 

 

 

 

 

Pre-Test (Without Describing Picture) 

Topic: Rumoh Aceh 

 

 

 

 

- The writer asks the students about their 

condition and what they had learned in 

their last meeting. 

- The writer introduces and explains 

briefly the information about the study  

- The writer gives pre-test for students by 

asking them to speak in front of the 

classroom based on the topic provided 

without describing picture. 

- All of the students do the pre-test by 

speaking in front of the classroom. 

- The writer closes the meeting. 

2 

 

Describing Picture (Working in group) 

Topic: Baiturrahman Grand Mosque 

 

 

 

 

1. Pre-Teaching 

      The writer greets the students, does 

warming up, and checks the 

students‟ attendance. 

 

2. While Teaching 

- The writer asks the students to work 

in group. 

- The writer divides the students into 

five groups and gives one similar 

picture for each group. 

- Each group is asked for describing 

the picture given by the writer in 

front of the classroom. All members 

group must involve themselves in 

speaking. 

- Before conducting the presentation, 

the writer informs the students about 

the aspects or categories which are 

assessed in speaking. 

- During they speak, the writer do 

assessment for each speaking student 

based on speaking rubric of Brown 

(2004). 

- After all groups finished their 
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presentation, the writer asks the 

students to give comment to other 

groups. 

- The writer gives feedback or 

comment for all groups. 

 

3. Post Teaching 

- The writer asks the students about 

what they have got from the lesson 

in that day and then gives reflection 

toward the teaching learning 

process. 

 

3 

Describing Picture (Working individually) 

Topic: Pasar Atjeh 

 

 

 

 

 

 

 

 

 

 

1. Pre-Teaching 

      The writer greets the students, does 

warming up, and checks the 

students‟ attendance. 

 

2. While Teaching 

- The writer asks the students to work 

individually. 

- The writer r shows them a picture to 

be described. It is the picture of 

Pasar Atjeh. 

- The writer offers the time to the 

students approximately 10 minute 

for preparing the description of 

Pasar Atjeh. 

The writer asks the students do the 

presentation front of the class. 

- The writer gives feedback or 

comment for all groups. 

 

3. Post Teaching 

The writer asks the students about what 

they have got from the lesson in that day 

and then gives reflection toward the 

teaching learning process. 
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4 

Describing Picture (Working in group) 

Topic: Aceh Tsunami Museum 

 

 

 

1. Pre-Teaching 

      The writer greets the students, does 

warming up, and checks the 

students‟ attendance. 

 

2. While Teaching 

- The writer asks the students to work 

in group. 

- The writer divides the students into 

five groups. The members of each 

group in this meeting are different 

from the second meeting. 

- Each group is asked for describing 

the picture given by the writer in 

front of the classroom. All members 

group must involve themselves in 

speaking. 

- During they speak, the writer do 

assessment for each speaking student 

based on speaking rubric of Brown 

(2004). 

- After all groups finished their 

presentation, the writer asks the 

students to give comment to other 

groups. 

- The writer gives feedback or 

comment for all groups. 

 

3. Post Teaching 

The writer asks the students about what 

they have got from the lesson in that day 

and then gives reflection toward the 

teaching learning process. 
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 5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Describing Picture (Working individually) 

Topic: Taman Sari and Kapal Apung 

 

 

 

 

 

 

1. Pre-Teaching 

      The writer greets the students, does 

warming up, and checks the 

students‟ attendance. 

 

2. While Teaching 

- The writer requires the students to 

work individually. 

- The writer shows them two pictures 

to be described. They are the 

pictures of Taman Sari and Kapal 

Apung. 

 

- The writer gives an opportunity to 

the students for choosing one of two 

pictures that they want to describe.  

- The writer offers the time to the 

students approximately 10 minute 

for preparing the description either 

Taman sari or Kapal Apung. 

- The writer asks the students do the 

presentation front of the class. 

- The writer gives feedback or 

comment for all groups. 

 

3. Post Teaching 

The writer asks the students about what 

they have got from the lesson in that day 

and then gives reflection toward the 

teaching learning process 
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6 

 

Post-Test (Describing Picture) 

Topic: Sultan Iskandar Muda International Airport  

 

- The writer asks the students about their 

condition and what they had learned in 

their last meeting. 

- The writer gives post-test for students 

by asking them to speak in front of the 

classroom based on particular topic 

using describing picture strategy. 

- All of the students do the post-test by 

speaking in front of the classroom. 

- The writer closes the meeting. 

 

 

 

 

 

 

 

 

 

 

 

 

      Banda Aceh,        April 2018 

      The Writer 

 

 

 

      Anggia Murni 

      NIM.
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APPENDIX 5 

 

PRE-TEST AND POST-TEST  

 

 

 

PRE-TEST 

 

Skill      : Speaking 

Instructions  : 

 Please describe about Rumoh Aceh orally! 

 

 

 

POST-TEST 

 

Skill      : Speaking 

Instructions  : 

 Please describe about Sultan Iskandar Muda International Airport orally 

based on the picture below! 
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APPENDIX 6 

ORAL PROFICIENCY SCORING CATEGORIES 

 

 

Categories 

 

Score 

 

1-5 (Poor) 

 

6-11 (Satisfactorily) 12-14 (Good) 17-15 (Very Good) 18-20 (Excellent) 

Grammar Errors in grammar 

are  

frequent, but 

speaker can be 

understood by  

a native speaker 

used  

to dealing with 

foreigners 

attempting to speak 

his language. 

 

Can usually handle 

elementary 

constructions quite 

accurately but does 

not have through or 

confident control of 

the grammar. 

Control of 

grammar is good. 

Able to speak the 

language with 

sufficient structural 

accuracy to 

participate 

effectively in most 

formal and 

informal 

conversations on 

practical, social, 

and professional 

topics. 

Able to use the 

language accurately 

on all levels normally 

pertinent to 

professional needs. 

Errors in grammar 

are quite rare. 

Equivalent to that 

of an educated 

native speaker. 

Vocabulary Speaking 

vocabulary 

inadequate to 

express anything 

but the most 

elementary needs. 

Has speaking 

vocabulary sufficient 

to express himself 

simply with some 

circumlocutions. 

Able to speak the 

language with 

sufficient 

vocabulary to 

participate 

effectively in most 

formal and 

informal 

conversations on 

practical, social, 

and professional 

topics. Vocabulary 

is broad enough 

that he rarely has to 

grope for a word. 

Can understand and 

participate in any 

conversation within 

the range of this 

experience with a 

high degree of 

precision of 

vocabulary. 

Speak on all levels 

is fully accepted by 

educated native 

speakers in all its 

features including 

breadth of 

vocabulary and 

idioms, 

colloquialisms, and 

pertinent cultural 

references. 

Comprehension Within the scope of 

this very limited 

language 

experience, can 

understand simple 

questions and 

statements if 

delivered with 

slowed speech, 

repetition, or 

paraphrase. 

Can get the gist of 

most conversation of 

non-technical subject 

(i.e., topics that 

require no specialized 

knowledge). 

Comprehension is 

quite complete at a 

normal rate of 

speech. 

Can understand any 

conversation within 

the range of this 

experience.  

Equivalent to that 

of an educated 

native speaker. 
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APPENDIX 7 

 

STUDENTS’ ENGLISH SPEAKING SCORE OF PRE-TEST AND POST-TEST 

Table 1 

Students’ score of pre-test 

No Students’ 

Name 

Score 

Grammar Vocabulary Comprehension Fluency Pronuncation Total 

1 RJ 4 6 4 6 5 25 

2 MN 5 7 5 7 7 31 

3 FE 5 8 6 7 7 33 

4 ZV 4 6 5 6 6 27 

5 RP 5 6 6 6 6 29 

6 AW 5 7 5 7 6 30 

7 JA 4 6 6 6 6 28 

8 MH 5 8 7 8 8 36 

9 HR 5 7 5 7 7 31 

10 RF 4 6 4 6 5 25 

11 MA 4 5 4 5 5 23 

12 DP 5 7 5 7 7 31 

13 SI 5 6 4 6 6 27 

14 MZ 4 5 4 5 5 23 

15 AA 5 7 5 7 7 31 

16 SR 5 6 4 6 6 27 

17 YF 4 6 4 6 6 26 

18 AR 4 5 4 6 5 24 

19 JR 5 6 5 6 6 28 

20 MY 5 6 5 6 6 28 

21 BG 4 6 5 6 5 26 

Table 2 

Students’ score of pre-test 

No Students’ Name Score 

Grammar Vocabulary Comprehension Fluency Pronuncation Total 

1 RJ 4 9 5 6 5 29 

2 MN 5 7 5 7 7 31 

3 FE 6 10 7 8 9 40 

4 ZV 5 7 6 7 8 33 

5 RP 6 7 7 9 8 37 

6 AW 4 7 5 7 6 29 

7 JA 5 7 7 7 7 33 

8 MH 6 10 9 10 10 45 

9 HR 6 9 7 9 9 40 

10 RF 4 7 5 6 7 29 

11 MA 5 7 5 7 6 30 

12 DP 5 11 5 7 10 38 

13 SI 6 7 5 7 7 32 

14 MZ 5 6 5 7 6 29 

15 AA 6 9 6 8 9 38 

16 SR 5 7 4 6 7 29 

17 YF 5 7 5 7 7 31 

18 AR 5 6 5 6 7 29 

19 JR 6 7 6 7 7 33 

20 MY 6 7 6 7 7 33 

21 BG 5 7 5 7 6 30 
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TTable 
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APPENDIX 9 
 

ANGKET RESPON SISWA/I SMPN 2 DARUL IMARAH, ACEH BESAR 

KELAS VIII-1 TERHADAP PENGGUNAAN STRATEGI DESCRIBING 

PICTURE UNTUK MENINGKATKAN KETERAMPILAN BERBICARA 

BAHASA INGGRIS SISWA 

 

Responden Yth, 

Angket ini diajukan oleh peneliti yang saat ini sedang melakukan penelitian 

mengenai respon siswa/i terhadap penggunaan strategi Describing Picture untuk 

meningkatkan keterampilan berbicara bahasa Inggris siswa. Demi tercapainya 

hasil yang diinginkan, dimohon siswa/i untuk berpartisipasi dengan mengisi 

angket ini secara lengkap. Perlu saya informasikan bahwa tidak ada yang dinilai 

benar atau salah. Pilih sesuai dengan apa yang anda ketahui atau rasakan. Akhir 

kata saya ucapkan banyak terima kasih atas partisipasi anda dalam survey ini. 

 

Nama  : 

Jenis Kelamin : 

 

Lembaran ini merupakan salah satu instrument untuk mengumpulkan data skripsi. 

 

Pilihlah salah satu jawaban yang tersedia di bawah ini dengan cermat dan 

jujur! 

 

1. Describing Picture adalah strategi yang baru saya kenal dalam pembelajaran 

English Speaking. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

2. Strategi Describing Picture sesuai diterapkan dalam pembelajaran English 

Speaking. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju
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3. Proses pembelajaran English speaking menjadi lebih menarik dengan 

menggunakan strategi Describing Picture. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

4. Belajar English speaking dengan menggunakan strategi Describing Picture 

membuat saya lebih antusias untuk berbicara bahasa Inggris. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

5. Dengan menggunakan strategi Describing Picture, saya lebih termotivasi untuk 

belajar English Speaking. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

6. Belajar English Speaking dengan strategi Describing Picture menjadikan saya 

lebih percaya diri untuk berbicara bahasa Inggris. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

7. Strategi Describing Picture membuat saya lebih mudah untuk mengungkapkan 

ide saya dalam berbicara bahasa Inggris. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

8. Setelah belajar English Speaking dengan menggunakan strategi Describing 

Picture, kemampuan berbicara bahasa Inggris saya meningkat. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju
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d. Sangat tidak setuju 

 

 

9. Belajar English Speaking dengan menggunakan strategi Describing Picture 

meningkatkan penguasaan kosa kata saya. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

10. Setelah belajar English Speaking dengan menggunakan strategi Describing 

Picture, pengucapan saya dalam bahasa Inggris menjadi lebih baik. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

11. Dengan strategi Describing Picture, penggunaan grammar (tata bahasa) saya 

dalam English Speaking menjadi lebih baik. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

12. Strategi Describing Picture adalah strategi yang membosankan. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

13. Dengan strategi Describing Picture, English Speaking lebih mudah 

dipraktekkan. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

14. Saya mengalami kesulitan dalam belajar English Speaking dengan 

menggunakan strategi Describing Picture. 

a. Sangat setuju 

b. Setuju
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c. Tidak setuju 

d. Sangat tidak setuju 

 

 

15. Dengan menggunakan strategi Describing Picture, guru dapat mengarahkan 

instruksi dan materi dengan jelas dan terarah. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

16. Dengan menggunakan strategi Describing Picture, suasana belajar English 

Speaking  menjadi lebih menyenangkan. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

17. Belajar dengan menggunakan strategi Describing Picture membuat saya lebih 

mudah memahami materi pelajaran bahasa Inggris. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

18. Dengan menggunakan strategi Describing Picture, saya dapat berbicara bahasa 

Inggris dengan lancar. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

19. Penerapan strategi Describing Picture sudah dilakukan dengan baik oleh guru. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

20. Dengan strategi Describing Picture, saya mendapat masukan dari teman-teman 

saya. 

a. Sangat setuju
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b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

21. Saya tetap tidak bisa berbicara bahasa Inggris setelah guru menggunakan 

strategi Describng Picture. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

22. Tugas-tugas yang diberikan dalam English Speaking dengan menggunakan 

Describng Picture tidak membantu saya dalam menguasai kosa kata dalam 

bahasa Inggris. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

23. Saya menjadi tidak focus belajar berbicara bahasa Inggris ketika guru 

menggunakan strategi Describng Picture. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

24. Saya suka pembelajaran English Speaking dengan menggunakan strategi 

Describing Picture.  

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

 

25. Setelah belajar English Speaking dengan strategi Describing Picture di kelas, 

saya termotivasi untuk belajar tambahan di luar kelas. 

a. Sangat setuju 

b. Setuju 

c. Tidak setuju 

d. Sangat tidak setuju 

Sumber:  

Zainatuddar. (2015). Teaching Speaking by Using Picture Series Technique (An 

Experimetal Study at The Second Year Students of SMKN 1 

Lhokseumawe). Banda Aceh: Universitas Syiah Kuala 
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