THE CORRELATION BETWEEN STUDENTS’ HABIT OF
UNDERLINING TEXT AND THEIR READING
COMPREHENSION

THESIS

Submitted by

GHEA AZZAHRA

NIM. 140203289

Student of Faculty of Education and Teacher Training

Department of English Language Education

FACULTY OF EDUCATION AND TEACHER TRAINING
ISLAMIC STATE UNIVERSITY OF AR- RANIRY
BANDA ACEH
2019 M/1440 H



Submitted to Faculty of Tarbiyah and Teacher Training of UIN Ar-Raniry
Darussalam Banda Acch as a Partial Fulfillment
Of the Requirement for Sarjana Degree (S-1)

On Teacher Education

By:

GHEA AZZAHRA
The Student of English Language Education Department
Faculty of Tarbiyah and Teacher Training
Reg. No. 140203289

Approved by:

Main Supervisor, Co. Supervisor,

Husnul Khatimah, S.Pd.1.,, M.Pd



: It '3“ been defended in Sidang Munaqasyah in front of the council of
Examiners for Working Paper and has been accepted in Partial Fulfillment
of the Requirements for Sarjana Degree S-1 on Teacher Education

On:

wir . January 24", 2019 M
Friday, 1§ Jumadit Awal 1440 1

Darussalam - Banda Aceh

Chairperson, Secretary,

ﬁ

Fithriyah, S. Ag., M.Pd

Dr. Nashriyah, MA

Member, Member,

Mulia, M.Pd Risdaneva, MA

.. Certified by:
y-Education and Teacher Training

S ﬁylllniversity of Ax-Raniry

0




KEMENTERIAN AGAMA REPUBLIK INDONESIA
UNIVERSITAS ISLAM NEGERI AR-RANIRY
FAKULTAS TARBIYAH DAN KEGURUAN
PRODI PENDIDIKAN BAHASA INGGRIS

JInSycikhAbdur Rauf Kopelma Darussalam Banda Aceh
Email:pbi. Ak@ar-raniry.ac.id, Website: http/pbi.ar-raniry.ac.id/

SURAT PERNYATAAN

Saya yang bertanda tangan dibawah ini :

Nama : Ghea Azzahra
NIM : 140203289
Tempat/Tgl. Lahir ~ : Lhokseumawe / 26 Desember 1996
Alamat :JIn. Jeumpa No.1 Perumahan Bumi Bakti Gampong Reuloh,
§ Lambaro, Kecamatan Ingin Jaya, Kabupaten Aceh Besar.
Judul Skripsi : The Correlation Between Students’ Habit Of Underlining Text and

Their Reading Comprehension

Menyatakan bahwa sesungguhnya skripsi tersebut adalah benar karya asli saya,
kecuali lampiran yang disebutkan sumbernya. Apabila terdapat kesalahan dan kekeliruan
didalamnya akan menjadi sepenuhnya tanggung jawab saya.

Demikian surat pernyataan ini saya buat dengan sebenar-benarnya.

Banda Aceh, Januari 18, 2018
- i Saya yang membuat surat pernyataan,
= T l':“-\;“g

Ghea Azzahra

Vi



ABSTRACT

This study was generally designed to find out the frequency of students’ habit of
underlining text and to investigate the correlation between students’ underlining
habit and their reading comprehension. The sample of this study was 73 of first
semester students at English Language Education Department of UIN Ar- Raniry
who were purposively assigned by the researcher. This study used quantitative
research design by proposing the questionnaire and the test. Based on the Likert
scale, the data analysis of questionnaire showed that students have a good
underlining habit in which the average score was 66 and the percentage was
72.9%, whereas the average and the percentage of comprehension test scored 65
and presented 65.8%. By calculating both scores into Pearson formula, the
correlation coefficient of this study resulted at 0.699. As a result, the researcher
concluded that students’ habit of underlining text and their reading comprehension
had a high correlation.

Keywords: Reading strategy, underlining habit, reading comprehension
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CHAPTER |

INTRODUCTION

This chapter presents background of the study, the research questions,
research objectives, the significance of study, and terminology to provide a better

understanding of the study.

A. Background of Study

As an international language, the used of English language was commonly
found in authentic or inauthentic materials. In order to comprehend the different
kinds of texts provided, both in authentic or inauthentic, the students need to
acquire different reading skills. Those different skills such as scanning used to
locate the key term, skimming to catch a general idea of the text, and identifying
the aim of reading a text as purposeful reading.

Reading comprehension as defined by Adler and Doren (2014) is the
process of creating meaning from text. In other words, readers interact with texts
as they try to extract the meaning. Therefore, in extracting the meaning of the text,
there are five practical suggestions from Suggate (2016) including phonemic
awareness, systematic phonics, repeated oral reading practice with feedback,
vocabulary, and comprehension strategy. Those suggestions are recommended to
apply by the teachers while teaching reading to students or to help students
enhancing their reading abilities. In fact, from those practical suggestions, reading
comprehension is the most crucial part for college students.

In addition, Meniado (2016) added that reading comprehension requires

many processes in getting an understanding of the text instead of obtaining the
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meaning from the single word or sentences. Reading comprehension involves the
readers to know and understand not only the whole text but also the main point of
what they are reading. It can be concluded that reading comprehension is a
process in which the reader collects information by knowing the important detail
of the text.

The readers can read the words or sentences in the text but if they do not
have the comprehension skill, they will get confused in understanding the text.
Likewise, a student who has problems, such as finding the main idea and
supporting detail of the text, face difficulty to enhance reading comprehension,
whether the text is related to inauthentic or authentic material (Kim, Vaughn,
Wanzek, and Wei, 2004).

Most of the students (including college level) still have problems in
dealing with the skills mentioned above. Therefore, they need many effective
reading strategies to overcome those problems. Additionally, Pressley (2002)
states that there are some strategies, which will support proficient reading such as;
scanning, skimming, annotating, note taking and underlining text. Thus, Mokhtari
and Reichard (2002) suggest that the use of underlining strategies will help the
student to review important and specific information.

Underlining defines as making a line under the selective words or
sentences in order to highlight the words or sentences (Alkhateeb, Hayashi, Rajab,
and Hirashima, 2016). To put it differently, underlining indicates a process of
gathering the important idea that exists in the text. Applying underlining means

selecting, organizing, and recognizing the importance of what be read. Besides, in



reading a text usually reader underlines a whole sentence in the text, which they
think important, or simply highlight the keyword of the text. It is also becomes
one of the habits that students often do in the reading process.

Underlining is important for some readers to minimize the time while
trying to understand the topic of the text by highlighting a line for the main idea
and the supporting detail and to keep readers’ attention in reading process (C.
Rozand, C. Cruchaudet, C. Bavai, & Richard, 2004). This approach enhances
students’ understanding of the text if they focusing and selecting on the important
information from the passage.

Some studies related to the underlining have been conducted. The studies
conducted by Price, Meisinger, Louwerse, and D'Mello, (2012), investigated a
method for assessing silent reading fluency. The finding of the study shows that
underlining has strong evidence toward assessing silent reading fluency by
monitoring the speed of underlining.

Thus, D. Yayli and Yayli, D (2009) conducted similar research, which
examines the effect of foreign language knowledge transfer and gender on the test
result of underlining. The result shows that foreign language influenced the test
score rather than the contribution of the gender. Another study was conducted by
Kobayashi (2007) discussed the supporting strategies used by the student in
reading expository text. The strategies are note taking and underlining. The first
experiment showed that students practice less note taking than underlining, as a
result out of 81 participants, 76.5% prefer underlining rather than use note-taking

51.9%.



Based on the researchers’ preliminary research the students of English
language education department of UIN Ar- Raniry mostly use underlining while
reading a text, especially for an inauthentic material. Likewise, this activity turns
into a habit for the student. By presenting this reason, the researcher is highly
motivated to do similar research with a different topic.

From the elaboration above, the researcher intends to conduct a research
related to the habits of underlining text and reading comprehension. Based on the
reason above, the researcher is interested in conducting a research entitled “The
Correlation between Students’ Habit of Underlining Text and their Reading

Comprehension”

B. Research Question

Based on the background of the study, the researcher formulates the
research questions as follow:

1. How frequency do students at English Language Education Department of
UIN Ar- Raniry underline their text while reading?

2. s there any correlation between students’ habit of underlining text and
their reading comprehension?

C. The Aims of the Study
The purposes of this research are:

1. To investigate students’ frequency of underlining text while reading at
English Language Education Department of UIN Ar- Raniry.

2. To find out whether there is a correlation between students’ habit of

underlining the text and their reading comprehension.



D. Hypothesis

The hypothesis of this study written as follow:

The alternative hypothesis (Ha): there is a significant correlation between
students’ habit of underlining text and their reading comprehension at English
language education department of UIN Ar- Raniry. Thus, the second hypothesis,
the null hypothesis (HO): there is no significant correlation between students’
habit of underlining and their reading comprehension at English language

education department of UIN Ar- Raniry.

E. The Significance of Study

The result of this study is expected to give information about the
correlation between students’ habit of underlining text and their reading
comprehension. The researcher hopes that this research provided a beneficial
effort not only in theory but also in practical input. In practical, reading subject
lecturer could be more aware of the underlining habit that mostly done by the
students in the classroom. Whereas, in theoretical, this research might offer some
suggestions for other researchers who would like to do a research on the same
topic. Moreover, this recent study perhaps may be seen as one of the sources

which support the related theory.



F. Terminology
To avoid misunderstanding of the specific terms used in this study, here
are some definitions as follows:
1. Habit
According to Lally, Jaarsveld, Potts, and Wardle (2010) in health
psychology, a habit describes as a behavior that is created unconsciously in a
situation, which comes from experience that learned. When behavior is repeated
consistently, the student automatically turns into lack of awareness and
uncontrollable to manage their situation and action. Strack and Deutsch (2004)
add that the relation of situation and action acquired the habit of somebody. The

habit of this research is a common activity that used by the student while reading.

2. Underlining

The technique of text marking that includes highlighting and underlining.
Underlining is a process that combines both paper-and-pencils with eye tracking
methodologies through easy way and considers for a large-scale application in the
classroom (Price et al., 2012). This strategy might help the reader not only to find
out the main topic but also to relate among sentences to develop an understanding
of the text. In this research, the term of underlining is also used to color
highlighter. Both texts marking produce direct focus for the reader and improving

reading efficiency by facilitating students’ understanding.



3. Reading Comprehension
Reading comprehension categorizes as a collaborative process that aimed
to identify the information stated in the text. The process of comprehension also
indicated as a complex process which the students not only read the text but also
understand some multiple words or sentences that created by the author (Harvey,
2012). In this research, the limit of reading comprehension is students are able to
construct the meaning of the whole sentences without knowing the exact

translation of the vocabularies.



CHAPTER I

LITERATURE REVIEW

In this chapter, the researcher reviewed some theories related to reading
comprehension and underlining, as well as relevant studies that have been

conducted on underlining.

A. Reading Comprehension

Before discussing the definition of reading comprehension, it is important
to distinguish between reading and reading comprehension. If somebody finds a
collection of words such as “woman beautiful blue stand house run”, surely he or
she can read fluently and determine the individual meaning for those words.
Indeed, when one is trying to look for the whole sentences, it will not give any
understanding to him or her. This incomprehensible sentence illustrates how
somebody simply reads words and understands the text. As said by J. M. Chen,
M. C. Chen, and Sun (2010), a reading activity that devoid containing the process
of comprehension is merely an activity sounding the written word without the
significance of meaning.

Additional definition of reading derived from Stromso, Braten, and
Samuelstuen (2008) is as a communicative process between the writer and the
reader which produces the comprehension as the outcome of the process. Serve as
the creator of the content and the mobilizer of the action, both the writer and the
reader took the main role in the process of reading and reading comprehension.

Go along with comprehension, D. Chen, Bolton, and Manning (2016) state

that comprehensions built from the interaction and contribution in the text to

8



create meaning. In other words, comprehension is a process of making meaning
through the involvement of previous knowledge store in readers’ mind, previous
experience and the view of the reader about the text.

Furthermore, reading comprehension is defined as a process of generating
ideas from the text, analyzing the idea with background knowledge and producing
the result of comprehension regarding the purpose of reading a text (Gambrell,
Block, and Pressley, 2002). By concluding the previous definition of
comprehension, the researcher determined that reading comprehension is a
complex activity that is relating to some skills which is combining the information
in the passage with experiences in order to create an understanding of the written

text.

B. The Component of Reading Comprehension

Alexander and Jetton (2000) mention three components that support
reading comprehension: reader, text, and process of reading. The detail

explanations of the three components are as follows:

1. Reader

Someone who reads the text and constructs the meaning of
what they have read is termed as a reader (Ghandehari, 2013). The
definition of the reader clearly stated as the one who takes the action of
the written text. In other words, without the reader, the text failed to
interpret and to show its function. Meanwhile, the existence of text and
reader still fails to create the process of reading without the skill

needed.
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In relation to the ability needed, reader as an agent of doing a
reading activity has to qualify numerous abilities to develop an act of
reading. One of them are having knowledge of needed strategy (i.e.
scanning, skimming, etc.), determining the goal of reading a text (i.e.
motivation in reading, an interest to the content), increasing general
knowledge (vocabulary, linguistic and discourse knowledge), and

developing cognitive skill (i.e. capacity of memory, inferencing).

. Text

According to Zhang, Ma, Jin, and Chai (2009), a text is a
communicative action through the written record. With a specific
understanding, McWhorter (2006) defines text as a thinking process
whereas the text let the reader discover about evaluating and
determining the strategy. The information created by the author has a
great impact for the reader to comprehend the text. Based on the study
from Yuksel and Kosar (2001), there is strong evidence from the
mutual relationship between reader and text. In engaging the text,
readers are required to obtain information as efficiently and effectively
while applying any strategies known for example underlining and
note-taking.

However, the inherent factors in the text often affect the level
of ease and difficulty that depend on the relationship between the
information of the text, the knowledge, the ability of the reader, and

the process while doing a reading.
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3. Reading Activity

The definition of reading activity derived from Coiro (2003)
who says that reading is a process of looking several words in the text
and understanding the content. It seems that the activity of reading is
an activity of completing one or two purposes and receiving the result
from the whole process. This activity is also classified as a mental
activity that involves part of the body; eyes and mouth. In relation to
the activity, reading is done silently or loudly depends on the situation
of the reader.

The purposes of reading are whether internal (i.e. interesting
content) or external (i.e. assignment, literature review) process which
directs the reader to get intense to the text. In fact, during reading, the
reader might find new information that revises the original purpose or
creates a new one. Thus, the purpose of reading has a relationship with
the results itself. There were innumerable results such as increasing the
knowledge, finding how something is working, and exercising the

comprehension of a text.

C. Type of Reading Comprehension
In order to maintain readers’ focus of reading comprehensions’ goal,
Barrett’s taxonomy of reading comprehension addresses variety of reading
comprehension skills from the harder to the easier, which are appreciation,
evaluation, inferential, reorganization, and literal (Humos, 2012). In accordance

with the previous view of the researcher, the researcher included Day and Park’s
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Taxonomy who explain extensively about the level of comprehension (Day and
Park, 2005)

1. Literal Comprehension explained as an understanding of the basic
meaning of words or clauses explicitly mentioned in the text, for instance,
vocabularies, main ideas, and facts. How many components of reading
comprehension mentioned in this research? This question categorized as
literal comprehension, which the reader simply find the answer in the
passage.

2. Inferential Comprehension defined as a collaboration of straightforward
meaning with readers' prior knowledge in order to create a new
understanding from the implicated information. Unlike the literal
comprehension, the answer to this question is based on the text but not
mention clearly such as what is the main idea of this text?

3. Reorganization described as an understanding of collecting some entail
parts of the text by applying literal comprehension and combining those
facts into new information. In short, readers learned how to examine the
whole text by movement checking of general view. For example, what is
the best title of the passage?

4. Predictive Comprehension stated as an understanding of the text that
consists of two processes. There was the understanding of the information
from the text and the used of related background knowledge that supports
the reader deciding the following topic of the text. Based on what you have

read, how might the result of the research?
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5. Evaluative Comprehension identified as having a similarity with
inferential comprehension, this type seeks reader to evaluate some parts of
the text with a general or purposive judgment and cover information about
the negative and positive impact of a text. The question of this type will
be; is the information from this text meaningful to you? Give a brief
explanation!

6. Appreciative or Personal Comprehension mentioned as understanding
based on what the reader feels of the text without right or wrong answer.
Unlike the literal comprehension, the readers have to relate the information
stated in the text to give the response. The question from this type; what

do you like from this text?

Thus, understanding the comprehension type equally creates
comprehension background for the reader. Day and Park (2005) mention about
having knowledge from the variation of questions make the student became an
interactive reader who was familiar with those types of question. For that reason,
during reading, the reader simply matches the goals of reading and type of
comprehension through additional strategies applied in the text to complete the

whole process of reading.

D. Reading Comprehension Strategy

In achieving the understanding of a written text, (Boulware-Gooden,
Carreker, Thornhill, and Joshi, 2007), mention three steps that were greatly

significant for readers, the used of strategies before; during; and after reading.
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Following those processes directly minimize the excessive use of time while
reading.

Before starting to read the text, Adam (2017) suggests that readers have to
pay attention to types and purposes of the text. Normally, university students are
interested in reading such as books, journals, internet articles, and research reports
related to academic material. Later, by taking the sources above as examples, the
purpose of reading is not only for getting the understanding of the text but also for
looking additional information for their assignment, finding case problems,
conducting research and so on. This step promotes the goals for reading a text that
creates a better sense of what types of information to look for in the text.

The other key points during reading text are; readers typically applied
prior knowledge, make a connection between important ideas, and collected some
keywords from the passage to construct the meaning of the sentence and figure
out the authors’ view. Prado and Plourde (2005, p.34) support that as a complex
process; comprehension includes the “interaction among word identification, prior
knowledge, comprehension strategies, and engagement”. With the collaboration of
activities, reader developed a successful understanding of written text.

After following those approaches and finishing reading text, writing some
notes and summarizing techniques provide a brief understanding to the reader.
With this intention, readers have to maintain the whole process of comprehension
from the beginning and prepare additional reading comprehension strategies for
different types and purposes needed for achieving the understanding of written

text.
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Additionally, the other strategies provided to increase the understanding of
the text based on Leu, Kinzer, Coiro, and Cammack (2004) that reader demanded
to catch the information written in the text that is suitable to the purpose of
reading a text. With this goal, readers were not required to pay attention to the
whole text that has no relations with their objective when reading. Otherwise, in
finding a general idea of a text, scanning and skimming were two ways that help
the reader significantly. Scanning referred to detect specific information quickly
while skimming referred to the process of reading a text to recognize the overall
information.

Beyond the needs’ of the reader, a deep analysis seeks important to
highlight specific information. By knowing what is important and needed,
indirectly reader engaging a process of awareness, which called metacognitive.
For example, it is an essential way to combine both scanning and skimming with
other supporting strategies such as self-questioning, underlining, and annotating
(Holschuh and Aultman, 2008). These processes stress the information in readers’
mind and evaluate the significant and the detail from the information.

Furthermore, deciding a goal or purpose of reading is affected not only by
questioning; who, what, and when, also by the level of comprehension mentioned
previously. Even though the readers have many strategies, it is clear that reading
required a tool to organize several strategies in chronological order. For this
reason, metacognitive mentioned have a strong effect on reading comprehension.
This is supported by readers’ interaction with text and readers’ imagination using

their mind (Ceylan and Harputlu, 2015).
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Thus, before conducting a reading process, readers understand the process
involved in the reading by having knowledge about the purpose of reading and
awareness about the strategies used. As a result, metacognitive actually exists in

the reading process.

E. Metacognitive

Ozsoy and Ataman (2017) define metacognitive as knowledge and
awareness of one's own cognitive processes and the ability to regulate, evaluate,
and monitor one's thinking. Furthermore, Livingston (2003, p.1) refers to
metacognitive as “higher order thinking that involves active control over the
cognitive processes engaged in learning”. In other words, metacognitive described
as the process of understanding how you learn, what you need to learn, and which
strategies or techniques would be the most effective to the learning task.

With the previous definition of metacognitive, Anderson (2002) delimits it
as thinking about reading which means planning a set of technique applied by the
reader to manage their reading. This includes preparing and arranging the learning
process, monitoring the time of use, evaluating the technique, and previewing the
text. Moreover, metacognitive also includes two elements; metacognitive
knowledge and metacognitive regulation (Crescenzi, 2016).

1. Metacognitive Knowledge

Metacognitive knowledge or knowledge about cognitive refers to a
responsive of abilities, and strategies (Kuhn and Dean, 2004). Below here

are the explanations of the first element in metacognitive:
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a. Awareness of knowledge terms as the explanations of the first
element in metacognitive; included abilities and strategies. To
be brief, this is an understanding of what someone; knows,
does not know, and wants to know about the particular thing.

b. Awareness of thinking involved both procedural and strategy of
knowledge. This type requires the understanding of completing
the cognitive task.

In reflecting what readers know, they prompted to ask the general
question to their self about the task or problem that directly builds their
awareness. The awareness of creating multiple questions or questioning
the material that readers do not know and trying to do it, they
unintentionally identify their own knowledge and this process of
awareness of ones’ own knowledge called self- monitoring.

Metacognitive Regulation or Activity

After having the information on readers’ thinking or metacognitive
knowledge, the readers have to combine their knowledge with the
problem-solving model or familiar with metacognitive regulation. These
regulation activities included; assessing and reviewing applied approach to
the task, activating previous knowledge, taking an action to overcome the

difficulty, and observing the consuming of time (Whitebread et al., 2009).
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The following explanation demonstrates how reader elaborates the
direction on their learning by some researchers:

a. The first step is preparing the methods for the material, such as
recognizing the problem, deciding the strategy, managing the process,
and guessing the result. This process identified as selection of
appropriate approaches and resources.

b. The second is maintaining the whole activity; testing, revising,
evaluating, and checking the effectiveness of the strategy used. In this
step, the process termed as being aware of material performance and
comprehension

c. The last step is finding the conclusion of the task, like assessing the
result of efficiency and effectiveness which known as a process of
checking the goal.

Enhancing the productivity of problem-solving derives reader to
strategically think and learn to be mindful in a task. Bransford, Brown, and
Cocking (2000) declare readers who are able to direct their learning in a precise
way to create comprehension know what strategies required, and how to practice
it, as a good metacognitive thinker.

From the two constituents of metacognitive, reader imitates unswervingly
on a subject they have known and direct their learning process. As said by Ness
(2016), the effective way to discover weaknesses of the reader is by providing the
reading instruction. Thus, the reader will be required to adapt self-question on

related knowledge to the topic.
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Self- questioning is additional steps that the reader should include during
reading. This step requires the reader to reflect on their previous knowledge by
relating the subject area of the passage. Then, offering the appropriate answer

from the question support the readers effectively during the process of reading.

F. Underlining

Underlining text is another common step in metacognitive activity. This
step is one of the various techniques in reading that highlight the major idea and
support the detail of the text to ease the reader in reviewing the passage. Sihak,
Seonhwa, Kim, and Mijung (2016) define underlining as an underscore and the
emphasize readers’ intention. In more detail, the use of underlining is specified as
a horizontal line that crosses below the writing or understandable as a line that
place underneath the piece of text that indicates it should be viewed.

Moreover, this activity simultaneously guides the reader to read and select
what is important from the written text. The understanding of the content and the
selective keywords or phrases of the text are two things in underlining are
considered as significant. Yet, the reader not only doing a physical sense but also
including self-questioning, assessing, and monitoring, known as metacognitive
knowledge, in underlining. For this reason, it is meaningful to practice underlining
as a habitual activity that develops reader to read and understand the text.

Based on the experience of the researcher, underlining was used
spontaneously by the students at English Language Education Department of UIN
Ar- Raniry while reading a text or books. The activity of preparing stationary stuff

(including pen, pencil, or highlighter) before reading unintentionally turned into a
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habit that repeatedly performed by the student. This fact supported Gardner
(2015), who said that the repetition of one activity is categorized as a habit.

Additionally, there is an effective relationship between mental activity and
the physical act of frequently doing underlining. The activity of moving hand
underneath the written text is classified as moving part of body or engaging in a
leisure activity, which moved our body entitled with physical activity. Whereas,
mental activity starts to develop once dream to do something; writing some
paragraphs or memorizing several vocabularies and it takes the role when
somebody is awake. In addition, the mental activity involves in the understanding
of individual feeling such as; desire, intention, and belief, which produce a
behavior (Carlson, Claxton, and Moses, 2015). To put it another way,
implementing a physical activity or underlining and a mental activity, which is
knowledge of cognitive or metacognitive knowledge, support reader to advance
and interpret their skill and performance.

Moreover, in order to encourage the process of reading, concentration is
one of the crucial requirements that a reader has to upgrade for their entire daily
life. Readers have to concentrate on the written text when doing the reading. To
support the concentration and gathering the ideas from the passage, Louwerse
(2017) offers some beneficial inputs from underlining, they are; selecting,
organizing, and recalling the keyword from the passage. Consistently keep the
concentration, this strategy supports the reader to minimize the use of extra time
to considerate the topic of the text, to clasp the view of the author and to be

meaningful for the reader to look over at the underlined text. Furthermore, the
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requirement of implementing underlining is practicing critical thinking that

exercising students’ comprehension.

G. Relevant Studies About Underlining

A number of studies have investigated the effectiveness of underlining.
The first research came from Price et al. (2012) assessed the silent fluency using
underlining. Based on the result of the research, the researchers claim that
underlining significantly provides advantages by monitoring the speed of
underlining a text.

As well as Louwerse (2017) who examines students’ reading fluency by
monitoring the process of underlining text on a tablet or computer device with a
touchscreen. The student allowed using stylus pen or finger to underlining each
word displayed in the text. The finding showed the computer software track the
readers’ underlining, provided reading pauses, and regressions, wWhich mean
underlining facilitate the readings’ fluency of using underlining.

Another research was done by Singh (2017) who examined the
effectiveness of underlining during reading through experimental research. The
researcher distributed a text of 800 words and given 10 questions as the test. The
experimental group allowed reading and underlining the important word while the
control group instructed to read the text only. The researcher concluded that
underlining while reading had a significant impact on improving students’
understanding.

Consequently, several researchers found no beneficial input from the

underlining technique. Dunlosky, Rawson, Marsh, Nathan, and Willingham
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(2013) conducted a research to undergraduate student by giving some reading
articles. There were three groups formed in this research; control group, active-
underlining group, who allowed highlighting the text, and passive- underlining
group, who only read the highlighted text from the active- underlining group.
Unfortunately, the result of the test showed that the used of underlining strategy in
both the experimental group failed to prove its function.

Mahdavi and Azimi (2012) conducted an experimental research in
examining the effect of cognitive strategies (note making and underlining) on
reading comprehension of Iranian EFL learner. By providing the same reading
comprehension test, both experimental groups who developed note making and
underlining exceeded the performance from the control group in the testing. Even
although both underlining and note making found a positive effect in reading
comprehension, students they prefer to use note making over underlining.

By observing the previous research studies, several studies have found the
effect of using underlining. While, there are some researches refute the purpose of
underlining. The reason for the failure of the study came from the research
objectives or observed participants, perhaps also because the underlining function
did not match the other variables, also the duration of the research, and the level
of material tested. In addition, most of the research was carried out in
experimental research designs.

Even though several researches have conducted the same issue related to
underlining especially in reading comprehension. Few researches have specified

the habit of underlining compare to students’ reading comprehension. Precisely,
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underlining’s habit in this research interpreted as an activity that repeatedly done
by the student while reading texts or books. This is a crucial reason presented by
the researcher to examine this topic whereas the previous study simply evaluates
the used of underlining in once or twice testing and contrary to the meaning of
habit.

Therefore, the researcher motivated to investigate the implementation of
underlining by filling the gap in the literature of both variables, underlining’s
habit and students’ reading comprehension, and came up to find out the habit of
underlining and the correlation between students’ habit of underlining and their

reading comprehension through the quantitative method.



CHAPTER Il

RESEARCH METHODOLOGY

This chapter presents the research methodology, which comprises a brief
description of research location, research design, population, and sample,

techniques of data collection, research procedure, and techniques of data analysis.

A. A Brief description of Research Location
1. The brief description of English Department of UIN Ar- Raniry

Ar- Raniry State Islamic University (UIN Ar- Raniry) is located in JI. Ar-
Raniry, Kopelma Darussalam, Banda Aceh. It was established in 1963. The
university that is headed by Prof. Dr. H. Warul Walidin, AK MA, has nine
faculties including Faculty of Education and Teacher Training, which focusses on
education, and teacher training. The faculty consists of several departments under
its authority, Department of English Language Education, is one of them.

The Department of English Language Education (PBI) that is currently led
by Dr. T. Zulfikar, S.Ag, M.Ed., has 36 permanent lecturers and 1172 students
who come from several regions of Aceh and other provinces in Indonesia.
Department of English Language Education has the purpose to create its
undergraduate’s student to be educational teacher specifically in English major to
achieve the mission of the department. The purpose of PBI is to produce
professional English teachers who will teach English at schools’ level. Therefore,

students in this department will be educated to be professional teachers with good
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character who are able to transfer knowledge effectively, efficiently, and

creatively.

B. Research Design

The research design used in this study was quantitative methods. The
researcher used a quantitative method to conduct a research about the correlation
between students’ habit of underlining and their reading comprehension at English
Language Education Department student of Ar- Raniry University. Creswell, J.
(2009) defines quantitative research methods as a method of collecting numerical
data, which is measurable and be well connected to each other. In dealing with
relationship, quantitative was an appropriate method compared to qualitative
design to be used in this research. A quantitative often associated with large-scale
research, but can also serve smaller-scale research, with case studies, action
research, correlational research, and experiments. In short, known as numerical
data, quantitative also determines the correlation between variables.

The main purpose of a correlational study is to establish a relationship
between two or more variables. Therefore, the coefficients of correlational (r and
rs) are measuring by statistical correlation. The value of r and r; determined from
+1 to -1. With the explanation r > 1 represent that the first variable increase
followed by an increase in the second variable. This classification termed by
linear positive. In contrast, if the coefficients of correlational r; < 1, it is
symbolized by linear negative which purpose to show an inverse relationship
where one variable increase and the others decrease. The last term is zero

correlation or r = 0, indicates that there is no relationship between both variables.
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To sum up, there are three possibility on correlation, linear positive; linear
negative; and zero correlation.

To be specified, there were two variables of this research; independent and
dependent. The independent variable was students’ habit of underlining text (X),
and the dependent variable was their reading comprehension (Y). In conjunction
with the previous type of correlation, the following explanation derived from
Simon and Goes (2011) about the different methods of measuring the correlation’s
result or correlation coefficient, which are:

1. Spearman Rank Method

The name of this method was taken from Charles Spearman who is proposed
to calculate the correlation coefficient by applying rational scales, such as Likert
scale or class ranking. Consequently, in this method, the essential data that has to
be collected by the researcher is students’ rank. This technique remarks as p (rho).

2. Method Product-Moment

This method was created by Karl Pearson in 1896 and remarked as a
coefficient of correlation r. Later, this method called with Pearson’s product-
moment. This method was the common measure of the strength of the linear
relationship between two variables (Hauke and Kossowski, 2011). To develop the
correlation coefficient, it utilizes the interval scales or simply identifies the

example of this method to calculate the correlation from students’ score.
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C. Population and Sample

1. Population

The population of this study was the student of academic years 2018- 2019
of Department of English Language Education of UIN Ar- Raniry Banda Aceh.
Arikunto (2010) states the amount participants in the research are categorized as a
population, which indicates that all members have a specification. Therefore, in
selecting the sample of the population, the researcher applied purposive sampling.
This sampling technique demands the researcher to find out the sample
purposively to gain the objective of the research.

The reason for selecting the first semester student of English Department
of UIN Ar- Raniry was because of some intentions; the students were learning the
basic skill of reading which begins to develop a new habit in the process of
reading texts or books (Lindblom-Ylanne, 2004) and the students were educated
to start reading material by using underlining technique. Specifically, this study
was eligible for the participants who are applying underlining while reading a text.

Thus, the populations were students in the first semester with total number
of 271 students who are taking the basic level of reading and applying the

underlining assumed as a suitable population in this research.

2. Sample
Derived from the population, sample became the smaller unit in the
population used to determine the accuracy of the population. Here is the formula

to determine the size of the sample that applied by Notoatmodjo (2010):



n= N

(1 + N.d2)

Description:
n= the total of sample
N= the total of population

D= accuracy desired (0, 1)

n= 271

(1+(271) (0, 1))
n= 271

(1 + (271) (0, 01)
n= 271

(1+2,71)
n=__ 271
(3,71)

n=73, 04
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From the formula above, the researcher calculates the total of populations

and find outs the result sample’s size is 73, 04. Thus, the researcher chose 73

students from three units (unit 3, 5 and 6) of the first semester of English

Language Education Department students, who applied underlining as their habit

while reading and suggested to practice underlining by their lecturer, as the

sample of the research.
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D. Technique of Data Collection
Data collecting means identifying and selecting individuals for a study,
obtaining their permission to study them, and gathering information by asking
people questions or observing their behaviors. This step will produce a collection
of numbers (test scores, frequency of behavior) or words (responses, opinions,
quotes) (Creswell, 2012). In this research, the researcher obtained the data by

using two instruments;

1. Questionnaire

Richards and Schmidt (2002, p.438) define questionnaire as “a set of
questions on a topic or group of topics designed to be answered by a respondent.”
The questionnaire is one of the common instruments in quantitative research. The
ability to reach a large number of people and accessible to find out the result are
one of the purposes of using a questionnaire. In this term, the researcher used the
questionnaire as one of the techniques of collecting data to measure the frequency
of underlining at first semester of English Department Ar- Raniry Banda Aceh.

There were eighteen closed questions divided into two parts; five of them
were questions and thirteen of them were statements, are being asked in the
questionnaire. The questionnaires were written in positive question and statement
except for two statements. Additionally, Arikunto (2010) mentions that closed
questionnaires minimize the difficulty for reader to answer the provided question.
In another word, readers directly selected the correct option for the answer that
has been cited in the questionnaire. The responses of the questionnaire will use

five alternatives based on the Likert’s Scale Type. The purpose of using Likert’s’
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scale to examine attitude, opinion, also the perception based on a certain object
(Siregar, 2013). In this research, the researcher collected the data from two

indicators of questionnaire. The indicators will show as follow:

Table 3.1

First Indicator Score of Underlining

No. Alternative Option Score

Always
Often
Sometimes

Seldom

o~ w DD
PN oW A~ O

Never

Table 3.2

Second Indicator Score of Underlining

Positive Negative
No. Alternative Option Statement Statement
1.  Strongly agree 5 1
2. Agree 4 2
3. Neutral 3 3
4.  Disagree 2 4
5. Strongly disagree 1 5
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2. Test
Richards and Schmidt (2002, p. 546) define a test as “any procedure for
measuring ability, knowledge, or performance”. A test is conducted to examine
someone's knowledge of something to determine what he or she knows or learned.
Additionally, applying a test to measure the level of skill or knowledge that has
been obtained by the participant. In this research, the researcher wants to examine
first semester students’ reading comprehension by answering several questions. In

conducting a test, the researcher creates some criteria, as follow:

Students’ score = Number of Correct Value X Total of Score

The assessment of the test based on the acceptable scoring or on the
correct answer. There were five texts will be asked, three texts are taken from

National examination which derived from https://www.sudutbaca.com/bedah-

soal-un-bahasa-inggris-sma-tahun-2018/ and two texts were from lectures’

material which adapted from “Interactions II, A reading Skills Book™ Page 64 by
Kirn and Hartmann (1985). The lengths of each text are 123- 261 words with ten
questions.

In measuring the students’ average of both questionnaire and test, the
researcher categorized the classification of students’ score into four categories,

these are:


https://www.sudutbaca.com/bedah-soal-un-bahasa-inggris-sma-tahun-2018/
https://www.sudutbaca.com/bedah-soal-un-bahasa-inggris-sma-tahun-2018/
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Table 3.3

Classification of Students’ Average score

No. Category Score
1. Excellent 71-90
2. Good 51-70
3. Fair 31-50
4. Poor 0-30

Source: Rahmawati (2015)
After finding the result of both instrument, the researcher included another

formula to find out the percentage of each variable (Arifah, 2016), as follow:

P=F x100%: TO
N

The explanation:

P= the percentage

F= the frequency

N= the number of selection

TO= the total of option

E. Research Procedures
In the process of gathering data, the researcher distributed the first
instrument, the questionnaire, to the participant related to the frequency of doing
underlining. Then, it was followed by a reading test to measure the second

variable, which is students’ reading comprehension.
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1. The steps of collecting data for the habit of underlining
Firstly, the researcher started by explaining the procedure of the
instrument; fill out the name, students’ number and phone number of the
participant. Afterward, the researcher guided and explained the participant about
the written procedure on the questionnaire. In this instrument, the researcher
stressed out that there are no rights or wrong answer, and the response of the
students should be based on what the participant feels. The duration of completing

the answer was around fifteen minutes.

2. The steps of collecting data for students’ reading comprehension

The second instrument, reading test, was given on the same day after
participant submitting the first instrument of the research. The procedure of
reading test was similar to the questionnaire; filled out the identity of the
participant and read the written direction. Next, the reading test included five
texts with ten questions to check their understanding. The duration given to

complete the test was around twenty minutes.

F. Technique of Data Analysis
After getting both responses from the questionnaire and the test, the
researcher calculated the score separately. As mentioned previously, the
questionnaire was used to examine the habit of underlining that known as variable
X (independent) while the test was used to measure students’ reading
comprehension or termed variable Y (dependent). The next step was inserting the
data to the correlational formula by Pearson, in order to measure the correlation

between both of variable:
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(= nyXY-(IX)(XY)
VmEX2-(3X)2)\/ (nxy2-(3v)?)

The description above symbolizations as:
r : The correlation coefficient of variable X and Y
> XY :The sum of product multiplying of reading comprehension test score and
guestionnaire score
X : The sum of students’ habit of underlining scores
Y : The sum of reading comprehension scores
(X)  : The sum of the habit of underlining square
(Y)  :The sum of reading comprehension scores square
N : The total number of samples
If the result of the coefficient was positive or higher than 1 then both
variable categorized have a correlation. In contrast, if the result of r was smaller
than 1 determined no significant correlation. Here is a table of interval coefficient
and the level of correlation by Alek, Anasy, and Hum.
Table 3.4

The Interval Coefficient and Degree of Correlation

Interpretation R

Very weak correlation 0,00-0,19
Weak correlation 0,20-0,399
Sufficient correlation 0,40-0,599
High correlation 0,60-0,799
Very high correlation 0,80-1,000

Source: Alek, Anasy, and Hum (2017).



CHAPTER IV

DATA ANALYSIS

This chapter comprises the research finding, research question analysis,
hypothesis result, and discussion based on the data obtained from the
questionnaire and the test.

A. Research Finding

The research finding is obtained from the calculation of students’ habit of
underlining and their understanding of the text. Further, the researcher simply
chose 73 students as the sample of the research. The researcher conducted the
research in two days to collect the data; December 3" and 5™, 2018. In the process
of the research, the researcher analyzed all of the data in Microsoft Office
Excel2010 for windows and manually calculate trough the existed formula.
Additionally, all names of the participant were abbreviated to maintain their

privacy. The research data of two variables are concluded as follows:

Table 4.1

The Result of Underlining Habit and Reading Comprehension Score

Underlining’s Students’ Reading
Habit Comprehension
Maximum 82 90
Minimum 47 40
Mean 66 65
Percentage 72.9% 65.8%
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The data from each variable written as follows:
1. The Data of Students’ Underlining Habit
To get the score of students’ underlining habit, the researcher used the
questionnaire as the technique of collecting data. The eighteen questionnaire items
divided into five questions and thirteen statements by using Likert scale. The
result of the questionnaire for each participant ranked from the highest to the

lowest and presented in the table below:

Table 4.2

Students’ Underlining Habit Score

Underlining Habit

No Student Scores (X)
1 VAS 82
2 HIR 80
3 SWI 80
4 SSY 79
5 SAW 78
6 CT™M 77
7 PEA 76
8 SHN 76
9 DAP 76

10 FHK 75

11 PAA 74

12 ASR 73

13 DLI 72

14 SZE 72

15 NAP 72

16 TMRR 72

17 AAF 71

18 AAH 71

19 FIA 71

20 MLA 70

21 NLAH 70



Underlining Habit

No Student Scores (X)
22 DAN 70
23 JHH 69
24 MAF 69
25 NFA 69
26 CNY 69
27 ZLH 69
28 NLF 69
29 RLM 68
30 NLN 68
31 SIF 68
32 AHR 67
33 FASN 67
34 CNS 67
35 NAA 67
36 MAM 67
37 RAM 66
38 PSM 65
39 KHM 65
40 MRSL 65
41 ALK 65
42 WAY 64
43 MAS 63
44 SAM 63
45 MLJ 63
46 NA 62
47 NAA 62
48 NFZ 62
49 SHW 62
50 MAP 62
51 RAK 62
52 AST 61
53 RLM 61
54 DAA 61
55 ATP 60
56 MFAA 60
57 HHN 60
58 ULA 59
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Underlining Habit

No Student Scores (X)
59 MDF 59
60 WLW 59
61 ARJ 58
62 ZAH 58
63 DHA 57
64 MAU 57
65 ON 57
66 RAR 55
67 MEA 95
68 INJ 55
69 RIW 52
70 FAA 51
71 WNI 50
72 RJK 49
73 NIN 47
TOTAL (3X) 4782

From the data above, the higher score is 82 whereas the lower is 47. In
order to arrange the students’ score, the researcher adopts the classifications’ track
to classify students’ habit of underlining that have been mentioned in the previous
chapter.

The classification indicated that 19 students have excellent underlining
habit, 51 students have a good underlining habit, 2 students have fair underlining
habit and none of the students has a poor underlining habit. The average score of
students’ Likert scale questionnaire is 65.50 and rounded to 66. In calculating the
average score of underlining habit, the researcher used mean formula. By

acquiring the mean score of the questionnaire, the researcher summarized that the
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students’ underlining habit is good. Moreover, to find the percentage of each
response, the researcher presented the calculation data of questionnaire. By

referring to students’ response (See Appendix II) the data are written as below:

Table 4.3

The Percentage and Frequency of Students’ Underlining Response

: Al SA O/ A SO/N SE/D N/ SD
Question/
Statement F P F P F P F P F P

1 12 1643% 26 3562% 25 34.25% 8 10.96% 2 2.74%
2 7  959% 34 46.58% 17 23.29% 11 1507% 4 547%
3 8 1096% 22 30.14% 26 3562% 12 1643% 5 6.85%
4 5 6.85% 17 23.29% 26 35.62% 15 20.54% 10 13.70%
5 2 274% 8 10.96% 22 30.14% 29 39.73% 12 16.43%
6 7 959% 32 43.84% 31 4246% 3 411% O 0%

7 5 685% 29 39.73% 28 3835% 10 13.70% 1 1.37%

8 17 23.29% 27 36.99% 24 328/% 5 6.85% O 0%

9 27 36.99% 38 5205% 6 822% 2 274% O 0%
10 40 54.79% 26 3562% 6 822% 1 137% O 0%
11 39 5342% 26 3562% 7 959% 1 137% O 0%
12 24 3287% 36 4932% 11 1507% 2 274% O 0%
13 10 13.70% 45 61.64% 15 2055% 3 411% O 0%
14 10 13.70% 26 35.62% 32 4384% 4 547% 1 13™%
15 21 28.77% 34 46.58% 14 1918% 4 547% O 0%
16 5 6.85% 22 30.14% 38 5205% 7 959% 1 1.37%
17 18 24.66% 31 4246% 14 1918% 8 10.96% 2 3%
18 18 24.66% 24 3287% 27 3699% 2 274% 2 2.74%

TOTAL 275 503 369 127 40
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The researcher ranked the percentage of students’ response (See Appendix

I1). The Calculation of Students’ Questionnaire score is presented as follow:

Table 4.4

The Calculation of Selection Number and Frequency of Students’ Underlining

Response

Description SCORE Number SCORE XN
Selection (Frequency)

Option A/ SA (Always/ Strongly Agree) 275 1375

5

Option O/ A (Often/ Agree) 4 503 2012
Option SO/ NE (Sometime/ Never) 3 369 1107
Option SE/ D (Seldom/ Disagree) 2 127 254
Option N/ SD (Never/ Strongly Disagree) 1 40 40

TOTAL 1314 4788

After calculating the recapitulation of data above, the researcher included the data

into the formula below:

P=F x100%: TO( Total Option)
N

P= 4788 x 100%: 5
1314

P=3.6438356164 x 20%

P=729%
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The result showed that the percentage of students’ underlining was 72.9%.
Therefore, the researcher concluded that the students’ underlining habit in the
first-semester student at English Department Language Education of Ar- Raniry

University was more than 70%.

2. The Data of Students’ Reading Comprehension
In measuring the students’ reading comprehension, the researcher decided
to do a test. The students were requested to answer five texts with ten questions.
Next, from the test, the researcher obtained the score of students’ reading
comprehension. The lists of students’ reading comprehension score are presented
as follow:
Table 4.5

Students’ Reading Comprehension Score

Students’ Reading

No Student Comprehension Score (Y)
1 SAW 90
2 VAS 90
3 HIR 90
4  AAF 80
5 PEA 80
6 NLAH 80
7 TMRR 80
8 SHN 80
9 CNS 80

10 NLF 80

11 FHK 80

12 KHM 70

13 WAY 70

14 DLI 70

15 NA 70



Students’ Reading

No Student Comprehension Score (Y)
16 RAM 70
17 NAA 70
18 NFA 70
19 SZE 70
20 MRSL 70
21 MAS 70
22 MFAA 70
23 CTM 70
24 NAP 70
25 WLW 70
26 AAH 70
27 SAM 70
28 AHR 70
29 FASN 70
30 ZLH 70
31 swi 70
32 SIF 70
33 SSY 70
34 INJ 70
35 MAM 70
36 DAP 70
37 MU 70
38 PSM 60
39 RJK 60
40 FAA 60
41 JHH 60
42 MAF 60
43 RIW 60
44  ARJ 60
45 ATP 60
46 RLM 60
47 MDF 60
48 MEA 60
49 MLA 60
50 NLN 60
51 CNY 60
52 MAP 60

42
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Students’ Reading
No Student Comprehension Score (YY)

53 RAK 60
54 RLM 60
55 ASR 60
56 PAA 60
57 NAA 60
58 FIA 60
59 DAN 60
60 WNI 50
61 DHA 50
62 RAR 50
63 ULA 50
64 MAU 50
65 ON 50
66 NFZ 50
67 SHW 50
68 HHN 50
69 AST 50
70 ALK 50
71 DAA 50
72 ZAH 50
73 NIN 40
TOTAL (¥X) 4740

The table shows that the reading comprehension score is ranked from 40-
90. The maximum score is 90 and the minimum is 40. The average score is
rounded to 65 from 64, 93. As well as the average score of questionnaire, the
researcher also used mean formula to calculate the students’ average score.

The next step, the researcher finds the percentage of the test. To evaluate
the percentage students’ reading comprehension test, the researcher used the

formula below:
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P=F x100%
N

There were 4 categories Rahmawati (2015) that examined used this
formula in the following:

P=11x100% = 15.1%
73
P=48 x100% = 65.8%
73
P=13 x100% =17.8%
73
P= 1x100% =1.4%
73
From the calculation above, the highest percentage is 65.8%, which is

indicated as good. As a result, the students have a good qualification in their

reading comprehension (refer to classification score)

B. The Correlation between Students’ Underlining Habit and Their
Reading Comprehension Scores

In measuring the result between students’ underlining habit and their

reading comprehension, the researcher applied the correlation formula to evaluate

both instruments’ data that have been collected, below:

N XV~ FX)EY)
J[N IX*-E X2 [N L¥2 - (5V)2]

Thus, the calculation criteria are provided in the table below:
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Table 4.6

The Students’ Underlining Habit and Reading Comprehension Scores

Basic Underlining  Students’ Reading
Reading Habit Scores  Comprehension

No Name Unit (X) Scores (Y) X2 Y2 >XY
1 PSM 6 65 60 4225 3600 3900
2  WNI 6 50 50 2500 2500 2500
3 DHA 6 57 50 3249 2500 2850
4 RAR 6 55 50 3025 2500 2750
5 ULA 6 59 50 3481 2500 2950
6 RIK 6 49 60 2401 3600 2940
7  FAA 6 51 60 2601 3600 3060
8 JHH 6 69 60 4761 3600 4140
9 MAF 6 69 60 4761 3600 4140

10 RIW 6 52 60 2704 3600 3120

11 MAU 6 57 50 3249 2500 2850

12 KHM 6 65 70 4225 4900 4550

13 RAM 6 66 70 4356 4900 4620

14 NAA 6 62 70 3844 4900 4340

15 SZE 6 72 70 5184 4900 5040

16 MRSL 6 65 70 4225 4900 4550

17 MAS 6 63 70 3969 4900 4410

18 MFAA 6 60 70 3600 4900 4200

19 HHN 6 60 50 3600 2500 3000

20 RAK 6 62 60 3844 3600 3720

21 AST 6 61 50 3721 2500 3050

22 DAN 6 70 60 4900 3600 4200

23 MLJ 6 63 70 3969 4900 4410

24 INJ 6 55 70 3025 4900 3850

25 NAA 6 67 60 4489 3600 4020

26 DAA 6 61 50 3721 2500 3050

27 RLM 6 61 60 3721 3600 3660

28 SSY 5 79 70 6241 4900 5530

29 SAM 5 63 70 3969 4900 4410

30 HIR 5 80 90 6400 8100 7200

31 AHR 5 67 70 4489 4900 4690

32 NLAH 5 70 80 4900 6400 5600

33 SAW 5 78 90 6084 8100 7020
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Basic Underlining  Students’ Reading
Reading Habit Scores  Comprehension
No Name Unit (X) Scores (Y) X2 Y2 >XY
34 ATP 5 60 60 3600 3600 3600
35 RLM 5 68 60 4624 3600 4080
36 NFA 5 69 70 4761 4900 4830
37 MDF 5 59 60 3481 3600 3540
38 PEA 5 76 80 5776 6400 6080
39 NLN 5 68 60 4624 3600 4080
40 SHW 5 62 50 3844 2500 3100
41 CNY 5 69 60 4761 3600 4140
42  AAH 5 71 70 5041 4900 4970
43 TMRR 5 72 80 5184 6400 5760
44 DAP 5 76 70 5776 4900 5320
45 ZAH 5 58 50 3364 2500 2900
46 ZLH 5 69 70 4761 4900 4830
47 NIN 5 47 40 2209 1600 1880
48 FIA 5 71 60 5041 3600 4260
49 NLF 5 69 80 4761 6400 5520
50 MAM 3 67 70 4489 4900 4690
51 FHK 3 75 80 5625 6400 6000
52 ARJ 3 58 60 3364 3600 3480
53 CTM 3 77 70 5929 4900 5390
54 NFz 3 62 50 3844 2500 3100
55 VAS 3 82 90 6724 8100 7380
56 AAF 3 71 80 5041 6400 5680
57 MEA 3 55 60 3025 3600 3300
58 WAY 3 64 70 4096 4900 4480
59 DLI 3 72 70 5184 4900 5040
60 WLW 3 59 70 3481 4900 4130
61 ON 3 57 50 3249 2500 2850
62 NA 3 62 70 3844 4900 4340
63 NAP 3 72 70 5184 4900 5040
64 MAP 3 62 60 3844 3600 3720
65 MLA 3 70 60 4900 3600 4200
66 SHN 3 76 80 5776 6400 6080
67 FASN 3 67 70 4489 4900 4690
68 SWI 3 80 70 6400 4900 5600
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Basic Underlining
Reading Habit Scores

Students’ Reading
Comprehension

No Name Unit (X) Scores (Y) X2 Y2 >XY
69 SIF 3 68 70 4624 4900 4760
70 PAA 3 74 60 5476 3600 4440
71 ALK 3 65 50 4225 2500 3250
72 ASR 3 73 60 5329 3600 4380
73 CNS 3 67 80 4489 6400 5360
Total 4782 4740 317672 316200 314590

From the calculation overhead, the researcher inserted the data into the
correlation coefficient product moment method, as follows:

[ N (ZXY)-(TX)(EY)
Xy«
J[N IX*-@EX?] [N T¥2 - (5V)2]

R (73)(314590)—(4782) (4740)
xy Y " J1(73)317672—(22867524)][(73)316200— (22467600)]

. 22965070—-22666680
¥ J[23190056—22867524][23082600—22467600]

. 298390
X+ /1322532][615000]

[ 298390
XY *\/198357180000

Ivy: 0.669

The result of the calculation above demonstrated that the correlation
coefficient (r) is 0.669 and indicated as a high correlation by referring to the
correlation coefficient (r) by Alek, Anasy, and Hum (2017) in the previous
chapter. Thus, the researcher concluded that there is a high correlation between

students’ underlining habit and students’ reading comprehension.
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C. Examining Hypothesis
The researcher tested the null hypothesis (HO) to the alternative hypothesis
(Ha). To answer the hypothesis of the study, the researcher calculated the data of
the participant using Pearson Product Moment formula. Therefore, the patterns of

the hypothesis are presented below:

HO: ryy = 0, indicated that there is no correlation between variable X and Y

Ha: ryy > 0, indicated that there is a correlation between variable X and Y

From the result of ry, in the earlier discussion, it was written that the
correlation coefficient (r) between students’ habit of underlining text and their
reading comprehension is 0.669. As a conclusion, the result or ry, indirectly
receives the alternative hypothesis (Ha) which indicated that there is a correlation

between the habit of underlining (X) and students’ reading comprehension (Y).

1. Totaling the coefficient determinant
The purpose of this step was to find out the effect of both X and Y
variables. Therefore, the researcher has to find out on how much the variable X
influenced variable Y. In calculating the percentage, the researcher decided to
calculate through determination coefficient (R) formula. The formula of

determination coefficient;

R=1r2 x 100%
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The definitions are:
R: Determination coefficient

r?: Correlation coefficient

R=r’x 100%
R=(0.669)2 x 100%
R=0.447561 x 100%
R=44.76%
By getting the result of R-value 44.76% it seemed that the effect of
students’ underlining habit (x) toward students’ reading comprehension (y) is

44.75% which almost 50%.

D. Discussion of Findings

There were two aims of study in this research, the first one is to investigate
the underlining habit of first-semester student of English Department Language
Education of UIN Ar- Raniry, and the second is to find out the correlation
between students’ underlining habit and their reading comprehension.

In the first research question, the researcher applied the questionnaire to
examine students’ underlining habit. Based on the classification score, it is
confirmed that the underlining habit of first semester student at English
Department Language Education of UIN Ar- Raniry is good based on the average
score which falls in between 66, the conclusion is determined from the calculation
result of the students’ total score who answered the questionnaire. The percentage

of students’ underlining habit is 72.6% (more than 70%).
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From the figure below, the highest percentage of four options from the
whole question will discuss by the researcher below. The first part of the
questionnaire described that 35.62% participants often heard or learned about
underlining, 46.58% of students also often learn or practice underlining while
reading. Meanwhile, 35.62% students sometimes practice underlining in a week,
also 35.62% students whose lecturer sometimes asked to practice underlining, and

39.73% students who seldom suggest to their friend about underlining.

Figure 4.1

The Highest Response of Students’ Questionnaire Score

70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10Q11Q12Q13Q14Q15Q16Q17Ql8

W Always/ Strongly Agree
W Often/ Agree

[ Sometime/ Never

W Seldom/ Disagree

In the second part of questionnaires, almost half students (43.84%) agree
that underlining is one of their favorite activities while reading texts or books.
39.73% students also added that the activity of underlining is more interesting
than other readings’ strategies, it is supported by 52.05% students who mention

that doing underlining while reading make the reading material become easier. As
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presented by Kobayashi (2007), underlining skill allows the student to focus on
their reading material. This opinion is strengthened by 49.32% students who are
inclined that applying underlining directly easier them to focus on the text.

A research by Caverly, Orlando, and Mullen (2000) indicated that
underlining is a strategy to select and highlight the important point which
convenient the reader to review the passage. Evidently, more than 50% students
mentioned that underlining facilitated them to select the important keyword in the
passage, identified the main idea and found the supporting details of the passage,
it reacted by 61.64% students who agreed that the used of underlining increase
their understanding without rereading the passage. 36.99 % students claimed that
underlining is an easy activity that unintentionally done while reading a text. A
relevant literature by Ylksel and Kosar (2001) state that the students likely to
underline their reading material while reading.

By referring to the objectives and benefits of underlining, 42.46% of
students answered that underlining never direct them to understand the passage,
and 36.99% students never doing underlining because of boring. Yet, 43.84%
students whose lecturers never highly suggest practicing underlining while
reading affected 52.05% students who sometimes practice underlining in their
leisure time.

According to Sheeran (2002), the best way to evaluate the habits is by
measuring the frequency of doing the activity. In short, from the average score
and the percentage of students’ questionnaire, the researcher concludes those

students’ underlining habits while reading is good and the frequency of student
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doing underlining is more than 70%. As well as the average score of both
underlining habit and students’ reading comprehension, which simply differ about
1 score. This presented both variables of the research have a strong relationship
which affected each other.

The second research question is to examine the correlation of students’
underlining habit toward students’ reading comprehension by conduction a test to
student of English Language Education Department of UIN Ar- Raniry. To
answer the question, the researcher finds the result of correlational product
moment by Pearson, which aimed at finding the relationship between two or more
variables. The result of the correlation coefficient (r) is 0.669 and was classified as
a high correlation with the percentage is 65.8% and indicates that the students
have a good qualification in their reading comprehension. This result is relevant to
Singh (2017), who conducted a research in the effect of underlining during
reading, it confirms that underlining has a relationship to improve the
understanding of the passage. He also adds that the more he remembers something
the more he underlines the passage.

The results of the same research also revealed by Boch and Piolat (2005),
who highly suggest that the strategy of underlining maintains students’
understanding and reduces excessive use of time while reading. Particularly,
reading comprehension required not only the process of sounding the written text
but also the understanding of the student. Acceptance to the hypothesis of this
research is similar to the finding of Mahdavi and Azimi (2012) stated that the used

of underlining as a cognitive strategy have a positive effect to the reading
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comprehension of the student. Therefore, by referring to the findings and several
previous studies, it is clear that the underlining habit is one of the strategies that

influential in reading comprehension.



CHAPTER V

CONCLUSION AND SUGGESTION

1. Conclusions

From the result of the research in the previous chapter, the researcher
concludes that 73 first semester students at English Department Language
Education of UIN Ar- Raniry have a good underlining habit with the average
score was 66. This habit was influenced by the students’ frequency of doing
underlining among 72.9%. Besides, the habit of underlining was also developed
by students who straightly underlined their reading text. The students were also
already familiar with the underlining technique and mentioned underlining as their
favorite strategies while reading books or texts. The student believed that the used
of underlining facilitated them to highlight the main idea and support detail over
reread the passage. By getting the keyword of the text, the students agreed that
underlining helped them in focusing their mind to enhance the understanding of
the text.

Further, the researcher examined students’ reading comprehension through
a test to check the correlation between students’ underlining result and students’
reading comprehension. The average result of the test was 65 with the highest
percentage was 65.8% and indicated as a good classification. After collecting both
results of the test then inserting to the Pearson formula, the researcher found that
the correlational coefficient was 0.669, which classified as a high correlation.
Along with the hypothesis result, there was a high correlation between students’

habit of underlining and their reading comprehension of the text.

54
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2. Suggestions
Because of the result of the research is positive, the researcher suggests
that the reading lecturer have to concern about students’ reading habit especially
the habit of underlining. By guiding and developing the underlining habit into a
good skill will create more confident and well-prepared students while they are
reading texts or books without consuming more time. Therefore, in order to
enhance the habit of underlining, the researcher suggests that students have to
enrich their knowledge about the use of underlining, keep practicing in their
leisure time, and examine their underlining skill while reading books or texts.
Then, for the future researcher, this research hopes might be a reference to
conduct a similar research with different issues or methodologies that cover more
population to acquire a better result of this study. For instance, further researcher
expected to evaluate student perception about the factor that influences students’
underlining habit.
3. Limitation of Study
This research investigated the correlation between students’ underlining
habit and students’ reading comprehension in first semester of English
Department of UIN Ar- Raniry. For that reason, this research contributes to the
literature related to the habit of underlining, the reading comprehension aspect,

and the relationship between underlining and reading comprehension score.
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Appendix 1V:

Table 4.3

The Highest Percentage and Frequency of Students’ Underlining Response

Al SA O/ A SO/ N SE/D N/ SD

Qs P QS P QS P QS P QS P

10 5479% 13 61.64% 16 52.05% 5 39.73% 5 16.43%
11 5342% 9 52.05% 14 4384% 4 2054% 4 13.70%
9 36.99% 12 4932% 6 4246% 3 1643% 3 6.85%
12 3287% 2 4658% 7 3835% 2 1507% 2 547%
15 2877% 15 4658% 18 36.99% 7 13.70% 18 2.74%
17 2466% 6 43.84% 35.62% 1 10.96% 17 3%

3

18 2466% 17 4246% 4 3562% 17 1096% 1 2.74%
8 23.29% 7 39.73% 1 3425% 16 959% 16 1.37%
1 16.43% 8 36.99% 8 3287% 8 6.85% 14 1.37%
13 1370% 1 3562% 5 30.14% 14 547% 7 137™%
14 13.70% 14 3562% 2 2329% 15 547% 15 0%

3 10.96% 10 35.62% 13 2055% 6 4.11% 13 0%
2 9.59% 11 3562% 15 19.18% 13 4.11% 12 0%
6 9.59% 18 3287% 17 19.18% 9 2.74% 11 0%
4 6.85% 3 30.14% 12 15.07% 12 274% 10 0%
7 6.85% 16 30.14% 11 959% 18 2.74% 9 0%
16 685% 4 2329% 9 822% 10 137% 8 0%
5 274% 5 1096% 10 822% 11 137% 6 0%

503 369 127 40
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Table 4.4

The Calculation of Mean Students’ Underlining Habit

Ql2 Q13 Q14 Q15 Q16 Q17 Ql8 TOTAL

Q10 Ql1

Q9

Q8

Q5 Q6 Q7

Q3 Q4

STUDENT Q1 Q2
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Appendix VI:
Instrument of the Research

QUESTIONNAIRE

This questionnaire is designed for research purpose. The information collected
will not be used for any other uses. There are no rights or wrong answers. We will

appreciate your cooperation and help.

Name:

Class:

Phone Number:

PART |

In this part, the participant asked about the frequency of using underlining in
reading a text. Please answer each question by crossing (x) the option that best

describes you.

5= Always 4=0ften 3= Sometimes 2=Seldom 1= Never

No. | Description 5
1 You are taking Basic Reading class. Have you ever heard or learned
about underlining?
2 How often do you learn or practice underlining especially in reading?
3 How frequent do you practice underlining while you are reading
books or texts in a week?
4 In the classroom, how regularly your lecturer asked you to practice
underlining while reading?
5 How often do you suggest applying underlining when your friends are
reading books or texts?
PART 1l
This part required the participant to analyze the function of underlining based on
the frequency of using the technique. Cross (x) each choice that fits you.
5= Strongly Agree 3= Neutral 1= Strongly Disagree
4= Agree 2= Disagree
No. | Description 5
6 Underlining is one of my favorite activities while reading texts
or books
7 The activity of underlining is more interesting than other




reading’s strategies (e.g. scanning; skimming, and so on)

8 While reading texts or books, | straightly underline below the
sentence

9 The used of underlining makes the reading texts or books
easier

10 | Underlining facilitates me in finding the important keyword of
the passage

11 | Underlining helps me in finding what | need (such us;
identifying main idea or supporting detail)

12 | Applying underlining directs me to focus on the reading text
or reading book

13 | Using underlining increase my comprehension of the text
while reading

14 | The lecturer highly suggests to practice underlining in reading
a book or textbook

15 | Underlining useful for highlighting the important message of
the text without reread the passage

16 | In leisure time or outside of classroom, 1 usually practice
underlining to enhance my skill in reading

17 | The use of underlining never directs me to understand the
texts or books

18 | The used of underlining while reading is an activity mostly

done because of boring

TEST SHEET

Name:
Class:
Phone Number:

This test created to support the questionnaire question for the researcher
to collect data from the participant. Please answer individually and fully

concentrate!

Text 1 for questions number 1 and 2

Rabbits are small mammals in the family Leporidae of the order
Lagomorpha, found in several parts of the world. There are eight different genera
in the family classified as rabbits, including the European rabbit (Oryctolagus
cuniculus), cottontail rabbits (genus Sylvilagus; 13 species), and the Amami rabbit
(Pentalagus furnessi, an endangered species on Amami Oshima, Japan). There are
many other species of rabbit, and these, along with pikas and hares, make up the
order Lagomorpha. The male is called a buck and the female is a doe; a young




rabbit is a kitten or kit.

Rabbit habitats include meadows, woods, forests, grasslands, deserts and
wetlands. Rabbits live in groups, and the best known species, the European rabbit,
lives in underground burrows, or rabbits holes. A group of burrows is called
warren.

More than half the world’s rabbits population resides in North America.
They are also native to southwestern Europe, Southeast Asia, Sumatra, some
islands of Japan, and in parts of Africa and South America. They are not naturally
found in most Eurasia, where a number of species of hares are present. Rabbits
first entered South America relatively recently, as part of the Great American
Interchange. Much of the continent has just one species of rabbit, the tapeti, while
most of South America’s southern cone is without rabbits.

1. What is the topic of the passage?
Describing rabbit in general
Explaining the behavior of rabbit.
Describing the rabbit as a toy pet.
Explaining about rabbit’s population.
Describing how to take care of rabbit.

®o0 o

2. “More than half the world’s rabbit population resides in North America.”
The similar meaning of the underlined word is...

lives

finds

grows

shows

moves

mooOw>

Text 2 for questions number 3 and 4

Here is my unforgettable experience. One day | joined a story telling
contest. Two of my friends and | had been chosen to take a part in the final round
at the district level. 1 was very happy and eager to win the competition.

For preparation, | had to memorize and understand the story well. My
teacher guided and taught me pronunciation, facial expression and gestures. One
day, before performing, my friends and | were busy to prepare the props and
costumes for the competition. Thing that made me sad was my teacher rented the
props and costumes for my friends but not for me. My two friends had beautiful
costumes and luxurious props. Although I just wore the simple ones, | performed
my best to win the competition.

The competition started. | got number 29 and my friends got number 5 and
10. I was nervous but | showed my best performance on stage. Lots of people took
photos and videos of me. Finally, anxiety was gone after | had finished
performing. Then, the announcement came out which made three of us very
uneasy. Luckily | was chosen as the first winner. | went to the stage and all the
judges congratulated me and gave a plague, trophy, and money. | was very happy.




3. Why did the writer feel sad before the competition?
A. She had no luxurious gown.

Her teacher really cares about her.
Her teacher was not fair to her.
Her friends did not support her.
She only had a very simple dress

moow

4. From the text it can be concluded that ....
. Practice makes performance go well.

A
B. Being nervous helps perform well on the stage.

C. Wearing simple clothes can help win the competition.

D. Itis necessary to wear beautiful costumes for the competition
E

. Beautiful costumes and luxurious props are the requirements for the
competition.

Text 3 for questions number 5 and 6
Ingredients

1 tb margarine, dairy free

1 tb Vegetables oil

1 c onion — chopped

8 0z Mushrooms — sliced

1 Ig Garlic clove — minced
1/3 celery — thinly sliced

3 ¢ Soybean milk

4 c Potatoes — cubed ¥z inch
Yats Black pepper

1 ts Salt, or to taste

1 tb Parsley — chopped

Directions
1)  Saute onion, garlic, celery, and green pepper in hot oil and margarine
about 3 minutes. Add sliced mushrooms and sauté 3 more minutes.
2)  Add soybean milk, black pepper, salt and potatoes. Bring mixture almost
to a boil; reduce heat and simmer 25 minutes, stirring occasionally.
3)  Make about 6 cups. Thin with extra soybean milk if soup is too thick.
4)  Garnish with parsley and serve with the veal.
(https://www.sudutbaca.com/bedah-soal-un-bahasa-inggris-sma-tahun-2018/)

5. The text states that ...
A. Extra soybean milk must be added if the soup is too thick

B. Six cups of soy bean milk must be added to the soup
C. Soybean milk is used merely for garnish
D. Extra cups must be provided for everybody




E. The soup must be thick to make it easy

. According to the text, what should we do before adding milk?
A. Prepare six of cups

B. Garnish the soup with parsley

C. Reduce the heat and simmer 25 minutes

D. Saute the mixture for longer

E. Add onion, garlic, and green pepper in hot oil

Text 4 for questions number 7 and 8

1) Another detrimental effect of drinking lots of coffee is that the stress
hormones cortisol, epinephrine and norepinephrine are released which
increase your body’s heart rate, blood pressure and tension levels. It often
said that drinking coffee gives us energy, but, for many of us, this has
turned into a jittery kind of tension which makes it impossible for us to
switch off.

2) In small, occasional amounts there seem to be some advantages to
drinking coffee. A raft of studies have shown that it can improve alertness
and long
term, it may reduce the risk of developing Parkinson’s disease, gallstones,
kidney stones and liver cirrhosis for heavy drinkers.

3) Around two thirds of the world’s population drink coffee, with an
estimated 500 million cups of coffee served worldwide every year. Around
180 million of us need a caffeine jolt to get us going in the morning. Most
people enjoy their coffee and suffer no ill-effects trough drinking it. There
are, however, many potential dangers to drinking our drug or choice,
particularly in terms of addiction and at certain times of the day.

4) Conversely, in the longer term it has been linked to an increased risk of
high cholesterol, heart disease and osteoporosis. Another serious side
effect of drinking coffee, particularly on an empty stomach, is that it
stimulates hydrochrolic acid (HCI) production, this should only be
produced to digest meals. So, if your body has to produce HCI more often
in response to regular cups of coffee, it may struggle to produce enough to
cope with a large meal.

. Arrange the paragraph above into a suitable text....
A. 3-4-2-1

B. 2-4-3-1

C. 3-2-4-1

D. 2-3-14

E. 2-3-4-1

. The word it in second paragraph “it may reduce the risk...” refer to?
A. Longterm

B. Alertness

C. Araft of studies

D. Drinking coffee




Text 5 for questions number 9 and 10

Most of people spend eight or nine hours on the job. The do this because
they have no choice. They need to make enough money for necessities: food, rent,
clothing transportation, tuition, and so on. They spend about one-third of their
lives at work, but they hate it. They complain and count the minutes until quitting
time each day- or the days until their next vacation.

On the other hand, there are some people who spend many extra hours on
the job each week and often take work home with them. They actually enjoy
work- or they simply can’t stop working. These are workaholics, addicted to
working. They are as addicted to their jobs as other people are to drugs or alcohol.

Workaholism can be serious problem. Since true workaholic would rather
work than do anything else, they probably don’t know how to relax; that is, they
may not know how to enjoy movies, sports, or other types of entertainment. Most
of all, they have to sit and do nothing. This inability to rest may cause health
problems, such as heart attacks. In addition, typical workaholics don’t pay much
attention to their families. They spend little time with their children, and their
marriages may end in divorce. (Adapted from Interactions Il, A reading Skills
Book, Elaine Kirn & Pamela Hartmann, Random House Inc. 1985, Page 64)

9. What is the best tittle of the text above?
A. Workaholism is An IlIness
B. Addicted to Work
C. The Life is A Choice
D. The Danger of Working
10. What is the next paragraph of the text about?
A. Conclusion of being a workaholic
B. Positive and negative side of workaholic
C. Explanation of related theory
D. Recent example of workaholic in some countries

Answer Key of Reading Comprehension Test
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Appendix VII:

Students’ Response of Questionnaire and Test

QUESTIONNAIRE

This questionnaire is designed for research purpose. The information

PARTII
This part required the participant to analyze the function of

collected will not be used for any other uses. There are no rights or underlining based on the f; y of using the technique. Cross
wrong answers. We will appreciate your eration and help. (x) each choice that fits you.
coop Ip. y
" 5 5= Strongly Agree 3= Neutral = i
Name: Wildatul  walidah gly Agre eut 1= Strongly Disagree
Class: Basic Readiney  unit :03 A Dinges
Phone Number: D99 294¢ 041§ No: Description sS4 32l |
6 | Underlining is one of my favorite activities while | ~
PARTI reading texts or books ol
7 | The activity of underlining is more interesting than
In this part, the participant asked about the frequency of using other reading’s gies (e.g. ing; skimmi v
underlining in reading a text. Please answer each question by “d,so o) -
crossing (x) the option that best describes you. £ b“gl ilo l;: ding texts or books, T siraightly underline v
ow sentence
5=Always 4=Often 3=Sometimes 2=Seldom 1= Never 9| The used of underlining makes the reading texts or
< — books easier v
0. Description 514132 10 | Underlining facilitates me in finding the important
I | You are taking Basic Reading class. Have you ever k'yw"‘fdfm"p”“g' o
heard or learned about underlining? A D' 1 :I:d:eml:x;::: ::::8 wh.td;n;d ek ~
2 |How often do you leam or practice underlining 12 | Applying underlining directs me to focus on the
especially in reading? M § Joading text o reading boak ¥
: E 13 | Using underlining increase my nprehension of the
3 [How frequent do you practice underlining while you text while reading Y U
are ponding biucks o teets R rialy v A 14| The Tecturer highly suggests To practice underfinin
vl e v
4 |In the classroom, how regularly your lecturer asked 15 :l: rfa:n_gab‘:o:ﬁ: '::b?k e 1
you to practice underlining while reading? N 3 message of the text without rercad the passage Nods
‘ 5 | How often do you suggest applying underlining when e ::;::" ‘im; % T"s:; ot cmm‘?’ . :_sual.ly A
: A v underlining to nce my in reading
your friends are reading books or texts? \ 17 |The use of underlining never directs me fo
m———| | understand the texts or books M
\S' 18 | The used of underlining while reading is an activity
mostly done because of boring M

TEST SHEET
Name: m'l'lééh‘g{ walidal
Class: Bactc Readine, unu 3
Phone Number: 2045 v

This test created to support the questionnaire question for the
researcher to collect data from the pariicipant. Please answer individually

and futly concentrate?

Text 1 for questions number t and 2

Rabbits arc small mammals in the family Zeporidee of the order
Lagomarpha, found in several parts of the world. There are eight different gener
in the family classified ns cabbits, i the rabbit (O
cumriculus). coticntail rabbits (genus Syhilagus: 13 species), and the Amami rabbit
Pentalagus furmessi, an endangered species on Amami Oshima, Japan). There are
many other species of rabbit, and these, along with pikas and hares, make up the
ocder Lagomorpha. The mals is called a buck and the female is a doe; a young
rabbil is a kitten or ki,

Rabbit habitats include meadows, woods, forests, grasslands, deserts and
wetlands. Rabbits live in groups, and the best known species, the European rabbit,
lives in underground burrows, or rabbits hales, A group of bugrows is called
warren. .

More than half the workd’s rabbils population resides in North America.
They arc also pative to sonthwesiemn Ewrope, Scutheast Asia, Sumatra, some
islands of Japan, and in parts of Africa and South America. They are not naturally
found in most Ewrasia, where a number of specics of hares arc present. Rabbits
first entered South Amexica relatively recently, as part of the Greal Amezican
Interchange. Much of the conlineat has just one species of rabbit, the lapeti, while

a.c.cww«—w_:_.:_c_xw woo_C
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most of South America’s southern cone is withoul rabbits.
|- What is the topic of the passage?
¥ Describing rabbit in general

b. Explaining the behavior of rabbit.

©. Describing the rabbit as a toy pet.

4 Explaining about rabbit's population.

#. Describing how to take care of rahbit,

o 2. “Muoce than half the world's rabbit population resides in North Amesica.™

The similar meaning of the underlined word is...
S Gves

B. finds

C. grows

D. shows

E. maves

Text 2 for questions number 3 and 4

Here is my unforgettable experience. One day T joined a story telling
contest. Two of my friends and 1 had been chosen to take a part in the final round
at the district kevel. I was very bappy and eager to win the competition.

For I had to and undk d the story weil. My
teacher guided and taught we pronunciation, facial cxpression and gestures. One
day, before pecforming, my fricnds and I were busy to preparc the props and
costumes for the competition. Thing that made me sad was my Isacher rented the
props and costumes for my friends but not for me. My two friends had beautiful
i props gh I just wore the simple ones, [ performed
my best to wins lhe competition.

The cempetition started. I got munber 29 and my friends gol aumber 5 and
10. T was nervous but T showed my best perfoemance on stage. Lots of people took
photos and videos of me. Finally, anxiety was gone wfier I had fnished
performing. Then, the annowncement came out which made three of us very
uncasy. Luckily I was chosen as the first winner. I went 1o the stage and 21l the

and




]

judges congratulaied me and gawe  plague, Gophy, and money. [ was very happy.

3. Why did the writcr foel sad before the competition?

4. From the text it can be concluded that ...

Text J for gwestions mumber S and §
ingredjents

1 th margarine, dairy free

1 th Vegctables oil

1 ¢ onion — chopped

8 oz Mushrooms — sliced

1 1 Garlic clove — minced
173 celery - thinly sliced

3 ¢ Soybean milk

4 ¢ Potatoes — cubed % inch
% i1s Btack pepper

1 13 Sah, or to tasie

1 b Parsley - chopped

A. She had no luxurious gown.

B. Hex teacher really cares about her.
# Her teacher was not fair to ber.
D. Her Eicuds did nal support her.
E. She ouly had a very simple dress

H Practice makes performance go well

B. Being bervous fielps perform well on the stage.

€. Wearing simple clothes can help win the competition.
D. T is necessary to wear i for the

E. iful and i props are the requirements for the
compelition.

\j 7. Arrange the paragraph above into a suitable text....

Hions B
1) Saule cuioa, garlic, celery, and green pepper in hot oil and margarine about
3 minutes. Add sliced musheooms and sauté 3 more minutes.
2) Add soybean milk, biack pepper, salt and potatocs. Bring mixture almost to
a boil; reduce beat and simmer 25 minutcs, stirving occasionally.
3) Makc abowt 6 cups. Thin with extra soybean milk if soup is too thick.
4) Garnish with parsicy and serve with the veal.

}. The tcxt states that ...

P £xtra soybean milk musl be added if the soup is 0o thick
B. Six cups of soy bean milk must be added to the soup

€. Soybean milk is used merely for gamish

D. Extra cups must be provided foc cverybody

E. The soup must be thick to make it casy

6. According o the text, what shonld we do before adding milk?
A. Preparc six of cups
B. Garnish the soup with parsicy
€. Reduce the heat and simmer 25 minules
D. Sanle the mixtare for kmger
pfAﬂmim.g-dic,aadmpepp«hhmoil

Text 4 for questions nwmher 7 and 8 X

1) Ancther detrimental cffoct of drinking lots of coffee is that the stress

carlisol, epinephrive and inephrine zre relcased which

increase your body's heart rate, blood pressure and tension kevels. It often

said that drinking coffes gives us energy, but, for many of ms, this has

tumed Mo a jittery kind of tcnsion which makes it impassibie for us to
switch off.

2) In small, occasional amounts there seem ta be some advantages to drinking
coffee. A raft of studies have shawn thal it can improve alertncss and Jong.
term, it may reduce the zisk of ping Paric s discase, gall
kidney stones and liver cirrhosis for heavy drinkers.

3) Around two thirds of the world’s populatica drink coffee, with a1 estimated
500 million qups of coffee served worldwide every year. Around 180
million of us need o caffcine joht to get us going in the moming. Most
people enjoy their coffee and suffer no dl-cffects trough drinking it There
are, however, many potential dangers to drinking owr drug oc choice,
particularly in terma of addiction and a1 certain times of the day. |

4) Coaversely, in the longer term it has been linked to an increased risk of
high cholesterol, heart discase and osteoporasia. Another serious side effect
of drinking coffee, particularly on an empty stomach, is that il stimulates
hy ic acid (HCT) produ this should only be produced to digest
meals. So, if your body bas 1o produce HCI tore often in response ta
regular aps of coffee, it may sirugglc to produce enough to cope with a
large meal.

A 34241
B, _2-4—3-1
. 3-24-1
D. 2:3-14
/ E. 2-3-4-t
\—8. The word it in second parageaph “it may reduce the risk...” refer fo?
A. Loogleem
B. Alertness
C. A raft of studies
!Dﬁnkingwﬂ'«
Texe 3 for guestions number 9 and 18
Most of people spend ¢ighl or nine hours on the job. The do this because
they have no choice. They need s make coongh moaey for necessitics: food, rent,
clothing transportation, tuition, and sa an. They spead about one-third of theic
tives at work, but they hate it. They complain and count the minutes vatil quitting
time each day- or the days until their next vacation.
On the other hand, there are some people who spend many extra houes

7L 9. What is the best tittle of the Icxt above?

* 10. What is the next paragraph of the text abour?

the job each week and often take work home with them. They actually enjoy
wark- o they simply can’t stop working. These are workaholics, addicled to
working. They are as addicted to their jobs as other people are to drugs oc alcohol,

Warkaholism can be scrious problem. Since true workahalic would rather
work than do anything else, they prabably don'( know how to relax: that is, they
may not know how to enjoy movies, sparts, or other types of entertainment. Most
of all, they have to sit and do nothing. This inability ta reat may cause health
problems, such as heart atiacks. In addition, typical workabolics don’t pay mush
atiention to their families. They spend little lime with their chikdren, and their
marriages may end in divorce. (Adapred from Interaciions I, 4 reading Shiils Book, Elaine
Kirm & Pawselo Hortmann, Randome House Inc. 1985, Page 64)

x ‘Workaholiam is An Hlness
B. Addicted to Work

€. The Life is A Chaice

D. The Danger of Working

¢ Conclusion of being a worksholic
B. Posilive and negalive side of worksholic
C. Explanation of related theory
D. Recent example of workaholic in some countries

B=o
i
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QUESTIONNAIRE

BPARTH -

Thia s ire is designed Tor " The information This part required the participant to anatyze the function of
collected will not be wsed for any other uses. There are no rights or underlining _b“"d,"“ the freq of using the que. Cross
wrong ‘We will appreciate yonr and belp. (x} each choice that fits you.
* I L 5= Strongly Agree 3= Neutral 1= Strongly Disagree *
Name: \l] Aynar s — . : T —
Clnss: g 0 { taye Yeodins Y. - —
No. escription
Phooe Number; 0022 2650 Yy 6 | Underfining & o6¢ of my favorite aciivifies while X y
reading texts or books
ART T [The sctivity of underlining 5 tore Ineresting than 5
In this part, the participant asked about the frequency of using ::”o’::'““ ez X
onderlining in reading a text. Please answer each question by T White veading Toxts o Books, T simghily e
crossing (x) the option that best describes you, el 8% X ‘{
5= Always 4=Often 3=Sometimes 2=Seldom I=Never 9 |The ‘”:;i:_f underlining makes the reading texts or X LY
No. Description Sj4[(3 |21 10 |Underlining facilitates me in finding the important x 5-
o - = keyword of ihe passage
1 | You are taking Basic Reading class. Have you ever X 6 10 Gnderliaing helps me i Tinding whai T aoed (such §-
heard or learned about undetliniog? v dentifying tain ides or sopporting deell) b S
2 |How often do you leam or practice underlining \\ 12 A!’PIY""S l:ﬂdﬂhm“i:;km’ me to focus on the X s
ludmg ext or readin,
especially in reading? 7‘ T3 [Using underlining increase my Gompreh of (e x I.“
3 |[How frequent da you practice underlining while you “ text while reading
- - e
are reading books or texts in a week? X 14 ::;:::b::ffz :m to peactice underlining X 3
4 |lo the classroom, how regularly your lecturer asked x 3 15 [Underlining usetal ijm‘ Tighlighting the Jmportant X >
you to practice underlining while reading? - mf. ::;le: :\.“;:: n::e:d tbcp'a;sng;e .
5 | How often do you suggest applying underlining whea X 3. practice underlining 10 enhance my skill in reading x \ﬂ :
your friends are reading books or texts? 17 |The use of underlining oever dimects me to X 13
d d the 1exts or books
\ 18 {The used of underlining while reading is an activity X ?
moestly done because of boring
e
12 . TEST SHEET - .: mosi of South Americs's soulhern cone is without rabbits.
) L‘ xx {. What is the topic of the passagc?
' l(. A — 4o _ o .
Name; AY (!/" 5 x Desczibing rabbit in genetal
: E b. Explaining the behavior of rabbit.
Class; Gx__ { bawc 'iud?,«) P b_‘m i
c. Deserbing the ral a toy pet.
Phone Namber: ___ 0822 7630 132y

This tess created to support the questionnaire question for the

researcher to collect data from the participant. Please answer indivicually
and fully concenitrate!

Text 1 for questions namber 1 and 2

Rsbbits are emoll mammals in the family Leporidae of the order
Lagomorpha, found in several parts of the workd. There are eight different genera
in the family classified as rabbits, including the E pean rabbit (Oryciolag
cuniculus), cottontail rbbits (genus Syhitagus; 13 apecies), and the Amami pablbit
lagus firnessi, an endangered species on Amami Oshime, Japan). There are
many other species of rabbit, and these, along with pikas and hares, make up the
ovder Lagomorpha. The male s called a buck and the famaie is & doe; 3 yong
rabbil {s 3 kiten or kir.

Rabbit habitals include cadows, woods, forests, grasslands, deserts and \

F

wetlands. Rabbits Bve in groups, and the best known species, the Evropean rabbit,
Lives in underground burcows, or rebbits holes.
warren. :

More than half the world’s rabbits population resides in North Amiu.\
They are also native to southwesicm Europe, Soulheast Asia, Sumalra, sogne
istands of Japan, and in perts of Africa and South Ametica. They are ot naturally
found in mos Evrasia, where a number of species of hares are presenl. Rabbits | |/
first entered South America relatively recently, as part of the Great American
Interchange. Much of the has jisst one species of zabibit, the tapeti, while

A grovp of burrows is calicd

4. Explaining about rabbit's population. x
* ¢. Describing how to take care of rabbit. y

2. “More than half the warkd’s rabbit population resides i North America.”
The similar meaning of the mderlined word is...
X lives

B. finds

C. grows '

D. shows x

E. moves x

Text 2 for questions number 3 and 4

Here is my unforgettable ¢xperience. One day 1 joined 2 story telling
coatest. Two of my friends aad I had been chosen 10 take a part in the fina! round |
at the district level. lbum very bappy and eager to win the competition.

For 1 had to and und d the story well. My

Ieacher guided and tanghl me pronunciation, facial expression and gestures. One
day, before performing, my feiends and I were busy to preparc the props and
owmfmhoompc(ilian.Thqulhnmadzmtsdmmymchamlndth.c
props and costumes for my friends but not for me, My two friends had beautiful
costumes anid luxurious props. Although T just wore the simple ones, T performed
my best 10 win the competition.
The competition started. ] got number 29 and my fricods got number 5 and
10. T-was neyvous but 1 showed my best performance on stage. Lots of people took
photos and videos of me. Finally, anxiely was gone after [ had fmished
performing. Then, the announcement came out which made thrse of us very
uneasy. Luckily [ was chosen as the first winner. I went 10 the stage and alf the




j\ldg:s ‘congratulated me and gave & plaguc, trophy, and money. I was very happy.

3. Why did the writey foel sad before the competition?
-1 A Shehad no hoxurious gown.

B. Her teacher really cares about her.
xucrheadmmnotﬁimhx.

D. Her friends did not suppoet her,

E. She only had a very simple dress %

v,(./}‘mm text it can be coachuded that ...
x Practice makes performance go well.
B. Being nervous helps perforn well oa the stage. %
€. Wearing simple clothes can help win the competitio.
D. [tis pecessary to wear bawuliful cogtumes for the competition >
E. Beawiful costumes and Muxurious props are the requirements for the
competilion.
Text 3 for questions sumber § sud 6
ngredients
| th margarine, dairy free
1 th Vegetables ail
1 ¢ onicn ~ chopped
8 oz Mushrooms  sliced
1 1g Garlic elove — minced
13 celery - thinly sliced
3 ¢ Soybean milk
4 ¢ Potatoes - cubed % inch
44 18 Black pepper
16 Salt, or to taste
1 # Parsley - chopped

Direct V
3] Saute onion, garlic, celery, and green pepper in bot oil and margarine about
3 minutes. Add sliced mushrowms and sauté 3 more: minutes.
2)  Add soybean milk, black pepper, salt and potatoes. Bring mixture almost to
4 boil; reduce heat and simmer 25 mimites, stiring accasionally.
3) Make about 6 cups. Thin with extra soybean milk if soup is %0 thick.
4) Gamish with parsky and serve with the veal.
5. The text states that ...

Extra soybean milk must be addes if the sonp is too thick <

s
B. Six cupsyof soy beas milk musi be added 10 the soup
Tt wa A

C. &vybunmilh};usedmmlyfwmlsh X
D. Extra cups must be provided for everybody
E. The soup must be thick to make it easy X'

6. According to the trxt, what showld we do before adding milk?
A. Preparc six of cups X

B. Gamish the soup with parsley ¥

€. Reduce the heat and simmer 25 minutes X

D. Saule the mixture for longer

K Add onion, garlic, and green pepper in ok oil

Text 4 for qeestions wumber 7 and 8 !
1) Anotber detrimental effect of drinking lots of coffec is that the stress
h eartisol, hrine and inephrine arc released which

increase your body’s heart rate, blood pressure and tensica levels. It often
said that drinking coffee gives us energy, but, for sany of us, this bes
turned min a jittery kind of tension which makes it impossible for o to
switch off.
2) 1o sooall, occasional amounts there seem to be same advaniages to drinking
coffee. A raft of studics have shown that it can improve alertness and long
1eran, it may reduce the risk of developiag Parkinson's disease, gallsiones,

3} Around two thirds of the world’s populaticn drink coffee, with an cstimared
500 million cups of coffec perved worldwide every year, Around 180
million of us need a caffeine jolt 10 get ua going in the moming. Most
people enjoy thoir coffee and suffer na ilkeffects trough drinking it, There
are, howcver, many potential dangers to drinking cur drog or chaice,
pllﬁmllulyinwmluflddictimmdumiimoﬂbeday.

4) Coaversely, it the longer lerm it has been Linked to an increased cisk of

high chol heart disease and pocasis. Another scrious side effect
of drinking coffee, particularly ot an empty slomach, is that it stimulates
i¢ acid (HCT) prod this should only be produced 1o digest

meals. So, if yowr body has to produce HCT more ofien in respoose 10
rogular cups of coffee. it tay struggle to produce enaugh to cope wifl &
large meal.

7. Arrange the paragraph above into a suitable text....

X 21

B. 24311
C. 3241w
D. 2314

E. 2-34.1

\/ 8. The word it in second paragraph "‘t'l may reduce the risk..." refer to?

A. Leag term

B. Alertness

C. A raft of studies
x Drinking coffce
Text S for guestions wumber 9 and 19
Most of people spend eight or nine hours an the job. The da this becanse
they bave no choice. They need to make encugh money for necessities: food, rent,
clothing transportalion, tition, and %0 o6. They spend about one-third of their
lives at work, bt they hate it They complain and covnt the minutes watil quilting
time each day- or the days until their next vacation,
On the other hand, there are soine people who spend many extra hours on

the job cach weck and often take work home with them. They actually enjoy
work- o they simply can't stop working. These arc workubolics, addicled to
working. They are as addicted to their jobs 21 other people are 10 drugs or alcohol.
Workaholism can be serious problem. Since true workaholic would tather

work than do anything else, they prabably don’t know how to relax; that is, they
may not knaw how Lo enjoy movies, sports, or ather types of enteriainment. Most
of all, they have 1o sit and do nothing. This inability to res1 may cause health
problems, stxch as heart attacks. In additiom, typical Workaholics don't pey much
#tteation to their families. They spend Liithe time with their children, and their
marriages may end in divoroe. (Adupied from Interaesions I, A reading Skitls Book, Eaine
Kirn & Pawefa Hartmemn, Rancon House Inc. 1983, Poge 64)
9. What is the best titrle of the tex( above?

X Workaholism i An llloess

B. Addicted 10 Work

. The Lite i A Choice

D. The Danger of Waorking
10. What is the next paragraph of the text sbout?

Conclusion of being a workaholic

B. Positive and negative side of workaholic

€. Explanation of related theory

D. Recent example of workaholic in some countrics

Bt

ot



QUESTIONNAIRE

d for

This questi fre is desigr

wrong We will yoor and help.

Name: S'O'L\'l& w&mm
Class: it § (Basic Beading)
Phone Number: D81354062514

PARTI

In this part, the participant asked about the frequency of using
underkining in reading a text. Please answer each question by

crossing (x) the option that best describes you.

h purpose, The information
collected will not be wsed for any other uses. There are wo rights or

BART I

This part required the participant to analyze the function of
underlining based on the frequency of using the technigue. Cross
{x) each choice that fits you.

5= Strongly Agree 3=Neulral 1= Strongly Disagree
4= Agree 2=Disagree
o, Description - 574321
6 | Underlining is one of my favorie activities while o
reading texts or books
7 | The activity of underlining is more interesting than
other reading’s gies {e.g. i immi /]

and so on)

8 | While reading texis or books, I straightly underline v

below the seatence
5=Always 4=Often 3-Sometimes 2=Seldom I=Never 9 | The used of vaderlining makes the reading texts or [,
baoks easier
No. " Description 5143 10 | Underlining facilitates me in finding the impostant %
z - 7 keyword of the passage
1 You are taking Basic Reading class. Have you ever v T1 | Ondeciiing Belps me i Tosding what T peed (sosh
heard or learned about underlining? us: identifying main idea or ing detail)

2 |How often do yon leam or practice underlining v
especially in reading?

3 | How frequent do you practice underlining while yon
are reading books of texts in a week?

4 |In the classroom, how regularly your lecturer asked
you to practice underlining while reading?

N

5 |How often do you suggest applying indedining when /]
your friends are reading bocks or texts?

w o LV

12 | Applying underlining directs me Io focus on the v
reading text or reading book

13 | Using underlining increase my comprehension of the
text while reading

14 | The lecturer highly suggests to practice underlining
in reading a book or lextbook

RN

15 [ Underlining useful for highlighting the imporiant h
message of the text without reread the passage E

16 |In leisure time or outside of classrcom, 3 usually v
practice underlining to enhance my skill in reading

17 [The uvse of underlining never directs me to V4

TEST SHEET

Name: S’a&lﬂ MW&
Cla_Basic Beeding pymil x
Phone Namber: 630-?4009.”4- -

This test created so support the questionnaire question for the
researcher to collect data_from the participant. Please answer individually

and fully concentrate!

Text 1 for questions number 1 and 2 4

Rabbits are smal! mammals in the family Leporidae of the order
Lagomorpha, found in several parts of the woeld. There are eight different genera
in the family classified s rabbits, inct ding the Europ rabbit (Oryeral
cuniculus), cottontril rabbits (geaus Sylvilagus; |3 species), and the Amami rabbit
Jurnessi. an endangered specice on Amami Oshisaa, Japan). There are
many other specics of rabbil, and these, along wilh pikas and hares, make up the
ocdr Lagomorpha. The male is called a Auck and the female is a doe: a young
rabbit is a kitfen or kif.

Rabbit habitats inchude meadows, woods, forests, grasslands, deserts aad
wetlands. Rabbits live in groaps, and the best known species, the European rabbit,
lives i underground burrows, or rabbits holes, A group of burrows is called
warren.
More than half the world's rabbits population resides in North America.
They are also native to southwestern Europe, Southeast Asia, Sumatre, some
islands of Japan, and i parts of Africa and South America. They are not natally
found in most Eurasiz, where a aumber of spesics of haycs are prssent. Rabbits
first entered South America relatively recently, a3 part of the Great American
I 22, Much of the has just one species of rabbi, the tapeti, while

{ lag

] 2. “More than half the wocki’s rabbit popuilation pesides in Noeth Arcrica.”

the texts or books

18 | The used of underlining while reading is an activity A
mostly done because of boring

l@ywn._c,zﬂ MV v £ o

N, )
il

most of South America’s southern conc is without rabbits.
L¥. What is the lopic of the passage?
/& Drscribing rabbit in general

b. Explaining the behavior of rabbit,

¢. Describing the rabbit as a toy pet.

d. Explaining about rebbit’s populati

¢. Describing how to take care of rabbit.

The similay meaning of the underlined word is...
¥ i |

B. finds

C. grows

D. shaws
E. moves

Text 2 for questions namber 3 and 4

Here is my unforgetsble expecience. One day I joined g story telling
eumm.Twaufmyﬁimdsmdlhﬂbe:nchesmwnkﬂpanhmeﬁuumd
atlhadkuictkvel!mvxyhawyndnwmwinﬂwmpaiﬁmA
For jon, I bad to #1d unck d the stxy well. My
teacher guided and taughi nse pronunciation, facial ¢xpression and gestures. One
day.heknpexﬁurmin&myﬁimdomdlwaebusytaprcpuetbepmwmd
coaumuhﬂwmpﬁiﬁm,nwdwmdemcudwmymhumlcdme
Pprops and costumcs for my fiends but not for me. My two Eicnds had besutiful
costumes and luxurious props. Although T fust wore the simple ones, T performed
my best to win the competition. >
Thewmpeti(ioushmd.lwnnmhw”mdmyﬁiemkptnunb«imd
l&lmnambmlshowedmybutp«!mwonsh;c.loun{pmp{em
photos and vidcos of me. Finally, Aoxiety was gone after § had fnished
performing Then, the wonouncement came out which made three of us very
une!sy.l.nckilylmchmulheﬁmwimer;lwmlmlhesmmdllllhe




5. Why did the wrier feel sad before the competition?

L 4. From the text it ¢an be concluded that ....

Judges congratulated me and gave a plaguc, trophy, and money. 1 was very happy.

A She had no haxuricus gown.

B. Her teacher really cares about her.
€7 Ber teacher was not fuir to ber.

D. Her friends did not support her.

E. She only had a very simpie dress

Practice makes performance go well.
B. Being nervous helps perform well on the stage.
C. Wearing simple clothes can help win the competition.

D. It is necessary to wear beautiful for the

E i and luxurious props are the requirancnts for the
competition.
Textd for questions mamber S and é
Ingredients
1 tb marganine, dairy fice
1 th Vegetables oil
1 ¢ oniva — chopped.
8 oz Mushrooms - sliced
1 Ig Gaslic slove — minced
1/3 celery - thinly sliced
3 c Soybean milk
4 ¢ Potatoes — cubed % inch
Va ts Black pepper
L t3 Sal, or to taste

L b Parslcy — chopped

million of us need a caffeine joht ta get va going in the moming. Most
people enjoy their coffee and suffes no ill-effects trough drinking it. There
are, however, many potential dangers t drinking our drug of choice,
particularly in terms of addiction and et certain times of the day.

4) Cogverscly, in the longer term it bes been linked to an increastd risk of
high cholesterol, bheart diseasc and osteoporosis. Another serious side effcct
of drinking coffee, particularly ou an cmpty stamach, is that it stimulaks
ydrochrolic acid (HCI) production, this should only be praduced to digest
meals. So, if your body has to produce HCI mot¢ often in respomse 1o
regular cups of coffee, it may struggle o produce enough to cape with a
large meal.

4

\cf‘ 7. Amange the paragraph above into a suitable rext...,

A 3-42-1
#B. 24-3-1
AC. 324
D. 2-3-14
_E 2341

Vé. The woed it in second paragraph “it may reduce the risk...” rek o7

A Long term
B. Alertncss
C. A raft of studies
. B, Drinking coffee
‘Text & for questions aumber 9 aad 19
Most of people spend eight or nine hours o the job. The do this because
they have no choice. They need to make enough money for necessitics: food, rent,
clothing transportation, tuftion, aad so on. They spend about cme-third of their
fives at work, but they bate it. They complein and count the minutes unlil quitting
time each day- or the days until their next vacation.
On the other hand, there are some people who spend many extra hotwrs on

Directions % s
1) Sawe onian, garlic, celery, and green pepper in hot oil and margarine about
3 minutes. Add sliced mushrooms and sauté 3 more minutes.
2} Add soybean milk, black pepper, salt and potatoes. Bring mixture almost 10
2 boil; reduce heat and simmer 25 minutes, stirring occasionally.
3) Make about 6 cups. Thin with extra soybean milk if soup is foc thick.
4)  Gamnish with parsiey and serve with the vesl

5. The text states that ...
\\Exmnybnn milk must be added if the soup is 100 thick
B. Six cups of s0y bean milk must be added to the soup
C. Soybean milk is used merely for garnish
D. Extra cups must be pravided for everybody
E. The soup must be thick to make it casy

S(Aocmdhgwthemt.whatshmldwdabefmsddingmlk’!
A. Prepare six of cups
B. Gasnish the soup with parskcy
€. Reduce the heat and simmer 25 minutes
. Saute the mixture for longes
E. Add enion, garlic, and green pepper in hot oil

Text 4 for questions aumber 7 and 3

1) Anothey detrimental effect of drinking lots of coffee is that the stss
b cortisol, epinephrine and i ine are released which
increase youwr body’s heart rate, blood pressure and teasion Jevels. It often
said thet drinking coffee gives us energy, bue, for many of us, this hes
turned into a jittery kind of tension which makes it impossible for us to
swilch oft ¢

2) In smalt, occasional amounts there seem % be some sdvantages to drinking
coffce. A raft of sties have shown that it can improve zlertness and long
term, it may reduce the tisk of developing Parkinson’s disease, gallsiones,
kidney stones and liver cirhosis for heavy drinkers.

waorking. They are as addicted |o their jobs as other people are: fo drmgs or alcotiol.

Waorkaholism can be serious prablera. Sinoe true workaholic would rather
work than do anything else, they probably don’t know hew to eelax; that is, they
may not know how to enjoy mavies, sports, <a other Types of enlertainment. Most
of all, they have to sit and do nothing. This inability to rest may cause health
problems, such as heart attacks. In addition, typical workaholics don’t pay much
attention %0 their familiea They spend little time with their childrea, and their
marriages may end in divocoe, (Adapted fram Interactions 2, A veading Sitlls Book, Elaine
Kirn & Pamela Horimanw, Random House inc. 1985, Poge 84)

&/Wbu is the best tittke of the text above?

ot A Workaholism is An liincss

. Addicted to Work
C. The Life is A Choice
D. The Danger of Woeking
0. What is the next paragraph of the text abou(?
A. Conclusion of being 8 workaholic
B. Positive and negative side of workaholic
€. Explanation of rclated theory
/Bf Recent example of workaholic in some countries




AUTOBIOGRAPHY

Personal Identity
Name
Place / Date of Birth
Sex
Religion
Nationality / Ethnic
Marital Status
Occupation
Address
E-mail
Parents
a. Father’s Name
b. Occupation
c. Mother
d. Occupation
e. Address
Education Background
a. Kindergarten
b. Elementary School
c. Junior High School
d. Senior High School

e. University

: Ghea Azzahra

: Lhokseumawe / Desember 26", 1996

: Female

- Islam

> Indonesia / Acehnese

: Single

: Student

: Gampong Reuloh, Lambaro, Aceh Besar

: gheaazzahraa@gmail.com

. Afrial Yusuf
: Retired

: Evie Novita

: Kruenggeukuh, Dewantara, Aceh Utara

: TK Al- Alag (2001- 2002)

: SD Al- Alag (2002-2008)

: MTSs Ulumuddin (2008-2011)
: MAS Ulumuddin (2011-2014)
: UIN Ar-Raniry (2014-2019)

Banda Aceh, January 14" 2019

Ghea Azzahra



